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Abstract: Arts education is an essential component of a comprehensive education, requiring highly
skilled teachers to achieve quality arts education (Andrews, 2004). Teachers gain such skills in
teacher education, to enhance their confidence and capability in teaching the arts. Without these ne-
cessary skills however, they may develop a lack of confidence, motivation and knowledge (Henessy,
Rolfe, & Chedoy, 2001; Russell-Bowie, 2004). Greater recognition of experiences in arts education
in teacher training is necessary to shed light on the current problem of instigation of the arts in schools.
This paper provides insights into a research project that attempts to contribute towards filling this
void, in order to improve teachers’ effectiveness in the arts domain. It examines beginning teachers’
experiences during their arts teacher education and the impact of these experiences on their current
engagement with arts education. Results suggest that with this group of beginning teachers, limited
or negative exposure to arts education during teacher training may reduce the likelihood that a begin-
ning teacher will engage with the arts as part of their teaching practice.
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Introduction

ARTS EDUCATION IS an essential component of a comprehensive education, re-
quiring highly skilled teachers to achieve quality arts education (Andrews, 2004).
Teachers gain such skills in teacher education, to enhance their confidence and
capability in teaching the arts. They must understand the instructional purpose, feel

confident in their skills and recognise the benefits to effectively teach the arts in their
classrooms (Hord, Rutherford, Hurling-Austin & Hall, 1998; Upitis & Smithrim, 2003). As
Darling-Hammond (2000) suggests, the quality of teaching that occurs in schools is directly
attributed to the quality of preparation within teacher education.

If these skills are not developed during teacher training, it can lead to weak teacher self-
efficacy beliefs towards arts education. Moreover, without supportive teacher education,
generalist teachers will develop a lack of confidence, motivation and knowledge towards
the arts (Henessy, Rolfe, & Chedoy, 2001; Russell-Bowie, 2004). These factors may contrib-
ute to even lower teacher self-efficacy towards arts education.

In 2005, a National Review of Australian School Music (National Review, 2005) raised
a number of questions in relation to the training generalist teachers receive in music and the
arts in teacher training. The Review highlighted a decline in the number of hours given for
generalist primary pre-service education courses (National Review, 2005) suggesting pre-
service teachers did not have adequate time to enhance their teaching skills. Subsequently,
the Review recommended the need to enhance and transform courses for generalist classroom
teachers to ensure that there is dedicated time for music and that pre-service teachers develop
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and demonstrate knowledge, understanding and skills in their own music making as well as
teaching music.

This study provides an update of the current situation of arts education in teacher education.
In late 2008, I collected 201 questionnaires from beginning teachers throughout Queensland
Australia to explore current perceptions of beginning teachers on their teacher education in
the arts. I also wanted to see if courses had improved since the National Review’s recom-
mendations.

Teacher Self-Efficacy and Teaching the Arts
Teacher self-efficacy beliefs towards the arts will determine the level to which the teacher
will teach arts education in the classroom. Teacher self-efficacy is developed through the
interaction between an individual’s judgment of their teaching ability to perform a task and
their perception the actions required to perform that task successfully. This type of interaction
is the self-efficacy process defined by Bandura (1986). Teacher self-efficacy is responsible
for the motivation and the actual amount of effort that an individual will bring to the task as
they access their ability to perform the teaching task successfully.

Bandura (1997) suggested that the higher the sense of self-efficacy, the greater the per-
severance and the higher the chance that the pursued activity would be performed successfully.
Teachers with higher self-efficacy were likely to put more effort into planning and teaching,
to have higher expectations of students and to find strategies that would help students learn
(Bandura, 1997). Beliefs appeared to be influenced by confidence (Tosun, 2000), level of
content knowledge for a subject (Borko & Putnam 1995; Muijs & Reynolds, 2001) and
support structures available (Ashton & Webb, 1987).

Teacher self-efficacy research within the area of music and the arts show similar findings.
Previous research by Temmerman (1997) and Bartel and Cameron (2002) which showed
that a perceived lack of competency to teach the specific knowledge and skills required in
music was a significant internal factor affecting teachers’ perceptions of their musical abilities.
Kane (2008) has also explored generalist teacher’s personal background with music on their
competence. In a study of New South Wales generalist pre-service teachers, she found that,
although many had studied music and played instruments at one time, they confessed they
were no longer musically active and had forgotten much of what they had learned.

In an international comparison of pre-service teachers’ perceptions for teaching arts edu-
cation in primary schools across Australia (New South Wales), Nambia, South Africa, United
States of America (Illinois) and Ireland, results highlighted further short falls in arts education
(Russell-Bowie, 2004). Results suggested a universal trend of teachers’ lack of knowledge
and personal arts experiences significant to all five countries. Music education appears to
be affected the greatest by these problems, followed by drama and dance education (Russell-
Bowie, 2004). Moreover, teachers perceived beliefs, attitudes and self-perceptions can be
seen to have a direct influence on how much and how well particular subjects or activities
are pursued, by teachers (Guskey, 1988).
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Focus of Study
This study focuses on the perceptions of beginning generalist teachers on their teacher edu-
cation in the arts and the impact of these experiences on their current engagement with arts
education. In particular, the study focused on:

1. What were the positive effects of teacher education on current beginning teacher arts
practice?

2. What were the negative effects of teacher education on current beginning teacher arts
practice?

Method
This study gathered data from a questionnaire sent to beginning generalist teachers
throughout Queensland, Australia. These teachers were still within the first three years of
their teaching career since graduating from a teacher education institution. Beginning
teachers taught in the middle years of schooling (year 4-9) in private and public schools. In
total 201, usable questionnaires were returned after advertising for research participants
through professional organisation, at schools at beginning teacher conferences.

Experiences during pre-service teacher education made up one section of the questionnaire.
In an open question, teachers were asked to write the positive and negative experiences they
may have had during their teaching training. The question was designed to capture teacher
education experience.

Results were analysed using content analysis to show key themes that were common
across beginning teacher’s perceived experiences in teacher education. Content analysis is
“a research technique for making replicable and valid inferences from texts to the context
of their use (Krippendorf, 2004, p.18). Results have been discussed below.

Results
74% of beginning teachers described negative experiences with arts during their teacher
education courses. Results are presented in graph 1. Beginning teachers spoke of the needs
for application of their arts courses to a teaching context, problems with lecturers/ tutors,
limited exposure at university to the range of arts subjects, competing subject interests with
Maths and English, problems with assessment and general pressure.
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Graph 1: Experiences During Teacher Education

Beginning teachers who spoke of arts courses needing more application to the teaching
context with arts courses being too theorised. Some beginning teachers also felt that what
they had learned in arts courses did not improve their skills or relate to the real world. Begin-
ning teachers called for arts courses to be made relevant and contextualised:

Arts education courses at university were very airy fairy. Due to the fact that they didn’t
provide any hands on experience. Theory is good in a university situation, but in the
real world all that theory goes out the door the minute you walk into a
classroom…MAKE IT RELEVANT TODAY! NOT YESTERDAY (Beginning Teacher,
64).
I studied externally so I learnt everything from texts. No observations (Beginning
Teacher, 82).
I felt the uni arts class was a waste of time. I did not learn how to teach any form of
the arts comprehensively (Beginning Teacher, 132).
I undertook one unit at university “intro to literature and drama”. I didn’t enjoy this
unit at all. We seemed to learn little theory or understanding of components of theatre.
Much of the contact was spent doing ‘embarrassing’ drama activities, in which I always
felt uncomfortable. I remember feeling very frustrated at having to pay for a course
that had me “galloping around like a horse”. We were also given numerous contact
hours to put together our own skit-rather than learning how to by our lecturer. (Begin-
ning Teacher, 58).

Beginning teachers also talked about having lecturers and tutors who were too critical, un-
supportive and unequitable in their teaching and learning of the arts:

We had a lecturer that was a bit over the top in terms of her criticism of the arts pieces
that we had to do for assessment (Beginning Teacher, 6).
As it was the first year my degree was run I felt some of the lecturers made excuses for
disorganisation in my course. Some of the arts courses were changed after our year as

536

THE INTERNATIONAL JOURNAL OF LEARNING



they did not meet expectations of the uni[versity] or the students (Beginning Teacher,
95)
Lecture were not very interesting and/or incomprehensible (Beginning Teacher, 27).

Beginning teachers also spoke of the low valuing of the arts within teacher education pro-
grammes. They felt the university placed greater emphasis on maths and English:

General education lecturers only provided a ‘duh’ kind of common sense outlook and
overview of schooling life for the teacher. Too much focus was placed on maths and
English and middle years and not enough focus placed on the importance of arts edu-
cation (Beginning Teacher, 12).

26% of beginning teachers did provide positive comments towards their arts education course
in teacher education. These positive experiences were based around some arts courses being
seen as relevant to teaching, peer interaction and assessment:

I was confident that I was going to have an ‘artsy’ classroom where all forms of
meaningful arts experiences were implemented (Beginning Teacher, 114).
I enjoyed working with my peers at uni[versity] when completing visual art, music and
drama activities (Beginning Teacher, 14).
My best learning experiences in this course were tutorial based whereby each group
would get to teach the rest of the group a lesson in the arts (Beginning Teacher, 24).

Overall, the majority of beginning teachers did not consider they had adequate teacher
training and considered this a major deterrent to teach the arts.

Final Comments
The above results provide an interesting starting point for analysis in the investigation of
the perceptions of beginning teachers on their pre-service teacher education. It appears that
the majority of beginning teachers did not have positive experience with arts teacher training
because of problems within course organisation, structure and content. Without positive
experiences to build knowledge, confidence and skills within the arts, beginning teachers
may feel they have little capability when teaching music and the arts. Long term, these ex-
periences may contribute to lower teacher self-efficacy for the arts, adding to the current
problem of arts teaching within schools. These results confirm the findings from the 2005
National Review of School Music Education, suggesting few changes have been made to
teacher education in the arts since this report.

Current practices in arts education courses within teacher education must be reviewed if
teachers are expected to learn skills that they can use in the classroom. These arts courses
must be relevant to the needs of pre-service teachers, enabling them to develop suitable
knowledge and skills to teach the arts within the classrooms. Lecturers and tutors must
model ‘good arts practice’ for students throughout all elements of the course including
teaching, assessment and reflection. They must draw upon the prior knowledge of the pre-
service teacher, extending their knowledge and skills to be capable of teaching arts within
the classroom.
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Of interest, 26% of beginning teachers mentioned positive experiences towards their arts
training. They spoke of enjoying the interaction with peers and being able to practice
teaching arts activities to one another. This suggests that some arts courses may be successful
in being relevant to the needs of the generalist pre-service teacher. Both of these techniques
are important for the development of positive teacher self-efficacy as they provide positive
emotional arousal and allow students to benefits from developing collaborative teams. Ac-
cordingly, peers can also provide verbal support for the pre-service teacher as they gain
mastery experience through practicing teaching the arts activity. Through peer interaction,
modelling is also encouraged that allows students to model suitable arts techniques and skills
to one another so they increase their knowledge and skills.

This paper reports results that raise some interesting question and starting points for further
investigation in arts education. Particular interest will relate to reforming arts training in
generalist teacher education programmes, to try and provide more positive experiences that
can help build and support beginning teacher self-efficacy for the arts. It will be interesting
to see also, if, over time, if positive experiences are acted upon, the students’ levels of
teacher self-efficacy for the arts. Would teachers subsequently feel more competent to teach
the arts in the classrooms? Would teachers feel confident to engage their students with arts
activities? If so, such knowledge would enable teacher training institutions to structure arts
courses to more effectively enhance teachers’ arts learning and instructional expertise in the
arts. Pre-service teachers would be able to learn valuable knowledge and skills that they
could later use when teaching within their generalist classrooms. It is therefore important
that such research is conducted as teachers are expected to teach the arts within their
classroom.
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