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Note on Transliteration of Arabic Names  

For transliteration of Arabic names, the principles recommended in the 

Transliteration of the Letters of the Arabic Alphabet were used throughout this 

thesis. A table is provided below (Badawī, 1992).  

Arabic Letter Pronunciation English 

 Fatḥah a ــــَـــــ

 Alif ā ا / ــــَـــا

 ya' ī ـــِـــي

 Kasrah i ـــــِــــ

 Ḍammah u ـــــُــــ

 Wāw ū ـــُو

 Sukūn Nothing ـــــْــــ

 Shaddah The letter is doubled ــــّـــــ

 ‘ Hamzah ء

 Bā' b ب

 Tā' t ت

 Thā' th ث

 Jim j ج

Ḥā' ḥ ح  

 Khā' kh خ

 Dāl d د

 Dhāl dh ذ

 Rā' r ر

 Zāy z ز

 Syn s س

 Shyn sh ش

Ṣād ṣ ص  

Ḍād ḍ ض  

Ṭ ط a' ṭ  

Ẓ ظ ā᾽  ẓ  

῾ ع ayn ῾  

 Ghayn gh غ

 Fā' f ف

 Qāf q ق

 Kāf k ك

 Lām l ل

 Mym m م

 Nūn n ن

 Hā' h ه

 Wāw w و

 Yā' y ي

 tā' marbūtah ah ة
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Definition of Key Terms 

This study used a number of terms. In order to assist the reader, a definition 

of each term follows:  

Primary schools. In this study, the primary school refers to those types of 

schools in Saudi Arabia that consist of six grades. The primary schools are all 

public schools funded by the Saudi government. Private primary schools are not 

included in this study.  

Academics. Academics refer to the teaching members of education faculties 

at Saudi Universities. These academics are specialised in methods of Arabic 

language teaching and the Arabic language curriculum and must have completed a 

doctoral degree.  

Supervisors of Arabic language teaching. Supervisors of Arabic language 

teaching refer to those education professionals who supervise the teachers of 

Arabic language and their teaching in primary education in Saudi Arabia. They 

must have received four years of training at one of the Education Faculties. These 

professionals are responsible for overseeing a number of teachers within a 

specified region, which incorporates a number of schools. 

Teachers of Arabic language. Teachers of Arabic language refers to those 

teachers who teach Arabic language courses in last three grades of primary 

education in Saudi Arabia and who have received four years of training at one of 

the Faculties of Education.  
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Teachers’ knowledge. Teachers’ knowledge refers to what teachers know 

about effective teaching methods and about the learners in their classrooms 

(Fordham et al., 2012). Also, teachers’ knowledge defines what teachers should 

know about the nature of teaching Arabic reading to students in the upper grades 

of primary school in Arabic.  

Teachers’ skills. Teachers’ skills refer to how teachers practice teaching 

and deal with students in their classrooms. This term also defines what teachers 

should do when teaching Arabic reading to students in the upper grades of 

primary school in Arabic.   

Ministry of Higher Education. This is the Ministry responsible for 

planning, supervision, and execution of government policy in the post-secondary 

education in Saudi Arabia. 

Ministry of Education. This is the Ministry responsible for planning, 

supervision and execution of government policy in four stages (pre-school, 

primary, intermediate, and secondary) in Saudi Arabia.  
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Abstract 

Expectations placed on the expertise of teachers and how this expertise 

should be utilised in the classroom is highly variable in different countries. This 

study explored these expectations on teachers of Arabic reading in upper grades of 

primary schools in Saudi Arabia, in three keys stages of reading instruction: the 

planning stage, the presentation stage, and the evaluation stage. The study was 

conducted in the province of Asir in Saudi Arabia, as Arabic reading instruction 

has been identified as problematic in some Saudi provinces. The purpose of this 

study is to reveal the knowledge and skill of the teachers of Arabic reading in 

grades five and six of primary school. This study developed five instruments 

(three questionnaires, content analysis checklist, and classroom observation 

checklist). 

The study attempted to answer the main question: What are the Saudi 

teachers’ knowledge and skills in teaching upper grades of primary school 

students to read in Arabic in terms of (planning, presentation and evaluation). This 

head question leads to the following sub-questions: What are the required skills-

based competencies (planning, presentation and evaluation) for the teaching of 

Arabic reading in upper grades of primary schools in Saudi Arabia? How well do 

the Saudi teachers in the upper grades of primary school know the skills-based 

competencies (planning, presentation and evaluation) for teaching Arabic reading? 

How important do Saudi teachers in the upper grades of primary school rate the 

skill-based competencies (planning, presentation and evaluation) for teaching 

Arabic reading? How do Saudi teachers in the upper grades of primary school 

apply the required planning skills-based competencies for teaching Arabic 
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reading? How do Saudi teachers in the upper grades of primary school apply the 

required presentation and evaluation skills-based competencies for teaching 

Arabic reading? 

The data were collected qualitatively and quantitatively from 110 

individuals. They have been drawn from three different cohorts: Experts who are 

the academics of Arabic language teaching in Saudi universities (N=20), 

supervisors of Arabic language teachers (N=30), and teachers of Arabic language 

in the upper grades of primary schools (N=60). 

The findings of this study determined the skills-based competencies as 

perceived by Saudi teachers that are needed to teach Arabic reading in the upper 

grades of primary school. Furthermore, the findings of this study may inform the 

policies and practices for the teaching of Arabic reading and the training of 

teachers of Arabic language in the upper grades of primary school. Also, the study 

will provide the education field in Saudi Arabia with actual statements on the 

knowledge and performance of the teachers of Arabic reading in the upper grades 

of primary schools. The supervisors’ evaluated teachers’ knowledge for planning 

skills as fair level, they evaluated teachers’ knowledge for presentation skills as 

good standard and they evaluated teachers' knowledge for evaluation skills as 

poor level. While the researcher’s evaluation of teachers' performance in planning 

and evaluation skills is poor level and evaluation of teachers' performance in 

presentation skills is fair level. 
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Chapter 1:  Introduction 

1.1 Introduction 

Saudi Arabia started preparing Arabic language teachers when the first 

Faculty of Arabic Language Studies opened in 1954 (Ministry of Higher 

Education, 2013b). For many decades, the Ministry of Education hired Arabic 

language teachers from various Arabic countries, such as Egypt, Jordan, and 

Syria. Today, the situation is quite different with Saudi Arabia sending Saudi 

teachers abroad to teach Arabic in other Arabic and Islamic countries (Ministry of 

Education, 2000). 

The Faculties of Teacher Preparation in Saudi Arabia are keen to raise the 

standards of Arabic language teachers in primary schools. That is because the 

research has shown poor outcomes related to the quality of teachers that are 

graduating from these faculties (Braykīt, 2003). In order to raise the standards of 

Arabic language teachers, there are three areas of recommended investigation: 1) 

to examine the efficiency of the preparation program for primary school teachers 

of Arabic, 2) to explore whether it has a continuing effect on the teachers after 

they have graduated (Ismā῾ il, 1992), and 3) to investigate reasons behind the low 

standards of the Arabic language teachers and their poor performance which is 

reflected in teaching reading in Saudi Arabia (al-Rūqy, 2008). Despite the efforts 

of teacher preparation programs in Saudi Arabia, teachers’ poor performance still 

exists. The preparation programs are still in a traditional design and only focus on 

theoretical aspects and not the practical (al-Shaharānī, 1997; al-Wāblī et al., 

1997). The teachers’ performance during teaching reflects the success of the 

preparation program; hence, working on improving these programs will develop 
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teachers’ work inside the classroom (Bāzar῾ ah, 2009; Umm al-Qurā University, 

1993). 

Reading is considered important in Saudi Arabia. People in Saudi Arabia 

read the Holy Qur’an every day, as 100% of the Saudis are Muslims (Timothy et 

al., 2006) Furthermore, in chapter 96 of Holly Qur’an, āyah 1-5 the first direct 

revelation to the Prophet Mohammed was the Clinging Clot chapter (Al-Alaq). 

The commencement of this chapter and the Qur’an as well, was: “Read in the 

name of your Lord and Cherisher…, He Who taught the use of the pen. Taught 

the human that which he knew not” (a. ῾ alī, 2005)  p. 457. Because of this, Islam 

encourages Muslims to seek knowledge through reading. 

There are complaints in Saudi Arabia about students’ poor literacy standards 

and associated low levels in reading skills, which are claimed to be due to the 

drop in the Arabic language teachers’ performance (al-῾ uthaym, 2003; al-

Thumālī, 2002). Many teachers seemed to be ignoring the importance of reading 

and its objectives. Teachers considered a reading lesson as being leisure time (al-

Huwaymil, 1996) and demonstrated a lack of interest in teaching reading skills(al-

Qaḥ ṭ anī, 2007). In fact, the teaching of Arabic reading requires specific teaching 

skills and teachers should know and be aware of these skills to facilitate students’ 

learning (al-Rūqy, 2008). 

Teaching Arabic reading skills to students requires teachers to demonstrate 

particular pedagogical skills. Teachers are expected to exhibit high skills in three 

stages of their teaching: during the planning of reading lessons; during the 

implementation of the plan in classrooms; and during the evaluation process. 

Without awareness of the importance of these skills, and of their current lack of 
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knowledge, teachers cannot achieve the objectives of teaching Arabic reading 

(Bāzar῾ ah, 2009). All of the above confirms that it is necessary for teachers to 

have a clear understanding of what to do when teaching Arabic reading and to 

know and be aware of the skills needed to teach Arabic reading at the levels of 

planning, presentation, and evaluation in order to teach Arabic reading effectively. 

Compared to research on other Arabic language skills, the research on Arabic 

reading is strong; namely writing, speaking, and listening in the Arab world (al-

Qaḥ ṭ anī, 2007). However, it has been noticed that school students have a poor 

attitude to Arabic reading in Saudi Arabia while the Arabic language teachers have 

poor teaching skills (al-῾ isawī, 1993; al-Khalīfah, 2005; al-Shaharānī, 1997). It is 

important for teachers to know and be aware of the skills involved in teaching Arabic 

reading and how these skills can be implemented in the classroom. Hence, the aim of 

this study is to identify current levels of Arabic language teachers’ knowledge and 

awareness of the skills required to teach the Arabic language in the upper grades of 

Saudi Arabian primary schools.   

In particular, the study aims to look at three stages involved in teaching 

Arabic: planning, presentation, and evaluation. Furthermore, the importance of this 

study emerges from the fact that its results can assist the Arabic language teachers 

and the supervisors of Arabic language in teaching Arabic reading in upper grades of 

primary schools in Saudi Arabia. The results from this study will also reveal the 

current state of teachers’ mastery of these skills and in turn assist planners and 

decision makers of the Arabic language teachers’ preparation programs to plan more 

suitable preparation programs for the future. 
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1.2 Justification for choosing Saudi Arabia 

Reflecting the importance of teaching skills, which are necessary for 

improving the academic achievement of school students, some conferences have 

been held to discuss teachers’ preparation programs in Saudi Arabia and to 

improve their performance. The first teacher preparation conference was held in 

Makkah in 1974, the second conference was held in 1993, and a third conference 

was held in 2000. Despite these conferences across several decades, the need to 

improve the level of teacher’s performance is still an unresolved matter in Saudi 

Arabia (al-Zahrānī, 2004). 

A review of the literature suggests that there has been a significant drop in 

the standard of students’ performance in Arabic language skills in Saudi Arabia. 

Many researchers see this student drop in performance as a result of Arabic 

language teachers declining standards and also attitudes which reveal limited 

importance attributed to the activity of reading within the overall scope of 

teaching the Arabic language (al-Huwaymil, 1996). However, reading should be 

seen as an important area in terms of students gaining high language skills (Naṣ r, 

2005). The need of this study stems from previous research on reading education 

in Saudi Arabia. However, to date, no research has been conducted on teachers’ 

knowledge and awareness of the skills required to teach the Arabic language. 

Previous studies in Saudi Arabia have focused on teachers of Arabic language. 

Consequently, there is a need to conduct further research to explore the causes of 

the low level of teachers’ knowledge and performance and to also assess the 

teaching skills and knowledge among the Arabic reading teachers in Saudi Arabia 

(al-῾ uthaym, 2003; al-Rūqy, 2008; Bāzar῾ ah, 2009). Additionally, this study will 
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set a direction for future possible research into teachers’ knowledge and skills of 

teaching Arabic reading in primary schools in Saudi Arabia. 

1.3 Purpose and Objectives of this Study  

The purpose of this study is to identify the skills-based competencies that 

primary school Arabic language teachers require in order to teach Arabic reading 

(planning, presentation and evaluation) in Saudi Arabia. Also, the study aims to 

investigate how well Saudi teachers in the upper grades of primary school know 

and is aware of the skills-based competencies (planning, presentation and 

evaluation) for teaching Arabic reading. Moreover, what level of importance do 

Saudi teachers in the upper grades of primary school rate these skills for teaching 

Arabic reading in school? Furthermore, the study aims to evaluate the Arabic 

language teachers' performance in the planning, presentation and evaluation of the 

teaching Arabic reading in the upper grades of primary school in Saudi Arabia. 

1.4 Objectives of this Study 

1. To assist Arabic language teachers in identifying and applying the required 

skills-based competencies of teaching the Arabic reading in the upper 

grades of primary schools in Saudi Arabia. 

2. To assist Arabic Language supervisors in evaluating teachers' performance 

in teaching Arabic reading in the upper grades of primary schools in Saudi 

Arabia. 

3. This study aims to provide the following measurement instruments to 

facilitate the evaluation of teaching Arabic reading in Saudi Arabia. 

(a) The first instrument is an open-ended questionnaire for academics in 

Faculties of Education in Saudi Arabia who are experts in the field 
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of Arabic language education in order to help identify skills required 

to teach reading (see Appendix 4).  

(b) The second instrument is an open-ended questionnaire for Arabic 

language supervisors in the Ministry of Education in Saudi Arabia, 

who are experts in supervising Arabic language education. This 

questionnaire sought supervisors’ judgments on what Saudi teachers 

of Arabic language know about the teaching of reading in the upper 

grades of primary schools in Saudi Arabia and also how the teachers 

implement these skills in the classroom (see Appendix 5). 

(c) The third instrument is an open-ended questionnaire for Arabic 

language teachers in Saudi Arabia who teach primary school 

students how to read in Arabic. This questionnaire aimed to explore 

the knowledge of Saudi teachers of Arabic language reading about 

the skills involved in teaching of reading in the upper grades of 

primary schools (see Appendix 6). 

(d) The fourth instrument is the content analysis checklist. This 

instrument analyses teachers’ planning notebooks and evaluates how 

Saudi teachers in the upper grades of primary school apply the 

required planning skills-based competencies for teaching Arabic 

reading (see Appendix 7).   

(e) The fifth instrument is an observation checklist for Arabic language 

teachers in Saudi Arabia, who teach students in the upper grades of 

primary school how to read in Arabic. This instrument aimed to 

evaluate how Saudi teachers apply the required presentation and 
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evaluation skills-based competencies in the teaching of Arabic 

reading by observing teachers in the classrooms (see Appendix 8). It 

is anticipated that the findings and recommendations of this study 

will reflect the current state of Saudi teachers’ knowledge and skills 

and competencies. To achieve these objectives, the study will use 

five instruments comprised of questionnaires, content and strategy 

checklists, and observations. 

1.5 Research Questions 

The specific focus of this study is to explore the knowledge and 

performance of Arabic language teachers in Saudi Arabia who teach students in 

the upper grades of primary school to read in Arabic. The study attempts to 

answer the following research question: What are the Saudi teachers’ knowledge 

and skills in teaching students in the upper grades of primary school to read in 

Arabic in terms of (a) planning, (b) presentation, and (c) evaluation? 

This primary question leads to the following sub-questions: 

1. What are the required skills-based competencies (planning, presentation, 

and evaluation) for the teaching of Arabic reading in the upper grades of 

primary schools in Saudi Arabia?  

2. How well do the Saudi teachers in the upper grades of primary schools 

know the skills-based competencies (planning, presentation, and 

evaluation) for teaching Arabic reading? 
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3. How important do Saudi teachers in the upper grades of primary school 

rate the skill-based competencies (planning, presentation, and evaluation) 

for teaching Arabic reading? 

4. How do Saudi teachers in the upper grades of primary school apply the 

required planning skills-based competencies for teaching Arabic reading?  

5. How do Saudi teachers in the upper grades of primary school apply the 

required presentation and evaluation skills-based competencies for 

teaching Arabic reading?  

The first three research questions relate to the actual skills-based 

competencies in terms of what teachers know about these competencies and also 

how they rate these competencies. The fourth and fifth research questions are 

specifically related to the practical teaching performance of teachers and how they 

plan, present, and evaluate during the Arabic reading lessons.  In particular, the 

planning question was kept separate from the presenting and evaluating question 

because planning should be conducted prior to the actual reading lesson.  

However, the planning and evaluation is conducted during the reading lesson 

within the classroom environment. This difference in environments leads to a 

need to separate research question four from research question five. 

1.5.1 The relevance of the study questions. In order to answer the research 

questions, several sources of data will be gathered to establish teacher’s 

knowledge and awareness of skills required to teach Arabic reading. The data will 

be gathered through a sequence of procedures. First, academics from a number of 

Faculties of Education in Saudi Arabia determined the skills-based competencies 

(planning, presentation, and evaluation) for the teaching of Arabic reading in the 
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upper grades of primary schools. Second, supervisors rated the teachers’ 

knowledge for these skills.  Third, teachers rated how important these skills are to 

them. Fourth, the researcher evaluated how Saudi teachers in the upper grades of 

primary school apply these skills when teaching Arabic reading. Figure 1details 

the relevance between the research questions and each of the focus areas such as 

skills, knowledge, importance, and performance. Each of these focus areas are 

linked with the appropriate person such as academics, supervisors, teachers, and 

the researcher.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1The relevance between study questions  
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1.6 Overview of the Study  

This study is structured into seven chapters. The first chapter includes the 

following: an introduction, justification for choosing Saudi Arabia, the purpose 

and objectives of this study, the research questions, relevance of the research 

questions, and a definition of terms. The second chapter provides an overview of 

the education system in Saudi Arabia. The third chapter presents the literature 

review, which includes sections on the importance of reading, the reading process, 

reading strategies, types of reading, aims of teaching reading, and approaches to 

teaching reading in the first language. Furthermore, it includes research that has 

focused on teaching reading and teachers of the Arabic language. The fourth 

chapter provides an overview of Arabic language teachers and includes teacher 

education in Saudi Arabia and international teacher preparation approaches. The 

fifth chapter focuses on research design, research questions, and participants, 

instruments and procedures, and data collection. The sixth chapter presents results 

of the data analysis in terms of the research questions. The seventh chapter 

describes the collation of data in relation to the main issues, discussions and 

conclusions, research implications, and recommendations of the study. 

1.7 Research Limitations 

There are a number of contextual boundaries that place a degree of 

limitation on this research. The first limitation involved the participation of males 

only due to the segregation of sexes in Saudi Arabian schools for religious and 

cultural reasons. The study is concerned only with the teaching subject of Arabic 

reading. The second limitation is that teachers and supervisors must have studied 

the teaching preparation program for eight semesters or more. This study does not 

include teachers who have studied the old preparation program in two and half 
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years. This exclusion occurred for two reasons: (1) these particular types of 

preparation programs were popular before the Saudi Arabian Ministry of 

Education suspended them in 1989; and (2) teachers from the old preparation 

programs were prepared to be primary education teachers therefore they can teach 

any subject discipline. The third limitation is that this study is exclusively and 

explicitly concerned with defining the skills of teaching Arabic reading in the 

three dimensions of planning, presentation and evaluation. The fourth limitation is 

that the study only focussed on the Asir province in Saudi Arabia and included 

only the final two grades (five and six) of primary school in Saudi Arabia. 

A further limitation on this research study is in respect to the logistic 

involved in conducting the research. Time and finance have all placed a certain 

degree of boundaries on achieving the research objectives scientifically. 

Furthermore, this thesis has collected the necessary data from three sources only: 

supervisors, teachers, and the researcher. Seeking participation and responses 

from research subjects was achievable; however, the waiting period for the 

responses proved somewhat problematic as the participants took considerable 

time to respond. This delay in response presented the speed in which the 

researcher was able to gather the findings and progress onto the analysis of the 

data findings within reasonable time frames.
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Chapter 2:  The Education System in Saudi Arabia 

The discussion in this chapter will address the following topics: historical 

background of Saudi education, pre-school education, primary education, 

intermediate education, and secondary education. The introduction chapter stated 

the objectives of the program of research including definitions of key concepts 

and variables as well as providing a brief outline of the background and research 

approach. The introduction aimed to contextualise the proposed research. 

2.1 Introduction 

The education system in Saudi Arabia is managed by the Ministry of 

Education, the Ministry of Higher Education, and the General Organisation for 

Technical Education and Vocational Training (῾ abdulḥ amīd et al., 2012). The 

Ministry of Education was established in 1954 and included all educational levels 

for males only; females were not included until 1960. This ministry was formed in 

response to the relatively small number of education programs existing in Saudi 

Arabia at the time. Post oil discovery in 1938, there was an urgent need for 

education reform. Saudi Arabia was no longer a poor country and this in turn 

impacted the level of educational standards, which became a crucial concern (al-

῾ amrī, 2011). Other current education providers within Saudi Arabia include: 

the Ministry of the Interior, the Ministry of Defence and Aviation, and 

the Presidency of the National Guard. These education providers are also defence 

authorities and provide their employees and students with education at all levels 

while working within the Ministry of Education guidelines. IN 1963, the Supreme 

Committee for Educational Policy was implemented and became the overarching 

policy responsible for providing guidelines on education and education providers 
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in Saudi Arabia (United Nations Educational Scientific and Cultural Organization, 

2007). 

The educational system in Saudi Arabia varies from those in other countries 

through its culturally and religiously embedded institutional practice of separating 

the two genders in learning and teaching. This separation of genders created two 

types of schools: men’s schools or male institutions, and women’s schools or 

female institutions. The segregation of gender officially divides the education 

system into three systems: general education for boys, general education for girls, 

and traditional Islamic education for males only. Sedgwick (2001) claimed that 

both genders engage in similar curriculum content and examination processes 

(Sedgwick, 2001), however more recent research by Mobaraki & Soderfeldt 

(2010) reported that girls experienced and studied a less comprehensive 

curriculum in their school when compared to the curriculum studied by the boys 

in their respective school (Mobaraki et al., 2010). Moreover, teachers or 

academics are of the same gender as the students in each school. In addition, 

students are sometimes restricted as to what they can study based on their gender. 

For example, some disciplines such as engineering are available for male students 

only.  

Another unique cultural and religious characteristic of the Saudi education 

system is the general principles of Islam on which the Saudi education system is 

based (see Appendix 2). These principles link Saudi education with Islam and 

Islamic culture (Ministry of Higher Education, 1978). The school year consists of 

thirty working weeks, beginning in September and ending in June, similar to the 

academic year in Western Europe (al-Alma῾ ī, 2010; Saudi Arabian Cultural 

Mission, 2006). It was not until Post World War Two that Saudi Education 
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systems saw the introduction of some secular Western-based schools. However, 

Islamic teachings and beliefs have remained inseparable from all facets of public 

education (al-῾amrī, 2011). 

The education system in Saudi Arabia is divided into two levels of 

attainment: general education and higher education (al-῾aqil, 2005).The Ministry 

of Education takes responsibility for general education affairs, which includes 

pre-school, primary, intermediate, and secondary. The Ministry of Higher 

Education was founded in 1975 and is responsible for all sections of education 

beyond secondary school, including students who study overseas (al-Ḥāmid, 

2005). This education authority is central to overseeing university education and 

ensuring that the direction of universities is in agreement with current policies. 

The Ministry of Higher Education also oversees supervision and co-ordination of 

the development of all discipline faculties (al-῾ amrī, 2011). Education in Saudi 

Arabia is compulsory for the first nine years of education (primary and 

intermediate). Proceeding from this educational level, students have the choice of 

either continuing their education or finding employment (al-Ḥāmid, 2005; al-

Sunbul et al., 1997; al-Zzayd, 1990; Ministry of Education, 2008). 

2.2 Levels of Education in Saudi Arabia 

In 1958, The Kingdom of Saudi Arabia, in combination with additional 

members of the Arab League, arrived at an agreement on what would formulate a 

uniform educational system that allowed a primary level over six years, an 

intermediate level over three years and a final phase of a three year secondary 

level, with a separate entity for the higher education university programs (Saudi 

Arabian Cultural Mission, 2006). The Saudi Arabian Education system consists of 
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five levels: Pre-elementary (nursery school/non-compulsory), elementary 

(primary/years 1 - 6), intermediate (years 7 - 9), secondary (years 10 - 12) and 

higher education (see Appendix 1). Figure 2 provides a brief overview of the 

organisational levels of education in Saudi Arabia from nurseries and pre-school 

education through to secondary and higher education, while demonstrating areas 

where students may leave education to pursue employment (῾ abdulḥ amīd et al., 

2012). 

 

Figure 2 Levels of education in Saudi Arabia 

 

The following discussion will outline and explore non-compulsory pre-

school education, general education (primary and secondary, vocational, 
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commercial, agricultural, and special education), adult education, and tertiary 

education (῾ abdulḥ amīd et al., 2012). The discussion is further supported with 

relevant statistics and graphic representations  

2.2.1 Pre-school education.  (مرحلة ما قبل التعليم االبتدائي)  The pre-school stage 

represents the earliest stage of education. Students aged between three to six years 

of age attend nursery or other pre-school institutions. However, enrolling in this 

stage of education is not a compulsory pre-requisite for enrolment into the first 

grade of primary education. Also, pre-school education is not considered an 

official component of the education ladder. However, pre-school is the only stage 

of education in Saudi Arabia where boys and girls are permitted to be in the same 

classroom. The private sector has established a significant number of nurseries 

and kindergartens. In fact, 656 private pre-school institutions have been 

established under the supervision of the Ministry of Education (Ministry of 

Education, 2014a; United Nations Educational Scientific and Cultural 

Organization, 2007). 

The number of students enrolled in pre-school education between 2010 and 

2013 is outlined in Figure 3 The figure shows a strong growth in numbers 

(Ministry of Economics and Planning, 2008; Ministry of Education, 2014a). 
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Figure 3 Saudi students enrolled in pre-school 

 

2.2.2 General education .( التعليم العام)  General education represents the 

foundational schooling stages of education where students aged 7–18 years attend 

either primary, intermediate, secondary. Enrolment in these levels of education 

varies from optional to compulsory. For example, primary and intermediate 

education is compulsory and secondary is optional.  

 2.2.2.1 Primary education. ( التعليم االبتدائي)  Students enrol into primary 

education at the age of seven years. Exceptions can be made for students three 

months less than seven years, especially for those who have already enrolled into 

the pre-school stage. This stage involved six years of study. Essentially, this stage 

prepares students to develop foundation skills that facilitate lifelong learning and 

provide them with opportunities to expand their knowledge base and to shape 

them as future citisens within Saudi society. The curriculum taught 

includes: Arabic, art education, geography, history, home economics (for girls), 

mathematics, physical education (for boys), Islamic studies, and science. All 

primary schools open their doors during day time hours only. As highlighted in 

the introductory, the levels of education from primary and above are not co-
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educational institutions, that is, male and female students study at segregated 

schools (al-Ḥāmid, 2005; Ministry of Education, 2014a). 

There is an increase of the number of students enrolled in primary education 

from 2010 to 2013. Figure 4 shows the number of students; both male and female, 

enrolled in primary schools (Ministry of Education, 2014a). 

 

 

 

 

 

 

 

 

Figure 4 Saudi sudents enrolled in primary education 

 

 2.2.2.2 Intermediate education .( التعليم المتوسط)  The duration of this stage of 

education is three years, commencing at age 13 and concluding at age 15. 

Intermediate education aims to provide students with comprehensive knowledge 

in different disciplines and subject areas such as Arabic, art education, English, 

geography, history, home economics (for girls), mathematics, physical education 

(for boys), religious studies, and science (al-῾ aqil, 2005). 

According to the Ministry of Education data, the number of students in 

intermediate education has remained consistent at approximately 600,000 

enrolments of students, both male and female at intermediate education level 

between 2010 and 2013 (Ministry of Education, 2014b).  
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Figure 5 Saudi students enrolled in intermediate education and teachers 

 

 2.2.2.3 Secondary education. (التعليم الثانوي)  This is the final stage of 

general education. The duration of this stage is three years from the ages of 16 to 

18. During the first year, students study a common curriculum. The final two 

years are divided into scientific and literary streams (al-Ḥāmid, 2005). The 

number of students enrolled in secondary education has increased consistently; 

Figure 6 shows the number of enrolments of both sexes from 2010 to 2013 and 

also shows the significant increase in the number of teachers in secondary 

education during this period of time (Ministry of Education, 2014b).  

 

 

 

 

Figure 6 Saudi students enrolled in secondary education and teachers 
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Secondary education in Saudi Arabia comprises of different types of 

schooling options. These schools offer educational courses that are consistent with 

their main educational aim. In the following, there is a brief outline of the 

different secondary school types in Saudi Arabia (al-Ghāmdī et al., 2005; al-

Ḥāmid, 2005). 

2.2.2.3.1 General secondary schools .( مدارس الثانوية العامة)  The focus in this 

particular phase of schooling is on a general curriculum of Arabic, biology, 

chemistry, English, geography, history, home economics (for girls), mathematics, 

physical education (for boys) and religious studies.  It is for three years from the 

ages of 16 to 18 years.  In the first year of general secondary schooling, students 

engage in a common curriculum and are streamed in the last two years, based on 

scientific and literary results. Students achieving above sixty percent in all first 

year subjects may choose between the two stream options, whereas students 

achieving below sixty percent are only able to study the literary stream. 

Furthermore, students who pass the General Secondary Examinations are granted 

the General Education Certificate: Shahādat al-Marhalah al-Thānawiyyah  

(Sedgwick, 2001). 

2.2.2.3.2 Scientific secondary institutes .( الثانوية العلميةمعاهد ال)  The focus in 

these institutions is primarily on the Arabic language and literature, general 

knowledge, geography, history, and religious studies for a duration of three years 

(16 to 18 years of age). Students who successfully pass the religious secondary 

instutute receive a Scientific Secondary Institutes Education Certificate: Shahādat 

al-Ma’āhid al-Ilmiyah al-Thānawiyyah. Graduates are eligible to be accepted into 

tertiary studies limited to the humanities and social science disciplines (Sedgwick, 

2001). 
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2.2.2.3.3 Vocational secondary institutes. (المهنية الثانوية المعاهد)  The focus in 

this pathway of education is on architectural drawing, auto mechanics, electricity, 

machine mechanics, metal mechanics, radio and television. In addition to 

technical subjects, students take Arabic, chemistry, English, mathematics, 

physical education, physics and religious studies. It is for a duration of three years 

(16 – 18). The Intermediate School Certificate: Shahādat al-Kafa’ah al-

Mutawassitah, is a pre-requisite for enrolment at a technical school. Technical and 

vocational education training is the responsibility of the General Organisation for 

Technical Education (Sedgwick, 2001). 

 2.2.2.3.4 Commercial secondary institutes. (المعاهد الثانوية التجارية)  The focus 

of this educational pathway for secondary students is on Arabic, bookkeeping and 

accounting, commercial correspondence, economics, English, financial 

mathematics, general mathematics, geography, management and secretarial and 

religious studies. The course is three years of study (16 -18 years of age). Upone 

successful completion, students achieve their Secondary Commercial School 

Diploma: Diplom al-Madāris al-Tijāriyah (Sedgwick, 2001).  

2.2.2.3.5 Agriculture secondary institutes. (المعاهد الثانوية الزراعية)  The focus 

in this educational pathway is on agricultural economics, agronomy, animal 

husbandry, applied biology, applied chemistry, applied mathematics, applied 

physics, Arabic, English, farm management, horticulture, religious studies, 

marketing and plant nutrition. The course is three years of study (16 – 18 years of 

age). Upon successful completion, students achieve their Secondary Agricultural 

School Diploma: Diplom al-Madāris al-Zirā’iyah (al-Ḥāmid, 2005). 



22  Chapter 2: The Education System in Saudi Arabia  

2.2.3 Special education. (التربية الخاصة)  Saudi Arabia started special 

education in 1958 when the Ministry of Education opened the first school for the 

blind in the capital city of Riyadh. A few years later some institutes for the 

disabled were established in different parts of the country. These institutes were 

known as the Institutes of Hope for the Blind, the Deaf and Students with 

Learning Difficulties. In 1997, the Ministry of Education established the 

Directorate of Special Education to oversee all special education categories, 

including talented and gifted students (al-Mūsa, 1999; Saudi Arabian Cultural 

Mission, 2006).  

The number of students (both male and female) enrolled in special 

education institutes and the number of teachers from 2010 to 2013 are shown in 

the Figure 7, which demonstrated a slight decline in enrolment numbers of boys, 

consistent enrolment numbers of girls, and a slight increase in the total numbers of 

teachers (Ministry of Education, 2014b).  

 

 

 

 

 

 

 

Figure 7 Saudi students enrolled in special education and teachers 
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2.2.4 Adult education . (تعليم الكبار)  In 1954, the Ministry of Education 

commenced efforts to eliminate illiteracy and established the Department of 

Nation Illiteracy Elimination to address this issue. The following year, 13 schools 

were opened for male students. By the end of 1973, five schools opened their 

doors for female students. The General Secretariat for Adult Education and 

Literacy was founded in 1985 and the number of schools increased dramatically to 

3895 school. The statistics for 2001 indicate that the percentage of illiterate 

citisens had decreased to 8.77% for males and 18.65% for females.  

In 2012, Saudi Arabia announced that the illiteracy rate in the country had 

reduced from 60% in 1972 to 4% in 2012 (al-Ghāmdī et al., 2005; Ministry of 

Education, 2006). The attention dedicated to adult education and the elimination 

of illiteracy resulted in an ambitious plan to improve adult literacy standards. This 

plan was to be implemented over twenty years via four phases.  The initial phase 

was aimed at reducing the number of illiterate citisens by 25% in five years. The 

second phase aimed at decreasing an additional 25% over the next five years and 

the third phase aimed at decreasing another 30% over a further five years. The 

fourth phase aimed to decreasing an additional 24% in three years whereas the last 

stage aimed to eradicate illiteracy throughout the last one percent of the illiterate 

population in the final year of the twenty year plan (Saudi Arabian Cultural 

Mission, 2006). 

In addition, the Secretariat General for Adult Education in the Ministry of 

Education offered non-formal education programmes implemented through 

summer education campaigns, participation in the cultural activities of the Social 

Service Centres, and training courses for the adult education workers. There are 

also special training programmes for girls in the fields of tailoring, sewing, 
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nutrition, and first aid. Sixteen vocational training centres receive young people 

aged 14 to 17 years who have dropped out of school, for training in electricity, 

mechanics, welding, and carpentry (al-Ḥāmid, 2005). In 1997, the total enrolment 

of men and women in adult education programmes amounted to 108,721 learners 

(68,710 of whom were women). In 1999, the number of centres for combating 

illiteracy was 1,155 (males) and 2,112 (females), with enrolment of 35,168 males 

learners and 74,876 females learners. In addition, there were 255 intermediate 

evening schools (public and private) for males with 41,698 learners enrolled, and 

181 secondary evening schools (public and private) for males with 38,172 learners 

enrolled. In 2002, the number of centres for combating illiteracy was 1,152 

(males) and 2,435 (females), with 31,100 males learners and 61,553 females 

learners enrolled. The information for the above-mentioned enrolment numbers 

was obtained from (al-Ghāmdī et al., 2005; Ministry of Education, 2006). Figure 8 

highlighted the enrolment numbers of Saudi students in adult education with a 

slight decrease in women and a slight increase in men enrolled in adult education 

while the number of teachers remains the same. 

 

 

 

 

Figure 8 Saudi students enrolled in adult education and teachers 
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As a result of these efforts, Saudi Arabia was awarded five international and 

regional awards: the Civilisation Literacy Award in 1996 by the International 

Organisation for Education, Culture and Scince. King Sejong Literacy Prize in 

1996 by the United Nations Educational, Scientific and Cultural Organisation 

(UNESCO). The Tom International award for literacy in 1998 by the International 

Organisation Educational, Culture and Scince. The Cultural Literacy award in 

1998 by the Arab Organisation for Education, Science and Culture, and the 

Scientific Award for Adult Education in 1999, by the World Council for Adult 

Education (al-῾ aqil, 2005). 

2.2.5 Higher education. (التعليم العالي)  Higher education is the post-secondary 

stage. Provision for tertiary education began in 1953 with the inauguration of the 

Faculty of Islamic Studies in Riyadh. In 1954, the Faculty of Arabic Language 

Studies was opened. Additional higher education institutes were gradually 

established. The first university to be established was the King Saud University in 

1957. More universities were opened consecutively during the next few years (see 

Appendix 10). The first private university was the King Abdulaziz University, 

which opened in Jeddah in 1967 (al-῾ amrī, 2011; Ministry of Higher Education, 

2013a).  

In 1975, as a part of the Ministry of Education, the Higher Education 

Directorate became a separate entity and was renamed the Ministry of Higher 

Education with the purpose of dealing exclusively with higher education. Among 

its responsibilities were: (a) proposing the establishment of higher educational 

institutions and authorising them to offer special programs in accordance with the 

country’s needs; (b) creating and administering universities and colleges in Saudi 

Arabia; and (c) representing the government abroad in all educational and cultural 
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affairs through various cultural and educational missions distributed over 32 

countries.  

Higher education in Saudi Arabia has experienced significant growth over 

the last five decades. The Saudi higher education system is based on 

diversification and has expanded to (Ministry of Higher Education, 2013b) to 

include 25 government universities, 8 private universities, 8 technical colleges, 

and 20 private colleges.  

With further economic growth in Saudi Arabia’s economy in recent years, 

the Ministry of Higher Education has been allocated a generous budget. The Saudi 

Arabia government’s efforts have included establishing programs such as the 

King Abdullah Scholarship Program, which aims at increasing the education 

levels of faculty members in Saudi Arabian Universities and also meeting the 

needs of the Saudi Arabian work market by improving the education and training 

levels of the workforce. Saudi Arabia is now one of the countries leading the way 

in the trend of having its students studying around the globe. The government has 

also sponsored a large number of students to study abroad with scholarships now 

being granted to both genders. Furthermore, in 2010, the Ministry of Higher 

Education commenced further efforts to increase the number of Saudi Arabian’s 

with tertiary qualifications by sponsoring Saudi Arabian students to study at 

private Saudi institutions, thus enabling more students who may not have been 

able to afford the fees at local universities to enrol in higher education (al-῾ amrī, 

2011).This growth is exemplified in the 2013 statistics on the numbers of Saudi 

Arabian students enrolled in Higher Education institutes listed below in Table 1 

and 2.2 (Ministry of Higher Education, 2014). In 2013, the lowest number of 
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students were enrolled in private faculties in comparison to the highest number of 

students enrolled in government universities (see Table 1). 

Table 1 Saudi students enrolled in higher education 

Education type             Number of students 

Government Universities                               1,165,091 

Private Universities                                    42,561 

Technical Colleges                                  116,392 

Private Faculties                                    32,558 

Total                                1,356,602 

 

In 2013, the number of students studying overseas is lowest in the Advanced 

Diploma with only 64 students followed by the Diploma, Postdoctoral, PhD, 

Training, Master, and highest in the Bachelor degree with just over 120,000 

students. 

Table 2 Saudi students studying overseas 

Degree type             Number of students 

Training                                    13,836 

Diploma                                      3,361 

Advanced Diploma                                           64 

Master                                   47,456 

Bachelor                                 120,331 

PhD                                   10,392 

Postdoctoral                                      3,845 

Total                                  199,285 
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Chapter 3:  Literature Review 

The discussion in this chapter will address the following topics: introduction, 

importance of reading, reading processes and theoretical models, reading strategies, 

and types of reading taught to primary students in Saudi Arabia.  

3.1 Introduction 

Learning is a continuous process from the moment of birth, progressing 

over a lifetime. A teachers’ way of thinking is different from students in the 

context of learning and teaching. Teachers think students must be learning as they 

are teaching them, and students think they have learned something, as they have 

read texts and memorised facts. Up until the 1970s, reading was viewed as a static 

and passive process of decoding words and recoding meanings of individual 

vocabulary and word phrases. Contemporary approaches to reading oppose this 

approach, choosing to view reading as a dynamic and active process that is 

constantly evolving and expanding, as the process seeks to discover the existing 

interrelationships in a text (Yang, 2006). The current emphasis of teaching 

reading is placed on making meaning in the process of reading, rather than just 

reading the text and being able to repeat the words without understanding the 

context and overall meaning. It is this distinct shift towards a realistic pedagogy 

for reading that implies that teachers of reading should not continue to be 

dependent on a transmission model of teaching (Pani, 2004; Yang, 2006). 

Historically, the classical teaching method was embraced in Saudi Arabia, 

where the transference of knowledge travelled from the elders to youth and 

successful teachers provided students with a variety of information. This is a 
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cultural transmission model and for many decades this view was popular and the 

creators of teachers’ preparation programs were in support of this view. However, 

this method ignored the diverse needs of the students. The accumulation of 

knowledge over time made it difficult for students to learn the content. 

Furthermore, this method failed in preparing students’ to cope with the challenges 

of real life. The past few decades have seen considerable advances in improving 

teaching models, which have become more sophisticated in Saudi Arabia with the 

adoption of teaching methods that are planned to meet the needs of the students, 

society, and the era. It is a scheme designed to achieve desirable learning 

outcomes in the short term and a variety of outcomes in the long run (Athanasou, 

2008). 

3.2 Importance of Reading  

It is clear that developing reading skills in the primary years lays a 

foundation for lifelong critical reading and learning across all disciplines.  

Moreover, it is essential to never under-rate the importance of the skills required 

to decode print with accuracy and fluency (Parris et al., 2009). Reading is one of 

the most important activities in the linguistic life of the individual and the group 

and one of the most important tools for the acquisition of knowledge, culture, and 

communicating with the production of human knowledge. The reader goes from 

one piece of information to another in the reading of the text, from understanding 

to concluding, and from linking to analysing. Reading fuels the reader’s 

imagination and develops mental abilities and thinking skills (Bāzar῾ ah, 2009). 

Reading is a tool used to facilitate learning in all aspects of school and in 

life.  Without the ability to read, students will not be able to learn as a similar rate 
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to their peers. Through reading, students are empowered to use their language to 

comprehend and interact in their immediate surroundings and in wider society 

(Marzano, 2007; Marzano et al., 2012; Rayner et al., 2010). Reading has helped 

students develop and learn in the school environment in a number of ways. 

Shiḥ ātah (1997) stated that reading has four advantages for students: (1) 

enhanced their experiences and allowed them to reach their maximum potential; 

(2) allowed students to develop their knowledge base and to apply this knowledge 

in their relationships with other people; (3) increased their self-confidence; and 

(4) provided students with the ability and knowledge to further problem solve and 

develop new ideas. Reading is also important for the wider community because it 

has helped communities share with other communities and cultures and linked 

community members with their national heritage. Moreover, reading has helped 

community member to become more familiar with their national heritage and in 

turn promoted education, industry, and agriculture (῾ abdulhādī, 2003). 

Reading is the tool of learning in all aspects of academic school life; the 

students will not be able to learn if they are not able to read. This is because all 

subjects depend on the reading matter being understood. Through reading, 

students are empowered to use their language to comprehend the world in which 

they live, how to act within it, and ultimately gain skills to succeed in the 21
st
 

century (Marzano, 2007; Marzano et al., 2012; Rayner et al., 2010). Reading also 

helps students’ development in a number of ways.  Shiḥ ātah (1997) state that 

reading has four advantages for students: 1) enhances their experiences and allows 

them to reach their maximum potential; 2) allows students to develop their 

knowledge base and to apply this knowledge in their relationships with other 

people; 3) increases their self-confidence; and 4) provides students with the ability 
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and knowledge to further problem solve and develop new ideas. Furthermore, 

reading is also important for the whole community by highlighting the importance 

of the community sharing with other civilisations and cultures; and linking the 

community members with their national heritage by encouraging the community 

to promote education, industry, agriculture, and the transfer of knowledge through 

reading (῾ abdulhādī, 2003). 

3.3 Reading Processes and Theoretical Models 

Reading is a cognitive and emotional process that has included the 

interpretation of symbols and written letters received by the reader through the 

eyes or using the fingertips for people with visual impairments. This process of 

understanding apprehends the meanings and links them with previous 

experiences, criticism, and problem-solving (Shiḥ ātah, 1997). Reading is learning 

the words and pronouncing them, understanding the text and being able to critique 

it, expanding experiences and benefits from reading, solving problems and 

achieving comfort (al-Khalīfah, 2004). Reading requires a complexity of skills 

involving the manipulation of a number of processes and models, often each 

process refers to only one aspect of it, however, they are in essence all models or 

components of models and processes of reading. This will not outline all existing 

or potential models and processes of reading, but will focus on a selection of 

endorsed and highly regarded processes and models (Rayner et al., 2010). The 

complexities of reading are extensive, and all teachers of reading will recognise 

this as they attempt to gain insights into how reading works through examining 

their own reading practices in combination with knowledge of the reading theories 

of others (P. Harris et al., 2001). Reading experts are mostly in agreement with 

Anstey and Bull (1996), who stated that reading theory is at the core of teaching 
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pedagogy and is a key factor in providing quality instruction (Anstey et al., 1996). 

There are predominantly models for reading theory that have incorporated word 

identification, syntactic analysis of language, discourse representation, aspects of 

language processing (decoding, receptive language, phonetically awareness, 

vocabulary development, comprehension, and grammar), and also mdoels on 

visual acuity issues such as guiding readers’ eyes. The last model addresses visual 

acuity issues that are rarely linked or merged into the main models of aspects of 

reading. For example, word identification models are rarely linked to models of 

eye-movement control and vice versa (Rayner et al., 2010). 

Cognitive scientists composed ten questions two decades ago that should be 

asked when approaching reading. It is to be noted that these same ten questions 

still remain extremely relevant to current research on the psychology of reading 

(Rayner et al., 2010). These questions are identified in Table 3 and relate to the 

identification of words in association with reading and spoken language as well as 

the skills required in order to read or speed-read and how to support students to 

read, in particular those who experience difficulties in this area. 

 Table 3 Psychology of reading 

Questions on psychology of reading 

1. How are text words identified? 

2. How does the system of spoken language interconnect with identifying words and reading? 

3. Are words identified in the text in a different way to when they are on their own in isolation? 

4. How does the action of the eyes motioning across the page shape the answers to the questions listed above? 

5. How does the reader extend past the literal meaning of individual words? 

6. What are the new mental structures formed after reading? 

7. How does the actual skill of reading grow? 

8. How can we address individual diversity amongst readers from the same culture and also across cultures? 

9. How can we identify and address supporting reading difficulties? 

10. Can basic reading be improved upon to an increased level of higher order thinking, such as speed-reading? 
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However, as previously stated, the main goal in this section is to focus on 

the development of various reading models created to address specific aspects of 

the processes of reading. Some of the many models devised over the last three 

decades include Interactive-Activation, Activation Verification, Multiple Read-

Out, Multiple-Trace Memory, Multiple-Levels, Connectivist Duel-Process; and 

Bayesian Reader models (Norris, 2006; Stalker et al., 2006). These models have 

influenced the direction of current reading models. 

In addition to the current models of reading, it is important to acknowledge 

reading theory development that commenced several decades ago and first gained 

prominence in the 1970s. The emergence of reading theory development provided 

a foundation for more recent theories. These earlier theories were grouped into 

three broad categories: the bottom-up theory, the top-down theory, and the 

interactive or transactive theory.  Bottom-up theories focused on the meaning of 

text being found directly in the text on the page and that this literally travels from 

the page to the eyes with the text page representing the bottom and the process of 

it travelling up to the eyes, is the up process (Vialle et al., 2000). This theory 

further argued that meaning is derived by a process of reading that starts with 

looking at letters that form printed words and then looking at words that create 

sentences and whole text; it is this combination that together allows meaning to 

emerge (Vialle et al., 2000). 

The bottom-up theory also focused on reading being the skill of gaining 

sufficient language sequences from the page itself, and that this then enables the 

reader to understand the intended meaning from the author (P. Harris et al., 2001). 

The bottom-up theory fostered the belief that reading is a process involving a 

number of skills, from being instructed from simple to complex, together creating 
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a combined process for reading, viewing it essentially as a visual stimulus on the 

page that needs to be identified and linked to the correct phonics (P. Harris et al., 

2001). In practice, theorists who fostered the bottom-up model of reading argue 

that students will need to be taught how to identify and discriminate letters, to 

then be able to decode words individually with speed, and learn phonics and 

phonic patterns systemically and hierarchically (P. Harris et al., 2001). It is a 

skills approach to reading with its origins stemming from behaviourist psychology 

approaches (Vialle et al., 2000).  

Top-down theories place importance on the first stage of reading processes, 

commencing in the brain, the top and then travelling down to the text, where the 

reader relied on their prior learned experiences (secured in their brain) to unpack 

the text. The goal of reading from top-down is to use the reader’s prior knowledge 

and experience to make meaning.   Reading is considered a process of complexity 

that is reliant on factors from inside the reader’s mind and externally from the 

physical representation of text on the page. In practice, this theory places 

emphasis on the reading being a meaning-making process, with a relationship 

between meaning being constructed in the head first from prior knowledge, that 

then influences how the text print and the sound patterns relate to predicted 

meanings being constructed in the learner’s mind hierarchically (P. Harris et al., 

2001).  The top-down model fosters a constructivist approach to reading (Vialle et 

al., 2000). 

The Interactive or transactive theories evolved in the 1980s that reading is a 

process of making meaning that relies on adopting all processes present in the 

`top-down’ model, it also needs, at times, to include that readers have a skills 

based focus, that is parallel to a bottom-up model approach (P. Harris et al., 
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2001). There is a belief that the interactive model of reading acknowledged that 

reading is a social act with social purposes. Moreover, the process of arriving at 

making meaning from text is an active, constructive, and cultural process. It is a 

transaction taking place between the cultural context of the reader’s prior 

knowledge and the author’s intended cultural meanings (Kucer et al., 2006). In 

practice, the interactive or transactive models of reading are based on the premise 

that all skills are taught when they are viewed as being needed, during the course 

of using reading and writing skills for succeeding in real world experiences. 

Reading skills required explicit teaching; however these skills must be placed in 

context and taught within the context of the whole text, often referred to as whole-

to-part-to-whole instruction (P. Harris et al., 2001). 

Two current reading models outlined below are the Dual Route Cascaded 

(DRC) model and a selection of parallel processes that are best known as, 

triangular. These models are considered the most current (Coltheart et al., 2001). 

3.3.1 Models of word identification. These two models offered contrasting 

frameworks in respect to the process in which words are identified and 

represented in the cognitive lexicon, delving into whether word identification is 

directed by language rules that are utilised to access the pronunciation and 

decoding of word and word meaning, or whether it is a process in which different 

forms of lexical information give more subtle boundaries to the pronunciations 

and/or meanings that evolve throughout the duration of identifying words. The 

DRC model is placed in parallel with the former viewpoint, whereas the triangle 

models are placed more towards alignment with the latter viewpoint (Rayner et 

al., 2010).  
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Two basic assumptions exist within the DRC model (Coltheart et al., 2001).  

The first assumption is that the pronunciation of words can be fuelled in two 

actions – via applying grapheme-to-phoneme rules that then translate into the 

individual letters (graphemes) of a whole word, transferring into their matching 

phonological phoneme representations and then moving onto a more specific 

mapping of the spelling of words into its decoded pronunciation; hence, this 

model is passed in the dual route model approach (Lee et al., 2001). The second 

assumption involved the way in which lexical representations, both orthographic 

and phonological word forms are represented holistically, in discrete separate 

steps in the lexicon, in order for the words to be decoded by mapping the 

graphemes of the word onto the orthographic unit that enables most appropriate 

matching, followed by the orthographic unit to activating the phonological unit in 

a direct manner that corresponds to the decoded pronunciation of the word. 

However, in contrast to other Dual Route approaches, the already placed and 

direct avenues which operate in parallel to the DRC model, in respect to word 

pronunciation of any word in the majority of instances being determined in 

combination by the overall products of both these avenues. These two avenues 

provide strong decoding and pronunciation of regular word spellings but not in 

irregular words (Rayner et al., 2010).   

As previously noted, the two basic assumptions of the triangle models are in 

direct opposition to the DRC model. Additionally, the DRC and triangle models 

present predictions on the response latencies, number of errors and the specific 

ways the errors are viewed in reading activities such as naming and lexical 

decision making steps. Furthermore, the models are specific about labelling the 

importance of existent `benchmark’ phenomena that has been revealed in studies 
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as displaying that high frequency words are identified rapidly in comparison to the 

identification of irregular or infrequent words (Seidenberg et al., 1984). Finally, 

the DRC model enabled teachers to observe and identify areas of individual 

reading difficulties such as phonological dyslexia (Coltheart et al., 2001).  

3.3.2 Models of syntactic parsing. To progress on from the above outlined 

models of how the meaning and pronunciation (decoding) of words occurs, onto 

how they these individual work meanings are then constructed into making 

meaning of the entire sentence – models of syntactic parsing, that essentially 

explain the manner in which linguistic structures and limitations, actually guides 

how the needed representations are constructed to be able to make sense of the 

whole sentence meaning (A. J. Harris et al., 1979). These models take a bottom-

up input approach to the meanings of each word presented by the characteristics 

of word identification models previously discussed and reviewed above. These 

models are placed into three general categories: garden path models, constraint-

based models, and a selection of models that have been put into place using 

connectionist frameworks (Rayner et al., 2010). The first two of these groups of 

models have gained significant acknowledgement and given that the key 

assumptions of the connectionist models are mostly parallel with those models of 

the constraint-based approach, the following discussion will concentrate on the 

garden-path and constraint-based models, that will be outlined below. The main 

distinction between these two categories of models is the degree of importance 

placed on the syntactic processing taking place during the reading (Rayner et al., 

2010). 

The garden-path models prioritise the grammatical structure and 

construction of the sentence. Garden path models have suggested that the reader 
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first constructs an individual grammatical analysis of a sentence (words, phrases, 

and clauses), followed by interpreting this sentence, and if lacking clarification of 

the overall sentence, the reader re-engage in further analysis of the sentence. 

However, the construction of a single analysis is not a mandatory requirement of 

the model that allows grammatical local priorities in understanding the meaning 

of the semantics. But rather, serial first-depth models make an assumption that 

one analysis is selected and that the first analysis is merely the one that is finished 

first (Clifton Jr et al., 2003). 

The primary contrasting approach is the constraint-based models that 

present the grammatical structure of a sentence is merely one aspect of many 

constraint dynamics interlinking in sentence understanding. Therefore, constraint-

based models, view the grammatical structure as carrying a high degree of 

importance in determining the final interpretation of sentence meaning, but it 

omits precedence over other points, such as the contextual constraints or the 

plausibility. An example of this, is using the competition-integration framework 

that Spivey-Knowlton (1996) created that used the simulation of patterns of 

reading times that were self-paced with reduced relative class sentences, where 

the thematic aspect of the initial noun phrase had semantic features that are more 

in alignment with patient versus agent roles (Spivey-Knowlton, 1996). The 

constraint-based model utilised various diverse forms of information, for example, 

the thematic role of the first noun phrase, the bias aspect of interpreting the first 

phrase as a main clause, in opposition to minimised relative, in order to make 

predictions on the qualitative patterns of reading durations across diverse interest 

areas. In order to arrive at these predictions, the diverse kinds of information 

activation across the connections to scaffold both of the two potential sentence 
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meaning interpretations, in order to enable a number of process cycles, resulting 

in the model finally settling into a state parallel with either of the two 

interpretations. For example, one type is more in parallel alignment with every 

diverse types of information. Both of these types of models aim to provide 

explanation into the patterns of reading times that are seen in self-paced reading 

and eye-movement scientific research experiments, when the reader faces 

sentences consisting of syntactic structures of varying complexities. The overall 

objective is to provide explanations as to why mistakes in analysis happen and to 

be able to identify the processes in which this misanalysis re corrected, in order to 

enable the readers to be able to construct accurate interpretations of sentence 

meaning (Rayner et al., 2010). 

Progressing on from the above, explicit models of processes for arriving at 

individual word meaning and whole sentence meaning when reading, the 

discourses extending on from this can be described as the basic fundamental 

discourse processes of reading as listed below (Kucer et al., 2006): 

Pre-Reading: The initial levels of learning, as described in Bloom's Taxonomy, 

involve recognising and comprehending features of a text. As proposed here, pre-

reading tasks involve speaking, reading, and listening. Bloom's taxonomy is a 

technique of distinguishing the fundamental questions within the education 

system.  

Initial Reading: Initial reading tasks orient the learner to the text and activate the 

cognitive resources that are associated with the learner's own expectations. For 

example, discussions of genres and stereotypes may help the learner identify 

potential reading difficulties and strategise ways to overcome these challenges. 
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Simple oral and written reproduction tasks should precede more complex 

production tasks that call for considering creative thinking about several issues at 

the same time. 

Rereading: In rereading, the learner is encouraged to engage in active production 

such as verbal or written analysis and argumentation. These activities require 

longer and more complex discourse. At this point, the language learners' critical 

thinking needs to interact with their general knowledge. Ideally, cultural context 

and the individual foreign language learners own identity emerge as central to all 

acts of production. 

A multidimensional view of reading and writing is captured in the model 

below from (Kucer et al., 2006) of teaching the dimensions of literacy.  

 

Figure 9 Teaching the dimensions of literacy (Adapted from Kucer & Silva, 2006) 

 

This model presented the relationship between each of these four literacy 

dimensions.  These dimensions reflected the varied roles that readers and writers 
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adopt as they experienced the process. It covers the role of code breaker, which 

falls under the linguistic dimension, meaning maker, which covers the cognitive 

dimension; and text user and critic, looking at the socio-cultural dimension (Kucer 

et al., 2006). The experiences that take place in these dimensions enabled further 

literacy opportunities to occur which in turn enabled progress in the 

developmental stages of being able to read critically rather than just reading the 

words with accuracy (Leu Jr, 2000). 

3.4 Reading Strategies  

In the last decade there has been notable growth in the interest of conducting 

research into strategies to optimally teach young learners. Upper primary school 

students are pre-adolescents and they possess characteristics shaped by their own 

individual and unique literacy needs (Risko et al., 2008), which include the 

following five areas: (1) Their experience with relevant and a range of texts; (2) 

Opportunities for developing relationships; (3) Opportunities for engaging in 

discussions and critical thinking; (4) Being motivated and engaged in the learning 

processes; and (5) A feeling of autonomous learning and having an identity. 

Yang (2006) has highlighted that given that there are many varied 

definitions of reading strategies have been presented and therefore, Block (1986) 

created two classifications for reading strategies:  general strategies and local 

strategies. General strategies deal with higher level reading comprehension, 

whereas local strategies deal with the basics of linguistics such as vocabulary, 

sentence construction and grammar (Block, 1986; Yang, 2006). Some examples 

of general strategies are: predicting, text structure awareness, integrating 

information, presenting questions, text interpretation, using knowledge and 
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associations from personal and educational experiences, reflection on processes 

and behaviours, monitoring comprehension, self-correction, and text reactions.  

As students reach upper primary and transition into the middle schooling 

years, they face dealing with the academic content of many academic discourses, 

ranging from science, mathematics and social sciences, hence learners need 

reading instruction that is highly rich and engaging (Harper et al., 2009). The 

transforming reading needs of upper primary and secondary school learners must 

foster teaching instruction that equips students with the skills to have 

understanding and to also use higher-level texts inclusive of the appropriate 

instructional support in basic reading skills. Therefore, it is sufficient to state that 

upper primary school teachers must not only have effective strategies for teaching 

reading but also have a solid understanding of the unique learning needs of the 

students and their intellectual growth, as they run parallel to the teaching 

strategies adopted to address these needs (Ellery et al., 2011). 

Furthermore, a significant number of studies over the decades of modern 

educational research have explored how reading strategies influence readers’ 

comprehension (Block, 1986; Ellery et al., 2011; Kralovec et al., 2001; Parris et 

al., 2009). In many respects, reading is a thinking activity. Readers do more than 

just recognise the symbols and words in a written text. They think about the 

meaning of what they read and link it to their previous knowledge. It is a 

comprehension process involving different types of experiences (Holliday, 2008) 

that include: topic and vocabulary in written text, use of the language, sounding 

out letters, and reading the symbols. 
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Teachers must have clear understandings of what it means to understand 

texts when selecting strategies for teaching reading, as there are varied levels of 

text understanding, because a learner may be able understand the words but not be 

able to make meaning of a whole sentence, whilst it is also possible to understand 

sentence meaning but not the entire meaning of the text. In the late seventies, the 

former was referred to as micro processing and the latter as macro processing. 

Making distinctions between these two different components of levels of 

understanding of reading text have become a vital aspect to consider in the 

understanding of reading processes. Hence what should be an influencing factor to 

consider when selecting best teaching strategies for reading (Sharp, 2004).    

Teachers aim to teach using strategies that ultimately motivate and engage 

students via the learning processes. Motivating students to learn to read, teachers 

must recognise that the learner is often only engaged in reading the basic content 

in a cursory way (Irvin et al., 2008). Examples of this common content reading 

and writing approach, that does not actively or deeply engage students with the 

content is: reading a chapter and answering questions, writing a report or a topic 

that is not of great interest to the reader.  Hence, teachers need to be 

enthusiastically aware of what their students’ interests, ability strengths and which 

aspects of the multiple intelligences are characteristic of each learner (Ellery et al., 

2011). When teachers use strategies to engage students, then student outcomes are 

improved (Marzano, 2007). Upper primary students need to have progressed into 

higher levels of being autonomous learners, where the main goal of a higher order 

thinking skilled reader is to be self-regulated and independent learners (Parris et 

al., 2009).  
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Strategies described as enduring fundamental steps that will provide 

scaffolding that underpins current ongoing reading initiatives that will support and 

promote proficiency in reading are effectively stipulated in the table below (Ellery 

et al., 2011). 

Table 4 Initiative to promote and support reading 

Word study Fluency Vocabulary Comprehension 

Synthesising 

Analysing 

affixes 

Analysing root 

words 

Spelling 

Phrasing 

Scaffolding 

Rereading 

Expressing 

Pacing 

Wide reading 

Associating 

Contextualising 

Visualising 

Personalising 

Referencing 

Previewing 

Activating and connecting 

Predicting 

Inquiring and inferring 

Determining importance 

Summarising and synthesising 

* Adapted from Ellery (2011). 

Pani (2004) conducted research into reading strategy instruction through 

mental modelling, which promoted teachers modelling the mental processes that a 

more advanced reader uses when making meaning of a text. Mental modelling 

informed students about the logical processes that are behind an active strategic 

reader. It essentially demonstrated to the learner the `how’ processes of thinking 

aloud, as one works through making meaning of a text (Pani, 2004). Hence, the 

reader can get an idea of what is happening in the processes of the reader who is 

more advanced, that the student can then mimic and learn from. Emphasis is 

placed on the strategic components of reading and the role that meta-cognition 

plays when reading results in reading processes being made explicit to the reader. 

Essentially, mental modelling is an invisible act. The modelling of mental 

processes during reading allowed for less opportunity in the reader misinterpreting 

the meaning and reduced the confusion experienced by readers. This modelling 



 

Chapter 3: Literature Review 45 

assisted readers to see the processes before attempting to action it themselves, 

thus providing the learner with flexibility and demystification of the reading 

process in addition to the process of mental modelling, and ensured an equal 

distribution of power relations between the teacher and the students 

(Kumaravadivelu, 2001). 

The use of readings strategies does not always guarantee a definite path to 

proficient reading comprehension.  Furthermore, reading strategies may not work 

effectively or ineffectively for any reader but rather, the reader may or may not 

achieve proficient comprehension of a text, as it is always dependent on factors 

such as: the individual reader, the text type, the context and what other reading 

strategies have been employed. Hence, it is paramount that readers are taught a 

variety of strategies, so that they can embrace using different strategies at various 

times. This is referred to as learners developing meta-cognitive awareness, meta-

cognition of reading strategies or comprehension monitoring strategies (Yang, 

2006). 

There are numerous reading strategies for teachers to employ. Reading; 

strategies are divided into two main sections: general strategies and local 

strategies. The focus of general strategies is on higher order thinking skills utilised 

in reading comprehension, such as making inferences, whereas local strategies 

aim at dealing with the very basics of linguistic knowledge, such as word meaning 

and sentence constructions (Block, 1986; Yang, 2006). Other studies aimed more 

specifically at readers with learning difficulties or language as a second language 

presented up to ten different strategies including identification of a reading 

purpose, previewing, predicting, asking questions, checking prediction or finding 

an answers to comprehension questions, making connections to prior knowledge, 
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summarising, connecting text components with other text components and ability 

to recognise generic text structures (Janzen et al., 1998). Moreover, reading 

strategies are the broad mental processes that range from arriving at word 

meanings in context in relation to the extract. Additionally, comprehension 

monitoring strategies involved processes that incorporated formative assessment, 

planning, and evaluation (Cohen, 2014). 

3.5 Types of Reading Taught According to Performance 

Experts of language education agreed that reading can be divided according 

to performance into silent reading and reading aloud. Silent reading relies on 

visual perception, which translates into awareness of the mind directly without 

pronunciation (al-Shanṭ ī, 1996). Many educators have noted that silent reading is 

used more than oral reading in daily life by more than ninety percent of people. 

Furthermore, silent reading is faster because the process of oral reading required 

recognising and decoding symbols by the eye and then pronouncing them with the 

mouth (al- Ḥasūn et al., 1996).  

Reading aloud is the process of capturing the printed characters, delivered to 

the brain through the eye, understanding the combination of symbols in isolation, 

and then matching them with stored meanings inside the brain. After that, the 

words are spoken aloud and with the aim of correct pronunciation (῾ ulayan, 

2000). Reading aloud is the process by which translation of written symbols 

becomes spoken words and audible sounds, with a variety of emphases, 

depending on the intended meaning. Reading aloud occupies a prominent place in 

the field of literacy as it enables teachers to evaluate students’ reading abilities 

and to identify potential reading difficulties (al-Bajjah, 2001). Furthermore, the 
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importance of reading aloud stems from the students’ needs in different situations; 

these situations require good quality of pronunciation, good intonation for 

meaning, and observance of the reading rules (McEwan, 2002; Samak, 1998). The 

drawbacks of reading aloud include factors such as insufficient lesson time for all 

students to participate in reading aloud, time taken to read aloud is much longer 

than time taken for silent reading, and reading aloud required students to focus on 

the words, grammar, and pronunciations, which may result in reduced text 

comprehension and understanding of meaning (῾ amir, 2000; Samak, 1998):  

On the other hand, reading aloud has many benefits. It is the foundation of 

language arts and it is an experience involving different elements: the teacher, 

students, and a piece of literature. The role of the teacher when students are 

reading aloud is to be knowledgeable about children’s literature and literary 

theory and to conduct discussions in the classroom. Students also have to become 

effective participants during reading lessons. They need to pay attention to the 

piece of literature they are reading and sustain it in their minds. They are expected 

to interpret the general meanings and share them with classmates. Teachers need 

to judge whether a piece of literature is suitable for the reading aloud lesson. It 

should be relevant in terms of the following: do students enjoy the story? Does it 

tell a good story? Does it represent high literature and artistic quality? Are the 

characters well developed and delineated? Will the students be able to act as a 

storyteller? Is the content of the book appropriate for the intended audience? 

These aspects should be considered regarding the piece of literature before the 

reading aloud lesson (Serafini et al., 2003).   
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3.6 Aims of Reading Education in Saudi Arabia 

The Ministry of Education in Saudi Arabia has set the following targets for 

students when teaching reading in primary education (Ministry of Education, 

2003a, 2003b):   

1. Gain listening skills; 

2. Develop vocabulary; 

3. Become acquainted with Arabic Language; 

4. Increase their abilities in reading the Koran, Islamic texts, and literature; 

5. Memorise 20 Koranic verses and 60 poetry verses; 

6. Enjoy internal rhythms and intonation in Arabic;   

7. Gain oral reading skills (resoluteness, fluency); 

8. Increase comprehension while reading; 

9. Gain silent reading skills; 

10. Recall ideas after the reading process and paraphrasing them; 

11. Develop their own expression; 

12. Encourage them to read during free time; and 

13. Develop critical thinking skills.   

The teaching of reading should address three general aspects for students, 

and it is important that teachers understand these aspects to work on them whilst 

they teach. These aspects show what the students should be able to do after 

reading lessons (A. J. Harris et al., 1979): 

3.6.1 Developmental reading. Students should gain basic skills such as 

recognising new words, employing unknown words or decoding them, practising 

silent reading, and practising reading orally. Reading comprehension should be 

gained by students through demonstrating reading vocabulary, using the context 
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to determine the meaning of unfamiliar words, locating the main ideas and 

understanding them, and giving answers for specific questions. Moreover, 

students should also gain inferential comprehension such as making appropriate 

inferences by reading between the lines, guessing and predicting outcomes, and 

determining the author’s plan and intent. 

3.6.2 Functional reading. In relation to functional reading, students should 

be able to use indexes, tables, dictionaries and other bibliographical aids. Other 

areas requiring further skills by students are using specific vocabulary correctly 

and to read charts and maps. Students should be able to interpret headings, 

subheadings and marginal notes and also read content subject materials 

independently.  

3.6.2 Recreational reading. In order for student to participane in 

recreational reading, they need to enjoy reading during leisure times and select 

reading texts according to personal interests. The types of reading materials 

should cover a variety of subjects, while focusing on achieving personal 

development. Students should be able to apply different criteria for literacy forms, 

appreciate the beauty of language, and seek symbolic meanings. 

3.7 Approaches to Teaching Reading in the First Language 

The teacher’s knowledge, be it personal or practical, helps to direct reading 

lessons by the type of lesson plan they choose for the reading lesson and how the 

teachers interact with students during lesson time, in addition to then assessing the 

students’ performance on the literacy activity. This approach to teaching reading 

will guide students’ involvement in literacy activities and their overall attitudes 

toward reading (McEwan, 2002; Vacca et al., 2014).    
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There have been various approaches to teach reading in the first language. 

In the middle of the 20
th

 century, the whole-word approach became popular. In 

this approach, students learned whole words by sight and then broke down the 

words into their components after learning a number of words. This whole-word 

approach did not last long and subsequently its use faded over time as the 

approach was revealed as being ineffective in learning to read (Taylor et al., 

2002). With the decline in the whole-word approach, the whole-language 

approach gained popularity.  

The main aim of the whole-language approach is focused on involving 

students in reading and writing activities at the same time. From an opposing 

view, another method also became popular, namely the systematic teaching of 

phonics. The debate between the supporters of the two approaches was intense 

until the early 1990s, when Pressley and his colleagues noticed the gap between 

these approaches (Taylor et al., 2002). The instructional approaches of teaching 

reading are summarised as follows: the basic reading approach, the language-

experience approach, integrated language arts, literature-based instruction, 

technology-based instruction, and approaches and strategies in comprehensive 

instruction (Vacca et al., 2014).   

3.7.1 Instruction for teaching of Arabic reading. Arabic language 

teachers are responsible for the specific instruction of teaching reading during 

lessons. This specific form of instruction has generated the general framework for 

teaching reading. After reviewing the literature on teaching reading 

(῾ abdul῾ alīm, 1984; ῾ ashūr et al., 2004; ῾ aṭ ā, 2005; Abu Maghlī, 1997; J. 

Aḥ mad, 2003; al-Khalīfah, 2004), this instruction is summarised as follows: 
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Preface to reading the text: this stage of the reading lesson is implemented by 

asking students questions relating to the general meaning of the text. This stage 

may be done by telling a short story linked to the text’s general meaning. 

Silent reading of the text: at this stage the reading teacher gives students the 

opportunity to read the text silently. During these few minutes, teachers should 

start to prepare the whiteboard and other teaching aids. 

Conduct a debate on the text’s general meaning: the teacher asks students 

some questions to determine the students’ understanding of the text. This debate 

may address the accompanying photos in the textbook.  

Vocabulary knowledge and concept development: the teacher explains the 

meanings of new vocabulary in the text and asks students to employ them in new 

sentences. 

Reading model: the teacher starts modelling the reading of the text. The teacher 

can use an audio recording. 

Students’ reading of the text: the teacher starts with the outstanding students 

reading the text aloud, followed by other students. 

Partial discussion of the text: the teacher runs a dialogue about the deep 

meaning in the text and asks a few questions to improve students’ understanding 

of the meaning behind the text. 

Linguistic activity: the teacher conducts some activities to link the Arabic 

language subjects (expression, grammar, Arabic literature, handwriting, reading, 

listening).  

3.8 Research on Teaching of Reading  

A study by Alrashed (2001) proposed programs to develop the skills of 

silent reading and was conducted to investigate the impact of silent reading on 
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improving the level the learner’s academic achievement.  The study aimed to 

identify the effectiveness of the program for the development of silent reading 

skills and test its effectiveness on a sample of sixth grade students in Riyadh. It 

recognised the silent reading skills and trained the students in these skills, 

established the need to choose reading material tags for the various levels, and to 

be attractive and interesting for students. Moreover, the study found the need to 

detect as early as possible those students whose ability to read silently had 

declined, thereby making it easier to help them. Finally, it recognised the need to 

establish training courses for teachers in how to design treatment programs for 

silent reading, under the guidance of academics in reading education from the 

Faculties of Education (al-Rāshid, 2001). 

al-Thaqafī (2001) conducted a study to determine the skills needed by 

Arabic female teachers when teaching reading in the last three grades of the 

primary school. This study investigated the skills needed by these teachers at the 

lesson planning, implementation, and evaluation stages. The instrument of the 

study was a questionnaire applied to a sample of 157 professionals and 

educational supervisors. The study identified 36 planning skills, 41 

implementation skills, and 20 evaluation skills. The study recommended that 

training sessions for teachers who teach reading should aim at raising the level of 

their performance, directing attention to the training of female teachers of Arabic 

in all skills in teaching reading, ensuring attitudes applied to promote the growth 

of these skills, and linking the in-service training programs with the teachers’ 

preparation programs (al-Thaqafī, 2001). The findings of this study provided with 

the ideas different kind of skills to include in this current study. 
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In an investigation of the methods of teaching, Igra (2009) conducted a 

study in the USA using literacy theory as a reading strategy. This study explored 

twelve literature teachers' prior knowledge and practice, and examined their 

involvement in professional development. This study connected professional 

development, teacher knowledge, classroom practice, and student learning. The 

researcher observed and supported teachers' practice and assessed their students' 

learning. The researcher conducted interviews for teacher and student, 

observations in classroom, and assessments for the student learning. The study 

suggested that interpretive frameworks empowered students to deepen 

comprehension and develop multiple theoretically-grounded interpretations of 

literary and non-school texts (Igra, 2009). 

One study on the knowledge of teaching reading comprehension mapping 

the terrain investigated what teachers know and do in the course of teaching 

reading comprehension, and why it is that most U.S. students do not learn to 

comprehend text well in 4th and 5th grade classrooms Scott (2009). Scott (2009) 

identified the skills needed by teachers to teach reading comprehension. Scott 

(2009) conducted a corpus of videotaped lessons, interviews with teachers about 

their work, and artefacts that purport to define the knowledge base for teaching 

reading comprehension. The study aimed at answering the following questions: 

What is it specifically that the participating teachers in the study do when they use 

strategies to teach reading? What are possible challenges and influential factors 

affecting teachers' implementation of reading comprehension instruction? How 

has the area of teaching reading arrived at conceptualisations of the knowledge 

foundations for teaching reading comprehension?  
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The study results emphasised several emerging themes. First, while analysis 

of classroom data indicated notable differences in respect to actual reading 

comprehension instruction, these discrepancies may be a result of the how reading 

comprehension instruction is characterised in policies, assessments, and accessible 

resources. Of significance is how the analysis reveals fundamental flaws and 

discrepancies in the ways in which leading literacy academics arrive at definitions 

of what reading comprehension is and the manner in which reading 

comprehension is conceptualised in other resources. Furthermore, the analysis 

also indicates that the knowledge base for teaching reading comprehension has 

been articulated in very basic manner, lacking in explicit depth and not supported 

with the knowledge and guidance of a coherent theoretical framework. The study 

concludes with a proposal of a theory of knowledge for teaching reading 

comprehension (Scott, 2009). 

al-Rūqy (2008) examined student teachers’ abilities to teach reading skills 

in the higher three grades in primary school in Taif. The participant population 

consisted of all student teachers (58) at the Teachers College in Taif. To achieve 

the objectives of the study, the researcher prepared a checklist (including a list of 

skills) to observe student teachers during their teaching practicum. The study 

concluded by defining the skills needed for the teaching of reading: preparing, 

implementing, and evaluating in primary school. Furthermore, the study 

discovered the low performance of student teachers in reading teaching skills 

during the teaching practicum program in which the students teachers did not 

achieve many of the program’s objectives (al-Rūqy, 2008). 

A study conducted in Taiwan (Tsai, 2009) investigated a range of 

instructional approaches used for the teaching of English reading. This particular 
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study proposed to investigate current instructional approaches used for teaching 

English reading to technological and vocational college students in their freshman 

year. With the focus on the five essential components of reading instruction 

identified by the National Reading Panel, including phonemic awareness, phonics, 

fluency, vocabulary, and text comprehension, this study examined how frequently 

the instructional approaches to the five essential components identified in research 

literature were used for teaching English reading at the college level in Taiwan. A 

researcher-developed questionnaire was used to collect data from 122 instructors 

at five technological and vocational colleges in a rural area of central Taiwan. 

Five-point Likert scales were used to establish means and standard deviations for 

the extent to which the instructors of Freshman English Reading used 

instructional approaches to teach the five essential components. Inferential 

analyses including T-test and one-way ANOVA were used to examine if there 

were significant differences in the extent of providing instruction in the five 

essential components between instructors who received advanced training in 

Taiwan and outside of Taiwan, and among instructors at five college groups, 

respectively.  

A total of 101 (82.8%) valid questionnaires were returned with usable data 

for statistical analysis. Descriptive and inferential analyses showed that 

approaches to vocabulary instruction were used most frequently, whereas 

approaches to phonemic awareness instruction were used least frequently. 

Instructors who received advanced training outside of Taiwan gave significantly 

higher ratings in the frequency of use of instructional approaches to phonemic 

awareness, phonics, fluency, and vocabulary than instructors who received 

advanced training in Taiwan, but were not significantly different in the frequency 
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of use of instructional approaches to text comprehension. Instructors from five 

technological and vocational colleges did not differ from each other significantly 

in the frequency of use of instructional approaches to fluency, vocabulary, and 

text comprehension, but significantly differed in the frequency of use of 

instructional approaches to phonemic awareness and phonics. Prior to this study, 

little was known pertaining to the current practices of teaching English reading at 

the college level in Taiwan. This study successfully established baseline research 

regarding the extent of the instructional approaches to the five essential 

components used in, Freshman English Reading in Taiwan (Tsai, 2009). The 

findings of this study provided the ideas of teaching English reading and these 

ideas are useful for this study that are evaluating Saudi teacher’s skills of teaching 

Arabic reading.    

3.9 Research on Teachers of Arabic Language 

The literature in this section discussed the research studies conducted in the 

Arabic speaking world in order to evaluate teachers’ skill to teach Arabic 

language; on training needs; and on the requirements of personal qualities and 

professional competence for Arabic language teachers. These studies provided 

amble amount of information on the evaluation of teachers’ teaching skills that 

helps this current study in evaluating reading skills of teachers in the primary 

Arabic classes. 

 The Faculty of Education in Madinah, Saudi Arabia, conducted a study in 

1992 to investigate the impact of scientific, teaching profession and cultural 

courses in the classroom practice of the student teachers during the teaching 

practicum course. The main objective of this study was to measure the skills of 



 

Chapter 3: Literature Review 57 

the student teacher. This study used a list of skills to evaluate the performance of 

student teachers. On completion of the data collection and analysis, it was found 

that the student teachers had sufficient skills to teach before graduation. However, 

they did not reach the highest level of performance during their teaching practice 

(Ismā῾ il, 1992).   

al-Ghuṣ un (1998) conducted a study on teaching skills for students of the 

Arabic Language Department in the Faculty of Education in Riyadh. The study 

aimed to evaluate the performance of student teachers during their teaching 

practice and their knowledge of teaching skills in the Arabic language. To achieve 

the objectives of the study, the researcher prepared a checklist of skills to use in 

observing their performance and applied this to a sample of 68 student teachers. 

The study concluded that the fourth year Arabic language students were not able 

to perform the teaching skills of Arabic language (al-Ghuṣ un, 1998). 

Bakkār (2001) conducted a study on the practice of female student teachers 

for the required teaching standards of King Saud University. To achieve the 

objectives of the study, the researcher designed a checklist composed of eight 

criteria and 33 discretionary measures. The study concluded with the following set 

of findings (N. Bakkār, 2001): 

 Student teachers’ proficiency was 50% of the required teaching standards.  

Student teachers did not practice the standards of the conversation of substance, 

where they had the least average for these standards in relation to the total 

required standards.  
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 The study revealed that 30% of the total study population achieved the 

discrimination level of required standards, and the same percentage achieved a 

low level of the required standards 

al-Fahimī (2001) investigated the training needs of Arabic Language 

Teachers in the first three grades of primary school to identify the needs of the 

teaching profession on the one hand and the needs for specialisation in the Arabic 

language on the other. The researcher used a descriptive survey method and a 

questionnaire on 80 training needs. The survey was distributed among 68 

supervisors and 186 teachers. The most prominent findings identified a list of 

training needs for teachers of the first three grades at primary school, in order of 

importance of each need (al-Fahimī, 2001).  

al-Thumālī (2002) conducted a study to determine the personal qualities and 

professional competence requirements of Arabic language teachers at secondary 

school. The study aimed to identify the personal qualities (physical, mental, 

moral, psychological, and social) and professional competence (knowledge, skills, 

and attitudes) required of these teachers from the viewpoint of Arabic Language 

Supervisors. The researcher used a descriptive approach using a questionnaire, 

which included a set of thirty personal qualities characters and sixty-six 

professional competencies (knowledge, skills, attitudes), and then applied them to 

all the supervisors of the Arabic language (71 supervisors) in the Makkah region 

(Makkah, Jeddah and Taif). The study identified the personal qualities of the 

Arabic language teacher at secondary schools in thirty personal qualities 

characters and determined the professional competence required of the Arabic 

language teacher at the secondary school in sixty-six proficiencies (al-Thumālī, 

2002). 
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al-'uthaymīn (2003) conducted a study on the practice of female teachers 

teaching the skills of literary texts in an intermediate school in Makkah. The study 

aimed to investigate the current state of their practice for preparation, 

implementation, and evaluation skills. The researcher used a descriptive approach, 

and the study instrument was a checklist applied to 59 female student teachers. 

The important findings of the study were: 

 Student teachers neglected many teaching skills in the three aspects of 

preparation, implementation, and evaluation during the teaching practicum; 

and 

 Student teachers did not apply the needed teaching skills of literacy that help the 

development of literacy in female students (al-'uthaymīn, 2003). 

al-Qaḥ tanī (2007) conducted a study to evaluate the current state of student 

teachers' performance for the skills of speaking and writing education in grade six 

in a primary school in the Jeddah Governorate. The study used a descriptive 

approach using a checklist of 45 teaching skills of speaking and writing. These 

skills were distributed on three axes: preparation, implementation, and evaluation. 

The instrument was implemented on a sample consisting of 68 student teachers 

with Arabic language specialisation in a teaching practice program. The study 

revealed that there was a relatively low level of performance in their 

implementation of the program of teaching practice. The study also concluded that 

the evaluation skills received the highest degree of expertise, followed by 

preparation skills, and finally the skills of implementation; the average grade of 

the student teachers in evaluating skills was 2.91 out of 4, and the average grade 

in preparing skills was 2.83 out of 4, while the average grade in implementing 

skills was 2.62 out of 4 (al-Qaḥ ṭ anī, 2007). 
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 Bāzar῾ ah (2009) conducted a study to evaluate Arabic language teachers in 

the light of the necessary skills for developing creative thinking amongst students 

in the first grade of secondary school at Makkah. To achieve the aims of the study 

the researcher devised a list of basic teaching skills to develop creative thinking 

and created an observation checklist containing 39 teaching skills. And then the 

checklist applied to 40 Arabic teachers. The study showed the poor performance 

of Arabic teachers for the skills of developing creative thinking. The study 

recommended that teacher training programs should contain training themes to 

helped train pre-service teachers on the skills of developing creative thinking and 

methods of development (Bāzar῾ ah, 2009). 

In conclusion, the research conducted on teaching, planning, presenting and 

evaluating Arabic is of significant value to the entire research on Arabic Language 

Studies. Moreover, this literature review has determined the necessary explicit 

teaching skills of Arabic language in Saudi Arabia. On the other hand, it has shown 

the current lack of ability in applying these skills to assist primary school students 

learn Arabic literacy. Additionally, it has revealed that the teachers’ overall 

performance is particularly low in the presentation dimension of the teaching practise 

occurring in the classroom. Moreover, it has highlighted that the current knowledge 

of theoretical models and strategies for teaching reading currently used in Saudi 

Arabia by teachers are antiquated and do not reflect current trends in teaching 

reading. Consequently, this lack of current teaching practices that best promote 

reading success will affect the growth of Arabic literacy outcomes in Saudi Arabia.   
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Table 5 Summary of research in literature review 

Authors Title Country Year Aim (s) of study Sample Findings 

1.  Faculty of 

Education in 

Madinah 

Evaluate the teaching 

skills for students of 

Faculty of Education, 

Madinah. 

Saudi 

Arabia 

1992 The impact of scientific, 

professional and cultural 

preparation in the classroom 

practice of the student-

teachers during the teaching 

practicum course 

Student teachers The student teachers had sufficient skills to 

teach before graduation. And they did not reach 

the highest level of performance during their 

teaching practice. 

2.  al-Fahimī, Ḥasan The raining needs for 

Arabic Language teachers 

in the first three grades of 

primary school in Makkah 

city 

Saudi 

Arabia 

2001 Investigated the training 

needs for Arabic language 

teachers in the first three 

grades of primary school to 

identify the needs of the 

teaching profession on the 

one hand and the needs for 

specialisation in the Arabic 

language on the other 

Arabic language 

Teachers 

Identified the training needs for teachers of the 

first three grades at primary school 

3.  Bakkār, Nādyah The practice of female 

student-teachers for the 

real standards of teaching 

at Faculty of Education, 

King Saud University 

Saudi 

Arabia 

2001 Evaluate the practice of 

female student teachers in 

the required teaching 

standards 

Student teachers The student teachers’ proficiency was 50% of 

the required teaching standards. The student 

teachers did not practice the standards of the 

conversation of substance, where they had the 

least average for these standards in relation to 

the total required standards. The study revealed 

that 30% of the total study population achieved 

the discrimination level of required standards, 

and the samepercentage achieved a low level of 

the required standards.  

4.  al-Thaqafī,  

Marḥ ūmah 

Determine the skills 

needed to Arabic female 

teacher when teaching 

reading in the last three 

SauSaudi 

AraArabia 

2001 Determine the skills needed 

by Arabic female teachers 

when teaching reading in the 

last three grades of the 

Professionals   

and educational 

supervisors 

The study recommended that training sessions 

for teachers who teach reading should aim at 

raising the level of their performance, directing 

attention to the training of Arabic female 
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Authors Title Country Year Aim (s) of study Sample Findings 

stages of the primary 

school 

primary school teachers in all skills in teaching reading, 

ensuring attitudes applied to promote the growth 

of these skills, and linking the in-service training 

programs with the teachers’ preparation 

programs 

5.  al-Thumālī, 

῾ abdulkarīm 

Determine the personal 

qualities and professional 

competence requires of the 

Arabic language teacher at 

secondary school from the 

perspective of supervisors 

in Makkah 

Saudi 

Arabia 

2002 Identify the personal 

qualities (physical, mental, 

moral, psychological, social) 

and professional competence 

(knowledge, skills, and 

attitudes) required of these 

teachers 

Supervisors of 

Arabic language 

education 

The study identified the personal qualities of the 

Arabic Language Teacher at secondary schools 

in thirty personal qualities characters and 

determined the professional competence 

required of the Arabic language Teacher at the 

secondary school in sixty six proficiencies 

6.  al-'uthaymīn, 

Laṭ īfah  

Evaluate the student-

teachers’ performance for 

the skills of Literature 

education in High School 

in Saudi Arabia 

Saudi 

Arabia 

2003 Investigate the reality of 

female teachers practice 

regarding preparation, 

implementation, and 

evaluation 

Female student-

teachers 

The student-teachers neglected many teaching 

skills in the three aspects of preparation and 

implementation, and evaluation during the 

teaching practicum; and they did not apply the 

needed teaching skills of literacy that will help 

the development of literacy in female students 

 

7.  al-Qaḥ tanī, 'ādel Evaluate the current state 

of Student-teachers' 

performance for the skills 

of speaking and writing 

education in grade six in 

the primary school in 

Jeddah Governorate 

Saudi 

Arabia 

2007 Evaluate the Student-

teachers' performance for the 

skills (planning, presentation 

and evaluation) of speaking 

and writing education in 

grade six in the primary 

school 

Student-teachers Students-teachers ignored the teaching skills of 

speaking and writing at the level of preparation, 

implementation, and evaluation. And there was a 

relatively low level of performance in their 

implementation of the program of teaching 

practice 

8.  al-Rūqy, Rāshid Evaluate students-teachers 

who teach reading skills in 

the last three grades in 

primary school 

Saudi 

Arabia 

2008 Evaluate the student-

teachers’ ability to teach 

reading skills in the last three 

grades in primary school in 

Student-teachers Low performance of student teachers in reading 

teaching skills during the teaching practicum 

program 
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Authors Title Country Year Aim (s) of study Sample Findings 

Taif 

9.  al-Ghuṣ un, Iqbāl Evaluation of teaching 

skills to students of Arabic 

Language department, 

Faculty of Education in 

Riyadh, during teaching 

practical course 

  Evaluate the performance of 

student teachers during their 

teaching practice and their 

knowledge of teaching skills 

in the Arabic language 

Student-teachers The Student-teachers of Arabic language were 

not able to perform the teaching skills of Arabic 

language 

10.  Scott, Sarah Knowledge for teaching 

reading comprehension: 

Mapping the terrain 

 

USA 2009 Investigated what teachers 

know and do in the course of 

teaching reading 

comprehension, and why it is 

that most U.S. students do 

not learn to comprehend text 

well in 4th and 5th grade 

classrooms. 

Teachers Indicates that the knowledge base for teaching 

reading comprehension has been articulated in 

very basic manner, lacking in explicit depth and 

not supported with the knowledge and guidance 

of a coherent theoretical framework.  

 

 

 

 

11.  Tsai, Pei-Lun Instructional approaches 

used for teaching English 

reading to technological 

and vocational college 

students in Taiwan 

 

Taiwan 2009 This study purposed to 

investigate current 

instructional approaches 

used for teaching English 

reading to technological and 

vocational college students 

in their freshman year. With 

the focus on the five 

essential components of 

reading instruction identified 

by the, National Reading 

Panel, including phonemic 

awareness, phonics, fluency, 

vocabulary, and text 

comprehension 

Instructors at five 

technological and 

vocational 

colleges 

Instructors who received advanced training 

outside of Taiwan gave significantly higher 

ratings in the frequency of use of instructional 

approaches to phonemic awareness, phonics, 

fluency, and vocabulary than instructors who 

received advanced training in Taiwan, but were 

not significantly different in the frequency of use 

of instructional approaches to text 

comprehension. Instructors from five 

technological and vocational colleges did not 

differ from each other significantly in the 

frequency of use of instructional approaches to 

fluency, vocabulary, and text comprehension, 

but significantly differed in the frequency of use 

of instructional approaches to phonemic 
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Authors Title Country Year Aim (s) of study Sample Findings 

awareness and phonics. 

12.  Igra, Danielle Ways of reading, ways of 

teaching: Literary theory 

as a reading strategy 

 

USA 2009 Explored the literature 

teachers' prior knowledge 

and practice, and examined 

their involvement in a 

professional development. 

This study connects 

professional development, 

teacher knowledge, 

classroom practice, and 

student learning.  

 

Teachers and 

students 

The study suggests that interpretive frameworks 

empowered students to deepen comprehension 

and develop multiple theoretically-grounded 

interpretations of literary and non-school texts 

 

13.  Bāzar῾ ah, 

῾ iṣ ām 

Evaluate Arabic language 

teachers in the light of the 

necessary skills for 

developing creative 

thinking among students in 

the first grade of secondary 

school at Makkah. 

  Saudi  

Arabia 

2009 Evaluate the performance 

level of Arabic teachers in 

teaching reading in the light 

of the basic skills of 

developing creative thinking 

in the first secondary school 

students in Makkah 

Arabic  

language  

teachers 

The study showed the poor performance of 

Arabic teachers for the skills of developing 

creative thinking. The study recommend that 

teacher training programs should contain 

training themes to help and train on the skills of 

developing creative thinking and methods of 

development 

14.  al-Rāshid, Khālid Proposed program to 

develop the skills of silent 

reading and its impact to 

improve the level of 

academic achievement, a 

pilot study on a sample of 

sixth grade students in 

Riyadh 

Saudi 

Arabia 

2010 Identify the effectiveness of 

the program for the 

development of silent 

reading skills and test its 

effectiveness on a sample of 

sixth grade students in 

Riyadh 

Teachers The study found the need to detect as early as 

possible those students whose ability to read 

silently had declined, thereby making it easier to 

help them. It recognised the need to establish 

training courses for teachers in how to design 

treatment programs for silent reading, under the 

guidance of academics in reading education 

from the Faculties of Education 
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Chapter 4:  The Arabic Language Teacher 

The discussion in this chapter will address the following topics: 

introduction, teachers’ training in Saudi Arabia, and international teacher 

preparation approaches. 

4.1 Introduction 

Teaching literacy skills in the primary years of schooling is fraught with 

many challenges that potentially impede the effectiveness of literacy instruction 

(Louden et al., 2005). Despite its distinct challenges, there are also many 

advantages to teaching literacy skills to primary school aged students that cannot 

be achieved at any other age level, which in turn makes it somewhat (al-Dulaymī 

et al., 2003). There are various behavioural, emotional, and cognitive factors 

presenting challenges to literacy instruction in the primary years.  

First, students have short attention spans for engaging in anything that is not 

interesting, playful, or entertaining to their mind. Moreover, it is difficult to 

capture the attention of students and engage them in meaningful learning if they 

do not find the subject interesting. Therefore, it is paramount for primary school 

teachers to embrace a degree of patience combined with a repertoire of teaching 

effective skills in their pedagogical approach to teaching and learning. Essentially, 

for teachers to succeed in engaging young learners and to also sustain their 

interest and achieve authentic learner retention, it is indeed a tough task. A 

commonly applied teaching technique used in the teaching of reading is the 

immersion model. The aim of the immersion is to have the students experience 

full immersion in the learning processes without actually going through processes 
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that may seem like they are merely a prescriptive burden of learning (Omagio, 

1993). 

When teaching students at pre-school or primary school level, particularly if 

it is a new language or even their native language, it is much easier than teaching 

to a group of adults. This is because most students at an early age do not present 

with learning difficulties: they are at the developmental stage where they have an 

excellent cognitive ability to grasp both a first and second spoken language with 

ease. The reasoning behind this is that languages are usually easier to learn when 

the dependency of an individual on any one particular language has not 

completely established and set in concrete. Furthermore, if language teaching of a 

native language or even a foreign language is started at an early stage, then it is 

easier to lead the student to understand the relationships between the different 

languages, adapt to a new speaking process, and learn new phonemes (Omagio, 

1993). 

Overall, teaching students at a primary school level required more skills 

than the teaching of students at higher schooling level because the primary years 

are the foundation years of learning a new language (Christie et al., 2003). Once 

learnt, language, both written and oral, is embedded in a person’s daily life. If a 

language is learned incorrectly at an early stage of life below age 14, then it is 

challenging to implement interventions for corrections or improvements at later 

stages in life. After many years of practice it becomes extremely difficult to 

abruptly change the speaking method originally employed (al-Khalīfah, 2005). 

Teaching language to primary school students required a repertoire of skills 

that differ somewhat from the teachers’ teaching knowledge. This is due to the 
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fact that to investigate its impact on improving the level of academic achievement 

presenting a language alphabet, sounds, reading, and comprehension to a student 

at a primary level with little or no reference to any other subject material or 

language is not an easy task. In essence, language is an abstract subject that 

provided a medium for describing all matters of life; therefore without the initial 

early references learnt correctly, it is definitely faced with learning obstacles. 

Hence a required set of skills and teacher competency at effectively actioning 

these skills in the classroom is paramount for successful teaching and learning in 

the language classroom (J. Aḥ mad, 2003). 

In the following section on teacher training and evaluation, the importance 

of guiding teachers through training and evaluation procedures and teachers’ 

knowledge and skills has been reviewed. Further, in this section, teacher training 

and its implications in Saudi Arabia, international teacher preparation approaches 

and teacher preparation programs are discussed in detail. 

4.1.1 Teacher training and evaluation. Training and evaluation is critical 

to the development of a successful teacher. A teacher’s performance in the 

classroom is reliant on rigorous training and recurring valuation processes. Both 

the teacher training and the evaluation of their performance are key interrelated 

skills. The training cannot be successful without the evaluation of the teacher. The 

evaluation process is the method that has driven the training and identified the 

skill areas in which a teacher may be lacking in, or needs improvement (J. Jābir, 

2000). 

Teacher training initially takes place during the university course, then, 

based on the evaluation of the student teachers’ performance during their teacher 
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training, students’ graduate and receive a placement (al-῾ alī, 2002). Once in a 

teaching placement, teachers experience a periodical re-evaluation process based 

on their student performance outcomes, parental feedback, teaching techniques 

utilised, and competencies in behaviour management. This evaluation process is 

ongoing with the goal of improving teacher performance. It is a crucial process, as 

their performance and repertoire of skills may change over time, due to factors 

such as evolving personal perspectives on teacher models and their experiences 

outside of the classroom (Danielson et al., 2000). Following evaluation, if the 

teacher has been identified as being weak in certain skills, they are then asked to 

improve or employ additional or alternative techniques. It is a process that has 

enabled teachers to grow in their skills. However, in the event of a teacher not 

being able to meet the challenge of making changes, evaluation becomes a 

redundant process (McGreal, 1983). 

The main issue with the teacher training programs is that they are not 

implemented in the classroom, but rather learnt in their pre-service years through 

case studies, videos, lectures, and studying different classroom scenarios. Whilst 

this approach imparts knowledge of the skills and models for teaching reading, 

these skills are not learnt in the context of a real classroom. Hence, teachers are 

not as prepared for teaching due to their lack of experiencing it in practice. There 

is a need to focus on guiding teachers through training and evaluation. The 

following studies discussed the importance of these processes and procedures 

(Bāzar῾ ah, 2009). 

4.1.2 Guiding teachers through training and evaluation. The quality of 

training and evaluation is paramount for successful student outcomes. Periodical 

evaluation of teachers’ performance and ability leads to periodical training and 
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evaluation of their  needs (Dandash et al., 2002). Previous research into teacher 

quality explored the relationship between student outcomes and teacher 

productivity in relation to teacher training and found that the quality of teachers 

improves with experience (Harris & Sass, 2011). This study is concerned with the 

quality of teaching, which is dependent on two major factors: knowledge and 

skills. The knowledge of the subject is a primary requirement for a teacher to be 

able to teach a particular subject. In this scenario, the proficiency of the teacher is 

required in relation to the correct pronunciation of Arabic words, the ability to 

differentiate different Arabic phonemes, and clarity on all textual features of 

Arabic. In addition to this, teachers must also have training and knowledge of 

child psychology (Danielson et al., 2000). Furthermore, teachers should be able to 

understand the difficulties students are experiencing in reading the language and 

effectively implement strategies to highlight and correct mistakes so that students 

are able to grasp and retain the learning.  

To effectively achieve this, the teacher needs to be able to understand the 

ways in which students grasp the concepts and how the language is taught. Thus 

periodical evaluation leads to periodical training and evaluation of teacher’s needs 

(Dandash et al., 2002). Teachers’ knowledge and skills are equally essential in 

this process of learning. The following highlights the importance of the teachers’ 

knowledge and skills. 

4.1.3 Teacher’s knowledge and skills. The current study is concerned with 

evaluating Saudi teachers’ knowledge and skills in teaching students in the upper 

grades of primary school to read in Arabic. Sanders, Wright, & Horn, (1997) 

claimed that teachers’ knowledge and a solid repertoire of skills is critical in 

promoting successful teaching practice. According to these authors, this level of 
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knowledge and skills is justified for a number of reasons. First, the teaching of 

reading of language remains with a student for their entire life and provides a 

foundation for further learning in all subject disciplines, as well as life skills.  If 

the mastery of language is weak or the concepts of language pronunciation are 

incorrect, then the individual’s language skills will be hindered. Due to this, 

teachers’ must have a strong command of the language to instruct students 

accurately and with clarity of concepts (Sanders et al., 1997). Additionally, the 

level of teachers’ confidence in their grasp of the language and its textual features 

will directly impact their teaching to students and potentially improve student 

learning outcomes.  

Furthermore, in order to teach these skills, teachers are required to 

understand students and their needs, their psychology, and the ways in which the 

learning process can be made effective (al-Ṭ āhir, 1991). This process of teaching 

and learning requires teachers to undertake detailed and specific training in order 

to adequately prepare them with the relevant skills in this area. On the other hand, 

any failures in these areas on the teacher behalf will be of problematic 

consequence for the student in terms of their lack of knowledge in the language, 

hence possibly creating academic and social, emotional problems for them in the 

future.  

Given how crucial successful teaching and learning is at the primary level, 

fostering the knowledge of language and skills to teach it becomes the backbone 

of a good teacher (Webster-Stratton et al., 2001). Lyon & Weiser (2009) found 

that teacher knowledge and instructional mastery are proven to be equally of co-

dependent importance when teaching reading. Academic studies of merit based on 

this topic of teacher knowledge and instructional competency, appear to be 



 

Chapter 4: The Arabic Language Teacher  71 

lacking in making insights into finding the key causal links existing within teacher 

knowledge, teaching expertise and student outcomes when teaching reading. 

Therefore, unless directly relevant research designs and methodologies are created 

that specifically investigate the question of causal effects, content required and 

instructional skills that are optimal for presenting content would be at a very 

preliminary stage. Research studies of the causal effects of essential reading 

content knowledge need to reach further than merely the word-level skills and 

move towards content knowledge for vocabulary, reading comprehension, and 

writing (Lyon et al., 2009). 

4.1.4 Teacher evaluation. A concern about the quality of teachers has 

resulted in the rise in use of classroom observation to evaluate the quality of 

teachers and as a method of teacher evaluation (Hill, Charalambous, & Kraft, 

2012). Teacher evaluation can be best achieved via two methods. The first method 

is observations. In this method, the teacher may be observed via announced or 

unannounced visits during class teaching time. The effectiveness of this 

measurement tool may not be optimal because the teacher’s demeanour may 

change during the time of observation. An additional method of evaluation is 

recording of the class using cameras during class periods. This is a feasible 

method but may not be possible in all teaching environments (al-Ghuṣ un, 1998). 

The other method is questionnaires. This type of evaluation tool is suited to 

this research project because the questionnaire obtains information that may not 

be observed during classroom time. The questionnaire used in this study is 

comprised a list of skills required for teachers to achieve competency and will 

also ask parents or guadrisan of students about their evaluation of teachers. 

Questions will be based on behavioural skills, teaching skills, and teaching 
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knowledge. The parents will be asked to question their children in order to 

understand the different skills utilised by the teacher. This additional method will 

use questions that are objective and in nature, ranging from 1 to 5, with 1 being 

the worst and 5 being the best. The point here is that the questionnaire form will 

be able to judge the teacher’s skills in an objective manner according to the 

parents of a specific student. On the basis of collection of data from all the 

students the teaching methodology and the effectiveness of the teacher can be 

pointed out. Any deviating questionnaire forms can be analysed further by 

arranging a meeting between the teacher, parents and the evaluating authority. 

This method will be cost effective as well as objective in delivering the evaluation 

of the (McGreal, 1983). 

There are few issues that have been found during the process of teachers’ 

training and in their implementation. Contemporary research has revealed that 

teachers are not displaying an adequate and basic understanding of the conceptual 

models aimed at reading in the early years or for readers experiencing learning 

difficulties (Bos et al., 2001; Cunningham et al., 2004). Of additional concern is 

that a significant number of teachers equally alarmingly do not have sufficient 

knowledge about how to implement practices into their reading programs (Moats 

et al., 2003). With the omission of this knowledge, no teacher should have an 

expectation to greatly improve reading skills, particularly with at risk readers. The 

specific knowledge that teachers should possess for understanding reading 

differences, reading development, individual differences in reading and effective 

reading assessment and instruction (Maḥ rūs, 2001). 

The data outlined in each of the articles discussed has made a contribution 

to the growing amount of evidence that underpins how crucial the importance of 
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teacher knowledge and instructional practise is in respect to teaching, learning and 

student outcomes. However, despite it being clear that expert teacher practice and 

knowledge needs to be linked explicitly to student achievement in reading, student 

learning difficulties with reading have also been influenced by additional factors 

such as race, culture, religion, ethnicity, environment, socioeconomic background, 

student motivation and parental input (Fletcher et al., 2007; Lyon et al., 2009).  

4.1.5 Globaliation and teaching the national language. Globalisation has 

produced many variables that impact upon current teacher training programs. 

There is a trend for preparation programs to encompass the challenges of 

contemporary life. Contemporary life shifts have imposed enormous shifts in the 

programs for preparing teachers in general and teachers of the national language. 

Perhaps two of the most important influential developments in the world are 

advancement of information and communication technology such as the Internet 

and globalisation (Zajda, 2015). Moreover, the transnational mobility of a range 

of factors such as people, money, food, and technology continue to influence and 

shape the global landscape (Stromquist & Monkman, 2014). Consequently, it is 

necessary to learn how to think globally as well as to work locally. Measures need 

to be taken that will ultimately enhance the development of projects and progress 

desired by the peoples, reflecting the role and importance of the international 

education in the face of global changes (Nunan, 2003). 

Essentially, globalisation has created a lack of barriers and borders. The 

reality of globalisation in combination with the adherence to the national language 

and cultural identity becomes crucial, if not inevitable. It is impossible to achieve 

this only through teaching the national language or any language by teachers, they 

need to be aware of this issue and its seriousness and acknowledge the matter 
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regarding the Arabic language, the language of the Holly Qur’an an obligatory 

duty for every one (Ṭ i῾ aymah, 1999). The Holy Qur'an law and way, it is the 

language of the divine revelation, the carrier of the message of Islam. So 

searching in its wide fields, and analysing its phenomena, in addition to discussing 

its problems, and the means of maintaining this in order for the Arabic language 

to remain, in the light of globalisation, one of the major languages to continue in 

the twenty first century world, hence maintaining Islamic values (῾ aṭ ā, 2005). 

Teachers should be familiar with them with the diversities of globalisation 

and also be aware of their role in the dimensions of economics, society, culture 

and education. The global economic system in the last decade of the last century 

has witnessed the emergence of a group of new economic trends such as the trend 

towards overlapping the global economy, and the rush of states towards the free 

market economy, privatisation, and integration into the capitalist system as a 

means to achieve growth, turning knowledge and information into a strategic 

commodity, and a new source of profit, as well as the World Trade Organisation, 

and international activated corporate. These economic trends and other 

developments constitute the entirety of economic globalisation, which assumes 

that the world has become an economic unit and one driven by market forces that 

are no longer governed by the forces of the nation-state, but linked to a range of 

financial, commercial and industrial trans institutions (Kennedy, 2000). 

When delving into the dimension of society, it must be viewed that society’s 

institutions are subject to many external pressures aimed at influencing the beliefs 

of their people, their feelings, attitudes and sense of belonging to their community 

through a range of modern technologies and direct sophisticated media research 

that penetrates those borders, making it more dangerous to those who have control 
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of the world with their super technological abilities and those who possess the 

industry knowledge that would influence the personality of the individual 

psychologically, socially and mentally to accept the ideas that affect his belonging 

to the community (al-Alfī, 1998). 

The cultural dimension focuses on the cultural globalisation that includes 

that humanity enjoys full freedom for the transmission of ideas, trends and tastes 

at the global level. This means the transition of the concentration of human 

consciousness from the local domain a globalised one. In the light of cultural 

globalisation increasing awareness of the universality of the world and the unity 

of mankind, that the identity and global citisenship will emerge clearly and will 

properly replace gradually national loyalties and affiliations. Humanity would 

reconsider itself as one destiny, sharing each other in profound values 

transcending all cultural specificities (Yaqūt, 1998). 

The dimension of education is also affected by globalisation. From the 

above it can be said that globalisation is a political, economic and socio-cultural 

pattern of a sophisticated Western model destined to developing backward 

societies. Therefore, in order to deal with it, it requires the self-building and 

upgrading in various fields; in order manage the dynamics of this phenomenon 

positively. The truth is that the internal situation in many third world countries 

does not qualify them to deal effectively with the requirements and challenges of 

the globalisation era, necessitating the need to initiate the process of serious and 

authentic reform. Although the reform process must be comprehensive, it is 

important, during the early stages, to focus on elements and fields of greatest 

impact in pushing the development process, and the preparation of the state and 

society for the current century. In this framework, the reform of systems and 
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policies of education and training represents an essential element, as it is the main 

entrance to develop humans’ capacity to create a trained and qualified workforce 

that has the capacity to accommodate the developments related to the 

phenomenon of globalisation (Seidman et al., 1994; Yaqūt, 1998). 

Education is the key to enabling new innovations that enhance the universal 

world of globalisation. The successful teacher is responsible for creating a 

generation who are equipped with the skills to function successfully in a 

globalised modern world. In order to achieve this, teacher preparation programs 

must adapt their current structures and adopt a philosophy that embraces change 

and promotes creativity, while being underpinned by the Arab-Islamic philosophy 

and its views about the Godhead. This will ultimately provide a framework of 

reference for education, culture, the media, the arts and literature. Furthermore, 

supporting the Arab culture in line with the previous philosophy, hence, making it 

a major factor for the unity and cohesion of the nation, and an essential element in 

its cultural continuity. Lastly, it is necessary to pay particular attention to the 

Arabic language, as the key figure of the nation, the essence of its identity, the 

custodian of its authentic and contemporary culture, by developing the legislation 

and policies concerning making it the language of teaching and learning at all 

stages. Also, the facilitation of teaching and learning it, whilst arabising education 

in institutions of higher education, and whilst simultaneously maintaining learning 

English as a second language (Madkūr, 1998). 

Arabic language is exposed to many different languages. This indicates that 

the language itself is subject to the effects of globalisation. This process is known 

as lingual unification, where the process is reinforced by industrialisation and 

scientific progress, which imposes new methods of rapid, direct and practical 
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communications. This linguistic diversity is viewed as an obstacle to trade and the 

spreading of knowledge; hence, the use of one language became a desired target. 

In this regard, there is an awareness of the rank of the Arabic language by 

consideration of the reports of the Department of Languages UNESCO (Bjeljac-

Babic, 2000). 

4.1.6 Arabic language teachers’ roles and responsibilities. Education in 

the technological age is characterised by enlargement of knowledge, diversity of 

sources, methods of acquisition. Therefore, teaching requires a special preparation 

to meet the roles and responsibilities of a teacher in the age of technology and 

globalisation. A teacher has to develop his abilities and knowledge, to be familiar 

with the methods of thinking and the theory of knowledge, acquire the skills of 

classroom management, differentiation and a diverse range of educational 

resources that is inclusive information technology resources. There are those who 

claim that the heavy reliance on education technology may hinder teacher 

development and create a dependency on technology rather than the ability to 

construct dynamic learning experiences without using any elaborate resources 

other than the teacher’s skill in delivery and facilitation of learning. However, on 

the contrary, there it is believed that the teacher will gain new skills in 

information technology that will enable them to devise more engaging lesson 

plans.  

Information technology will release a teacher from face to face classes and 

this will inevitably hinder a teacher from developing their teaching practise and 

leadership skills. In addition, educational software currently meets only a small 

part of the demands of formal education, and it will be long time before the 

automated systems of education can simulate the human teacher (Katash, 2001). 



   78                                                                                                  Chapter 4: The Arabic Language Teacher  

Katash provides ideas to this current study that how technology can help in 

learning new teaching skills and how that could enable teachers to create more 

engaging lesson plans for the students.  

Twenty-first century teachers must be able to put into practise the many 

roles they adopt such as: the expert or educational adviser; the role of supervisor 

and mentor; the role of the scientific researcher and analyst; the technologically 

equipped; the educationally experienced; the assistant facilitating positive 

development and transitions; follower of current global trends and promoter of 

student creativity (W. Jābir, 2003). Furthermore, the future teachers’ roles are not 

attempting to impose new values and attitudes on students, but rather organise in a 

systematic manner different colours of formal and informal activities, which help 

students to identify and analyse a variety of discourse (῾ abdul῾ āl, 2002). 

Essentially, the modern teacher fosters numerous diverse roles that require 

the appropriate knowledge to meet the responsibilities attached to each of these 

various roles. There are fourteen different roles that fall under the umbrella of the 

classroom teacher: the planner; the information technology specialist; the 

behaviour management specialist; the teaching methods specialist; the leadership 

specialist; the mentor; the professional; the assessor and intervention specialist; 

the cultural specialist; the developer; the researcher; the guidance counsellor. The 

following will outline the duties attached to each of these roles and strategies for 

implementing each of these roles (Katash, 2001). 

The last century witnessed the decentralisation of education in developed 

countries such as the United States and France. It is expected that this century will 

witness further decentralisation in education, and that education departments will 
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be granted freedom in planning some elective courses suitable for their 

environments. This decentralisation requires the teacher to participate more 

effectively in the planning of not only their lesson but also the curriculum (M. al-

Muftī, 1997 ). In order to achieve this the Arabic language teacher can set goals in 

accordance with teaching the arts of Arabic language and its subsidiaries, and 

select methods and creative strategies to achieve these goals (Shiḥ ātah, 1995). 

Also, the teacher can make an assessment of the learning environment and 

ascertain the types of learners, analyse the content of the different branches of 

language for its main components, choose the methods, strategies and approaches 

necessary to achieve these objectives. Furthermore, they will need to identify the 

appropriate learning activities to achieve the objectives, select methods of 

correction for measuring learning outcomes, plan to have enriching lessons that 

include students with learning difficulties and participate in planning for the 

training of teachers during service (Graves et al., 1999). 

Teachers have to embrace the mastering information technology skills to 

utilise in the classroom (῾ abdulḥ ālīm, 1998). The multiplicity of educational 

technological aids that have enhanced and developed the teachers’ roles in 

technical resources such as television, video, cinema internet explorer, YouTube 

and interactive information networks (Internet) have become readily available in 

many schools and educational institutions. Email, intranet modules and programs, 

and discussion boards enable wider communication between students and teachers 

to enhance and reinforce learning (Gates, 1998). In order for teachers to utilise 

technological knowledge in the evaluation and planning of their learning 

processes, they should have a clear understanding of the nature of the technology 

and its development, so that they can accommodate emerging information 
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technology trends (Mahrān, 1996), and guide students to the sources of 

information and learning opportunities available throu gh the internet 

(῾ abdulhādī, 2003). They need to know the tools and technological devices in 

schools that are relevant in Arabic, and provide students with the necessary 

information about the relevant devices of the branches of Arabic language such as 

dictionaries, and to facilitate the use of audio and visual equipment in the 

classroom or learning resource centre.  

Teachers of Arabic language also need to store information on the skills of 

the Arabic language electronically. They need to be able to review it, analyse the 

texts and understand and be able to competently use power point and multimedia, 

train students to use some of the technological resources, train them in web design 

and download from the network. They need to enable students to be immersed in 

knowledge and information, and to facilitate the speed of connection between 

student and teacher at any time and in any place through e-mail (῾ abdulḥ ālīm, 

1998). 

Behaviour management and regulating the direction of learning activities is 

another important role. The sequencing of the learning activities chosen and how 

the teacher managers the behaviours of the students as they are learning needs to 

be given adequate attention (Shiḥ ātah, 1995). Also, the teacher’s management of 

behaviours and learning activities assists in the formation of skills, values and 

ways of thinking that will enhance successful education. Therefore a school in the 

twenty-first century seeks to reduce the size of subjects, and components of 

information, provide opportunities for educational activities, as well as practical 

skills, so as to achieve a balance between the presented information and practiced 

activities educationally and practically (Dandash et al., 2002).  
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In order to fulfil this role, they need to encourage learners to participate in 

determining the goals of linguistic activities both related to classroom and extra-

curricular activities, participate in planning them in view of experience, and guide 

them in their implementation, collaborate with fellow teachers in implementing 

them, participate in aspects of school activity (entrepreneurship of a classroom, a 

family, or a group), guide learners to use the activities of new technology, such as: 

analysis of audio or visual interpretation and criticism, discovery of literary talent 

and abilities, plus help in using sources of information and accurate oral 

connections, and saving enriching educational activities, which requires using the 

mind in the process of learning (Maḥ rūs, 2001).  

Teachers must also adopt the role of being a specialist either in one or 

multiple disciplines. The modern teacher should reconsider the traditional 

methods and considering abandoning them in favour of adopting new ways based 

on contemporary models and self-learning. Teaching methods in the future will 

have variations, but will include: methods of individual and indicative self-

learning; methods of cooperative learning; creative learning; problem solving 

skills; methods of dialogue; and communication and interaction, discovery 

methods, methods of the overall quality of teaching, and methods of drama; 

educational play and role-playing. For a teacher to fulfil the role of specialist they 

will need to adopt teaching methods based on self-learning that are consistent with 

the Arabic language curriculum, design effective and new educational experiences 

and implement them in the classroom. They will need to provide techniques and 

teaching aids that will enhance the successful outcomes of current diverse 

methods of the teaching of the different branches of the Arabic language (al-

Khamīsī, 2000).  
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The teacher is also effectively in a leadership role. The teaching team, with 

key leaders, is one of the most important developments that have taken place as an 

alternative trend to the traditional role of a teacher. In it, the teachers work 

together in groups where each team is responsible for teaching a group of 

students. There are several forms of teaching teamwork models. First, the 

presidential team, where a group of teachers has a leader or head of a higher status 

who carries greater responsibility than the rest of the teachers; second, the team 

communion, is a group of teachers who do not have a leader, and everyone 

participates equally in the collective approach to decision-making; third, the 

professional pairing team where a team of teachers including a senior experienced 

teacher and an early years teacher work together; and fourth, the coordinative 

team, where a team of teachers who teach more than a group of learners (S. 

Muḥ ammad, 1993).  

Using the team teaching model is of great importance. It helps diversity 

during lessons, which takes lack of focus away from the minds of the student, 

increases their concentration with the teachers’ group, and makes pupils 

intrinsically motivated participants in the learning experiences. To successful take 

on the role of leadership within a team teaching approach, the Arabic language 

teacher must have the ability to work in teams, and take the leadership of a team 

and supervise the work of assistant teachers’ and technicians’ activities. The 

teacher can further allocate teaching branches of the Arabic language between the 

new teachers, and help them in solving the problems facing them in the teaching 

of some disciplines, share constructive criticism and train learners in independent 

working skills and how to work effectively in a group (῾ abdul῾ āl, 2002). 
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Twenty-first century teachers are also in the role of mentor. The movement 

of instruction towards individualisation and the attack on traditional teaching 

systems has played a significant role in the trend towards the use of new teaching 

strategies and to increase the effectiveness of learning. These strategies shape a 

teacher’s role to that of mentor that guides and motivates learners from the 

process of self-learning. This role encompasses knowing the previous experiences 

of the learners in order to create both individual and group learning programs that 

meet their learning needs. It embraces differentiation in the classroom that 

promotes the best learning approach for each learner. This approach will not only 

motivate the learner but will enable them to acquire the skills of self-learning and 

the ability to set individualised learning goals (Dandash et al., 2002). To 

implement the role of mentor the Arabic language teacher can take previous 

learning into account as well as help learners to choose the appropriate knowledge 

of the subject that they are studying and any difficulties they may face (Shiḥ ātah, 

1995). This role requires the teacher to be more aware and sensitive to the 

conditions and needs of the students.  They are ultimately guiding the students 

through a learning process that is best suited to each student according to 

individual strengths and weaknesses (Katash, 2001). 

The modern teacher is also responsible for the role of assessor and 

intervention specialist. This plays an important role in the success of the 

educational process. Through it, the teacher can measure the proficiency of 

learners in what they have learnt, detect the difficulties they face, analyse the 

difficulties; in order to develop intervention plans. New ways of assessing and 

evaluating students should be used such as: writing reports, tests and 

questionnaires, lists of ranks, standardised and non-standardised tests such as 
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article tests, thematic tests, intelligence quotient (IQ) and personality tests 

(Shiḥ ātah et al., 1994).  

As a result of the knowledge explosion a new trend will emerge in the 

rectification diametric trend which is based on a comparison between the student 

performance and desired standard levels that are placed in the light of the 

objectives of the curriculum, and in particular from the point of determining the 

levels of study in each subject in each grade, taken mainly for implementing the 

school tests, in addition to establishing questions banks in different subjects 

(Mīnā, 1992). In the process of assessing and evaluating a student, the teacher can 

also use students’ personal files that will include information on the academic, 

social and emotional components of each student, as well as any other relevant 

information from parents and previous teachers (Naṣ rallāh, 2008). 

This role of assessor and intervention specialist allows continuous 

integration and rectification of students, teaching and the curriculum. In addition 

to this, it enables the teacher to evaluate the students’ achievements 

comprehensively in a comprehensive manner, rather than the former assessment 

and intervention processes which were limited to merely traditional tests. It is an 

effective tool in documenting the advancement of the student through varied 

modes including: checklists, observations, the narrative record, rating scales, 

student sample writings, oral, audio, and visual presentation, pictures, recordings, 

and interviews (῾ allām, 2000). Most importantly, this also provides information 

to adjust the curriculum, content and processes to achieve the goals, whilst 

developing positive rapports with students (Qindīl, 2000). 
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To implement this role the Arabic language teacher should use knowledge 

of varied evaluation methods, the preparation of the terms of test appropriate to 

the Arabic language curriculum to measure educational goals in different levels 

and to participate in putting the tests and then implement and correct them, and 

interpret the results (Shiḥ ātah et al., 1994) and lastly, use all of this to evaluate 

the results of student learning, participate in the evaluation of colleagues, 

encourage students to self-evaluate, and allow for the capacity of self-criticism 

and performance evaluation (Qindīl, 2000). 

A teacher also adopts the role of being an innovative developer. Education 

is an area that has experienced much change in its approaches and models. 

Language is a fundamental key factory to understanding and developing in all 

subject disciplines. Hence, teachers must be aware of their responsibility in the 

role of a developer who needs to constantly reconsider their repertoire of teaching 

skills as well as the development of all elements of the curriculum. In order to 

achieve this, the Arabic language teacher must determine the scientific criteria by 

which it is possible to criticise the Arabic language curricula; identify 

shortcomings and weaknesses in the curriculum; determine the frameworks and 

concepts; interact positively with mentors and those responsible for curriculum 

development, propose good alternatives for curriculum development according to 

the needs of learners and the requirements of society and participate in projects for 

the development of the Arabic language curricula (῾ aṭ ā, 2005). 

In order to be effective in all teaching roles, they must also be a researcher. 

The significant progress in methods of communication has led to the ease of 

transmission of ideas and doctrines from one place to another, regardless of 

distance, hence the world stage witnessed terrible competitions in the transfer of 
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ideas and ideological doctrines, and teachers became responsible for directing 

their students to the world education. A study (I. Harris, 1993) revealed that the 

adoption of programs to train students on the skills of peace affects the change in 

their behaviour, and help in their discipline, as recommended by the study of 

(Deutsch, 1991) there is a need to teach some issues related to raising the peace , 

and prevent them from aspects of violence, through cooperative education and 

dealing with disputes. An additional study (Rathenow, 1994), held a belief that 

there are some programs applied in the preparation of the teacher to teach the 

issues of peace has helped to improve and develop his role in teaching of all 

subjects. The Arabic teacher can achieve the role of researcher through embracing 

and practising the Arabic and Islamic culture, including informing students with 

vernacular problems, respectful ways of living and enlighten the students with 

global issues relating to peace, disarmament and international security.  

Furthermore, make students aware of what is planned implicitly and clearly for 

Arabs and Muslims from the Western countries; demonstrate how to deal with 

such matters; highlighting the importance of Arab and Islamic unity to face the 

challenges of the current era; emphasising the role of the Arabic language as a 

main means to unite the Arabic world (al-Ja'āfrah, 2014). 

The modern teacher is also in role as a guidance counsellor, where to a 

degree, they have a responsibility for ensuring a safe learning environment that 

has a duty of care for the social and emotional health of students. The modern 

global world places many pressures on society due to political and economic 

factors and psychological conflict between the values, principles in which the 

individual believes, and the prevailing values that already exist in the society. The 

Arabic language teacher is required to be adept and knowledgeable on creating 
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positive and safe learning environments that support students and helps them 

develop a deep understanding of Islam and its values. Teachers must be trained in 

the field of child development and have an awareness and understanding of child 

psychology so that they may provide further support, guidance, and understanding 

to their students in their classroom. Additionally, all teachers require further time 

with students who have learning difficulties. Approximately 15% to 20 % of 

pupils have difficulty in writing or in reading or have visual or cognitive 

difficulties or problems in processing information. There are useful teaching 

strategies for these common problems, but they have not been studied in depth for 

mainstream teachers but rather they are trained in special education teaching (J. 

Jābir, 2000). 

Arabic language teachers can achieve this role through increasing their 

knowledge in models and methods of guidance and counselling; discover the 

delays and problems of language caused by psychological issues. The Arabic 

language teacher will need to develop pupils’ personality, transmit confidence in 

them, make them feel safe, help students understand themselves during different 

stages of their growth, clarify the problems which they are exposed to, participate 

as a psychological guide in treating some linguistic delays and build self-esteem 

of all students, but particularly at-risk students (Ḥassan, 1992). 

In general, teachers’ future roles and the role of the Arabic language teacher, 

faces contemporary changes that require a teacher to be in multiple roles with 

diverse responsibilities. In addition to the above outline of the fourteen specific 

roles, a teacher also epitomises being the thinker, the critic, the creator, an 

independent learner, the crisis manager, the researcher, the producer, a member of 

a collective (cooperative), a communicator, the culturally aware, the upholder of 
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attitudes, values and morals, the observer, the environment creator, the 

technological master, a globally aware citizen and a resolver of problems 

(Madkūr, 2000). 

4.1.7 Development of teacher preparation and training programs 

 The topic of teacher preparation has obtained great interest for many 

decades and has experienced some transitions in respect to introducing new 

methods and systems of teacher preparation which included firstly, teacher 

renewal of certification of qualification with increased salaries with each year of 

experience; secondly, the first year teacher has to sit an exam which tests 

knowledge of there are of specialisation, knowledge of the art of education and 

performance in the classroom. After seven years in the profession teachers have 

the option of sitting another exam with same criteria but a higher standard is 

expected, and finally another exam is to be completed in either the twelfth or 

thirteenth year of experience (Qindīl, 2000). 

After six or seven years in the profession, a teacher can sit for more difficult 

test of the same components, but with the change of standards to suit the changes 

in curriculum and arts of education. Such a test is held in the twelfth or thirteenth 

year and if this is passed there are further increases in salary (Heyneman, 1997). 

4.1.8 Performance and teacher training programs. Key areas that are 

taken into consideration with the current teacher preparation program are: 

teaching efficiency, teacher performance and measurement of teacher 

performance, performance management, required personal attributes, the overall 

and effectiveness of the teacher. These are the key attributes that teachers should 

meet when having their performance observed and measured. However, despite 
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some of these key areas being different in other education communities, the 

teacher will still play most of these roles (Fāris, 2002). 

An example of another country that may vary on these key areas identified 

in the Saudi education training programs is that of Japan. In Japan, the teacher 

enjoys a degree of liberty, participates in decision-making at school and discusses 

the educational purpose and goals, hold seminars; guide the pupils and students to 

exert maximum effort in order to reach quality in performance and output. 

Japanese students were some of the most demanding students to study in the 

world. The teacher teaches them self-reliance and a sense of responsibility and 

belonging to the school and the community; they also displays enthusiasm 

towards the education of students in order to search for new, explore different 

cultures. Consequently, the teachers’ status increased in respect to their pay and 

prestige in the community.  

Most of the teachers are university graduates and do not only receive jobs 

after passing difficult written and oral tests. The Ministry of Education, Science 

and Culture has made efforts to improve the quality of teachers, to the radical 

reform of the teacher education system, vocational training for novice teachers. 

Furthermore, all new teachers engage in public school training programs with one 

year comprehensive supervision from highly experienced teachers (al-Ghāmdī et 

al., 2005). 

4.1.9 Performance management and teacher training. Performance is 

defined as the individual achievement of the tasks entrusted to him, This 

achievement or performance is linked to the extent of acquiring various individual 

skills that are required to achieve this (Māzin, 2002). In essence, the achievement 
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being, the actual achievement of the individual`s inherent capabilities (M. ῾ alī, 

1998). 

The performance is viewed by some as an active positive action to gain 

skills, and be a master in performing them according to an objective criteria (al-

Khalīfah, 1992). In light of the previous viewpoint, we note that there is a link 

between performance and skill, as the skill: is the perfect performance that 

expresses the knowledge, and it may be verbally, physically or mentally. Many 

academic discussions on education agreed that performance is a set of responses 

that come by an individual in a certain position, and shall be open for observation, 

measurement, and thus performance is measured behaviour (Sālih, 1999). This is 

the concept of performance in general, but the teacher`s performance is a term that 

refers to, the teacher`s behaviour during the situations of teaching, whether in the 

classroom or outside, and it is noticed that performance is the procedural 

interpretation of a teacher`s actions, strategies in teaching, or in his class 

management, or his participation in the school activities, or other actions that can 

contribute to achieving progress in students` learning (Wahbī, 2002). 

With teacher performance, there needs to be a means for measuring it. It is 

agreed that it is not possible to measure a teacher performance without placing a 

measured rating system to track the achievement of the desired objectives and 

quality of the teacher performance. In the current work conditions, the current 

rates of performance are as metrics which are useful in evaluating teacher`s 

performance of technical and, administrative activities. A teacher must contribute 

and cooperate with his superiors to develop performance rates, as this leads to the 

conversion rates of performance to real duties, and also leads teachers to accept 
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these rates and then exercise self-evaluation, which enables them to know the 

extent of convergence or divergence between these (H. Muḥ ammad et al., 2002). 

These rating systems are developed in the light of the current realistic 

conditions in which individuals work, not in unrealised ideal conditions. There are 

four types of performance ratings. First: a quantity rating, where a certain number 

of units is referred so that the individual must accomplish it within a certain 

period of time and to a satisfactory standard. Second: a rate of quality that refers 

to the extent of quality of the work performance. Thirdly a rating on time, where 

they refer to duties to be completed within a specific period of time, and lastly a 

rating on the actual work, where they refer to the substantive procedures to do the 

work as efficiently, and effectively as required. Essentially, the procedures 

represent what the teacher is already doing in the field of education, while the 

rates reflect the performance standards that are set to know the level of the 

required work (al-Qaḥ ṭ anī, 2007). 

The key area of performance management can be defined as an integrated 

administrative entrance aimed at designing the targeted performance, planning it, 

identifying its objectives and results, the preparation of individual differentiation, 

guidance and supervision, in order to achieve compatibility between his 

capabilities, skills and actual behaviour of the work and performance 

requirements. Furthermore, it also included the effective monitoring of 

performance, evaluation, awareness of the causes of deviation from the target 

rates and levels, and treatment programs by developing performance elements (al-

῾ alī, 2002).  
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In the area of training in performance management areas to be considered 

are: training as a means of performance, to improve or develop it with a clear 

vision, having a thorough knowledge of the targeted objectives of performance 

and plans, the results of performance analysis and its actual evaluation, and 

identifying the causes of the performance gap that separates the actual levels and 

the targeted ones. The performance gap can be attributed to factors related to the 

operator or factors related to the system, and the goal of diagnosis: the separation 

of the two groups to reach the real cause because of undisclosed performance 

gaps. However, not all of the performance defects causing gaps may be caused by 

physical, organisational, technical, or even human dynamics, related to orientation 

and motivation. Therefore, not all performance issues will respond or be rectified 

with training. With the outstanding planning, strict implementation of training 

activities will not achieve its target effects if not accompanied by training or 

assistance to reform the working conditions and techniques in the system (al-

Ja'āfrah, 2014). 

4.1.10 Other considerations. There are many questions that should be 

taken into consideration when defining and rating teacher training in performance 

and teacher ratings in performance. First, one must ask what is the teacher’s 

effectiveness in achieving the link between goals and the educational objectives of 

the organisation and the community? Second, how effective are the submission of 

proposals for the development of the educational organisation? Third, how 

effective is the teacher training and the teachers themselves in respect to adapting 

to current changes and the future? 

4.1.11 Evaluation of teacher performance. Content and performance 

standards, according to the standards, described the performance of the two sides’ 
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of knowledge and skills and that the performance criteria: is a description of what 

one must know and whether individuals are able to perform it. The criterion of the 

greatest importance is using mentors to evaluate the performance of teachers 

objectively. This evaluation enabled teachers to work through self-assessment 

processes that help to improve their professional performance. It also leads to the 

existence of standards to build a positive relationship between the mentor and the 

teacher. This will assist in designing and developing curriculum courses (al-

Khatīb, 2003).  

Finding all the characteristics of teachers as a criterion for the efficiency of 

teaching, discovering the teaching process as a process of communication and 

interaction between the teacher and students, and to discover what is the 

behaviour of the teacher and the pupil (whether verbal or non-verbal as a 

foundation for learning) can harness the trend known as performance analysis 

through observation. Evaluation and the tests for ascertaining teacher performance 

and evaluation are the tools for indicating the strengths and weaknesses of the 

teacher (῾ allām, 2000). 

The process of evaluating the performance of the teacher is a tedious 

process and is not just a compilation of information and evidence on the 

performance of the teacher, but also includes a sober scientific analysis of that 

information and evidence in the light of the predetermined objectives. The main 

steps to evaluate the performance should include: determining the performance 

levels that need to be achieved by the teacher, compiling information on the actual 

performance of the teacher, and an analysis of the results of the actual 

information, compared to what needs to be achieved and identified (῾ allām, 

2000). Other evaluation methods include: interviewing the teacher, testing the 
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efficiency and ability of the teacher, classroom observations, estimating pupils, 

criticism by colleagues, the collection of students’ self-evaluation, and indirect 

metrics (Dardis, 1998).  

Evaluation methods also included an interview with the teacher, a formal 

efficiency test of both knowledge and knowledge in practice, and colleague 

evaluation. However, a disadvantage to this approach is that it is not fixed in the 

measurement of the teacher’s self-efficiency, excluded the bias caused by personal 

interview, and that the results are justified to some extent. It is important to note 

that some educational writings relevant to the subject of evaluating the teacher`s 

performance stated that the evaluation requires looking at teaching in its multiple 

contexts, and in dynamic way, and the multiplicity of all sources of information 

about it. Hence, the method of classroom observation alone does not give a 

complete picture of what the teacher does in the classroom (Khamīs, 2000). 

Some educational studies indicated that the estimates issued by the learner 

about his teacher are usually affected by the cognitive composition of each of 

them, including the magnitude of the trends and values. The main difference 

between the teacher and the learner may be that the teacher according to of his 

educational role inside the classroom has more ability than the learner to translate 

their trends and values into actual behaviour in the classroom; so, the teacher 

judges the students in the light of their value preferences and interacts with them 

on this basis (Maḥ būb et al., 1996). 

Colleague evaluation is another method where teacher colleagues observed 

each other’s performance in terms of the examination of the lesson plan, 

following the teaching skills during class, and the teacher`s methods to their 



 

Chapter 4: The Arabic Language Teacher  95 

students. The method of colleagues` criticism is one of the most useful evaluation 

methods as it revealed a wide range of education activities, created and presented 

by the teacher, where the colleague may have also used similar strategies and 

content that they may then be able to shed positive light on or alternatively, they 

can learn the way in which their colleague implemented it. Some educational 

studies relevant to the subject of evaluating the of the teacher`s performance 

indicated that colleagues` criticism and their righting for each other has led to a 

marked improvement in student achievement and agreement between each 

teachers performance evaluation in general and promote professional collegiality 

(῾ allām, 2000).  

Some educational studies relevant to the subject evaluating teacher`s 

performance have highlighted that if the achievement tests are applied to students 

under certain conditions, the results will have a positive correlation teacher`s 

behaviour in teaching inside the classroom (Sawa, 1995). Some of the negatives 

of this method is being dishonest; the results of achievement tests may be linked 

to some variables like of pupils` intelligence, or the level of ambition which 

affects the results of achievement tests rather than the link to teacher`s behaviour 

in teaching them. In addition to this, other issues raised by Sawa (1995) stated that 

the problems of evaluating the performance of the teacher are summed up in four 

main problems: (1) the problem of the target behind the evaluating, (2) the 

problem of the difference among evaluating ideologies, (3) the problem of the 

experience of the evaluators, and (4) the problem of responsibility for the 

evaluators. Furthermore, an additional problem facing the process of evaluating 

the performance of the teacher is that the teacher makes some mistakes, which 

affect the accurate quantification of the teacher performance and consequently 
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makes it difficult to state an objective judgment about the performance of the 

teacher (Sawa, 1995). 

The future of development in preparation of Arabic language teachers in the 

light of the previous theoretical study and the foundational protocols is to enable it 

to occur. Needless to say, the changes in the contemporary world combined with 

knowledge gained from past gained experience is no longer the main tool in the 

decision-making processes, since they have been somewhat replaced by the 

expectations of the future. The question of what happens in this age of technology 

and globalisation of changes increases over time and the traditional approaches 

for dealing with issues and problems and dealing with new challenges seem to be 

considered ineffective or a result of misused time, effort, resources, and 

capabilities. The general forecast for attitudes on educational reform in many 

countries of the world, particularly throughout the nineties, can see clearly that a 

specific shift in attitudes has occurred and developed new and emerging concepts 

and aims of education, the nature of learning and its contents, the roles of teacher 

and learner, the organisational structure of the educational institution and its 

relationship with the general context locally and globally (Braykīt, 2003). 

These attitudes confirmed that education is no longer just the automatic 

transference of the culture through the parents' practices of life passed on to each 

generation, but rather it has become an initialising process for the students where 

they are provided with the appropriate extent of visions, ideas, and necessary 

behaviours in order to live in a society constantly evolving. The global dimension 

of education stands on an equal footing with the local dimension. Education is 

directed to the future and this has become as a prerequisite for each of heritage 

education and present education (al-Zahrānī, 2004). 
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Learning has no longer become an end in itself. Learning has become a way 

to explore the world and build the capacity to understand its relationships and for 

dealing with its variations and being equipped with the skills to embrace lifelong 

learning. The teacher's role is no longer limited to the literal implementation of 

parts of the curriculum or connecting and imparting the knowledge content in the 

curriculum to the learners. It is the pivotal shift in the educational approach to 

teaching and the teacher training where change is accepted, embraced, and then 

equip themselves with the skills to action this. In order for this future vision to 

move forward there are some fundamental protocols that it depends on (Abū 

῾ umayrah, 1999). 

From a development perspective, schools must be at the level of 

responsibility for graduating generations combined with the wide knowledge, 

professional etiquette and rational behaviour. The future challenge for Saudi 

Arabian education is the task of attracting the best student teacher candidates with 

high ethics, intelligence, knowledge, and skills to take on the field of shaping 

optimal education (Yūnis, 2001). al-Bajjah (2000) stated that Arabic language is 

the vessel that brings the intellectual and cultural heritage together and is one of 

the most important elements of supporting intellectual unity within the Arabic 

world.  Arabic language is not like other subjects; It is a vessel into which all 

subjects fill up, a vessel that absorbs human experiences with facts in expression 

and thinking (al-Bajjah, 2000). 

The Arab learner, unless he has a reasonable knowledge of his Arabic 

language, control of how to use its textual and contextual features when applying 

it cognitively, and also through expressive and receptive language will find 

learning in all disciplines a challenge. Furthermore, to determine the 
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specifications of the future of the Arabic Language teacher, one must abide by the 

doctrine of Islam and this faith should be reflected in all teachers’ actions as a 

model to students. There is belief in the Saudi Arabian culture that sincerity and 

piety to Allah in secret and in public, makes one’s conscience an internal sergeant 

on their work and behaviour. The Arabic language teacher must be a charismatic 

and influential leader character that can capture the engagement of students and 

lead them through purposeful learning with a long lasting impact. In addition to 

this, the Arabic language teacher must have excellent inter personal 

communication skills that can engage and enrich language development at all 

stages of learning. They must be strong in their understanding of the Arabic 

language and its textual features. This is confirmed via a test that must be passed 

before being accepted to study in teaching Arabic language in schools (al-Ja'āfrah, 

2014). 

Those programs include the Specialisation in the Arabic Language 

Teaching preparation programs specialist, professiona, and cultural preparation 

modules. Firstly, the specialisation process of Arabic language means 

reconsidering the specialised courses associated with the Arabic language 

program in terms of content and context to include: specialised courses in which 

the student will be taught reading as a science, as a philosophy, with objectives, 

and the psychological aspects as reading is considered the first tool of education. 

Secondly, the professional aspect to be presented for reconsideration is the 

educational and psychological courses so that they focus on the backgrounds and 

foundations that are the basis for the development of teaching skills (Ḥasanayn, 

2001). 
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4.2 Teachers’ Training in Saudi Arabia 

The universities in Saudi Arabia accept full responsibility for the preparation 

and training of teachers for teaching at the intermediate and secondary stages. The 

faculties of education instituted in these universities have amongst their objectives 

the following: prepare and graduate qualified staff for teaching in the intermediate 

and secondary schools; upgrade the educational and professional standards of the 

current general education teachers, principals and administrators by offering various 

training courses in co-operation with the Ministry of Education. The universities in 

Saudi Arabia train teachers in different specialties for teaching in the intermediate 

and secondary schools. They convene training sessions for the elementary and 

intermediate principals. They also offer courses for teachers who do not possess 

appropriate qualifications (al-Ghāmdī et al., 2005). 

To recognise the importance of the material, the social incentives and their 

critical role in motivating the teachers to achieve higher performance and 

commitment, a special cadre was approved for the education staff. This cadre covers 

teachers, principals and deputies, lab technicians, librarians and the 

student counsellors. The salary scale approved for teachers and teacher-related jobs 

is higher than their corresponding government employees. The qualifications 

required for teaching at the different stages are summarised in the table below (al-

῾ aqil, 2005). 
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Table 6 Qualifications required for teaching 

Level of 

education 
Institutes and 

colleges 
Admission 

requirements 
Length of studies Qualification upon 

graduation 

Kindergarten Female teachers 

secondary institute 

Intermediate school 

certificate or equivalent 

Three years Secondary Institute 

Diploma 

Elementary 

education 

Girls intermediate 

education colleges 

General secondary 

school certificate or 

equivalent 

Four years Intermediate College 

Diploma 

Girls developed 

education colleges 

General secondary 

school certificate or 

equivalent 

Four years Bachelor degree 

Colleges of 

education 

General secondary 

school certificate or 

equivalent 

Four years Bachelor degree 

Teacher colleges General secondary 

school certificate or 

equivalent 

Four years Bachelor degree 

Intermediate 

education 

Colleges of 

education 

General secondary 

school certificate or 

equivalent 

Four years Bachelor degree 

Secondary 

education 

Girls 

university 

colleges 

General secondary 

school certificate or 

equivalent 

Four years Bachelor degree in any 

subject 

Technical 

secondary 

education 

Other 

university 

colleges 

General secondary 

school certificate or 

equivalent 

Four years Bachelor degree in any 

subject 

 

4.2.1 Saudi teachers’ workload. The table below is a graphic 

representation of the total number of teaching and extracurricular hours that Saudi 

teachers commit to on a weekly basis. It includes teachers across all levels: 

kindergarten, elementary, intermediate, secondary, technical education, female 

teacher training, and university. The table reveals that teachers of the elementary, 

intermediate and secondary years (general education) and female teacher training 

(non general education) teach the highest numbers of hours, including 

extracurricular education activities. The least amount of hours was in kindergarten 

and higher education (al-῾ aqil, 2005). 
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Table 7 Saudi Teachers’ workload 

Type Stage 
Average weekly 

hours devoted to 

teaching 

Average weekly 

hours devoted to 

other educational 

activities 

General education 

Kindergarten 
14 13 

Elementary 

Intermediate 

18 12 Secondary 

Technical education 

Non-general education 
Female teacher 

training 
18 12 

Higher education 

University 

12-15 10 
Girls  colleges 

Teachers colleges 

 

4.2.2 Teachers’ attitude towards teaching in Saudi Arabia. Reports and 

observations of teachers have shown deficiencies in their performance, and non-

compliance with the modern curriculum in primary school (Katash, 2001). It is 

important to know teachers’ attitudes before their graduation and to track these 

attitudes during their teaching service. Research has focused on these issues in 

Saudi Arabia. Therefore, a study measured the teaching students’ attitudes toward 

teaching in the schools of education. This study was applied to students who were 

expected to teach in primary school. The results revealed that the students have 

fewer attitudes than expected, and that male students have better attitudes towards 

teaching than female students. Employment opportunities for females in Saudi 

Arabia are limited to teaching; thus, females have no choice. This study concluded 

that both genders are uninterested in teaching (Khān et al., 1991). 
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Another study examined the attitudes towards the teaching profession of the 

students of the Faculty of Education, King Saud University in Riyadh. It was applied 

to 603 students of the faculty, and it confirmed the need for providing courses related 

to promote and strengthen the university students’ attitudes through the assessment 

of college courses (psychological, educational, and scientific), as well as enriching 

the students’ experience and information in the teaching profession. Moreover, the 

study determined that there was a need to identify appropriate students through the 

development of pre-enrolment standards and tests, which can detect students’ 

attitudes and capabilities, before they enrol in tertiary education in this discipline (N. 

Bakkār, 2001). 

Several studies have attempted to determine teachers’ attitudes towards 

teaching reading in many countries to determine if teachers are willing to practise 

these skills. However, these studies were conducted in other countries. The only 

study conducted in Saudi Arabia was on the attitudes of secondary school teachers 

towards teaching reading. This study investigated the differences depending on the 

teachers’ gender (male and female), school stage (intermediate and high school), and 

the subject taught (Arabic language, social studies, maths, and science). It also aimed 

to determine the relationship between the teachers’ attitudes towards the teaching of 

reading in the content areas and their attitudes towards reading. The investigation 

found a positive correlation between teachers’ attitudes towards teaching reading in 

the content areas and their attitudes towards reading. Furthermore, results on the 

Arabic language showed stronger attitudes compared to other content areas (al-

Naṣ ṣ ār, 2000). 

4.2.3 Arabic language and teacher preparation programs in Saudi 

Arabia. Education of Arabic language teachers in Saudi Arabia is actioned 
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through two modes: the sequential mode and the integrative mode. The sequential 

mode involves two stages. Stage one comprises of four years of study at the 

Faculties of Arabic Language Studies involving cultural courses (for example, 

maths, geography, and physics), and Arabic language courses (for example, 

Arabic grammar, Arabic literature, philology, morphology), the successful 

completion of which confers students with a bachelor degree in Arabic language 

studies. The second stage, one year in duration, is offered at the Faculty of 

Education and includes only professional teaching courses, including teaching 

practice (for example, school administration, education evaluation, Saudi Arabian 

education system, students’ guidance and counselling, and teaching practice). The 

successful completion of the second stage awards students with a diploma in the 

teaching profession (Khindeel, 2001). The integrative mode is comprised of three 

areas of study, which includes cultural courses, Arabic language courses, and 

professional teaching courses, including teaching practice. In order to achieve a 

bachelor degree in Arabic language teaching through this mode, students are 

required to study all three areas of study for four years in one institution (al-

Qaḥ ṭ anī, 2007). 

The practical part of teaching is an important step in teacher preparation in 

Saudi Arabia (al-Ghunī, 1990), during which the students are expected to utilise the 

theoretical knowledge mastered during their coursework. Teaching practice occurs in 

schools in the final semester of the preparation program where student teachers take 

responsibility for teaching some subjects under the guidance of an academic 

supervisor (al-'uthaymīn, 2003). The current trend in Saudi Arabia is leaning towards 

adopting the integrative approach, whereby the Faculty of Education takes over 

completely the preparation of teachers so as to shorten the period of study by one 
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year and to conduct all training activity within one institute (Saudi Educational and 

Psychological Association, 2006). 

Preparation of Arabic language teachers in Saudi Arabia is done inside two 

institutions. First, the faculties of education at Saudi universities prepare the Arabic 

language teachers to teach at intermediate and secondary schools. Second, the 

teachers’ colleges prepare the Arabic language teachers to teach at primary school 

only. There are 18 teachers’ colleges around the country (Ministry of Education, 

2000). They follow the same preparation program, which is based on the integrative 

approach. The preparation program at the teachers’ colleges consists of three parts. 

Part one consists of general courses and focuses on offering students a variety of 

courses in different subjects. It starts in semester one and continues to the end of 

semester four, with the aim of providing students with a good cultural background. 

Part two consists of academic courses. Students study courses to become specialised 

in a specific subject. It starts from semester three and goes on to semester seven. Part 

three is the professional teaching course, which starts from semester five and goes on 

to semester eight. It is comprised of theoretical courses and a teaching practicum. 

The following table categorises these (al-Rūqy, 2008).  
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Table 8 Components of teacher’s preparation program 

Teaching Profession 

Courses 
Academic Courses General Courses 

2 units 
Basics of physical 

education 
12 units Arabic Grammar 13 units Qur'anic studies 

3 units 
Physical education 

for children 
19 units Arabic literature 10 units Islamic studies 

2 units Education research 2 units Philology 11 units Arabic studies 

1 unit 
Fundamentals of 

general education 
1 unit Literature research 2 units English studies 

2 units 
Fundamentals of 

Islamic education 
3 units 

Analysis of Arabic 

text books 
12 units Mathematics 

2 units 

Introduction to 

appreciation & art 

criticism 

3 units Morphology 4 units Physics 

3 units 
Educational 

psychology 
1 unit Rhetoric (Meaning) 4 units Chemistry 

2 units 
School 

administration 

  
4 units General Biology 

2 units 
Education 

evaluation 

  
6 units 

Geography 

& History 

3 units 
Psychology of 

growth 

  
5 units 

Sport, Physical 

courses 

2 units 
Saudi Arabian 

education system 

  
4 units Art courses 

3 units 
Students guidance 

& counselling 

    

2 units 
Educational 

problems 

    

20 units Teaching practice     

Teaching Profession 

Courses = 49 units 

 

Academic Courses = 41 units 

 

Cultural Courses = 75 units 

4.3 International Teacher Preparation Approaches 

Many approaches to teacher preparation have been taken over time as a result 

of the interaction between the preparation institutions and contemporary changes in 
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teacher education. The most prominent of these approaches proposed by Ibrāhim 

(2003) are the Classical Approach, Competency Based Teacher Education (CBTE), 

Preparation Approach Based on Skill, Systematic Approach, Integration Approach 

between Pre-service and In-service, and Micro Teaching Approach (Ibrāhim, 2007). 

4.3.1 The classical approach. This approach appeared at the beginning of 

the twentieth century. It increased attention on learners, and changed the 

perception of the school curriculum. The attention on learners is reflected in the 

teacher preparation program. Hence, the program includes two groups of 

curriculum areas. The first group is related to the subjects the teacher will teach, 

while the second group is about the characteristics of the learner and the stages of 

their growth and development (Sha῾ īr, 1996). The content of this approach 

encourages teachers not to focus the content of the curriculum on the theoretical 

side, but rather focus on the process of how students gain new information (A. al-

Muftī, 1987). 

4.3.2 Competency based teacher education (CBTE). This approach 

appeared in the 1970s and is based on competencies. It was introduced in response 

to the need to change conventional approaches due to the criticism of traditional 

teacher preparation programs, and also because teachers were unable to exercise 

their teaching roles if they were not able to demonstrate basic teaching skills. 

Based on this principle, society began asking teachers to achieve positive 

educational outcomes, and be responsible in the event of not achieving these 

outcomes. This approach is one of best options for the problems in teacher 

preparation programs, because it reflects the reality of what teachers are going to 

do and what they should be doing according to the highest levels of their 

respective fields (Bawane et al., 2009).  
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4.3.3 Preparation approach. This approach also appeared in the 1970s. 

The main idea of this approach can be summarised in teacher ability, efficiency, 

performance, pre-service training and during service training. Moreover, the 

teaching can be analysed through a set of teaching skills that the teacher should 

possess (M. Aḥ mad, 1985). In seeking to achieve success in this approach, it 

must establish a partnership between the teacher preparation faculties and the 

community, linking the preparation program inside the faculty with the teacher in-

service training programs as well as connecting theoretical aspects with practical 

and training aspects (Ibrāhim, 2007). 

4.3.4 Systematic approach. The systematic approach is based on the theory 

applied in thinking, planning, seeking, and solving problems in the best way and 

with less effort (al-Jabān, 1997). It is an approach in response to the effects of 

scientific and technological resources in the educational field. It deals with 

educational phenomena and activities as a system that has elements and 

components, relations, and processes that seek to achieve specific goals within the 

system itself. It has a set of parts that interrelate with each other: inputs, 

processes, outputs, and feedback (Ḥasan, 1994). 

4.3.5 Integration approach. This approach was introduced about half a 

century ago. It is based on preparing the teacher in the primary phase before 

service and continues during service in the form of sessions of ongoing 

development and renewal (Ḥumūd, 1988). There is no separation between teacher 

preparation and training. The Arab Organisation for Education and Culture 

adopted this approach, through its conferences during which teacher preparation 

was discussed. Pre-service and in-service training is a continuous process as long 

as the teacher works in the education field (Ibrāhim, 2007). 



   108                                                                                                  Chapter 4: The Arabic Language Teacher  

4.3.6 Micro teaching approach. Microteaching is an approach developed 

for teacher preparation and training in teaching skills. It attempts to simplify the 

process of teaching and analytical teaching skills to sub-skills and then trains the 

student teacher in them, one by one. The student teacher teaches a specific skill in 

a micro teaching laboratory equipped with video recording equipment. After 

completion, the supervisor and the student teachers evaluate the performance of 

the trainee. For more feedback, the student teacher watches the video several 

times to evaluate their performance (al-Saḥ māwī, 1996). 

4.4 Teacher Preparation Programs 

With widening unlimited knowledge, growing information, and steady 

progress in the means of teaching and learning and communication, education faces a 

number of challenges that must be addressed as well as discovering the best ways to 

address them. Clearly, it needs a real change for all sending and receiving systems of 

teaching and learning, curriculum and tools, data and vocabulary, students, and 

teachers (Ibrāhim, 2007). 

Nations pay great attention to their mother tongue because the language in 

any nation performs multiple and important functions for the individuals and the 

groups alike, that a person could communicate well with others expresses his needs 

and convey his feelings and feelings to others. Also, it is through a language that a 

nation heritage could be passing from one generation to another and to pass it to 

other nations in addition to recognising the heritage and civilizations of these nations. 

Recognising the importance of the mother language in the progress and development 

in the various fields of life, nations pay great attention their mother tongue languages 

that they provide the necessary resources for the development of education and 
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improving the means and methods of education. Mother tongue teachers in these 

nations enjoy a substantial interest as these nations exert frequent forts raise teachers 

capacity and develop preparation programs in line with the technical progress and 

development in this era (῾ abdul῾ āl, 2002; Abdul'al, 2002). 

The Arabic language, like any other mother language, has received a large 

degree of care and attention, especially in the early times of the Arab-Islamic 

civilization; as it is the domain that contains the greatest heritage human beings 

know, that is, The Holy Quran, Arabs took care of the education and dissemination 

of their language in order to teach The Holy Quran and to understand the Islamic 

legislations (῾ aṭ ā, 2005). 

In modern times, Arab countries have focused on their mother language and 

have worked on the development of education and improving its methods and means, 

having exerted frequent efforts such as holding seminars, conferences and discussion 

workshops that deal with the conditions of Arabic language and its problems in the 

Arab world, in addition to discussing how to develop and improve the education 

techniques (Ḥasanayn, 2001). The Arab League, represented by the Arab 

Organisation for Education, Culture, and Science and the Arab universities and 

scientific researches institutions in all Arab countries play a vital role in this regard 

as it has encouraged researchers to study the status of the Arabic language and its 

problems in the Arab world in order to reach the sound visions to develop its 

education and to improve its learning methods (῾ abdul῾ āl, 2002; Abdul'al, 2002). 

Since the teacher is the cornerstone in the educational process, the Arabic 

language teacher, as a fundamental pillar in the educational field, has received more 

attention because they teach the language that leads to teach other subjects. In order 
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to develop their abilities and rise scientific and professional competencies, Arab 

countries have focused on opening specialised preparation schools followed by 

developing and improving programs to keep pace with the requirements of the times 

and also the contemporary trends in the field of teacher preparation (M. Aḥ mad, 

2000). 

Many international and local calls have emerged calling for paying attention 

to the teacher preparation through various scientific research and educational studies. 

On an international level, The National Agency for Teaching in the United States 

stated that challenges existing now in the schools require that teachers be prepared 

well than ever before. Teachers of the twenty first century face many responsibilities 

and problems related to the new generations and how to prepare them to participate 

positively. One of the global interests in the preparation of teachers and the 

development of programs offered to them at university was that language teacher 

preparation should contain curricula for the future. These curricula are not only for 

the development and progress in the future, but to help teachers to form a positive 

and optimistic direction about education they are prepared for practicing. The 

conference titled "Making Change Through Teacher Preparation and Upbringing", 

which was held in the Birmingham in the period from October 14 to 17 in 2002, 

concluded many important recommendations, of the most important being the need 

to focus on the ways of teaching and teacher preparation evaluation (al-'uthaymīn, 

2003). 

At the local level, the Arab countries have witnessed many appeals to pay 

attention to the preparation of teachers. As a result of the apparent lack of their level, 

it is inconceivable that the academic preparation of student's during these studies is 

incomplete while we expect tehm to be outstanding teachers in the subject of 
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specialisation. It is not also reasonable that the educational preparation is not 

complete while we assume that all the new and useful of educational theories will be 

dealt with and that serious efforts would be sought for the application of the 

educational rules and results appearing to appeals to pay attention to the criteria to be 

met by teachers. Workshops and discussions were held in the centre of teachers 

training under the title "Awareness of Standards" attended by many of the 

experienced teachers and some teaching staff of the faculties of education. Those 

discussions have addressed several issues including the concept of standards 

(Qināwy et al., 2001). 

4.4.1 Arabic teacher preparation programs. Education faculties that 

accept students who have high school set programs to prepare teachers in all 

specialisations (including Arabic language teachers) for all levels of education. 

Teacher preparation process in colleges of education have two main patterns. 

First, the integrative pattern where the students learn basic materials that prepare 

them in the area of specialisation along with educational materials that qualify 

them for exercising the teaching profession, as well as cultural materials which 

enrich them with a degree of necessary public information. These materials are 

studied over four years. Second, the sequential pattern which accepts graduates of 

Arts and Sciences to complete an additional one year or two years at the College 

of Education to gain teaching qualifications (al-Rūqy, 2008). 

There are three main aspects of the teacher preparation in Saudi Arabia. First, 

the academic specialisation that aimed to provide students with the basics of the 

material that will be taught such as the Arabic language. Second, the pedagogical 

aspect that aimed to provide students with expertise, skills and information needed to 

succeed, and improve their competence and ability to develop and keep up with 



   112                                                                                                  Chapter 4: The Arabic Language Teacher  

current trends in the educational field. Third, the cultural aspect that aimed to provide 

students with general information about key aspects of human activities needed in 

the fields of humanities and natural sciences, in order to define the framework of 

cultural community and improve some of the educational and scientific trends, as 

well as examining the intellectual and social development consistent with recent 

trends (al-Qaḥ ṭ anī, 2007). 

Lastly, there is the practical side of the teacher training.  Given that the 

theoretical aspect alone in the teacher training process is not enough to prepare a 

good teacher for the realities of teaching in the classroom, it is imperative to create 

practical exercises that enable students and teachers to exercise their roles with good 

skills performance. Teacher preparation included practical education in the 

preparation programs on the grounds that practical education is the backbone of the 

educational preparation in terms of being hands-on training under supervision. The 

aim of practical education in general is to develop the teaching skills of students and 

to increase the understanding of the nature of the teaching process through the 

application of theoretical studies in practice during the period of field training. 

Furthermore, it also aims to help students to adapt to different situations faced in the 

course of their teaching and increase confidence (῾ abdulqādir, 2000). 

Despite the importance of this applied aspect in the preparation of teachers, it 

does not receive enough attention, as it takes the formal character in the supervision 

and regulation and lacks objective criteria and codified methods to evaluate student 

teachers’ performance which led to real suffering for graduates of those institutions. 

This leaves a great gap between their experiences during the preparation stage and 

what they face in the classroom and school context. There is no doubt that this 

deficiency impacts on teachers overall performance (al-Ḥāzim, 2003). 
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4.4.2 Evaluation of Arabic teacher preparation programs. An evaluation 

of the current situation of teacher performance through currents studies will reveal 

that in respect to the teacher preparation institutions that despite the Saudi Arabian 

government’s vested interest and economic support there are still numerous issues 

that create obstacles. Many of the studies on teacher preparation institutions have 

indicated the presence of many of the shortcomings that reduce the effectiveness 

of these institutions in the performance of their role to the fullest (Katash, 2001). 

One of the main key problems is that the institutions of teacher preparation accept 

students according to the total scores obtained in the secondary school, in addition 

to personal tests described as being a formality and then they accept all student 

applicants without assessing whether or not they may be psychologically and 

personally suited to the job.  

In addition to this issue, the integration of the three aspects of the 

preparation process exist as an idea but is absent in scientific practice as the 

coordination is very weak among those responsible for the teaching of specialised 

cultural aspects. This in turn, is then reflected on the preparation process so that it 

appears like a collection of favourite items and it becomes for students just to 

study each material independently to perform the exam without the student really 

knowing the justification of the subjects studied or the exercise of the activities 

carried out (Dandash et al., 2002). Furthermore, the courses studied by students’ 

academic (educational or cultural) cannot contribute with its current image in 

achieving the goals desired by the community. These courses focus on teaching 

students an amount of theoretical information established traditionally for several 

centuries without having a relationship with the realities of current local and 

global variables. Hence teacher preparation institutions cannot contribute to 
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achieving the objectives of the community and assist in coping with the variables 

that community passes by.  

In addition to this there are also deficits and shortages in teaching staff at 

the institutions for teacher preparation. This may be due to the different 

educational departments and the expansion of colleges of education that have to 

face the rapid expansion of increasing the size of the various types of education as 

a result of increased public demand.  Issues with programs offered have revealed 

that there is inadequate current preparation program for equipping student teacher 

with the skills of self-education, which makes it unable to follow changes in the 

contents of the curriculum as a result of scientific and technical progress in the 

modern era. There is also poor distribution of educational materials on years of 

study and being focused in the last two years that students consider as 

overwhelming the specialist side and therefore have less benefit. The 

predominance of academic and theoretical direction on the programs of the 

faculties of education is also a concern. There has also been criticism of there 

being a lack of preparation for curricula and a lack of interest in calligraphy, 

spelling rules, grammatical rules, oral expression, and poor Arabic language 

teaching methods in practice (῾ abdulqādir, 2000). 

There are also inadequacies in the area of the preparation material provided 

for completely preparing Arabic language teachers in the colleges of education to be 

capable of teaching the Arabic language competently. The preparation period is four 

years and the academic year is approximately twenty-two weeks, and the semester is 

twelve weeks. That means that the total duration that a student studies is about 

eighty-eight weeks, which is equivalent to less than two years. It is important extend 
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the preparation period to five years, where the student spends it in a sequential 

system or integrative one (Qindīl, 2000). 

It is important to note that there are also additional issues arising from the 

teachers of Arabic themselves that hinder best practice. This can commence initially 

with the individual teachers having a low level of teaching aptitude and suitability 

before joining the service (῾ aṭ ā, 2005). Also, many may not to be specifically 

trained to specialise in a subject area. Arabic language teachers may not have the 

ability to develop themselves professionally and may tend to adhere to the traditional 

methods that are primarily interested in the theoretical aspect of the language and 

neglect the practical or applied aspect (῾ aṭ ā, 2005). 

University students studying Arabic language face challenges whilst at 

university and this has a somewhat negative impact on their attitudes towards 

learning to teach Arabic. The content of the cultural preparation of the Arabic 

language teachers is neither specific nor clear. There is also more time dedicated to 

the theory and this over rides the practical. In addition to this, the logistics of the 

practical side of education, as it required more time to cover all course work required 

and also more universities that have openings for studying Arabic language. Lastly, 

the practical education needs to have more comprehensive organisation and 

supervision of pre-service teacher follow up (Wahbī, 2002). 

4.4.3 Rationale of Arabic teacher preparation programs. The above 

raised issues in the evaluation of the current situation of Arabic teachers has 

revealed that their attention needs to be directed towards the development of 

colleges of education that include structural systems, teaching methodologies, and 

reorganisation in line with the Arab environment, consistent with the types of 
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students and their educational backgrounds without resorting to the tradition of 

the West or the East in the building of these institutions, whilst taking into 

account the clear differences between benefiting from the experience of others, 

and imitating them (H. Muḥ ammad et al., 2002). This need to revise and develop 

Arabic teacher preparation programs in universities is in response to various 

factors, particularly due to the rapid change that the Arab community has 

witnessed in various fields of life, which has had a significant impact on the 

educational policy adopted by the Ministry of Education (H. Muḥ ammad et al., 

2002). This change stipulated that Colleges of Education should pay attention to 

teacher preparation programs in order to achieve their objectives in the 

preparation of teachers culturally, professionally, scientifically, and socially. In 

addition to this there are also frequent complaints globally, regionally, and locally 

for the weak level of academic, cultural, educational, and social status of teachers 

in general and Arabic language teachers in particular. This imposes that the Arab 

and international communities should reconsider the infrastructure of tertiary 

teacher training (Shaddād, 2002). 

Clearly, the success of the educational process with its various inputs, 

processes and factors can be achieved only through a competent teacher who is well-

prepared culturally, educationally, and practically (Naṣ rallāh, 2008). The 

importance of preparing teachers in schools of education has not been confirmed by 

specialists of education only but was confirmed by a number of conferences, 

symposia, and seminars in the Arab and world domain, including, for example, the 

Fifth Conference of Ministers of Education and those responsible for economic 

planning and development in the Arab countries, organised by UNESCO in 

cooperation with the Arab Organisation League for Education, which was held in 
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Cairo in June (1994). The conference has confirmed the need to improve teacher 

preparation and training as well providing more financial and moral support for them 

from the administration and local communities given that these teachers are the 

mainstays of education at present and future (al-Shirbīny et al., 2001). 

4.5 Conclusion 

In this chapter, the importance of guiding teachers through training and 

evaluation procedures and teachers’ knowledge and skills has been reconsidered. 

Furthermore, teaching training and its implications in Saudi Arabia, international 

teacher preparation approaches, and teacher preparation programs have been 

reviewed in detail. It is noted that teaching language to primary school students 

required a repertoire of skills that differ somewhat from the teachers teaching 

knowledge. Hence teachers’ training and evaluation could be achieved through 

different international teacher preparation approaches to enhance the process of 

teachers’ training, which has been discussed earlier in this chapter. 
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Chapter 5:  Methodology and Research Design 

5.1 Introduction 

This chapter outlines the research design and methodology used for the 

purpose of this study. The population, participants, and specific contexts of the 

research study samples are also presented, including the consideration of the five 

instruments the researcher has created to use for the objectives of the data 

collection, including additional related data, validity, stability, and reliability. In 

addition to this, the research delves into further discussion and analysis of the 

procedures selected for the data collection including a final analysis of the data 

findings. Furthermore, the research ethics statement underpinning this research is 

also presented. The research findings will then be critically evaluated in terms of 

identifying whether or not there is a need to reform current teacher training 

courses and the availability of ongoing professional development for currently 

practising teachers, in order to promote optimal teaching pedagogies and 

ultimately increase the outcomes of Saudi Arabian students’ ability to achieve 

competency and excelling standards in Arabic reading. 

5.2 Research Design 

This study explored the current knowledge and skills utilised by teachers in 

the upper grades of primary school to instruct Arabic reading in Saudi Arabia. 

Knowledge refers to the generic knowledge a teacher must have in order to 

function as a teacher, whilst skill refers to how the teachers’ knowledge is applied 

or translated into practice.  Therefore, this study essentially attempted to 

investigate the current knowledge base of the theoretical models as understood by 

Saudi teachers in the upper grades of primary school and exactly how this 
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knowledge is applied in the context of teaching Arabic literacy in the classroom 

through three distinct pedagogies: planning, presentation, and evaluation. 

Approaches to teaching literacy have transformed over the years, with predictions 

indicating that changes are still on the rise, emerging from educators evolving 

understandings of teaching instruction (Parris et al., 2009). Hence, this research 

design is extremely purposeful in view of evaluating current teaching practice in 

the area of Arabic reading, in order to determine where the strengths and 

weaknesses lie and to ascertain if changes need to be made in respect to 

supporting and developing optimal Arabic literacy pedagogy. 

Social research aims to increase the knowledge of specific contexts 

occurring within society and the phenomenon that happens around us. 

Historically, social research has utilised numerous designs, however the most 

popular theoretical models adopted for current research in the social sciences are 

the descriptive, the experimental, and the historical models. This study used 

descriptive design, which is utilised to define and describe the facts related to a 

situation, to clarify the aspects of a situation and to interpret them according to the 

available facts (Berg, 2009; Bordens et al., 2005; De Vaus, 2001; Henn et al., 

2006). 

For the purpose of this study, the researcher has firstly adopted the 

descriptive method, due to the social nature of the subject studied and to allow for 

a clear description of the authentic situation surrounding teachers’ knowledge and 

skills in teaching students in the upper grades of primary school to read in Arabic. 

The researcher has also utilised a combination of qualitative and quantitative 

methods for data collection, to further enhance definitions and descriptions of the 
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key facts related to current Saudi teachers’ reading pedagogies and the processes 

underpinning teaching reading in the upper grades of Saudi primary schools.   

5.3 Phase 1: Derivation of Skills-Based Competencies by Disciplinary 

Academics 

The researcher has conducted this phase to initially address the first study 

sub-question: What are the required skills-based competencies (planning, 

presentation and evaluation) for the teaching of Arabic reading in the upper grades 

of primary schools in Saudi Arabia?  

5.3.1 Participants. Twenty academics volunteered to take part in the study 

and were selected electively from four Saudi universities. The academics are 

based in the Faculty of Education (Faculty of Education in King Saud University, 

Faculty of Education in King Abdulaziz University, Faculty of Education in King 

Khalid University and Faculty of Education in Taibah University). These 

academics specialised in the teaching methods of Arabic Language Curriculum. 

First, the researcher purposely selected these academics from four highly 

esteemed universities in Saudi Arabia situated in different provinces, as opposed 

to just one, to ascertain and establish objectivity.  Second, the participants were 

selected for their expertise in the discipline of education from both a current 

pedagogical and curriculum perspective; and third, because of their ongoing 

experience in supervising pre-service teachers and teachers in their early years of 

teaching.  

Following the initial selection process, the experts’ (academics of Arabic 

language teaching) positions were then placed in two sub-groups, according to 

their experience and qualifications: sub-group A specialising in the teaching 

methods of the Arabic language, and sub-group B specialising in the curriculum 
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of Arabic language. To further enhance objectivity, each of these sub-groups had 

an equal number of academics and each of the academics had all completed 

Doctorate degrees. These particular sub-groups were chosen as the key aspects of 

language learning outcomes involve both the curriculum taught and the required 

skills of teachers presenting this curriculum. This information is presented in the 

following table format. 

Table 9 Participating academics of Arabic language teaching 

Sub group Experts (Academics) Qualification 

Group A N = 10 Specialise in the teaching methods of the 

Arabic language 

Group B N = 10 Specialise in the curriculum of the  

Arabic language 

 

5.3.2. Instrument and procedure. Prior to progressing through the process 

of developing the first instrument (Questionnaire one), the researcher classified 

the specific skills applied to teaching Arabic reading in the upper grades of 

primary schools in Saudi Arabia. These skills are divided into three pedagogies: 

planning, presentation, and evaluation (see Appendix 3). The researcher compiled 

this list by reviewing the following resources:  

 The methods used to teach Arabic reading, the current syllabus and the aims of 

Arabic reading education in Saudi Arabia, 

  Arabic reading textbooks currently used in grades 4, 5 and 6 in Saudi Arabian 

primary schools, 

 Educational publications on the teaching of Arabic reading and Arabic language 

Education, and  
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  Journal articles with studies that have primarily focused on teaching skills and 

teaching of Arabic reading. 

After collecting the skill processes for teaching Arabic reading, present in 

the above resources, the researcher created a primary list of the key crucial skills 

for enabling effective teaching of Arabic reading in Saudi Arabian primary 

schools.  

These skills are summarised in Table 10 and present the key skills required 

for planning, presentation, and evaluation of the teaching of Arabic reading. The 

planning skills include areas that are primarily related to the teacher and 

preparation of the lesson. This included determining the objectives of the lesson, 

how students may achieve these objectives, students’ prior knowledge, and the 

literacy skills required by students’ in addition to teacher pedagogy, resources, 

and homework. The presentation skills included areas that relate to how the 

teacher presents, teaches, and models the literacy activity, how students are 

engaged in the activity, and a breakdown of the specific skills and teaching 

strategies required to teach Arabic reading. The evaluation skills included areas 

that relate to how the teacher evaluated their pedagogical approach (time 

management, teaching aids) including a range of questioning techniques to assess 

student learning (diverse questions that are well-formulated and link to other 

lesson), use of resources in their lessons, matching of objectives with lesson, and 

giving appropriate feedback to students.  
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Table 10 Primary list of skills needed to teach Arabic reading in primary school 

 Planning skills Presentation skills Evaluation skills 

1 Determine the previous expertise of 
students relevant to the reading 

lesson. 

Use the experience of students in 

the lesson  

Organise the time between 
reading, discussion, explanation, 

and training of reading skills 

2 Determine the reading skills needed 
by students during the reading lesson. 

Display the reading text in front 
of the students  

Use teaching aids in a timely and 
interesting manner 

3 Identify new vocabulary in the 

reading text.  

Train the students on the skill of 

silent reading  

Use formative evaluation and 

summative evaluation during the 
lesson 

4 Determine the lesson units in which 

students can identify the main ideas 
and sub- ideas. 

Guide students to put lines under 

each difficult word in the text  

Use diverse questions that 

develop higher mental processes 
for students 

5 Determine the overall objective of the 

lesson  

Discuss with the students after 

silent reading to confirm their 
understanding of the text 

Ask questions in a clear well-

formulated manner regarding the 
general meaning of the text 

6 Identify behavioural objectives, 

which are linked with the students' 
experiences.  

Explain the text difficulties  
Ask questions linking the reading 

lesson with other language skills 

7 Formulate appropriate behavioural 

objectives for lessons. 

Discuss the main idea in the text 

with the students 

Instruct the students to summarise 

the text 

8 Determine the appropriate conditions 

to raise the motivation of students.  

Employ new vocabulary in 

meaningful sentences  

Link evaluation process with the 

lesson behavioural objectives 

9 Choose appropriate ways of teaching 
to give students the necessary skills 

of reading, taking into account 
individual differences. 

Perform a model of reading aloud  Follow up on students' homework 

10 Select the teaching aids relevant to 

the objectives of lesson and 
appropriate to the level of students. 

Train students to read with 

correct pronunciation and 
language rules  

Reinforce students’ answers  

11 Determine the appropriate literacy 

activities to develop reading skills.  
Divide the text into units  Give appropriate feedback  

12 Determine the appropriate methods of 

evaluation for each of the behavioural 

objectives.  

Explain each of the text ideas in 
clear language  

 

13 Determine the timeframe for the 

implementation of each stage of the 

lesson. 

Train the students to extract the 
contained ideas of the text 

 

14 Determine appropriate homework 

related to class work.  

Explain concepts and new 

vocabulary on the board 
 

15  Link the lesson ideas to each 
other 

 

16  Link the lesson ideas with the 

students' experiences and their 
environment 

 

17  Ensure a free atmosphere 

between the students to express 

their ideas and opinions 

 

18  Train the students to read 

critically 
 

Total Number of skills = 14 Number of skills = 18 Number of skills = 11 

 

In order to fully endorse and validate the researcher’s above skills list, it 

was imperative that feedback was obtained from the selected academics to ensure 
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that the list was objectively formulated, utilising combined expertise and 

knowledge, rather than just that of the researcher alone and current literature. 

Again, this combined process for obtaining the skills based list ensured objectivity 

and up to date relevance with teaching method and curriculum trends. Following 

this, the researcher compiled the first open-ended questionnaire (see Appendix 4) 

to provide answers for this study’s first sub-question:  

What are the required skills-based competencies (planning, presentation and 

evaluation) for the teaching of Arabic reading in the upper grades of primary 

schools in Saudi Arabia?  

Relevant expert academics were invited to participate in completing the 

questionnaire. The primary purpose for asking these expert academics to 

participate was to draw extensively on their collective current expertise and 

knowledge, in order to compile a robust list as possible. This questionnaire sought 

to obtain their views, feedback, and comments on the outlined list of required 

skills-based competencies for the teaching of Arabic reading in the upper grades 

of primary schools, according to the pedagogical criteria of planning, presentation 

and evaluation, by the following: 

 Importance of these listed skills; 

 The feasibility of observing these skills whilst teachers are actively performing 

them in the classrooms; 

 The relevance of these skills to the teaching of reading in primary schools;  

  Providing the participants with the opportunity to add skills, modify the listed 

skills or to suggest skills that should be removed from the list.  
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After receiving the academics’ responses, the researcher carefully examined 

their views, comments and feedback, in order to create a revised list of skills-

based competencies by: 

 Adding the skills suggested by the respondents;  

 Modifying some skills as suggested by the respondents; 

 Deleting some skills, if 50% or more of the respondents thought that this would 

be necessary;  

 Spreading some skills across the three pedagogy dimensions (planning, 

presentation and evaluation), if respondents have suggested to do so; 

 Accepting any particular views of the interviewed, if they seemed reasonably 

valid. 

In summary, 70% and above of the experts in their feedback, either agreed 

to, deleted or amended each skill, indicating a high general consensus and little 

conflict in opinions on what skills stipulate best teaching practice for the planning, 

presentation and evaluation phases of teaching Arabic reading. In the planning 

skills list, two of the skills were deleted and five of the skills were amended. In 

the presentation skills list, one skill was added, three skills were edited, and one 

skill was moved from evaluation skills list across to presentation skills list, and 

one skill was replaced.  In the evaluation skills list, two were amended, and one 

skill was replaced and one was divided into being two separate skills instead of 

combined into one (see Table no 11). Overall, the experts agreed with the vast 

majority of the skills listed by the researcher. 
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Table 11 Revised skills-based competencies list to teach Arabic reading 

 Planning skills Presentation skills Evaluation skills 

1 Determine the previous expertise of 

students relevant to the lesson 

Introduce the reading text with an 

appropriate manner 

Organise the time between reading, 

discussion, explanation, and training 

of reading skills 

2 Determine the reading skills needed 

by students during the reading lesson 

 

Use the experience of students in the 

lesson 

Use teaching aids in a timely and 

interesting manner 

 

3 
Identify new vocabulary in the 

reading text 

 
 

Display the reading text in front of the 

students 

Use formative evaluation relevant to 

the lesson  

 
 

4 
Determine the lesson units in which 

students can identify the main ideas 
and sub- ideas 

 

Train the students on the skill of silent 

reading 

Use summative evaluation relevant to 

the lesson 
 

 

5 
Formulate comprehensive and diverse 
behavioural objectives which are 

linked with the students' experiences 

 

Guide students to put lines under each 

difficult word in the text 

 

Use diverse questions that develop 
higher mental processes for students 

 

 

6 
Select the appropriate conditions and 

teaching aids that raise the motivation 

of students during the lesson 
 

Discuss with the students after silent 

reading to confirm their understanding 

of the text 
 

Ask questions in a clear well-

formulated manner regarding the text 

ideas 
 

7 

Choose appropriate teaching methods 
that provide students with the skills of 

reading, taking into account 

individual differences between 
students. 

 

Explain the text difficulties with 

appropriate teaching methods 

 
 

Ask questions linking the reading 

lesson with other language skills 

 
 

8 
Select the teaching aids relevant to 

the objectives of lesson and 
appropriate to the level of students  

 

Discuss the main idea in the text with 

the students 
 

 

Instruct the students to summarise the 
text 

 

 
 

9 
Determine the appropriate literacy 

activities (during class and after class) 
that develop reading skills 

 

Explain concepts and new vocabulary 

on the board   

 

Link evaluation process with the 

lesson behavioural objectives 
 

 

10 
Determine the appropriate methods of 
evaluation for each of the behavioural 

objectives  

 

Guide students to employ new 
vocabulary in meaningful sentences 

 

 

Follow up on students' homework 

 
 

11 
Determine the timeframe for the 

implementation of each stage of the 

lesson  
 

Perform a model of reading aloud 
 

 

Reinforce students’ answers 

 

12 Determine appropriate homework 

related to class work  
 

Train students to read with correct 

pronunciation and language rules 
 

Correct students' mistakes and give 

the appropriate feedback 

13  Divide the text into units 
 

 

14  Explain each of the text ideas in clear 
language 

 

 

15  Motivate the students to extract the 

contained ideas of the text 

 

16 
 

Link the text ideas to each other 

 

17  Link the text ideas with the students' 

experiences and their environment 
 

 

18  Ensure a free atmosphere between the 

students to express their ideas and 
opinions 

 

19  
Train the students to read critically 

 

 Number of skills = 12 Number of skills = 19 Number of skills = 12 
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5.4 Phase 2: Supervisors’ Rating of Teachers’ Knowledge of the Skills-Based 

Competencies 

The researcher has conducted this phase to address the second study sub-

question:  

How well do the Saudi teachers in the upper grades of primary school know the 

skills-based competencies (planning, presentation and evaluation) for teaching 

Arabic reading? 

5.4.1 Participants. Thirty supervisors of Arabic language teachers in Asir 

Province were selected to participate in this study. Their information and work 

places were obtained from the Directorate of Education in the Province of Asir, in 

Saudi Arabia. The supervisors were distributed across six education offices 

around the Province. The Directorate of Education in the province of Asir 

allocated these education offices throughout the province, to facilitate supervising 

the educational processes in the schools. Also, supervisors of Arabic language 

teaching from the Asir Provence are involved in the research, as they set the 

curriculum and assess the performance of teachers as part of their duties. 

Therefore, they can be considered specialists in this area. This information is 

documented in the table below. 
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Table 12 Supervisors of Arabic language teachers in Asir Provence 

 

These supervisors are practising the supervision of Arabic language 

teaching in primary schools. They are all in possession of four-year degrees or 

masters levels. These supervising have been divided into two sub-groups 

according to the number of years of experience: Group A - included those who 

have over ten years of experience, and Group B - included those who have less 

than ten years of experience. Group A has 12 participants whereas Group B has 

18 participants. The researcher chose the ten-year level of experience as the cut 

off, because he wanted results to be reflective of the teaching strategies used in 

Arabic reading predominantly in the last decade. This information is summarised 

in the following table. 

Table 13 Participating supervisors of Arabic language teachers 

Sub group Supervisors Training received Experience 

Group A N = 12 4 years Over 10 years 

Group B N = 18 4 years Less than 10 years 

 

Education office location Supervisors 

Abha 12 

Khamīs Mushaiṭ 8 

Aḥad Rufaydah 4 

Wadī  Bin Hashbal 2 

Ballaḥmar and Ballasmar 2 

al-Sha῾af 2 

Total number of supervisors 30 
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5.4.2 Instrument and procedure. The researcher compiled the second 

open-ended questionnaire (see Appendix 5). The researcher compiled this 

questionnaire list of questions based on the final skills list, which was provided at 

the end of phase one (Questionnaire One). The purpose of this questionnaire is to 

address the second study sub-question: 

How well do the Saudi teachers in the upper grades of primary school know 

the skills-based competencies (planning, presentation and evaluation) for the 

teaching of Arabic reading? 

The questionnaire commenced with an appropriate introduction to explain 

and clarify the aim of this study. The questionnaire was sent to the Arabic 

Language Supervisors and was primarily aimed at exploring the supervisors’ 

views and beliefs on Arabic reading teachers’ skills base and theoretical 

knowledge in teaching students in the upper grades of primary school to read in 

Arabic. Furthermore, the questionnaire also specifically investigated the three key 

stages of reading instruction: planning, presentation, and evaluation. 

5. 5 Phase 3: Teachers’ Rating of the Importance of the Skills-Based 

Competencies 

 The researcher conducted this phase in order to directly address the third 

study sub-question: 

How important do Saudi teachers’ in the upper grades of primary school rate 

these skill-based competencies (planning, presentation and evaluation) for 

teaching Arabic reading? 

5.5.1 Participants. The third group consisted of a total of sixty participants 

who teach Arabic reading in the upper grades of primary schools in the Province 
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of Asir. They were selected randomly by obtaining the teachers’ names and 

information from the Teachers’ Affairs Division, at the Directorate of Education 

in the Province of Asir, in Saudi Arabia.  

These participants were also placed into two sub-groups according to their 

experience of teaching: Group A - included primary school teachers who have 

over ten years of experience, and Group B - who have less than ten years of 

experience. Each of these sub-groups had an equal number of teachers. The 

researcher chose the ten-year level of experience as the cut off, because, he 

wanted results to be reflective of teaching strategies used in Arabic reading 

predominantly in the last decade. All participants had completed a four-year 

teacher preparation and training degree at one of the University Education 

Faculties in Saudi Arabia. This information is presented in the table below.  

Table 14 Participating teachers of Arabic language teachers 

Sub group Teachers Training 

received 

Experience 

Group A N = 30 4 years Over 10 years 

Group B N = 30 4 years Less than 10 years 
 

 

5.5.2 Instrument and procedure. The researcher compiled the third open-

ended questionnaire (see Appendix 6). The researcher compiled this questionnaire 

list of questions based on the final skills list, which provided at the end phase one 

(questionnaire one). The purpose of this questionnaire was to address the third 

study sub-question:  
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How important do Saudi teachers in the upper grades of primary school rate 

the skill-based competencies for teaching Arabic reading as important? 

The researcher considered it imperative that data be obtained not only from 

the Saudi Arabian discipline academics, but also from currently practising 

teachers. This is due to the fact that teachers are the ones currently practising the 

teaching of Arabic reading in a real classroom-learning environment. Hence, input 

from current practising teachers is definitely paramount, as the academics may not 

necessarily have current experience of applying their knowledge of skills to teach 

in the classroom on a long-term basis.  

This questionnaire was distributed amongst the teachers of reading in 

Arabic and was aimed at obtaining their opinion on the importance of planning, 

presentation, and evaluation skills in teaching Arabic students in the upper grades 

of primary school to read. 

As per the formatting of the previous questionnaires, this questionnaire also 

commenced with an appropriate introduction that outlines and provides 

explanations of each of its key aims. The questionnaire sought to obtain the 

teachers’ knowledge of the importance of the skills of teaching students in the 

upper grades of primary school to read in Arabic. The answers to this 

questionnaire provided further investigative findings on the three key dimensions 

of reading instruction: planning, presentation, and evaluation. Furthermore, it 

sought to gain first-hand knowledge from the Arabic language teachers’ 

experiences and views on the knowledge and skills they need for teaching of 

reading in the upper grades of primary schools in Saudi Arabia.  
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5.6 Phase 4: Observer’s (researcher’s) Evaluating of Teachers’ Performance 

and Implementation of the Skills-Based Competencies 

The researcher conducted this phase based on the fourth and fifth study 

questions concurrently. The fourth study sub-question is: How do Saudi teachers 

in the upper grades of primary school apply the required planning skills-based 

competencies for teaching Arabic reading? The fifth study sub-question is:  How 

do Saudi teachers in the upper grades of primary school apply the required 

presentation and evaluation skills-based competencies for teaching Arabic 

reading? 

5.6.1 Participants. The participants in this phase are the same sixty teachers 

who were selected in phase three. 

5.6.2 Instruments and procedures. This phase consisted of two 

instruments: the content analysis checklist and the classroom observation 

checklist. 

 5.6.2.1 Content analysis checklist. The researcher worked on compiling 

the study for the fourth instrument (see Appendix 7) to answer the fourth study 

sub-question: 

How do Saudi teachers in the upper grades of primary school apply the 

required planning skills-based competencies for teaching Arabic reading?  

This instrument aimed at evaluating the teachers’ performance of planning 

skills-based competencies by analysing the content of their lesson planning 

notebooks. This instrument used a 5-point Likert scale (excellent, good, fair, poor, 

none), to measure the performance of each skill.  
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 5.6.2.2 Classroom observation checklist. The researcher worked on 

compiling an observation checklist (see Appendix 8) to collect data on the fifth 

study sub-question: 

How do Saudi teachers in the upper grades of primary school apply the 

required presentation and evaluation skills-based competencies for teaching 

Arabic reading?  

These observations were used to form frameworks and narrative 

descriptions for coding the teachers’ activities inside the classrooms (Vaughn et 

al., 2003). In this study, the observations aimed at evaluating the teachers’ 

performance of presentation and evaluation skills by observing them directly 

inside the classrooms and using, a criteria based checklist. This instrument used a 

5-point Likert scale (excellent, good, fair, poor, none) to measure the performance 

of specific each skill. 

5.7 Validity and Reliability of the Study Instruments 

The researcher considered the study instruments’ validity, stability and 

objectivity using the following processes: 

5.7.1 Validity. The researcher determined the study’s instruments validity 

to explore how the instruments measure what they are purported to measure. The 

researcher compiled the instruments’ items in questionnaire one. This 

questionnaire gives the opportunity to examine the items and make a decision 

about their validity. It also gives the opportunity to examine the items cover the 

three pedagogies of planning, presentation, and evaluation and to ensure that the 

items are relevant to the three areas. 
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After that, the researcher referred the questionnaire to a number of Saudi 

Arabian discipline academics. Their comments and notes were reviewed and taken 

into account for improving and enhancing the instruments’ items. 

5.7.2 Reliability. The researcher determined the reliability of the study 

instruments by taking a pilot study on 10 supervisors of Arabic language teaching, 

and 10 Arabic reading teachers in the upper grades of primary schools and 

applying the instruments to them. After the duration of two weeks, the researcher 

applied the same instruments, a second time, to the same pilot sample in order to 

determine the coefficient correlation between the two applications, by using 

Cronbach’s Alpha Equation. The tables below show the instruments reliability 

statistics. 

Table 15 Supervisors’ instrument reliability statistics 

Dimensions Number of items Cronbach’s alpha 

coefficient 

Validity index 

Planning skills 12 0.796 0.892 

Presentation skills 19 0.869 0.932 

Evaluation skills 12 0.822 0.907 
 

 

Table 16 Teachers’ instrument reliability statistics 

Dimensions Number of items Cronbach’s alpha 

coefficient 

Validity index 

Planning skills 12 0.752 0.892 

Presentation skills 19 0.816 0.903 

Evaluation skills 12 0.791 0.889 
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Table 17 Content analysis checklist instrument reliability statistics 

Dimensions Number of items Cronbach’s alpha 

coefficient 

Validity index 

Planning skills 12 0.796 0.892 

Presentation skills 19 0.869 0.932 

Evaluation skills 12 0.973 0.986 
 

 

Table 18 Observation checklist instrument reliability statistics 

Dimensions Number of items Cronbach’s alpha 

coefficient 

Validity index 

Planning skills 12 0.826 0.924 

Presentation skills 19 0.878 0.941 

Evaluation skills 12 0.971 0.983 
 

 

From the above tables, the values of Cronbach's Alpha Coefficients for all 

instruments’ dimensions are exceeding the agreed reliability statistics (0.70). 

Hence, it is confirmed that all instruments used for the data collection have 

achieved high reliabilities.  

The researcher also determined the reliability of the content analysis 

checklist and observation checklist, by using the inter-rater reliability. The inter-

relater reliability is used as a means to measuring reliability to which different 

raters or judges rate what is being assessed. Inter-rater reliability is highly 

beneficial as individuals do not always interpret in the same way (Cozby et al., 

2011). The researcher asked a second person to observe the same pilot sample (10 

reading teachers in the upper grades of primary schools) at the same time as the 

researcher during the second application. This person possessed an equivalent 

qualification to the researcher, in order to avoid personal diversities between the 
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two observers in terms of qualification and experience. At the end of application 

two, the researcher determined the coefficient correlation between the two 

observers by using Spearman’s Rank Equation, which is (Ramsey, 1989): 

)1(
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2





n

d
n

R  

The correlation coefficient between researcher evaluation of teachers’ 

performance of planning skills, and second observer evaluation of teachers’ 

performance of planning skills is conducted through using the above equation as 

shown in the table below, and then correlation is calculated. 

Table 19 Calculating reliability of statistics of content analysis checklist 

S
k

ill n
o

 

Researchers 

scores 

Second 

observer 

scores 

Researcher 

ranks 

Second 

observer 

ranks 

d. d.
2 

1 1.92 1.99 11 7 4 16 

2 1.97 1.91 8 10.5 -2.5 6.25 

3 2.12 2.10 2 4 -2 4 

4 2.03 2.13 4 2 2 4 

5 1.95 2.03 9.5 5 4.5 20.25 

6 1.98 1.91 7 10.5 -3.5 12.25 

7 2.02 2.12 5.5 3 2.5 6.25 

8 2.02 1.95 5.5 8 -2.5 6.25 

9 2.08 2.02 3 6 -3 9 

10 1.95 1.92 9.5 9 0.5 0.25 

11 1.87 1.89 12 12 0 0 

12 2.52 2.45 1 1 0 0 

  d
2

 
84.5 
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Implementing the above information in the equation below, taking into 

consideration that (n =12), the results yield the Spearman correlation coefficient 

which is a measure for the reliability of the content analysis checklist method.  
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Table 20 Calculating reliability statistics of observation checklist (presentation skills) 

 

S
k

il n
o

 

Researchers 

scores 

Second 

observer 

scores 

Researcher 

ranks 

Second 

observer 

ranks 

d. d.
2 

1 3.38 3.31 1 1 0 0 

2 2.63 2.72 15 11 4 16 

3 3.07 3.01 4 3 1 1 

4 2.70 2.70 14 12 2 4 

5 2.8 2.90 12 7 5 25 

6 2.83 2.91 11 6 5 25 

7 3.08 3.01 3 3 0 0 

8 2.86 2.95 10 4 6 36 

9 3.25 3.31 2 1 1 1 

10 2.92 2.82 7 8 -1 -1 

11 2.32 2.42 16 14 2 4 

12 3.03 3.15 5 2 3 9 

13 2.13 2.25 17 15 2 4 

14 2.88 2.81 8 9 -1 1 

15 3.0 2.95 6 4 2 4 

16 2.87 2.92 9 5 4 16 

17 2.78 2.78 13 10 3 9 

18 2.50 2.54 16 13 3 9 

19 2.13 2.20 17 16 1 1 

 d
2

 
166 
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Implementing the above information in the equation below, taking into 

consideration that (n=19), the results yield the Spearman correlation coefficient, 

which is a measure for the reliability of the observation checklist method 

(presentation skills). 
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n

d
n

R 854.0146.01
6840

996
1

19

166*6
1

19
3
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Table 21 Calculation of statistics of observation checklist (evaluation skills) 

 

Implementing the above information in the equation below, taking into 

consideration that (n=12), the results yield the Spearman correlation coefficient, 

S
k

ill n
o

 

Researchers 

scores 

Second 

observer 

scores 

Researcher 

ranks 

Second 

observer 

ranks 

d. d.
2 

1 2.90 2.91 6 6 0 0 

2 3.52 3.46 1 1 0 0 

3 3.27 3.27 3 2 1 1 

4 3.15 3.18 4 3 1 1 

5 3.12 3.08 5 5 0 0 

6 3.48 3.10 2 4 -2 4 

7 2.55 2.25 10 12 -2 4 

8 2.35 2.45 12 10 2 4 

9 2.48 2.39 11 11 0 0 

10 2.68 2.53 9 9 0 0 

11 2.87 2.67 7 8 -1 1 

12 2.83 2.88 8 7 1 1 

 d
2

 
16 
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which is a measure for the reliability of the observation checklist method 

(evaluation skills). 
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R 944.0
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1
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From the above results, the values of Spearman’s Rank Equation for the 

content analysis checklist and observation checklist are suitable. Hence, this 

confirmed that both instruments were reliable to use for the data collection. 

5.8 Research Ethics statement 

The researcher submitted a permission request to conduct this study to the 

Human Research Ethics Committee at Griffith University (see Appendix 18). 

Permission to conduct this study was obtained from the Human Research Ethics 

Committee at Griffith University (Reference Number: EBL/41/10/HREC), on 21-

11-2011 (see Appendix 11). Also, approval for conducting the study in Saudi 

Arabia was obtained from the Directorate General of Education in Asir Province 

was obtained (see Appendix 9). 

The researcher conducted a short information session for the participants at 

their workplaces. This allowed for the researcher to clearly outline the purpose, 

content, and consequent significance of the potential analytical findings and to 

also describe the selected study instruments and explain the responsibilities and 

expectations of the key participants. These participant briefings were supported by 

information and consent sheets, which were given to each participant of the three 

participants groups, as well as the students’ parents (see Appendices 12, 13, 14, 

15, 16 and 17). 
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The information and consent sheets explained the study’s primary aim, 

which was to investigate teachers’ knowledge and awareness of the skills required 

to teach primary school students to read in Arabic. These sheets also explained the 

terms of achieving the study aims. Additionally, these sheets indicated the steps 

taken to maintain the participants’ confidentiality. All participants confirmed and 

signed the consent forms at the conclusion of the information briefing, as proof of 

confirmation that they had read and understood the information package, and in 

particular they had noted that they understood that: 

  Individual questions are answered and they are satisfied with any explanations or 

clarifications. 

  Participation is voluntary and there would be no benefit for taking part in this 

research. 

  Individual participation in this research was their personal choice.  

 Further questions needed to be directly sent to the researcher’s provided contact 

details.   

  No electronic recordings would be made during the observations, and the 

researcher would not have personal contact with students in the classroom. 

  They could contact the Manager Research Ethics, at Griffith University Human 

Research Ethics Committee if they had any concerns about the ethical conduct of 

the research.  

  If they could not speak English and they had any concerns about the ethical 

conduct of the research, they should contact the researcher on the provided 

contact numbers, and the researcher would promptly notify the Manager 

Research Ethics at Griffith University Human Research Ethics Committee.   
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 Any concerns or questions, they could contact General Directorate of Education 

in Asir on the contact numbers given to them.  

 Results of this research may be published.  

  Names of participants and schools would not be identified in this study. 

 Participation would have no impact on their present or subsequent employment 

situation.  

 The names of the participants will not be known to General Directorate of Education 

in Asir or the Ministry of Education in Saudi Arabia.  

 They have the right to obtain information about the results of this research, and that 

the researcher will provide them with the outcomes and findings of the completed 

research study. 

5.9 Summary of the Procedure of Applying Instruments and Framework 

Data collection occurred for the duration of five months, during Semester 

Two in Asir Province, in Saudi Arabia, from January 2012 to May 2012 (see 

Appendix 23).  Preceding this, the researcher had worked on the study population 

and determined the lists of participants, prior to the data collection. 
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Table 22 Procedure of applying the instruments and framework 

Time Activity Description 

January 

2012 

Determine 

participants 

lists 

20 academics 

and 30 

supervisors 

and 60 

teachers 

 Contacted the academics at the 

universities and got their consent to 

participate. Then selected 20 academics. 

 Contacted the supervision department, 

Directorate of Education in the Asir 

region. Asked for the supervisors’ names. 

Then selected 30 supervisors at random. 

 Contacted the Teachers’ Affairs Division, 

Directorate of Education in the Asir 

region. Asked for a list of teachers’ names 

and their schools. Then selected 60 

teachers at random. 

 Located the supervisors & teachers’ 

workplaces on the Asir region map. 

January – 

February 

2012 

Apply 

Questionnaire 

I 

 Sent Questionnaire I to the academics and 

waited two weeks before collecting the 

completed forms.  

 Examined the responses of the academic 

to and refined the list of skills. 

 Refined Questionnaire II & III based on 

the outcomes of Questionnaire I. 

 Met with supervisors in their workplaces 

and got their consent to participate.  

 Distributed Questionnaire II among the 

supervisors. 

 Waited 4 weeks before collecting 

thecompleted questionaires.  

 Met with teachers in their schools and got 

their permission for the following:  

 Distributed Questionnaire III amongst the 

supervisors.  

 Reviewed the teachers’ lesson planning 

notebooks and analysed them. 

 Conducted classroom visits to evaluate 

their performance of presentation and 

evaluation skills. 

March 2012 Apply 

Questionnaire 

II 

March-May 

2012 

Apply 

Questionnaire 

III and content 

analysis 

checklist and 

observation 

checklist 
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5.10 Limitations  

The focus of this study was reliant on the following contextual boundaries: 

 Male participants only. There are no female participants because the education in 

Saudi Arabia separates males and females for cultural and religious reasons.  

 Teachers and supervisors must have studied the teaching preparation program for 

eight semesters or more. This study will not include teachers who have 

completed the preparation program in two and a half years as part of the old 

preparation approach, for two reasons: Firstly, these particular types of 

preparation programs had been used prior 1989. Secondly, those teachers were 

prepared to be Primary Education teachers, so they can in effect, teach any 

subject discipline.  

 It is only explicitly concerned with defining the skills of teaching Arabic reading 

in the three dimensions of planning, presentation and evaluation. 

 The study is also only concerned with examining and analysing the upper grades 

of primary school in Saudi Arabia. This is due to the fact that students in grade 

five and beyond are expected by the end of these grades to have already obtained 

sufficient and acceptable levels of knowledge of Arabic reading. Furthermore, 

primary school years are considered the most essential stage for learning to read 

(Barchers, 1998).  

  It was implemented in the southern region of the Kingdom of Saudi Arabia, the 

Asir Province. Asir is one of the largest provinces in Saudi Arabia. It occupies an 

area of 81,000 km², and a population of 1,913,392 (Central Department of 

Statistics and Information, 2012). 
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Chapter 6:  Results 

6.1 Introduction  

This chapter of the thesis is essentially dealing with the results of the data 

analysis and the interpretations of the participants’ responses, with the aim of 

providing conclusions to answer the key research questions. To achieve this, the 

data have been entered into the Statistical Packages for Social Sciences Program 

(SPSS) version 20.  The data collected was analysed via the five instruments’ 

descriptive statistical methods, including frequencies, percentages, means, and 

standard deviations. Moreover, parametric and non-parametric tests such T-test, 

Mann –Whitney test, analysis of variances (ANOVA) test or Kruskal–Wallis tests, 

were used when required to compare findings between participants’ responses in 

relation to the years of experience, position title, and education qualification level.  

The scenarios of the data analysis proceed according to participants’ 

responses to the study instruments, taking into consideration the main research 

question as follows: What are the Saudi teachers’ knowledge and skills in 

teaching students in the upper grades of primary school to read in Arabic in terms 

of (a) planning, (b) presentation, and (c) evaluation?  

   This main question leads to raising the following sub-questions: 

1. What are the required skills-based competencies (planning, presentation and 

evaluation) for the teaching of Arabic reading in the upper grades of 

primary schools in Saudi Arabia?  
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2. How well do the Saudi teachers in the upper grades of primary school know 

the skills-based competencies (planning, presentation and evaluation) for 

teaching Arabic reading? 

3. How important do Saudi teachers in the upper grades of primary school rate 

the skill-based competencies (planning, presentation and evaluation) for 

teaching Arabic reading? 

4. How do Saudi teachers in the upper grades of primary school apply the 

required planning skills-based competencies for teaching Arabic reading?  

5.  H ow do Saudi teachers in the upper grades of primary school apply the 

required presentation and evaluation skills-based competencies for teaching 

Arabic reading?  

6.2 Question One 

What are the required skills-based competencies (planning, presentation 

and evaluation) for the teaching of Arabic reading in the upper grades of primary 

schools in Saudi Arabia?  

The researcher prepared a list the skills required for the teaching of Arabic 

reading in the upper grades of primary schools in Saudi Arabia based on 

comments of the Saudi Arabian academics. These skills were included in the first 

questionnaire in this study (see Appendix 4). In order to determine these skills 

from a scientific approach that would support the collection of the needed data to 

achieve the thesis objectives, the questionnaire in its initial form was given to a 

group of twenty academics working in Education Faculties in Saudi Arabia; ten of 

whom specialise in the teaching methods of the Arabic language and the other ten 

specialise in the curriculum of Arabic language. Following this, the participants 

revised its contents and presented their comments by adding, deleting, and 
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changing some stated skills as shown in the questionnaire form. It is interesting to 

note that the academics left the majority of the skills on the original list 

unchanged. Their comments and revision are shown as follows. 

Table 23 Academics comments on skills required for the teaching of Arabic reading 

The questionnaire axis & Teaching skills The proposed formulation 

First axis: Reading teaching planning skills 

1. Determine the previous expertise of 

students relevant to the reading lesson. 

Determine the previous expertise of 

students relevant to the lesson 

2. Determine the reading skills needed by 

students during the reading lesson. 

Determine the reading skills needed by 

students during the reading lesson 

3. Identify new vocabulary in the reading text. Identify new vocabulary in the reading text 

4. Determine the lesson units in which 

students can identify the main ideas and 

sub- ideas. 

Determine the lesson units in which 

students can identify the main ideas and 

sub- ideas 

   Determine the overall objective of the 

lesson. 
Deleted  

 Identify behavioural objectives, which are 

linked with the students' experiences. 
Deleted 

5. 
Formulate appropriate behavioural 

objectives for lessons.  

Formulate comprehensive and diverse 

behavioural objectives which are linked 

with the students' experiences 

6. 
Determine the appropriate conditions to 

raise the motivation of students.  

Select the appropriate conditions and 

teaching aids that raise the motivation of 

students during the lesson 

7. Choose appropriate ways of teaching to 

give students the necessary skills of 

reading, taking into account individual 

differences. 

Choose appropriate teaching methods 

that provide students with the skills of 

reading, taking into account individual 

differences between students. 

8. Select the teaching aids relevant to the 

objectives of lesson and appropriate to the 

level of students.  

Select the teaching aids relevant to the 

objectives of lesson and appropriate to the 

level of students  

9. 
Determine the appropriate literacy 

activities to develop reading skills.  

Determine the appropriate literacy 

activities (during class and after class) 

that develop reading skills 

10. Determine the appropriate methods of 

evaluation for each of the behavioural 

objectives.  

 

Determine the appropriate methods of 

evaluation for each of the behavioural 

objectives.  
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The questionnaire axis & Teaching skills The proposed formulation 

11. Determine the timeframe for the 

implementation of each stage of the lesson.  

Determine the timeframe for the 

implementation of each stage of the lesson  

12. Determine appropriate homework related to 

class work.  

Determine appropriate homework related to 

class work  

Second axis: Reading teaching presentation skills 

13. 
New skill 

Introduce the reading text with an 

appropriate manner 

14. Use the experience of students in the lesson Use the experience of students in the lesson 

15. Display the reading text in front of the 

students 

Display the reading text in front of the 

students 

16. Train the students on the skill of silent 

reading 

Train the students on the skill of silent 

reading 

17. Guide students to put lines under each 

difficult word in the text  

Guide students to put lines under each 

difficult word  in the text 

18. Discuss with the students after silent 

reading to confirm their understanding of 

the text 

Discuss with the students after silent 

reading to confirm their understanding of 

the text 

19. 
Explain the text difficulties 

Explain the text difficulties with 

appropriate teaching methods 

20. Discuss the main idea in the text with the 

students 

Discuss the main idea in the text with the 

students 

21. Explain concepts and new vocabulary on 

the board   
It was skill no 28 

22. Employ new vocabulary in meaningful 

sentences  

Guide students to employ new vocabulary 

in meaningful sentences 

23. Perform a model of reading aloud Perform a model of reading aloud 

24. Train students to read with correct 

pronunciation and language rules  

Train students to read with correct 

pronunciation and language rules 

25. Divide the text into units Divide the text into units 

26. Explain each of the text ideas in clear 

language 

Explain each of the text ideas in clear 

language 

27. Train the students to extract the 

contained ideas of the text 

Motivate the students to extract the 

contained ideas of the text 

28. Link the lesson ideas to each other Link the text ideas to each other 

29. Link the text ideas with the students' 

experiences and their environment 

Link the text ideas with the students' 

experiences and their environment 
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The questionnaire axis & Teaching skills The proposed formulation 

30. Ensure a free atmosphere between the 

students to express their ideas and opinions 

Ensure a free atmosphere between the 

students to express their ideas and opinions 

31. Train the students to read critically Train the students to read critically 

Third axis: Reading teaching evaluation skills 

32. Organise the time between reading, 

discussion, explanation, and training of 

reading skills 

Organise the time between reading, 

discussion, explanation, and training of 

reading skills 

33. Use teaching aids in a timely and interesting 

manner 

Use teaching aids in a timely and 

interesting manner 

34. Use formative evaluation and summative 

evaluation during the lesson (Divided into 

the following 2 skills) 

Use formative evaluation relevant to the 

lesson 

35. 
 

Use summative evaluation relevant to the 

lesson 

36. Use diverse questions that develop higher 

mental processes for students 

Use diverse questions that develop higher 

mental processes for students 

37. Ask questions in a clear well-formulated 

manner regarding the general meaning of 

the text 

Ask questions in a clear well-formulated 

manner regarding the text ideas 

38. Ask questions linking the reading lesson 

with other language skills 

Ask questions linking the reading lesson 

with other language skills 

39. Instruct the students to summarise the text Instruct the students to summarise the text 

40. Link evaluation process with the lesson 

behavioural objectives 

Link evaluation process with the lesson 

behavioural objectives 

41. Follow up on students' homework Follow up on students' homework 

42. Reinforce students’ answers Reinforce students’ answers 

43. 
Give appropriate feedback 

Correct students' mistakes and give the 

appropriate feedback 

 

Based on the academics’ comments on Questionnaire One, the following 

revisions have been made on each axis:  

 6.2.1 Planning skills. Results from some of the academics’ evaluations 

and comments on planning skills reveal that skills numbers five and six could be 
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deleted and/or modified.  These skills were initially listed as: Determine the 

overall objective of the lesson and Identify behavioural objectives that are linked 

with the students' experiences. These omitted skills were replaced by the 

following two skills: Formulate comprehensive and diverse behavioural 

objectives that are linked with the students 'experiences and Select the appropriate 

conditions and teaching aids that raise the motivation of students during the 

lesson. 

The researcher noted that the changes made by the experts in the above 

instance were to make the learning objectives of the lesson more specific and 

explicit in the process of how the teachers determined the overall learning 

objective of the lesson. By stating, “Determine a lesson objective” is too vague 

and unspecific and the experts are essentially asking teachers to come to a 

decision on their overall learning objective by taking into account the overall 

diversity of the students and understanding the students’ prior learning 

experiences whilst ensuring clear links are made to this. To succeed in teaching to 

all facets of the whole learner, it is essential that teachers are very aware of the 

individual learner, as well as the whole group dynamic by having knowledge of 

their previous learning experiences, interests, and motivations (Ellery et al., 

2011). 

The academics included the item Determine the appropriate conditions to 

raise the motivation of students to highlight the importance of not just looking at 

what you are teaching but also how are you going to teach it in a way that will 

increase the motivation of the students. The commencing point of all affective 

teaching instruction is creating and communicating clear learning objectives 

(Marzano et al., 2012). 
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In addition to this, the academics also recommended making amendments to 

skill number nine Determine the appropriate literacy activities to develop reading 

skills, which was amended to Determine the appropriate literacy activities 

(during class and after class) that develop reading skills. The researcher has 

further noted that the academics valued the importance of not only developing 

appropriate literacy activities for Arabic reading in the classroom, but also the 

importance of determining appropriate homework, that is directly linked to the 

literacy activities from the lesson. Following these findings and amendments, the 

planning skills are conclusively listed as a total of twelve specific skills, in the 

final questionnaire form. 

6.2.2 Presentation skills. The questionnaire on preparation skills has also 

undergone some amendments following the academics’ feedback.  In fact, some 

statements were completely changed, others were edited, or some were left the 

same.  Some academics suggested an additional skill - number thirteen and 

recommended that it be included as Introduce the reading text in an appropriate 

manner. This highlights assessing the specific way in which teachers introduce a 

reading text and if the introduction is actually appropriate to the text.  

Furthermore, as mentioned above, this highlights the importance of the teacher 

using strategies that will initially capture students’ attentions and engage them to 

be motivated to learn. They also recommend amendments to skill number 

nineteen explain the text difficulties to read as Explain the text difficulties with 

appropriate teaching methods. 

The researcher has again noted that the academics had indicated a clear 

focus on creating teaching skills competencies that are very specific and 

supported.  They are not just requiring teachers to explain the text difficulties, but 
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they need to see if they are able to explain these difficulties by using their 

knowledge of specific teaching methods that are appropriate to the content and the 

learners’ needs. The researcher believes that the academics again are rating 

explicit teaching as a key to effective teaching when presenting. 

The academics also recommended moving skill number twenty-eight, 

Explain concepts and new vocabulary on the board to be renumbered as skill 

number twenty one.This focuses on summarising and highlighting the key 

concepts from the text, whilst linking it to the identification of new vocabulary. 

This enhances the concept of reading for meaning by extending it to encompass 

and link it to reading for new vocabulary. This skill was moved to number twenty-

one from its former position at number twenty-eight due to the fact that it was a 

skill introduced early in the lesson and as such it was felt that changing its 

position would highlight this fact for the teachers involved in the research. 

The academics recommended skill number twenty-two Employ new 

vocabulary in meaningful sentences be amended to Guide students to employ new 

vocabulary in meaningful sentences. The researcher has noted that this 

amendment is a clear transition and extension from skill number twenty-one. The 

experts are acknowledging the building blocks of the literacy learning and are 

highlighting that the teacher needs to use their knowledge of teaching strategies to 

guide students through the process of making not only sentences, but also 

meaningful sentences with appropriate vocabulary choices. Teacher knowledge of 

strategies and models for how to teach vocabulary is necessary when teaching 

reading at a primary school level. Evidence suggests that high school readers have 

a tendency to struggle with grasping and using higher-level academic language. 

Hence, students need numerous opportunities to develop deep, expressive, 
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receptive, and technical vocabulary (Marzano et al., 2005). Literacy education 

researchers (Beck et al., 2008; Blachowicz et al., 2006; Nagy et al., 2000; Pearson 

et al., 2007) highlight the need for educators to acknowledge that vocabulary is at 

the core of learning in content classrooms as new terminology represents the 

actual concepts being taught.  

The National Institute for Literacy released a report that highlighted the 

complex nature of comprehending content area literacy for adolescent learners.  

Therefore, teaching strategies for enabling students to possess the necessary 

reading skills essentially have to occur at the pre-adolescent stage of literacy 

development (final years of primary school). Evidently, there is an increasing 

quantity of research-based evidence that promotes the alignment of a rich 

vocabulary and a student’s ability to make connections in reading (Ellery et al., 

2011). Vocabulary has been found to be correlated with reading for understanding 

(Hock et al., 2009). 

Academics provided feedback on the concepts in skill number twenty-

seven, Train the students to extract the contained ideas of the text. They amended 

it read as Motivate the students to extract the contained ideas of the text. Again, 

the experts have placed emphasis on the teacher implementing strategies that will 

ignite motivation from students to explore further sub ideas from the text.  In 

effect, it is asking teachers to perhaps be more diverse and creative in their 

approach to deepening student responses, rather than being reliant on just a basic 

training process that may not entirely capture the students’ motivation and 

engagement. Capturing student engagement and motivation is certainly one of the 

necessary considerations for the classroom teacher (Marzano, 2007). With regard 

to the remaining skills, including the skills numbered fourteen to eighteen, twenty 
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to twenty-three and twenty-eight to thirty-one, they remain the same. Thus, the 

final list for presentation skills for the final questionnaire is listed with nineteen 

skills.  

6.2.3 Evaluation skills. This axis contains a list of twelve skills.  The 

academics revealed the following views, ideas, and comments on the evaluation 

skills axis. Regarding skill number thirty-four, Use formative evaluation and 

summative evaluation during the lesson, they recommended dividing this skill 

into two separate specific skills: Use formative evaluation relevant to the lesson 

and Use summative evaluation relevant to the lesson. These two skills represent 

skills numbers thirty-four and thirty-five. The researcher believes that the experts 

have divided this into two distinct points as they are two separate forms of 

assessment, and therefore should not be included as one.  

Formative evaluation is an ongoing tool for assessing if learning is being 

achieved and is not included in formal academic results on report cards.  Knowing 

the assessment gives teachers an indication as to how they will present the 

learning. Formative assessment is a powerful tool for establishing the unit of 

works expectations, and to connect the presentation with the assessment (Lonigan 

et al., 2009). Summative evaluation is the final assessment that is included for an 

overall rating of student achievement. Hence, as identified by the academics, there 

is a definite need for stipulating them as two separate skill points. 

 Other amendments include regarding skill number thirty-seven, Ask 

questions in a clear well-formulated manner regarding the general meanings of 

the text. The academics’ feedback edited this skill to read as Ask questions in a 

clear, well-formulated manner regarding the text ideas. The researcher has noted 
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that the academics have placed an emphasis on teachers using questions that are 

clear and concise, with a focus on the text ideas rather than the overall meanings. 

Regarding the last skill number forty-three, Give appropriate feedback, the 

academics edited this skill to read as Correct students' mistakes and give the 

appropriate feedback. The researcher believes that this amendment has been made 

to see if the teachers can identify student difficulties through addressing their 

weaknesses and providing them with the necessary feedback that can equip them 

with the skills for improving on areas of weakness. Thus Evaluation skills are 

finalised as a culminating list of twelve skills in the final questionnaire form. 

Based on the academics’ recommendations on suitable amendments to 

questionnaire one, the following amendments have been made on each axis: Table 

6.2 displays the results and amendments in terms of: action, frequency and 

percentages. It clearly displays whether the original listed skill was deleted, edited, 

added or remained the same; whilst stating the number of expert academics who 

supported the particular recommendation and a percentage representation of this. 

Table 24 shows experts’ comments on the questionnaire form in terms of frequencies 

and percentages. 
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                  Table 24 Expert comments on questionnaire form in terms of frequencies and percentages 

Skill 

Numbe

r 

Skills Action Frequency Percentages 

Planning skills 

5 Determine the overall objective of the lesson. Deleted 18 90.0% 

6 Identify behavioural objectives that are linked 

with the students' experiences.  

Deleted 16 80.0% 

5 Formulate appropriate behavioural objectives for 

lessons.  

Edited 17 85.0% 

6 Determine the appropriate conditions to raise the 

motivation of students 

Edited 16 80.0% 

7 Choose appropriate ways of teaching to give 

students the necessary skills of reading, taking 

into account individual differences 

 

Edited 15 75.0% 

9 Determine the appropriate literacy activities to 

develop reading skills 

 

Edited 15 75.0% 

Presentation skills 

13 Introduce the reading text with an appropriate 

manner. 

Added 16 80.0% 

19 Explain the text difficulties Revised 14 70.0% 

19 Explain the text difficulties with appropriate 

teaching methods 

Replaced 

19 

14 70.0% 

21 Explain concepts and new vocabulary on the 

board. 

Replaced 

21 

17 85.0% 

27 Train the students to extract the sub-ideas of the 

text. 

Edited 16 80.0% 

Evaluation skills 

34 Use formative evaluation and summative 

evaluation. 

 

Divided 

into 2 

skills 

17 85.0% 

34 Use formative evaluation relevant to the lesson. 

 

Added 17 85.0% 

35 Use summative evaluation relevant to the lesson. 

 

Added 17 85.0% 

37 Ask questions in a clear well-formulated manner 

regarding the general meaning of the text. 

Edited 16 80.0% 

43 Correct students' mistakes and give the 

appropriate feedback 

Replaced 

43 

16 80.0% 
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The researcher noted the high volume of experts over (70%) who have 

either supported, deleted, edited, or added additional skills that were originally 

listed, indicates that there is a high general consensus in respect to their 

professional judgements on what are the view the key skills competencies of 

planning, presentation and evaluation to be. All the education experts broadly 

agree in their views on what constitutes effective teaching of reading skills in 

these particular areas. It is interesting to note that ninety percent of the expert 

academics have suggested to delete how teachers determine the overall objective 

of the lesson, and replace it with formulate appropriate behavioural objectives for 

lessons. This indicates that the expert academics have strong parallel pedagogical 

beliefs in line with contemporary education experts in the belief that it is explicit, 

clear, and achievable student learning objectives are the driving force behind 

student motivation and engagement (Marzano, 2007). 

6.3 Question Two 

How well do the Saudi teachers in the upper grades of primary school know 

the skills-based competencies (planning, presentation and evaluation) for 

teaching Arabic reading? 

Table 25 presents the percentages of supervisors’ responses regarding the 

teachers’ knowledge of planning skills required for teaching Arabic reading in the 

upper grades of primary schools in Saudi Arabia. When looking at the key areas 

of planning, presentation and evaluation skills of the teachers involved in this 

research, the skills held by the supervisors in assessing these areas of performance 

are invaluable (see Appendix 19).  This group have the fundamental task as part 

of their every day job description of assessing teacher skill level and ability of 

implementation of curriculum items and key teaching techniques. The 
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supervisors’ assessments are essential to provide a balanced and objective 

outcome of the results of this project. 

Table 25 Supervisors’ responses regarding teachers’ knowledge of planning skills 

Statements 

Sample responses in percentages 

Mean Stdv. Order 

Excellent Good Average Poor None 

Determine the previous 

expertise of students relevant 
to the lesson 

 

0.0 

 

13.3 

 

36.7 

 

36.7 

 

13.3 

 

2.50 

 

0.90 

 

12 

Determine the reading skills 

needed by students during the 

reading lesson 

0.0 23.3 30.0 
 

46.7 

 

0.0 

 

2.77 

 

0.82 

 

10 

Identify new vocabulary in the 

reading text 

 

6.7 

 

56.7 

 

13.3 

 

23.3 

 

0.0 

 

3.47 

 

0.94 

 

3 

Determine the lesson units in 

which students can identify the 

main ideas and sub- ideas 

 
3.3 

 
23.3 

 
56.7 

 
16.7 

 
0.0 

 
3.13 

 
0.73 

 
4 

Formulate comprehensive and 

diverse behavioural objectives 

which are linked with the 
students' experiences 

 

0.0 

 

20.0 

 

30.0 

 

43.3 

 

6.7 

 

2.63 

 

0.89 

 

11 

Select the appropriate 

conditions and teaching aids 

that raise the motivation of 
students during the lesson 

 

6.7 

 

23.3 

 

36.7 

 

33.3 

 

0.0 

 

3.03 

 

0.93 

 

5 

Choose appropriate teaching 

methods that provide students 

with the skills of reading, 

taking into account individual 
differences between students.  

 
6.7 

 
10.0 

 
56.7 

 
26.7 

 
0.0 

 
2.97 

 
0.81 

 
7 

Select the teaching aids 

relevant to the objectives of 

lesson and appropriate to the 

level of students  

 

6.7 

 

3.3 

 

60.0 

 

26.7 

 

3.3 

 

2.83 

 

0.83 

 

9 

Determine the appropriate 

literacy activities (during class 

and after class) that develop 
reading skills 

 

6.7 

 

20.0 

 

40.0 

 

33.3 

 

0.0 

 

3.00 

 

0.91 

 

6 

Determine the appropriate 

methods of evaluation for each 

of the behavioural objectives  

 
6.7 

 
10.0 

 
60.0 

 
16.7 

 
6.7 

 
2.93 

 
0.91 

 
8 

Determine the timeframe for 

the implementation of each 
stage of the lesson  

 

6.7 

 

50.0 

 

26.7 

 

16.7 

 

0.0 

 

3.47 

 

0.86 

 

2 

Determine appropriate 

homework related to class 

work  

 

23.3 

 

36.7 

 

33.3 

 

6.7 

 

0.0 

 

3.77 

 

0.90 

 

1 

Total grand mean 3.04 .87  
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From the results displayed in table 25, where the supervisors’ responses 

regarding their evaluations to the teachers’ knowledge in respect to the planning 

skills required to teach Arabic reading in the upper grades of primary schools in 

Saudi Arabia; it is generally observed that the total grand mean of the participants 

when responding to the twelve skills of teaching Arabic reading is reaching 3.04 

with standard deviation equals to 0.87. Clearly, this indicates that teachers’ 

knowledge in the required planning skills to teach Arabic reading in the upper 

grades of primary schools tends to be average in terms of the supervisors’ 

responses. The researcher considers this to be somewhat of an improvement since 

al-Ghuṣ un (1998) revealed in her research findings on the evaluation of student-

teachers’ knowledge of teaching skills in Arabic language was found to be very 

low and in fact, she described them as being unable to perform the teaching skills 

of Arabic Language. Furthermore, al-Rūqy (2008) discovered that student 

teachers had low performance of teaching skills during their practicum teaching. 

Hence, some progress has been made since 2008 in raising standards of planning 

skills from being rated as poor, as this research studies’ findings rate them overall 

as average. 

These findings also reveal from the results outlined in Table 25 that the 

most important skills that teachers demonstrated having good knowledge of when 

planning to teach Arabic reading include the following: identifying new 

vocabulary in the reading text, which rated as 63.4% in the good to excellent total; 

determine appropriate homework related to class work, which rated as 60% in the 

good to excellent total; determine the timeframe for the implementation of each 

stage of the lesson, with rated as 56.7% in the good to excellent total. These three 

skills are essential for time management of class work and ensuring that outcomes 
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expected of teachers by the curriculum are achieved. The researcher believes that 

these three particular planning skills have rated higher in the supervisors’ 

responses to their rating of the teachers’ knowledge of skills in these areas due to 

the fact that they tend to take less outside of school hours lesson preparation and 

as such are easier for teachers to apply than some of the other planning skills 

expected of them. New vocabulary in the reading text in particular is easily 

identifiable by teachers giving them an instant awareness of this being a focal 

point of lessons. 

The above results based on the displayed tabulated summary of the 

supervisors' responses to these teaching skills is supported by the mean values 

3.47, 3.77, and 3.47, with standard deviations 0.94, 0.90, and 0.86, as shown in 

table 25. 

On the other hand, supervisors as evaluators for teachers knowledge 

regarding the planning skills to teach Arabic reading believed that: teachers’ 

performance tends to be poor in the skills of determining the reading skills needed 

by students during the lesson and determining the previous expertise of students’ 

relevant to the lesson and formulating comprehensive and diverse behavioural 

objectives which are linked with the students’ experience. These two skill areas 

rated poorly with 46.7% and 50% of the supervisors’ responses falling into the 

lowest ratings. Additionally, the skill of formulation comprehensive and diverse 

behavioural objectives which are linked with the students’ experiences had a total 

of 50% rating when combining the total falling into the poor and none category. 

This suggests that current teachers do not possess skills in identifying and creating 

diverse behavioural objectives that are linked to the students’ experiences. 

Furthermore, this suggests that more planning time, in combination with 
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appropriate professional development needs to be dedicated to reviewing what the 

students’ have experienced in their learning of reading in the previous year. 

Whereas, in respect to the other skills outlined in the teachers’ knowledge in 

planning skills to teach Arabic reading, this knowledge tends to be functioning at 

an average level. In the skill of determining the lesson units in which students can 

identify the main ideas and sub-ideas, only 16.7% rated this as ‘poor’. This is 

perhaps due to the fact that the lesson units are pre-determined in the curriculum 

and the teachers are able to work within the curriculum framework, where quite 

often the identification of main ideas and sub ideas is outlined in the objectives of 

the pre-determined unit in the curriculum. Furthermore, the skill of selecting the 

appropriate conditions and teaching aids that raise the motivation of students 

during the lesson rated 30% in total of the good/excellent category.  

The researcher believes that this is due to the fact the classroom 

environment and equipment for teaching is well funded in the schools, hence 

providing teachers with the tools to very easily succeed in meeting good standards 

in the classroom environment with the relevant resources at hand. Furthermore, 

60% rated the skill of determining the appropriate literacy activities (during class 

and after class) that develop reading skills as average to good, with majority 

falling on the average rating. This indicates that teachers have some skills in 

devising appropriate literacy activities that can bedone after class activities in the 

homework phase. The skills of choosing appropriate teaching methods that 

provide students with the skills of reading, taking into account individual 

differences between students, determining the appropriate methods of evaluation 

for each of the behavioural objectives, and selecting the teaching aids relevant to 

the lesson objectives and appropriate to the level of students, in total, all rated as 
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an average of 58.9, % falling into the average category. The responses regarding 

the above results are supported by the means values that are extended from 2.97 to 

2.83. 
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  Table 26 Supervisors’ responses regarding teachers’ knowledge of presentation skills 

Statements 
Sample responses in percentages 

Mean Stdv. Order 
Excellent Good Average Poor None 

Introduce the reading text with an appropriate manner 0.0 70.0 30.0   0.0 0.0 3.70 0.47 6 

Use the experience of students in the lesson 0.0 43.3 53.3   3.3 0.0 3.40 0.56 13 

Display the reading text in front of the students 20.0 40.0 13.3   26.7 0.0 3.53 1.11 11 

Train the students on the skill of silent reading 13.3 66.7 10.0   10.0 0.0 3.83 0.79 4 

Guide students to put lines under each difficult word in the text 13.3 70.0 13.3   3.3 0.0 3.93 0.64 3 

Discuss with the students after silent reading to confirm their understanding 

of the text 
20.0 70.0 6.7   3.3 0.0 4.07 0.64 1 

Explain the text difficulties with appropriate teaching methods 0.0 50.0 33.3   16.7 0.0 3.33 0.76 16 

Discuss the main idea in the text with the students 13.3 56.7 26.7   3.3 0.0 3.77 0.82 5 

Explain concepts and new vocabulary on the board   0.0 76.7 13.3   10.0 0.0 3.67 0.66 8 

Guide students to employ new vocabulary in meaningful sentences 0.0 53.3 33.3   6.7 6.7 3.33 0.88 17 

Perform a model of reading aloud 6.7 83.3 10.0   0.0 0.0 3.97 0.41 2 

Train students to read with correct pronunciation and language rules 3.3 60.0 36.7 0.0 0.0 3.67 0.55 9 

Divide the text into units 3.3 20.0 66.7 10.0 0.0 3.17 0.65 18 

Explain each of the text ideas in clear language 6.7 43.3 46.7 0.0 3.3 3.50 0.78 12 

Motivate the students to extract the contained ideas of the text 0.0 66.7 33.3 0.0 0.0 3.67 0.48 7 

Link the text ideas to each other 0.0 70.0 16.7 13.3 0.0 3.57 0.73 10 

Link the text ideas with the students' experiences and their environment 0.0 56.7 26.7 16.7 0.0 3.40 0.77 14 

Ensure a free atmosphere between the students to express their ideas and 

opinions 
0.0 43.3 46.7 10.0 0.0 3.33 0.66 15 

Train the students to read critically 0.0 20.0 20.0 46.7 13.3 2.47 0.97 19 

The grand mean  3.54 0.70 
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From the results outlined in table 26, it displays the supervisors’ responses 

regarding the evaluations of teachers’ knowledge in the presentation skills 

required to effectively teach Arabic reading in the upper grades of primary 

schools in Saudi Arabia; the total grand mean of the supervisors' responses, when 

responding to the nineteen skills is 3.54 with a standard deviation of 0.70. This 

indicates that teachers’ knowledge in presentation skills for teaching Arabic 

reading is generally at a good level. Again, this finding demonstrates that there 

have been improvements in teachers’ skills knowledge when teaching Arabic 

language, as  al-Ghuṣ un (1998), al-Rāshid (2001), al-Rūqy (2008), revealed in 

their research findings that teacher performance in the dimensions of presentation 

was relatively low, which was also the case for planning and evaluation. Added to 

this, according to al-Ghuṣ un (1998), as previously mentioned, these three aspects 

were rated as completely non-existent. Perhaps in the dimensions of presentation 

this was low, which was also the case for planning and evaluation. It is noticed 

from the above statistics in Table 26, that the skills rated as high in regards to 

teachers' knowledge regarding the required presentation skills to teach Arabic 

reading include the following: 

 Discuss with the students after silent reading to confirm their understanding of 

the text 

 Perform a model of reading aloud. 

 Guide students to put lines under each difficult word  in the text 

 Train the students on the skill of silent reading 

 Discuss the main idea in the text with the students 

 Introduce the reading text with an appropriate manner 



   164                                                                                                  Chapter 6: Results  

The high ratings stated by the supervisors to the above skills is supported by 

the mean values extended between 4.07 to 3.70 

In addition to this, it is noted from the results in Table 26, that the only skill 

that supervisors believe the teachers’ knowledge rated as poor is train the students 

to read critically, which means that teachers do not concentrate on training 

students to read critically during teaching the lesson, as the mean value of the 

participants is reaching 2.47 with Stdv. 0.97. It is important however to not solely 

consider the mean and standard deviation values but also examine the raw data.  

In particular it should be acknowledged that Display the reading text in front of 

the students is also rated relatively low in the sample responses in percentages, 

with a rating of 26.7% teachers given a ‘poor’ result, while its standard deviation 

was a fairly high 1.11 and the mean a consistent 3.35. 
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Table 27 Supervisors responses regarding teachers’ knowledge of evaluation skills  

Statements 
Sample responses in percentages  

Mean  Stdv. Order 

Excellent Good Average Poor None 

Organise the time between reading, discussion, 

explanation, and training of reading skills 0.0 63.3 
 

23.3 6.7 6.7 3.43 0.90 5 

Use teaching aids in a timely and interesting manner 0.0 13.3 
 

80.0 6.7 0.0 3.07 0.45 9 

Use formative evaluation relevant to the lesson  0.0 23.3 
 

46.7 23.3 6.7 2.87 0.86 11 

Use summative evaluation relevant to the lesson 0.0 43.3 
 

50.0 6.7 0.0 3.37      0.61 7 

Use diverse questions that develop higher mental 

processes for students 0.0 10.0 
 

53.3 30.0 6.7 2.67 0.76 12 

Ask questions in a clear well-formulated manner 

regarding the text ideas 0.0 63.3 
 

30.0 6.7 0.0 3.57 0.63 4 

Ask questions linking the reading lesson with other 

language skills 0.0 43.3 
 

50.0 6.7 0.0 3.37 0.61 6 

Instruct the students to summarise the text 0.0 30.0 
 

36.7 33.3 0.0 2.97 0.81 10 

Link evaluation process with the lesson behavioural 

objective 0.0 33.3 
 

40.0 26.7 0.0 3.07 0.78 8 

Follow up on students' homework 0.0 90.0 
 

6.7 3.3 0.0 3.87 0.43 1 

Reinforce students’ answers 0.0 70.0 
 

26.7 3.3 0.0 3.67 0.55 2 

Correct students' mistakes and give the  appropriate 

feedback 0.0 66.7 
 

26.7 6.7 0.0 3.60 0.62 3 

The grand mean 3.29 0.70  
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Table 27 summurising the supervisors’ responses regarding the evaluations 

of teachers’ knowledge concerning the evaluation skills required to effectively 

teach Arabic reading in the upper grades of primary schools in Saudi Arabia.  The 

results show that the total grand mean of the participants' responses when 

responding to the twelve evaluation skills is reaching 3.29 with a standard 

deviation equal to 0.70, which indicates that teachers’ knowledge in the 

evaluations skills to teach Arabic reading tends towards an average level. 

In addition to this, the supervisors’ responses reveal that teachers’ 

performance in some evaluating skills is approaching a rating of good, which 

supported the mean values that extended from 3.87 to 3.43 

 Follow up on students' homework.  

 Reinforce the students' answers.  

 Correct students' mistakes and give the appropriate feedback.  

 Ask questions in a clear well-formulated manner regarding the text ideas.  

 Organise the time between reading, discussion, explanation, and training of 

reading skills.  

Whereas, for the other skills, the supervisors’ evaluation of teachers’ 

knowledge tends to approach an average rating, as the mean values extended from 

3.37 to 2.67. These skills include the following: 

 Ask questions linking the reading lesson with other language skills. 

 Use summative evaluation relevant to the lesson. 

 Link evaluation process with the lesson behavioural objectives. 

 Use teaching aids in a timely and interesting manner. 

 Instruct the students to summarise the text. 
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 Use formative evaluation relevant to the lesson. 

 Use diverse questions that develop appropriate mental processes. 

However, once more it is important to not solely examine the mean as there 

are certain areas where some teachers rate very well in while in other areas 

sometimes as many as a third of teachers rate as ‘poorly’ or ‘none’, effectively 

indicating that more effective teachers are raising the mean for less effective 

teachers in various areas.  These areas include: 

 Link evaluation process with the lesson behavioural objectives. 

 Instruct the students to summarise the text. 

 Use formative evaluation relevant to the lesson. 

6.4 Question Three  

How important do Saudi teachers in the upper grades of primary school 

rate the skill-based competencies (planning, presentation and evaluation) for 

teaching Arabic reading? 

To answer this question, the researcher investigated teachers’ responses (see 

Appendix 20), regarding the importance of skills in planning, presentation, and 

evaluation skills, as displayed in the following tables: 
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Table 28 Teachers’ responses regarding importance of planning skills 

Statements 

Sample responses in percentages  

Mean  Stdv. Order 
Important 

Important 

in most 

cases 

Don't 

know 

Not 

important in 

most cases 

Not 

important 

Determine the previous expertise of students relevant to the 

lesson 73.3 16.7 
3.3 

6.7 0.0 4.57 0.85 8 

Determine the reading skills needed by students during the 

reading lesson 71.7 25.0 
3.3 

0.0 0.0 4.68 0.54 3 

Identify new vocabulary in the reading text 
70.0 26.7 

0.0 
3.3 0.0 4.63 0.66 5 

Determine the lesson units in which students can identify the 

main ideas and sub- ideas 48.3 41.7 
0.0 

10.0 0.0 4.28 0.90 10 

Formulate comprehensive and diverse behavioural objectives 

which are linked with the students' experiences 35.0 58.3 
5.0 

0.0 1.7 4.25 0.70 11 

Select the appropriate conditions and teaching aids that raise 

the motivation of students during the lesson 88.3 10.0 
0.0 

0.0 1.7 4.83 0.59 1 

Choose appropriate teaching methods that provide students 

with the skills of reading, taking into account individual 

differences between students. 
81.7 15.0 

3.3 
0.0 0.0 4.78 0.49 2 

Select the teaching aids relevant to the objectives of lesson and 

appropriate to the level of students  66.7 28.3 
3.3 

0.0 1.7 4.58 0.72 6 

Determine the appropriate literacy activities (during class and 

after class) that develop reading skills 41.7 41.7 
15.0 

1.7 0.0 4.23 0.77 12 

Determine the appropriate methods of evaluation for each of 

the behavioural objectives  48.3 48.3 
6.7 

1.7 0.0 4.38 0.69 9 

Determine the timeframe for the implementation of each stage 

of the lesson  80.0 13.3 
3.3 

0.0 3.3 4.67 0.84 4 

Determine appropriate homework related to class work  
66.7 25.0 

6.7 
1.7 0.0 4.57 0.70 7 

The grand mean 3.29 0.70  
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The results in Table 28 display the teachers’ responses regarding the 

importance of planning skills required to teach Arabic reading in the upper grades 

of primary schools in Saudi Arabia (Asir Region). it shows that the total grand 

mean of the teachers when responding to the twelve skills is 4.54 with standard 

deviation equal to 0.70. This reflects that the majority of the teachers' responses 

confirmed that the planning skills are a crucial component to effectively teach 

Arabic reading in the upper grades of primary schools.  

Furthermore, the statistics in table 28 reveal that although the teachers 

confirmed that the planning skills are regarded as important, the following 

planning skills are viewed as highly important for effectively teaching Arabic 

reading in the upper grades of primary schools. This finding is supported by the 

participants’ responses that come successively as follows: 4.83, 4.78, 4.68, 4.67, 

4.63, and 4.58 with standard deviations: 0.59, 0.49, 0.54, 0.84, 0.66, and 0.72. 

The highest rating skill, with scores of 81.7% and 88.3% respectively, were 

choosing the appropriate teaching methods that provide students with the skills of 

reading, taking into account individual differences between students, and select 

the appropriate conditions and teaching aids that raise the motivation of students 

during the lesson. However, some have been rated as significantly less important, 

such as formulate comprehensive and diverse behavioural objectives which are 

linked with the students’ experiences, where only 35% rated it as important and 

determine the appropriate literacy activities (during class and after class) that 

develop reading skills, rated less important with 41.7%. Whilst the skill of 

determine the lesson units in which students can identify the main ideas and sub- 

ideas and determine the appropriate methods of evaluation for each of the 

behavioural objectives rated slightly higher with 48.3% rating it as important. 
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It is interesting to view the categories, however, that there was dissension 

between ‘Important’ and ‘Important in most cases’, which include the skills of: 

 Determine the lesson units in which students can identify the main ideas and sub-

ideas. 

 Formulate comprehensive and diverse behavioural objectives that are linked with 

the students’ experience. 

 Determine the appropriate literacy activities (during class and after class) that 

develop reading skills. 

 Determine the appropriate methods of evaluation for each of the behavioural 

objectives. 

Each of these skills either falls under a planning, presenting, or evaluation 

dimension indicating that each one of these is rated as equally important 

components when teaching Arabic reading. 

These results somewhat contradict the teachers’ responses to the 

performance of the twelve skills stipulated in the planning stage as they confirm 

that planning skills are important since the mean values of their responses is 

approaching 4.54 with a standard deviation of 0.70. These results were expected 

as teachers indicated that they are concerned with their achievement in planning 

skills.
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 Table 29 Teachers’ responses regarding importance of presentation skills 

Statements 

Sample responses in percentages  

Mean Stdv. Order 

Important 

Important 

in most 

cases 

Don't 

know 

Not 

important in 

most cases 

Not 

important 

Introduce the reading text with an appropriate manner 
50.0 41.7 

3.3 
0.0 5.0 4.32 0.95 18 

Use the experience of students in the lesson 
55.0 36.7 

1.7 
5.0 1.7 4.38 0.88 17 

Display the reading text in front of the students 
61.7 33.3 

5.0 
0.0 0.0 4.57 0.59 13 

Train the students on the skill of silent reading 
78.3 16.7 

5.0 
0.0 0.0 4.73 0.55 4 

Guide students to put lines under each difficult word  in the text 75.0 20.0 1.7 3.3 0.0 4.67 0.68 7 

Discuss with the students after silent reading to confirm their 

understanding of the text 73.3 21.7 5.0 0.0 0.0 4.68 0.57 6 

Explain the text difficulties with appropriate teaching methods 
71.7 25.0 

3.3 
0.0 0.0 4.68 0.54 5 

Discuss the main idea in the text with the students 
63.3 33.3 

3.3 
0.0 0.0 4.60 0.56 9 

Explain concepts and new vocabulary on the board   
61.7 38.3 

0.0 
0.0 0.0 4.62 0.49 8 

Guide students to employ new vocabulary in meaningful sentences 
65.0 28.3 

0.0 
5.0 1.7 4.50 0.87 14 

Perform a model of reading aloud 
86.7 13.3 

0.0 
0.0 0.0 4.87 0.34 2 

Train students to read with correct pronunciation and language rules 
93.3 6.7 

0.0 
0.0 0.0 4.93 0.25 1 

Divide the text into units 
55.0 38.3 

1.7 
3.3 1.7 4.42 0.83 16 

Explain each of the text ideas in clear language 
56.7 35.0 

3.3 
3.3 1.7 4.42 0.85 15 

Motivate the students to extract the contained ideas of the text 
40.0 51.7 

5.0 
3.3 0.0 4.28 0.72 19 

Link the text ideas to each other 
63.3 35.0 

0.0 
0.0 1.7 4.58 0.67 11 



   172                                                                                                  Chapter 6: Results  

Link the text ideas with  the students' experiences and their 

environment 78.3 20.0 
0.0 

1.7 0.0 4.75 0.54 3 

Ensure a free atmosphere between the students to express their ideas 

and opinions 65.0 31.7 
0.0 

3.3 0.0 4.58 0.67 10 

Train the students to read critically 
56.7 43.3 

0.0 
0.0 0.0 4.57 0.50 12 

The grand mean 
4.59 0.63  
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When the teachers were invited to express their opinions regarding the 

importance of presentation skills required to teach Arabic reading in the upper 

grades of primary schools, it is clear from the figures in Table 29, that they 

generally agree that the presentation skills are regarded as a highly important 

component to teach Arabic reading at a primary school level in Saudi Arabia. This 

high response is supported by a total grand mean value that is equal to 4.59 with 

standard deviation equal to 0.63. 

Thus, the conclusions based on the statistics in Table 29 reveal that 

presentation skills are important for teachers when teaching Arabic reading. This 

finding is supported by the average mean values extended from 4.93 to 4.28. The 

most important skills in this phase include, commencing with highest rating, is 

train students to read with correct pronunciation and language rules, as 93.3% 

rated this as important. Perform a model of reading aloud came second to this, 

falling at 86.7%. Following this, with a 78.3% rating were two skills, linking the 

text ideas with the students' experiences and their environment and train the 

students on the skill of silent reading. Whilst, 71.7% rated explaining the text 

difficulties with appropriate teaching methods.  

Areas that rate at lower levels of percentages were, Display the reading text 

in front of the students, discuss the main idea in the text with the students, explain 

concepts and new vocabulary on the board, guide students to put lines under each 

difficult word in the text and Link the text ideas to each other. All averaged ratings 

from 61.7% through to 65%. The very lowest rating was at 40% with motivating 

the students to extract the contained ideas of the text. 
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However, it is important to take into account that as the results from Table 

29 display there are several criteria that have their mean raised by a high 

percentage of teachers rating them as ‘Important in most cases’. These include 

skills such as: introduce the reading text with an appropriate manner, use the 

experience of students in the lesson, divide the text into units, explain each of the 

text ideas in clear language, motivate the students to extract the sub-ideas of the 

text, and link the text ideas to each other. Whilst there are some variations in 

percentages, overall the teachers recognise all the skills based list for presentation 

skills as having a high level of importance. 
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Table 30 Teachers’ responses regarding importance of evaluation skills 

Statements 

Sample responses in percentages  

Mean Stdv. Order 

Important 

Important 

in most 

cases 

Don't 

know 

Not 

important in 

most cases 

Not 

important 

Organise the time between reading, discussion, explanation, 

and training of reading skills 68.3 25.0 
3.3 

3.3 0.0 4.58 0.72 4 

Use teaching aids in a timely and interesting manner 
58.3 35.0 

6.7 
0.0 0.0 4.52 0.62 6 

Use formative evaluation relevant to the lesson 
50.0 40.0 

8.3 
1.7 0.0 4.38 0.72 8 

Use summative evaluation relevant to the lesson 
50.0 31.7 

8.3 
6.7 3.3 4.18 1.07 12 

Use diverse questions that develop higher mental processes 

for students 56.7 40.0 
3.3 

0.0 0.0 4.53 0.57 5 

Ask questions in a clear well-formulated manner regarding the 

text ideas 61.7 21.7 
8.3 

8.3 0.0 4.37 0.96 9 

Ask questions linking the reading lesson with other language 

skills 55.0 28.3 
13.3 

3.3 0.0 4.35 0.84 10 

Instruct the students to summarise the text 
38.3 50.0 

8.3 
3.3 0.0 4.23 0.74 11 

Link evaluation process with the lesson behavioural objectives 
58.3 36.7 

3.3 
0.0 1.7 4.50 0.72 7 

Follow up on students' homework 
80.0 18.3 

0.0 
1.7 0.0 4.77 0.53 2 

Reinforce students’ answers 
70.0 23.3 

3.3 
3.3 0.0 4.60 0.72 3 

Correct students' mistakes and give the  appropriate feedback 
86.7 10.0 

1.7 
1.7 0.0 4.82 0.54 1 

The grand mean 
4.48 0.73  
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The figures in Table 30 display the teachers’ responses regarding the 

importance of evaluation skills to teach Arabic reading in the upper grades of 

primary schools in Saudi Arabia. These responses have clearly revealed that the 

total grand mean of the teachers' responses to the twelve skills is reaching 4.48 

with standard deviation equal to 0.73. This has indicated that the required 

evaluation skills to be effectively teach Arabic reading in the primary schools is 

regarded as highly important. 

Also, it is observed from the figures in the Table 30 that the most important 

evaluation skills required for teachers to possess, include the following: 

 Correct students' mistakes and give the appropriate feedback. 

 Follow up on students' homework. 

 Reinforce the students' correct answers. 

 Organise the time between reading, discussion, explanation, and training of 

reading skills. 

 Use diverse questions that develop appropriate mental processes. 

 Use teaching aids in a timely and interesting manner. 

 Link evaluation process with the lesson behavioural objectives. 

Teachers' high responses to the above evaluation skills are supported by the 

average mean values rated between 4.82 and 4.5. Whilst the very lowest rating 

was instruct the students to summarise the text, with 38.3%.  

 As seen in Table 30, these results are affected by some teachers believing 

certain practice is always important while others rate it only as important in some 

cases, again raising the mean result when it is often close to half of respondents 

believing some of these critical techniques are not always essential. 
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6.5 Question Four 

How do Saudi teachers in the upper grades of primary schools apply the 

required planning skills-based competencies for teaching Arabic reading? 

This question is answered through the content analysis checklist, devised by 

the researcher himself with the aim to measure teachers' performance regarding 

the skills of planning (see Appendix 21). Therefore, the results to Question 4 are 

presented within a content analysis checklist in the following table. 
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Table 31 Overall teachers' performance regarding planning skills 

Statements 
Sample responses in percentages 

Mean Stdv. Order 

Excellent Good Fair Poor None 

Determine the previous expertise of students relevant to 

the lesson 6.7 11.7 
10.0 

10.0 61.7 1.92 1.34 11 

Determine the reading skills needed by students during the 

reading lesson 6.7 3.3 
23.3 

13.3 53.3 1.97 1.23 8 

Identify new vocabulary in the reading text 
5.0 16.7 

16.7 
8.3 53.3 2.12 1.35 2 

Determine the lesson units in which students can identify 

the main ideas and sub- ideas 3.3 15.0 
16.7 

11.7 53.3 2.03 1.28 4 

Formulate comprehensive and diverse behavioural 

objectives which are linked with the students' experiences 1.7 13.3 
16.7 

15.0 53.3 1.95 1.19 10 

Select the appropriate conditions and teaching aids that 

raise the motivation of students during the lesson 5.0 13.3 
11.7 

15.0 55.0 1.98 1.30 7 

Choose appropriate teaching methods that provide 

students with the skills of reading, taking into account 

individual differences between students. 
5.0 13.3 

16.7 
8.3 56.7 2.02 1.32 6 

Select the teaching aids relevant to the objectives of lesson 

and appropriate to the level of students  1.7 13.3 
23.3 

8.3 53.3 2.02 1.21 5 

Determine the appropriate literacy activities (during class 

and after class) that develop reading skills 3.3 20.0 
13.3 

8.3 55.0 2.08 1.34 3 

Determine the appropriate methods of evaluation for each 

of the behavioural objectives  1.7 8.3 
28.3 

6.7 55.0 1.95 1.16 9 

Determine the timeframe for the implementation of each 

stage of the lesson  0.0 10.0 
25.0 

11.7 53.3 1.92 1.10 12 

Determine appropriate homework related to class work  
20.0 20.0 

5.0 
1.7 53.3 2.52 1.72 1 

The grand mean 2.04 1.30  
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The figures in Table 31 present the analysis of the content checklist to 

examine the teachers' actual performance for the required planning skills needed 

to teach Arabic reading in the upper grades of primary schools in Saudi Arabia. 

Generally speaking, the total grand mean of the actual performance of teachers in 

the activity of planning skills was reaching 2.04, with a standard deviation equal 

to 1.30. This reflects that teachers’ performance in planning skills to teach Arabic 

reading in the upper grades of primary schools is quite poor. These results 

demonstrate that what the academics state is important and how the supervisors’ 

rate the student differs from the actual performance. Fifty percent and above 

observed that these skills were not happening at all, rating as `none’. Given that so 

many were falling into the `none’ rating category, the researcher had to consider 

whether a one hour observation was sufficient time to make comprehensive 

judgments.  

The researcher allocated that the observation markers, the researcher, and 

the supervisors to observe only the first hour of the lesson at the beginning of the 

week. In Saudi Arabia, literacy lessons begin the first hour with the presenting 

phase of the instructional teacher guided learning. The second hour is where the 

students work independently or in groups to complete activities introduced and 

taught in that first hour. Hence, the one-hour observation is considered sufficient, 

as the second hour is not the presenting phase of the lesson. In addition, the 

researcher believes that a one-hour observation of a group of teachers is sufficient 

observation time for the purpose of the checklist. Furthermore, the researcher feels 

that the teachers would have made an effort to give their best teaching 

performance, as they had notice of the observations taking place. Hence, this 

makes it even more alarming to discover that the teachers were rating so poorly, 
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as they would have time to plan and prepare for the purpose of the observation. It 

is highly unlikely that any teacher would not have taken the observations seriously 

and given their best performance for the purpose of an assessing audience. 

Therefore, the researcher believes that the teachers may actually be performing at 

an even lower level outside of observations. 

Moreover, regarding the teachers' performance in the planning skills, the 

twelve skills required to teach Arabic reading in the upper grades of primary 

schools in Saudi Arabia is clearly viewed from the statistics presented in the Table 

31 that the actual performance of the teachers in the stage of planning is poor. 

This low performance in planning skills was furthermore supported by the 

average mean values extended between 2.52 to 1.92. This finding is parallel to 

findings from the previously mentioned researchers, al-'uthaymīn (2003); al-

Qaḥ ṭ anī (2007) and al-Rūqy, (2008) all of whom rated it as poor (al-'uthaymīn, 

2003; al-Qaḥ ṭ anī, 2007; al-Rūqy, 2008). 

6.6 Question Five 

How do Saudi teachers in the upper grades of primary school apply the 

required presentation and evaluation skills-based competencies for teaching 

Arabic reading? 

This question is answered through the classroom observation checklist, 

devised by the researcher himself, with the aim to measure teachers' performance 

regarding the skills of presentation and evaluation (see Appendix 22). Therefore, 

the results to Question 5 are presented within a classroom observation checklist in 

the following table. 
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Table 32 Overall teachers’ performance regarding presentation skills 

Statements 
Sample responses in percentages 

Mean Stdv. Order 

Excellent Good Fair Poor None 

Introduce the reading text with an appropriate manner 11.7 31.7 40.0 16.7 0.0 3.38 0.90 1 

Use the experience of students in the lesson 5.0 26.7 20.0 23.3 25.0 2.63 1.26 15 

Display the reading text in front of the students 5.0 20.0 51.7 23.3 0.0 3.07 0.80 4 

Train the students on the skill of silent reading 5.0 15.0 26.7 51.7 1.7 2.70 0.93 14 

Guide students to put lines under each difficult word  in the text 45.0 0..0 0.0 0.0 55.0 2.80 2.01 12 

Discuss with the students after silent reading to confirm their 

understanding of the text 

16.7 5.0 25.0 51.7 1.7 2.83 1.14 11 

Explain the text difficulties with appropriate teaching methods 20.0 21.7 10.0 43.3 5.0 3.08 1.29 3 

Discuss the main idea in the text with the students 3.3 18.3 40.0 38.3 0.0 2.87 0.83 10 

Explain concepts and new vocabulary on the board   13.3 33.3 20.0 31.7 1.7 3.25 1.10 2 

Guide students to employ new vocabulary in meaningful 

sentences 

11.7 10.0 38.3 38.3 1.7 2.92 1.01 7 

Perform a model of reading aloud 18.3 5.0 21.7 55.0 0.0 2.32 1.60 17 

Train students to read with correct pronunciation and language 

rules 

15.0 28.3 1.7 55.0 0.0 3.03 1.21 5 

Divide the text into units 1.7 20.0 23.3 0.0 55.0 2.13 1.32 19 

Explain each of the text ideas in clear language 21.7 0.0 23.3 0.0 55.0 2.88 1.19 8 

Motivate the students to extract the contained ideas of the text 3.3 40.0 10.0 46.7 0.0 3.00 1.01 6 

Link the text ideas to each other 8.3 36.7 5.0 33.3 16.7 2.87 1.31 9 

Link the text ideas with  the students' experiences and their 

environment 

33.3 5.0 11.7 6.7 43.3 2.78 1.79 13 

Ensure a free atmosphere between the students to express their 

ideas and opinions 

16.7 26.7 1.7 0.0 55.0 2.50 1.71 16 

Train the students to read critically 5.0 13.3 26.7 0.0 55.0 2.13 1.35 18 

The grand mean 2.80 1.25  
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When examining the teachers' actual performance within the classroom 

observations utilising the classroom observation checklist for the presentation 

skills to teach Arabic reading in the schools sample of the study, it is evident from 

the results in Table 32 that the total grand mean value of teachers’ actual 

performance in presentation skills is equal to 2.80, with a standard deviation equal 

to 1.25 indicating that the teachers’ performances when assessed against the 

classroom observation checklist tended to be fair or at a basic average level. 

Given that it is the presentation strategies utilised by teachers that captures 

students’ engagement, then it would be paramount that consideration is given to 

providing training to practising teachers and pre-service teachers to raise the 

standard from fair to excellent. Keeping students engaged is one of the most 

important considerations for the classroom teacher (Marzano, 2007). 

Furthermore, conclusions drawn from the statistics in Table 32, when the 

researcher conducted the detailed analysis of the teachers' performance in 

presentation skills, it was discovered that teachers' performance in the following 

skills seems to be poor as the mean values ranged from 2.50 to 2.13: 

 Ensure a free atmosphere between the students to express their ideas and 

opinions, 

 Perform a model of reading aloud, 

 Divide the text into units, and  

 Train the students to read critically. 

This is of concern, as it equipping students with the skills required to 

become not just active but critical readers and is paramount to facilitating what 



 

Chapter 6: Results  183 

Bloom promoted in his Taxonomy of Learning as ‘the need to achieve higher 

order thinking skills’ (Forehand, 2010). 

It can also be seen from the statistics in Table 32, which the actual teachers' 

performance in the following presentation skills that the results of classroom 

observation checklist tend to be fair as the average means values ranged from 3.38 

to 2.63:  

 Introduce the reading text with an appropriate manner 

 Explain concepts and new vocabulary on the board 

 Explain the text difficulties with appropriate teaching methods 

 Display the reading text in front of the students 

 Train students to read with correct pronunciation and language rules 

 Motivate the students to extract the contained ideas of the text 

 Guide students to employ new vocabulary in meaningful sentences 

 Explain each of the main text ideas in clear language 

 Link the text ideas to each other 

 Discuss the main idea in the text with the students 

 Discuss with the students after silent reading to confirm their understanding of 

the text 

 Guide students to put lines under each difficult word  in the text 

 Link the text ideas with  the students' experiences and their environment 

 Train the students on the skill of silent reading 

 Use the experience of students in the lesson 

The researcher further notes, in accordance to what has been continuing to 

appear in these findings, that there are issues around strategies used for the 
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engagement and motivation of students and promoting higher order and critical 

thinking which are not being achieved at a higher level. 

In conclusion, in terms of the actual teachers' performance conducted in the 

classroom observation checklist, it is noted that although teachers’ responses 

indicate that they regard the presentation skills as being highly important, the 

analysis of the classroom observation checklist reveals that teachers' performance 

in the presentation skills to teach Arabic reading is generally fair, whereas the 

ability of teachers in the presentation skills in respect to some of the more 

complex tasks involving planning and individual student engagement is presented 

as poor. There was a trend for the poorest ratings of skills to be in skills relating to 

using the experience of students in the lesson, guiding students to put lines under 

each difficult word of the test, explain each of the main text ideas in clear 

language, motivate the students to extract the sub-ideas of the text, ensure a free 

atmosphere between the students to express their ideas and opinions and to train 

the students to read critically. Overall, there were weaknesses predominantly in 

the presentation skills that lead to developing critical readers and higher level 

thinking. 

On a positive note, these findings indicate that some improvements have 

been made in recent years 2012 in rating the standards of teachers’ pedagogy 

applied to planning, presentation, and evaluation when comparing this study to 

similar research studies conducted in 2008. Despite this, some factors in the 2012 

results are still being rated as average with the detailed analysis of the teacher’ 

performance in presentation skills being rated as poor. Therefore, it is crucial for 

the Ministry of Education in Saudi Arabia to restructure and re-evaluate the 

current strategies for methods of training Arabic language teachers, who are 
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predominantly concerned with teaching Arabic reading in the upper grades of 

primary schools. Clearly, the issue lies in the pre-service preparation and the 

provision of ongoing professional development for teachers. The training needs to 

better equip Saudi primary school teachers with strategies in successfully 

implementing the dimensions of planning, presenting, and evaluating lessons and 

student outcomes. After all, several Saudi Arabian researchers in this field, such 

as (al-Ghuṣ un, 1998; al-Qaḥ ṭ anī, 2007; al-Rūqy, 2008; N. Bakkār, 2001; 

Bāzar῾ ah, 2009) reveal that teacher performance in teaching Arabic literacy skills 

were low and in some instances, in the case of al-Ghuṣ un’s study, the skills were 

related as extremely low as this particular research study’s findings rated student 

teachers as not being able to perform to an adequate level, the teaching skills of 

Arabic language. 

The table below is an analysis of the observers’ findings when assessing 

teachers of Arabic reading in Saudi Arabia using key aspects of the techniques 

advised to be used by the education specialists. Not every tool mentioned in other 

tables was assessed, primarily those associated with teacher performance and their 

ability or willingness to follow advised teacher methods. These are the current 

standards expected of a teacher of Arabic reading in Asir Province. It is 

interesting to note the disparity between teachers’ self-marking and the 

independent assessment below. 
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Table 33 Overall teachers' performance regarding evaluation skills 

Statements 
Sample responses in percentages 

Mean Stdv. Order 

Excellent Good Fair Poor None 

Organise the time between reading, discussion, explanation, 

and training of reading skills 0.0 45.0 0.0 55.0 0.0 2.90 1.0 6 

Use teaching aids in a timely and interesting manner 16.7 28.3 45.0 10.0 0.0 3.52 0.89 1 

Use formative evaluation relevant to the lesson 30.0 10.0 16.7 43.3 0.0 3.27 1.30 3 

Use summative evaluation relevant to the lesson 15.0 3.3 65.0 15.0 1.7 3.15     0.92 4 

Use diverse questions that develop higher mental processes 

for student 18.3 1.7 55.0 23.3 1.7 3.12 1.03 5 

Ask questions in a clear well-formulated manner regarding the 

text ideas 18.3 25.0 43.3 13.3 0.0 3.48 0.95 2 

Ask questions linking the reading lesson with other language 

skills 16.7 3.3 30.0 18.3 31.7 2.55 1.41 10 

Instruct the students to summarise the text 5.0 36.7 1.7 1.7 55.0 2.35 1.55 12 

Link evaluation process with the lesson behavioural objectives 13.3 31.7 0.0 0.0 55.0 2.48 1.68 11 

Follow up on students' homework 18.3 15.0 11.7 26.7 28.3 2.68 1.49 8 

Reinforce students’ answers 10.0 28.3 20.0 21.7 20.0 2.87 1.31 7 

Correct students' mistakes and give the  appropriate feedback 
16.7 23.3 5.0 36.7 18.3 2.83 1.42 9 

The grand mean 2.93 1.25  
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From the figures displayed in Table 33, which has displayed the classroom 

observation checklist analysis concerning teachers' actual performances regarding 

the evaluation skills to teach Arabic reading in the upper grades of primary 

schools in Saudi Arabia, it is evident that the total grand mean of the evaluation 

skills is 2.93 with standard deviation equal to 1.25. Hence, the teachers' actual 

performance on evaluation skills tend to be sitting at a fair level. 

   Also, it is further observed that the teachers' performance, in terms of the 

evaluation skills, tends to be fair but there are some skills in which teachers' 

performances could be regarded as successful. Hence, overall, teachers' 

performance approaches a good level where the mean values are 3.52 and 3.48, 

these skills include the following: 

 Use teaching aids in a timely and interesting manner 

 Ask questions in a clear well-formulated manner regarding the text ideas. 

On the other hand, it can seen from Table 33 that the teachers' performance, 

when conducting the evaluation in the classroom, tended to be poor in some skills 

and can be viewed as being unsuccessful in some aspects of teaching, as the mean 

values are 2.55, 2.48, and 2.35 these skills include: 

 Ask questions linking the reading lesson with other language skills 

 Link evaluation process with the lesson behavioural objectives 

 Instruct the students to summarise the text 

These points are very important aspects to consider when teaching Arabic 

reading in the upper grades of primary schools, but the actual teachers’ 

performances overall don't present any indications of a consistently high level of 

performance. Hence, there is definitely a need to reform some of the strategies 
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currently used in Saudi Universities to train Arabic teachers in order to raise their 

level of performance and to ultimately fill the gap between the teachers’ 

performance and the actual skills and competencies needed to achieve the 

objectives of teaching Arabic reading in primary schools. 

6.7 The Significant Differences Between Supervisors’ and Teachers  

Table 34 displays the results of Mann-Whitney Test U, to establish whether 

there are significant variations between supervisors’ responses regarding the 

knowledge of teachers in planning, presentation, and evaluation skills to teach 

Arabic reading in the upper grades of primary schools in relation to their years of 

experience. 

Table 34 Mann-Whitney Test U- Supervisors’ responses on teachers’ knowledge 

 
Years of 

experience 

Sample 

size 

Mean 

rank 

Sum of 

ranks 

Mann- 

Whitney u 
Significance 

 

Planning 

skills 

Less than 10 

years 

 

18 

 

16.64 

 

299.5 87.5 0.383 
10 years and 

over 
12 13.79 165.5 

 

Presentation 

skills 

Less than 10 

years 
18 17.19 309.5 

77.5 0.194 
10 years and 

over 
12 12.96 155.5 

 

Evaluation 

skills 

Less than 10 

years 
18 15.89 286.0 

101.0 0.765 
10 years and 

over 
12 14.92 179.0 

 

From the results of Mann-Whitney Test U, it is clearly revealed that there 

are no significant variations between supervisors’ responses regarding the 

teachers’ knowledge in planning, presentations, and evaluation of skills of 

teaching Arabic reading in the upper grades of primary schools in Saudi Arabia 
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attributed to difference of the experiences of supervisors, as the p-values of the 

Mann-Whitney Test are greater than (0.05). However, The Mann-Whitney Test U, 

despite it being a relatively small sample, has revealed that experience has had 

some effect in the presentation component and, to some extent, planning skills. It 

is striking that this has revealed that experience has little effect on experience and 

evaluation skills. 

These results confirmed that supervisors with different experiences have 

agreed about the teachers' knowledge in the planning, presentation, and evaluation 

skills for teaching Arabic reading in the upper grades of primary schools in Saudi 

Arabia. It also demonstrates that the expert academics and the practising teachers 

share the same vision on what the skills criteria should be. 

The following table displays the results of a Mann-Whitney Test U to 

discover if there are significant variations between teachers' responses regarding 

the importance of teachers in planning, presentation, and evaluation skills related 

to the years of experience.  

Table 35 Mann-Whitney Test U - Teachers’ responses regarding the importance of planning, 

presentation, and evaluation skills 

 
Years of 

experience 

Sample 

size 

Mean 

rank 

Sum of 

ranks 

Mann- 

Whitney u 
Significance 

 

Planning skills  

 

Less than 10 

years 

 

30 

 

31.85 

 

955.5  

409.5 

 

0.547 
10 years and 

over 
30 29.15 874.5 

 

Presentation 

skills 

 

Less than 10 

years 

 

30 

 

29.42 

 

882.5  

417.5 

 

0.629 
10 years and 

over 
30 31.58 947.5 

 

Evaluation 

skills 

 

Less than 10 

years 

 

30 

 

31.57 

 

947.0  

418.0 

 

0.631 
10 years and 

over 
30 29.43 883.0 
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The results of the Mann-Whitney Test U have indicated that there are no 

significant variations between teachers’ responses regarding the importance of 

skills in teachers' performances in planning, presentation, and evaluation skills of 

teaching Arabic reading in the upper grades of primary schools in Saudi Arabia 

attributed to a difference between experienced of teachers, as the P-values of 

Mann-Whitney test are greater than 0.05. 

These results confirmed that teachers have no discrepancies in their views 

regarding the importance of planning, presentation and evaluation skills for 

teaching Arabic reading in the upper grades of primary schools in Saudi Arabia. 

The researcher believes that this indicates that the newly graduated teachers have 

not offered any new innovations that may challenge what  the senior teachers’ 

considered to be best practise in the skills based competencies when teaching 

Arabic reading. This suggests that teachers do not change their views about what 

is important in regards to teaching as they get older. 

The following table displays the results of the Kruskal-Wallis test to find if 

there are significant variations between supervisors' responses regarding the 

knowledge of teachers in planning, presentation, and evaluation of skills related to 

education level. 

Table 36 Kruskal-Wallis - Supervisors' responses related to their level of education  

stage Education level 
Sample 

size 

Mean 

rank 
d.f Chi-square 

Sig. 

(2T-tail) 

Planning 

Bsc 16 14.06 

2 1.534 0.464 
High diploma 8 15.56 

Master 6 19.25 
Total 30  

Presentation 

Bsc 16 15.28 

2 1.255 0.534 High diploma 8 18.0 
Master 6 12.75 

Total 30     

Evaluation 

Bsc 16 14.81 

2 0.265 0.872 
High diploma 8 16.75 

Master 6 15.67 

Total 30  
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From the statistics outlined in table 36, it is clear that the Chi-square test 

values are equal to 1.534, 1.255, and 0.265 at P-values greater than 0.05 at a 

significant level. This indicated that there are no statistically significant variations 

between supervisor responses regarding teachers' knowledge in the stages for 

planning, presentation, and evaluation for skills to teach Arabic reading in the 

upper grades of primary schools in Asir province, attributed to education level. So 

a higher level of qualification of the supervisors does not then lead to making a 

more or less critical evaluation of the teachers’ performance. 

The above results have confirmed that the supervisors all agreed on their 

evaluations of teachers' knowledge regarding the planning, presentation, and 

evaluation for these skills to teach Arabic reading. The researcher has again noted, 

as previously stated, that it appears that there has been no significant reforms in 

any new innovations on teaching Arabic reading for at least a decade, as the less 

experienced have not offered any notable challenges to what the senior 

experienced have outlined. 

The following table displays the results of Kruskal-Wallis test to reveal if 

there are any significant variations between teachers' responses regarding the 

importance of planning, presentation, and evaluation of skills to teach Arabic 

readings related to difference of education level. 
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Table 37 Kruskal-Wallis - Teachers' responses related to their level of eduvation 

stage 
Education 

level 

Sample 

size 

Mean 

rank 
d.f 

Chi-

square 

Sig. 

(2T-tail) 

 

Planning 

 

Bsc 

 

44 

 

29.71 
2 1.642 0.440 High diploma 13 35.50 

Master 3 26.25 

Total 60  

Presentation 

Bsc 44 29.41 

2 0.575 0.750 High diploma 13 33.62 

Master 3 30.75 

Total 60     

 

Evaluation 

 

Bsc 

 

44 

 

30.63 
2 0.776 0.678 High diploma 13 32.85 

Master 3 26.06 

Total 60  

 

From the statistics presented in Table 37, it is evident that the Chi-square 

test values are equal to 1.642, 0.575, and 0.776 and the P-values are greater than 

0.05 on a significant level. This indicates that there are no statistically significant 

variations between teachers' responses regarding the importance of planning, 

presentation, and evaluation for skills to teach Arabic reading in the upper grades 

of primary schools in Asir province, are attributable to education levels. This has 

again confirmed that all of the teachers', regardless of the years of experience, 

agree on the importance of planning, presentation, and evaluation of these skills to 

teach Arabic reading, and their level of education has no effect on their rating.  

The sample number of respondents with a Masters level degree is understandably 

low in this province as university spaces for those seeking to undertake a Master’s 

degree are very limited and appear to be mostly granted to those wishing to go 

into academia rather than on the grounds of teaching jobs.  
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The following table displays the results of the Mann-Whitney Test U to 

discover if there are any significant variations between supervisors’ and teachers’ 

responses when regarding the planning, presentation, and evaluation of skills to 

teach Arabic reading in the upper grades of primary schools, due to the years of 

experience.  

Table 38 Mann-Whitney Test U - Supervisors’ and teachers’ responses regarding planning, 

presentation, and evaluation of skills  

 Role 
Sample 

size 

Mean 

rank 

Sum of 

ranks 

Mann- 

Whitney U 

Significance 

level 

Planning skills Supervisor 30 16.13 484.0 
19.0** 0.00 

Teacher 60 60.18 3611.0 

Presentation 

skills 

Supervisor 30 17.62 528.5 

63.5** 0.00 
Teacher 60 59.44 3566.5 

Evaluation skills Supervisor 30 16.93 5083.0 
43.0** 0.00 

 Teacher 60 59.78 3587.0 

** Difference is significant at the (0.01) significant level. 

 

From the results of the Mann-Whitney Test U, it is evident that there are 

significant variations between supervisors’ and teachers’ responses regarding the 

teachers’ knowledge in planning, presentations, and evaluation of the skills 

required of teaching Arabic reading in the upper grades of primary schools in 

Saudi Arabia and has been attributed to the difference of role, as the p-values of 

the Mann-Whitney Test are less than 0.01. 

This result indicates that the supervisors’ evaluation of teachers’ knowledge 

regarding the preparation, presentation, and evaluation skills required to teach 

Arabic reading are not aligning with the teachers’ evaluations of their knowledge. 

The researcher highlights that this finding is significant, as it reveals that the 

teachers practising in the classroom have different views to those of the university 
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experts who are providing the formal training.  Hence, there is not only a need for 

reforms to teacher training courses and ongoing professional development training 

for qualified practising teachers and a need for closer collaboration between the 

teachers and the academics to fine tune decisions on what skills and competencies 

make for best practise and optimal teaching of Arabic reading in the upper 

primary school context. These major differences are mostly attributed to the fact 

that the teachers are experiencing teaching in the real world context on a daily 

basis and the expert academics are in effect removed from the realities of the 

classroom and the impact of the dynamics of groups of students. 

6.8 Open Ended Questions Analysis 

The open-ended questions were administered as a questionnaire that allowed 

for open responses from the participants. In this section of data analysis, open-

ended questions are analysed according to the participants’ responses regarding 

the Arabic language reading skills. They were administered by being laid out into 

different categories within each question. The supervisors and teachers’ responses 

provided to the questions are displayed in the following tables. 
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Table 39 Supervisor responses to open question at questionnaire  one 

Open ended questions Frequency Percentage % 

 

1. Do you think the Arabic language teacher’s preparation programs are appropriate? 

1. Teachers' training programs need developed 22 73.3% 

2. Teachers training programs are old and 

inappropriate with the education reality 
18 60.0% 

3. Teachers training programs are appropriate but need 

more improvement 
15 50.0% 

 

2. Do you think the Arabic language supervision is appropriate to meet the Arabic language 

teachers’ needs? 

 

1. The supervision regarding Arabic reading is 

appropriate. 
17 56.7% 

2. The supervision of teachers is insufficient due to 

large number of teachers, and large geographical 

area of the schools 

23 76.7% 

 

3. Do Arabic language teachers easily adopt changes that happen to improve their 

performance and teaching? 

 

1. Many teachers were not committed to implement 

education improvement programs. 
20 66.7% 

2. Teachers are not committed to attend the education 

development workshops. 
21 70.0% 

3. There are distinctive teachers who try to cope with 

the educational development. 
16 53.3% 

 

4. What do you think about the outcomes of teaching reading to students in primary 

schools? 

 

1. Teaching reading outcomes are good in general. 17 56.7% 

2. There is weakness in students acquiring of 

advanced reading skills 
25 83.3% 

3. Students suffers considerable weakness in reading 

skills 
26 86.7% 

 

When supervisors were asked to provide their opinions' regarding the 

question do you think the Arabic language teacher’s preparation programs are 

appropriate, it is obvious from the statistics in the table above that 73.3% of 

supervisors think that teachers' training programs need to be developed, whereas 

about 60.0% of the supervisors believe that teachers' training programs are old 

and inappropriate with the education reality, while 50.0% confirm that teachers' 
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training programs are appropriate but need more improvement. Thus, the results 

suggest that there is a gap in teachers' training programs that needs to be fulfilled. 

If the training programs are inappropriate, this will lead to teaching of Arabic 

reading to the wrong direction. 

Regarding the second question, which is related to how do supervisors think 

the Arabic language supervision is appropriate to meet the Arabic language 

teachers’ needs, 56.7% of the supervisors confirmed that the supervision of 

Arabic reading is appropriate, whereas 76.7% of the supervisors' responses 

indicated that the supervision of teachers is insufficient due to large numbers of 

teachers, and large geographical areas of the schools. Therefore, the supervision 

that Arabic language teachers receive is insufficient. On the other hand, 

supervisors do not facilitate teaching Arabic language in the appropriate way and 

need to carry this responsibility toward teaching Arabic language. 

Regarding the third question, which is do Arabic language teachers easily 

adopt changes that happen to improve their performance and teaching of Arabic 

reading in the upper grades of primary schools, 66.7% of the supervisors believe 

that many teachers were not committed to implement education improvement 

programs, while there are about 70.0% of the teachers that are not committed to 

attend the education development workshops. Teachers express an unwillingness 

to commit to implementing education improvement programs which  combined 

with teachers that were not committed to attend the education development 

workshops are major challenges that teachers’ development programs is facing in 

Saudi Arabia.  
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When supervisors were asked to address their thoughts regarding the 

outcomes of teaching reading to students in the upper grades of primary schools, 

56.7% of the supervisors comment that teaching Arabic reading outcomes are 

good in general, whereas 83.3% confirm that there is weakness in students 

acquiring of advanced reading skills, while 86.7% of the supervisors comment 

that students suffer considerable weakness in reading skills. From the above 

statements, the actual situation of students’ outcomes in studying Arabic reading 

is inappropriate.  

Table 40 Teachers’ responses to open question at questionair two 

Open ended questions Frequency Percentage % 

Q1: What do you think about the Arabic language teacher’s preparation program you 

underwent during your teacher education program? 

1. Teachers’ training programs are excellent, and prepare 

the teachers to teacher in a better way 
46 76.7% 

2. The problem is not in the programs itself, but the 

problem is in the employment of programs after 

graduation. 

38 63.3% 

3. Teachers’ programs need improvement and 

development. 
42 70.0% 

Q2: What does teacher need for applying reading teaching skills in primary school in 

appropriate way? 

1. There is a need to provide the educational means that 

support the activation of teaching reading 
48 80.0% 

2. There is a need to train teachers through workshops 

and courses. 
50 83.3% 

Q3: Do you benefit from the supervision that is applied in teaching Arabic language in 

primary school? 

1. The supervision programs are good, but supervisors 

don't give sufficient time to train the teachers. 
41 68.3% 

2. Supervisors don't stay enough time when they visit 

teachers in schools 
32 53.3% 

3. Supervisors themselves need training courses.  28 46.7% 

4. Supervision can't constitute a difference in 

development of teachers’ performance.  
21 35.0% 

5. Supervisors are not coping in a better way with the 

recent educational developments.  
48 80.0% 

Q4: Is there a gap between the theory and the reality in teaching the primary school students 

to read?  

1. There is a gap between what the teacher learned, and 

the actuality of teaching in schools 
27 45.0% 

2. The difference may be trivial if the school 

environment is suitable to the teacher to implement 

what he learned during the preparation programs.  

21 35.0% 

3. The reality of education inside the school is 

disappointing to a lot of teachers’ wishes 
39 65.0% 
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Regarding teachers’ responses in concern with their thoughts about the 

Arabic language teacher’s preparation program they underwent during thier 

teacher education program, 76.7% of the teachers believe that teachers training 

programs are excellent and prepare the teachers to teach in a better way, whereas 

63.3% thought that the problem is not in the program itself but in the employment 

of programs after graduation, while 70.0% of the teachers confirmed that teachers 

programs need improvement and development. From the above, it is clear that 

there is a need for practicing the preparation programs after graduation because 

the issue arises from weakness in practicing what in these training programs by 

teachers. Furthermore, these programs need improvement and development to 

match the need of the teachers and to fill the gap in the deficiency of teaching 

Arabic reading in the upper grades of primary schools. 

When teachers were asked to show their needs to apply Arabic reading 

teaching skills in primary schools, 80.0% of the teachers thought that there is a 

need to provide the educational means that support the activation of teaching 

Arabic reading skills. Moreover, 83.3% of the teachers believe that there is a need 

to train teachers through workshops and courses. 

Therefore, whatever the case the educational means (particularly 

technological educational means) were regarded to as very essential to support 

students and teachers to do their job in a professional way. Additionally, the 

teachers are needed for professional training programs and to supervise the 

implementation of training programs. Ministry of education in the Kingdom 

should establish training educational institutes provided with suitable 

infrastructure and qualified trainees in educational methodologies. 
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When teachers were asked to express their views regarding if they were 

benefitting from the supervision that is applied in teaching Arabic language in 

primary school, it is seen from table 40 that 68.3% of the teachers confirm that the 

supervision programs are good but supervisors don't give sufficient time to train 

the teachers. A total of 53.3% of teachers thought that supervisors do not give 

enough time when they visit teachers at schools, while 46.7% thought that the 

supervisors themselves need training courses, whereas 35.0% of the teachers 

responses indicate that supervision does not constitute a difference in 

development of teachers performance, while 80.0% of the teachers confirmed that 

supervisors are not cooping in a better way with the recent educational 

development. 

When teachers were asked to show their opinions regarding if there is a gap 

between the theory and the reality in teaching the primary school students to read 

in Arabic. The results show that 45.0% of the teachers believe that there is a gap 

between what the teachers learn and the actuality to teach in schools, while 35.0% 

confirm that the difference may be trivial if the school environment is suitable to 

the teachers to implement what they learned during the preparation program, 

while 65.0% thought that the reality of education inside the schools is 

disappointing to a lot of teachers’ wishes.  

Based on the above, it is clear that there are challenges regarding teaching 

Arabic reading in Saudi Arabia. The first challenge is the need to train the 

supervisors themselves and the need to reconstruct, improve, and develop the 

training programs taking into consideration the recent technological development. 

Additionally, there is a need to establish an educational training institute and to 
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make the training programs compulsory to all teachers in the Ministry of 

Education. 

6.9 The Results of the Supervisors’ and Researcher’s Ratings  

The results of the supervisors’ and researcher’s ratings have been 

examined from the following four perspectives: 

1. Means of the supervisors’ and researcher‘s ratings on planning, presentation and 

evaluation skills. 

2. Overall mean ratings (researcher and supervisor combined) of the planning, 

presentation and evaluation skills. 

3. Percentages of the three competence levels (low, average, and high) as rated by 

the supervisor and the researcher on planning, presentation and evaluation skills, 

and overall competence percentages. 

A comparison of knowledge (supervisors’ ratings) and performance 

(researcher’s ratings) of the skills for the three levels of competence. 

6.9.1 Supervisors’ and researcher’s mean scores on planning, 

presentation and evaluation. The following table displays the mean scores and 

paired sample t-test values from the supervisors and researcher ratings on 

planning, presentation and evaluation. 
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Table 41 Rater mean scores and paired sample t-test values on planning, 

presentation and evaluation 

Skill Rater M (SD) t Df 

Planning 
Supervisor 3.04 (0.48) 

-9.79** 59 
Researcher 2.05 (1.21) 

Presentation 
Supervisor 3.54 (0.39) 

-6.30** 59 
Researcher 2.76 (1.20) 

Evaluation 
Supervisor 3.29 (0.39) 

-3.19* 59 
Researcher 2.96 (1.12) 

Overall 
Supervisor 3.29 (0.40) 

-6.47** 59 
Researcher 2.59 (1.17) 

p < .01; **p < .001 

 

The supervisor ratings fell within the average range for planning, 

presentation and evaluation, whilst the researcher’s ratings fell in the below-

average range for all of these skill sets. This may indicate that the researcher had 

set a higher standard than that of the supervisors. The supervisors however were 

looking at level of teachers’ and knowledge whereas the researcher was observing 

the actual practice. 

Three paired-samples t-tests were conducted in order to compare planning, 

presentation and evaluation ratings of the supervisors and the researcher 

respectively. There was a significant difference in the mean scores on planning: 

t(59) = -9.79, p < .001, presentation: t(59\ = -6.30, p < .001, and evaluation: t(59) 

= -3.19, p < .01. 

A significant difference was found between the overall mean score rating of 

the researcher and supervisor: t(59) = -6.47, p < .001, indicating that the 

supervisors’ judged the teachers’ knowledge of the skills higher and in the 

average range, whilst the researcher rated the teachers’ performance of the skills 

overall as below the average range. Again, this suggests that the researcher may 
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have set higher standards to that of the supervisors.  This has occurred because the 

researcher was primarily focusing specifically on the teacher practice in practice, 

whereas the supervisors were specifically assessing the teachers’ knowledge of 

the skills and not the practice, hence, resulting in the differences between the 

researcher and the supervisors.  

6.9.2 Means score on planning, presentation and evaluation and overall 

mean score. A mean score for planning, presentation and evaluation was obtained 

by calculating the mean of the supervisor and researcher mean scores for each 

skill. A series of paired sample t-tests was calculated to determine the significance 

of the difference between these means.  

The mean score for planning fell within the below average range M = 2.55, 

SD = 0.83 and the mean score for presentation fell within the average range M = 

3.15, SD = 0.76. The difference between these means was significant t(59) = -

22.69, p < .001.  The mean score for evaluation also fell within the average range 

M = 3.13, SD = 0.74, and this was significantly different from the planning mean 

t(59) = -28.81, p < .001, but was not significantly different from the presentation 

skills mean t(59) = 1.59, p = 0.12. 

An overall mean score was obtained by calculating the mean score of the 

planning, presentation, and evaluation mean scores. This revealed that overall, the 

teachers were rated just below the average range M = 2.94, SD = 0.77, with 

planning being their less competent skill, in comparison to presentation and 

evaluation skills, both of which both fell within the low average range.  

6.9.3 Measures of low, average and high competence. The mean scores 

on the ratings by the supervisors and the researcher of teachers’ knowledge and 
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skills in planning, presentation and evaluation were categorised according to three 

levels of competence: low M = 1.00 - 2.99, average M = 3.00 - 3.99 and high M = 

4.00 - 5.00. This enabled a more meaningful and precise determination of the 

level of competence of the teachers.  

Table 42 presents the percentage of mean scores that fell into the levels of 

low, average and high competence from the researcher and supervisors’ ratings 

for the teaching skills of planning, presentation, and evaluation. 

 

Overall, 90% of the teachers fell in the low or average range of competence, 

whilst just over half of the sample (55%) fell within the category of low 

competence. This result appears to have been influenced by the highest 

percentages of teachers across all skills falling into the low competence category 

for the planning knowledge and skill (70% and 63.3% respectively). 

Table 42 Percentage of skills, mean, and overall scores from the researcher and supervisors,  

Skill Rater 
Low 

competence 

Average 

competence 
High competence 

  % (n) % (n) % (n) 

Planning 
Researcher 70     (42) 23.3 (14) 6.7    (4) 

Supervisor 63.3  (38) 30    (18) 6.7    (4) 

 

Presentation 

 

Researcher 
55     (33) 23.3 (14) 21.7 (13) 

Supervisor 10      (6) 90    (54) 0      (0) 

 

Evaluation 

 

Researcher 
55    (33) 21.7 (13) 23.3 (14) 

Supervisor 23.3 (14) 76.7 (46) 0      (0) 

 

Overall 

 

Researcher 
55    (33) 28.3 (17) 16.7 (10) 

Supervisor 23.3 (14) 76.7 (46) 0      (0) 

Overall competence 55   (33) 35    (21) 10      (6) 



   204                                                                                                  Chapter 6: Results  

The supervisors’ rated 76.7% and 90% of the teachers in the average 

category for knowledge of presentation and evaluation skills respectively, whilst 

the researcher rated 55% of teacher as low in competence when performing both 

of these skills. Again, this notes a possible distinction between the researcher and 

supervisors’ standards of rating or exactly what you are looking for when making 

criteria based judgments, whilst also highlighting the difference between 

observing knowledge and the actual work practice. 

In contrast to the other two skills, the ratings of the supervisor and 

researcher are similar in respect to planning skills although a somewhat similar 

pattern of results has appeared between the supervisors and researcher in results 

observed, with approximately two-thirds of the teachers (researcher = 70% and 

supervisor = 63%) being categorised as low in competence for both their 

knowledge and performance of these skills. Planning skills, however, are more 

easily practiced objectively as this is work that must be done outside work hours 

and generally has a written format in the form of a lesson plan or similar. 

The researcher found that approximately 20% of the teachers demonstrated 

a high level of competence for the performance of the presentation and evaluation 

skills (21.7% and 23.3% respectively), whereas the supervisors did not find any 

teacher to be high in competence on the knowledge of these two skills. Similarly, 

while the researcher rated 55% of the teachers as low in competence for the 

performance of their presentation skills, the supervisors considered 10% of the 

students to be low in the knowledge of this skill. 

6.9.4 The level of the teachers’ knowledge and performance of the skills. 

Table 43 displays a cross tabulation of the percentage of teachers rated on the 
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knowledge (supervisors’ ratings) and performance (researchers’ ratings) of skills 

that fell into the three competence levels. 

Table 43 Percentage of teachers' competence levels of the knowledge and performance of the 

skills 

 

Competence 

Level 

Knowledge 
Total 

Low Average High 

% (n) % (n) % (n) % (n) 

Skill 

Low 23.30 (14) 31.70 (19) 0 (0) 55.00 (33) 

Average 0 (0) 28.30 (17) 0 (0) 28.30 (17) 

High 0 (0) 16.70 (10) 0 (0) 16.70 (10) 

Total  23.30 (14) 76.70 (46) 0 (0) 100 (60) 

 

Results reveal that no teacher rated highly in knowledge of the skills. 

Among the 55% of teachers who were judged as low in competence overall, just 

under a quarter (23.3%) were rated as both low in the knowledge of the skills and 

low in the performance of the skills, while a third (31.7%) were rated as average 

in the knowledge. Among the 28, 30% of teachers rated as average in competence. 

Overall, all teachers were judged at a low level of competence both in the 

knowledge of the skills and the performance of the skills.  This overall conclusion 

was extracted from the results listed in above Table 43, 14 out of the thirty 

participants rated it as low and the remaining 19 rated it as average. There were 

only 10 who rated it as high. 

Of the ten teachers who were rated as high in competence, overall, they 

were judged as high in the performance of the skills but at an average level of 

competence for the knowledge of the skills. The researcher highlights that this 

finding shows that the teachers’ knowledge of skills and competency theories that 

should be acquired in their university training and through appropriate ongoing 
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professional development, is obviously not occurring to a high (or excelling) 

standard. The teachers are rated average in their knowledge of theoretical models 

and frameworks underpinning the best practise, but are rated as high in 

competence of the skills on an overall level.  Additionally, if teacher training was 

revised and reformed, then teachers’ knowledge of the theory based evidence 

supporting the skills competencies, and then the overall standard should rise from 

high to very high or ideally excellent. In fact, the knowledge should be on par 

with the actually performance, if not higher. 

6.10 Teachers’ Ratings of the Importance of the Planning, Presentation and 

Evaluation Skills 

Table 44 Mean scores and one sample t-test for teachers' scores on planning, presentation, 

and evaluation of skills 

Skill M (SD) SD t Significance level 

Planning 4.54 (0.34) 34.97 0.00 

Presentation 4.59 (0.32) 38.73 0.00 

Evaluation 4.49 (0.41) 28.25 0.00 

 

The one sample test in Table 44 was to detect if there were significant 

variations between teachers’ responses regarding the importance of planning, 

presentation, and evaluation of skills and the results do not show any significant 

variations between teachers’ response. The results show that the teachers strongly 

agree that there is a great importance of planning, presentation and evaluation for 

skills of teaching Arabic reading in Saudi school. 

With these particular results combined, in addition to finding that although 

most teachers rated the importance of the skills highly, very few demonstrate high 

skills and a quarter demonstrate low skills. These performance issues suggest that 
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although the teachers may recognise the importance or value of the skills, their 

recognition does not match their level of knowledge or expertise in both utilising 

and implementing the skills. This may in effect suggest that teachers of Arabic 

language would be motivated to seek or receive further ongoing professional 

development training to improve the mastery of their skills and knowledge of 

theoretical models underpinning these skills. 

6.11 Summary of Findings 

This research has shown that in general the teaching of Arabic reading in 

upper grades of primary school to Saudi Arabian students has improved since 

2008 (al-Rūqy, 2008). This primarily seems to be due to a change in teacher 

training and selection, which has moved from general primary school teachers to 

teachers specifically trained to teach the Arabic language as a separate subject. 

New modes of learning have been put in place to train these teachers and 

outcomes are being assessed with clearer guidelines of curriculum. There is now a 

stronger framework for teachers of Arabic to work from rather than the older 

system where Arabic was just one subject amongst many that a primary school 

teacher was expected to teach the students. 

Based on the data analysis conducted, the study concludes with the 

following key findings:  

1. In respect to the supervisors’ evaluation of teacher’s knowledge for planning 

skills to teach Arabic reading in upper grades of primary schools, the results 

revealed that this group believe teachers' knowledge to be approaching fair.  

2. When the supervisors responded to the evaluation of teachers’ knowledge for 

presentation skills to teach Arabic reading, the results confirm that teachers' 
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knowledge is approaching a good standard. This was the area where teachers 

scored the highest when being rated by independent observers and they 

themselves also considered it an essential part of imparting the necessary 

knowledge for the teaching of Arabic to their students. The results also reveal 

aspects of some skills that included strategies regarded as being successful in 

the presentation of skills reflecting teachers’ knowledge and ability to teach 

Arabic reading included skills numbers: 1, 4, 5, 8, 11, and 14. 

3. The study detects a poor level of teachers’ knowledge for training of students 

to read critically. Hence, it is sufficient to say that this aspect is regarded as an 

unsuccessful component in teachers' knowledge related to presentation skills. 

This is of notable concern, as high order thinking skills and how to achieve 

them has been promoted since it appeared in Bloom’s Taxonomy model 

(Krathwohl, 2002). Igra’s (2009) research study on ways of reading suggested 

that teacher knowledge of interpretive frameworks enables empowerment of 

students; deepening comprehension whilst developing many theoretically 

based interpretations of literacy and non-school texts (Igra, 2009). 

4. The study detects that supervisors’ evaluations of teachers' knowledge in the 

activity of evaluation skills to teach Arabic reading indicated an average to 

poor level of teachers' knowledge of evaluation of skills to teach Arabic 

reading.  

5. In respect to revealing that teachers' knowledge in evaluation skills to teach 

Arabic reading in the upper grades of primary schools was rated as fair. In 

addition to this, the study shows there are some successful aspects in 
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teachers' knowledge regarding evaluation skills to teach Arabic reading in 

the upper grades of primary schools in Saudi Arabia. 

6. When investigating and examining teachers about their knowledge regarding 

the importance of planning, presentation, and evaluation skills of teaching 

Arabic reading, the results show that all these specific pedagogies of teaching 

were considered to be important by all participating teachers regardless of 

years of experience.  

7. When the researcher conducted the content checklist analysis to measure the 

teachers’ actual performance in their planning skills of teaching Arabic reading 

in the upper grades of primary school context in Saudi Arabia, it is seen that 

teachers' performance in planning skills to teach Arabic reading is in fact quite 

poor.  

8. When conducting the observations of teachers' performance inside the 

classrooms for presentation skills, generally the results displayed that the 

teachers' performance in this dimension tended to be fair, although the 

teachers’ performance leaned towards being poor in the following presentation 

skills numbers: 18, 11, 13 and 19.  

9. The study reveals that teachers' actual performance regarding the evaluation 

skills when conducting classroom observations, tended to be poor, in skills 

numbers: 37, 39 and 40. 

10. It is to be noted that this study did not discover any statistically significant 

variations between the supervisors’ responses regarding the teachers’ 
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knowledge in planning, presentation, and evaluation skills to teach Arabic 

reading in upper grades of primary schools.  

11. The study did not reveal any significant variations between supervisors’ 

responses concerning teachers’ knowledge in skills of planning, presentation, 

and evaluation to teach Arabic reading due to education level differences. This 

indicates consistency between experts across the board of universities. 

12. No significant variations between teachers’ responses regarding the importance 

of skills of planning, presentation, and evaluation to teach Arabic reading in the 

upper grades of primary schools in Asir Province in Saudi Arabia were 

discovered. This also reflects a general consistency across teachers in respect to 

their views on the skills dimensions promote best practice for teaching Arabic 

reading. 

13. The study has shown that there are significant variations between supervisors 

and teachers’ responses regarding the teachers’ knowledge in the planning, 

presentation, and evaluation skills of teaching Arabic reading in upper grades 

of primary schools in Saudi Arabia. The researcher believes that this is 

attributable to the duties of these two roles being quite different, as one is 

hands on, on the floor, in practise teaching, and the other is the theorists who 

are often, behind closed doors away from the classroom, hence being very far 

removed from the realities of teaching in the classroom. 

In conclusion, this chapter set out to examine the research design and 

methodology used for this study. There was extensive consultation with 

academics specialising in teaching Arabic in Saudi Arabia to develop appropriate 

questionnaires and control subjects/techniques that needed to be used in the 
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classroom. The researcher approached a broad range of teachers and schools for 

the study and utilised the skills base of Asir Province’s education supervisors in 

the assessment process. 

The primary skill areas that were examined covered planning, presentation, 

and evaluation of outcomes by the teachers of Arabic to Saudi Arabian students in 

the last three years of primary school. Whilst many flaws were found in the 

execution of skills and techniques expected of teachers in this area, there was also 

a vast improvement shown since al-Rūqy‘s study conducted in 2008. 

Teachers seem to be valuing the skills very highly, while not necessarily 

able to execute them. Observers score them most highly in presentation, although 

there were still some issues in that area. Planning and evaluation skills however 

remained quite poor in execution. Again these were areas that the teachers 

themselves seemed to value quite highly but were then unable to execute to an 

acceptable level. This would indicate that further training and supervision is 

required to improve the teacher skill sets in these areas. 
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Chapter 7:  Discussion 

7.1 Introduction 

This chapter presents a discussion of the findings from the current study. 

Comparison will be made with previous research and studies of similar themes 

that focus on the teaching of the Arabic language in general, with an explicit focus 

on Arabic reading. 

The conclusions reached in the findings of this study are based on the 

supervisors’ evaluation of teachers' performance, in particular, the supervisors’ 

evaluation of teachers’ skills required to plan for the effective teaching of Arabic 

reading. The results indicate that teachers' knowledge of planning for teaching 

Arabic reading is at an average level (see Table 25). Furthermore, the results 

reveal that the most important skills identified as being successful aspects for 

teachers’ knowledge regarding planning to teach Arabic reading in upper grades 

of primary schools and the teachers' performance included: teachers determining 

appropriate homework related to class work and teachers determining timeframes 

for the knowledge of each stage of the lesson.  

This result is consistent with the outcomes of a study conducted by the 

Faculty of Education in Madinah, Saudi Arabia (1992), which measured the 

teaching skills of student teachers. This study discovered that student teachers had 

sufficient skills to teach before graduation. However, they did not reach the 

highest level of performance during their teaching practice (Ismā῾ il, 1992). This 

finding indicates that student teachers at university are only being equipped with a 

basic range of current knowledge and skills on theories of teaching, whilst they 

are studying. Furthermore, both studies, including this current study and the 
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Faculty of Education in Madinah, do not agree with the findings of the study 

conducted by Bāzar῾ ah (2009), which aimed at evaluating Arabic language 

teachers in the light of the necessary skills for developing creative thinking 

amongst students in the first grade of secondary school at Makkah, as the study 

indicated that teachers’ performance in skills for developing creative thinking was 

poor. Bāzar῾ ah’s findings agree with the results of this study in one aspect: that 

of the teachers’ performance, which tended to be poor in the skill of determining 

the previous expertise of students relevant to the lesson (Bāzar῾ ah, 2009). The 

Saudi Arabian education recruitment system has an expectation that upon the 

completion of the Bachelor of Education that their graduates are performing at the 

highest level. This expectation of graduates is perhaps somewhat of an 

assumption, given the findings of this study indicate that teachers, both as 

graduates and senior experienced teachers of Arabic reading, are performing good 

or excellent. 

In relation to teachers’ ability to design and plan for reading in silence, the 

current study agreed with the study conducted by al-Rāshid (2001) that proposed a 

program to develop the skills of silent reading through investigation of its impact 

on improving the academic achievement level. al-Rāshid (2001) revealed in his 

study a deline in students ability to read silenty and the need for early detection 

along with teacher training (al-Rāshid, 2001). The current study’s conclusions 

revealed similar findings the study of al-'uthaymīn (2003), which aimed to 

investigate the current state of female teachers and their teaching skills of literary 

texts in an intermediate school in Makkah, particularly in relation to their practice 

for preparation, implementation, and evaluation skills. al-'uthaymīn (2003) 

concluded that the student teachers neglected many teaching skills in the three 
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aspects of preparation, implementation, and evaluation during the teaching 

practicum. Furthermore, the student teachers did not apply the necessary teaching 

skills of literacy that support the development of literacy in female students. 

These findings are regarded as deficiencies in the skills of female teachers' for 

teaching literacy texts (al-'uthaymīn, 2003). 

When examining supervisors' responses regarding the evaluation of 

teachers’ knowledge in the presentation skills needed to teach Arabic reading in 

the upper grades of primary schools in Saudi Arabia, the results indicated that 

teachers’ knowledge in presentation skills, in the samples of the schools, tended to 

be generally good, whereas, the study detected that the only skill that supervisors 

believed that teachers’ knowledge of that tended to be poor was in training the 

students to read critically, meaning that teachers do not concentrate on how to 

equip students with the skills required to read critically. These findings are 

consistent and parallel with the findings of  al-Qaḥ ṭ anī (2007) evaluation of 

student teachers’ performance in speaking and writing revealed a low level of 

performance overall.   

When measuring the teachers’ actual performance in the stages of planning, 

presentation, and evaluation it is apparent that teachers' performance in the area of 

planning for skills to teach Arabic reading is poor (see Table 31). These results 

are directly consistent with the conclusions of the study conducted by Bakkār 

(2001), which aimed to understand the practice of female students teachers for the 

required teaching standards of King Saud University and concluded that the 

student teachers’ proficiency was 50% of the required teaching standards, 

whereby student-teachers did not practice the criteria skill of, `conversation of 

substance’, whilst they had the least average for these standards in relation to the 
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total required standards. Furthermore, Bakkār’s study revealed that 30% of the 

participant population achieved the discrimination level of required standards, and 

the same percentage achieved a low level of the required standards. In addition to 

this, the results of the current study regarding the actual performance of teachers 

in planning, presentation, and evaluation of teaching Arabic reading in upper 

grades of primary school are reflective of this (N. Bakkār, 2001). Bakkār’s study, 

was similar in findings to the study conducted by al-Rūqy (2008), which aimed to 

examine the students-teachers’ ability to teach reading skills in the higher three 

grades in primary school in al-Ṭ ayif, discovering low level of performance of 

student teachers in reading teaching skills during the teaching practicum; and that 

they also failed to achieve many of the objectives of teaching (al-Rūqy, 2008); 

whilst the current study revealed predominantly poor to fair performance of 

teachers in the three stages for planning, presentation, and evaluation of skill 

needed to teach Arabic reading in the upper grades of primary schools in Asir 

Province. These findings reveal a need for further teacher training at 

undergraduate level and also after graduation in the identified areas required to 

teach Arabi reading.  

The majority of the supervisors’ evaluation responses regarding the current 

teachers’ knowledge of planning skills were mostly rated as average to good. The 

skills receiving the lowest scores of poor were in: determining the previous 

expertise of students relevant to the reading lesson, determining the reading skills 

needed by students during the reading lesson and formulating comprehensive and 

diverse behavioural objectives which are linked with the students’ experiences. 

The skills receiving average scores were: choosing appropriate teaching methods 

that provide students with the skills of reading, taking into account individual 
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differences between students and selecting the teaching aids relevant to the 

objectives of lesson and appropriate to the level of students.  The skills that 

received average to high scores by the supervisors were only in three planning 

skills: identifying new vocabulary; determining the timeframe for the 

implementation of each stage of the lesson; and determining appropriate 

homework. 

When the researcher observed the teachers’ performance in the classroom 

using the content analysis checklist for planning the results varied from excellent 

to none. The supervisors responses rated planning skills as the lowest and these 

included: choose appropriate teaching methods that provide students with the 

skills of reading, taking into account individual differences between students and 

determining the appropriate literacy activities (during class and after class) that 

develop reading skills. The supervisors’ responses rated one planning skill as the 

highest with a total of 40 percent (combining the figures for excellent and good) 

was in the area of determining appropriate homework related to class work. The 

supervisors also rated the planning skill of determine the appropriate literacy 

activities (during class and after class) that develop reading skills as good. The 

area of planning skills that rated the lowest at 1.7% for excellent and 13.3% for 

good was formulate comprehensive and diverse behaviour objectives which are 

linked with the students’ experiences.  

These findings indicate that teachers are performing well in the areas of 

determining appropriate homework for students and also developing literacy 

activities that promote overall reading skills. The areas of planning skills where 

teachers are performing poorly involve creating behavioural objectives relevant 

for each student. This result suggests that teachers need further training in 
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behaviour objectives in order to appropriately meet the individual needs of 

students and to differentiate the curriculum according to those needs. The 

teachers’ responses regarding the importance of planning skills of teaching Arabic 

reading rated all of them as highly important, but their performance in the 

classroom did not rate highly when observed by the researcher. This suggests that 

teachers have an awareness of what teaching skills are considered important, but 

are lacking in the knowledge required to teach to a high or excellent standard. 

The majority of the supervisors’ evaluation responses regarding the current 

teachers’ knowledge of presentation skills were mostly rated as average to good. 

The criteria areas that received the lowest results were in: training the students to 

think critically. The skills criteria areas that were rated as average to high 

included: discussing with the students after silent reading to confirm their 

understanding of the text; explaining concepts and new vocabulary on the board; 

introducing the reading text with an appropriate manner; and guiding students to 

put lines under each difficult word in the text. The skill that received the highest 

rating was perform a model of reading aloud.  

On the other hand, the teachers’ rated the skills of determine the appropriate 

literacy activities (during class and after class) that develop reading skills, 

determining the appropriate literacy activities that develop reading skills, and 

determining the appropriate methods of evaluation for each of the behavioural 

objectives as being of the lowest in importance on the checklist, while the 

supervisors responses indicated these skills as being of average to high 

importance. The teachers rated every other skill on the checklist as highly 

important. This indicates that teachers in practice have an awareness of what skills 

need to be taught to reach optimal standards of literacy.  
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Whereas, in comparison to what the supervisors’ considered important for 

teachers presentation skills scored mostly poor to average in the areas that the 

teachers considered as being important. Hence, similar to that of planning, it 

would suffice to say that this significant contrast indicates that although the 

teachers have an awareness of what skills are important, they are lacking in the 

knowledge necessary to attain them to a high or excellent standard. The 

researchers’ rating of the teachers’ actual performance throughout the classroom 

observation checklist for presentation skills was opposite to the supervisors 

opinions, as all rated as poor to fair. This indicates that the supervisors and 

teachers have an awareness of what skills need to be taught to reach optimal 

standards of literacy. However, in comparison to how the teachers’ performance 

was rated by the researcher in the classroom observations, they scored mostly 

poor to average in the areas that they recognise as being important. Hence, it 

would suffice to say that this significant contrast indicates that although the 

teachers have an awareness of what skills are important but they are lacking in the 

knowledge necessary to attain them to a high or excellent standard. This indicates 

that the reality of how effectively teachers are performing the teaching of Arabic 

reading in practise in the classroom is in fact significantly lower than the 

supervisors’ perception. 

The majority of the supervisors’ responses regarding the teachers’ 

knowledge of evaluation skills of teaching Arabic reading rated as average 

overall. The skill receiving the lowest result was using diverse questions that 

develop appropriate mental processes. The skills that rated as average to good 

were: reinforcing the students’ answers; using teaching aids in a timely and 

interesting manner; and organising the time between reading, discussion, 
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explanation, and training of reading skills. When the researcher observed the 

teachers’ actual performance in the classroom against the observation checklist 

regarding evaluation skills the results were predominantly poor. Again, 

highlighting the recurring theme, teachers also rated all skills on the checklist for 

evaluation as highly important, similar to that of planning and presentation. The 

teachers rated all of the evaluation skills listed in the check-list as important to 

highly important but their performance did not rate this highly when assessed by 

the researcher or by the supervisors’ opinions. This suggests that teachers have an 

awareness of what skills are considered important for the evaluation phase of 

teaching Arabic reading but are fundamentally lacking in the in depth knowledge 

required to teach to meet the key skills listed on the checklist to a high or 

excellent standard. 

Despite this current study discovering that teachers placed a high 

importance on all of the skills listed in the final check list for the planning, 

presentation, and evaluation phases of teaching Arabic reading, the results of this 

study indicate that the actual performance of teachers when they received rated 

scores in the classroom observations by the researcher, as well as being based on 

the final conjointly professionally agreed observation checklist, in comparison to 

how they were rated, did not in fact match the level of importance placed on the 

skills identified by the teachers as being important. This implies that what the 

teachers’ learn at university may not be utilised in practice in the classroom and 

that teachers have different ideas to professionals in the field about what they 

consider to be the most important skills needed for teaching Arabic literacy. 

Alternatively, teachers are not receiving the necessary training to put the 

theoretical models into practice. Therefore, there is a significant gap between the 
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teaching theory taught at university and how this has consequently been translated 

and actioned into classroom practice. 

Bakkār (2002) noted in his discussions on education in Saudi Arabia, that 

the countries overall literacy rate in 2002 was 62.8 percent (a. Bakkār, 2002). This 

statistic reveals that it is only just over half of the population who have Arabic 

literacy skills. Education is the key to raising Arabic literacy standards, and quite 

clearly, if only just half of the population is considered to be literate, then the root 

cause needs to be treated; that being, how teachers are teaching Arabic reading in 

schools. Hence, a key questions that needs to be addressed and actioned is how to 

fill this gap. In fact, there is an urgent need to train the teachers of Arabic 

language through the promotion of learning the required teaching skills in order to 

develop and improve their current knowledge in the field of teaching Arabic 

reading. 

The researcher believes that as a Saudi Arabian citizen, and given that the 

Arabic language is the mother tongue, then the education policies and strategies 

regarding the teaching of Arabic teaching in public schools and in private school 

need to be revised and reformed. There is a need for an education strategy 

commencing with the teachers themselves, not the students. Teachers must be 

adequately educated and extensive training programs are needed to change the 

style, the approaches, and the philosophy of teaching Arabic reading because the 

existing strategies are clearly not achieving the required goals. The poor 

performance of teachers in planning, presentation, and evaluation of skills 

revealed by this study and analysis of data findings tis also supported by the 

conclusions reached in the study conducted by Bāzar῾ ah (2009), where he 

evaluated Arabic language teachers in the light of the necessary skills for 
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developing creative thinking amongst students in the first grade of secondary 

school in Makkah, hence, providing good reason for the researcher to examine 

exactly what is currently taking place with the instruction of Arabic reading in the 

upper primary years, where students’ receive their general primary. Ideally, 

students need to be equipped with higher level skills for succeeding in the 

transition to secondary school Arabic reading curriculum (Bāzar῾ ah, 2009). 

This study identifies poor performance of Arabic teachers in the area of 

teaching the skills for sparking and developing creative thinking. Thereby, the 

study recommends that teachers' training programs should contain themes to assist 

in the professional development of the skills of developing creative thinking and 

critical literacy. Furthermore, the study of al-Thaqafī (2001) also supported the 

findings in this study through recommending training sessions for teachers who 

teach reading, that aim at raising the level of their performance, directing attention 

to the training of female teachers of Arabic in all skills in teaching Arabic reading, 

ensuring that the attitudes applied to promote the growth of these skills, in 

combination with linking the in-service training programs with the teachers’ 

preparation programs.  Furthermore, the study conducted by al-Rāshid (2001) also 

supports the findings in this study, through the identification of the need to 

establishing training courses for teachers in how to design treatment programs for 

silent reading, under the guidance of academics from the Faculties of Education in 

Saudi Arabia.  

One of the prominent results of the current study is that it has detected poor 

teachers' performance in training students to read critically and is regarded as an 

unsuccessful aspect in teachers' performance for presentation skills. This finding 

also proves that there is an urgent need for further training for teachers in how to 
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apply the required skills to effectively educate their students to not just read, but 

to read critically. This finding is similar to the findings concluded by al-Fahimī 

(2001) where his study investigated the training needs of Arabic language 

teachers in the first three grades of primary school, to identify the needs of the 

teaching profession on the one hand, and also the needs for specialisation in the 

Arabic language, on the other. The most significant findings identified in the list 

of training needs for teachers of the first three grades at primary schools, in order 

of importance of each need (al-Fahimī, 2001). 

Lastly, the researcher believes that given that the Arabic language is the 

mother tongue, it is paramount that the education policies and strategies regarding 

the teaching of Arabic teaching in public schools and even in Saudi private 

schools, needs to be revised and reformed. There is a need for an education 

strategy commencing with the teachers themselves, not the students. Teachers 

must be educated, and extensive professional development training programs, as 

well as revision of the content of the theoretical models taught at university need 

to change their approaches to the pedagogy and philosophy of teaching Arabic 

reading, because the existing applied strategies are clearly not achieving the 

required goals. The poor performance of teachers in planning, presentation, and 

evaluation of skills needed to teach Arabic reading in upper grades of primary 

schools, as revealed by this study and analysis of data findings that is also 

concurrently supported by the conclusions reached in the study conducted by 

Bāzar῾ ah (2009) where he evaluated Arabic language teachers in the light of the 

necessary skills for developing creative thinking amongst students in the first 

grade of secondary school in Makkah. Hence, the providing good reason for the 

researcher to examine exactly what is currently taking place with the instruction 



 

Chapter 7: Discussion  223 

of Arabic reading in the upper primary years, where students’ receive their general 

primary. Ideally, the students need to be equipped with higher-level skills for 

succeeding in the transition to secondary school Arabic reading curriculum. 

In summary, there is a distinct gap between the theory and the practical 

reality of teaching upper grades of primary school students in Arabic reading. 

This gap is a significant issue that needs prompt attention, in order to increase 

Arabic literacy standards. Overall, the reading curriculum in the Saudi education 

system should be designed to take into account the different learning styles, in 

order to satisfy the students’ needs and to improve the reading skills of the 

students, and to ultimately achieve critical literacy skills.  

7.2 Recommendations  

Based on the reality of the current situation, as outlined above, regarding the 

teachers' performance in planning, presentation, and evaluation of the skills of 

teaching Arabic reading in Asir Province in Saudi Arabian primary schools, and 

taking into consideration the goal of improving teachers' performance in these 

skills areas, the research findings has recommended the following: 

1. There is a need to radically change the Arabic reading materials in the upper 

grades of primary schools in Saudi Arabia, particularly in terms of its contents, 

methods, and procedures. These reforms should be supported by providing 

optimal in-service training programs for Arabic teachers to develop and improve 

their skills in planning, presentation and valuations of skills the skills needed to 

teach Arabic reading. 

2. The Ministry of Education in Saudi Arabia should revise the approaches of 

teaching Arabic reading. This revision can be achieved through designing the 
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syllabus of Arabic reading according to the nature of the language and the 

identified effective processes involved in learning. Additionally, the institution 

responsible for the preparation and training of future Arabic language teachers 

(before their service in primary school classrooms) should also be responsible for 

equipping student teachers with strategies, methods, and skills that are adequate 

to allow them to teach using optimal planning, presentation, and evaluation 

methods. A further recommendation is that there are interventions to revise the 

university structure of the education course, as well as professional development 

for currently practising teachers, predominantly in the area of planning where the 

teachers rated mostly not achieving any of the checklist criteria skills and lso in 

both presentation and evaluation skills. Areas of notable concern that require 

interventions for professional development and the university course is teaching 

the skills of higher order, critical thinking skill,s and models for determining 

prior Arabic reading knowledge and experiences of each individual students, 

differentiation, and behavioural objectives.  

3. Professional preparation of student teachers needs to provide teachers with the 

sufficient skills that will optimally support them to teach Arabic reading for best 

outcomes. The Ministry of Education and higher educational institutions should 

implement this professional work.  

4. The Ministry of Education needs to establish a system for assessing student 

teacher graduates so that they receive a ranking indicative of their overall theory 

and practical experiences.  This ranking should affect job placement and would 

also identify near graduates who may be in need of further supporting 

professional development and mentoring prior to formal employment as a 

teacher. 
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5. Teachers, when teaching Arabic literacy in their classrooms, should be 

encouraged to engage in ongoing professional develop and study and express 

their ideas about the difficulties they face when developing effective skills in 

planning, preparation and presentation. This would assist teachers in the process 

of revising and evaluating their teaching methods whilst also prompting them to 

seek additional information and advice from their supervisors and relevant expert 

academics to ultimately find solutions to their current teaching challenges. 

6. The Ministry of Education should consider increasing funding for scholarships 

for practising teachers to obtain their Masters degrees and Doctor of Philosophy 

on the premise of returning to be placed in schools as classroom teachers and not 

placed in university faculties as academics.  

In conclusion, the researcher further believes that as teachers shape and 

maintain critical readers and masters of the Arabic language they are in fact 

presenting as the primary resource for devising, modelling, and manipulating 

strategies that will empower both teachers and students to acquire higher order 

thinking skills through literacy. The benefits of this approach will further 

empower students to think critically, generate new innovative ideas, and problem 

solve across all curriculum subject areas. The classroom is the place where 

teachers’ knowledge, resources, and students come together to make a difference 

(Putnam et al., 2000). Therefore, the Ministry of Education needs to look at 

providing teachers with current theoretical approaches to the required relevant 

university training, inclusive of ongoing professional development training that 

will enable them to have a wealth of knowledge based on research-based reading 

strategies, supported with examples of appropriate content applications and 
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knowledge of instructional practices for achieving raised standards of Arabic 

reading skills in Arabic primary schools. 
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Appendices 

Appendix 1: Saudi Education Stages 

No. of Students No. of Schools Type 

 

Education Stage 

 

115,154 

 
1,564 Public Education 

Nurseries 

& 

Preschool Education 

 

95,975 

 

983 

 
Private Education 

211.129 2547 Total 

2,353,979 

 

12,607 

 
Public Education 

Primary Education 
 

269,686 

 

1,225 

 
Private Education 

2,623,665 13,832 Total 

1,140,946 

 

7,406 

 
Public Education 

Intermediate Education 

 
99,917 

 

952 

 
Private Education 

1,254,695 8,358 Total 

830,841 

 

4,327 

 
Public Education 

 

Secondary Education 

 

198,432 

 

768 

 
Private Education 

1,029,273 5,095 Total 

26,476 

 

2,068 

 
Public Education 

Special Education 

 
466 

 

22 

 
Private Education 

26942 29032 Total 

55,878 

 

2,297 

 
Public Education 

Adult Education 

 
39 

 

1 

 
Private Education 

55917 2298 Total 

666475 24 Public Universities 
Higher Education 

 
666475 24 Total 

Source: (Ministry of Education, 2014a; Ministry of Higher Education, 2014) 
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Appendix 2: Saudi Education Principles 

Saudi Education System is based on the following principles (Ministry of 

Higher Education, 1978): 

- The faith in God as God, in Islam as in religion and in Mohammed (peace be 

upon him) as God’s Prophet and Envoy.  

- Life on earth is a stage of work and production during which the Muslim 

invests his capacities with a full understanding of and faith in the eternal life 

in the other world. 

- Opportunities of development are available to the student to participate in the 

growth of the community in which he lives and, consequently, to profit 

himself from this growth in which he took part. 

- The determination of the girl’s right to obtain the education that suits her 

nature and prepares her for her task in life, provided this is done in a decent 

and dignified manner and in light of the Islamic law, as women are the sisters 

of men. 

- The search for education is a duty directed by Islam to every individual. It is 

the duty of the state to provide and spread education in its various stages 

within the state’s capacity and resources. 

- Steering science and knowledge in all their forms, items, curricula, writing 

and teaching in an Islamic orientation in treating their problems, judging their 

theories and means of their exploitation. 

- Profiting from all kinds of useful human knowledge in light of Islam to rise 

with the nation and raise its standard of living. 
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- Harmonious coordination with science and technology and physical 

development, to raise the standard of our country and nation and to fulfil our 

role in the world's cultural progress. 

- Fitting education in all its stages into the state’s general development plan. 

- Prudent interaction with the development of other civilizations in the fields of 

science, education and liberal arts. 

- Close association with the history of our nation and the heritage of our 

Islamic religion. 

- Respecting the general rights guaranteed and decreed by Islam in order to 

maintain law and achieve stability for the Muslim community in its religion, 

soul, family, honour, mind and property. 

- In principle, Arabic is the language of education in all its items and stages, 

unless need dictates otherwise. 

- Seeking knowledge and education is compulsory in Islam. 

- Taking the advantage of all sorts of knowledge from an Islamic perspective. 

- Linking education with Islam and Islamic culture. 
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Appendix 3: Skills of Teaching of Arabic Reading in Primary School 

 

(Planning, presentation and evaluation) 

 

First axis 

Preparation skills of Arabic reading teaching 

 

Determine the previous expertise of students relevant to the reading lesson 1 

Determine the reading skills needed by students during the reading lesson  2 

Identify new vocabulary in the reading text  3 

Determine the lesson units in which students can identify the main ideas and 

sub- ideas 

4 

Determine the overall objective of the lesson  5 

Identify behavioural objectives which are linked with the students' experiences  6 

Formulate appropriate behavioural objectives for lessons 7 

Determine the appropriate conditions to raise the motivation of students  8 

Choose appropriate ways of teaching to give students the necessary skills of 

reading, taking into account individual differences 
9 

Select the teaching aids relevant to the objectives of lesson and appropriate to 

the level of students 
10 

Determine the appropriate literacy activities to develop reading skills  11 

Determine the appropriate methods of evaluation for each of the behavioural 

objectives  

12 

Determine the timeframe for the implementation of each stage of the lesson 13 

Determine appropriate homework related to class work  14 
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Second Axis 

Presentation skills of Arabic reading teaching 

 

Use the experience of students in the lesson  15 

Display the reading text in front of the students  16 

Train the students on the skill of silent reading  17 

Guide students to put lines under each difficult word  in the text  18 

Discuss with the students after silent reading to confirm their understanding of 

the text 

19 

Explain the text difficulties  20 

Discuss the main idea in the text with the students 21 

Employ new vocabulary in meaningful sentences  22 

Perform a model of reading aloud  23 

Train students to read with correct pronunciation and language rules  24 

Divide the text into units  25 

Explain each of the text ideas in clear language  26 

Train the students to extract the contained ideas of the text 27 

Explain concepts and new vocabulary on the board 28 

Link the lesson ideas to each other 29 

Link the lesson ideas with  the students' experiences and their environment 30 

Ensure a free atmosphere between the students to express their ideas and 

opinions 

31 

Train the students to read critically 

 

32 
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Third Axis 

Evaluation skills of Arabic reading teaching 

 

Organize the time between reading, discussion, explanation, and training of 

reading skills 
33 

Use teaching aids in a timely and interesting manner 34 

Use formative evaluation and summative evaluation during the lesson 35 

Use diverse questions that develop higher mental processes for students 36 

Ask questions in a clear well-formulated manner regarding the general 

meaning of the text 
37 

Ask questions linking the reading lesson with other language skills 38 

Instruct the students to summarise the text 39 

Link evaluation process with the lesson behavioural objectives 40 

Follow up on students' homework 41 

Reinforce students’ answers  42 

Give appropriate feedback  43 
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Appendix 4: Questionnaire I 

(For Academics) 

Dear Doctor/              

Researcher is conducting a study entitled: “Evaluating Saudi Teachers’ Knowledge and 

Skills in Teaching Primary School Students to Read in Arabic" This study is attempting to answer the 

following questions:  

- What are the required skills-based competencies (planning, presentation and evaluation) for the 

teaching of Arabic reading in the upper grades of primary schools in Saudi Arabia?  

- How well do the Saudi teachers in the upper grades of primary school know the skills-based 

competencies (planning, presentation and evaluation) for teaching Arabic reading? 

- How important do Saudi teachers in the upper grades of primary school rate the skill-based 

competencies (planning, presentation and evaluation) for teaching Arabic reading? 

- How do Saudi teachers in the upper grades of primary school apply the required planning skills-based 

competencies for teaching Arabic reading?  

- How do Saudi teachers in the upper grades of primary school apply the required presentation and 

evaluation skills-based competencies for teaching Arabic reading?  

In the effort to answer the previous questions and achieve the objectives of the study; the 

researcher worked to review the literature on the teaching of reading, and analysing the results of 

previous studies on the Arabic language curricula and methods, which relevance to the subject of this 

study. In order to identify the skills needed to teach reading in the last grades of primary school. The 

researcher concluded to the list of skills that are seen as necessary for teaching reading, classified in 

three main axes: 

- The skills needed to plan the reading lesson. 

- The skills needed to present the reading lesson. 

- The skills needed to evaluate the reading lesson. 

It is known about your Excellency’s scientific ability and wide experience in the field of 

teaching Arabic language; the researcher hopes you kindly read the attached list of skills, express your 

opinion about each axis of the axes, and all of its dimensions, by ticking (√) in front of each skill, in 

one of the two blocks ad hoc for (the important of the skill), and in one of the two blocks of the ad hoc 

for (skill relevance to the axis), and in one of the two blocks of the ad hoc for the (the possibility of 

observing the skill), You can make amendment in the wording, and delete or add what you think is 

appropriate about other skills to enrich the study and achieve its aims. 

 

Researcher 

 

Adel Abdullah Alkahtani 
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                                    SECTION 1 

 

Demographic Information 

 

The following set of questions designed to find out some of your personal 

information related to the study variables. 

PERSONAL 

 

 

What is your name? (Optional) 

 

1. 

 

( __________________________________________ ) 

EDUCATION 

 

 

What did your Doctorate degree focus on? 

 

2. 

 

( __________________________________________ ) 

 

EXPERIENCE 

 

What is the name of the university for which you work? 

 

3. 

 

( __________________________________________ ) 

 

 

How many years have you been working for the university? 

 

  4. 

 

  ( ______________________ ) 
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SECTION (2) 

This section aims to explore the skill of teaching primary school students to read in Arabic. This 

exploration attempts to investigate the following three key stages of reading instruction: the planning stage, 

presentation stage, and evaluation stage. 

Instructions: indicate whether your response with 'yes' or 'no' with each statement. Please mark 

your answer by ticking one box for each statement. If you think the skill formulation has to be change, you 

can rewrite it.  If you are unsure about your answer to a given item, think about it for a moment before 

responding.  

List of the skills needed to teach reading in the upper grades of primary school 

 

The questionnaire axis 

& 

skills associated with each axis 
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yes no yes no yes no 
First axis: Planning skills 

1 Determine the previous expertise of 

students relevant to the reading lesson 
       

2 Determine the reading skills needed by 

students during the reading lesson 
       

3 Identify new vocabulary in the reading 

text 
       

4 
Determine the lesson units in which 

students can identify the main ideas and 

sub- ideas 

       

5 
Determine the overall objective of the 

lesson 
       

6 
Identify behavioural objectives which are 

linked with the students' experiences 
       

7 
Formulate appropriate behavioural 

objectives for lessons 
       

8 
Determine the appropriate conditions to 

raise the motivation of students 
       

9 

Choose appropriate ways of teaching to 

give students the necessary skills of 

reading, taking into account individual 

differences 

       

 

10 

Select the teaching aids relevant to the 

objectives of lesson and appropriate to 

the level of students  

       

 

11 
Determine the appropriate literacy 

activities to develop reading skills 
       

12 
Determine the appropriate methods of 

evaluation for each of the behavioural 

objectives 

       

13 
Determine the timeframe for the 

implementation of each stage of the lesson 
       

14 
Determine appropriate homework related 

to class work 
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The questionnaire axis 

& 

skills associated with each axis 
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yes no yes no yes no Second Axis:  

Presentation skills 
 

15 
Use the experience of students in the 

lesson 
       

16 
Display the reading text in front of the 

students 
       

17 
Train the students on the skill of silent 

reading  
       

18 
Guide students to put lines under each 

difficult word  in the text 
       

19 
Discuss with the students after silent 

reading to confirm their understanding of 

the text 

       

20 
Explain the text difficulties 

 
       

21 
Discuss the main idea in the text with the 

students 
       

22 
Employ new vocabulary in meaningful 

sentences 
       

23 
Perform a model of reading aloud 

 
       

24 
Train students to read with correct 

pronunciation and language rules 
       

25 
Divide the text into units 

 
       

26 
Explain each of the text ideas in clear 

language 
       

27 
Train the students to extract the 

contained ideas of the text 
       

28 
Explain concepts and new vocabulary on 

the board 
       

29 
Link the lesson ideas to each other 

 
       

30 
Link the lesson ideas with  the students' 

experiences and their environment 
       

31 
Ensure a free atmosphere between the 

students to express their ideas and 

opinions 

       

32 
Train the students to read critically 
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The questionnaire axis 

& 

skills associated with each axis 
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yes no yes no yes no Third Axis:  

Evaluation skills 
 

33 
Organize the time between reading, discussion, 

explanation, and training of reading skills 
       

34 
Use teaching aids in a timely and interesting manner 

 
       

35 
Use formative evaluation and summative evaluation 

during the lesson 
       

36 
Use diverse questions that develop higher mental 

processes for students  
       

37 
Ask questions in a clear well-formulated manner 

regarding the general meaning of the text 
       

38 
Ask questions linking the reading lesson with other 

language skills 
       

39 
Instruct the students to summarise the text 

 
       

40 
Link evaluation process with the lesson behavioural 

objectives  
       

41 
Follow up on students' homework 

 
       

42 
Reinforce students’ answers 

 
       

43 
Give appropriate feedback 
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SECTION (3) 
 

Open-Ended Questions 

 

 

What skills do you suggest could be added to the list? 

 

1. 

 

……………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………… 

 

 

What skills do you suggest could be removed from the list? 

 

2. 

 

……………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………… 

 

 

Do you have any additional comments? 

 

3. 

 

……………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………… 

 

Your contribution to this research is greatly appreciated. Thank you very much. 
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                Arabic Translation of Questionnaire I 

(For Academics) 

 بسم اهلل الرحمن الرحيم

 حفظه اهلل/                                                          سعادة الدكتور 

 السالم عليكم ورحمة اهلل وبركاته                             وبعد

في المرحلة االبتدائية في المملكة العربية  تقويم معرفة وأداء المعلمين لمهارات تدريس القراءة: " فيقوم الباحث بإجراء دراسة بعنوان 

 :، وتحاول هذه الدراسة اإلجابة عن التساؤالت التالية" السعودية

 ؟في المملكة العربيةالسعودية المرحلة االبتدائيةفي  القراءةلتدريس  (إعدادًا، وتنفيذًا ، وتقويمًا)  المهارات الالزمة هيما -

 ؟تدريس القراءة العربية( إعدادًا، وتنفيذًا ، وتقويمًا)المرحلة االبتدائية لمهارات الصفوف العليا بما مدى معرفة معلمي  -

 تدريس القراءة العربية؟ ( إعدادًا، وتنفيذًا ، وتقويمًا)أهمية مهارات  المرحلة االبتدائيةالصفوف العليا بكيف يقدر معلمو  -

 ؟تخطيط الالزمة لتدريس القراءة العربيةمهارات ال المرحلة االبتدائيةالصفوف العليا بمعلمو كيف يطبق  -

 ؟مرحلة االبتدائية مهارات التنفيذ والتقويم الالزمة لتدريس القراءة العربيةبالالصفوف العليا كيف يطبق معلمو  -

 

نتائج  وسعيًا لإلجابة عن التساؤالت السابقة وتحقيقًا ألهداف الدراسة ؛ عمل الباحث على مراجعة أدبيات تعليم القراءة، وتحليل

بغية الوقوف على المهارات . الدراسات المتخصصة في مناهج اللغة العربية وطرائق تدريسها ذات العالقة المباشرة بموضوع الدراسة

وخلص الباحث إلى قائمة بالمهارات التي يرى أنها الزمة  .الالزمة لتدريس القراءة في الصفوف األخيرة من المرحلة االبتدائية

 : صنفها في ثالثة محاور رئيسة هي  لتدريس القراءة،

 .درس القراءة  عدادمهارات الزمة إل -

 .درس القراءةتنفيذ مهارات الزمة ل -

 .درس القراءة تقويممهارات الزمة ل -

ائمة ولما عرف عن سعادتكم القدرة العلمية والخبرة الواسعة في مجال تعليم اللغة العربية؛ فإن الباحث يرجو منكم التكرم بقراءة ق

أمام كل مهارة، في (  √) المهارات المرفقة ، وإبداء رأيكم حول كل محور من محاورها ، وكل بعد من أبعاده ، وذلك بوضع عالمة 

، وفي ( مدى مناسبة المهارة لمحورها)، وفي إحدى الخانتين المخصصتين لـ ( مدى أهمية المهارة ) إحدى الخانتين المخصصتين لـ 

أو إضافة ما  ف، ولسعادتكم التفضل مشكورًا بالتعديل في الصياغة، أو الحذ(إمكانية مالحظة المهارة ) خصصتين لـ إحدى الخانتين الم

 .ترونه مناسبًا من مهارات أخرى إلثراء الدراسة وتحقيق أهدافها

 وجزاكم اهلل خير الجزاء على حسن تعاونكم ،،،

 

 الباحث

 عادل بن عبداهلل منصور القحطاني
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 ولقسم األال

 معلومات شخصية

 مجموعة األسئلة التالية تهدف لمعرفة بعض معلوماتك الشخصية التي لها عالقة بمتغيرات الدراسة

 

 شخصية

 

1. 

 

  ؟(اختياري) كاسمما 

 

( __________________________________________ ) 

 

 علمية

 

2. 

  

 ؟مجال دراستك في مرحلة الدكتوراهماذا كان 

 

( __________________________________________ ) 

 

 عملية

 

3. 

 

  ؟اسم الجامعة التي تعمل فيهاما 

 

( __________________________________________ ) 

 

 

 

4. 

 

 في الجامعة؟ عدد سنوات خدمتككم 

 

( __________________________________________ ) 
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 القسم الثاني

يسعدى لتحديد مهارات تدريس القراءة و .المرحلة االبتدائية العربية لتالميذ القراءةتدريس ارات هم يهدف هذا القسم للتعرف على

 .ويم، ومرحلة التقالتنفيذ ، مرحلةاإلعدادمرحلة  :محاور رئيسة ةثالثالعربية من خالل 

إذا كنت تعتقد . احدة أمام كل مهارةفي خانة و(  √) فضاًل وضع عالمة . جابتك بنعم أو ال أمام كل مهارةإيرجى تحديد : تعليمات

إذا كنت غير متأكد من اإلجابة حول أي مهارة، اعد التفكير . أن المهارة  يجب أن تعاد صياغتها فباستطاعتك إعادة صياغة المهارة

 . حولها قبل وضع إجابتك

 قائمة بالمهارات الالزمة لتدريس القراءة في الصفوف العليا من  المرحلة االبتدائية

 

 حاور األداةم

 كل محورالمرتبطة بمهارات وال

 مدى أهمية

 المهارة

 مدى مناسبة

 لمحورهامهارة ال

 إمكانية مالحظة

 المهارة

 الصياغة المقترحة

 مهمة

 غير

 مهمة

 مناسبة

 غير

 مناسبة

 يمكن

 ال

 يمكن

        اإلعدادمهارات  :المحور األول 

        درس القراءةتحديد خبرات التالميذ السابقة ذات العالقة ب 1

تحديد المهارات القرائية التي يحتاجها التالميذ  خالل درس  2

 القراءة

       

        تحديد المفردات الجديدة في النص القرائي 3

يمكن الطالب من التعرف على تحديد وحدات الدرس بما  4

 األفكار الرئيسة والفرعية

       

        تحديد هدف الدرس العام 5

تحديد أهداف الدرس السلوكية وربطها بخبرات التالميذ  6

 السابقة

       

        صياغة أهداف سلوكية مناسبة للدرس  7

        تحديد األساليب المناسبة التي تحفز التالميذ  8

9 
اختيار أساليب التدريس المناسبة التي تزود التالميذ 

العتبار الفروق بمهارات القراءة الالزمة مع األخذ في ا

 الفردية

      
 

اختيار الوسائل التعليمية التي لها عالقة بأهداف الدرس  11

 وتناسب مستوى التالميذ

       

        تحديد األنشطة اللغوية التي تطور المهارات القرائية 11

تحديد أساليب التقويم المناسبة لكل هدف من األهداف  12

 السلوكية

       

        الوقت الزمني لتنفيذ  كل مرحلة من مراحل الدرستعيين  13

تعيين الواجب المنزلي المناسب ذي  العالقة بالنشاط  14

 الصفي
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 محاور األداة

كل المرتبطة بمهارات وال

 محور

 مدى أهمية

 المهارة

 مدى مناسبة

 لمحورهامهارة ال

 إمكانية مالحظة

 المهارة

 الصياغة المقترحة

 مهمة

 غير

 مهمة

 مناسبة

 غير

 مناسبة

 يمكن

 ال

 يمكن

        التنفيذمهارات  :المحور الثاني 

15 
 توظيف خبرات التالميذ خالل الدرس

       

16 
 عرض النص القرائي أمام التالميذ

       

17 
 تدريب التالميذ على مهارة القراءة الصامتة  

       

 توجيه التالميذ لوضع خط تحت كل مفردة  18

 تغمض عليهم في النص

       

التحاور مع التالميذ بعد القراءة الصامتة للتأكد  19

 من فهمهم للنص 

       

20 
 شرح النقاط الصعبة في النص

       

21 
 مناقشة التالميذ حول الفكرة الرئيسة في النص 

       

22 
 توظيف المفردات الجديدة في جمل مفيدة

       

23 
 راءة جهرية قراءة الدرس ق

       

تدريب التالميذ على القراءة مع مراعاة النطق  24

 السليم والقواعد اللغوية

       

25 
 تقسيم النص إلى وحدات فكرية

       

26 
 شرح أفكار الدرس بلغة واضحة

       

تدريب التالميذ على استخراج األفكار  27

 المتضمنة في النص 

       

جديدة وأفكار الدرس على شرح المفردات ال 28

 السبورة 

       

29 
 ربط أفكار الدرس بعضها ببعض

       

ربط افكار الدرس بخبرات التالميذ والبيئة من  30

 حولهم

       

توفير جوًا من الحرية بين التالميذ للتعبير عن  31

 افكارهم وآرائهم

       

32 
 تدريب التالميذ على القراءة الناقدة
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 محاور األداة

كل المرتبطة بمهارات وال

 محور

 مدى أهمية

 المهارة

 مدى مناسبة

 لمحورهامهارة ال

 إمكانية مالحظة

 المهارة

 الصياغة المقترحة

 مهمة

 غير

 مهمة

 مناسبة

 غير

 مناسبة

 يمكن

 ال

 يمكن

        التقويممهارات  : الثالثالمحور 

لشرح تنظيم الوقت بين القراءة، المناقشة، ا 33

 وتدريب التالميذ على مهارات القراءة

       

استخدام الوسائل التعليمية في الوقت المحدد  34

 وبطريقة مناسبة 

       

استخدام التقويم المرحلي والنهائي خالل  35

 الدرس

       

استخدام األسئلة المتنوعة التي تنمي  36

 العمليات العقلية العليا عند التالميذ

       

طرح األسئلة بلغة سليمة وطريقة واضحة  37

 للوصول للمعنى العام للنص 

       

طرح أسئلة لربط درس القراءة بالمهارات  38

 اللغوية األخرى

       

        توجيه التالميذ لتلخيص النص  39

ربط عملية التقويم باألهداف السلوكية  40

 للدرس

       

        نزليةمتابعة واجبات التالميذ الم 41

        تعزيز إجابات التالميذ  42

        إعطاء التغذية الراجعة المناسبة 43
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 القسم الثالث                                            

 أسئلة مفتوحة

 

 ما المهارات التي تقترح إضافتها إلى القائمة؟ .1

 

……………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………… 

 

 ما المهارات التي تقترح حذفها من القائمة ؟ .2

 

……………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………… 

 

 هل تود إضافة مالحظات أخرى؟ .3

 

……………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………… 

 

 تقبل خالص شكر الباحث. موضع تقديرينا هذا البحثمشاركتك في 
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Appendix 5: Questionnaire II 

       (For Supervisors) 

Dear Supervisor.  

Researcher is conducting a study entitled: “Evaluating Saudi Teachers’ Knowledge and 

Skills in Teaching Primary School Students to Read in Arabic" This study is attempting to answer 

the following questions:  

- What are the required skills-based competencies (planning, presentation and evaluation) for the 

teaching of Arabic reading in the upper grades of primary schools in Saudi Arabia?  

- How well do the Saudi teachers in the upper grades of primary school know the skills-based 

competencies (planning, presentation and evaluation) for teaching Arabic reading? 

- How important do Saudi teachers in the upper grades of primary school rate the skill-based 

competencies (planning, presentation and evaluation) for teaching Arabic reading? 

- How do Saudi teachers in the upper grades of primary school apply the required planning skills-based 

competencies for teaching Arabic reading?  

- How do Saudi teachers in the upper grades of primary school apply the required presentation and 

evaluation skills-based competencies for teaching Arabic reading?  

In the effort to answer the previous questions and achieve the objectives of the study; the 

researcher worked to review the literature on the teaching of reading, and analysing the results of 

previous studies on the Arabic language curricula and methods, which relevance to the subject of 

this study. In order to identify the skills needed to teach reading in the last grades of primary 

school. The researcher concluded to the list of skills that are seen as necessary for teaching 

reading, classified in three main axes: 

- The skills needed to plan the reading lesson. 

- The skills needed to present the reading lesson. 

- The skills needed to evaluate the reading lesson. 

It is known about your Excellency’s scientific ability and wide experience in the field of 

teaching Arabic language; the researcher hopes you kindly read the attached list of skills, express 

your opinion about teachers’ knowledge for these skills, during the teaching of reading in last 

grades of primary school, by ticking (√) in one of the boxes allocated for the level of performance 

(excellent - good - average - poor - none). The researcher hopes that you will kindly answer 

questions that in the end of the questionnaire to enrich the study and achieve its aims. 

 

Researcher 

 

Adel Abdullah Alkahtani 
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SECTION (1) 

Demographic Information 

This group of questions ask you to provide some demographic information 

about yourself. 

 

PERSONAL 

What is your name? (Optional) 1. 

 

 ( _____________________________________________ ) 

 

EDUCATION 

What is your highest level of education? 2. 

 

 Bachelor degree 

 Master’s degree 

 Doctoral degree 

 Other (specify) 

 

EXPERIENCE 

How many years have you been working in the supervision of Arabic language teaching?  3. 

 

( __________ _______________________ ____________ ) 

Where is your supervision department located?  4. 

 

( _____________________________________________ ) 
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SECTION (2) 

This section aims to explore your views and beliefs about Arabic teachers’ knowledge in teaching 

primary school students to read in Arabic. This exploration attempts to investigate the following three key 

stages of reading instruction: planning stage, presentation stage, and evaluation stage. 

 

Instructions: This section contains statements. Please, indicate how you evaluate teachers’ 

knowledge with each statement, using the scale given below. If you are unsure about your answer to a given 

item, think about it for a moment before responding. Please, mark your answer by ticking  (√ ) one box for 

each statement. 

 

The questionnaire axis 

& 

skills associated with each axis 

E
x

ce
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en
t 

 

G
o

o
d

 

A
v
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a

g
e 

P
o

o
r 

 

N
o

n
e 

 

First axis:  

Planning skills  

     

1 
Determine the previous expertise of students relevant to the lesson 

5 4 3 2 1 

2 Determine the reading skills needed by students during the reading 

lesson 

5 4 3 2 1 

3 
Identify new vocabulary in the reading text 

5 4 3 2 1 

4 Determine the lesson units in which students can identify the main 

ideas and sub- ideas 

5 4 3 2 1 

5 Formulate comprehensive and diverse behavioural objectives which 

are linked with the students' experiences 

5 4 3 2 1 

6 Select the appropriate conditions and teaching aids that raise the 

motivation of students during the lesson 

5 4 3 2 1 

7 Choose appropriate teaching methods that provide students with the 

skills of reading, taking into account individual differences between 

students 

5 4 3 2 1 

8 Select the teaching aids relevant to the objectives of lesson and 

appropriate to the level of students  

5 4 3 2 1 

9 Determine the appropriate literacy activities (during class and after 

class) that develop reading skills 

5 4 3 2 1 

10 Determine the appropriate methods of evaluation for each of the 

behavioural objectives  

5 4 3 2 1 

11 Determine the timeframe for the implementation of each stage of 

the lesson  

5 4 3 2 1 

12 
Determine appropriate homework related to class work  

5 4 3 2 1 
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The questionnaire axis 
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Second Axis: 

Presentation skills 

     

13 
Introduce the reading text with an appropriate manner 

5 4 3 2 1 

14 
Use the experience of students in the lesson 

5 4 3 2 1 

15 
Display the reading text in front of the students 

5 4 3 2 1 

16 
Train the students on the skill of silent reading 

5 4 3 2 1 

17 
Guide students to put lines under each difficult word  in the text 

5 4 3 2 1 

18 Discuss with the students after silent reading to confirm their 

understanding of the text 

5 4 3 2 1 

19 
Explain the text difficulties with appropriate teaching methods 

5 4 3 2 1 

20 
Discuss the main idea in the text with the students 

5 4 3 2 1 

21 
Explain concepts and new vocabulary on the board   

5 4 3 2 1 

22 
Guide students to employ new vocabulary in meaningful sentences 

5 4 3 2 1 

23 
Perform a model of reading aloud 

5 4 3 2 1 

24 Train students to read with correct pronunciation and language 

rules 

5 4 3 2 1 

25 
Divide the text into units 

5 4 3 2 1 

26 
Explain each of the text ideas in clear language 

5 4 3 2 1 

27 
Motivate the students to extract the contained ideas of the text 

5 4 3 2 1 

28 
Link the text ideas to each other 

5 4 3 2 1 

29 Link the text ideas with  the students' experiences and their 

environment 

5 4 3 2 1 

30 Ensure a free atmosphere between the students to express their 

ideas and opinions 

5 4 3 2 1 

31 
Train the students to read critically 

5 4 3 2 1 

 

Third Axis: 

Evaluation skills 

     

32 Organize the time between reading, discussion, explanation, and 

training of reading skills 

5 4 3 2 1 
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33 
Use teaching aids in a timely and appropriate manner 

5 4 3 2 1 

34 
Use formative evaluation relevant to the lesson  

5 4 3 2 1 

35 
Use summative evaluation relevant to the lesson 

5 4 3 2 1 

36 Use diverse questions that develop higher mental processes for 

students 

5 4 3 2 1 

37 Ask questions in a clear well-formulated manner regarding the text 

ideas 

5 4 3 2 1 

38 
Ask questions linking the reading lesson with other language skills 

5 4 3 2 1 

39 
Instruct the students to summarise the text 

5 4 3 2 1 

40 
Link evaluation process with the lesson behavioural objectives 

5 4 3 2 1 

41 
Follow up on students' homework 

5 4 3 2 1 

42 
Reinforce students’ answers 

5 4 3 2 1 

43 Correct students' mistakes and give the  appropriate feedback 5 4 3 2 1 
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SECTION (3) 

Open-Ended Questions 

Do you think the Arabic language teacher’s preparation programs are 

appropriate? 

1. 

 

……………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………… 

 

Do you think the Arabic language supervision is appropriate to meet the Arabic 

language teachers’ needs? 

2. 

 

……………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………… 

 

Do Arabic language teachers easily adopt changes that happen to improve their 

performance and teaching? 

3. 

 

……………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………… 

 

What do you think about the outcomes of teaching reading to students in 

primary schools? 

4. 

 

……………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………… 

Your contribution to this research is greatly appreciated. Thank you very much. 
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Arabic Translation of Questionnaire II 

                 (For Supervisors of Arabic Language) 

 

 حفظه اهلل/                                                          سعادة المشرف التربوي 

 السالم عليكم ورحمة اهلل وبركاته                             وبعد

تدائية في المملكة العربية تقويم معرفة وأداء المعلمين لمهارات تدريس القراءة في المرحلة االب: " فيقوم الباحث بإجراء دراسة بعنوان 

 :، وتحاول هذه الدراسة اإلجابة عن التساؤالت التالية" السعودية

 ؟في المملكة العربيةالسعودية المرحلة االبتدائيةفي  القراءةلتدريس  (إعدادًا، وتنفيذًا ، وتقويمًا)  المهارات الالزمة هيما -

 ؟تدريس القراءة العربية( إعدادًا، وتنفيذًا ، وتقويمًا)ية لمهارات المرحلة االبتدائالصفوف العليا بما مدى معرفة معلمي  -

 تدريس القراءة العربية؟ ( إعدادًا، وتنفيذًا ، وتقويمًا)أهمية مهارات  المرحلة االبتدائيةالصفوف العليا بكيف يقدر معلمو  -

 ؟دريس القراءة العربيةمهارات التخطيط الالزمة لت المرحلة االبتدائيةالصفوف العليا بمعلمو كيف يطبق  -

 ؟مرحلة االبتدائية مهارات التنفيذ والتقويم الالزمة لتدريس القراءة العربيةبالالصفوف العليا كيف يطبق معلمو  -

 

وسعيًا لإلجابة عن التساؤالت السابقة وتحقيقًا ألهداف الدراسة ؛ عمل الباحث على مراجعة أدبيات تعليم القراءة ، وتحليل نتائج 

المتخصصة في مناهج اللغة العربية وطرائق تدريسها ذات العالقة المباشرة بموضوع الدراسة ؛ بغية الوقوف على  الدراسات

المهارات الالزمة لتدريس القراءة في الصفوف األخيرة من المرحلة االبتدائية، وخلص الباحث إلى قائمة بالمهارات التي يرى أنها 

 : ة محاور رئيسية هي الزمة لتدريس القراءة، صنفها في ثالث

 .درس القراءة  عدادمهارات الزمة إل -

 .درس القراءةتنفيذ مهارات الزمة ل -

 .درس القراءة تقويممهارات الزمة ل -

ولما عرف عن سعادتكم القدرة العلمية والخبرة الواسعة في مجال تعليم اللغة العربية؛ فإن الباحث يرجو منكم التكرم بقراءة قائمة 

المرفقة ، وإبداء رأيكم حول مدى معرفة معلمي اللغة العربية هذه المهارات في أثناء تدريسهم للقراءة في الصفوف االخيرة  المهارات

 -جيد  –عاٍل ) حدى الخانات المخصصة لـمستوى األداء أمام كل مهارة، في إ(  √) من المرحلة االبتدائية، وذلك بوضع عالمة 

ما يرجو الباحث من سعادتكم التكرم باالجابة على االسئلة التي في آخر االستبيان إلثراء الدراسة ك(. ال تمارس  –ضعيف  –متوسط 

 .وتحقيق أهدافها

 وجزاكم اهلل خير الجزاء على حسن تعاونكم ،،،

 

 الباحث

 عادل بن عبداهلل منصور القحطاني
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 القسم األول

 معلومات شخصية

 معلوماتك الشخصية مجموعة األسئلة التالية تهدف لمعرفة بعض

 

 شخصية

 (اختياري) االسم  1

 

............................................................................................................................().......................................... 

 

 علمية

 ؟ا هي أعلى درجة علمية حصلت عليهام 2

 

  البكالوريوس

  الماجستير

  الدكتوراة

  (حدد)غيرها 

 

 عملية

 كم عدد سنوات خدمتك في اإلشراف على تعليم اللغة العربية؟ 3

 

............................................................................................................................(.........)................................. 

 

 أين يقع مكتب اإلشراف الذي تعمل فيه؟ 4

 

............................................................................................................................().......................................... 
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 انيالقسم الث

هذا القسم يهدف إلى التعرف على وجهة نظرك حول معرفة معلمي اللغة العربية لمهارات تدريس القراءة في 

التنفيذ، ومرحلة  مرحلة اإلعداد، مرحلة: محاور رئيسة ةمن خالل ثالث. الصفوف العليا من المرحلة االبتدائية

 .التقويم

حديد درجة تقييمك لمعرفة المعلمين لكل مهارة مستخدما يرجى منك ت. هذا القسم يحتوى على مهارات: تعليمات

يرجى . إذا كنت غير متأكد من اإلجابة حول أي مهارة، اعد التفكير حولها قبل وضع إجابتك. المقياس المعطى

 .في احدى الخانات المخصصة أمام كل مهارة(  √) وضع عالمة 

جد
يو

ال 
 

فة
عي

ض
طة 

س
تو

م
 

دة
جي

ية 
ال
ع

 

 

 

 محاور األداة

 كل محورالمرتبطة بارات مهوال

      

 مهارات اإلعداد : المحور األول 

 1 تحديد خبرات التالميذ السابقة ذات العالقة بدرس القراءة 5 4 3 2 1

 2 تحديد المهارت القرائية التي يحتاجها التالميذ خالل درس القراءة  5 4 3 2 1

 3 تحديد المفردات الجديدة في النص القرائي 5 4 3 2 1

 4 يمكن الطالب من التعرف على األفكار الرئيسة والفرعيةتحديد وحدات الدرس بما  5 4 3 2 1

 5 صياغة أهداف سلوكية شاملة ومتنوعة وربطها بخبرات التالميذ  5 4 3 2 1

 6 اختيار األساليب والوسائل المناسبة التي تحفز التالميذ في أثناء الدرس  5 4 3 2 1

1 2 3 4 5 

أساليب التدريس المناسبة التي تزود التالميذ بمهارات القراءة مع األخذ في اختيار 

 االعتبار الفروق الفردية بينهم

7 

1 2 3 4 5 

اختيار الوسائل التعليمية التي لها عالقة بأهداف الدرس وتناسب مستوى 

 التالميذ

8 

 9 رات القرائية تعيين األنشطة اللغوية الصفية والالصفية التي تطور المها 5 4 3 2 1
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 محاور األداة

 كل محورالمرتبطة بارات مهوال

 10 تحديد أساليب التقويم المناسبة لكل هدف من األهداف السلوكية 5 4 3 2 1

 11 تعيين الوقت الزمني لتنفيذ  كل مرحلة من مراحل الدرس 5 4 3 2 1

 12 تعيين الواجب المنزلي ذي العالقة بالنشاط الصفي 5 4 3 2 1

     
 

 مهارات التنفيذ : المحور الثاني 

 13 التمهيد للنص المقروء بطريقة مناسبة 5 4 3 2 1

 14 توظيف خبرات التالميذ السابقة خالل الدرس  5 4 3 2 1

 15 عرض النص القرائي أمام التالميذ 5 4 3 2 1

 16 تدريب التالميذ على مهارة القراءة الصامتة  5 4 3 2 1

 17  هم في النصتوجيه التالميذ لوضع خط تحت كل مفردة تغمض علي 5 4 3 2 1

 18 التحاور مع التالميذ بعد القراءة الصامتة للتأكد من فهمهم للنص  5 4 3 2 1

 19 شرح النقاط الصعبة في النص المقروء بأساليب تدريسية مناسبة 5 4 3 2 1

 21 مناقشة التالميذ حول الفكرة الرئيسة في النص  5 4 3 2 1

ار الدرس على السبورة شرح المفردات الجديدة وأفك 5 4 3 2 1  21 

 22 توجيه التالميذ لتوظيف المفردات الجديدة في جمل مفيدة 5 4 3 2 1

 23 قراءة الدرس قراءًة جهرية 5 4 3 2 1

1 2 3 4 5 

تدريب التالميذ على القراءة مع مراعاة النطق السليم والقواعد 

 اللغوية

24 

 25 تقسيم النص إلى وحدات فكرية 5 4 3 2 1

 26 شرح أفكار الدرس بلغة واضحة 5 4 3 2 1

 27 حث التالميذ على استخراج األفكار المتضمنة في النص  5 4 3 2 1
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 محاور األداة

 كل محورالمرتبطة بارات مهوال

 28 ربط أفكار الدرس بعضها بعضًا  5 4 3 2 1

 29 ربط أفكار الدرس بخبرات التالميذ والبيئة من حولهم 5 4 3 2 1

ر عن افكارهم وآرائهمتوفير جو من الحرية بين التالميذ للتعبي 5 4 3 2 1  31 

 31 تدريب التالميذ على القراءة الناقدة 5 4 3 2 1

     

 

 المحور الثالث : مهارات التقويم

 

 32 تنظيم وقت الحصة بين القراءة، المناقشة، الشرح والتدريب على مهارات القراءة 5 4 3 2 1

 33 يقة مناسبة استخدام الوسائل التعليمية في الوقت المحدد وبطر 5 4 3 2 1

 34 استخدام التقويم المرحلي المناسب للدرس 5 4 3 2 1

 35 استخدام التقويم النهائي المناسب للدرس 5 4 3 2 1

 36 استخدام األسئلة المتنوعة التي تنمي العمليات العقلية العليا عند التالميذ 5 4 3 2 1

 37 أفكار النص طرح األسئلة بلغة سليمة وطريقة واضحة حول  5 4 3 2 1

 38 طرح أسئلة لربط درس القراءة بالمهارات اللغوية األخرى 5 4 3 2 1

 39 توجيه التالميذ لتلخيص النص  5 4 3 2 1

 41 ربط عملية التقويم باألهداف السلوكية للدرس 5 4 3 2 1

 41 متابعة واجبات التالميذ المنزلية 5 4 3 2 1

 42 ذ تعزيز إجابات التالمي 5 4 3 2 1

 43 تصحيح أخطاء التالميذ وإعطاء التغذية الراجعة المناسبة 5 4 3 2 1
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 القسم الثالث

 أسئلة مفتوحة

 عداد معلم اللغة العربية مناسبة؟هل تعتقد أن برامج إ 1

 

……………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………… 

 

 هل تعتقد أن اإلشراف على تعليم اللغة العربية مناسب لحاجات معلمي اللغة العربية؟  2

 

……………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………… 

 

 اللغة العربية بسهولة التغييرات التي تحدث لتطوير أدائهم وطريقة تدريسهم؟ وهل يتقبل معلم 3

 

……………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………… 

 

 القراءة عند التالميذ في المرحلة االبتدائية؟  ما هي وجهة نظرك في مخرجات تعليم 4

 

……………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………… 

 

 صادق دعواتهتقبل خالص شكر الباحث و. مشاركتك في اإلجابة على هذه االستبانة موضع تقديرينا
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Appendix 6: Questionnaire III 

 

Dear Teacher/  

Researcher is conducting a study entitled: “Evaluating Saudi Teachers’ Knowledge and 

Skills in Teaching Primary School Students to Read in Arabic" This study is attempting to answer the 

following questions:  

- What are the required skills-based competencies (planning, presentation and evaluation) for the 

teaching of Arabic reading in the upper grades of primary schools in Saudi Arabia?  

- How well do the Saudi teachers in the upper grades of primary school know the skills-based 

competencies (planning, presentation and evaluation) for teaching Arabic reading? 

- How important do Saudi teachers in the upper grades of primary school rate the skill-based 

competencies (planning, presentation and evaluation) for teaching Arabic reading? 

- How do Saudi teachers in the upper grades of primary school apply the required planning skills-based 

competencies for teaching Arabic reading?  

- How do Saudi teachers in the upper grades of primary school apply the required presentation and 

evaluation skills-based competencies for teaching Arabic reading?  

In the effort to answer the previous questions and achieve the objectives of the study; the 

researcher worked to review the literature on the teaching of reading, and analysing the results of 

previous studies on the Arabic language curricula and methods, which relevance to the subject of this 

study. In order to identify the skills needed to teach reading in the last grades of primary school. The 

researcher concluded to the list of skills that are seen as necessary for teaching reading, classified in 

three main axes: 

- The skills needed to plan the reading lesson. 

- The skills needed to present the reading lesson. 

- The skills needed to evaluate the reading lesson. 

It is known about your Excellency’s scientific ability and wide experience in the field of 

teaching Arabic language; the researcher hopes you kindly read the attached list of skills, express your 

opinion about how important these skills in teaching reading at upper grades of primary school, by 

ticking (√) in one of the boxes allocated for the level of performance (important – important in most 

cases- don’t know – not important in most cases – not important). The researcher hopes that you will 

kindly answer questions that in the end of the questionnaire to enrich the study and achieve its aims. 

 

Researcher 

 

Adel Abdullah Alkahtani 
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SECTION (1) 

Demographic Information 

This group of questions asks you to provide some demographic information about yourself.  

 

 

PERSONAL 

What is your name? (Optional) 1. 

 

( ________________________________________________ ) 

 

 

EDUCATION 

What is your highest level of education? 2. 

 

 Bachelor degree 

 Master’s degree 

 Other (specify) 

 

 

EXPERIENCE 

For how many years have you been teaching Arabic language?  3. 

 

( ________________________________________________ ) 

 

 

What is the name of the school where you teach? 4. 

 

( ________________________________________________ ) 
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SECTION (2) 

  

This section aims to explore your opinion about the importance of the skills of teaching primary 

school students to read in Arabic. This exploration attempts to investigate the following three key stages of 

reading instruction: planning stage, presentation stage, and evaluation stage.  

 

Instructions: This section contains statements. Please, indicate how much you disagree or agree 

with the importance of each statement, using the scale given below. If you are unsure about your answer to a 

given item, think about it for a moment before responding. Please, mark your answer by ticking one box for 

each statement. 

 

 

Statements 

 
 Im

p
o
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t 
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p
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 c

a
se

s 
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N
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N
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First axis:  

Planning skills 

 

     

1 Determine the previous expertise of students relevant to the lesson 5 4 3 2 1 

2 Determine the reading skills needed by students during the reading 

lesson 

5 4 3 2 1 

3 Identify new vocabulary in the reading text 5 4 3 2 1 

4 Determine the lesson units in which students can identify the main 

ideas and sub- ideas 

5 4 3 2 1 

5 Formulate comprehensive and diverse behavioural objectives which 

are linked with the students' experiences 

5 4 3 2 1 

6 Select the appropriate conditions and teaching aids that raise the 

motivation of students during the lesson 

5 4 3 2 1 

7 Choose appropriate teaching methods that provide students with the 

skills of reading, taking into account individual differences between 

students 

5 4 3 2 1 

8 Select the teaching aids relevant to the objectives of lesson and 

appropriate to the level of students  

5 4 3 2 1 

9 Determine the appropriate literacy activities (during class and after 5 4 3 2 1 
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Statements 
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class) that develop reading skills 

10 Determine the appropriate methods of evaluation for each of the 

behavioural objectives  

5 4 3 2 1 

11 Determine the timeframe for the implementation of each stage of 

the lesson  

5 4 3 2 1 

12 Determine appropriate homework related to class work  5 4 3 2 1 

Second Axis:  

Presentation skills 

 

     

13 Introduce the reading text with an appropriate manner 5 4 3 2 1 

14 Use the experience of students in the lesson 5 4 3 2 1 

15 Display the reading text in front of the students 5 4 3 2 1 

16 Train the students on the skill of silent reading 5 4 3 2 1 

17 Guide students to put lines under each difficult word  in the text 5 4 3 2 1 

18 Discuss with the students after silent reading to confirm their 

understanding of the text 

5 4 3 2 1 

19 Explain the text difficulties with appropriate teaching methods 5 4 3 2 1 

20 Discuss the main idea in the text with the students 5 4 3 2 1 

21 Explain concepts and new vocabulary on the board   5 4 3 2 1 

22 Guide students to employ new vocabulary in meaningful sentences 5 4 3 2 1 

23 Perform a model of reading aloud 5 4 3 2 1 

24 Train students to read with correct pronunciation and language 

rules 

5 4 3 2 1 

25 Divide the text into units 5 4 3 2 1 

26 Explain each of the text ideas in clear language 5 4 3 2 1 

27 Motivate the students to extract the contained ideas of the text 5 4 3 2 1 

28 Link the text ideas to each other 5 4 3 2 1 

39 Link the text ideas with  the students' experiences and their 

environment 

5 4 3 2 1 

30 Ensure a free atmosphere between the students to express their 

ideas and opinions 

5 4 3 2 1 

31 Train the students to read critically 5 4 3 2 1 
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Statements 
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Third Axis:  

Evaluation skills 

 

     

32 Organize the time between reading, discussion, explanation, and 

training of reading skills 

5 4 3 2 1 

33 Use teaching aids in a timely and interesting manner 5 4 3 2 1 

34 Use formative evaluation relevant to the lesson  5 4 3 2 1 

35 Use summative evaluation relevant to the lesson 5 4 3 2 1 

36 Use diverse questions that develop higher mental processes for 

students 

5 4 3 2 1 

37 Ask questions in a clear well-formulated manner regarding the text 

ideas 

5 4 3 2 1 

38 Ask questions linking the reading lesson with other language skills 5 4 3 2 1 

39 Instruct the students to summarise the text 5 4 3 2 1 

40 Link evaluation process with the lesson behavioural objectives 5 4 3 2 1 

41 Follow up on students' homework 5 4 3 2 1 

42 Reinforce students’ answers 5 4 3 2 1 

43 Correct students' mistakes and give the appropriate feedback 5 4 3 2 1 
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SECTION (3): Open-Ended Questions 

What do you think about the Arabic language teacher’s preparation program you 

underwent during your teacher education program? 

1. 

 

………………………………………………………………………………………………………

………………………………………………………………………………………………………

……………………………………………………………………………………………………… 

What does teacher need for applying reading teaching skills in primary school in 

appropriate way? 

2. 

 

………………………………………………………………………………………………………

………………………………………………………………………………………………………

……………………………………………………………………………………………………… 

Do you benefit from the supervision that is applied in teaching Arabic language in 

primary school? 

3. 

 

………………………………………………………………………………………………………

………………………………………………………………………………………………………

……………………………………………………………………………………………………… 

Is there a gap between the theory and the reality in teaching the primary school 

students to read? 

4. 

 

………………………………………………………………………………………………………

………………………………………………………………………………………………………

……………………………………………………………………………………………………… 

 

 

Your contribution to this research is greatly appreciated. Thank you very much. 
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                        Arabic Translation of Questionnaire III 

(For Teachers of Arabic Language)  

 

 حفظه اهلل/                                                          سعادة المعلم

 السالم عليكم ورحمة اهلل وبركاته                             وبعد

حلة االبتدائية تقويم معرفة وأداء المعلمين لمهارات تدريس القراءة في الصفوف العليا من المر: " فيقوم الباحث بإجراء دراسة بعنوان 

 :وتحاول هذه الدراسة اإلجابة عن التساؤالت التالية ،"في المملكة العربية السعودية

 ؟في المملكة العربيةالسعودية المرحلة االبتدائيةفي  القراءةلتدريس  (إعدادًا، وتنفيذًا ، وتقويمًا)  المهارات الالزمة هيما -

 ؟تدريس القراءة العربية( إعدادًا، وتنفيذًا ، وتقويمًا)البتدائية لمهارات المرحلة االصفوف العليا بما مدى معرفة معلمي  -

 تدريس القراءة العربية؟ ( إعدادًا، وتنفيذًا ، وتقويمًا)أهمية مهارات  المرحلة االبتدائيةالصفوف العليا بكيف يقدر معلمو  -

 ؟زمة لتدريس القراءة العربيةمهارات التخطيط الال المرحلة االبتدائيةالصفوف العليا بمعلمو كيف يطبق  -

 ؟مرحلة االبتدائية مهارات التنفيذ والتقويم الالزمة لتدريس القراءة العربيةبالالصفوف العليا كيف يطبق معلمو  -

 

وسعيًا لإلجابة عن التساؤالت السابقة وتحقيقًا ألهداف الدراسة ؛ عمل الباحث على مراجعة أدبيات تعليم القراءة ، وتحليل نتائج 

لدراسات المتخصصة في مناهج اللغة العربية وطرائق تدريسها ذات العالقة المباشرة بموضوع الدراسة ؛ بغية الوقوف على ا

المهارات الالزمة لتدريس القراءة في الصفوف األخيرة من المرحلة االبتدائية، وخلص الباحث إلى قائمة بالمهارات التي يرى أنها 

 : في ثالثة محاور رئيسة هي الزمة لتدريس القراءة، صنفها 

 .درس القراءة  عدادمهارات الزمة إل -

 .درس القراءةتنفيذ مهارات الزمة ل -

 .درس القراءة تقويممهارات الزمة ل -

الواسعة في مجال تعليم اللغة العربية؛ فإن الباحث يرجو منك التكرم بقراءة قائمة القدرة العلمية والخبرة ولما عرف عن سعادتكم 

هارات المرفقة، وإبداء رأيك حول مدى أهمية المهارات التالية في تدريس القراءة في الصفوف العليا من المرحلة االبتدائية، وذلك الم

غير  –ال أعلم  –مهمة أغلب األحيان -مهمة ) أمام كل مهارة، في إحدى الخانات المخصصة لـمستوى األداء (  √) بوضع عالمة 

كما يرجو الباحث من سعادتكم التكرم باإلجابة على االسئلة التي في آخر االستبيان إلثراء الدراسة (. مهمة غير –مهمة أغلب األحيان 

 .وتحقيق أهدافها

 وجزاكم اهلل خير الجزاء على حسن تعاونكم ،،،

 

 الباحث

 عادل بن عبداهلل منصور القحطاني
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 القسم األول

 معلومات شخصية

  

 شخصية

 

1 

 

  (اختياري) االسم 

 

............................................................................................................................()................................. 

 

 علمية

 

2 

 

 ا هي أعلى درجة علمية حصلت عليها؟ م

 

  البكالوريوس

  الماجستير

  (حدد)غيرها 

 

 

 ةعملي

 

3 

 

  كم عدد سنوات خدمتك في تعليم اللغة العربية؟

 

............................................................................................................................()....................................... 

 

4 

 

 ما اسم المدرسة التي تعمل فيها؟  

 

............................................................................................................................()........................................ 
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 القسم الثاني

تدريس القراءة في هذا القسم يهدف إلى التعرف على وجهة نظرك حول مدى أهمية المهارات التالية في 

التنفيذ، ومرحلة  مرحلة اإلعداد، مرحلة: محاور رئيسة ةمن خالل ثالث. الصفوف العليا من المرحلة االبتدائية

 .التقويم

يرجى منك تحديد درجة موافقتك ألهميتها أو درجة عدم موافقتك . هذا القسم يحتوى على مهارات: تعليمات

ا كنت غير متأكد من اإلجابة حول أي مهارة، اعد التفكير حولها قبل إذ. ألهميتها مستخدما المقياس المعطى

 .في احدى الخانات المخصصة أمام كل مهارة(  √) يرجى وضع عالمة . وضع إجابتك

مة
مه

ير
غ

 

ير
غ

ن
يا
ح
أل
 ا
ب

غل
 أ
ي

 ف
مة

مه
 

لم
ع
 أ
ال
 

ن
يا
ح
أل
 ا
ب

غل
 أ
ي

 ف
مة

مه
 

مة
مه

 

 

 

 محاور األداة

كل محورالمرتبطة بمهارات وال   

      

 المحور األول : مهارات اإلعداد 

 1 تحديد خبرات التالميذ السابقة ذات العالقة بدرس القراءة 5 4 3 2 1

 2 درس القراءة خالل التالميذ  المهارت القرائية التي يحتاجهاتحديد  5 4 3 2 1

 3 تحديد المفردات الجديدة في النص القرائي 5 4 3 2 1

 4 مكن الطالب من التعرف على األفكار الرئيسة والفرعيةيتحديد وحدات الدرس بما  5 4 3 2 1

 5 صياغة أهداف سلوكية شاملة ومتنوعة وربطها بخبرات التالميذ  5 4 3 2 1

 6 اختيار األساليب والوسائل المناسبة التي تحفز التالميذ في أثناء الدرس  5 4 3 2 1

1 2 3 4 5 

التالميذ بمهارات القراءة مع األخذ في اختيار أساليب التدريس المناسبة التي تزود 

 االعتبار الفروق الفردية بينهم

7 

 8 اختيار الوسائل التعليمية التي لها عالقة بأهداف الدرس وتناسب مستوى التالميذ 5 4 3 2 1

 9 ئية مهارات القراالالتي تطور الصفية والالصفية تعيين األنشطة اللغوية  5 4 3 2 1

 10 هداف السلوكيةلكل هدف من األساليب التقويم المناسبة تحديد أ 5 4 3 2 1

 11 درسالكل مرحلة من مراحل  تنفيذ لتعيين الوقت الزمني  5 4 3 2 1

 12 ذي العالقة بالنشاط الصفيالواجب المنزلي  تعيين 5 4 3 2 1



 

Appendices 279 

مة
مه

ير
غ

 

ير
غ

ن
يا
ح
أل
 ا
ب

غل
 أ
ي

 ف
مة

مه
 

لم
ع
 أ
ال
 

ن
يا
ح
أل
 ا
ب

غل
 أ
ي

 ف
مة

مه
 

مة
مه

 

 

 

 محاور األداة

كل محورالمرتبطة بمهارات وال   

      

 

 المحور الثاني :  مهارات التنفيذ 

 

 13 يقة مناسبةالتمهيد للنص المقروء بطر 5 4 3 2 1

 14 توظيف خبرات التالميذ السابقة خالل الدرس    5 4 3 2 1

 15 عرض النص القرائي أمام التالميذ 5 4 3 2 1

 16 تدريب التالميذ على مهارة القراءة الصامتة  5 4 3 2 1

 17  توجيه التالميذ لوضع خط تحت كل مفردة تغمض عليهم في النص 5 4 3 2 1

 18 حاور مع التالميذ بعد القراءة الصامتة للتأكد من فهمهم للنص الت 5 4 3 2 1

 19 شرح النقاط الصعبة في النص المقروء بأساليب تدريسية مناسبة 5 4 3 2 1

 21 مناقشة التالميذ حول الفكرة الرئيسة في النص  5 4 3 2 1

 21 شرح المفردات الجديدة وأفكار الدرس على السبورة  5 4 3 2 1

 22 توجيه التالميذ لتوظيف المفردات الجديدة في جمل مفيدة 5 4 3 2 1

 23 قراءة الدرس قراءًة جهرية 5 4 3 2 1

 24 تدريب التالميذ على القراءة مع مراعاة النطق السليم والقواعد اللغوية 5 4 3 2 1

 25 تقسيم النص إلى وحدات فكرية 5 4 3 2 1

 26 اضحةشرح أفكار الدرس بلغة و 5 4 3 2 1

 27 حث التالميذ على استخراج األفكار المتضمنة في النص  5 4 3 2 1

 28 ربط أفكار الدرس بعضها بعضًا  5 4 3 2 1

 29 ربط أفكار الدرس بخبرات التالميذ والبيئة من حولهم 5 4 3 2 1

 31 توفير جو من الحرية بين التالميذ للتعبير عن افكارهم وآرائهم 5 4 3 2 1

 31 تدريب التالميذ على القراءة الناقدة 5 4 3 2 1
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 محاور األداة

كل محورالمرتبطة بمهارات وال   

     

 

 المحور الثالث : مهارات التقويم

 

 32 تدريب على مهارات القراءةالوتنظيم وقت الحصة بين القراءة، المناقشة، الشرح  5 4 3 2 1

 33  مناسبةطريقة التعليمية في الوقت المحدد وباستخدام الوسائل  5 4 3 2 1

 34 لدرسالمناسب لخدام التقويم المرحلي است 5 4 3 2 1

 35 لدرسالمناسب لاستخدام التقويم النهائي  5 4 3 2 1

 36 عند التالميذالعليا استخدام األسئلة المتنوعة التي تنمي العمليات العقلية  5 4 3 2 1

 37 حول أفكار النص طرح األسئلة بلغة سليمة وطريقة واضحة  5 4 3 2 1

 38 أسئلة لربط درس القراءة بالمهارات اللغوية األخرى طرح 5 4 3 2 1

 39 توجيه التالميذ لتلخيص النص  5 4 3 2 1

 41 السلوكية للدرسهداف عملية التقويم باألربط  5 4 3 2 1

 41 متابعة واجبات التالميذ المنزلية 5 4 3 2 1

 42  لتالميذإجابات اتعزيز  5 4 3 2 1

 43 التالميذ وإعطاء التغذية الراجعة المناسبةتصحيح أخطاء  5 4 3 2 1
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 القسم الثالث

 أسئلة مفتوحة

 ما رأيك في برنامج إعداد معلم اللغة العربية الذي درسته خالل فترة إعدادك للتدريس؟ 1

 

………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………

…………………………………………………………………….............................................................................. 

 

 ماذا يحتاج المعلم كي يطبق مهارات تدريس القراءة في المرحلة اإلبتدائية بالطريقة المناسبة؟ 2

 

………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………

…………………………………………………………………….............................................................................. 

 

3 

هل تستفيد من برنامج اإلشراف التربوي الذي يطبق على تدريس اللغة العربية في المرحلة 

 االبتدائية؟

 

………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………

…………………………………………………………………….............................................................................. 

 

 هل توجد فجوة بين النظرية والواقع في تعليم تالميذ المرحلة االبتدائية مقرر القراءة؟ 4

 

………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………

…………………………………………………………………….............................................................................. 

 

 ص شكر الباحث وصادق دعواتهتقبل خال. مشاركتك في اإلجابة على هذه االستبانة موضع تقديرينا
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Appendix 7: Content Analysis Checklist  

Content Analysis Checklist of Reading Teachers’ Lessons Preparation 

Plans in the Upper Grades of Primary School 

Teacher’s name:   

School: 

Years of experience: 

Performance level 
Planning skills 

None Poor Fair Good Excellent 

     
Determine the previous expertise of students 

relevant to the lesson 

1 

     
Determine the reading skills needed by 

students during the reading lesson 

2 

     Identify new vocabulary in the reading text 
3 

     
Determine the lesson units in which students 

can identify the main ideas and sub- ideas 

4 

     

Formulate comprehensive and diverse 

behavioural objectives which are linked with 

the students' experiences 

5 

     

Select the appropriate conditions and 

teaching aids that raise the motivation of 

students during the lesson 

6 

     

Choose appropriate teaching methods that 

provide students with the skills of reading, 

taking into account individual differences 

between students 

7 

     

Select the teaching aids relevant to the 

objectives of lesson and appropriate to the 

level of students  

8 

     

Determine the appropriate literacy activities 

(during class and after class) that develop 

reading skills 

9 

     

Determine the appropriate methods of 

evaluation for each of the behavioural 

objectives  

10 

     
Determine the timeframe for the 

implementation of each stage of the lesson  

11 

     
Determine appropriate homework related to 

class work  

12 
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 بطاقة تحليل محتوى

 فوف العيا من المرحلة االبتدائيةدفاتر إعداد الدروس لمعلمي القراءة في الص بطاقة تحليل محتوى

 

 اسم المعلم
 

 اسم المدرسة
 

 عدد سنوات الخدمة
 

 مهارات اإلعداد
 مستوى األداء

 ال يمارس ضعيف متوسط جيد عاٍل

تحديد خبرات التالميذ السابقة ذات العالقة بدرس  1

 القراءة
     

تحديد المهارت القرائية التي يحتاجها التالميذ  2

 القراءة خالل درس 
     

      تحديد المفردات الجديدة في النص القرائي 3

يمكن الطالب من تحديد وحدات الدرس بما  4

 التعرف على األفكار الرئيسة والفرعية
     

صياغة أهداف سلوكية شاملة ومتنوعة وربطها  5

 بخبرات التالميذ 
     

اختيار األساليب والوسائل المناسبة التي تحفز  6

 تالميذ في أثناء الدرس ال

     

اختيار أساليب التدريس المناسبة التي تزود  7

التالميذ بمهارات القراءة مع األخذ في االعتبار 

 الفروق الفردية بينهم

     

اختيار الوسائل التعليمية التي لها عالقة بأهداف  8

 الدرس وتناسب مستوى التالميذ
     

ية والالصفية التي تعيين األنشطة اللغوية الصف 9

 تطور المهارات القرائية 
     

تحديد أساليب التقويم المناسبة لكل هدف من  11

 األهداف السلوكية

     

تعيين الوقت الزمني لتنفيذ  كل مرحلة من مراحل  11

 الدرس
     

 تعيين الواجب المنزلي ذي العالقة بالنشاط الصفي 12
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Appendix 8: Observation Checklist 

Observation checklists of teacher performance for the skills of teach reading in the upper 

grades of primary school during the lesson time. 

Name:  

School: 

 

Years of experience: 

Performance level 
Presentation skills 

None Poor Fair Good Excellent 

     Introduce the reading text with an appropriate 

manner 

1 

     Use the experience of students in the lesson 
2 

     Display the reading text in front of the students 
3 

     Train the students on the skill of silent reading 
4 

     Guide students to put lines under each difficult 

word  in the text 

5 

     Discuss with the students after silent reading to 

confirm their understanding of the text 

6 

     Explain the text difficulties with appropriate 

teaching methods 

7 

     Discuss the main idea in the text with the students 
8 

     Explain concepts and new vocabulary on the board   
9 

     Guide students to employ new vocabulary in 

meaningful sentences 

10 

     Perform a model of reading aloud 
11 

     Train students to read with correct pronunciation 

and language rules 

12 

     Divide the text into units 
13 

     Explain each of the text ideas in clear language 

 

14 

     Motivate the students to extract the contained ideas 

of the text 

15 

     Link the text ideas to each other 

 

16 

     Link the text ideas with  the students' experiences 

and their environment 

17 

     Ensure a free atmosphere between the students to 

express their ideas and opinions 

18 

     Train the students to read critically 
19 
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 Evaluation skills 

1 2 3 4 5 Organize the time between reading, discussion, 

explanation, and training of reading skills 

20 

1 2 3 4 5 Use teaching aids in a timely and appropriate 

manner 

21 

1 2 3 4 5 Use formative evaluation relevant to the lesson  
22 

1 2 3 4 5 Use summative evaluation relevant to the lesson 
23 

1 2 3 4 5 Use diverse questions that develop higher mental 

processes for students 

24 

1 2 3 4 5 Ask questions in a clear well-formulated manner 

regarding the text ideas 

25 

1 2 3 4 5 Ask questions linking the reading lesson with other 

language skills 

26 

1 2 3 4 5 Instruct the students to summarise the text 
27 

1 2 3 4 5 Link evaluation process with the lesson behavioural 

objectives 

28 

1 2 3 4 5 Follow up on students' homework 
29 

1 2 3 4 5 Reinforce students’ answers 
30 

1 2 3 4 5 Correct students' mistakes and give the  appropriate 

feedback 

31 
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مالحظةبطاقة   

أداء المعلم لمهارات تدريس القراءة في الصفوف العليا من المرحلة االبتدائية بطاقة مالحظة  

  اسم المعلم

  اسم المدرسة

  عدد سنوات الخدمة

تنفيذالمهارات   
 مستوى االداء

 ال يمارس ضعيف توسطم جيد عاٍل

1 
 التمهيد للنص المقروء بطريقة مناسبة

     

خبرات التالميذ السابقة خالل توظيف  2

 الدرس   
     

      عرض النص القرائي أمام التالميذ 3

تدريب التالميذ على مهارة القراءة  4

 الصامتة 
     

توجيه التالميذ لوضع خط تحت كل مفردة  5

  تغمض عليهم في النص
     

التحاور مع التالميذ بعد القراءة الصامتة  6

 نص للتأكد من فهمهم لل
     

شرح النقاط الصعبة في النص المقروء  7

 بأساليب تدريسية مناسبة
     

مناقشة التالميذ حول الفكرة الرئيسة في  8

 النص 
     

شرح المفردات الجديدة وأفكار الدرس  9

 على السبورة 
     

توجيه التالميذ لتوظيف المفردات الجديدة  11

 في جمل مفيدة
     

      س قراءًة جهريةقراءة الدر 11

تدريب التالميذ على القراءة مع مراعاة  12

 النطق السليم والقواعد اللغوية
     

      تقسيم النص إلى وحدات فكرية 13

شرح كل فكرة من أفكار الدرس بلغة  14

 واضحة
     

حث التالميذ على استخراج األفكار  15

 المتضمنة في النص 
     

      س بعضها بعضًا ربط أفكار الدر 16

ربط أفكار الدرس بخبرات التالميذ والبيئة  17

 من حولهم
     

توفير جو من الحرية بين التالميذ للتعبير  18

 عن افكارهم وآرائهم
     

      تدريب التالميذ على القراءة الناقدة 19
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 تقويمالمهارات 
 مستوى االداء

 ال يمارس ضعيف توسطم جيد عاٍل

ظيم وقت الحصة بين القراءة، المناقشة، تن 21

 الشرح والتدريب على مهارات القراءة
     

استخدام الوسائل التعليمية في الوقت  21

 المحدد وبطريقة مناسبة 
     

      استخدام التقويم المرحلي المناسب للدرس 22

23 
 استخدام التقويم النهائي المناسب للدرس

     

المتنوعة التي تنمي  استخدام األسئلة 24

 العمليات العقلية العليا عند التالميذ
     

طرح األسئلة بلغة سليمة وطريقة واضحة  25

 حول أفكار النص 
     

طرح أسئلة لربط درس القراءة بالمهارات  26

 اللغوية األخرى
     

      توجيه التالميذ لتلخيص النص  27

وكية ربط عملية التقويم باألهداف السل 28

 للدرس
     

      متابعة واجبات التالميذ المنزلية 29

      تعزيز إجابات التالميذ  31

تصحيح أخطاء التالميذ وإعطاء التغذية  31

 الراجعة 

 المناسبة
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Appendix 9: Approval for Conducting the Study in Asir Province 
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Arabic Translation of Approval for Conducting the Study in Asir Province 

 

 عادل القحطاني: بخصوص

 موافقة على اجراء دراسة: الموضوع

 

 إلى من يهمه األمر 

 

عادل القحطاني، طالب الدكتوراة في جامعة قرفيث بأستراليا، لديه الصالحية الكاملة والدعم . ن السيدأنشهد 

علمين في تدريس تالميذ المرحلة االبتدايئة القراءة العربية في لتطبيق دراسة بعنوان تقويم معرفة ومهارة الم

عادل . إدارة التربية والتعليم في عسير أصدرت هذا الخطاب بناًء على طلب السيد. الممكلة العربية السعودية

 .القحطاني لتأكيد موافقتنا وتعاوننا ودعمنا لهده الدراسة

 

 

 مدير إدارة التربية والتعليم في عسير

 

 وي محمد الكركمانجل
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Appendix 10: Saudi Universities Statistics 

Saudi universities statistics (Ministry of Higher Education, 2013b) 

Total No. 
of 

Students 
Teachers Instructors Lecturers 

Assistant 
Professors 

Associate 
Professors 

Professors 
Academic 
Institution 

61381 84 1,219 492 1,255 489 328 
Umm Al-Qura 

University 

17120 217 113 95 200 109 51 
Islamic 

University 

54302 47 781 466 775 336 209 

Al-Imam 

Mohammad Ibn 

Saud Islamic 

University 

51,168 126 1,102 690 1,536 839 659 
King Saud 

University 

52,450 558 2,094 966 2,174 931 505 
King Abdulaziz  

University 

8,911 59 51 309 340 168 118 

King Fahd 

University of 

Petroleum and 

Minerals 

21,856 44 325 218 526 183 91 
King Faisal 

University 

41,620 0 743 344 881 277 84 
King Khalid 

University 

31,549 16 727 292 714 190 114 
Qassim 

University 

45,787 0 612 225 574 157 65 
Taibah 

University 

37,558 60 544 214 617 189 91 Taif University 

900 9 90 36 189 13 14 

King Saud bin 

Abdulaziz 

University for 

Health Sciences 

44,225 67 338 572 490 138 108 Jazan University 

27,696 15 402 417 532 75 17 
University of 

Ha'il 

19,855 20 269 267 205 39 10 
Al Jouf 

University 

17,565 23 330 166 285 50 27 
University of 

Tabuk 

14,290 5 230 189 324 59 29 
Al Baha 

University 

9,662 8 314 153 175 21 19 
Najran 

University 

22,317 0 136 329 498 76 35 

Princess Nora 

bint 

Abdulrahman 

University 

9,244 15 94 113 89 29 16 

Northern 

Borders 

University 

10,767 32 198 281 200 35 15 
Shagra 

University 

22,547 7 320 189 201 64 26 
Al Kharj 

 University 

30,234 37 62 393 933 276 120 
University of 

Dammam 

12,333 8 123 104 225 18 9 
Almajmaah 

University 

665,337 1,1457 11,779 7,520 13,938 4,761 2,760 Total 
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Appendix 11: Griffith University Ethics Clearance 
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Appendix 12: Academic Consent to Participate 

 

 

Faculty of Education 

 

School of Education & Professional Studies 

(Brisbane, Logan) 

 

 

Academic’s Information and Consent sheet to Participate in 

This Research Titled 

 

Evaluating Saudi teachers’ knowledge and skills in 

teaching primary school students to read in Arabic 
 

Supervisor: 

Associate Professor Rod Gardner 

Griffith Institute for Educational Research 

and School of Education & Professional Studies (Brisbane, Logan) 

Mt Gravatt campus  

Griffith University 

176 Messines Ridge Road 

Mt Gravatt QLD 4122 
 

 

Researcher:  

Adel Alkahtani 

School of Education & Professional Studies (Brisbane, Logan)  

Mt Gravatt campus  

Griffith University 

176 Messines Ridge Road 

Mt Gravatt QLD 4122 
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Dear Academic, 

    This researcher aims to investigate Saudi teachers’ knowledge and skills in 

teaching primary school students to read in Arabic. In terms of achieving these aims, 

the investigation will attempt to answer the following questions: 

1. What are the required skills-based competencies (planning, presentation and 

evaluation) for the teaching of Arabic reading in the upper grades of primary schools 

in Saudi Arabia?  

2. How well do the Saudi teachers in the upper frades of primary school know 

the skills-based competencies (planning, presentation and evaluation) for teaching 

Arabic reading? 

3. How important do Saudi teachers in the upper grades of primary school rate 

the skill-based competencies (planning, presentation and evaluation) for teaching 

Arabic reading? 

4. How do Saudi teachers in the upper grades of primary school apply the 

required planning skills-based competencies for teaching Arabic reading?  

5. How do Saudi teachers in the upper grades of primary school apply the 

required presentation and evaluation skills-based competencies for teaching Arabic 

reading? 

The researcher will be investigating the knowledge and performance of teachers of 

reading, by applying some instruments (questionnaires, classroom observations and 

content analysis checklist). These instruments will be applied at 2012, during 

semester Two in Saudi Arabia, which runs from January to May.   

    By signing below, you will give permission for yourself to participate in this 

study. You confirm that you have read and understand the information package, and 

in particular you have noted that:  

- You have had any questions answered, and you are happy with this. 

- You understand that there will be no benefit to you for taking part in this 

research. 

- You understand that taking part in this research is your choice, and that this will 

not affect rights, participation or any other matter at your work place. 

- You understand that you can contact the Manager Research Ethics, at Griffith 

University Human Research Ethics Committee on +61737355585, (or research-

ethics@griffith.edu.au) if you have any concerns about the ethical conduct of the 

research. 

- You understand that if you have any more questions, you can contact the 

researcher on the local contact number. 

- You understand that if you cannot speak English, and you have any concerns 

about the ethical conduct of the research. You can contact researcher on the local 

contact numbers, and the researcher will be promptly notified the Manager Research 

Ethics, at Griffith University Human Research Ethics Committee.   

- You understand that you can withdraw from this research at any time, without 

comment or penalty. 

- You understand that the results of this research may be published.  

mailto:research-ethics@griffith.edu.au
mailto:research-ethics@griffith.edu.au
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- You understand that your name and your faculty will not be provided to your 

university or Ministry of Higher Education.  

- You understand that your name and your faculty will not be identified in this 

study. 

- You understand that you have the right to obtain information about the results of 

this research, and the researcher will provide you with the outcomes after research 

have been conducted. These information and outcomes will be written in English 

Language and Arabic Language. 

- You prefer to receive the outcomes of this research by one of the following 

options: ( Please circle)  

 

1- Email.                 2- Mail             3- Both. 
 

- You agree to take part in this research. 
 

Name   

Signature  

Date  

Email address   

Mail address   
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Arabic Translation of Academic Consent to Participate  

 

 

 

 قريفيث جامعة

 التربية كلية

 بعنوان راسةد في للمشاركة العربية اللغةعضو هيئة تدريس  موافقة

 تدريس فيالمعلمين السعوديين  ومهارة معرفة تقويم

 القراءة العربية االبتدائية المرحلة تالميذ

 

 :المشرف على دراسة الدكتوراة

 رود غاردنر/ أستاذ مشارك

 (بريسبان ، لوغان)الدراسات التربوية بجامعة قريفيث مركز البحوث التربوية وكلية 

 فرع الماونت قرافات

 شارع مسنس 176

  4122الرمز البريدي 

 

 

 :الباحث

 عادل بن عبداهلل القحطاني

 (برزبن ، لوقن)كلية الدراسات التربوية بجامعة قريفيث 

 فرع الماونت قرافات 

 شارع مسنس  176

  4122الرمز البريدي 
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 ،و هيئة التدريسعض عزيزي

 

 باللغة قراءةلل االبتدائية المدارس تالميذ تدريس في المعلمين ومهارات معرفةبحث  إلى الباحث يهدف   

  :التالية األسئلة على اإلجابة يحاول البحث فإن ،الهدف ذاه ولتحقيق .السعودية العربية المملكة في العربية

في المملكة  المرحلة االبتدائيةفي  القراءةلتدريس  (، وتقويمًا إعدادًا، وتنفيذًا)  المهارات الالزمة هيما -

 ؟العربيةالسعودية

تدريس ( إعدادًا، وتنفيذًا ، وتقويمًا)المرحلة االبتدائية لمهارات الصفوف العليا بما مدى معرفة معلمي  -

 ؟القراءة العربية

تدريس ( إعدادًا، وتنفيذًا ، وتقويمًا)أهمية مهارات  المرحلة االبتدائيةالصفوف العليا بكيف يقدر معلمو  -

 القراءة العربية؟ 

 ؟مهارات التخطيط الالزمة لتدريس القراءة العربية المرحلة االبتدائيةالصفوف العليا بكيف يطبق معلمو  -

بالمرحلة االبتدائية مهارات التنفيذ والتقويم الالزمة لتدريس القراءة الصفوف العليا كيف يطبق معلمو  -

 ؟العربية

 

 المالحظاتاستبيانات، )  األدوات بعض تطبيق خالل من القراءة،معلمي  وأداء معرفة في سيبحث الباحث   

 الثاني الدراسي الفصل خالل ،2012  عام في األدوات هذه تطبيق سيتمو(. محتوىال تحليل، وقائمة الصفية

 .مايوشهر  الى يناير شهر  من يمتد والذي السعودية، العربية المملكة في

كافة  وفهمت قرأت أنك تؤكد أنتو . لنفسك بالمشاركة في هذا البحث اإلذن تعطي فإنك أدناه، بالتوقيع

 :يلي مافهمت  الخصوص وجه وعلى المعلومات،

 .وراض عن هذا ،أنت حصلت على إجابة لكل تساؤالتك  -

 .البحث هذا في مشاركتهمنفعة مادية مقابل ال أي هناك يكون لن أنه تدرك أنت  -

أمر آخر يتعلق  أي وأ يكعل يؤثر لن هذا وأن اختيارك،ب هو البحث هذا فيمشاركتك  أن تدرك تأن  -

 .بوظيفتك

على  ريفيثامعة قج في البحوث اإلنسانية أخالقياتلجنة  مديرب االتصال يمكنك أن تدرك نتأ  -

 حول حظاتمال أية لديك كان إذا research-ethics@griffith.edu.au وأ ،61737355585+

  .للبحث أخالقيات هذا

 .المحلي االتصال رقم على الباحثب االتصال يمكنك أخرى، أسئلة أي لديك كان إذا هأن تدرك تأن  -

 .لبحثا أخالقيات هذا حول تساؤالت لديك وكان اإلنجليزية، باللغةتتحدث  ال كنت إذا أنه تدرك تأن  -

اإلنسانية  البحوث أخالقياتمدير إخطار يتم وسوف محلية،ال االتصال أرقام على الباحثب االتصال يمكنك

 .على وجه السرعة ريفيثق جامعة في

 .أي مسؤولية دون وقت، أي في البحث هذا المشاركة في من االنسحاب يمكنك هأن تدرك نتأ  -

 .تنشر قد البحث هذا نتائج أن تدرك تأن  -

 . ما لجامعتك أو وزارة والتعليم العالياإلفصاح عنه يتم لناسمك واسم كليتك  أن تدركأنت   -

 . اإلفصاح عنهما في هذه البحث يتم لناسمك واسم كليتك  أن تدركأنت  -

 نتائجال الباحث لك وسيقدم البحث، هذا نتائج حول معلومات على الحصول في الحق لديك أن تدرك تأن  -

 .العربية واللغة اإلنجليزية اللغةبستكون مكتوبة  والنتائج المعلوماتهذه . اإلنتهاء من البحث بعد
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 :التالية الخيارات أحدث عبر البح هذا نتائجأنت تفضل إستالم   -

 .كالهما -3 .           البريد -2 .        اإللكتروني البريد -1      دائرة وضع  يرجى

 .البحث هذا في المشاركة على توافق أنت  -

 

 االسم  

 التوقيع  

 التاريخ 

 يل االيم 

 العنوان البريدي 
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Appendix 13: Supervisor’s Consent to Participate 

 

 

Faculty of Education 

 

School of Education & Professional Studies 

(Brisbane, Logan) 

 

 Supervisor’s Information and Consent sheet to Participate in 

This Research Titled 

 

Evaluating Saudi teachers’ knowledge and skills in 

teaching primary school students to read in Arabic 

Supervisor: 

Associate Professor Rod Gardner 

Griffith Institute for Educational Research 

and School of Education & Professional Studies (Brisbane, Logan) 

Mt Gravatt campus  

Griffith University 

176 Messines Ridge Road 

Mt Gravatt QLD 4122 
 

 

Researcher:  

Adel Alkahtani 

School of Education & Professional Studies (Brisbane, Logan)  

Mt Gravatt campus  

Griffith University 

176 Messines Ridge Road 

Mt Gravatt QLD 4122 
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Dear Supervisor,  

 

   The researcher aims to investigate teachers' knowledge and skills in 

teaching primary school students to read in Arabic in Saudi Arabia. In terms of 

achieving these aims, the investigation will attempt to answer the following 

questions: 

1. What are the required skills-based competencies (planning, presentation and 

evaluation) for the teaching of Arabic reading in the upper grades of primary 

schools in Saudi Arabia?  

2. How well do the Saudi primary school teachers know the skills-based 

competencies (planning, presentation and evaluation) for teaching Arabic reading? 

3. How important do Saudi taechers in the upper grades of primary school rate 

the skill-based competencies (planning, presentation and evaluation) for teaching 

Arabic reading? 

4. How do Saudi teachers in the upper grades of primary school apply the 

required planning skills-based competencies for teaching Arabic reading?  

5. How do Saudi teachers in the upper grades of primary school apply the 

required presentation and evaluation skills-based competencies for teaching 

Arabic reading? 

The researcher will be investigating the knowledge and performance of 

teachers of reading, by applying some instruments (questionnaires, classroom 

observations and content analysis checklist). These instruments will be applied at 

2012, during semester two in Saudi Arabia, which runs from January to May.   

    By signing below, you give permission for yourself to participate in this 

research. You confirm that you have read and understand the information 

package, and in particular you have noted that:  

- You have had any questions answered, and you are happy with this. 

- You understand that there will be no benefit to you for taking part in this 

research. 

- You understand that taking part in this research is your choice, and that this will 

not affect rights, participation or any other matter at your work place. 

- You understand that you can contact the Manager of Research Ethics, at Griffith 

University Human Research Ethics Committee on +61737355585, (or research-

ethics@griffith.edu.au) if you have any concerns about the ethical conduct of the 

research. 

- You understand that if you have any more questions, you can contact the 

researcher on the local contact number.  

- You understand that if you cannot speak English, and you have any concerns 

about the ethical conduct of the research. You can contact researcher on the local 

contact numbers, and the researcher will be promptly notified the Manager 

Research Ethics, at Griffith University Human Research Ethics Committee.   

- You understand that if you have any concerns or questions, you can contact 

General the Directorate of education in Asir on 07 2247813, extension 606 or 619. 

- You understand that you can withdraw from this research at any time, without 

comment or penalty. 

mailto:research-ethics@griffith.edu.au
mailto:research-ethics@griffith.edu.au
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- You understand that the results of this research may be published.  

- You understand that your name and your supervision department will not be 

provided to General Directorate of Education in Asir or Ministry of Education in 

Saudi Arabia.  

- You understand that your name and your supervision department will not be 

identified in this study. 

- You understand that all information collected about teachers’ knowledge and 

skills in the teaching of reading are for this research only, and they will not be 

submitted to your employer as a part of evaluating teachers’ performance. 

- You understand that you have the right to obtain information about the results of 

this research, and the researcher will provide you with the outcomes after research 

have been conducted. These information and outcomes will be written in English 

Language and Arabic Language. 

-  You prefer to receive the outcomes of this research by one of the following 

options: (Please circle) 1- Email.  2- Mail.   3- Both.          

- You agree to take part in this research. 
 

Supervisor name  

Signature  

Date  

Email address   

Mail address   
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Arabic Translation of Supervisor’s Consent to Participate 

 

 

 

 قريفيث جامعة

 التربية كلية

 

 بعنوان دراسة في للمشاركة العربية اللغة شرفم موافقة

 تالميذ تدريس فيالمعلمين السعوديين  ومهارة معرفة تقويم

  القراءة العربية االبتدائية المرحلة

 

 

 :المشرف على دراسة الدكتوراة

 رود غاردنر/ أستاذ مشارك

 (بريسبان ، لوغان)ت التربوية بجامعة قريفيث مركز البحوث التربوية وكلية الدراسا

 فرع الماونت قرافات

 شارع مسنس 176

  4122الرمز البريدي 

 

 

 :الباحث

 عادل بن عبداهلل القحطاني

 (برزبن ، لوقن)كلية الدراسات التربوية بجامعة قريفيث 

 فرع الماونت قرافات 

 شارع مسنس  176

  4122الرمز البريدي 
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 المشرف، عزيزي

 باللغة قراءةلل االبتدائية المدارس تالميذ تدريس في المعلمين ومهارات معرفةبحث  إلى الباحث يهدف  

  :التالية األسئلة على اإلجابة يحاول البحث فإن ،الهدف ذاه ولتحقيق .السعودية العربية المملكة في العربية

في المملكة  المرحلة االبتدائيةفي  القراءة لتدريس (إعدادًا، وتنفيذًا ، وتقويمًا)  المهارات الالزمة هيما -

 ؟العربيةالسعودية

تدريس ( إعدادًا، وتنفيذًا ، وتقويمًا)المرحلة االبتدائية لمهارات الصفوف العليا بما مدى معرفة معلمي  -

 ؟القراءة العربية

تدريس ( وتقويمًا إعدادًا، وتنفيذًا ،)أهمية مهارات  المرحلة االبتدائيةالصفوف العليا بكيف يقدر معلمو  -

 القراءة العربية؟ 

 ؟مهارات التخطيط الالزمة لتدريس القراءة العربية المرحلة االبتدائيةالصفوف العليا بكيف يطبق معلمو  -

بالمرحلة االبتدائية مهارات التنفيذ والتقويم الالزمة لتدريس القراءة الصفوف العليا كيف يطبق معلمو  -

 ؟العربية

 

 المالحظاتاستبيانات، )  األدوات بعض تطبيق خالل من القراءة،معلمي  وأداء معرفة في سيبحث الباحث   

 الثاني الدراسي الفصل خالل ،2012  عام في األدوات هذه تطبيق سيتمو(. محتوىال تحليل، وقائمة الصفية

 .مايوشهر  الى يناير شهر  من يمتد والذي السعودية، العربية المملكة في

 المعلومات،كافة  وفهمت قرأت أنك تؤكد أنتو .ثالبح هذا في للمشاركة اإلذن تعطي فإنك ه،أدنا بالتوقيع    

 :يلي مافهمت  الخصوص وجه وعلى

 .وراض عن هذا ،أنت حصلت على إجابة لكل تساؤالتك - 

 .البحث هذا في مشاركتهمقابل ال لكمنفعة مادية  أي هناك يكون لن أنه تدرك أنت - 

أمر آخر يتعلق  أي وأ يكعل يؤثر لن هذا وأن اختيارك،ب هو البحث هذا فيركتك مشا أن تدرك تأن - 

 .بوظيفتك

  على ريفيثامعة قج في البحوث اإلنسانية أخالقياتلجنة  مديرب االتصال يمكنك أن تدرك نتأ -

 حول مالحظات أية لديك كان إذا research-ethics@griffith.edu.au وأ ،61737355585+

 .للبحث اأخالقيات هذ

 .المحلي االتصال رقم على الباحثب االتصال يمكنك أخرى، أسئلة أي لديك كان إذا هأن تدرك تأن - 

 .لبحثا أخالقيات هذا حول تساؤالت لديك وكان اإلنجليزية، باللغةتتحدث  ال كنت إذا أنه تدرك تأن - 

اإلنسانية  البحوث أخالقياتمدير إخطار يتم وسوف المحلية، االتصال أرقام على الباحثب االتصال يمكنك

 .على وجه السرعة ريفيثق جامعة في

 على عسير منطقة فيبإدارة التربية والتعليم  االتصال يمكنك ،تساؤالت أية لديك كان إذا أن تدرك تأن - 

 .619أو  616، تحويلة 172247813

 .أي مسؤولية دون وقت، أي في البحث هذا المشاركة في من االنسحاب يمكنك هأن تدرك نتأ - 
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 .تنشر قد البحث هذا نتائج أن تدرك تأن - 

التربية والتعليم في منطقة  دارةاإلفصاح عنهما إل يتم لناسمك وقسم اإلشراف الذي تتبع له  أن تدركأنت  - 

 . عسير، أو وزارة التربية والتعليم في المملكة العربيةالسعودية

 . اإلفصاح عنهما في هذه البحث يتم لنتتبع له أسمك وقسم اإلشراف الذي  أن تدركأنت   -

ءة، ستكون القرا تدريس في المعلمين معرفة ومهارة عن جمعها تم التي المعلومات جميع أن تدركأنت   -

 .المعلمين أداء تقييم من كجزء عملك إلى تقدم لن وأنها فقط، البحث هذالغرض 

 نتائجال الباحث لك وسيقدم البحث، هذا نتائج حول معلومات على الحصول في الحق لديك أن تدرك تأن - 

 .العربية واللغة اإلنجليزية اللغةستكون مكتوبة ب والنتائج المعلومات هذه . اإلنتهاء من البحث بعد

 :التالية الخيارات أحدث عبر البح هذا نتائجأنت تفضل إستالم  - 

 .كالهما -3 .           لبريدا -2 .        اإللكتروني البريد -1      دائرة وضع  يرجى

 .البحث هذا في المشاركة على توافق أنت -

 

 

  اسم المشرف 

 التوقيع  

 التاريخ 

 االيميل  

 العنوان البريدي 
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Appendix 14: Teacher’s Consent to Participate 

 

 

Faculty of Education 

School of Education & Professional Studies 

(Brisbane, Logan) 

 

Teacher’s Information and Consent sheet to Participate in This Research Titled 

 

Evaluating Saudi teachers’ knowledge and skills in teaching 

primary school students to read in Arabic 

Supervisor: 

Associate Professor Rod Gardner 

Griffith Institute for Educational Research 

and School of Education & Professional Studies (Brisbane, Logan) 

Mt Gravatt campus  

Griffith University 

176 Messines Ridge Road 

Mt Gravatt QLD 4122 
 

 

Researcher:  

Adel Alkahtani 

School of Education & Professional Studies (Brisbane, Logan)  

Mt Gravatt campus  

Griffith University 

176 Messines Ridge Road 

Mt Gravatt QLD 4122 
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Dear Teacher,  

 

The researcher aims to investigate teachers' knowledge and skills in teaching 

primary school students to read in Arabic in Saudi Arabia. In terms of achieving 

these aims, the investigation will attempt to answer the following questions: 

1. What are the required skills-based competencies (planning, presentation and 

evaluation) for the teaching of Arabic reading in primary schools in Saudi Arabia?  

2. How well do the Saudi teachers in the upper grades of primary school know 

the skills-based competencies (planning, presentation and evaluation) for teaching 

Arabic reading? 

3. How important do Saudi teachers in the upper grades of primary school rate 

the skill-based competencies (planning, presentation and evaluation) for teaching 

Arabic reading? 

4. How do Saudi teachers in the upper grades of primary school apply the 

required planning skills-based competencies for teaching Arabic reading?  

5. How do Saudi teachers in the upper grades of primary school apply the 

required presentation and evaluation skills-based competencies for teaching Arabic 

reading?  

The researcher will be investigating the performance of teachers of reading, by 

applying some instruments (questionnaires, classroom observations and content 

analysis checklist). These instruments will be applied at 2012, during semester two in 

Saudi Arabia, which runs from January to May.   

By signing below, you give permission for yourself to be observed in the 

classroom during regular school hours for this research. You confirm that you have 

read and understand the information package, and in particular you have noted that:  

- You have had any questions answered, and you are happy with this. 

- You understand that there will be no benefit to you for taking part in this 

research. 

- You understand that taking part in this research is your choice, and that this will 

not affect rights, participation or any other matter at your work place. 

- You understand that you can contact the Manager of Research Ethics, at Griffith 

University Human Research Ethics Committee on +61737355585, or research-

ethics@griffith.edu.au if you have any concerns about the ethical conduct of the 

research. 

- You understand that if you have any more questions, you can contact the 

researcher on the local contact number. 

- You understand that if you cannot speak English, and you have any concerns 

about the ethical conduct of the research. You can contact researcher on the local 

contact numbers, and the researcher will be promptly notified the Manager Research 

Ethics, at Griffith University Human Research Ethics Committee.   

- You understand that if have any concerns or questions, you can contact General 

Directorate of education in Asir on 07 2247813, extension 606 or 619. 

mailto:research-ethics@griffith.edu.au
mailto:research-ethics@griffith.edu.au
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- You understand that no electronic recordings will be made during the 

observation, and the researcher will not have personal contact with students in the 

classroom. 

- You understand that you can withdraw from this research at any time, without 

comment or penalty. 

- You understand that the results of this research may be published.  

- You understand that your name and the name of your school will not be provided 

to General Directorate of Education in Asir or Ministry of Education in Saudi 

Arabia.  

- You understand that your name and the name of your school will not be 

identified in this study. 

- You understand that all information collected about your knowledge and skills in 

the teaching of reading are for this research only, and they will not be submitted to 

your employer as a part of evaluating your performance of teaching. 

- You understand that you have the right to obtain information about the results of 

this research, and the researcher will provide you with the outcomes after research 

have been conducted. These information and outcomes will be written in English 

Language and Arabic Language. 

- You prefer to receive the outcomes of this research by one of the following 

options: 

 (Please circle).  1- Email.                 2- Mail             3- Both.          

 

- You agree to take part in this research. 

 

Teacher name   

Signature  

Date  

Email address   

Mail address   
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Arabic Translation of Teacher’s Consent to Participate 

 

 

 

 قريفيث جامعة

 التربية كلية

 

 بعنوان دراسة في للمشاركة العربية اللغة معلم ةموافق

 تالميذ تدريس فيالمعلمين السعوديين  ومهارة معرفة تقويم

 القراءة العربية االبتدائية المرحلة

 

 

 

 :المشرف على دراسة الدكتوراة

 رود غاردنر/ أستاذ مشارك

 (ن ، لوغانبريسبا)مركز البحوث التربوية وكلية الدراسات التربوية بجامعة قريفيث 

 فرع الماونت قرافات

 شارع مسنس 176

  4122الرمز البريدي 

 

 

 :الباحث

 عادل بن عبداهلل القحطاني

 (برزبن ، لوقن)كلية الدراسات التربوية بجامعة قريفيث 

 فرع الماونت قرافات 

 شارع مسنس  176

  4122الرمز البريدي 
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 المعلم، عزيزي

 

 باللغة للقراءة االبتدائية المدارس تالميذ تدريس في المعلمين راتومها بحث معرفة إلى الباحث يهدف   

  :التالية األسئلة على اإلجابة يحاول البحث فإن الهدف، هذا ولتحقيق .السعودية العربية المملكة في العربية

في المملكة  المرحلة االبتدائيةفي  القراءةلتدريس  (إعدادًا، وتنفيذًا ، وتقويمًا)  المهارات الالزمة هيما -

 ؟العربيةالسعودية

تدريس ( إعدادًا، وتنفيذًا ، وتقويمًا)المرحلة االبتدائية لمهارات الصفوف العليا بما مدى معرفة معلمي  -

 ؟القراءة العربية

تدريس ( إعدادًا، وتنفيذًا ، وتقويمًا)أهمية مهارات  المرحلة االبتدائيةالصفوف العليا بكيف يقدر معلمو  -

 ة؟ القراءة العربي

 ؟مهارات التخطيط الالزمة لتدريس القراءة العربية المرحلة االبتدائيةالصفوف العليا بكيف يطبق معلمو  -

بالمرحلة االبتدائية مهارات التنفيذ والتقويم الالزمة لتدريس القراءة الصفوف العليا كيف يطبق معلمو  -

 ؟العربية

 

 استبيانات، المالحظات)  األدوات بعض تطبيق اللخ من معلمي القراءة، وأداء معرفة في سيبحث الباحث   

 الثاني الدراسي الفصل خالل ،2012 عام  في األدوات هذه تطبيق وسيتم(. المحتوى الصفية، وقائمة تحليل

 .الى شهر مايو يناير شهر  من يمتد والذي السعودية، العربية المملكة في

في الفصول الدراسية خالل ساعات الدراسة العادية   بالتوقيع أدناه، فإنك تعطي اإلذن لمالحظة أدائك   

 :يلي فهمت ما الخصوص وجه وعلى كافة المعلومات، وفهمت قرأت أنك تؤكد وأنت .ألغراض هذا البحث

 .أنت حصلت على إجابة لكل تساؤالتك، وراض عن هذا - 

 .لبحثا هذا في مقابل المشاركته منفعة مادية لك أي هناك يكون لن أنه تدرك أنت - 

أمر آخر يتعلق  أي أو عليك يؤثر لن هذا وأن باختيارك، هو البحث هذا مشاركتك في أن تدرك أنت - 

 .بوظيفتك

على  جامعة قريفيث في البحوث اإلنسانية بمدير لجنة أخالقيات االتصال يمكنك أن تدرك أنت - 

+61737355585، 

 .للبحث أخالقيات هذا حول مالحظات أية لديك كان إذا research-ethics@griffith.edu.au أو

 .المحلي االتصال رقم على االتصال بالباحث يمكنك أخرى، أسئلة أي لديك كان إذا أنه تدرك أنت - 

 .البحث أخالقيات هذا حول تساؤالت لديك وكان اإلنجليزية، تتحدث باللغة ال كنت إذا أنه تدرك أنت - 

البحوث اإلنسانية  مديرأخالقيات إخطار يتم وسوف المحلية، االتصال أرقام على االتصال بالباحث يمكنك

 .قريفيث على وجه السرعة جامعة في

على  عسير منطقة فيوالتعليم بإدارة التربية  االتصال يمكنك تساؤالت، أية لديك كان إذا أن تدرك أنت - 

 .619أو  616، تحويلة 172247813

 .أي مسؤولية دون وقت، أي في البحث هذا في من المشاركة االنسحاب يمكنك أنه تدرك أنت - 
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 .تنشر قد البحث هذا نتائج أن تدرك أنت - 

التربية والتعليم في منطقة  اإلفصاح عنهما إلدارة يتم أن اسمك واسم المدرسة التي تتبع لها لن أنت تدرك - 

 . عسير، أو وزارة التربية والتعليم في المملكة العربيةالسعودية

 . اإلفصاح عنهما في هذه البحث يتم اسمك واسم المدرسة التي تتبع له لن أن أنت تدرك -

القراءة، ستكون لغرض  تدريس في عن معرفتك ومهارتك جمعها تم التي المعلومات جميع أن تدرك أنت - 

 .أدائك التدريسي تقييم من كجزء عملك إلى تقدم لن وأنها فقط، البحث هذا

 الباحث النتائج لك وسيقدم البحث، هذا نتائج حول معلومات على لحصولا في الحق لديك أن تدرك أنت - 

 .العربية واللغة اإلنجليزية ستكون مكتوبة باللغة والنتائج لمعلومات هذه . اإلنتهاء من البحث بعد

 :التالية الخيارات البحث عبر أحد هذا أنت تفضل إستالم نتائج - 

 .كالهما -3 .البريد            -2 .وني        اإللكتر البريد -1 دائرة      يرجى وضع 

 .البحث هذا في المشاركة على توافق أنت - 

 

  اسم المعلم 

 التوقيع  

 التاريخ 

 البريد االلكتروني   

 العنوان البريدي 
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Appendix 15: Parent’s Consent for Their Children to Participate 

 

 

Faculty of Education 

School of Education & Professional Studies 

(Brisbane, Logan) 

 

Parent’s Information and Consent sheet to Participate in This Research Titled 

 

Evaluating Saudi teachers’ knowledge and skills in teaching 

primary school students to read in Arabic 

Supervisor: 

Associate Professor Rod Gardner 

Griffith Institute for Educational Research 

and School of Education & Professional Studies (Brisbane, Logan) 

Mt Gravatt campus  

Griffith University 

176 Messines Ridge Road 

Mt Gravatt QLD 4122 
 

 

Researcher:  

Adel Alkahtani 

School of Education & Professional Studies (Brisbane, Logan)  

Mt Gravatt campus  

Griffith University 

176 Messines Ridge Road 

Mt Gravatt QLD 4122 
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Dear Parent,  

    The researcher aims to investigate teachers' knowledge and skills in teaching 

primary school students to read in Arabic in Saudi Arabia. In terms of achieving 

these aims, the investigation will attempt to answer the following questions: 

- What are the skills required for the teaching of reading (planning, presentation and 

evaluation) in the upper grades of primary schools in Saudi Arabia? 

- What do Saudi teachers of Arabic language reading know about the teaching of 

reading in primary schools in Saudi Arabia? 

- How do Saudi teachers in the upper grades of primary school apply the required 

skills-based competencies for teaching Arabic reading?  

The researcher will be investigating the performance of teachers of reading, by 

applying some instruments (questionnaires, classroom observations and content 

analysis checklist). These instruments will be applied at 2012, during semester two in 

Saudi Arabia, which runs from January to May.   

By signing below, you give permission for your child to be observed in the 

classroom during regular school hours for this research. You confirm that you have 

read and understand the information package, and in particular you have noted that:  

- You have had any questions answered, and you are happy with this. 

- You understand that there will be no benefit to you or your child for taking part 

in this research. 

- You understand that taking part in this research is your choice 

- You understand that if you have any more questions, you can contact the 

researcher on the local contact number.  

- You understand that no electronic recordings will be made during the 

observation, and the researcher will not have personal contact with students in the 

classroom. 

- You understand that you can contact the Manager Research Ethics, at Griffith 

University Human Research Ethics Committee on +61737355585, (or research-

ethics@griffith.edu.au) if you have any concerns about the ethical conduct of the 

research. And you can contact the researcher on the local contact number. 

- You understand that if you cannot speak English, and you have any concerns 

about the ethical conduct of the research. You can contact researcher on the local 

contact numbers, and the researcher will be promptly notified the Manager Research 

Ethics, at Griffith University Human Research Ethics Committee.   

- You understand that if you have any concerns or questions, you can contact 

General Directorate of education in Asir on 07 2247813, extension 606 or 619. 

- You understand that the results of this research may be published.  

- You understand that the name of your child and the name of the school will not 

be provided to General Directorate of Education in Asir or Ministry of Education in 

Saudi Arabia.  

mailto:research-ethics@griffith.edu.au
mailto:research-ethics@griffith.edu.au
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- You understand that the name of your child and the name of the school will not 

be identified in this study.  

- You understand that you have the right to obtain information about the results of 

this research, and the researcher will provide you with the outcomes after research 

have been conducted. These information and outcomes will be written in English 

Language and Arabic Language. 

- You prefer to receive the outcomes of this research by one of the following 

options: ( Please circle)  

 

1- Email.                 2- Mail             3- Both.       

    

Student name   

Parent name  

Signature  

Date  

Email address   

Mail address   
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Arabic Translation of Parent’s Consent for Their Children to Participate 

 

 

 قريفيث جامعة

 التربية كلية

 

 بعنوان دراسة في ولي أمر الطالب على مشاركته موافقة

 تالميذ تدريس فيالمعلمين السعوديين  ومهارة معرفة تقويم

 القراءة العربية االبتدائية المرحلة

 

 

 

 :المشرف على دراسة الدكتوراة

 رود غاردنر/ أستاذ مشارك

 (بريسبان ، لوغان)مركز البحوث التربوية وكلية الدراسات التربوية بجامعة قريفيث 

 فرع الماونت قرافات

 شارع مسنس 176

  4122الرمز البريدي 

 

 

 :الباحث

 عادل بن عبداهلل القحطاني

 (برزبن ، لوقن)كلية الدراسات التربوية بجامعة قريفيث 

 رافات فرع الماونت ق

 شارع مسنس  176

  4122الرمز البريدي 
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 ،األب عزيزي     

 

 باللغة قراءةلل االبتدائية المدارس تالميذ تدريس في المعلمين ومهارات معرفةبحث  إلى الباحث يهدف   

  :يةالتال األسئلة على اإلجابة يحاول البحث فإن ،الهدف ذاه ولتحقيق .السعودية العربية المملكة في العربية

في المملكة  المرحلة االبتدائيةفي  القراءةلتدريس  (إعدادًا، وتنفيذًا ، وتقويمًا)  المهارات الالزمة هيما -

 ؟العربيةالسعودية

تدريس ( إعدادًا، وتنفيذًا ، وتقويمًا)المرحلة االبتدائية لمهارات الصفوف العليا بما مدى معرفة معلمي  -

 ؟القراءة العربية

تدريس ( إعدادًا، وتنفيذًا ، وتقويمًا)أهمية مهارات  المرحلة االبتدائيةصفوف العليا بالكيف يقدر معلمو  -

 القراءة العربية؟ 

 ؟مهارات التخطيط الالزمة لتدريس القراءة العربية المرحلة االبتدائيةالصفوف العليا بكيف يطبق معلمو  -

فيذ والتقويم الالزمة لتدريس القراءة بالمرحلة االبتدائية مهارات التنالصفوف العليا كيف يطبق معلمو  -

 ؟العربية

 

 المالحظاتاستبيانات، )  األدوات بعض تطبيق خالل من القراءة،معلمي  وأداء معرفة في سيبحث الباحث   

 الثاني الدراسي الفصل خالل ،2012  عام في األدوات هذه تطبيق سيتمو(. محتوىال تحليل، وقائمة الصفية

 .مايوشهر  الى يناير شهر  من يمتد والذي لسعودية،ا العربية المملكة في

العادية  الدراسة ساعات خالل الدراسية الفصول في البنك ليالحظ  اإلذن تعطي فإنك أدناه، بالتوقيع   

 :يلي مافهمت  الخصوص وجه وعلى المعلومات،كافة  وفهمت قرأت أنك تؤكد أنتو .ألغراض هذا البحث

 .وراض عن هذا ،تساؤالتك أنت حصلت على إجابة لكل - 

 .البحث هذا في مشاركتهمقابل ال أو البنك لكمنفعة مادية  أي هناك يكون لن أنه تدرك أنت - 

أمر آخر يتعلق  أي وأ يكعل يؤثر لن هذا وأن اختيارك،ب هو البحث هذا فيمشاركتك  أن تدرك تأن - 

 .بوظيفتك

على  ريفيثامعة قج في البحوث اإلنسانية تأخالقيالجنة  مديرب االتصال يمكنك أن تدرك نتأ  -

+61737355585، 

 .للبحث أخالقيات هذا حول مالحظات أية لديك كان إذا research-ethics@griffith.edu.au وأ

 .المحلي االتصال رقم على الباحثب االتصال يمكنك أخرى، أسئلة أي لديك كان إذا هأن تدرك تأن - 

 .لبحثا أخالقيات هذا حول تساؤالت لديك وكان اإلنجليزية، باللغةحدث تت ال كنت إذا أنه تدرك تأن - 

اإلنسانية  البحوث أخالقياتمدير إخطار يتم وسوف المحلية، االتصال أرقام على الباحثب االتصال يمكنك

 .على وجه السرعة ريفيثق جامعة في

 على عسير منطقة فيربية والتعليم بإدارة الت االتصال يمكنك ،تساؤالت أية لديك كان إذا أن تدرك تأن - 

 .619أو  616، تحويلة 172247813

 .تنشر قد البحث هذا نتائج أن تدرك تأن - 
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التربية والتعليم في منطقة عسير، أو  دارةاإلفصاح عنهما إل يتم لناسم ابنك واسم المدرسة  أن تدركأنت  - 

 . وزارة التربية والتعليم في المملكة العربيةالسعودية

 . اإلفصاح عنهما في هذه البحث يتم لناسم ابنك واسم المدرسة  أن تدركأنت  - 

 نتائجال الباحث لك وسيقدم البحث، هذا نتائج حول معلومات على الحصول في الحق لديك أن تدرك تأن - 

 .العربية واللغة اإلنجليزية اللغةستكون مكتوبة ب والنتائج لمعلومات هذه . اإلنتهاء من البحث بعد

 :التالية الخيارات أحدث عبر البح هذا نتائجأنت تفضل إستالم  - 

 .كالهما -3 .           البريد -2 .        اإللكتروني البريد -1      دائرة وضع  يرجى

 

 اسم الطالب 

 اسم ولي أمر الطالب 

 التوقيع 

 التاريخ 

 االيميل 

 العنوان البريدي 
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Appendix 16: Teacher Summary Sheet 

I have observed teacher performance in the classroom. The observation 

has been conducted to answer the study question: How do Saudi teachers in the 

upper grades of primary school apply the required teaching skills of Arabic 

reading? No electronic recordings were made during the observation.   

The researcher looked in particular at these teaching skills 

 

Reading teaching presentation skills 

Introduce the reading text with an appropriate manner 1 

Use the experience of students in the lesson 2 

Display the reading text in front of the students 3 

Train the students on the skill of silent reading 4 

Guide students to put lines under each difficult word  in the text 5 

Discuss with the students after silent reading to confirm their understanding of the text 6 

Explain the text difficulties with appropriate teaching methods 7 

Discuss the main idea in the text with the students 8 

Explain concepts and new vocabulary on the board   9 

Guide students to employ new vocabulary in meaningful sentences 10 

Perform a model of reading aloud 11 

Train students to read with correct pronunciation and language rules 12 

Divide the text into units 13 

Explain each of the text ideas in clear language 14 

Motivate the students to extract the contained ideas of the text 15 

Link the text ideas to each other 16 

Link the text ideas with  the students' experiences and their environment 17 

Ensure a free atmosphere between the students to express their ideas and opinions 18 

Train the students to read critically 19 
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Reading teaching evaluation skills 

Organize the time between reading, discussion, explanation, and training of reading skills 20 

Use teaching aids in a timely and interesting manner 21 

Use formative evaluation relevant to the lesson  22 

Use summative evaluation relevant to the lesson 23 

Use diverse questions that develop higher mental processes for students 24 

Ask questions in a clear well-formulated manner regarding the text ideas 25 

Ask questions linking the reading lesson with other language skills 26 

Instruct the students to summarise the text 27 

Link evaluation process with the lesson behavioural objectives 28 

Follow up on students' homework 29 

Reinforce students’ answers 30 

Correct students' mistakes and give the  appropriate feedback 31 

 

For more information you can contact 

Supervisor: 
Associate Professor Rod Gardner 

Griffith Institute for Educational Research 

and School of Education & Professional Studies (Brisbane, Logan) 

Mt Gravatt campus  

Griffith University 

176 Messines Ridge Road 

Mt Gravatt QLD 4122 

 

Researcher:  
Adel Alkahtani 

School of Education & Professional Studies (Brisbane, Logan)  

Mt Gravatt campus  

Griffith University 

176 Messines Ridge Road 

Mt Gravatt QLD 4122 

    

Researcher Adel Abdullah Alkahtani 

Signature  

Date  
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Arabic Translation of Teacher Summary Sheet 

كيف : في الصف الدراسي، وقد أجريت هذه المالحظة لإلجابة على  سؤال دراسة الدكتوراة التي اقوم بها أداء المعلم الحظت

لم أقم باجراء  المدارس االبتدائية في المملكة العربية السعودية؟ القراءة في للتدريس مهارات المطلوبةالمعلمي اللغة العربية يطبق 

 المعلم ممارسة المالحظة، وكان هدف الباحث الرئيس من الزيارة هو مالحظة كيفية خالل رونيةتسجيالت صوتية أو إلكت

 .القراءة فقط تدريسمهارات ل

 

 الباحث الحظ بالتحديد مهارات الترديس التالية 

 

 

 تنفيذ درس القراءةمهارات 

 التمهيد للنص المقروء بطريقة مناسبة 1

 خالل الدرس    توظيف خبرات التالميذ السابقة 2

 عرض النص القرائي أمام التالميذ 3

 تدريب التالميذ على مهارة القراءة الصامتة  4

  توجيه التالميذ لوضع خط تحت كل مفردة تغمض عليهم في النص 5

 التحاور مع التالميذ بعد القراءة الصامتة للتأكد من فهمهم للنص  6

 أساليب تدريسية مناسبةشرح النقاط الصعبة في النص المقروء ب 7

 مناقشة التالميذ حول الفكرة الرئيسة في النص  8

 شرح المفردات الجديدة وأفكار الدرس على السبورة  9

 توجيه التالميذ لتوظيف المفردات الجديدة في جمل مفيدة 11

 قراءة الدرس قراءًة جهرية 11

 م والقواعد اللغويةتدريب التالميذ على القراءة مع مراعاة النطق السلي 12

 تقسيم النص إلى وحدات فكرية 13

 شرح كل فكرة من أفكار الدرس بلغة واضحة 14

 حث التالميذ على استخراج األفكار المتضمنة في النص  15

 ربط أفكار الدرس بعضها بعضًا  16

 ربط أفكار الدرس بخبرات التالميذ والبيئة من حولهم 17

 ين التالميذ للتعبير عن افكارهم وآرائهمتوفير جو من الحرية ب 18

 تدريب التالميذ على القراءة الناقدة 19
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 على هاتف  بإدارة التربية والتعليم في منطقة عسير، يمكنك االتصال لأو سؤا أي مالحظة  إذا كان لديك

2247813  

   619او  616تحويلة 

 االتصال بالباحثين باحدى الوسائل التالية أو يمكنك

 

 :المشرف على دراسة الدكتوراة

 رود غاردنر/ أستاذ مشارك

 (بريسبان ، لوغان)مركز البحوث التربوية وكلية الدراسات التربوية بجامعة قريفيث 

 فرع الماونت قرافات

 شارع مسنس 176

  4122الرمز البريدي 

 

 :الباحث

 عادل بن عبداهلل القحطاني

 (برزبن ، لوقن)كلية الدراسات التربوية بجامعة قريفيث 

 فرع الماونت قرافات 

 شارع مسنس  176

  4122الرمز البريدي 

 

 

 الباحث عادل بن عبداهلل القحطاني

 التوقيع  

 التاريخ 

 تقويم درس القراءة مهارات 

 تدريب على مهارات القراءةالوتنظيم وقت الحصة بين القراءة، المناقشة، الشرح  21

  مناسبةطريقة التعليمية في الوقت المحدد وباستخدام الوسائل  21

 لدرسالمناسب لم التقويم المرحلي استخدا 22

 لدرسالمناسب لاستخدام التقويم النهائي  23

 عند التالميذالعليا استخدام األسئلة المتنوعة التي تنمي العمليات العقلية  24

 حول أفكار النص طرح األسئلة بلغة سليمة وطريقة واضحة  25

 ألخرىطرح أسئلة لربط درس القراءة بالمهارات اللغوية ا 26

 توجيه التالميذ لتلخيص النص  27

 ربط عملية التقويم باألهداف السلوكية للدرس 28

 متابعة واجبات التالميذ المنزلية 29

 تعزيز إجابات التالميذ  31

 تصحيح أخطاء التالميذ وإعطاء التغذية الراجعة المناسبة 31
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Appendix 17: Parents Summary Sheet 

I aimed to investigate teachers' knowledge and skills in teaching primary 

school students to read in Arabic in Saudi Arabia. In terms of achieving these 

aims, the investigation will attempt to answer the following questions: 

1. What are the required skills-based competencies (planning, presentation and 

evaluation) for the teaching of Arabic reading in primary schools in Saudi Arabia?  

2. How well do the Saudi teachers in the upper grades of primary school know 

the skills-based competencies (planning, presentation and evaluation) for teaching 

Arabic reading? 

3. How important do Saudi teachers in the upper grades of primary school rate 

the skill-based competencies (planning, presentation and evaluation) for teaching 

Arabic reading? 

4. How do Saudi taechers in the upper grades of primary school teachers apply 

the required planning skills-based competencies for teaching Arabic reading?  

5. How do Saudi teachers in the upper grades of primary school teachers apply 

the required presentation and evaluation skills-based competencies for teaching 

Arabic reading?  

I will be investigating the performance of teachers of reading, by applying 

some instruments (questionnaires, classroom observations and content analysis 

checklist). These instruments will be applied at 2012, during semester two in 

Saudi Arabia, which runs from January to May.   

I have observed teacher performance in the classroom. The observation has 

been conducted to answer my study question: How do Saudi teachers of Arabic 

language apply the required skills of the teaching of reading in primary schools in 

Saudi Arabia? No electronic recordings were made during the observation, and 

the researcher did not have personal contact with students in the classroom. The 

researcher looked in particular at how teacher practice the skills of the teaching of 

reading. If you have any concern or question, you can contact the General 
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Directorate of Education in Asir on 07 2247813, extension 606 or 619. Or you can 

contact the research team on the following details: 

 

Supervisor: 

Associate Professor Rod Gardner 

Griffith Institute for Educational Research 

and School of Education & Professional Studies (Brisbane, Logan) 

Mt Gravatt campus  

Griffith University 

176 Messines Ridge Road 

Mt Gravatt QLD 4122 

 

 

Researcher:  

Adel Alkahtani 

School of Education & Professional Studies (Brisbane, Logan)  

Mt Gravatt campus  

Griffith University 

176 Messines Ridge Road 

Mt Gravatt QLD 4122 

 

 

   

Researcher Adel Abdullah Alkahtani 

Signature  

Date  
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Arabic Translation of Parents Summary Sheet 

 باللغة قراءةلل االبتدائية المدارس تالميذ تدريس في المعلمين ومهارات معرفةبحث  إلى الباحث هدف 

  :التالية األسئلة على اإلجابة يحاول البحث فإن ،الهدف ذاه ولتحقيق .السعودية العربية المملكة في العربية

في المملكة  المرحلة االبتدائيةفي  لقراءةالتدريس  (إعدادًا، وتنفيذًا ، وتقويمًا)  المهارات الالزمة هيما -

 ؟العربيةالسعودية

تدريس ( إعدادًا، وتنفيذًا ، وتقويمًا)المرحلة االبتدائية لمهارات الصفوف العليا بما مدى معرفة معلمي  -

 ؟القراءة العربية

تدريس ( تقويمًاإعدادًا، وتنفيذًا ، و)أهمية مهارات  المرحلة االبتدائيةالصفوف العليا بكيف يقدر معلمو  -

 القراءة العربية؟ 

 ؟مهارات التخطيط الالزمة لتدريس القراءة العربية المرحلة االبتدائيةالصفوف العليا بكيف يطبق معلمو  -

بالمرحلة االبتدائية مهارات التنفيذ والتقويم الالزمة لتدريس القراءة الصفوف العليا كيف يطبق معلمو  -

 ؟العربية

 

 المالحظاتاستبيانات، )  األدوات بعض تطبيق خالل من القراءة،معلمي  وأداء ةمعرف في بحث الباحث   

 الثاني الدراسي الفصل خالل ،2012  عام في األدوات هذه تطبيق سيتمو(. محتوىال تحليل، وقائمة الصفية

 .مايوشهر  الى يناير شهر  من يمتد والذي السعودية، العربية المملكة في

يطبق  كيف: الدراسة سؤال على لإلجابة المالحظة أجريت وقد. الصف غرفة في المعلم وقد الحظت أداء

 المملكة في االبتدائية المدارس في القراءة لتدريس المطلوبة معلمو اللغة العربية السعوديون المهارات

التواصل ب لم يقم  الباحث أن كما المالحظة، خالل إلكترونية تسجيالت أية إجراء يتم لم السعودية؟ العربية

 تدريس المعلم مهارات ممارسة الحظ كيفية الخصوص وجه على الباحث. الدراسية الفصول في الطالب مع

 . القراءة

تحويلة .  2247813 17 على عسير بإدارة التربية والتعليم في االتصال يمكنك سؤال، أي لديك كان إذا

 :كالتالي البحث بفريق االتصال يمكنك أو. 619أو  616

 

 :ف على دراسة الدكتوراةالمشر
 أستاذ مشارك رود غاردنر

 (بريسبان ، لوغان)مركز البحوث التربوية وكلية الدراسات التربوية بجامعة قريفيث 

 فرع الماونت قرافات

 شارع مسنس 176

 4122الرمز البريدي 

 

 

 :الباحث
 عادل بن عبداهلل القحطاني

 (لوقنبرزبن ، )كلية الدراسات التربوية بجامعة قريفيث 

 فرع الماونت قرافات

 شارع مسنس 176

 4122الرمز البريدي 
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 الباحث عادل بن عبداهلل القحطاني

 التوقيع  

 التاريخ 
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Appendix 18: The Recruitment Strategies for the Research 

 

 

Faculty of Education 

School of Education & Professional Studies 

(Brisbane, Logan) 

 

The recruitment strategies for the research: 

Evaluating Saudi teachers’ knowledge and skills in teaching 

primary school students to read in Arabic 

Timeline for the project: 2009 to 2013 

Supervisor: 

Associate Professor Rod Gardner 

Griffith Institute for Educational Research 

and School of Education & Professional Studies (Brisbane, Logan) 

Mt Gravatt campus  

Griffith University 

176 Messines Ridge Road 

Mt Gravatt QLD 4122 
 

 

Researcher:  

Adel Alkahtani 

School of Education & Professional Studies (Brisbane, Logan)  

Mt Gravatt campus  

Griffith University 

176 Messines Ridge Road 

Mt Gravatt QLD 4122  
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The participants have been drawn from three different cohorts in Saudi 

Arabia: academics of Arabic language teaching in Saudi universities, supervisors 

of Arabic language teachers and teachers of Arabic reading in primary schools. 

Below the total number of participants:  

 

No of participants Cohorts 

20 Academics 

30 Supervisors 

60 Teachers 

110 Total 

 

 

Before going through the process of recruiting participants, the researcher 

will have classified the skills of the teaching of reading. These skills will be 

enclosed in a list and divided into three sections, namely planning, presentation 

and evaluation. The researcher will have created this list by reviewing the 

following resources:  

 The methods used to teach reading, the syllabuses and the reading aims in 

Saudi Arabia; 

 The textbooks for reading in the upper grades of primary schools in Saudi 

Arabia; 

 The educational publications on the teaching of reading and Arabic language 

education;  
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 Related articles, studies and theses that have focused on teachers, teaching skills 

and the teaching of reading. 

The academics will be participating in this study to obtain their comments 

on the skills of teaching of reading. They will be chosen from faculties of 

education in Saudi universities. They specialise in the teaching and curriculum of 

Arabic language, and belong to two sub-groups according to their qualifications: 

sub group A specialising in the teaching of the Arabic language, and sub-group B 

specialising in the Arabic language curriculum. Each of these sub-groups will 

have an equal number of academics. Researcher will search Saudi universities 

websites to identify Arabic language teaching academics. Then put their names in 

two different sub group lists. Five academics will be chosen randomly from each 

sub group.  This information is tabulated below: 

Sub Group Qualification Academics 

Group A 
Doctorate degree in Arabic 

language teaching instruction 
N = 10 

Group B 
Doctorate degree in the Arabic 

language curriculum 
N = 10 

 

The researcher will forward an open-ended questionnaire to the academics 

to answer the study first sub-question:  

What are the required skills-based competencies (planning, presentation 

and evaluation) for the teaching of Arabic reading in the upper grades of primary 

schools in Saudi Arabia?  

The questionnaire will be sent to academics to obtain their feedback and 

comments on the skills list by the following: 

 Importance of these skills; 
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 The possibility of observing these skills while teachers are performing them; 

 The relevance of these skills to the teaching of reading in primary schools;  

  Giving the participants the opportunity to add skills, modify the listed skills 

or suggest skills that should be removed from the list.  

After receiving the participants’ responses, the researcher will go through their 

comments and feedback to enhance the items on the skills list and revise them as 

follows: 

 Add any additional skills suggested by the respondents;  

 Modify any skills suggested by the respondents; 

 Delete any skills, if 50% or more of the respondents thought that this would 

be necessary;  

 Move any skills across the three sections (planning, presentation and 

evaluation), if respondents have suggested to do so; 

 Take on any particular views of the respondents if they are reasonable. 

At the end of these procedures, a new list of teaching skills will be completed. 

The supervisors of Arabic language teachers will be participating to 

obtain their views and beliefs about Arabic teachers’ knowledge in teaching 

primary school students to read in Arabic in Asir region of Saudi Arabia. They are 

practising supervisors of Arabic language teaching at the upper grades of primary 

school. They will be chosen form two sub-groups according to their experience: 

Group A has less than 10 years of experience, and Group B has over 10 years of 

experience. Each of these sub-groups will have an equal number of participants. 

Researcher will contact the General Directorate of Education in Asir to identify 

supervisors’ names. Then put their names in two different sub group lists 



328 Appendices  

according to the experience. Ten supervisors will be chosen randomly from each 

sub group. This information is tabulated below: 

Sub Group Experience Training Received Supervisors 

Group A 
Less than 10 

years 
4 years N = 15 

Group B 
More than 10 

years 
4 years N = 15 

The researcher will forward a second open-ended questionnaire to the 

supervisors to address the study second sub-question:  

How well do the Saudi teacher in the upper grades of primary school 

know the skills-based competencies (planning, presentation and evaluation) for 

teaching Arabic reading? 

This questionnaire will be sent to the supervisors to obtain their views and 

beliefs about Arabic teachers’ knowledge and performance in planning, 

presentation and evaluation skills in teaching primary school students to read in 

Arabic. 

The teachers of Arabic language in the upper grades of primary schools, 

in Asir region of Saudi Arabia will be participating to find out about their 

knowledge and performance for teaching primary school students to read. These 

participants will belong to two sub-groups according to their experience of 

teaching: Group A has less than 10 years of experience, and Group B has over 10 

years of experience. Each of these sub-groups will have an equal number of 

teachers. All participants have completed a four-year teacher preparation program 

at one of the teachers’ preparation faculties. Researcher will contact the General 

Directorate of Education in Asir to identify teachers’ names. Then put their names 
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in two different sub group lists according to the experience. Twenty teachers will 

be chosen randomly from each sub group. This information is tabulated below: 

Sub Group Experience Training Received Teachers 

Group A Less than 10 years 4 years N = 30 

Group B More than 10 years 4 years N = 30 

The researcher will forward a third open-ended questionnaire to the teachers of 

Arabic language address the study second sub-question:  

How important do Saudi teachers in the upper grades of primary school rate 

the skill-based competencies (planning, presentation and evaluation) for teaching 

Arabic reading? 

This questionnaire will be sent to the teachers of reading to obtain their 

knowledge on planning, presentation and evaluation skills in teaching primary 

school students to read, of the following:  

 Importance of the teaching skills of reading; 

 How they apply these skills inside the classroom; 

 The knowledge and skills teachers need in order to apply the teaching of 

reading in primary schools in Saudi Arabia; 

 The difficulties facing teachers in applying reading teaching skills in primary 

schools in Saudi Arabia.  

The researcher will use a content analysis checklist to answer the study Fourth 

sub-question: 

How do Saudi teachers in the upper grades of primary school apply the 

required planning skills-based competencies for teaching Arabic reading?  
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The content analysis checklist aims to evaluate the teachers’ performance of 

planning skills by analysing the content of their lesson planning notebooks.  

The researcher will also use an observation checklist to collect data on the 

study Fourth sub-question: 

How do Saudi primary school teachers apply the required presentation 

and evaluation skills-based competencies for teaching Arabic reading?  

The observation checklist will be used to form frameworks and narrative 

descriptions for coding the teachers’ activities inside their classrooms. In this 

study, the observations aim to evaluate the teachers’ performance of presentation 

and evaluation skills by observing them directly inside the classrooms.  

The participant in this study will be asked to read and sign a consent letter to 

participate in this study. The consent letter will explain to them that they can 

contact the Manager of Research Ethics, at Griffith University Human Research 

Ethics Committee on +61737355585, or research-ethics@griffith.edu.au, if they 

have any concerns about the ethical conduct of the research. If they cannot speak 

English, they can contact the researcher on the local contact numbers, and the 

researcher will be promptly notified the Manager Research Ethics, at Griffith 

University Human Research Ethics Committee. Furthermore, participant with 

obtain the outcomes and information about the results after research have been 

conducted. These information and outcomes will be written in English Language 

and Arabic Language, and sent to participants by email and mail.  

mailto:research-ethics@griffith.edu.au
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Appendix 19: Supervisors’ Responses to Questionnaire II 

Supervisors’ responds on evaluating teachers’ knowledge for planning skills 

(Supervisors 1 – 15) (Questionnaire II) 

Supervisor 

15 14 13 12 11 10 9 8 7 6 5 4 3 2 1 Skills 

3 3 4 1 3 3 1 4 2 2 3 2 2 2 4 
Determine the previous expertise of students relevant to the lesson 

1 

3 4 4 3 2 3 2 4 2 2 4 3 2 2 2 
Determine the reading skills needed by students during the reading lesson 

2 

2 4 4 3 4 2 4 4 4 4 4 5 2 3 4 
Identify new vocabulary in the reading text 

3 

4 3 5 2 2 4 3 3 3 3 3 4 3 3 2 Determine the lesson units in which students can identify the main ideas 

and sub- ideas 
4 

3 4 3 2 2 2 1 2 2 3 3 4 2 4 2 Formulate comprehensive and diverse behavioural objectives which are 

linked with the students' experiences 
5 

3 4 3 4 2 3 2 4 2 2 3 4 3 2 5 Select the appropriate conditions and teaching aids that raise the 

motivation of students during the lesson 
6 

2 4 3 3 2 2 3 4 3 3 3 3 2 3 5 Choose appropriate teaching methods that provide students with the skills 

of reading, taking into account individual differences between students. 
7 

3 3 3 3 1 2 3 4 2 2 3 3 3 3 5 Select the teaching aids relevant to the objectives of lesson and appropriate 

to the level of students  
8 

2 3 4 4 2 2 3 3 2 3 4 2 3 3 5 Determine the appropriate literacy activities (during class and after class) 

that develop reading skills 
9 

1 4 4 2 3 3 3 2 3 3 3 3 3 2 5 Determine the appropriate methods of evaluation for each of the 

behavioural objectives  
10 

4 3 3 3 3 4 2 2 2 4 4 4 4 3 5 Determine the timeframe for the implementation of each stage of the 

lesson  
11 

3 4 4 4 3 3 3 4 2 4 5 4 3 5 5 
Determine appropriate homework related to class work  

12 
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Follow Supervisors’ responses to evaluating teachers’ knowledge for planning skills 

(Supervisors 16 – 30) (Questionnaire II) 

 

Supervisor 

30 29 28 27 26 25 24 23 22 21 20 19 18 17 16 
Skills 

3 2 2 2 2 3 2 1 4 3 3 3 2 1 3 
Determine the previous expertise of students relevant to the lesson 

1 

3 2 2 2 3 4 2 2 2 4 3 3 2 3 4 
Determine the reading skills needed by students during the reading lesson 

2 

2 4 2 3 5 4 4 4 4 4 2 2 4 3 4 
Identify new vocabulary in the reading text 

3 

4 3 3 3 4 3 3 3 2 3 4 4 3 2 3 Determine the lesson units in which students can identify the main ideas 

and sub- ideas 
4 

3 3 2 4 4 3 3 1 2 4 2 2 2 2 3 Formulate comprehensive and diverse behavioural objectives which are 

linked with the students' experiences 
5 

3 2 3 2 4 3 2 2 5 4 3 3 2 4 3 Select the appropriate conditions and teaching aids that raise the 

motivation of students during the lesson 
6 

2 3 2 3 3 3 3 3 5 4 2 2 3 3 3 Choose appropriate teaching methods that provide students with the skills 

of reading, taking into account individual differences between students. 
7 

3 2 3 3 3 3 2 3 5 3 2 2 2 3 3 Select the teaching aids relevant to the objectives of lesson and appropriate 

to the level of students  
8 

2 3 3 3 2 4 3 3 5 3 2 2 2 4 4 Determine the appropriate literacy activities (during class and after class) 

that develop reading skills 
9 

1 3 3 2 3 3 3 3 5 4 3 3 3 2 3 Determine the appropriate methods of evaluation for each of the 

behavioural objectives  
10 

4 4 4 3 4 4 4 2 5 3 4 4 2 3 4 Determine the timeframe for the implementation of each stage of the 

lesson  
11 

3 4 3 5 4 5 4 3 5 4 3 3 2 4 5 
Determine appropriate homework related to class work  

12 
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Summary of supervisors’ evaluation of teachers’ knowledge for 

planning skills 

 

Average 

Calculating 

average 

Total 

 

Skills 

 

2.5 75 / 30 = 2.5 75 Determine the previous expertise of 

students relevant to the lesson 
1 

2.77 83 / 30 = 2.77 83 Determine the reading skills needed 

by students during the reading lesson 
2 

3.47 104 / 30 = 3.47 104 
Identify new vocabulary in the 

reading text 

 

3 

3.13 94 / 30 = 3.13 94 
Determine the lesson units in which 

students can identify the main ideas 

and sub- ideas 

4 

2.63 79 / 30 = 2.63 79 

Formulate comprehensive and 

diverse behavioural objectives which 

are linked with the students' 

experiences 

5 

3.03 91 / 30 = 3.03 91 
Select the appropriate conditions and 

teaching aids that raise the motivation 

of students during the lesson 

6 

2.97 89 / 30 = 2.97 89 

Choose appropriate teaching methods 

that provide students with the skills 

of reading, taking into account 

individual differences between 

students. 

7 

2.83 85 / 30 = 2.83 85 
Select the teaching aids relevant to 

the objectives of lesson and 

appropriate to the level of students 

8 

3 90 / 30 = 3 90 
Determine the appropriate literacy 

activities (during class and after 

class) that develop reading skills 

9 

2.93 88 / 30 = 2.93 88 
Determine the appropriate methods of 

evaluation for each of the behavioural 

objectives 

10 

3.47 104 / 30 = 3.47 104 
Determine the timeframe for the 

implementation of each stage of the 

lesson 

11 

3.77 113 / 30 = 3.77 113 Determine appropriate homework 

related to class work 
12 

3.04 91.25 / 30 = 3.04 1095 / 12 = 91.25 Total 



334 Appendices  

Supervisors’ responses to evaluating teachers’ knowledge for presentation skills 

(Supervisors 1 – 15)  (Questionnaire II) 

Supervisor 

15 14 13 12 11 10 9 8 7 6 5 4 3 2 1 Skills 

3 3 4 3 4 4 4 4 4 4 4 4 3 3 4 Introduce the reading text with an appropriate manner 
1 

2 3 4 3 3 4 3 3 4 4 4 4 3 3 4 Use the experience of students in the lesson 
2 

4 4 4 2 5 4 2 4 2 5 4 3 4 3 2 Display the reading text in front of the students 
3 

2 4 3 4 4 3 4 4 4 5 4 5 4 2 4 Train the students on the skill of silent reading 
4 

2 3 4 3 4 4 4 4 4 5 4 5 4 4 4 Guide students to put lines under each difficult word in the text 
5 

2 4 4 3 5 4 4 4 4 4 4 5 4 4 4 Discuss with the students after silent reading to confirm their understanding of the text 
6 

2 3 4 2 4 3 2 3 4 4 4 3 4 3 4 Explain the text difficulties with appropriate teaching methods 
7 

1 4 4 3 5 4 3 3 4 4 4 3 4 4 4 Discuss the main idea in the text with the students 
8 

2 4 4 2 4 4 3 4 4 4 4 3 4 4 4 Explain concepts and new vocabulary on the board   
9 

3 3 3 1 3 4 2 4 4 4 4 3 4 4 4 Guide students to employ new vocabulary in meaningful sentences 
10 

3 4 4 4 4 5 4 4 4 4 4 3 4 4 4 Perform a model of reading aloud 
11 

3 4 5 3 4 4 3 4 4 3 4 3 4 3 4 Train students to read with correct pronunciation and language rules 
12 

2 3 5 3 3 4 2 4 4 3 3 3 3 3 3 Divide the text into units 
13 

1 3 4 3 3 5 3 4 4 4 4 4 4 3 3 Explain each of the text ideas in clear language 
14 

4 4 4 4 3 4 4 4 3 4 4 3 4 3 4 Motivate the students to extract the contained ideas of the text 
15 

3 4 4 2 4 4 2 4 4 4 4 3 4 3 4 Link the text ideas to each other 
16 

2 4 4 2 4 4 2 3 3 4 4 3 4 3 4 Link the text ideas with the students' experiences and their environment 
17 

2 3 4 2 4 3 4 3 4 4 3 3 3 3 4 Ensure a free atmosphere between the students to express their ideas and opinions 
18 

4 4 3 1 2 3 2 2 2 2 2 1 3 2 4 Train the students to read critically 
19 
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Follow supervisors’ responses to evaluating teachers’ knowledge for presentation skills 

(Supervisors 16 – 30) (Questionnaire II) 

Supervisor 

30 29 28 27 26 25 24 23 22 21 20 19 18 17 16 
Skills 

4 4 4 4 3 4 4 4 4 3 4 3 4 4 3 
Introduce the reading text with an appropriate manner 

1 

4 4 3 3 3 4 3 3 4 3 3 3 4 4 3 
Use the experience of students in the lesson 

2 

2 4 5 2 2 3 5 4 4 3 5 4 5 2 4 
Display the reading text in front of the students 

3 

4 3 4 4 4 5 4 4 4 2 4 4 5 4 4 
Train the students on the skill of silent reading 

4 

4 4 4 4 3 5 4 4 4 4 4 3 5 4 4 
Guide students to put lines under each difficult word in the text 

5 

4 4 5 4 3 5 5 4 4 4 5 4 4 4 4 
Discuss with the students after silent reading to confirm their understanding of the text 

6 

4 3 4 2 2 3 4 3 4 3 4 3 4 4 4 
Explain the text difficulties with appropriate teaching methods 

7 

4 4 5 3 3 3 5 3 4 4 5 4 4 4 4 
Discuss the main idea in the text with the students 

8 

4 4 4 3 2 3 4 4 4 4 4 4 4 4 4 
Explain concepts and new vocabulary on the board   

9 

4 4 3 2 1 3 3 4 4 4 3 3 4 4 4 
Guide students to employ new vocabulary in meaningful sentences 

10 

4 5 4 4 4 3 4 4 4 4 4 4 4 4 4 
Perform a model of reading aloud 

11 

4 4 4 3 3 3 4 4 4 3 4 4 3 4 4 
Train students to read with correct pronunciation and language rules 

12 

4 4 3 2 3 3 3 4 3 3 3 3 3 3 3 
Divide the text into units 

13 

4 5 3 3 3 4 3 4 4 3 3 3 4 3 4 
Explain each of the text ideas in clear language 

14 

3 4 3 4 4 3 3 4 4 3 3 4 4 4 4 
Motivate the students to extract the contained ideas of the text 

15 

4 4 4 2 2 3 4 4 4 3 4 4 4 4 4 
Link the text ideas to each other 

16 

4 2 4 4 3 4 4 2 4 4 4 3 3 3 4 
Link the text ideas with the students' experiences and their environment 

17 

3 2 3 4 3 4 3 4 3 4 4 3 3 4 4 
Ensure a free atmosphere between the students to express their ideas and opinions 

18 

2 1 3 3 1 4 4 2 3 2 2 2 2 2 4 
Train the students to read critically 

19 
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Summary of supervisors’ evaluation of teachers’ knowledge for presentation skills 

Average 

Calculating 

average 

Total 

 

Skills 

 

3.7 111 / 30 = 3.7 111 Introduce the reading text with an appropriate manner 1 

3.4 102 / 30 = 3.4 102 Use the experience of students in the lesson 2 

3.53 106 / 30 = 3.53 106 Display the reading text in front of the students 3 

3.83 115 / 30 = 3.83 115 Train the students on the skill of silent reading 4 

3.93 118 / 30 = 3.93 118 Guide students to put lines under each difficult word in 

the text 

5 

4.07 122 / 30 = 4.07 122 Discuss with the students after silent reading to confirm 

their understanding of the text 

6 

3.33 100 / 30 = 3.33 100 Explain the text difficulties with appropriate teaching 

methods 

7 

3.77 113 / 30 = 3.77 113 Discuss the main idea in the text with the students 8 

3.67 110 / 30 = 3.67 110 Explain concepts and new vocabulary on the board 9 

3.33 100 / 30 = 3.33 100 Guide students to employ new vocabulary in 

meaningful sentences 

10 

3.97 119 / 30 = 3.97 119 Perform a model of reading aloud 11 

3.67 110 / 30 = 3.67 110 Train students to read with correct pronunciation and 

language rules 

12 

3.17 95 / 30 = 3.17 95 Divide the text into units 13 

3.5 105 / 30 = 3.5 105 Explain each of the text ideas in clear language 14 

3.67 110 / 30 =3.67 110 Motivate the students to extract the contained ideas of 

the text 

15 

3.57 107 / 30 = 3.57 107 Link the text ideas to each other 16 

3.4 102 / 30 = 3.4 102 Link the text ideas with the students' experiences and 

their environment 
17 

3.33 100 / 30 = 3.33 100 Ensure a free atmosphere between the students to 

express their ideas and opinions 

18 

2.47 74 / 30 = 2.47 74 Train the students to read critically 19 

3.54 106.26 / 30 = 3.54 2019 / 19 = 106.26 

 

Total 
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Supervisors’ responses to evaluating teachers’ knowledge for evaluation skills 

(Supervisors 1 – 15)  (Questionnaire II) 

 

 

 

Supervisor 

15 14 13 12 11 10 9 8 7 6 5 4 3 2 1 
Skills 

3 3 4 4 4 4 2 3 4 4 4 1 4 3 4 Organize the time between reading, discussion, explanation, and training 

of reading skills 
1 

3 3 3 3 3 3 2 3 3 3 4 3 4 3 3 
Use teaching aids in a timely and interesting manner 

2 

2 4 3 4 3 3 1 3 2 3 3 2 3 2 4 Use formative evaluation 
3 

3 4 4 3 3 3 3 4 2 4 3 3 4 3 4 Use summative evaluation 
4 

2 3 3 1 3 2 2 3 2 3 3 2 3 3 4 
Use diverse questions that develop appropriate mental processes 

5 

3 4 4 3 4 2 3 4 4 4 4 4 3 3 4 Ask questions in a clear well-formulated manner regarding the text ideas 
6 

3 4 3 3 3 4 3 3 2 4 4 3 4 3 4 Ask questions linking the lesson with other subjects of the Arabic 

language 
7 

4 4 3 2 2 3 2 4 2 4 3 3 4 2 3 
Instruct the students to summarise the text 

8 

4 3 4 3 3 2 2 3 2 3 4 4 3 2 4 Link evaluation process with the behavioural objectives 
9 

2 4 4 4 4 4 4 4 4 4 4 4 4 3 4 
Follow up on students' homework 

10 

2 4 3 3 4 4 4 4 4 4 4 3 3 4 4 
Reinforce the students' correct answers 

11 

4 4 4 3 3 3 2 4 4 4 4 4 4 3 4 Correct students' mistakes and give the appropriate feedback 
12 
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Follow Supervisors’ responds on evaluating teachers’ knowledge for evaluation skills 

(Supervisors 16 – 30) (Questionnaire II) 

 

Supervisor 

30 29 28 27 26 25 24 23 22 21 20 19 18 17 16 
Skills 

4 4 4 4 1 4 3 2 4 4 4 3 3 4 4 Organize the time between reading, discussion, explanation, and training 

of reading skills 
1 

4 3 4 3 3 3 3 2 3 3 3 3 3 3 3 
Use teaching aids in a timely and interesting manner 

2 

3 4 3 3 2 4 4 1 3 3 3 3 2 2 4 Use formative evaluation 
3 

3 3 4 4 3 4 4 3 3 4 3 4 3 2 4 Use summative evaluation 
4 

3 1 3 3 2 4 3 2 2 3 3 3 3 2 4 
Use diverse questions that develop appropriate mental processes 

5 

4 3 3 4 4 4 4 3 2 4 4 4 3 4 4 Ask questions in a clear well-formulated manner regarding the text ideas 
6 

4 3 4 3 3 4 4 3 4 4 3 3 3 2 4 Ask questions linking the lesson with other subjects of the Arabic 

language 
7 

3 2 4 3 3 3 4 2 3 4 2 4 2 2 3 
Instruct the students to summarise the text 

8 

4 3 3 4 4 4 3 2 2 3 3 3 2 2 4 Link evaluation process with the behavioural objectives 
9 

4 4 4 4 4 4 4 4 4 4 4 4 3 4 4 
Follow up on students' homework 

10 

4 3 3 3 3 4 4 4 4 4 4 4 4 4 4 
Reinforce the students' correct answers 

11 

4 3 4 4 4 4 4 2 3 4 3 4 3 4 4 Correct students' mistakes and give the appropriate feedback 
12 
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Summary of supervisors’ evaluation of teachers’ knowledge for evaluation skills 

 

Average 

Calculating 

average 

Total 

 

Skills 

 

3.43 103 / 30 = 3.43 103 
Organize the time between reading, 

discussion, explanation, and 

training of reading skills 

1 

3.07 92 / 30 = 3.07 92 Use teaching aids in a timely and 

interesting manner 
2 

2.87 86 / 30 = 2.87 86 Use formative evaluation relevant 

to the lesson 
3 

3.37 101 / 30 = 3.37 101 Use summative evaluation relevant 

to the lesson 
4 

2.67 80 / 30 = 2.67 80 
Use diverse questions that develop 

higher mental processes for 

students 

5 

3.57 107 / 3.57 107 
Ask questions in a clear well-

formulated manner regarding the 

text ideas 

6 

3.37 101 / 30 = 3.37 101 Ask questions linking the reading 

lesson with other language skills 
7 

2.97 89 / 30 = 2.97 89 Instruct the students to summarise 

the text 
8 

3.07 92 / 30 = 3.07 92 Link evaluation process with the 

lesson behavioural objectives 
9 

3.87 116 / 3.87 116 
Follow up on students' homework 

10 

3.67 110 / 30 = 3.67 110 
Reinforce students’ answers 

11 

3.6 108 / 30 = 3.6 108 Correct students' mistakes and give 

the appropriate feedback 
12 

3.29 98.75 / 30 = 3.29 1185 / 12 = 98.75 

 

Total 
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Appendix 20: Teachers’ Responses to Questionnaire III 

Teachers’ responses to the importance of planning skills 

(Teachers from 1 – 15) (Questionnaire III) 

Teachers  

15 14 13 12 11 10 9 8 7 6 5 4 3 2 1 
Skills 

5 4 4 4 5 5 5 5 5 5 5 5 5 4 2 
Determine the previous expertise of students relevant to the lesson 

1 

5 5 5 5 4 5 5 5 4 4 5 5 5 5 3 
Determine the reading skills needed by students during the reading lesson 

2 

4 5 5 5 4 5 5 5 5 4 4 4 5 5 4 
Identify new vocabulary in the reading text 

3 

5 5 5 4 2 4 4 4 4 4 4 5 5 5 4 Determine the lesson units in which students can identify the main ideas and sub- 

ideas 

4 

4 4 4 5 4 4 4 4 3 4 5 4 5 3 4 Formulate comprehensive and diverse behavioural objectives which are linked 

with the students' experiences 

5 

4 4 5 5 5 5 5 5 5 5 5 5 5 4 5 Select the appropriate conditions and teaching aids that raise the motivation of 

students during the lesson 

6 

5 5 4 5 5 5 4 5 5 4 5 5 5 5 3 Choose appropriate teaching methods that provide students with the skills of 

reading, taking into account individual differences between students. 

7 

4 4 5 5 5 5 4 4 4 5 5 5 5 5 3 Select the teaching aids relevant to the objectives of lesson and appropriate to the 

level of students  

8 

5 5 5 4 5 5 4 5 4 3 4 4 4 4 3 Determine the appropriate literacy activities (during class and after class) that 

develop reading skills 

9 

4 5 5 5 4 5 5 4 3 4 5 4 5 5 5 Determine the appropriate methods of evaluation for each of the behavioural 

objectives  

10 

5 5 5 5 1 5 5 5 4 5 5 5 5 5 5 
Determine the timeframe for the implementation of each stage of the lesson  

11 

3 4 5 5 5 5 4 5 4 4 4 5 5 5 3 
Determine appropriate homework related to class work  

12 
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Follow teachers’ responses to the importance of planning skills 

(Teachers from 16 – 30) 

(Questionnaire III) 

 

Teachers  

30 29 28 27 26 25 24 23 22 21 20 19 18 17 16 
Skills 

2 5 5 5 5 5 5 5 4 5 5 3 5 5 5 
Determine the previous expertise of students relevant to the lesson 

1 

5 4 4 4 5 5 5 5 4 5 5 5 5 5 5 
Determine the reading skills needed by students during the reading lesson 

2 

5 5 4 2 5 5 5 5 5 5 5 5 5 5 5 
Identify new vocabulary in the reading text 

3 

4 5 5 2 5 4 4 4 5 4 5 5 5 5 4 Determine the lesson units in which students can identify the main ideas and sub- 

ideas 

4 

5 5 5 4 4 4 4 4 4 5 4 5 5 5 5 Formulate comprehensive and diverse behavioural objectives which are linked 

with the students' experiences 

5 

5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 Select the appropriate conditions and teaching aids that raise the motivation of 

students during the lesson 

6 

5 5 4 5 5 5 5 5 5 5 5 5 5 5 5 Choose appropriate teaching methods that provide students with the skills of 

reading, taking into account individual differences between students. 

7 

5 5 5 5 5 4 5 5 4 5 5 5 4 5 5 Select the teaching aids relevant to the objectives of lesson and appropriate to the 

level of students  

8 

4 5 5 4 5 4 4 4 3 4 3 4 5 5 5 Determine the appropriate literacy activities (during class and after class) that 

develop reading skills 

9 

4 5 3 4 5 5 4 4 4 5 4 4 5 4 5 Determine the appropriate methods of evaluation for each of the behavioural 

objectives  

10 

5 5 5 5 5 5 5 5 3 5 4 4 5 5 4 
Determine the timeframe for the implementation of each stage of the lesson  

11 

5 5 5 4 5 5 5 5 5 5 5 4 5 4 5 
Determine appropriate homework related to class work  

12 
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Follow teachers’ responses to the importance of planning skills 

(Teachers from 31 – 45) 

(Questionnaire III) 

 

Teachers  

45 44 43 42 41 40 39 38 37 36 35 34 33 32 31 
Skills 

5 4 5 5 5 5 5 5 5 5 5 5 5 5 2 
Determine the previous expertise of students relevant to the lesson 

1 

4 5 4 5 5 5 5 5 5 5 4 5 5 5 3 
Determine the reading skills needed by students during the reading lesson 

2 

4 5 4 5 5 5 5 5 5 5 5 5 4 5 4 
Identify new vocabulary in the reading text 

3 

5 2 5 5 5 2 5 5 4 5 4 4 5 4 4 Determine the lesson units in which students can identify the main ideas and sub- 

ideas 

4 

5 1 4 5 4 5 4 4 4 5 3 4 4 4 4 Formulate comprehensive and diverse behavioural objectives which are linked 

with the students' experiences 

5 

4 1 5 5 5 5 5 5 5 5 5 5 4 5 5 Select the appropriate conditions and teaching aids that raise the motivation of 

students during the lesson 

6 

4 4 5 5 5 5 5 5 5 5 5 5 5 5 3 Choose appropriate teaching methods that provide students with the skills of 

reading, taking into account individual differences between students. 

7 

5 1 4 5 5 4 5 5 5 5 4 4 4 5 3 Select the teaching aids relevant to the objectives of lesson and appropriate to the 

level of students  

8 

3 4 5 5 5 2 5 3 4 4 4 4 5 5 3 Determine the appropriate literacy activities (during class and after class) that 

develop reading skills 

9 

4 5 4 5 5 2 5 4 4 5 3 5 4 5 5 Determine the appropriate methods of evaluation for each of the behavioural 

objectives  

10 

4 5 5 5 5 5 5 4 5 5 4 5 5 5 5 
Determine the timeframe for the implementation of each stage of the lesson  

11 

2 4 5 5 5 5 5 5 5 5 4 5 3 5 3 
Determine appropriate homework related to class work  

12 
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Follow teachers’ responses to the importance of planning skills 

(Teachers from 46 – 60) 

(Questionnaire III) 

Teachers  

60 59 58 57 56 55 54 53 52 51 50 49 48 47 46 
Skills 

5 5 5 4 4 5 3 5 5 5 4 4 5 5 2 
Determine the previous expertise of students relevant to the lesson 

1 

5 4 5 5 5 5 5 5 4 4 4 5 4 5 5 
Determine the reading skills needed by students during the reading lesson 

2 

5 2 4 5 5 5 5 4 4 4 5 5 4 5 5 
Identify new vocabulary in the reading text 

3 

4 2 4 5 4 5 5 5 5 4 5 5 2 4 4 Determine the lesson units in which students can identify the main ideas and sub- 

ideas 

4 

4 4 5 4 5 5 5 4 5 4 4 4 4 4 5 Formulate comprehensive and diverse behavioural objectives which are linked 

with the students' experiences 

5 

5 5 5 5 5 5 5 5 5 5 5 4 5 5 5 Select the appropriate conditions and teaching aids that raise the motivation of 

students during the lesson 

6 

5 5 5 4 5 5 5 5 4 4 5 5 5 5 5 Choose appropriate teaching methods that provide students with the skills of 

reading, taking into account individual differences between students. 

7 

5 5 5 5 5 4 5 5 5 5 4 4 5 4 5 Select the teaching aids relevant to the objectives of lesson and appropriate to the 

level of students  

8 

5 4 4 5 4 5 4 4 5 3 3 5 5 5 4 Determine the appropriate literacy activities (during class and after class) that 

develop reading skills 

9 

5 4 5 5 5 5 4 4 3 4 4 5 4 4 4 Determine the appropriate methods of evaluation for each of the behavioural 

objectives  

10 

5 5 5 5 5 5 4 5 5 5 3 5 1 5 5 
Determine the timeframe for the implementation of each stage of the lesson  

11 

5 4 4 5 5 5 4 5 5 4 5 4 5 5 5 
Determine appropriate homework related to class work  

12 
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Summary of teachers’ responses to the importance of planning skills 

 

Average 

Calculating 

average 

Total 

 

Skills 

 

4.566 274 / 60 = 4.56 274 Determine the previous expertise of students 

relevant to the lesson 
1 

4.683 281 / 60 = 4.68 281 Determine the reading skills needed by 

students during the reading lesson 
2 

4.633 278 / 60 = 4.63 278 Identify new vocabulary in the reading text 
3 

4.283 257 / 60 = 4.28 257 Determine the lesson units in which students 

can identify the main ideas and sub- ideas 
4 

4.25 255 / 60 = 4.25 255 
Formulate comprehensive and diverse 

behavioural objectives which are linked with 

the students' experiences 

5 

4.833 290 / 60 = 4.83 290 
Select the appropriate conditions and 

teaching aids that raise the motivation of 

students during the lesson 

6 

4.783 287 / 60 = 4.78 287 

Choose appropriate teaching methods that 

provide students with the skills of reading, 

taking into account individual differences 

between students. 

7 

4.583 275 / 60 = 4.58 275 
Select the teaching aids relevant to the 

objectives of lesson and appropriate to the 

level of students  

8 

4.233 254 / 60 = 4.23 254 
Determine the appropriate literacy activities 

(during class and after class) that develop 

reading skills 

9 

4.383 263 / 60 = 4.38 263 
Determine the appropriate methods of 

evaluation for each of the behavioural 

objectives  

10 

4.666 280 / 60 = 4.66 280 Determine the timeframe for the 

implementation of each stage of the lesson  
11 

4.566 274 / 60 = 4.56 274 Determine appropriate homework related to 

class work  
12 

4.54 

 

272.33 / 60 = 4.5388 

 

 

3268 / 12 = 272.33 

 

 

Total 
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Teachers’ responses to the importance of presentation skills 

(Teachers from 1 – 15) 

(Questionnaire III) 

Teachers  

15 14 13 12 11 10 9 8 7 6 5 4 3 2 1 
Skills 

5 4 4 4 5 5 4 4 5 4 4 4 5 5 4 
Introduce the reading text with an appropriate manner 

1 

4 4 5 4 5 5 5 5 4 4 5 4 5 5 5 
Use the experience of students in the lesson 

2 

4 4 5 5 5 4 5 5 4 4 5 5 5 4 5 
Display the reading text in front of the students 

3 

5 5 4 5 5 5 4 5 5 5 4 5 5 5 4 
Train the students on the skill of silent reading 

4 

5 5 4 5 5 5 4 5 5 5 4 5 5 5 4 
Guide students to put lines under each difficult word in the text 

5 

5 5 3 5 5 5 5 5 5 5 3 5 5 5 5 
Discuss with the students after silent reading to confirm their understanding of the text 

6 

5 4 4 5 5 5 4 4 5 4 4 5 5 5 4 
Explain the text difficulties with appropriate teaching methods 

7 

4 5 5 4 4 5 5 4 4 5 5 4 4 5 5 
Discuss the main idea in the text with the students 

8 

4 5 5 4 4 5 5 4 4 5 5 4 4 5 5 
Explain concepts and new vocabulary on the board   

9 

4 5 5 5 4 5 5 5 4 5 5 5 4 5 5 
Guide students to employ new vocabulary in meaningful sentences 

10 

5 5 5 5 4 5 5 5 5 5 5 5 4 5 5 
Perform a model of reading aloud 

11 

5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 
Train students to read with correct pronunciation and language rules 

12 

4 5 4 4 5 5 4 5 4 5 4 4 5 5 4 
Divide the text into units 

13 

4 5 4 4 5 5 4 4 4 5 4 4 5 5 4 
Explain each of the text ideas in clear language 

14 

4 5 4 4 4 5 4 5 4 5 4 4 4 5 4 
Motivate the students to extract the contained ideas of the text 

15 

4 5 5 5 5 4 5 4 4 5 5 5 5 4 5 
Link the text ideas to each other 

16 

5 5 5 5 5 5 5 4 5 5 5 5 5 5 5 
Link the text ideas with the students' experiences and their environment 

17 

5 4 5 4 5 5 5 2 5 4 5 4 5 5 5 
Ensure a free atmosphere between the students to express their ideas and opinions 

18 

4 4 4 5 4 5 5 5 4 4 4 5 4 5 5 
Train the students to read critically 

19 
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Follow teachers’ responses to the importance of presentation skills 

(Teachers from 16 – 30) 

(Questionnaire III) 

Teachers  

30 29 28 27 26 25 24 23 22 21 20 19 18 17 16 
Skills 

1 5 3 5 5 4 4 5 5 5 5 4 5 5 4 
Introduce the reading text with an appropriate manner 

1 

2 5 4 5 5 5 4 4 4 5 5 4 4 5 5 
Use the experience of students in the lesson 

2 

4 5 5 4 5 3 5 5 4 5 4 5 5 5 5 
Display the reading text in front of the students 

3 

4 5 3 5 5 5 5 5 5 5 5 4 5 5 5 
Train the students on the skill of silent reading 

4 

4 3 2 5 5 5 5 4 5 5 5 5 5 5 5 
Guide students to put lines under each difficult word in the text 

5 

4 5 5 4 4 5 5 4 5 5 5 4 5 5 5 
Discuss with the students after silent reading to confirm their understanding of the text 

6 

3 4 4 5 5 5 5 5 5 5 5 5 5 5 5 
Explain the text difficulties with appropriate teaching methods 

7 

3 5 5 5 5 5 4 5 5 4 4 5 5 5 4 
Discuss the main idea in the text with the students 

8 

4 5 5 4 5 5 5 5 5 5 4 5 4 5 5 
Explain concepts and new vocabulary on the board   

9 

4 5 5 4 5 5 4 5 5 4 5 5 4 5 5 
Guide students to employ new vocabulary in meaningful sentences 

10 

4 5 4 5 5 5 5 5 5 5 5 5 5 5 5 
Perform a model of reading aloud 

11 

4 5 5 5 5 5 5 4 5 5 5 5 5 5 5 
Train students to read with correct pronunciation and language rules 

12 

4 5 5 2 5 5 5 5 4 4 5 5 5 5 4 
Divide the text into units 

13 

2 5 3 5 5 4 5 5 4 5 4 5 5 5 5 
Explain each of the text ideas in clear language 

14 

2 5 3 4 5 5 4 5 5 4 4 4 5 4 4 
Motivate the students to extract the contained ideas of the text 

15 

4 5 5 4 5 5 4 5 4 5 5 4 5 5 4 
Link the text ideas to each other 

16 

5 5 5 5 4 5 5 5 5 5 5 4 4 5 5 
Link the text ideas with the students' experiences and their environment 

17 

4 5 5 5 5 5 5 5 4 5 4 4 5 5 5 
Ensure a free atmosphere between the students to express their ideas and opinions 

18 

4 5 5 5 5 5 4 4 5 4 4 5 5 5 4 
Train the students to read critically 

19 
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Follow teachers’ responses to the importance of presentation skills 

(Teachers from 31 – 45) 

(Questionnaire III) 

Teachers  

45 44 43 42 41 40 39 38 37 36 35 34 33 32 31 
Skills 

4 4 4 5 5 4 5 5 4 5 4 4 1 5 4 
Introduce the reading text with an appropriate manner 

1 

3 1 2 5 5 4 5 5 4 5 4 5 5 5 5 
Use the experience of students in the lesson 

2 

3 5 5 5 5 5 5 4 5 4 4 3 5 5 5 
Display the reading text in front of the students 

3 

3 5 5 5 5 5 5 5 5 5 5 5 4 5 5 
Train the students on the skill of silent reading 

4 

4 5 5 5 5 5 5 5 5 5 5 5 5 4 5 
Guide students to put lines under each difficult word in the text 

5 

5 4 4 5 5 4 4 5 5 5 5 5 5 5 5 
Discuss with the students after silent reading to confirm their understanding of the text 

6 

5 4 5 5 5 5 5 5 5 5 4 5 5 5 4 
Explain the text difficulties with appropriate teaching methods 

7 

5 4 5 5 5 5 5 4 4 5 5 5 4 5 4 
Discuss the main idea in the text with the students 

8 

4 4 5 5 5 5 5 4 5 5 5 5 4 5 4 
Explain concepts and new vocabulary on the board   

9 

5 1 2 5 5 5 5 5 4 5 5 5 2 5 5 
Guide students to employ new vocabulary in meaningful sentences 

10 

5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 
Perform a model of reading aloud 

11 

5 5 5 5 4 5 5 5 5 5 5 5 5 5 5 
Train students to read with correct pronunciation and language rules 

12 

3 1 5 5 4 5 5 5 5 5 5 5 4 4 5 
Divide the text into units 

13 

4 1 5 5 5 5 5 4 5 5 5 4 4 5 4 
Explain each of the text ideas in clear language 

14 

3 4 4 5 5 4 5 4 4 5 5 5 5 5 5 
Motivate the students to extract the contained ideas of the text 

15 

4 1 5 5 5 5 5 5 4 4 5 5 5 5 4 
Link the text ideas to each other 

16 

5 2 4 5 5 5 4 5 5 5 5 5 5 4 4 
Link the text ideas with the students' experiences and their environment 

17 

5 4 4 5 5 4 5 4 5 5 4 5 4 5 2 
Ensure a free atmosphere between the students to express their ideas and opinions 

18 

4 5 5 5 5 4 5 4 4 5 4 5 4 5 5 
Train the students to read critically 

19 
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Follow teachers’ responses to the importance of presentation skills 

(Teachers from 46 – 60)  

(Questionnaire III) 

Teachers  

60 59 58 57 56 55 54 53 52 51 50 49 48 47 46 
Skills 

5 5 4 5 5 5 4 5 3 4 5 4 5 5 1 
Introduce the reading text with an appropriate manner 

1 

5 5 4 5 4 4 4 5 4 5 4 5 5 4 2 
Use the experience of students in the lesson 

2 

5 4 5 4 4 5 5 5 5 5 4 5 4 4 4 
Display the reading text in front of the students 

3 

5 5 5 5 5 5 4 5 3 4 5 5 5 5 4 
Train the students on the skill of silent reading 

4 

4 5 5 4 5 5 5 5 2 4 5 5 5 5 4 
Guide students to put lines under each difficult word in the text 

5 

5 4 5 4 5 5 4 5 5 3 5 5 5 5 4 
Discuss with the students after silent reading to confirm their understanding of the text 

6 

5 5 5 4 5 5 5 5 4 4 5 5 5 5 3 
Explain the text difficulties with appropriate teaching methods 

7 

5 5 4 5 4 5 5 4 5 5 5 5 5 4 3 
Discuss the main idea in the text with the students 

8 

5 4 4 5 5 4 5 4 5 5 5 4 5 4 4 
Explain concepts and new vocabulary on the board   

9 

5 4 5 4 5 4 5 4 5 5 5 2 4 4 4 
Guide students to employ new vocabulary in meaningful sentences 

10 

5 5 5 5 5 5 5 4 4 5 5 4 5 5 4 
Perform a model of reading aloud 

11 

5 5 5 5 5 5 5 5 5 5 5 5 5 5 4 
Train students to read with correct pronunciation and language rules 

12 

4 2 4 4 4 5 5 5 5 4 4 5 5 4 4 
Divide the text into units 

13 

5 5 4 5 5 5 5 5 3 4 4 5 5 4 2 
Explain each of the text ideas in clear language 

14 

5 4 4 4 4 5 4 4 3 4 5 5 4 4 2 
Motivate the students to extract the contained ideas of the text 

15 

5 4 5 4 5 5 4 5 5 5 4 5 5 4 4 
Link the text ideas to each other 

16 

4 5 5 5 5 4 4 5 5 5 5 4 5 5 5 
Link the text ideas with the students' experiences and their environment 

17 

5 5 4 4 5 5 4 5 5 5 4 5 5 5 4 
Ensure a free atmosphere between the students to express their ideas and opinions 

18 

5 5 5 4 4 5 5 4 5 4 5 5 5 4 4 
Train the students to read critically 

19 
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Summary of teachers’ responses to the importance of presentation skills 

Average 

Calculating 

average 

Total Skills 

4.31 259 / 60 = 4.31 259 Introduce the reading text with an 

appropriate manner 
1 

4.38 263 / 60 = 4.38 263 Use the experience of students in the 

lesson 

2 

4.56 274 / 60 = 4.56 274 Display the reading text in front of the 

students 
3 

4.73 284 / 60 = 4.73 284 Train the students on the skill of silent 

reading 
4 

4.66 280 / 60 = 4.66 280 Guide students to put lines under each 

difficult word in the text 
5 

4.68 281 / 60 = 4.68 281 
Discuss with the students after silent 

reading to confirm their understanding of 

the text 

6 

4.68 281 / 60 = 4.68 281 Explain the text difficulties with 

appropriate teaching methods 
7 

4.6 276 / 60 = 4.6 276 Discuss the main idea in the text with the 

students 
8 

4.61 277 / 60 = 4.61 277 Explain concepts and new vocabulary on 

the board  
9 

4.5 270 / 60 = 4.5 270 Guide students to employ new vocabulary 

in meaningful sentences 
10 

4.86 292 / 60 = 4.86 292 
Perform a model of reading aloud 

11 

4.93 296 / 60 = 4.93 296 Train students to read with correct 

pronunciation and language rules 
12 

4.41 265 / 60 = 4.41 265 
Divide the text into units 

13 

4.41 265 / 60 = 4.41 265 Explain each of the text ideas in clear 

language 

14 

4.28 257 / 60 = 4.28 257 Motivate the students to extract the 

contained ideas of the text 
15 

4.58 275 / 60 = 4.58 275 
Link the text ideas to each other 

16 

4.75 285 / 60 = 4.75 285 Link the text ideas with the students' 

experiences and their environment 

17 

4.58 275 / 60 = 4.58 275 Ensure a free atmosphere between the 

students to express their ideas and opinions 
18 

4.56 274 / 60 = 4.56 274 
Train the students to read critically 

19 

4.58 275.21 / 60 = 4.58 5229 /19 = 275.21 Total 
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Teachers’ responses to the importance of evaluation skills 

(Teachers from 1 – 15) 

(Questionnaire III) 

 

 

 

 

 

 

Teachers  

15 14 13 12 11 10 9 8 7 6 5 4 3 2 1 
Skills 

2 5 5 5 5 5 5 5 3 4 4 4 5 5 5 Organize the time between reading, discussion, explanation, and training 

of reading skills 
1 

5 5 5 4 5 4 4 4 4 4 4 4 5 5 5 Use teaching aids in a timely and interesting manner 
2 

5 3 4 5 5 4 4 5 5 4 4 4 5 4 5 
Use formative evaluation 

3 

2 4 5 5 1 5 4 4 5 5 2 4 5 4 5 
Use summative evaluation 

4 

5 4 4 4 5 5 4 5 4 4 4 5 4 5 5 Use diverse questions that develop appropriate mental processes 
5 

4 5 4 5 5 5 4 4 3 5 2 5 5 5 5 
Ask questions in a clear well-formulated manner regarding the text ideas 

6 

5 4 4 5 5 5 5 4 3 5 4 4 5 5 5 Ask questions linking the lesson with other subjects of the Arabic 

language 

7 

5 2 4 4 4 4 5 4 3 4 4 4 4 5 5 Instruct the students to summarise the text 
8 

5 4 4 5 5 5 4 4 3 4 4 4 5 5 5 
Link evaluation process with the behavioural objectives 

9 

5 5 5 5 5 5 5 5 5 4 5 4 5 4 4 Follow up on students' homework 
10 

2 5 4 5 5 5 5 5 5 4 5 4 4 5 5 Reinforce the students' correct answers 
11 

5 5 5 5 5 5 5 5 5 5 5 5 5 4 5 
Correct students' mistakes and give the appropriate feedback 

12 



 

Appendices 351 

Follow teachers’ responses to the importance of evaluation skills 

(Teachers from 16 – 30) 

(Questionnaire III) 

 

 

 

 

Teachers  

30 29 28 27 26 25 24 23 22 21 20 19 18 17 16 
Skills 

5 5 4 5 5 5 5 5 5 4 5 5 5 5 5 Organize the time between reading, discussion, explanation, and training 

of reading skills 
1 

5 4 5 5 5 5 5 3 5 5 5 5 5 5 5 Use teaching aids in a timely and interesting manner 
2 

5 5 5 5 4 4 4 3 5 5 4 5 5 5 4 
Use formative evaluation 

3 

5 4 4 5 4 5 5 3 5 5 4 5 4 5 4 
Use summative evaluation 

4 

5 4 5 5 5 5 5 4 5 5 4 5 5 5 5 Use diverse questions that develop appropriate mental processes 
5 

5 2 4 5 5 5 5 5 5 5 5 4 4 5 5 
Ask questions in a clear well-formulated manner regarding the text ideas 

6 

5 2 3 5 5 4 4 3 5 5 5 5 4 5 5 Ask questions linking the lesson with other subjects of the Arabic 

language 

7 

5 4 5 5 5 4 5 3 5 4 5 5 5 5 4 Instruct the students to summarise the text 
8 

5 5 4 5 4 5 5 5 5 4 5 5 5 5 5 
Link evaluation process with the behavioural objectives 

9 

5 5 5 5 5 5 5 5 5 5 5 4 5 5 5 Follow up on students' homework 
10 

5 5 4 5 5 5 5 4 5 5 5 5 5 5 5 Reinforce the students' correct answers 
11 

5 5 4 5 5 5 5 5 5 5 5 4 5 5 5 
Correct students' mistakes and give the appropriate feedback 

12 
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Follow teachers’ responses to the importance of evaluation skills 

(Teachers from 31 – 45) 

(Questionnaire III) 

 

 

 

 

Teachers  

45 44 43 42 41 40 39 38 37 36 35 34 33 32 31 
Skills 

4 4 4 5 5 5 5 4 5 5 3 5 2 5 5 Organize the time between reading, discussion, explanation, and training 

of reading skills 
1 

4 4 5 5 4 5 5 5 5 5 4 5 5 4 5 Use teaching aids in a timely and interesting manner 
2 

3 2 5 4 5 5 5 5 4 5 5 4 5 4 5 
Use formative evaluation 

3 

3 5 4 5 5 5 5 5 5 5 5 4 2 5 5 
Use summative evaluation 

4 

4 4 4 5 5 5 5 5 5 4 4 5 5 5 5 Use diverse questions that develop appropriate mental processes 
5 

3 2 4 5 5 5 5 5 5 5 3 5 4 5 5 
Ask questions in a clear well-formulated manner regarding the text ideas 

6 

4 4 4 5 5 5 5 5 4 5 3 5 5 5 5 Ask questions linking the lesson with other subjects of the Arabic 

language 

7 

3 4 4 5 5 5 5 4 4 4 3 5 5 4 5 Instruct the students to summarise the text 
8 

5 1 5 5 4 5 5 4 5 5 3 4 5 5 5 
Link evaluation process with the behavioural objectives 

9 

5 2 5 5 5 5 5 5 5 5 5 5 5 5 4 Follow up on students' homework 
10 

4 4 5 5 5 5 5 5 5 4 5 5 2 5 5 Reinforce the students' correct answers 
11 

5 2 5 5 5 5 5 5 5 5 5 5 5 5 5 
Correct students' mistakes and give the appropriate feedback 

12 
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Follow teachers’ responses to the importance of evaluation skills 

(Teachers from 46 – 60) 

(Questionnaire III) 

 

 

 

 

Teachers  

60 59 58 57 56 55 54 53 52 51 50 49 48 47 46 
Skills 

5 4 4 5 5 5 5 4 5 4 5 5 5 5 4 Organize the time between reading, discussion, explanation, and training 

of reading skills 
1 

 5 4 5 4 5 5 4 4 4 3 5 5 4 3 Use teaching aids in a timely and interesting manner 
2 

4 5 4 4 5 5 4 4 5 4 3 3 5 5 4 
Use formative evaluation 

3 

5 4 2 5 5 5 4 4 4 5 3 4 1 4 3 
Use summative evaluation 

4 

5 5 4 4 4 5 4 5 4 4 4 4 5 5 3 Use diverse questions that develop appropriate mental processes 
5 

5 4 2 4 5 4 5 5 2 5 5 5 5 4 3 
Ask questions in a clear well-formulated manner regarding the text ideas 

6 

5 3 4 4 5 5 5 4 2 5 3 4 5 4 3 Ask questions linking the lesson with other subjects of the Arabic 

language 

7 

4 5 4 4 4 5 5 4 4 4 3 2 4 4 4 Instruct the students to summarise the text 
8 

5 4 4 4 5 5 5 4 5 4 5 4 5 4 4 
Link evaluation process with the behavioural objectives 

9 

5 5 5 5 5 4 5 4 5 4 5 5 5 5 4 Follow up on students' homework 
10 

5 4 5 4 5 5 5 4 5 4 4 5 5 5 3 Reinforce the students' correct answers 
11 

5 4 5 5 5 5 5 5 5 5 5 5 5 5 4 
Correct students' mistakes and give the appropriate feedback 

12 
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Appendix 21: Teachers’ performance of Planning Skills 

Teachers’ performance of planning skills 

(Teachers from 1 – 15) 

(Content Analysis Checklist) 

 

 

 

Teachers  

15 14 13 12 11 10 9 8 7 6 5 4 3 2 1 
Skills 

2 1 1 1 1 1 1 1 1 4 1 1 2 1 1 
Determine the previous expertise of students relevant to the lesson 

1 

3 1 1 1 2 1 2 1 1 3 1 2 2 1 1 
Determine the reading skills needed by students during the reading lesson 

2 

5 1 1 1 4 1 2 1 1 4 1 2 3 1 1 
Identify new vocabulary in the reading text 

3 

3 1 1 1 2 1 3 1 1 4 1 2 3 1 1 Determine the lesson units in which students can identify the main ideas and sub- 

ideas 

4 

3 1 1 1 3 1 2 1 1 3 1 2 2 1 1 Formulate comprehensive and diverse behavioural objectives which are linked 

with the students' experiences 

5 

2 1 1 1 2 1 3 1 1 2 1 3 4 1 1 Select the appropriate conditions and teaching aids that raise the motivation of 

students during the lesson 

6 

4 1 1 1 3 1 3 1 1 4 1 2 1 1 1 Choose appropriate teaching methods that provide students with the skills of 

reading, taking into account individual differences between students. 

7 

4 1 1 1 3 1 2 1 1 4 1 2 2 1 1 Select the teaching aids relevant to the objectives of lesson and appropriate to the 

level of students  

8 

4 1 1 1 3 1 3 1 1 4 1 1 3 1 1 Determine the appropriate literacy activities (during class and after class) that 

develop reading skills 

9 

3 1 1 1 3 1 2 1 1 3 1 2 1 1 1 Determine the appropriate methods of evaluation for each of the behavioural 

objectives  

10 

3 1 1 1 2 1 3 1 1 3 1 3 2 1 1 
Determine the timeframe for the implementation of each stage of the lesson  

11 

4 1 1 1 5 1 4 1 1 4 1 3 2 1 1 
Determine appropriate homework related to class work  

12 
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Teachers’ performance of planning skills 

(Teachers from 16 – 30) 

(Content Analysis Checklist) 

 

 

 

Teachers  

30 29 28 27 26 25 24 23 22 21 20 19 18 17 16 
Skills 

3 2 1 1 4 1 3 1 1 1 1 1 1 1 3 
Determine the previous expertise of students relevant to the lesson 

1 

3 3 1 1 5 2 3 1 1 1 1 1 2 1 3 
Determine the reading skills needed by students during the reading lesson 

2 

3 3 1 1 5 4 4 1 1 1 1 1 4 1 4 
Identify new vocabulary in the reading text 

3 

2 4 1 1 5 2 4 1 1 1 1 1 2 1 4 Determine the lesson units in which students can identify the main ideas and sub- 

ideas 

4 

3 3 1 1 4 3 3 1 1 1 1 1 3 1 4 Formulate comprehensive and diverse behavioural objectives which are linked 

with the students' experiences 

5 

3 4 1 1 4 2 3 1 1 1 1 1 2 1 2 Select the appropriate conditions and teaching aids that raise the motivation of 

students during the lesson 

6 

2 3 1 1 5 3 3 1 1 1 1 1 3 1 4 Choose appropriate teaching methods that provide students with the skills of 

reading, taking into account individual differences between students. 

7 

3 3 1 1 4 3 3 1 1 1 1 1 3 1 3 Select the teaching aids relevant to the objectives of lesson and appropriate to the 

level of students  

8 

4 2 1 1 4 3 4 1 1 1 1 1 3 1 4 Determine the appropriate literacy activities (during class and after class) that 

develop reading skills 

9 

3 3 1 1 3 3 3 1 1 1 1 1 3 1 3 Determine the appropriate methods of evaluation for each of the behavioural 

objectives  

10 

3 2 1 1 4 2 2 1 1 1 1 1 2 1 2 
Determine the timeframe for the implementation of each stage of the lesson  

11 

4 4 1 1 4 5 3 1 1 1 1 1 5 1 3 
Determine appropriate homework related to class work  

12 
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Teachers’ performance of planning skills 

(Teachers from 31 – 45) 

(Content Analysis Checklist) 

 

 

 

Teachers  

45 44 43 42 41 40 39 38 37 36 35 34 33 32 31 
Skills 

4 2 1 1 1 2 3 3 1 1 3 4 4 1 1 
Determine the previous expertise of students relevant to the lesson 

1 

3 3 1 1 1 3 3 3 1 1 3 5 3 1 1 
Determine the reading skills needed by students during the reading lesson 

2 

3 3 1 1 1 3 4 2 1 1 3 4 4 1 1 
Identify new vocabulary in the reading text 

3 

2 3 1 1 1 3 4 3 1 1 2 3 3 1 1 Determine the lesson units in which students can identify the main ideas and sub- 

ideas 

4 

2 2 1 1 1 4 2 2 1 1 2 4 3 1 1 Formulate comprehensive and diverse behavioural objectives which are linked 

with the students' experiences 

5 

3 2 1 1 1 2 3 4 1 1 1 4 3 1 1 Select the appropriate conditions and teaching aids that raise the motivation of 

students during the lesson 

6 

4 3 1 1 1 3 2 1 1 1 4 2 2 1 1 Choose appropriate teaching methods that provide students with the skills of 

reading, taking into account individual differences between students. 

7 

4 3 1 1 1 2 4 2 1 1 3 3 3 1 1 Select the teaching aids relevant to the objectives of lesson and appropriate to the 

level of students  

8 

2 3 1 1 1 4 4 2 1 1 2 4 4 1 1 Determine the appropriate literacy activities (during class and after class) that 

develop reading skills 

9 

3 2 1 1 1 3 3 3 1 1 2 5 4 1 1 Determine the appropriate methods of evaluation for each of the behavioural 

objectives  

10 

3 3 1 1 1 3 3 3 1 1 3 4 3 1 1 
Determine the timeframe for the implementation of each stage of the lesson  

11 

5 4 1 1 1 5 5 4 1 1 4 5 4 1 1 
Determine appropriate homework related to class work  

12 
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Teachers’ performance of planning skills 

(Teachers from 46 – 60) 

(Content Analysis Checklist) 

 

 

Teachers  

60 59 58 57 56 55 54 53 52 51 50 49 48 47 46 Skills 

1 2 5 1 1 4 1 5 1 5 1 1 5 4 1 
Determine the previous expertise of students relevant to the lesson 

1 

1 2 3 1 1 4 1 5 1 4 1 1 5 2 1 
Determine the reading skills needed by students during the reading lesson 

2 

1 2 3 1 1 2 1 5 1 4 1 1 3 3 1 
Identify new vocabulary in the reading text 

3 

1 3 4 1 1 3 1 5 1 4 1 1 4 4 1 Determine the lesson units in which students can identify the main ideas and sub- 

ideas 

4 

1 2 4 1 1 3 1 5 1 4 1 1 4 4 1 Formulate comprehensive and diverse behavioural objectives which are linked 

with the students' experiences 

5 

1 4 4 1 1 4 1 5 1 5 1 1 5 2 1 Select the appropriate conditions and teaching aids that raise the motivation of 

students during the lesson 

6 

1 3 4 1 1 4 1 5 1 4 1 1 5 3 1 Choose appropriate teaching methods that provide students with the skills of 

reading, taking into account individual differences between students. 

7 

1 3 5 1 1 4 1 4 1 3 1 1 4 3 1 Select the teaching aids relevant to the objectives of lesson and appropriate to the 

level of students  

8 

1 2 3 1 1 5 1 3 1 5 1 1 4 4 1 Determine the appropriate literacy activities (during class and after class) that 

develop reading skills 

9 

1 3 3 1 1 3 1 4 1 4 1 1 4 4 1 Determine the appropriate methods of evaluation for each of the behavioural 

objectives  

10 

1 3 4 1 1 4 1 4 1 4 1 1 3 3 1 
Determine the timeframe for the implementation of each stage of the lesson  

11 

1 4 5 1 1 5 1 5 1 5 1 1 5 4 1 
Determine appropriate homework related to class work  

12 
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Summary of teachers’ performance of planning skills 

Average 

Calculating 

average 

Total 

 

Skills 

 

1.916 115 / 60 = 1.916 115 Determine the previous expertise of 

students relevant to the lesson 
1 

1.966 118 / 60 = 1.966 118 Determine the reading skills needed by 

students during the reading lesson 
2 

2.116 127 / 60 = 2.116 127 
Identify new vocabulary in the reading text 

3 

2.033 122 / 60 = 2.033 122 
Determine the lesson units in which 

students can identify the main ideas and 

sub- ideas 

4 

1.95 117 / 60 = 1.95 117 
Formulate comprehensive and diverse 

behavioural objectives which are linked 

with the students' experiences 

5 

1.983 119 / 60 = 1.983 119 
Select the appropriate conditions and 

teaching aids that raise the motivation of 

students during the lesson 

6 

2.016 121 / 60 = 2.016 121 

Choose appropriate teaching methods that 

provide students with the skills of reading, 

taking into account individual differences 

between students. 

7 

2.016 121 / 60 = 2.016 121 
Select the teaching aids relevant to the 

objectives of lesson and appropriate to the 

level of students  

8 

2.083 125 / 60 = 2.083 125 
Determine the appropriate literacy 

activities (during class and after class) that 

develop reading skills 

9 

1.95 117 / 60 = 1.95 117 
Determine the appropriate methods of 

evaluation for each of the behavioural 

objectives  

10 

1.866 112 / 60 = 1.866 112 Determine the timeframe for the 

implementation of each stage of the lesson  
11 

2.516 151 / 60 = 2.516 151 Determine appropriate homework related 

to class work  
12 

2.035 122.083 / 60 = 2.0347 1465 / 12 = 122.083 

 

Total 
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Appendix 22: Teachers’ Performance of Presentation and Evaluation skills 

Teachers’ performance of presentation skills (Teachers from 1 – 15) (Classroom Observation Checklist)  

Teachers  
15 14 13 12 11 10 9 8 7 6 5 4 3 2 1 

Skills 
3 4 5 3 3 3 3 3 5 2 4 3 3 4 4 

Introduce the reading text with an appropriate manner 
1 

3 3 5 2 3 4 2 2 5 2 4 2 1 4 3 
Use the experience of students in the lesson 

2 

2 3 4 2 3 4 2 3 4 3 3 2 3 3 4 
Display the reading text in front of the students 

3 

2 3 4 2 2 3 2 2 5 1 3 2 2 3 4 
Train the students on the skill of silent reading 

4 

1 5 5 1 1 5 1 1 5 1 5 1 1 5 5 
Guide students to put lines under each difficult word in the text 

5 

2 3 5 2 2 3 2 2 5 1 3 2 2 3 5 
Discuss with the students after silent reading to confirm their understanding of the text 

6 

3 4 5 2 2 4 2 2 5 1 4 2 2 4 5 
Explain the text difficulties with appropriate teaching methods 

7 

2 3 4 3 2 3 3 2 5 2 3 3 2 3 4 
Discuss the main idea in the text with the students 

8 

3 4 4 2 3 4 2 3 5 1 4 2 3 4 5 
Explain concepts and new vocabulary on the board   

9 

2 3 4 2 2 3 2 2 5 3 3 2 2 3 5 
Guide students to employ new vocabulary in meaningful sentences 

10 

1 3 5 1 1 4 1 1 5 1 3 1 1 3 5 
Perform a model of reading aloud 

11 

2 4 5 2 2 4 2 2 5 2 4 2 2 4 5 
Train students to read with correct pronunciation and language rules 

12 

1 3 4 1 1 3 1 1 4 1 3 1 1 3 4 
Divide the text into units 

13 

2 3 5 2 2 3 2 2 5 2 3 2 2 3 5 
Explain each of the text ideas in clear language 

14 

2 4 5 2 2 4 2 2 5 2 4 2 2 4 4 
Motivate the students to extract the contained ideas of the text 

15 

2 4 5 1 2 4 1 2 4 1 4 1 2 4 4 
Link the text ideas to each other 

16 

1 5 5 1 1 5 1 1 5 1 4 1 1 5 5 
Link the text ideas with the students' experiences and their environment 

17 

1 4 5 1 1 4 1 1 5 1 4 1 1 4 5 
Ensure a free atmosphere between the students to express their ideas and opinions 

18 

1 3 5 1 1 3 1 1 4 1 3 1 1 3 4 
Train the students to read critically 

19 
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Teachers’ performance of presentation skills 

(Teachers from 16 – 30) 

 (Classroom Observation Checklist)  

Teachers  
30 29 28 27 26 25 24 23 22 21 20 19 18 17 16 

Skills 
3 3 3 4 4 4 3 4 3 5 4 3 3 4 3 

Introduce the reading text with an appropriate manner 
1 

1 1 1 3 4 4 1 2 1 4 4 2 1 4 3 
Use the experience of students in the lesson 

2 

3 3 3 3 5 4 3 3 3 5 4 2 3 4 3 
Display the reading text in front of the students 

3 

2 2 2 3 4 3 2 3 2 4 3 2 2 3 2 
Train the students on the skill of silent reading 

4 

1 1 1 5 5 5 1 5 1 5 5 1 1 5 1 
Guide students to put lines under each difficult word in the text 

5 

2 2 2 3 4 5 2 3 2 4 5 2 2 3 2 
Discuss with the students after silent reading to confirm their understanding of the text 

6 

2 1 2 4 5 5 3 3 2 5 5 2 2 4 2 
Explain the text difficulties with appropriate teaching methods 

7 

2 2 2 3 4 4 2 3 2 4 4 3 2 3 3 
Discuss the main idea in the text with the students 

8 

2 3 2 4 5 4 3 4 3 5 4 2 3 4 2 
Explain concepts and new vocabulary on the board   

9 

2 3 1 3 5 3 2 3 3 5 3 2 2 3 2 
Guide students to employ new vocabulary in meaningful sentences 

10 

1 1 1 3 5 5 1 3 1 5 5 1 1 3 1 
Perform a model of reading aloud 

11 

2 2 2 4 4 3 2 4 2 4 4 2 2 4 2 
Train students to read with correct pronunciation and language rules 

12 

1 1 1 3 4 4 1 3 1 4 4 1 1 3 1 
Divide the text into units 

13 

2 2 2 3 5 5 2 3 2 5 5 2 2 3 2 
Explain each of the text ideas in clear language 

14 

2 2 2 4 4 4 2 4 2 4 4 2 2 4 2 
Motivate the students to extract the contained ideas of the text 

15 

2 2 2 4 4 5 2 4 2 4 5 1 2 4 1 
Link the text ideas to each other 

16 

1 1 1 3 5 5 1 3 1 5 5 1 1 5 1 
Link the text ideas with the students' experiences and their environment 

17 

1 1 1 4 5 5 1 4 1 4 5 1 1 4 1 
Ensure a free atmosphere between the students to express their ideas and opinions 

18 

1 1 1 3 5 3 1 3 1 5 3 1 1 3 1 
Train the students to read critically 

19 
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Teachers’ performance of presentation skills 

(Teachers from 31 – 45) 

 (Classroom Observation Checklist)  

Teachers  
45 44 43 42 41 40 39 38 37 36 35 34 33 32 31 

Skills 
3 3 5 2 4 3 2 3 4 4 2 2 3 5 4 

Introduce the reading text with an appropriate manner 
1 

3 3 4 1 2 1 2 1 3 3 1 1 1 4 2 
Use the experience of students in the lesson 

2 

3 2 4 3 3 3 2 3 4 3 2 2 3 4 3 
Display the reading text in front of the students 

3 

2 2 4 2 3 2 2 2 4 3 2 2 2 4 3 
Train the students on the skill of silent reading 

4 

1 1 5 1 5 1 1 1 5 5 1 1 1 5 5 
Guide students to put lines under each difficult word in the text 

5 

2 2 5 2 3 2 2 2 5 4 2 2 2 5 3 
Discuss with the students after silent reading to confirm their understanding of the text 

6 

2 3 5 3 4 2 2 1 5 4 2 2 2 4 3 
Explain the text difficulties with appropriate teaching methods 

7 

3 2 4 2 3 2 2 2 4 3 2 2 2 4 3 
Discuss the main idea in the text with the students 

8 

2 3 4 3 4 2 2 2 4 4 2 2 2 5 4 
Explain concepts and new vocabulary on the board   

9 

2 2 5 2 4 2 2 2 4 3 3 2 3 4 3 
Guide students to employ new vocabulary in meaningful sentences 

10 

1 1 5 1 3 1 1 1 5 3 1 1 1 5 3 
Perform a model of reading aloud 

11 

2 2 5 2 4 2 2 2 5 4 2 2 2 5 4 
Train students to read with correct pronunciation and language rules 

12 

1 1 5 1 3 1 1 1 4 3 1 1 1 4 3 
Divide the text into units 

13 

2 2 5 2 3 2 2 2 5 3 2 2 2 5 3 
Explain each of the text ideas in clear language 

14 

2 2 4 2 4 2 2 2 4 4 2 2 2 4 4 
Motivate the students to extract the contained ideas of the text 

15 

1 2 5 2 4 2 1 2 5 4 2 1 2 4 4 
Link the text ideas to each other 

16 

1 1 5 1 5 1 1 1 5 5 2 1 1 5 3 
Link the text ideas with the students' experiences and their environment 

17 

1 1 5 1 4 1 1 1 5 4 1 1 1 4 4 
Ensure a free atmosphere between the students to express their ideas and opinions 

18 

1 1 4 1 3 1 1 1 4 3 1 1 1 4 3 
Train the students to read critically 

19 
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Teachers’ performance of presentation skills 

(Teachers from 46 – 60) 

 (Classroom Observation Checklist)  

Teachers  
60 59 58 57 56 55 54 53 52 51 50 49 48 47 46 

Skills 
4 3 2 5 2 3 4 2 4 2 4 4 3 2 5 

Introduce the reading text with an appropriate manner 
1 

4 1 2 5 2 3 4 1 4 2 4 4 3 2 4 
Use the experience of students in the lesson 

2 

3 3 2 4 2 3 3 2 5 2 4 3 3 2 3 
Display the reading text in front of the students 

3 

4 2 2 4 2 2 3 2 5 2 5 3 3 2 3 
Train the students on the skill of silent reading 

4 

5 1 1 5 1 1 5 1 5 1 5 5 1 1 5 
Guide students to put lines under each difficult word in the text 

5 

3 2 2 5 2 3 3 2 3 2 5 3 2 2 3 
Discuss with the students after silent reading to confirm their understanding of the text 

6 

4 2 2 5 2 2 4 2 5 2 5 4 2 2 4 
Explain the text difficulties with appropriate teaching methods 

7 

3 2 2 5 3 3 3 2 4 3 4 3 3 2 3 
Discuss the main idea in the text with the students 

8 

4 2 2 5 3 4 4 2 5 3 5 4 2 2 4 
Explain concepts and new vocabulary on the board   

9 

4 2 2 5 2 3 3 3 3 3 5 3 2 3 4 
Guide students to employ new vocabulary in meaningful sentences 

10 

3 1 1 5 1 1 3 1 4 1 4 3 1 1 3 
Perform a model of reading aloud 

11 

4 2 2 5 2 2 4 2 5 2 5 4 2 2 4 
Train students to read with correct pronunciation and language rules 

12 

3 1 1 4 1 1 3 1 4 1 4 3 1 1 3 
Divide the text into units 

13 

3 2 2 5 2 2 3 2 5 2 5 3 2 2 3 
Explain each of the text ideas in clear language 

14 

4 2 2 3 2 3 4 3 4 3 4 4 3 3 4 
Motivate the students to extract the contained ideas of the text 

15 

4 2 1 4 3 3 4 3 4 2 4 4 2 2 4 
Link the text ideas to each other 

16 

4 1 1 5 3 2 5 3 3 2 4 5 3 2 5 
Link the text ideas with the students' experiences and their environment 

17 

4 1 1 5 1 1 4 1 3 1 5 4 1 1 4 
Ensure a free atmosphere between the students to express their ideas and opinions 

18 

3 1 1 4 1 1 3 1 4 1 4 3 1 1 3 
Train the students to read critically 

19 
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Summary of teachers’ performance of presentation skills 

Average 

Calculating 

average 

Total 

 

Skills 

 

3.38 203 / 60 = 3.38 203 Introduce the reading text with an 

appropriate manner 

1 

2.63 158 / 60 = 2.63 158 
Use the experience of students in the lesson 

2 

3.07 184 / 60 = 3.07 184 Display the reading text in front of the 

students 

3 

2.70 162 / 60 = 2.70 162 Train the students on the skill of silent 

reading 

4 

2.8 168 / 60 = 2.8 168 Guide students to put lines under each 

difficult word in the text 

5 

2.83 170 / 60 = 2.83 170 
Discuss with the students after silent 

reading to confirm their understanding of 

the text 

6 

3.08 185 / 60 = 3.08 185 Explain the text difficulties with 

appropriate teaching methods 

7 

2.86 172 / 60 = 2.86 172 Discuss the main idea in the text with the 

students 

8 

3.25 195 / 60 = 3.25 195 Explain concepts and new vocabulary on 

the board  

9 

2.92 175 / 60 = 2.92 175 Guide students to employ new vocabulary 

in meaningful sentences 

10 

2.32 139 / 60 = 2.32 139 
Perform a model of reading aloud 

11 

3.03 182 / 60 = 3.03 182 Train students to read with correct 

pronunciation and language rules 

12 

2.13 128 / 60 = 2.13 128 
Divide the text into units 

13 

2.88 173 / 60 = 2.88 173 Explain each of the text ideas in clear 

language 

14 

3 180 / 60 = 3 180 Motivate the students to extract the 

contained ideas of the text 

15 

2.87 172 / 60 = 2.87 172 
Link the text ideas to each other 

16 

2.78 167 / 60 = 2.78 167 Link the text ideas with the students' 

experiences and their environment 

17 

2.5 150 / 60 = 2.5 150 Ensure a free atmosphere between the 

students to express their ideas and opinions 

18 

2.13 128 / 60 = 2.13 128 
Train the students to read critically 

19 

2.799 167.95 / 60 = 2.799 3191 / 19 = 167.947 

 

Total 
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Teachers’ performance of evaluation skills 

(Teachers from 1 – 15) 

(Classroom Observation Checklist)  

 

 

 

 

 

Teachers  

15 14 13 12 11 10 9 8 7 6 5 4 3 2 1 
Skills 

2 4 4 2 2 4 2 2 4 2 4 2 2 4 4 Organize the time between reading, discussion, explanation, and training 

of reading skills 

1 

3 4 5 3 3 4 3 3 5 2 4 3 3 4 5 Use teaching aids in a timely and interesting manner 
2 

3 5 5 2 2 5 2 2 5 2 5 2 2 5 5 
Use formative evaluation 

3 

3 3 5 2 3 3 3 3 5 1 3 3 3 3 5 Use summative evaluation 
4 

3 3 5 2 3 4 2 3 5 1 3 3 3 3 5 Use diverse questions that develop appropriate mental processes 
5 

3 4 5 3 3 4 3 2 5 2 4 3 3 4 5 
Ask questions in a clear well-formulated manner regarding the text ideas 

6 

3 3 5 2 1 3 2 1 5 1 3 2 1 3 5 Ask questions linking the lesson with other subjects of the Arabic 

language 
7 

1 4 5 1 1 4 1 1 5 1 4 1 1 4 4 
Instruct the students to summarise the text 

8 

1 4 5 1 1 4 1 1 5 1 4 1 1 4 5 
Link evaluation process with the behavioural objectives 

9 

2 5 5 2 3 4 2 2 5 2 3 2 3 4 5 Follow up on students' homework 
10 

2 4 5 2 3 4 2 3 5 2 4 2 3 4 5 
Reinforce the students' correct answers 

11 

2 4 5 2 2 4 2 2 5 2 4 2 2 4 5 
Correct students' mistakes and give the appropriate feedback 

12 
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Teachers’ performance of evaluation skills 

(Teachers from 16 – 30) 

 (Classroom Observation Checklist)  

 

 

 

Teachers  

30 29 28 27 26 25 24 23 22 21 20 19 18 17 16 
Skills 

2 2 2 4 4 4 2 4 2 4 4 2 2 4 2 Organize the time between reading, discussion, explanation, and training 

of reading skills 
1 

3 3 3 4 4 5 3 4 3 4 5 3 3 4 3 Use teaching aids in a timely and interesting manner 
2 

2 2 2 3 4 5 2 4 2 4 5 2 2 5 3 
Use formative evaluation 

3 

3 3 3 3 5 3 3 3 3 5 3 3 3 3 3 
Use summative evaluation 

4 

3 3 2 3 5 5 2 3 3 5 5 3 3 3 3 Use diverse questions that develop appropriate mental processes 
5 

3 3 3 4 5 4 3 4 3 5 4 3 3 4 3 
Ask questions in a clear well-formulated manner regarding the text ideas 

6 

1 1 1 3 5 4 1 3 1 5 4 2 1 3 2 Ask questions linking the lesson with other subjects of the Arabic 

language 

7 

1 1 1 4 4 4 1 4 1 4 4 1 1 4 1 Instruct the students to summarise the text 
8 

1 1 1 4 5 4 1 4 1 4 4 1 1 4 1 
Link evaluation process with the behavioural objectives 

9 

1 1 1 1 4 5 1 5 1 4 5 3 3 2 2 Follow up on students' homework 
10 

2 3 3 4 4 4 1 4 3 4 4 3 3 4 2 Reinforce the students' correct answers 
11 

2 2 2 4 5 4 1 4 2 5 4 3 2 4 2 
Correct students' mistakes and give the appropriate feedback 

12 
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Teachers’ performance of evaluation skills 

 

(Teachers from 31 – 45) 

 (Classroom Observation Checklist)  

 

  

 

 

Teachers  

45 44 43 42 41 40 39 38 37 36 35 34 33 32 31 
Skills 

2 2 4 2 4 2 2 2 4 4 2 2 2 4 4 Organize the time between reading, discussion, explanation, and training 

of reading skills 

1 

3 2 5 3 4 2 3 3 5 4 3 3 3 4 4 Use teaching aids in a timely and interesting manner 
2 

3 3 4 2 5 2 3 2 4 5 2 2 2 5 5 
Use formative evaluation 

3 

2 2 4 3 3 3 2 3 4 3 3 3 3 5 3 Use summative evaluation 
4 

3 2 5 2 3 3 3 3 5 3 2 3 2 5 3 Use diverse questions that develop appropriate mental processes 
5 

3 2 5 3 4 3 2 3 5 4 3 3 3 5 3 
Ask questions in a clear well-formulated manner regarding the text ideas 

6 

2 3 5 1 3 1 2 1 5 3 1 1 1 5 3 Ask questions linking the lesson with other subjects of the Arabic 

language 
7 

1 1 5 1 4 1 1 1 2 4 1 1 1 4 4 
Instruct the students to summarise the text 

8 

1 1 5 1 4 1 1 1 5 4 1 1 1 5 4 
Link evaluation process with the behavioural objectives 

9 

2 2 5 1 2 1 1 1 4 4 1 1 1 4 3 Follow up on students' homework 
10 

2 2 5 1 2 1 1 1 5 4 1 1 3 5 3 
Reinforce the students' correct answers 

11 

2 2 5 1 2 1 1 2 5 4 1 1 2 5 3 
Correct students' mistakes and give the appropriate feedback 

12 
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Teachers’ performance of evaluation skill 

(Teachers from 46 – 60) 

 (Classroom Observation Checklist)  

Teachers  

60 59 58 57 56 55 54 53 52 51 50 49 48 47 46 
Skills 

4 2 2 4 2 2 4 2 4 2 4 4 2 2 4 Organize the time between reading, discussion, explanation, and training 

of reading skills 
1 

4 2 3 5 3 3 4 3 5 2 5 4 2 3 4 Use teaching aids in a timely and interesting manner 
2 

5 2 3 4 2 2 5 2 5 2 3 5 3 2 3 
Use formative evaluation 

3 

3 2 3 5 2 2 3 3 5 2 5 3 2 3 3 
Use summative evaluation 

4 

3 2 3 5 3 2 3 2 3 2 3 3 2 2 3 Use diverse questions that develop appropriate mental processes 
5 

4 3 2 5 2 3 4 3 5 2 5 4 2 3 4 
Ask questions in a clear well-formulated manner regarding the text ideas 

6 

3 1 2 3 2 3 3 1 5 2 5 3 2 1 3 Ask questions linking the lesson with other subjects of the Arabic 

language 

7 

4 1 1 4 1 1 4 1 4 1 4 3 1 1 4 Instruct the students to summarise the text 
8 

4 1 1 5 1 1 4 1 4 1 4 4 1 1 4 
Link evaluation process with the behavioural objectives 

9 

4 2 2 5 1 2 1 1 3 2 4 5 2 1 5 Follow up on students' homework 
10 

4 2 1 4 1 1 4 1 3 2 3 4 2 1 4 Reinforce the students' correct answers 
11 

4 2 1 5 1 1 4 1 5 2 3 4 2 1 4 
Correct students' mistakes and give the appropriate feedback 

12 
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Summary of teachers’ performance of evaluation skills 

 

Average 

Calculating 

average 

Total 

 

Skills 

 

2.90 174 / 60 = 2.9 174 Organize the time between reading, discussion, 

explanation, and training of reading skills 

1 

3.516 211 / 60 = 3.516 211 Use teaching aids in a timely and interesting 

manner 

2 

3.266 196 / 60 = 3.266 196 
Use formative evaluation relevant to the lesson  

3 

3.15 189 / 60 = 3.15 189 
Use summative evaluation relevant to the lesson 

4 

3.116 187 / 60 = 3.116 187 Use diverse questions that develop higher 

mental processes for students 

5 

3.483 209 / 60 = 3.483 209 Ask questions in a clear well-formulated 

manner regarding the text ideas 

6 

2.55 153 / 60 = 2.55 153 Ask questions linking the reading lesson with 

other language skills 

7 

2.35 141 / 60 = 2.35 141 
Instruct the students to summarise the text 

8 

2.483 149 / 60 = 2.483 149 Link evaluation process with the lesson 

behavioural objectives 

9 

2.683 161 / 60= 2.683 161 
Follow up on students' homework 

10 

2.866 172 / 60 = 2.866 172 
Reinforce students’ answers 

11 

2.833 170 / 60 = 2.833 170 Correct students' mistakes and give the 

appropriate feedback 

12 

2.933 176 / 60 = 2.933 

 

2112 / 12 = 176 

 

 

Total 

 


