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• reputational risks which see academic staff reluctant to place students who
could threaten relationships with partners or damage the reputation of the 
university 

• partners reluctant to take students who may present a risk to their clients and
public image 

• compulsory WIL which increases the pressure to find a quality placement for
all students - either by staff or students self-sourcing 

• resourcing limitations for both universities and partner organisations
• sources of support for students (i.e. universities may provide supportive

environments for students, but the same level of support may not be available
on placement)

• disclosure (students may not disclose matters related to personal circumstances
or health which can reduce the likelihood of their needs and preferences being
met)

• duty of care (tensions can exist for academics as they balance their
responsibilities to students, the university and WIL partners).

WIL for Indigenous Students 

Employers and supervisors need to provide culturally safe workplace environments 
for Indigenous students that support, facilitate and nurture future employees 
who meet social responsibilities. Students need opportunities to learn practical 
workplace skills and norms before entering the world of employment. An 
understanding of cultural competence and the ability to engage in culturally 
competent practice in the workplace is integral to successful workplace experiences 
for Indigenous students. 
WIL provides opportunities for identifying and developing strategies to support 
Indigenous engagement in the workplace and provides opportunities to 
• recognise Indigenous students' strengths
• connect current practice to theory
• build confidence
• develop linkages with employers
• alleviate potential barriers to employment and education.

There are a number of important considerations when implementing WIL for 
Indigenous students including 
• lack of workplace cultural competence or work readiness
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variations in perceptions of the transition between school, higher education 
and work 
diverse constructions of the notion of 'work' 

poor literacy and numeracy standards 

remoteness and lack of facilities or sites for practical placements 
historical and cultural factors (see also Patrick, Peach & Pocknee, 2008) . 

Wallac� and Appo (2011) noted the efficacy of developing culturally appropriate
educational products and processes that enhance and support learning and 
employment outcomes for Indigenous people, in particular, addressing the skills 
and qualification gaps needed to gain successful employment outcomes. 

Miller (2005) found seven key factors are associated with positive and improved 
outcomes for Indigenous people. These are 

• 

• 

• 

• 

• 

• 

• 

community ownership and involvement 

the incorporation oflndigenous identities, cultures, knowledge and values 
the establishment of 'true' partnerships 
flexibility in course design, content and delivery 
quality staff and committed advocacy 
extensive student support services 

funding that supports sustainability . 

The following seven factors should serve as a guide for engaging Indigenous 
students in WlL. 

1. Community engagement must be predicated on partnerships that respect
and recognise all stakeholders' knowledge, strengths and needs. Effective
approaches to training and workforce development in remote and regional
communities use a range of tools to negotiate each stage of its implementation.
The focus on improving engagement is connected to having the flexibility to
imagine alternative ways of working with people. Community engagement
and training approaches need to be as diverse as the Indigenous communities
and participants involved (Wallace, Manado, Agar, & Curry, 2009).

2. Enterprise partnerships need to be related to jobs Indigenous people want to
do in

_
Indigenous 

_
communities and agencies that employ Indigenous people. 

Trammg needs to mcorporate existing knowledge and contextualise all learning 
for that particular situation. Connection to Indigenous and non-Indigenous 
enterprise contexts through actual projects or enterprises is essential. 
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3. Culturally appropriate teaching and assessment strategies make clear links
between practical and theoretical aspects of work and provide opportunities
for trial and error and group learning. Pearson & Daff (2011) found WlL
was effective when delivered in the workplace or community where students
are surrounded by other Indigenous students in familiar surroundings. A
pre-training interview/assessment provides clarity of learning requirements
and establishes the learning relationship.

4. Language, literacy and numeracy needs to be integrated in the WlL experience.
Experienced practitioners adapt curriculum and resources to incorporate
language, literacy and numeracy teaching and assessment strategies. Teaching
and assessment practices are practical, customised and authentic, culminating
in tangible outcomes.

5. Investing time in relationships ensures WlL approaches are effective.
Negotiating and trialling in different contexts and with diverse partners
is integral to successful WlL outcomes. Evaluation enables WlL program,
processes and relationships to be remodelled based on team feedback.

6. Developing cultural competence of students and employers involved in WlL
partnerships underpins an understanding of different processes, responses and
expectations. A culturally competent team recognises diverse constructions
of work, career, and learning. This assists participants' understanding of the
learning process, articulation of the issues, and proactive identification of
cultural miscommunication or the myriad issues that may arise for Indigenous
students in the workplace.

7. Identify and address practical issues by working with students and employers.
Practical issues such as dressing appropriately, affording or accessing means of
travel, and managing conflicting pressures, may impact on successful outcomes
for Indigenous students undertaking a WlL experience. Indigenous advisors
or mentors assist students in identifying and managing these practical issues.

Preparing Students for WIL in Diverse Contexts 

With enhanced global mobility, the widening participation agenda and emphasis 
on equitable opportunities for all people, it is obligatory that an educative 
experience incorporates exposure to diversity thereby equipping students with 
the knowledge and expertise required for inclusive practices. Incorporating 
authentic and dynamic scenarios in students' learning experiences that reflect 
real-world situations nurtures the capacity to embrace diversity. Interaction with 
people from varied backgrounds builds resilience, social responsibility and ethical 
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awareness. Such activities should be scaffolded across the curriculum, allowing 
for a developmental approach and opportunities to reflect on the experience 
and personal behaviours. Regular self-reflections promoting open, honest and 
transparent discussions about acceptance and diversity are encouraged. 

Elements of cultural and social awareness should be embedded in assessments as a 
key criteria enabling feedback on performance that specifically addresses students' 
capacity to execute professional tasks with a diversity of colleagues in a range of 
settings. Preparation activities for WIL experiences should address appropriate 
behaviours in diverse contexts so students are cognisant of personal approaches and 
attitudes. Increasingly diverse student cohorts provide an optimal opportunity for 
group work which facilitates interaction with students from different backgrounds. 
Exposure to a range of experiences where students can practice skills in diverse 
contexts are integral to robust WIL curriculum. Role-modelling is a powerful 
influence on students' ability to develop inclusive behaviours. 

The expectation that students gain empathy, awareness and proficiency in 
addressing social inequity and to be able to work in a range of settings has 
heightened the need for clarity around standards and behaviours indicative of 
these skills. One example is the description of cultural competence offered by 
the National Centre for Cultural Competence (NCCC) (n.d.) which recognises 
cultural competence as a developmental process where people and organisations 
develop evolving levels of awareness, knowledge and skills over time. The key 
elements are 

• a defined set of values and principles, and behaviours, attitudes, policies and
structures that enable them to work effectively cross-culturally

• the capacity to (1) value diversity, (2) conduct self-assessment, (3) manage the
dynamics of difference, ( 4) acquire and institutionalise cultural knowledge
and (5) adapt to diversity and the cultural contexts of the communities they
serve

• incorporation of these factors into all aspects of policy making, administration,
practice and service delivery and involve systematically consumers, key
stakeholders and communities.
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Key Points 

• Stra-tegic consideration in terms of curriculum, policy, support services and
resourcing based on an understanding of, and commitment to, principles of
inclusive practice within the WIL context is urgently required.

• Effective design and management of WIL activities requires appropriate
ciccommodation for the diverse needs of learners.

• The personal circumstances, attributes and skills students bring to the WIL
experience require flexible approaches in a WIL context.

• Establishing a shared understanding of inclusive practices in the provision
of WIL experiences between all stakeholders is essential for successful
partnerships.

• Cultural safety is paramount to a successful WIL experience for Indigenous
students.

• Language, literacy and numeracy skills must be embedded in the WIL
experience.

• Diverse approaches to community engagement and education is essential.
• The student experience should incorporate opportunities to engage with

diverse people in a variety of settings.
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