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Abstract 

This thesis examines the contribution that changes in young people’s agency, 

aspirations and decision-making during participation in social enterprises make in 

improving engagement and outcomes in employment, education and training. The focus 

is contextualised within the growing number of young people who are marginalised by 

not engaging in employment, education and training in Australia and the majority of 

countries in the Organisation for Economic Co-operation and Development (2012). 

Consequences of young people’s marginalisation are experienced at the personal, 

community and Government levels and include long-term marginalisation and heavy 

social and financial costs. The focus of this study is social enterprises that operate as 

intermediate labour market interventions with a social purpose. These enterprises 

address the vocational and non-vocational barriers of marginalised groups in an effort to 

assist them to obtain employment, education and training outcomes. While the literature 

on social enterprises is increasing, a gap persists regarding the possible changes in 

cognitive-motivational variables such as agency, aspirations and decision-making 

processes and their roles in promoting positive outcomes. In particular, the lack of 

research and theorisation addressing the predictive potential of change in such 

cognitive-motivational variables as young people participate in social enterprises has 

restricted evidence-based service delivery to capitalise on any such relation. The current 

study was designed around research questions through which a theoretical model was 

sought to describe the agency, aspirations and decision-making of young people using 

social enterprise experiences in order to transition to employment, education and 

training outcomes, where they had previously been unable to do so successfully. In this 

mixed-method study, 326 participants were surveyed and 30 were interviewed at entry, 

mid and/or exit points of the social enterprise. Of the 326 participants who were in 
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BoysTown’s social enterprises, 75.99% were male and 24.01% were female ranging in 

age from 14 to 26 years (M = 19.39, SD = 5.64). ANOVA tests were used to determine 

any significant change in the survey items and then factor analysis was used to see 

which items loaded onto factors. Differences within subgroupings of participants were 

determined with repeated-measures ANOVA tests. Discriminant analysis was used to 

determine which factors in combination predicted the attainment of full-time outcomes 

in employment and education. Differences in subgroupings of participants and their 

achievement of outcomes were analysed with Kruskal-Wallis tests. Themes from the 

qualitative data were established using constant comparison method. Agency was 

comprised by interpersonal and collective agency, personal agency, relational agency 

and self-reliance. The interpersonal and collective agency of participants increased 

significantly across their time in the social enterprises. Differences in agency were 

associated with participants’ work history prior to joining the social enterprises, whether 

their parents had work history and with the length of the social enterprise. The nature of 

their interpersonal and collective agency revolved around their relationships with others 

in the social support network and their team. Participants’ personal agency and self-

reliance also improved significantly where their own efforts were driven by their 

motivation and persistence and linked with the control they had regarding their actions. 

In addition, young people indicated significants shifts in their relational agency where 

they could identify social enterprise staff as resources to gain knowledge from their 

teachings and also where they recognised the importance of developing their skills and 

experience in order to reach their goals. Moreover, these participants had new 

aspirational power. By the end of their social enterprise experiences, they were 

significantly more likely to believe that they would achieve autonomy and success 

relating to jobs, life and financial situation. Their self-belief stemmed from their 
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developed strategies focused on reaching their aspirations as well as an awareness of the 

potential barriers. In addition, they placed significantly more importance on these 

aspirations. Significant differences were found in the aspirations of participants 

depending on their parents’ work history and the length of their social enterprise. Most 

participants had also become better decision-makers. They were significantly more 

likely to recognise the importance of making informed decisions and to seek help with 

doing so when it was advisable. However, some participants were still impulsive with 

their decision-making throughout the social enterprises. Differences were found in 

participants’ decision-making depending on their sex, parents’ work history and the 

length of their social enterprise. Young people in the 12-month social enterprises and 

those from intergenerational unemployment also experienced improvements in the 

cognitive-motivational variables of agency, aspirations and decision-making. A 

predictive pattern emerged for those who obtained full-time outcomes in employment, 

education and training. Specifically, these participants were more likely to have the 

combination of a belief in their ability to achieve their aspirations and to have decision-

making competence. Further analysis showed that young people in the 12-month social 

enterprises were also more likely to achieve full-time outcomes than those in the 13-

week enterprises. In addition, part-time employment was more likely to be obtained by 

females than males and also those in the 13-week enterprises. The participants had also 

engaged with the concept of work where they wanted to continue working beyond their 

time in the social enterprises. The qualitative data indicate that participants recognised 

the positive changes occurring and were able to locate the source of their better agency, 

aspirations and decision-making and the positive consequences of these in the personal, 

social and work-related experiences of the enterprises. Overall, the findings of this 

research indicate that social enterprises are effective at engaging marginalised young 
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people, assisting them with their personal development and facilitating their pathway to 

achieve outcomes in employment, education and training. The theoretical implications 

of this study are for further research regarding the roles of specific components of the 

12-month enterprises, such as accredited training and lengthier case management, that 

could assist in the achievement of full-time outcomes. In addition, further research 

could investigate processes that assist the different subgroups of participants to improve 

their outcomes. The practical implications of these findings are that social enterprise 

interventions can be tailored to foster high aspirations and decision-making competence 

in young people to improve their chances of achieving full-time outcomes in 

employment, education and training. At a policy level, social enterprises could be more 

widely implemented to assist marginalised groups of people to make the transition to 

employment and engage in further education or training. 
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CHAPTER ONE 

Introduction 

The agency, aspirations and decision-making processes of young people in 

social enterprises at their entry, halfway and exit points are investigated in this study to 

explore potential associations between changes in these variables during participants’ 

time in the social enterprises at BoysTown and successful outcomes from their 

participation. The large majority of young people participating in BoysTown’s social 

enterprises are marginalised not because of their personal characteristics, but because of 

their situation in relation to education and employment (Bartlett, Dalgleish, & Mafi, 

2012). As Te Riele (2006) indicated, this is likely to be because of the histories of 

failure or insufficiency in the performance in employment, education and training. This 

situation is complex where multifaceted factors contributing to marginalisation from 

employment, education and training can also lead to greater exposure to problems 

associated with poor mental health, substance misuse and ill health (Phelan, Link, & 

Tehranifar, 2010; Welbel et al., 2013). 

A mixed-method was used to measure status and changes in young people’s 

agency, aspirations and decision-making and to collect descriptions of these processes 

as participants progressed through the social enterprises. Typically, levels in all three 

areas were low on the measures at participants’ entry and increased positively on 

subsequent measures, notably for those who graduated from the enterprise and into 

outcomes of full-time employment, further education or training, suggesting a 

predictive quality for the variables concerning both their achievement of intended 

outcomes and engagement occurring in their participation. In addition, the data 

treatment revealed ways in which these cognitive-motivational factors interacted in 

these predictions. The qualitative data from the young people provide in-depth detail of 
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what it was that young people observed happening as they became more agentive, 

aspirational and considered in their decision-making and where they attributed the 

sources of such change.  

The relevance and contribution of this study is evident at the theoretical, 

empirical, practical and policy levels. A theoretical model is developed from a review of 

the extant literature and describes the interactions of the variables under investigation. 

The empirical significance of the study is that it has experimental findings, presented 

from a cognitive-motivational perspective, to add to existing knowledge about ways in 

which marginalised young people experience change while participating in social 

enterprises and how these developments are associated with the achievement of 

employment, education and training outcomes. The study’s practical significance is that 

these findings can inform service delivery staff at BoysTown and other such agencies 

doing similar work with similar clients under similar conditions about factors likely to 

assist young people in addressing their barriers to successful transition to employment, 

education and training. Finally, the study’s findings provide support for advocating 

social enterprises as a policy-direction addressing the issues of disengagement and 

unemployment of youth, particularly those who are marginalised by their own lack of 

success in transition to employment, education and training. 

Background of the Study 

The issue of young people who are not engaged in employment, education or 

training is marked and increasing in Australia and elsewhere globally. The Organisation 

for Economic Co-operation and Development (OECD) (2012) found that 9.7% of young 

people aged between 15 to 24 years were not engaged in employment, education or 

training during 2007. The rate increased over the next four years to 11.4% of young 

people aged between 15 to 24 years who were not engaged in employment, education or 
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training. The trend in increasing rates of young people not engaged in employment, 

education or training occurred in 26 of the 30 countries that were analysed in the study 

by the OECD. This lack of engagement in and marginalisation from employment, 

education and training has consequences at many levels. Marginalised young people are 

more likely to have difficulties with their interpersonal relationships (Behrens & Evan, 

2002; Dwyer, 2004), experience problems with their emotional wellbeing and mental 

health (Lubans, Plotnikoff, & Lubans, 2012), engage in offending behaviour and misuse 

alcohol and drugs (Henry, Knight, & Thornberry, 2012; Traub & Weisstein, 2010). The 

costs relating to these issues extend to the community which carries the loss of potential 

tax intake, expenditure social security and welfare benefits, underwrites through 

taxation and Government-action regarding expenditure on imprisonment and mental 

health (Australian National Audit Office, 2009; Gauntlett, Hugman, Kenyon, & Logan, 

2000). 

Social enterprises operate as labour market interventions with a social purpose. 

In this study, the purpose addresses participants’ vocational and non-vocational barriers 

to obtaining employment, engaging with education or partaking in training schemes. 

They have been used to assist marginalised groups to develop the skills to obtain 

employment. This is particularly the case in overseas labour markets (Kerlin, 2012; 

Spear & Bidet, 2005; Thompson & Doherty, 2006), though their use in Australia has 

grown recently (Barraket & Collyer, 2010; Gray, Healy, & Crofts, 2003; Mestan & 

Scutella, 2007). Critical analyses of the effectiveness of this type of social enterprises 

and other labour market programs has indicated that more successful interventions have 

specifically addressed the vocational and non-vocational issues of its participants and 

taken into account the conditions of the local labour market (North, Syrett, & 

Etherington, 2009; Syrett, 2008). While perhaps the vocational issues and outcomes are 
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easier to identify and explore, Syrett (2008) has observed a gap in the literature 

regarding the non-vocational barriers of participants in these social enterprises.  

While social enterprises in a general sense are seen as labour market 

interventions, most of them are predominantly operated by not-for-profit organisations 

with a social mission. One such organisation in Australia is BoysTown. BoysTown and 

Griffith University joined to apply for funding from the Australian Research Council 

(ARC) in order to address the gap in the literature regarding the personal change of 

participants in social enterprises and the prediction of the achievement of positive 

outcomes. This collaboration was successful in obtaining funding for a four-year ARC 

Linkage Project (LP0776519) entitled, “Reconnecting Disaffected Youth through 

Successful Transition to Work” (Bartlett et al., 2012). This present study on agency, 

aspirations and decision-making is part of the larger ARC Linkage Project. 

In my study, a cognitive-motivational framework is used in the investigation of 

the possible personal development of marginalised young people in social enterprises as 

they attempt to transition successfully to outcomes. Specifically, the change being 

assessed is the agency, aspirations and decision-making processes of marginalised 

young people participating in BoysTown’s social enterprises as they work towards 

obtaining outcomes in open employment, re-engaging with education or participating in 

further training. From a review of the literature, the research questions will be 

formulated and a theoretical model presented that illustrates the links between these 

variables as young people attempt to obtain successful outcomes in employment, 

education and training.  

Outline of the Thesis 

A review of the relevant literature in relation to the topic is presented in Chapter 

Two. This chapter includes a definition of social enterprises based on international 



5 

 

studies (Kerlin, 2006; Spear & Bidet, 2005; Thompson & Doherty, 2006) as well as 

from research in Australia (Barraket & Collyer, 2010). Particular focus is placed on the 

social enterprises of BoysTown, a not-for-profit organisation that delivers these labour 

market interventions in three states of Australia for marginalised young people (Bartlett 

et al., 2012). These social enterprises are the setting for any change experienced by 

participants. The notion of social capital is then introduced to link participants’ 

experiences in social enterprises and to contextualise their personal development. 

Further description is provided about studies assessing social enterprises and the types 

of outcomes achieved by participants. The focus is on employment outcomes and 

personal development including employability (Tan, 2009), self-efficacy and self-

esteem (Seddon, Hazenberg, & Denny, 2012) and leadership and communication 

(O’Donnell, Tan, & Kirkner, 2012). This part of the chapter provides the foundation and 

context for ways in which marginalised young people can experience change.  

The focus of Chapter Two then shifts towards literature on the cognitive-

motivational factors centred in the study. Descriptions of agency, aspirations and 

decision-making and possible links between them are established through relevant 

literature. For example, definitions and models of agency are provided and a typology 

of agency is explored with specific focus on cognitive-motivational components. The 

four components of this typology are personal agency, interpersonal agency, relational 

agency and collective agency. In particular, the discussion on personal agency and 

interpersonal agency is guided by the authoritative work by Smith et al. (2000), the 

details of relational agency is lead by Edwards’ (2005) research and the exploration of 

collective agency is grounded in the work of Stirling and Bull (2011), Ibrahim (2006), 

Peris, Fariñas, Lopez, and Boni (2012), and Pelenc, Lompo, Ballet, and Dubios (2013).  
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The concept of aspirations is then introduced from a cognitive-motivational 

perspective by combining definitions from Ambrose (2005), Plucker (1998) and 

Quaglia and Cobb, (1996). Further exploration of aspirations is conducted by reviewing 

Kasser and Ryan’s (1996, 1999) development of an Aspirations Index and their 

distinction between intrinsic and extrinsic aspirations with different cultures. The 

conflicting findings in the literature on aspirations and the roles of community context 

and microsystems are also investigated. 

The review of the literature on decision-making commences with a description 

of the components of decision-making competence, particularly those that apply to 

young people as suggested by Parker and Fischhoff (2005) and Small and Venkatesh 

(2000). The focus on young people and their decision-making process continues with an 

exploration of empirical studies by Garlotti, Kozberg, and Gustafson (2009), Sanz de 

Acedo Lizarraga, Sanz de Acedo Baquedano, Oliver, and Closas (2009), Okubo, Yeh, 

Lin, Fujita, and Shea (2007), and Rowland (2004).  

Particular attention has been paid to whether and how research on these 

variables has addressed the attainment of employment, education and training outcomes 

by marginalised young people. Based on the review, a set of research questions and 

hypotheses have been derived around a theoretical and putative model designed for the 

agency, aspirations and decision-making processes of young people in social enterprises 

and that is subsequently refined as a consequence of results from the study. 

The mixed-method used in this study is described in Chapter Three. Specifically, 

the complementarity mixed-methods of quantitative surveying and qualitative 

interviewing of the young people are detailed and the approach is justified. The survey 

items derived from validated tools such as the Personal and Interpersonal Agency Scale 

(Smith et al., 2000) and the Aspirations Index (Kasser, 1996) are described and 
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justified. In addition, explanations are provided about the decision-making items that 

were developed based on normative models described by Finucane, Slovic, Hibbard, 

Peters, Mertz, and Mcgregor (2002), Sanz de Acedo Lizarrag et al. (2009), Parker and 

Fischhoff (2005), and Small and Venkatech (2000). The phenomenological approach 

that informed the semi-structured interviews and the types of questions included in the 

interview guide also are detailed. In addition, ethical considerations are discussed and 

the processes of obtaining approval for the study are outlined. A plan constructed for the 

analyses of quantitative and qualitative data is then presented. 

In Chapter Four, the results of the quantitative and qualitative analyses are 

presented in relation to each of the research questions. The results of the one-way 

analysis of variance (ANOVA) tests for the 21 agency items across entry, mid and exit 

points of the social enterprises are detailed. Repeated-measures ANOVA tests are used 

to determine the significance of any differences within groups based on their 

demographic details such as participants’ gender, identification as Indigenous or non-

Indigenous, experience of detention prior to BoysTown, previous paid work experience, 

completion of high school (Year 12 level) and length of experience in a social enterprise 

(12-months or 13-weeks). Factor analysis results depicted whether or not a simple 

structure emerged from the factor solution. The account of significance is then provided 

from ANOVA tests using these factors to determine differences between status at the 

time that participants commenced the social enterprise, were midway through and were 

exiting. The results of the constant comparison method are then illustrated using 

superordinate themes, themes and subordinate themes. A similar process depicting the 

results of the ANOVA tests, repeated measure ANOVA tests, factor analysis, ANOVA 

tests of the factors and constant comparison method is used to answer the research 

questions relating to the 12 aspirations items and six decision-making items 
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respectively. The frequency of outcomes is presented and Kruskal-Wallis tests used to 

ascertain any differences in the achievement of outcomes by different subgroups of 

participants based on their demographic details. The results of a discriminant analysis 

regarding which factors are more likely to be present for participants who obtain full-

time outcomes are detailed along with the results of the constant comparison method 

regarding this research question. 

Discussion of the results in relation to the hypotheses is presented in Chapter 

Five. In the discussion, the research described in the literature review is linked to the 

findings and the hypotheses. This is done in relation to the different types of agency and 

the mixed findings in the literature regarding aspirations and decision-making. The 

original contribution from this study is highlighted through the critical part played by 

cognitive-motivational variables in not only personal development but also in the 

prediction of the achievement of full-time employment and education outcomes. In 

addition, participants’ views regarding the supportive social enterprise environment and 

their ongoing engagement with work are also discussed. Furthermore, the qualitative 

findings provided meaningful insight into areas not previously addressed in the 

literature (such as the ways in which young people engage with the process of 

interpersonal and collective agency), the strategies that young people use to work 

towards their aspirations and build their self-belief regarding their achievement, the 

processes about how they developed work ethic and their awareness of social enterprise 

tensions. Directions for further theoretical development in future work, practical 

implications for social enterprises and limitations of the study are considered in this 

final chapter. 
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Aims of the Study 

The agency, aspirations and decision-making processes of young people in 

social enterprises are investigated in this study to assess possible links between changes 

in these variables and the prediction of successful outcomes after participation. It is 

hoped that the testing of a theoretical model describing the relationships between 

agency, aspirations and decision-making will increase knowledge about the cognitive-

motivational processes that young people experience as they participate in social 

enterprises. It is anticipated that the findings will inform service delivery in social 

enterprises about the ways to improve employment, education and training outcomes for 

marginalised young people. It is also hoped that the study will provide evidence for 

policy-makers regarding social enterprises as ways of engaging and improving 

outcomes for marginalised people.  

The following research questions have been devised: 

 To what extent do the personal, interpersonal, collective and relational 

agency of marginalised youth change during their time in BoysTown’s social 

enterprises? 

 To what extent do the aspirations of marginalised youth change during their 

time in BoysTown’s social enterprises? 

 To what extent do the decision-making processes of marginalised youth 

change during their time in BoysTown’s social enterprises? and 

 To what extent do agency, aspirations and decision-making interact to 

influence the transition of marginalised youth to full-time employment, 

education and training outcomes? 
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It is possible to hypothesise the direction of findings based on previous research 

detailed in the review of the literature. Hence, the following experimental hypotheses 

have been developed: 

 Personal, interpersonal, collective and relational agency of the participants 

will increase from the entry point to the exit point of their social enterprise; 

 Aspirations of the participants will improve from the entry point to the exit 

point of their social enterprise; 

 Decision-making processes of the participants will improve from the entry 

point to the exit point of their social enterprise; and  

 Agency, aspirations and decision-making will interact to significantly 

influence the attainment of full-time employment, education and training 

outcomes. 
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CHAPTER TWO 

Literature Review 

Introduction 

The literature reviewed and presented in this chapter provides a foundation for 

sets of research questions and experimental hypotheses to frame exploratory research on 

the associations between agency, aspirations and decision-making processes of young 

people in social enterprises at BoysTown and successful outcomes from their 

participation. Existing literature around these three cognitive-motivational variables 

assists in formulation of a tentative model of this relation that will be disconfirmed and 

rejected or collaborated and developed on the basis of evidence gathered in this 

research.  

The focus of this thesis is on whether marginalised young people change agency, 

aspirations and decision-making in the process of succeeding in transition outcomes in 

employment and education. This is set in the context of opportunities through 

participation in social enterprises. These young people, marginalised due to their 

disengagement from education and employment, had the opportunity to gain skills and 

address their vocational and non-vocational barriers to employment in the context of 

social enterprises, such as those offered by BoysTown. Changes were observed, as 

measured and descriptively modelled within a cognitive-motivational theoretical 

framework.  

Marginalisation 

A clear and commonly-accepted definition of marginalisation has not yet been 

established in the literature. However, a common broader theme in marginalisation is 

exclusion from meaningful participation in society (Welbel et al., 2013; Young, 1990), 

typically in relation to education, employment and housing (Burchardt, Le Grand, & 
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Piachaud, 2002; Sayce & Curran, 2007) as well as concerning access to resources and 

support services (Welbel et al., 2013). Young (1999) argues that exclusion from the 

labour market means that no or low income prevents people from gaining material 

benefits and also opportunities to participate in social activities in the community. In 

turn, researchers such as Welbel et al. (2013) suggest the terms marginalisation and 

social exclusion are interchangeable. On the other hand, researchers such as Blume, 

Ejrnaes, Nielsen, and Wurtz (2009) use unemployment as the definition of 

marginalisation in their labour market studies. These variations in definitions illustrate 

the broad nature of marginalisation. 

The more recent studies represent a shift away from defining marginalisation in 

deterministic terms of personal demographics such as sex and race, to exploration of 

risk conditions (Nyyssölä, 1999); vulnerability to poor outcomes from marginalisation 

(Phelan et al., 2010; Welbel et al., 2013); and preventative or connection strategies 

through which marginalisation might be challenged at personal (Blume et al., 2009) and 

systemic levels (Te Riele, 2007; Watson, 2011). In the current study, the young people’s 

lack of participation in education and employment was a core element of their 

marginalisation which in turn lead to their involvement with the social enterprises. 

BoysTown’s response in attempting to help them challenge the continuation of that 

marginalisation occurred through the young people’s involvement in social enterprises. 

BoysTown had seen such involvement for youth as a microsystem for accessing 

resources that would enhance their entry to the labour market or to re-engage with 

schooling or training. While it may be an oversimplification of the definition, 

marginalisation in this thesis was based on the core foundational definition of the young 

people’s lack of participation in education and employment. However, this cohort also 

dealt with multifaceted issues such as offending history, lack of social support, limited 
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work experience and early school leaving. This demonstrates the complex nature of 

their marginalisation. Social enterprises are then seen as a way of enabling youth to 

access resources that would enhance their opportunities to enter the labour market or re-

engage with school. 

Social Enterprises 

The community sector and more recently the policy sector in Australia have 

been recognising social enterprise as a potential solution to the growing number of 

marginalised youth and other groups who are not engaged in employment, education, or 

training (Gray et al., 2003; Mestan & Scutella, 2007). Barraket and Collyer (2010) have 

gone as far as to talk about an emerging social enterprise sector in Australia. This 

projection is consistent with the continuing trend of using social enterprises to assist 

marginalised groups with work integration in Europe and North America (Defourny & 

Nyssens, 2008; Kerlin, 2006; Spear & Bidet, 2005). One of these groups who have 

benefited from participating in social enterprises is young people who have been 

marginalised from mainstream schooling and employment (Te Riele, 2006).  

Definition of social enterprises. The definitions of social enterprises in the 

literature are varying but there is a clear common foundation for the theory where the 

concept is broadly defined as organisations with a social mission operating in the open 

labour market (Peattie & Morlie, 2008). In the growing literature on social enterprises, 

there have been a number of attempts to distinguish it from other similar concepts. 

There are several terms that researchers warn should not be used interchangeably but 

more in conjunction with social enterprises. One of these terms is social businesses 

(Thompson & Doherty, 2006). Social enterprises differ from social businesses, which 

are charities providing benefits for the community but not operating in the labour 

market and instead are reliant on donations. The concept of social enterprise also differs 
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from social entrepreneurship (Chell, 2007; Corner & Ho, 2010; Thompson & Doherty, 

2006). Both social enterprise and social entrepreneurship aim to address social issues 

but the processes to reach this goal are different. Social enterprises operate within the 

labour market to address social issues (Corner & Ho, 2010) while social 

entrepreneurships involve the identification and implementation of innovative 

approaches to deal with social problems (Chell, 2007). Another term that is used in 

conjunction with social enterprise is social economy (Birch & Whittam, 2008). Social 

economies involve economic activities operated by not-for-profit or non-government 

organisations. Birch and Whittam (2008) argued that social enterprises, social 

entrepreneurships and social economy are the core elements of the third sector or not-

for-profit sector.  

Social enterprises have been operating for a longer period in Europe and the 

United States of America than in Australia. Accordingly, the studies looking at social 

enterprises in Europe and the United States have more specific definitions of social 

enterprises compared to studies in countries such as Australia where they are relatively 

new. For example, Thompson and Doherty (2006) and Kerlin (2012) provided a general 

definition of social enterprises as labour market interventions that address social issues. 

These enterprises are usually delivered by organisations with a social mission. In 

profiling 11 social enterprises around the world, Thompson and Doherty (2006) 

described a number of factors that characterised social enterprises. They described 

social enterprises as being operated in the labour market and driven by a social purpose 

rather than profit. In essence, their focus is on obtaining high social benefits with 

reasonable profits rather than on high profits with little regard for social benefits. 

Typically, output from social enterprises provide benefits for the community. 
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Furthermore, the participants and the community play important roles in relation to 

direction and decision-making as they occur in social enterprises. 

Because of the tension between the social mission of the social enterprises and 

the economic aspect of having sufficient finances to continue their operation, Spear and 

Bidet (2005) suggested it is important to recognise the social and economic components 

in the definition of social enterprises. In a descriptive analysis of social enterprises in 

Europe (Spear & Bidet, 2005), they focused on work-integration social enterprises that 

offered training and employment in real market environments for unemployed people so 

that they could develop and improve their vocational skills. They used the EMergence 

des Enterprises Sociales en Europe (EMES) International Research Network’s 

(Defourny & Nyssens, 2012) definition of social enterprises that consists of economic 

factors and social indicators. In terms of the economic part of the definition, a core 

objective of social enterprises is to provide goods and services throughout its operation. 

In terms of governance, social enterprises may experience autonomy in terms of being 

independent from government and other peak bodies. Social enterprises also can have a 

combination of paid workers and volunteers.  

Spear and Bidet (2005) argued that the main concern in the conduct of social 

enterprises is sourcing funding on a regular basis so that they can continue to operate. In 

terms of the social aspect of the enterprises, the activities or outputs should provide 

benefits for its specific target groups and possibly for the community. In doing this, the 

social enterprises are not concerned about running at maximum profit but at a limited 

profit and aim to address directly the needs of the community or target group. In terms 

of governance, the stakeholders involved in the activities and outputs of the social 

enterprises play a more prominent role in decision-making (Spear & Bidet, 2005).  
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Common elements exist in Thompson and Doherty’s (2006) explanations of 

social enterprises and Spear and Bidet’s (2005) approach using the definition from the 

EMES International Research Network (Defourny & Nyssens, 2012). These elements 

are: the delivery of services and goods, which provides benefits for the community 

while addressing the vocational and non-vocational barriers of the participants; service 

delivery at a reasonable profit rather than a high profit; and inclusive governance. There 

needs to be a balance between these elements where the social mission and benefits for 

the participants and the community are prioritised while operating at a reasonable profit 

that allows the enterprise to continue operations (Spear & Bidet, 2005; Thompson & 

Doherty, 2006). 

Social enterprises also are seen outside of Europe as ways of addressing 

unemployment, particularly in the United States (Kerlin, 2006). Like Spear and Bidet 

(2005), Kerlin (2006) used the EMES International Research Network’s definition when 

differentiating between these European social enterprises and those in the United States. 

Kerlin (2006) noted a key difference with schemes in the United States that there is 

greater emphasis on revenue generation where they are operating in a market economy, 

unlike the European social enterprises that are delivered within a social economy 

approach. The delivery of these United States enterprises can range from organisations 

in the not-for-profit sector to organisations whose goals are high-profit but still conduct 

activities with a social mission in mind (Kerlin, 2006). Such a range of organisations 

means that there is a greater variety in the activities and outputs of these social 

enterprises. Finally, Kerlin (2006) states that there is a lesser degree of participant and 

community stakeholder involvement in social enterprises in the United States with 

respect to governance and decision-making than the enterprises in Europe. Thus while 

many of the interventions in the United States that class themselves as social enterprises 
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do correspond with the general definition of a social enterprise, that is, they are 

interventions that address social issues, their components do not always align with those 

in the definition provided by the EMES International Research Network.  

Social enterprises have not been established in Australia for as long as in Europe 

and the United States. The majority of research on social enterprises in Australia is 

conducted as formal program evaluations of individual enterprises. These evaluations 

are conducted by organisations that deliver social enterprises that also have internal 

research teams (see Bodsworth, 2012; Mafi, 2010) or by researchers who are contracted 

to conduct an evaluation of or research project investigating social enterprises (see 

Yousefpour, Barraket, & Furneaux, 2012). Although these program evaluations provide 

useful recommendations for the specific social enterprise, their focus is on the extent to 

which the enterprises follow their objectives rather than investigating phenomena to 

produce knowledge in the field. Hence, academic literature with a focus on Australian 

social enterprises is more at the exploratory stage compared to research assessing 

European social enterprises. Barraket and Collyer’s (2010) exploratory study involved 

the investigation of the characteristics of social enterprises in the context of mapping the 

scale and scope of enterprises in Australia. Their purpose was to discuss the common 

themes among discussions with the participants involved with social enterprises. In 

addition, Barraket and Collyer (2010) presented areas of disagreement for further debate 

and future research rather than providing answers to any lack of consensus. The 

participants were associated with social enterprises through service delivery, 

management, government and academic research. A common theme from the 

participants was that the definition of social enterprise should be broad and inclusive. 

They agreed that social enterprises should be driven by a social purpose and the 

business or trade of the social enterprises should support its mission. There was less 
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agreement about the type of market in which the social enterprises trade. Also, the 

comments from the participants centred on the type of work conducted by social 

enterprise participants, the industry in which the social enterprises operate in and 

whether or not it supported their social missions. The workshops and interviews with 

participants allowed themes to emerge in the discursive analysis. While there were 

common elements with the EMES International Research Network’s definition of social 

enterprise regarding social mission, reasonable profit and trade, other aspects such as 

inclusive governance and the participatory nature of social enterprises did not emerge as 

prominent themes in the discursive construction (Barraket & Collyer, 2010). This may 

be due to the choice of discursive analysis with participants allowing themes to emerge 

rather than desktop analysis of the current types of social enterprises. It may also be 

reflective of Barraket’s (2008) statement that social enterprises and their associated 

terminology are relatively new in Australia and are still being explored rather than being 

definitively identified. 

While common themes among theoretical definitions of social enterprises are 

evident in the literature, the tensions in the operations of social enterprises can make it 

more difficult to define programs or organisations as social enterprises as well as deliver 

social enterprises at an operational level. The tension between fulfilling the social 

mission while operating a business venture is the key theme among the aforementioned 

definitions of social enterprise. These tensions occur throughout the various stages of 

social enterprises. Smith, Gonin, and Besharov (2013) describe the different tensions 

experienced in social enterprises using Smith and Lewis’ (2011) typology of 

performing, organising, belonging and learning tensions.  

The performing tensions that emerge revolve around the conflicting outcomes 

and goals of having a social mission within a business model of making sufficient profit 
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to remain in operation (Smith & Lewis; 2011; Smith et al., 2013). This is a commonly 

reported type of tension in the literature on social enterprises. The measures of 

outcomes for being successful in working towards a social mission deal not only with 

job outcomes but also improvements in personal barriers such as self-esteem, wellbeing, 

mental health, anger management, communication, teamwork skills and social 

networks. These social outcomes are usually harder to measure in quantitative terms, 

especially when compared to measuring job outcomes. Smith et al. (2013) discuss the 

difficulties in balancing the two purposes, particularly when success at one purpose can 

come at the expense of the other mission. Furthermore, job outcomes are usually the 

primary key performance indicator for funding bodies. Meanwhile, the quality and 

timeliness of the output or products are the key concern for external customers. The 

additional time taken to assist participants with their vocational and non-vocational 

barriers can impact on how efficiently social enterprise job deadlines are met and also 

on the quality of the final output of a job, particularly in the early stages where 

participants’ barriers may be more severe and their lack of work experience means their 

work is less efficient. The measurements and perceptions of success then differ between 

the organisation and external stakeholders. 

The tensions occurring at the organising phase look at the dynamics of the social 

enterprises (Smith & Lewis, 2011). In an effort to meet the social mission, a social 

enterprise would recruit and select participants with severe vocational and non-

vocational barriers to employment. However, this practice can add to the expenses of 

the social enterprises through the additional hours of labour for participants who take 

longer to complete jobs and reach deadlines and also additional time for support staff 

who assist participants (Smith et al., 2013). This in turn can lead social enterprise 

management to consider the possibility of recruiting and selecting participants who have 
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a higher level of work-readiness in order to save costs associated with the added 

support, which would then enable the social enterprise to earn a better profit margin and 

remain operational. Smith et al. (2013) discuss these issues while posing the question 

about how to keep the social and profit missions separate but also combining the two 

separate goals.  

Belonging tensions also exist when different groups within the social enterprises 

identify with opposing identities (Smith & Lewis, 2011). Subgroups that identify with 

the social mission are going to be in conflict morally and operationally with subgroups 

that identify only with the business goals of the organisation. This also sees the potential 

for tensions between the social enterprise and external stakeholders who, as customers 

or funding providers, may appreciate the social mission of the social enterprise but are 

predominantly concerned with the business goals and output of the social enterprise. 

Smith et al. (2013) point out that these issues need to be addressed by the social 

enterprise in terms of managing expectations of internal subgroups and external 

stakeholders. 

 Smith and Lewis (2011) also discuss the learning tensions that exist in social 

enterprises. Growth and increased scalability would enable a social enterprise to 

increase the impact of its social mission (Dees, Anderson, & Wei-Skillern, 2004). 

However, Smith et al. (2013) raise the issue of how social enterprises can be sustainable 

while having a strong focus on a social mission. Increase in growth can affect the social 

enterprise’s ability to continue links at a local level with community and other 

stakeholders and can also add strain to the performing, organising and belonging 

tensions. This occurs when business goals facilitate growth but also restrict the focus on 

social mission where time and energy is focused more on expansion. The ramifications 

for social enterprises that aim for sustainability occur when they compete in the open 
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market for projects and contracts on a continual basis rather than relying on funding 

from the Government for projects with a definite deadline. This approach would require 

a shift towards business venture goals that may come at the expense of working towards 

a social mission. Learning tensions also occur with the strategic planning of social 

enterprises (Smith & Lewis, 2011). As mentioned in the performing tensions, business 

goals such as revenue and costs can be measured more easily than the long-term goals 

of the social mission such as wellbeing, anger management and stable accommodation 

(Hoffman, Badiane, & Haigh, 2012). Smith et al. (2013) state that this can increase 

learning tensions and make strategic planning and organisational decision-making more 

difficult when it comes to balancing short-term goals with longer-term achievements 

and impact. 

The theories in the literature acknowledge the various tensions experienced in 

social enterprises. While the literature has posed questions about these tensions and its 

surrounding issues, there is little applied research exploring ways in which these 

tensions can be addressed for social enterprises to operate effectively. The theories in 

the literature that focus on the definition of social enterprises have many common 

elements. The differences in focus and elements in the literature reflect the stages of 

social enterprises and the length of time social enterprises have been in operation in 

various parts of the world.  

Based on the core foundation elements of the wider literature and also the 

elements of Australian literature, this thesis defines social enterprises as operating in the 

labour market with a social mission that enables marginalised people to address their 

non-vocational barriers and develop vocational skills with the aim of finding 

employment. Currently in the literature the non-vocational issues and vocational 

outcomes are measured separately with no explicit analyses to assess any link between 
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the two elements. While measuring the vocational outcomes can be measured through 

the tracking of participant pathways, the non-vocational barriers can be more complex 

to assess. One way of conceptualising these non-vocational issues is through social 

capital. 

Social capital. Much of the aforementioned literature describes social 

enterprises as operating in the social economy which has a specific emphasis on the 

provision of benefits for the community and the use of human and social capital in this 

provision (Spear & Bidet, 2005). The three main proponents of social capital approach 

the concept in terms of the level of experience. Bourdieu (1986) concluded that social 

capital is influenced by an individual’s personal networks and then by actions on these 

links, whereas Coleman (1988) and Putnam (2000) defined social capital not only in 

terms of networks but also in relation to trust and social norms where people in the 

relationship play a more active role in the development of social capital. While these 

theories have been widely discussed, they have also been continuously criticised due to 

their vague conceptualisations which cover so many dimensions that it is difficult to 

operationalise (Daly & Silver, 2008; Evans & Syrett, 2007). The three aforementioned 

key theories regarding social capital contain similar foundations in networks but also 

have distinguishing features, such as trust and norms, which over the years have led to 

varying and diverse conceptualisations of the term. 

Bourdieu’s (1986) theories on social capital stem from the base definition of 

capital as accumulated labour which can become dynamic in nature when individuals or 

groups interact. Social capital is the resources or potential resources gained from 

relationships between individuals and groups. This concept is distinct from other forms 

of capital in Bourdieu’s (1986) theories: cultural capital and economic capital. The latter 

refers to the power over economic resources and the former refers to knowledge and 
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skills of individuals that can determine or influence their position or class in society. 

Cultural capital can be gained through the attainment of qualifications, which influences 

the type of work, opportunities and experiences of an individual. The knowledge, skills 

and access to opportunities associated with this type of capital can also be transferred 

from one generation in a family to the next as Bourdieu theorised. The way in which 

these various types of capital are developed in society can influence the way in which 

benefits for the community are derived in a social economy (Bourdieu, 1986). Although 

Bourdieu’s (1986) theories on social, economic and cultural capital are prominent in the 

literature, the key criticism is that these concepts are not tangible or easily measurable. 

Furthermore, the relationships and interactions between people which form the basis of 

Bourdieu’s (1986) social capital can be quite subtle and indirect in terms of their effect 

on the accumulated labour (Coradani, 2010). A similar problem is faced by other 

definitions of social capital. 

Coleman’s (1998) definition of social capital stems from physical capital and 

human capital and makes the point of capital being embodied in the changes within 

entities. For example, physical capital is displayed when changes in substances create 

tools and equipment for production. In addition, human capital occurs when individuals 

have new or increased skills and abilities that enable them to perform in an improved 

fashion. Social structures play a stronger role in Coleman’s (1998) definition of social 

capital. The sources of change in social capital are in the links that individuals have with 

other people that in turn influences action of the individual or individuals in the 

relationship. According to Coleman (1998), there are three forms of social capital. In 

one form, it is more likely to occur if there is high trustworthiness in the social structure 

and then the obligation to meet the expectation is fulfilled. In other words, if an 

individual carries out a task for another person, then the first person would have an 
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expectation of the second individual who in turn would have an obligation to the first 

person to reciprocate at a later time. This denotes high trustworthiness in the social 

structure. If the second person is called upon to return the favour and fulfils the 

obligation, then action has been facilitated and social capital has been developed. These 

social relations are crucial in obtaining information which in turn denotes another form 

of social capital (Coleman, 1998). When an individual is not able to access information 

directly, then they can use the appropriate people in their networks who have better 

chances of accessing that information, perhaps due to their own networks. The accessed 

information can then be used by the individual to guide their actions. Social capital also 

occurs when there are norms governing people’s actions. While this type of social 

capital is aimed more at facilitating the actions of the collective, the individuals who do 

not fit in with the collective could have their actions restricted. These descriptions of 

social capital have dealt with situations in which social capital occurs (Coleman, 1998). 

He further observed that it is more difficult to measure social capital compared to other 

forms of capital because the change in social capital, that is, in the relations with others, 

is less tangible. 

Coleman (1998) also discussed the role that social capital in the family and in 

the community plays in the development of human capital in the next generation. There 

are three ways or types of capital within the family structure where human capital can 

be enhanced in the next generation. The family’s income allows the family to use its 

financial capital to spend on resources that will assist in the development of children’s 

human capital. The human capital of a family is shown by the level of education of the 

parents and how they pass on their knowledge and learnings to give their children a 

better chance of increasing their education. While this notion is similar to Bourdieu’s 

(1986) concept of cultural capital where the opportunities are passed down to the next 
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generation in the family, Coleman’s (1988) idea focuses more on the parents providing 

and facilitating a positive cognitive environment for the children to learn. Social capital 

assists in the development of human capital when the parents take an active role 

working with their children to facilitate a better experience with education. According 

to Coleman (1998), social capital in the community can also facilitate the development 

of human capital in the next generation. This can happen when parents develop strong 

relationships with the school and other learning structures such as libraries and tutoring 

programs. Altogether, Coleman’s (1998) description showed how the different relations 

in the wider community and also the various types of capital nested in the social capital 

of the family can assist in the development of human capital of the next generation. 

Putnam’s (2000) definition of social capital has a stronger emphasis on 

interpersonal and community relationships and therefore aligns more with Coleman’s 

(1998) thinking rather than Bourdieu’s (1986) theories. Similar to Coleman (1998), 

Putnam (2000) broke down capital at the physical, human and social levels. Physical 

capital is the material tools used to produce and deliver goods and services; human 

capital is the skills and education of people; and social capital refers to the social 

networks of people. Other researchers break down the definition of social capital further 

into bonding and bridging social capital. For example, Putnam (2001) used a broad 

definition by stating that bonding social capital has its origins in the relationships that 

an individual has with their close network while bridging social capital revolves around 

the relationships that an individual has with people outside of their close network. Other 

researchers have adapted these definitions. For example, Helliwell and Putnam (2004) 

viewed bonding and bridging social capital as relationships built on similarities and 

differences respectively based on demographic variables such as age, gender, race and 
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socio-economic status. Cheung and Kam (2010), on the other hand, use participation in 

a support service as the key point of distinction.  

Potential links between social enterprises and social capital become evident 

when focusing on the internal relationships between people in the social enterprise and 

also the external relationships formed in the wider social economy. In relation to 

business enterprises, Berzina (2011) defined them in a general sense as being networks 

of cooperation which are comprised by different forms of social capital. The social 

capital contains internal and external components. The latter refers to the relationships 

made with suppliers, consumers and partners to produce social capital for the 

enterprise’s production, environment and market purposes. This is also known as 

bridging social capital. Internal social capital focuses on the relationships between 

people in the enterprise, otherwise known as bonding social capital. This form of capital 

comprises partnerships between management and employees, teamwork, a climate for 

collaboration and citizenship. According to Berzina (2011), enterprises need to find the 

balance between bridging social capital and bonding social capital to operate as a well-

run and profitable enterprise. For social enterprises as opposed to general business 

enterprises, the balance between social capital and bonding capital would have more 

emphasis on bonding social capital to align with their social mission and of operating at 

an end financial line of making a reasonable profit rather than a high profit. This is 

similar to Spear and Bidet’s (2005) argument that a balance is required between the 

social and economic aspects of social enterprises in order to address the issues of the 

participants while operating at a functional level of profit. These issues were also raised 

by Smith and Lewis (2011) as performing tensions. Smith et al. (2013) expanded the 

discussion by posing the question about the possibility of social mission suffering at the 

expense of a primary focus on the economic aspects of social enterprises, or vice versa. 
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The belonging tensions detailed by Smith et al. (2013) also exist when trying to balance 

bridging social capital and bonding social capital while managing the expectations of 

internal and external stakeholder groups. Furthermore, this tension extends to the policy 

level where decision-makers attempt to balance the goal of economic competitiveness 

with the issue of social inclusion (North et al., 2009). This type of belonging tension is a 

challenge for social enterprises that then need to determine how to advocate for their 

type of business with a social mission to policy makers and other external stakeholders 

who may be potential funders (Smith et al., 2013). 

Similar to Berzina’s (2011) description, bonding social capital and bridging 

social capital in the social welfare sector relates to the internal and external relationships 

that individuals have in their networks. Cheung and Kam (2010) applied the definition 

in the social welfare sector by using the support service as the defining distinction 

between bonding social capital and bridging social capital. In this sense, bonding social 

capital refers to the links that exist between individuals and other clients whom they 

interact with in their social support services. In contrast, bridging social capital refers to 

the relationships that an individual using support services has with people in the wider 

community. Opportunities delivered by support services including group workshops, 

training and personal development can increase bonding social capital for the 

individual. Instances involving the wider community such as volunteer programs assist 

in the development of bridging social capital for the individual. Further work is needed 

to improve the validity of measures of these types of capital. However, investigation of 

bridging social capital and bonding social capital could be useful in providing 

descriptions of how marginalised young people progress through support services and 

interventions such as social enterprises. Studies that have used social networks as a 

measure of social capital have found positive correlations with reduced offending rates 
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and better performing labour markets (Helliwell & Putnam, 2004; Putnam, Leonardi, & 

Nanetti, 1993). Further literature has also focused on the effects of social capital at a 

personal level. For example, Helliwell and Putnam (2004) found that social capital (as 

measured by strong links with family, community and church) influenced physical 

health and emotional wellbeing. 

Social enterprises are one way of developing social capital, particularly in lower 

socio-economic areas (Evers & Schulze-Böing, 2001). Bonding social capital is more 

prevalent in the early stages of establishing the social enterprise whereas bridging 

capital is developed more as the social enterprise reaches further into the community in 

an effort to be sustainable (Evans & Syrett, 2007). The notion of social capital is 

worthwhile exploring further, particularly in relation to how these internal relationships 

could assist participants to develop their vocational and non-vocational skills. It is 

argued here that the microsystem that is the social enterprises could develop 

individuals’ social capital where they learn and develop the skills to foster relationships 

with others to gain resources. This in turn could increase their economic capital where 

they gain more power over resources. In addition, this increase in the social and 

economic capital can influence the access to microsystems in employment, education 

and training that enable individuals to increase their cultural capital. The specific 

elements of capital that participants can develop and improve upon are explored in the 

following section. 

Both Putnam (2000) and Coleman (1998) describe social capital in more detail 

regarding the relationships with other entities as well as the relationship with physical 

capital and human capital. However, these added details affect the manner in which 

social capital is measured. The output of physical capital and human capital is more 

tangible than the output of social capital. In essence, tools and equipment for production 
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from physical capital can be quantified while skills and abilities can be measured in 

terms of self-report and increased performance and output from human capital. 

However, the various relationships involved in social capital are not as tangible and 

make the concept difficult to objectify (Coradini, 2010). 

Arguments in the theoretical literature are made asserting that social capital, 

bonding capital and bridging capital can be developed in social enterprises. However, 

multiple critiques of the theories regarding the diverse conceptualisations cannot be 

ignored (Evans & Syrett, 2007; Fine, 2001; Trigilia; 2001). Schuller, Baron and Field 

(2000) point to the distinctions between the structural (networks and linkages) elements 

of Coleman’s form of social capital and the cognitive (shared norms and beliefs) 

elements of Putnam’s theory of social capital. Attempts at operationalising and 

measuring the notion of social capital are further complicated by these differing lines of 

theories, perhaps then explaining the lack of empirical studies in the area. Schuller et al. 

(2000) also note that while theories on social capital have been discussed across a wide 

range of topics in the literature, there is limited empirical research. The other difficulty 

in measuring social capital is that it is not a distinct object or occurrence that can be 

easily observed and measured (Piselli, 2007).  

While the debates continue around social capital and its weaknesses regarding 

conceptualisation and measurement, it may be that social capital should remain at the 

theoretical level to be the basis for more specific pathways of measurement (Fine, 

2001). Social capital as an intermediate level definition could link macro level theories 

to micro level definitions. This would enable social capital to be operationalised through 

the empirical studies of personal change in people. Social capital could then become 

conceptualised within key contexts such as social enterprises and be measured at a 

micro level through the personal development outcomes experienced by participants. 
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Outcomes for social enterprise participants. Research conducted by Finn and 

Simmonds (2003) and Marshall and Macfarlane (2000) on the productivity of social 

enterprises in the United Kingdom found that participants’ employability increased 

significantly. In subsequent reviews, it was concluded that social enterprises were most 

effective when tailored to specific client groups and their needs as well as to conditions 

of the labour market in the local area (North et al., 2009; Syrett, 2008). It was also noted 

that the more effective social enterprises generally had provided interventions and 

support that addressed participants’ non-vocational barriers as well as their vocational 

issues. In addition, Syrett (2008) noted that more research was needed to investigate the 

potential improvements in non-vocational issues along with vocational barriers for 

participants while progressing through social enterprises. Research in this area is 

growing with new studies exploring a range of personal development areas with 

different marginalised groups that could improve opportunities through their 

participation in social enterprises. 

Homeless young people have benefited from participating in social enterprises. 

Ferguson (2007) detailed the ways in which social enterprises could provide added 

benefits for homeless young people in Los Angeles, the United States of America, 

instead of the outreach programs or job training programs that operate without any 

collaboration. The outreach programs entered the environment of homeless young 

people to offer them basic services such as food and clothing along with referrals to 

other services. The job-training model only addressed the vocational issues, not the non-

vocational issues, including homelessness and mental health, of participants. Ferguson 

(2007) argued that the social enterprise intervention would develop the vocational skills 

of young people as well as address the non-vocational barriers to employment including 

homelessness and mental health. Based on this model, participants have the opportunity 
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to obtain outcomes such as employment and emloyability, improved mental health and 

increased use of services regarding housing, mentoring and mental health. In order to 

conduct an empirical study with a control group for comparison about these assertions, 

Ferguson (2012) conducted a follow-up study with homeless young people who did not 

receive the tailored intervention. While there were no significant differences in personal 

development between homeless young people in the social enterprise and the homeless 

participants in the control group, the young people in the social enterprise were 

significantly more likely to have higher satisfaction with life, improved family support, 

better support from their peers and lower depression in the follow-up survey compared 

to the baseline measure. The qualitative data from the focus groups with these young 

people provided in-depth information where young people indicated they had 

experienced outcomes such as better self-esteem, improved employability, more 

positive social support networks with family and friends, more use of social support 

services and less risk-taking behaviours. This mixed-method study showed support for 

the use of social enterprises to address the non-vocational barriers of homeless young 

people. However, there was no measurement of employment outcomes for this group. It 

may be that the barriers of this group were so severe and long-term that they were not 

ready for employment in the open labour market.  

Another group marginalised from employment that has experienced benefits 

from participating in social enterprises is people with psychiatric disabilities. The 

participants in the social enterprise were classified as having psychiatric disabilities 

when they were clinically diagnosed with one or more mental illnesses that significantly 

impaired the way in which they functioned in their lives. Like Ferguson (2012), Tan 

(2009) investigated the employability of participants in social enterprises. However, 

Tan (2009) went a step further than Ferguson (2012) by specifically monitoring the 
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employment outcomes of the people participating in the social enterprises, which were 

operated in a cafe where participants could learn skills specific to the hospitality 

industry. Specifically, Tan’s (2009) study looked at the employability of 25 participants 

in Singapore and monitored their attainment of employment outcomes. The 

employability of participants was measured using the Work Behaviour Inventory 

(Bryson, Bell, Lysaker, & Zito, 1997) with a particular focus on work habits, work 

quality, personal presentation, cooperativeness and social skills. The participants who 

remained engaged with the social enterprise scored significantly higher on 

employability towards the end of their time in the enterprise compared to when they 

commenced. Furthermore, these participants had significantly higher employability 

scores when assessed close to their exit point compared to the average scores of 

participants who disengaged at their final assessment with Bryson et al.’s (1997) Work 

Behaviour Inventory. In relation to employment, the participants who disengaged from 

the social enterprise managed to find work by themselves but they were all terminated 

from their positions after an average of 2.5 weeks. Participants who engaged with the 

social enterprise found employment and had remained in the job for an average of 44 

weeks. This study provided support for the use of social enterprises improving the 

employability of people with psychiatric disabilities and assisting them to remain in 

sustainable employment after leaving the enterprise. 

Another quantitative study of people with psychiatric disabilities focused on 

their non-vocational issues and their job tenure in social enterprises rather than 

employment in the open labour market (Lanctot, Corbiere, & Durand, 2012). Unlike the 

social enterprises mentioned previously in this literature review, the social enterprises in 

this study did not have a time limit for participation and the outcome was defined as 

tenure in or engagement with the social enterprise rather than employment in the open 
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labour market. The non-vocational area assessed in this study was quality of work life. 

Lanctot et al. (2012) investigated the influence of the quality of life on tenure in the 

social enterprise, while controlling for the variables of general quality of life, self-

esteem, job satisfaction and severity of symptoms. Participants with higher ratings of 

quality of work life were more likely to maintain their role in the social enterprise. 

Overall, the findings of the studies looking at people with psychiatric disabilities in 

social enterprises indicate that quality of life may be linked to engagement in the 

intervention and the attainment of employment outcomes.  

Studies on social enterprises have also focused on young people who may be 

marginalised because they come from lower socio-economic areas or are not engaged in 

formal education or employment pathways. A study focusing on young people from 

lower socio-economic areas in the United States investigated the experiences of these 

young people in social enterprises and in the job that they obtained after exiting the 

social enterprise (O’Donnell et al., 2012). This qualitative study used focus groups with 

participants who had obtained employment to ascertain the types of improvements they 

saw in their personal development. Similar to the findings of Ferguson’s (2012) study, 

the participants described having higher self-esteem, better social support networks with 

their family and friends and improved employability that had a specific focus on 

communication, work ethic, professionalism and leadership skills. Other outcomes for 

these participants included more awareness of career pathways and higher aspirations 

for education. 

Another study looking at young people who were marginalised from education 

and employment provided further support for the reduction in non-vocational barriers 

resulting from participation in social enterprises. Seddon et al. (2012) conducted a 

mixed-method study with 24 participants who were engaged in neither employment, 
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education nor training, otherwise known as NEET in the European literature. These 

participants in South-East England were aged between 16 and 24 years and were 

engaged in a work-integration social enterprise. The quantitative results showed that 

participants had significantly higher levels of self-efficacy when they completed the 

enterprise compared to when they commenced. The themes from the focus groups 

indicated that the participants viewed the social enterprise as a positive experience. This 

was in contrast to the negative experiences that participants discussed regarding their 

environments, particularly their home situation, when they commenced the enterprise. 

This negativity at the commencement of the social enterprises extended to previous 

learning experiences at school. In comparison, at the completion point the participants 

had a new reference point for the experiences by having participated in the social 

enterprise. Participants also viewed themselves in a more positive light when they had 

completed the social enterprise compared to when they had commenced. Finally, 

participants had a more defined view of their future and their plans in contrast to the 

vague notion of their future that was discussed at the initial focus groups. The research 

looking at marginalised young people in social enterprises provides support for the use 

of these interventions addressing the non-vocational barriers such as future outlook, 

self-esteem and self-efficacy. 

The literature on social enterprises indicates that these interventions provide the 

opportunity for participants to experience positive change in their personal development 

and attainment of employment outcomes. This is addressing the need identified by 

Syrett (2008) that more research needs to be conducted on non-vocational barriers being 

addressed in social enterprises. The participant groups who experienced these outcomes 

were homeless young people, people with psychiatric disabilities, young people from 

lower socio-economic backgrounds and NEET young people. The studies took different 
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approaches while using participants who were still participating in the social enterprises 

and also those who had already exited. Although there were significant improvements 

for social enterprise participants from commencement to exit and also post-exit, it 

should be noted that the study using a comparison control group did not find significant 

differences with the intervention group. While there was a particular focus on 

participants who had achieved employment outcomes, none of the studies took the 

further step to investigate any specific link between these improvements in personal 

development and achievement of employment outcomes. Specifically, there is no 

research regarding the prediction of the achievement of outcomes based on positive 

shifts in non-vocational barriers. The social enterprises in the aforementioned research 

are delivered by not-for-profit organisations with a social mission. The focus of the 

present study is on the social enterprises delivered by an Australian not-for-profit 

organisation called BoysTown.  

 BoysTown social enterprises. Griffith University and BoysTown collaborated 

on an ARC Linkage Project which focused on BoysTown’s social enterprises (Bartlett 

et al., 2012). This report detailed BoysTown’s history and current programs. BoysTown 

is a not-for-profit organisation that delivers counselling and employment programs and 

services to marginalised young people. These programs and services are operated in 

alignment with BoysTown’s mission, “To enable young people, especially those who 

are marginalised and without voice, to improve their quality of life”. In 1961, the 

Catholic order of the De La Salle brothers opened their first service in Australia which 

was a residential home for boys. In addition, BoysTown established an Art Union to 

raise funds. Since then, the types of programs and services offered have expanded to 

address the needs of marginalised female and males. The Art Union continues with 10 

house and five car lotteries held on a yearly basis.  
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BoysTown’s social enterprises are part of this suite of service delivery aimed at 

young people aged between 15 and 25 years. In 2000, BoysTown delivered its first 

social enterprises in Logan, Queensland (Bartlett et al., 2012). Now these social 

enterprises are operated in the lower socio-economic areas of Logan in south-east 

Queensland, Blacktown and Campbelltown in New South Wales and Adelaide and Port 

Pirie in South Australia. BoysTown delivers fencing, landscaping and construction 

social enterprises in Logan. In Blacktown and Campbelltown, BoysTown operates 

social enterprises in landscaping, tree-planting, graffiti-removal and asset maintenance. 

Construction enterprises are operated in Adelaide and Port Pirie. 

BoysTown receives funding through tender processes from the Federal and State 

Governments to deliver these social enterprises (Bartlett et al., 2012). Young people can 

participate in the social enterprises for 13 weeks, with the exception of the landscaping 

social enterprise in Blacktown and Campbelltown which is a 12-month traineeship 

where participants can gain a Certificate II in Horticulture. The objective is for young 

people to participate in the social enterprise and obtain full-time outcomes in 

employment, education and training. Employment outcomes consist of work in jobs that 

are not in the social enterprises. Because the lower end of the age group of participants 

is 15 years, a potential exit pathway from the social enterprise includes re-engaging with 

education by returning to secondary school or furthering their studies at Technical and 

Further Education (TAFE) which has a focus on vocational education and training. 

Another potential exit pathway is gaining a place in a training scheme which consists of 

apprenticeships where successful candidates participate in a Government initiative of 

paid work and training to obtain an accredited qualification in their field. 

BoysTown’s social enterprises are delivered in real-life work environments 

where participants can learn vocational and employability skills and receive additional 
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support to address non-vocational barriers (Bartlett et al., 2012). The key service 

delivery staff members of the social enterprises are the Youth Trainers who supervise 

teams of participants and the Youth Workers who provide case management support for 

the young people. 

Summary comment. Social enterprises can be intermediate labour market 

interventions that address the vocational and non-vocational issues of marginalised 

people within a social mission framework (Kerlin, 2012; Spear & Bidet, 2005; 

Thompson & Doherty, 2006). These interventions offer employment and training in a 

real-life work environment to develop participants’ vocational skills. Added support is 

provided to address participants’ non-vocational barriers to employment. These 

enterprises aim to operate at a reasonable profit rather than a high profit compared to 

general enterprises and businesses. Stakeholders play a larger role in terms of 

governance and decision-making. Although there are various tensions in relation to 

balancing a social mission with the economic aspects required in order to remain 

operational, the main objective of these social enterprises is to assist people to address 

their barriers and gain skills to obtain employment in the open labour market. 

Social enterprises are used in Europe and the United States to assist 

marginalised groups to integrate into work (Kerlin, 2012; Spear & Bidet, 2005; 

Thompson & Doherty, 2006). These type of enterprises are an emerging sector in 

Australia where the aim is to assist marginalised people to obtain employment (Barraket 

& Collyer, 2010; Gray et al., 2003; Mestan & Scutella, 2007). These enterprises operate 

in a social economy with the aim of using and building social capital. While the 

definition of social capital in theory is difficult to operationalise, the concept of social 

capital is useful when considering forms of improvements in areas that marginalised 

groups would see as barriers to employment, education and training. 
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Syrett (2008) points to a gap in the literature regarding improvements in non-

vocational barriers together with the achievement of employment outcomes for 

participants in social enterprises. Since then contemporary research in this area has been 

growing. These studies used qualitative approaches with focus groups, quantitative 

approaches using surveys and outcome tracking, and mixed-methods combining survey 

and focus group data collection from a range of marginalised groups in social 

enterprises. The participant groups included homeless young people (Ferguson, 2007, 

2012), people with psychiatric disabilities (Lanctot et al., 2012; Tan, 2009) and young 

people not engaged in employment, education or training (O’Donnell et al., 2012; 

Seddon et al., 2012). While improvements in non-vocational barriers were significant 

from commencement to exit of the social enterprises, the differences between the 

control group and the intervention group were not significant. Most of the studies 

focused more on personal development and employability rather than the measurement 

of employment outcomes. Ferguson (2012) found improvements in self-esteem, social 

networks, positive behaviours, use of support services and employability. O’Donnell et 

al. (2012) not only found similar improvements in participants, but also improvements 

in communication, work ethic, professionalism and leadership. Meanwhile, Seddon et 

al. (2012) noted improvements in future outlook, self-esteem and self-efficacy. Tan 

(2009) found that the participants who remained engaged in social enterprises obtained 

positive outcomes in sustainable employment as well as significant improvements in 

employability. Overall, there is support for the assertions that participants in social 

enterprises experience positive change in their personal development and non-

vocational outcomes.  

O’Donnell et al. (2012) established links between employment outcomes and 

personal development by using focus groups with those who had gained employment to 
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explore their perceptions of the types of skills they had developed during the social 

enterprises. Moreover, Tan (2009) used a validated tool to measure the employability of 

participants who had engaged in the social enterprise and obtained employment, to 

compare to those who had disengaged from the social enterprises. While the links 

between increases in non-vocational barriers and the attainment of employment 

outcomes is stated, there is no concerted effort to investigate the specific prediction of 

employment outcomes from increases in non-vocational outcomes.  

The present study focused on young people who were not engaged in 

employment, education and training and have been offered a place in BoysTown’s 

social enterprises. The study expands on the focus of previous research by not only 

investigating the cognitive-motivational factors and outcomes in employment, education 

and training for marginalised young people, but also using the data on agency, 

aspirations and decision-making to determine any prediction of the achievement of full-

time outcomes. Due to the ages of the participants being as young as 15 years, the 

outcomes monitored included not only employment but also education and training. The 

next section presents a review of the literature in relation to agency, aspirations and 

decision-making. 

Agency 

Definition of agency. Agency in a general sense is defined by Edwards (2005) 

as an individual’s capacity to act on their world. This concept is distinct from the 

concepts of resilience and coping which Rutter (1985) describes as the ability of an 

individual to cope with adversity. Moreover, human agency also known as individual 

agency or personal agency, is not only the capacity to act but the potential for an 

individual to exercise control over their own life (Ballet, Dubois, & Mahieu, 2007; 

Bandura, 2001). The core features of agency include forethought, self-regulation of 
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motivation, affect and self-influenced and self-reflective action indicate a considered 

response to an individual’s surroundings to influence their life functioning and purpose 

(Bandura, 2001). Similar to this definition, Chen (2006) specifically names intent and 

action as integral components of agency where individuals have the capacity to act 

while taking into account their aspirations and decisions to create impact on their lives. 

The role of decisions in the agency process is also recognised by Jejeebhoy and Halli 

(2005). These calculated choices involve planned thought processes, controlled 

motivational and emotional states and action based on self-awareness of goals and 

context (Bandura, 2001). Motivation then prompts this goal-directed behaviour 

(Zimmerman & Cleary, 2006).  

Chen (2006) makes a point of distinguishing agency from self-efficacy, which is 

an individual’s belief in their ability to achieve certain outcomes. On the other hand, 

Lennings (1994) describes self-efficacy as one of the components of agency, with locus 

of control being the other component. In a study about the influence of personal agency 

and temporal perspective variables on career development, Lennings (1994) uses the 

Locus of Control Scale (Rotter, 1966) and the Generalised Self-Efficacy Scale (Tipton 

& Worthington, 1984) as measures of personal agency. In Lennings’ (1994) study, the 

locus of control component of agency together with a general and positive attitude 

towards the future, predicted a positive career attitude. Self-efficacy, on the other hand, 

did not influence career development. 

Alkire (2008) categorises individual agency into five specific areas. The first 

characteristic is that agency is exercised in relation to goals, which is in line with the 

assertions by Chen (2006). These goals can be numerous and diverse. The second 

characteristic of agency revolves around control and effective power. This aligns with 

Bandura’s (2001) definition of agency being exercised with control. An individual’s 
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control depends on how they make choices and directly manage the outcomes of their 

choices. Control is then linked to effective power, which is the ability people have to 

achieve desired outcomes. The third characteristic of agency is its influences on 

wellbeing in instances where the goal of wellbeing is important for the individual. 

Instances can occur where agency may not always advance wellbeing, for example, 

people can exercise agency while participating in extreme risk-taking behaviours. The 

individual needs to think that the goals are meaningful for themselves, their social 

network or other important groups. Individual assessment of goals is another 

characteristic of agency. This internal consideration leads people to develop objectives 

that they regard as important. The one assumption of the assessment and development 

of valued goals is that individuals are rational agents. This links to the fifth 

characteristic of agency that assessment of goals will be conducted by responsible and 

rational people with respect to their personal situation and possible responses and 

consequences. In essence, these characteristics encompass the internal processes that 

allow people to act while taking into account their contexts. 

Theories in the literature also define agency as part of a wider process of 

empowerment. For example, Alsop and Heinsohn (2005) consider agency to be one of 

the two factors comprising empowerment. The other component of empowerment is 

microsystems. These microsystems are the numerous and varying environments in 

which people operate. In this definition, agency allows people to make choices that are 

of significant importance to them within various microsystems. In other words, agency 

occurs when individuals can determine, consider and decide on their options given a 

specific microsystem that they are operating within. 

Altogether, investigation of the aforementioned components of agency could 

provide a description of agency in relation to goals and choices when people are 
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presented with different microsystems. Furthermore, the assessment could provide 

further details about the way in which people act in and respond to these dynamic 

microsystems that could provide positive or negative experiences at any given time. 

These types of investigations could be particularly useful when looking at marginalised 

young people and the way they attempt to make the transition to employment, education 

and training.  

Models of agency. The literature on agency also covers different types of 

models to describe and explain agency further. Earlier research by Vallacher and 

Wegner (1989) described agency as being on a continuum from low-level agency to 

high-level agency. The findings of their study provided added support and detail to their 

theory. Individuals with low-level agency view the world in which they function by 

focusing on the processes of their decisions and actions. In doing so, they are more 

likely to be impulsive because they are focused more on how they are dealing with their 

situation rather than why they are acting in this way. In contrast, individuals with high-

level agency perform continuous monitoring of their actions in terms of effects and 

consequences. 

Markus and Kitayama (2004) were interested in further exploring the influence 

of the environment, and in particular culture, on people’s choices and actions. The 

underlying notion of their models of agency are that actions are disjoint and come from 

an independent self, or are conjoint and come from an interdependent self. Markus and 

Kitayama (2004) also found that depending on people’s situations, backgrounds and 

current contexts, agency can move between the models or be a hybrid of the models. 

Disjoint models of agency occur when the individual’s own goals and choices are the 

primary influence on their actions, meaning that the independent self is the main force 

of action. Disjoint agency is characterised by the individual deliberately endeavouring 
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to control their situation and influence others and also experiencing feelings of self 

esteem, efficacy and power. Agency is very much within the individual and is more 

likely to occur in people from individualist cultures. Based on a focus on the self and 

one’s own goals, it could be argued that these elements of disjoint agency are like 

personal agency. However, when the concept of influencing others to obtain own goals 

is added to the characteristics, then there is an argument that parts of disjoint agency are 

similar to interpersonal agency. In conjoint models of agency, people are interdependent 

selves due to group membership being a strong part of identity. People who are 

significantly linked by family, friendship or work play an important role so that actions 

are not solely within the individual. Conjoint agency is characterised by the individual 

affirming their social position, referring and adjusting to significant others and 

experiencing feelings of connectedness and solidarity. People from cultural 

backgrounds that are more collectivist in nature are more likely to fit within the conjoint 

model of agency. Conjoint agency is very much like collective or group-based agency.  

Despite the various definitions and models of agency in the literature, Jejeebhoy 

and Halli (2005) who focus their research on young people transitioning to adulthood 

found it difficult to use measures of agency that fit their target group. They 

operationalised agency through experiential (for example, freedom of movement and 

decision-making), perceptional (for example, sense of self worth and gender role 

attitudes) and awareness (for example, knowledge of sexual and reproductive matters) 

dimensions. Jejeebhoy and Halli (2005) also view agency as multi-dimensional which 

means that high levels of agency in one dimension do not necessarily mean high levels 

of agency would be achieved on other dimensions. The findings of the study indicate 

that males have significantly higher levels of agency on the experiential and awareness 
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dimensions while the levels of agency in the perceptual dimension are significantly 

higher for females than for males.  

Most of the aforementioned models of agency view agency as having different 

dimensions. While Vallacher and Wegner (1989) and Jejeebhoy and Halli (2005) see 

these dimensions as distinct, Markus and Kitayama (2004) describe the potential for 

components from different models to converge so that a hybrid model of agency is 

formed. Different aspects of agency can be combined to generate various hybrid models 

of agency. Specifically, when combining the different sources of agency, experiences of 

agency and ownership of aspirations in which agency is enacted towards, then various 

types of agency can be produced. 

Types of agency. The general definitions of agency in theoretical literature 

originally focused on personal or individual agency. Although these concepts have 

gained momentum in the literature, the different theories mean that there are difficulties 

in finding common elements beyond an individual’s ability to act on the world around 

them. Furthermore, these difficulties extend to finding a distinct operationalisation of 

the concept (Wright, 2012). Contemporary research has sought to address this issue by 

theorising and investigating, at an empirical level, the specific types of agency (for 

example see Edwards, 2005; Smith et al., 2000; Stirling & Bull, 2011). These types are 

interpersonal, collective and relational forms of agency.  

Interpersonal agency. Interpersonal agency diverges from the concept of 

personal agency where the capacity to act is focused generally on the individual (Smith 

et al., 2000). Instead, interpersonal agency has its source in the interactions between 

people while personal agency is experienced personally where individuals act on their 

world. Similar to this definition is group-based agency, which occurs when groups 

through their dynamic interactions develop their goals and execute their actions to 
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obtain their goals (Goddard, Hoy, & Hoy, 2004). Stirling and Bull (2011) refer to this 

process as collective agency. These interactions and networks can be seen as social 

capital, similar to the theories of Bourdieu (1986), Coleman (1988) and Putman (2000).  

Similar to the definitions of agency by Bandura (2001) and Chen (2006), Smith 

et al. (2000) defines personal agency as the capability of an individual to act on their 

environment based on goals that they consider important or significant. Smith et al. 

(2000) also assert that people can hold and work towards goals that are important to 

themselves individually while also working towards other goals that are significant to 

themselves and their family, friends and other meaningful groups. The focus then 

moved towards interpersonal agency as well as personal agency in their assessment of 

possible links to perceived control and psychological wellbeing. In Smith et al.’s (2000) 

research, interpersonal agency is conceptualised as using interactions with others to 

attain a positive goal. In other words, people can exercise socially-mediated proxy 

control where they influence others to act for their needs. Personal agency on the other 

hand, is defined as using one’s own resources or direct personal control to achieve a 

goal. Items from various personal control tools have been selected and reviewed to 

create the Interpersonal Agency and Personal Agency Scales. The findings suggest that 

personal agency and interpersonal agency assist in the development of generalised 

control beliefs, which in turn contribute to psychological wellbeing. 

Relational agency. Relational agency is another type of agency that is studied. 

This type of agency looks at the capacity for individuals to recognise other individuals 

as resources, seek help, negotiate with any offers of assistance and generate joint action 

in the attainment of goals (Edwards, 2005; Edwards & McKenzie, 2005). This form of 

agency takes into account the responsibilities and processes of the individual and others 

involved in the working relationships (Edwards, 2005). Furthermore, the capacity for 
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relational agency can be developed. Edwards (2005) illustrates relational agency with 

the example of two practitioners from different fields who provide support for a shared 

client. When the two practitioners work effectively together, the combined resources of 

knowledge, experience, tools and skills is greater than when only one practitioner is 

involved. This is seen as distributed knowledge and expertise which then facilitates joint 

action. Relational agency is demonstrated in the capacity of both practitioners to work 

through the resources to determine the best intervention for the client and put the plan 

into action. In a study by Edwards (2005) on teacher education and relational agency, 

school teachers and student teachers were not working well together, therefore 

demonstrating a lack of distributed knowledge and expertise. Specifically, the school 

teachers did not share their expertise and the student teachers did not share their 

knowledge about new teaching practices. The study highlighted the shortcomings of 

providing practical experience for student teachers when relational agency would have 

been a pathway for improving teacher education. Another case study provided by 

Edwards (2005) showed better relational agency as demonstrated by the workers and the 

participants at a drop-in centre. In this case, the workers provided assistance by being 

supportive and also working in collaboration with the participants. This process enabled 

the participants to take an active role in the collaboration of problem-solving which in 

turn decreased the likelihood of dependency. Edwards (2005) argues that relational 

agency can allow a better understanding of how practitioners can learn from one 

another, and also from clients, about how they can better assist their clients by 

implementing processes for distributed knowledge and expertise. 

Edwards (2011) extended her work by focusing on the development of common 

knowledge and relational expertise to facilitate the relational agency process. The latter 

concept addresses the specific capacity of practitioners to recognise their own expertise, 
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opportunities where distributed knowledge and expertise are available across practice 

boundaries and how to best engage themselves and others in the process. The former 

concept occurs in boundary spaces and mediates relational agency. Practitioners from 

dissimilar disciplines would share less common knowledge than those who come from 

related disciplines and would therefore have to expend more time and energy 

transforming their knowledge into common knowledge to allow the next step in the 

process of developing distributed knowledge and expertise that is relevant to the client 

or participant. Initial research by Nuttall (2013) at a hospital with practitioners from 

different disciplines working with young children has shown support for the use of 

boundary spaces in the creation of common knowledge and the relational agency 

process. Specifically, regular meetings between the practitioners meant that they were 

confident in expressing their own expertise and also discuss the roles, tasks and 

objectives of other practitioners. 

Research in this area by Edwards and McKenzie (2005) shows how professional 

practice in areas of education and social support can foster relationships between 

workers and clients that encourage people to develop the capacity to give assistance and 

look for support from others through relational agency without dependency. Given that 

the experience of agency is with the individual as well as the support person, it is 

interesting to note that the majority of the studies focus on the practitioner or support 

person. The studies are from a practical viewpoint on how to help support staff to gain a 

better understanding and assist individuals. However, it would be interesting to obtain 

the views of clients to see how they think that their relationship with support staff could 

be used to help them achieve outcomes. 

Collective agency. Collective agency is another form of agency discussed in the 

literature. Based on the cognitive-motivational research describing agency, Stirling and 
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Bull (2011) defined collective agency as occurring when a group of people pool their 

resources and efforts towards achieving a common goal. Elements of bonding capital, as 

depicted by Berzina (2011), are apparent in the collaboration between the internal 

stakeholders of an organisation. Stirling and Bull (2011) argue that groups or teams, 

using the example of volunteers, in organisations can facilitate change for themselves in 

pre-existing structures by continually developing and expanding their shared beliefs and 

behaviours. The findings show that the volunteer groups lacked collective agency 

because they were not able to identify their beliefs and values. This was especially the 

case when the management of the organisation in which they volunteered used its own 

corporate agency to create a positive microsystem for management and paid employees, 

but a negative environment for the volunteers where they could not set times to meet 

formally and discuss their purpose, work and goals. The negative microsystem and lack 

of agency affected the chances of the volunteers influencing their group situation in the 

workplace.  

While Stirling and Bull (2001) focus on the agency of the group in collective 

agency, Ibrahim (2006) takes into account the agency of the individual as well as the 

agency of the group in the collective agency process. Ibrahim (2006) looks beyond the 

notion of combining resources and focuses more on the development of new capabilities 

of the group that would not have existed if individuals were operating separately. 

Furthermore, the interactions between group members then influences the way in which 

individuals shape their own identity, integrate their own values and develop goals 

within the context of the group and its identity, values and goals. In this internal 

process, individuals are conscious that they are actively assessing their options when 

making decisions and acting towards their goals (Peris et al., 2012). In addition, the 

individuals are also aware that they are responsible for working in a team and enacting 



49 

 

the team’s capabilities when working towards the shared goal. In their study, Peris et al. 

(2012) found when non-government organisations were trained in self-evaluation and 

monitoring with a focus on achieving results rather than changing the current processes, 

collective agency was observed as improving due to increases in collective capabilities. 

The component of individual agency in this study is similar to Sen’s (2002) capability 

approach where agency can only be assessed at the individual level and not at a 

collective level, whereas group capabilities can be assessed because of the interactions. 

Peris et al. (2012) argue that it is possible to observe agency at a collective level with 

their observational study. In addition, Pelenc et al. (2013) argue that it is possible to 

measure collective agency through the use of their case study on community-supported 

agriculture in France. In this case study, it is the personal agency that initiates the 

community-supported agriculture when people use their social capital to find like-

minded individuals with a shared interest in the project. Collective agency then emerges 

in the process when the group is formed with the minimum number of families required 

to be consumers. The obligations of the groups are that consumers will pre-finance the 

farmers’ harvest and the farmers will provide the consumers with produce at a specified 

time and place. Pelenc et al. (2013) argue that the social interactions of the group in 

discussing roles, procedures, goals and obligations are important aspects of collective 

agency which can be observed and measured. 

Summary comment. Agency is the capacity of individuals to act in their world 

with purpose towards specific aspirations (Chen, 2006). Earlier definitions of the 

concept proved difficult to conceptualise because of the broad nature of the theories. 

Further empirical research sought to distinguish the various types of agency by the 

source of agency and the entity experiencing the agency. In personal agency, the source 

of agency lies within the individual, who is also the one experiencing the agency where 
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they are working towards their personal aspirations (Bandura, 2001). When the source 

of agency lies within the interpersonal relationships and the individual acts towards 

their own aspirations in the agency process, then interpersonal agency is occurring 

(Smith et al., 2000). Relational agency occurs when the source of agency lies within the 

individual and the experience of agency occurs in the interpersonal relationships. This 

type of agency commonly occurs in support services when individuals or clients 

increase their capacity to identify others as being resources in assisting them towards 

achieving their aspirations (Edwards, 2005). The other people in the relationship have 

an interest in assisting the individual to achieve their own aspirations so the process of 

agency is then experienced by the individual and the others. In collective agency, the 

source of agency is within the individual as well as the group when they work together 

to reach their shared aspirations (Stirling & Bull, 2011). 

The majority of the research on agency focuses on the definition and 

components. Many of these definitions link agency with aspirations and decisions. 

There is little research on the topic of agency with marginalised young people let alone 

in the prediction of employment, education and training outcomes with this participant 

group. Agency could be useful for people when dealing with positive opportunities as 

well as life stressors, particularly during times of transition. The measurement of 

personal agency, interpersonal agency, relational agency and collective agency in 

marginalised youth could be useful in determining how to enhance their ability to 

exercise control over their current situation and assist in the transition towards outcomes 

in employment, education and training. Part of this process may then involve the 

development of aspirations.  
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Aspirations 

Defining aspirations. Aspirations are the desires or the motivation to achieve a 

defined goal (Ambrose, 2005). The concept of aspirations goes beyond the dreams of 

individuals and is comprised by inspiration and ambition (Plucker, 1998; Quaglia & 

Cobb, 1996). Inspiration occurs when an individual participates in activities based on 

high personal value and involves an investment in time, effort and energy. Ambition 

occurs in individuals who have a sense of their goals and involves deliberate focus and 

investment in the future. This field is distinct from optimism and hope which focuses on 

the ability to feel positive about and look forward to the future (Trevelyan, 2008). 

Aspirations also differ from goals which deal with the deliberate setting of specific 

meaningful targets that individuals or groups aim to achieve (Brunstein, Dangelmayer, 

& Schultheiss, 1996).  

Aspirations are continually recognised as an important step in the development 

of people, especially youth (Quaglia & Cobb, 1996). People who have high aspirations 

are more likely to have more focus in their lives where they are more motivated, have a 

sense of their future and learn more in the process. Hence, a lot of the research on 

aspirations revolves around student aspirations. This type of aspirations refers to the 

education and life goals that are set by students (Plucker, 1998). The next step in the 

development of aspirations for young people when they leave school is career and 

employment aspirations. These aspirations are the goals that individuals have in relation 

to their employment life (Schoon & Polek, 2011).  

Intrinsic and extrinsic aspirations. Kasser and Ryan (1996) were guided by 

self-determination theory to distinguish between intrinsic and extrinsic aspirations, 

where extrinsic aspirations deal with affiliation and contributing to others, while 

intrinsic aspirations focus on the needs of the self. In addition, their work investigates 
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the importance of aspirations as perceived by participants and the perceived likelihood 

of achieving them. In their United States research, Kasser and Ryan implemented the 

Aspirations Index that they developed in 1993. The findings indicated that participants 

who placed more emphasis on intrinsic aspirations including health and fitness, self-

acceptance and citizenship towards their community had higher levels of wellbeing 

compared to those who were more interested in extrinsic aspirations such as physical 

looks, well-known reputation among peers and financial success. Schmuck, Kasser, and 

Ryan (1999) extended the research to include German college students to compare with 

the college student cohort from the United States. A similar trend was seen in the 

German college students where high wellbeing was associated with a focus on intrinsic 

aspirations and low wellbeing linked with extrinsic aspirations. 

Additional research using the Aspirations Index was conducted by Grouzet et al. 

(2005) across 15 countries to provide further description of aspirations and their place 

on continuums. The participants in the study were from Australia, Bulgaria, Canada, 

China, Colombia, Dominican Republic, Egypt, France, Germany, Hong Kong, India, 

Romania, South Korea, Spain and the United States. The findings of the study showed 

that each domain of the Aspirations Index had reliability and validity across the 15 

cultures. In addition, two continuums that intersect to form four points on a circular 

representation were used to classify and describe the goal domains. The first continuum 

had intrinsic aspirations at one end and extrinsic aspirations at the other point. The other 

continuum contains self-transcendence at one point and the physical self at the other 

end. Self-transcendent aspirations revolve around meeting society’s needs, promoting 

benefits for future generations and citizenship for the current generation and looking for 

meaning beyond everyday living to a more spiritual level. Aspirations at the physical 

self end of the continuum focused more on immediate desires and needs such as 
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pleasure-seeking and survival. When looking at the responses from participants in the 

poorer countries, financial success was less extrinsic and not at the extreme of the 

physical self end of the continuum in comparison to the responses from participants in 

the wealthier countries. Grouzet et al. (2005) suggested that this was because the 

aspiration of attainment and management of money was related more to survival and 

health for participants in the poorer countries, whereas this aspiration for participants in 

the wealthier countries was more about the reputation of being successful financially in 

the extrinsic continuum and pleasure-seeking in the physical self continuum. 

While the link between intrinsic aspirations and wellbeing has been established, 

it would be interesting to see if there are links with other cognitive-motivational factors 

like agency and decision-making and if these interactions could positively influence 

people’s transition to outcomes such as employment, education and training. The 

aforementioned studies were conducted with university students. These studies rarely 

focus on participants in wealthier countries who live in or came from lower socio-

economic circumstances, apart from Kasser and Ryan (1993) who found that these 

participants were more likely to value the attainment of wealth compared to those from 

more privileged circumstances. Although their quantitative research designs enable the 

collection of data from large numbers of participants across different countries, the 

collection of qualitative responses would have yielded more details about this finding. It 

would be interesting to investigate further the extrinsic and intrinsic aspirations of 

young people in developed countries who come from lower socio-economic areas, and 

if these are more in line with the aspirations of participants in the poorer countries or 

those from the wealthier countries. This type of investigation would provide a better 

understanding of the way in which marginalised young people develop aspirations and 

act towards achieving their aspirations. 
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Community context. Early research indicates that aspirations are an integral 

link between socio-economic status and occupational attainment (Sewell & Hauser, 

1980). Specifically, the research argues that people from lower social classes have lower 

aspirations. Recent research has investigated this further. On one hand, Schoon and 

Polek’s (2007) study into development of aspirations during teenage years and the 

attainment of these aspirations in adult life focused on the role of gender, socio-

economic status and general cognitive ability. They found that job aspirations as a 

teenager predicted engagement in education and the attainment of education and 

occupational aspirations. The suggestion in the research was that socio-economic status 

as a teenager may not have a strong link to the achievement of aspirations but be more 

associated with the development of high or low aspirations as a teenager. This is 

consistent with Bourdieu’s (1986) theories on cultural capital and Schoon and Polek’s 

(2007) suggestions that people from lower socio-economic backgrounds have restricted 

access to monetary resources to fund their schooling and to gain knowledge from role 

models and networks about how to achieve success. On the other hand, Bowden and 

Doughney (2009) found that students from all levels of socio-economic status held high 

aspirations for post-secondary school education. In addition, these participants received 

strong support from their families to remain in secondary school and obtain high grades. 

However, students from lower socio-economic backgrounds were less likely to achieve 

their aspirations for post-secondary school education compared to others. Specifically, 

while the majority of participants had high aspirations for post-secondary education, 

there were lower numbers of students from more disadvantaged socio-economic 

backgrounds that enrolled in tertiary education, thereby experiencing a greater 

aspirations gap as named by Bowden and Doughney (2009). It was suggested that these 

students were less confident in being able to partake in and successfully complete 
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tertiary studies due to their financial situation restricting their access to resources and 

materials. 

Community context plays an important role because it is where people develop 

work goals and perceptions about the labour market and also seek opportunities for 

work (Baird, 2008). Specifically, women who live in areas where there is a high 

percentage of the female population in employment are more likely to aspire to work 

and have more ambitious work goals. In addition, women living in areas that have 

higher divorce rates are more likely to aspire to work but have lower ambition. Baird 

(2008) also found that women living in areas where industrial makeup is more 

wholesale and retail rather than manufacturing are less likely to aspire to work, while 

those women who do aspire to work in these areas have lower level work goals. These 

results provide mixed support for previous theories on aspirations. They suggest that 

occupational aspirations are developed and then, depending on various community 

contextual factors, women will then decide which job they want. 

Microsystems. The microsystems of individuals have been found to influence 

young people’s aspirations. Research by Kniveton (2004) and Teachman and Paasch 

(1998) suggests that family history, and in particular parents’ views, is a strong 

influence on young people’s educational and occupational aspirations. Students also 

indicate that high school teachers along with parents (mothers in particular) are 

important role models in assisting the development of career aspirations and 

development (Helwig, 2004). Aspirations also play a critical role in influencing 

occupational success later in life. The effect of parental educational levels on children’s 

occupational success at 48 years of age is mediated by teenage aspirations and 

educational level at 19 years of age, a transition stage from adolescence to adulthood 

(Dubow, Boxer, & Huesmann, 2009). 
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Perceived support from family, peers and school is also vital in the development 

of aspirations. Young people who perceive their school climate as being supportive are 

more likely to have higher aspirations than young people who do not feel that their 

school environment is supportive and empowering (Plucker, 1998). Specifically, 

students with high aspirations are more likely than students with low aspirations to 

perceive their school environment as being supportive. Plucker (1998) views inspiration 

and ambition as key components of aspirations. Students with high inspiration 

participated in activities that they valued and were willing to invest their time and effort. 

These students valued the climate conditions of excitement and self-confidence. 

Students with high ambition were aware of their goals, focused on the future and 

actively working towards their goals. The students with high ambition valued a school 

environment that provided mentoring and fostered self-confidence. These findings are 

in accordance with Gamoran’s (1996) research indicating that people internalise their 

experiences with educational institutions and learning programs which in turn influence 

their aspirations formed during this time. More recent research by Hitlin (2006) has also 

found that perceived support from family and colleagues assists in the development of 

personal values, which in turn influences career aspirations. Moreover, barriers to 

schooling and further education as perceived by Latino students are also a significant 

negative predictor of educational aspirations (Ojeda & Flores, 2008). 

In contrast, a study by McMillen, Auslander, Elze, White, and Thompson (2003) 

with young people in foster care found that 70% had high education aspirations where 

they wanted to complete school and attend college. These young people were more 

likely than those in foster care with low aspirations to be more optimistic, have a more 

positive support network of friends and view their situation with a future outlook rather 
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than a present orientation. In addition, females and older participants were more likely 

to have high education aspirations. 

Summary comment. Aspirations are defined from a cognitive-motivational 

perspective as the desire or motivation to achieve a specific goal (Ambrose, 2005). 

Research on aspirations focuses on the description of aspirations (Grouzet et al., 2005; 

Kasser & Ryan, 1996; Schmuck et al., 1999), the achievement of aspirations (Bowden 

& Doughney, 2009; Dubow et al., 2009; Schoon & Polek, 2007) and the measurement 

of aspirations in specific target groups (Baird, 2008; McMillen et al., 2003). In addition, 

research also focuses on strategies to develop aspirations (Helwig, 2004) and identify 

factors that influence and foster aspirations (Kniveton, 2004; Teachman & Paasch, 

1998). While there is mixed findings about the role of socio-economic status in the 

development and achievement of aspirations, there is consensus that a supportive family 

environment fosters the development of high aspirations (Kniveton, 2004; Teachman & 

Paasch, 1998). Positive microsystems, particularly in school, also assist in the process 

of developing high aspirations (Plucker, 1998). 

Most of the literature does not delve into the specific nature of aspirations, 

except for Kasser and Ryan (1996) and their additional works looking at the importance 

of aspirations and the likelihood of achieving aspirations across a range of domains. 

Qualitative studies would add rich detail to the nature of these aspirations. In addition, 

the vast majority of the research studies on aspirations use school or college students as 

their sample. There is a gap in the literature focusing on young people who are early 

school leavers and are not engaged in employment, further education or training. 

Marginalised young people may face a number of barriers such as early school leaving, 

poor experiences at school, living in lower socio-economic areas and lack of access to 

positive role models. These have all been mentioned in the literature as barriers to 
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educational and occupational aspirations. Quantitative and qualitative research that 

captures the type and nature of these young people’s aspirations would assist social 

enterprises to facilitate the agency of the young people in working towards their 

aspirations. 

Participation in BoysTown’s social enterprises could offer marginalised young 

people the opportunity to address some of the aforementioned barriers by providing 

positive learning and working experiences under the supervision of supportive role 

models. The previous learning experiences that were negative could be more positive 

because the microsystem of the social enterprises would be tailored to the individual’s 

abilities. This is in a similar line to Mitchell’s (2001) work looking at how there is a 

paradigm shift in New Zealand education where negative learning experiences are 

explored more from the viewpoint where student’s abilities do not correspond with the 

microsystem, rather than solely looking at the faults of the students. This in turn could 

assist in the development of aspirations of marginalised young people. As stated by 

Hitlin (2006, p26), “aspirations and values, though shaped and channelled, represent the 

emotional and cognitive orientations of agentic individuals and shape occupational 

decisions”. In addition, studies are linking the importance of aspirations in the decision-

making process (Benitez, Lattimore, & Wehmeye, 2005; Garlotti et al., 2009).  

Decision-Making 

The way in which people make decisions varies widely depending on the 

individual and the situation (Parker & Fischhoff, 2005). Research conducted with 

adolescents and young adults indicates that good decision-making, that is, decision-

making competence, consists of a number of abilities such as comprehension of data, 

organisation of data, assessment of the data in relation to personal values, management 

of emotions and rational integration of the data (Finucane et al., 2002). Further research 
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by Parker and Fischhoff (2005) builds on this definition through the depiction of similar 

abilities, including belief assessment, value assessment and integration of beliefs and 

values, but also includes awareness of one’s own capacity to make decisions. One 

important note about Parker and Fischhoff’s (2005) study was the high number of youth 

in their sample who were classed as being at risk of leaving school before completing 

their final year. This may have been associated with the higher scores on risk-taking 

during the decision-making stages of comprehension and organisation of data as well as 

management of emotions. In addition, the study by Parker and Fischhoff (2005) had 

predominantly male participants. The numbers of female participants were too low to 

determine if there were any differences in the decision-making processes compared to 

males, but they eluded to potential differences where females were more rational and 

considered in their decision-making whereas males displayed higher risk-taking 

tendencies with their decision-making. 

Small and Venkatesh (2000) describe the process that young people need to 

implement when encountering judgemental situations regarding education, health and 

careers. Similar to Parker and Fischhoff’s (2005) accounts, Small and Venkatesh (2000) 

argue that these judgements or decisions require the collection of information, 

knowledge formation, assessment and re-assessment of the situation and formation of 

plans in making the decision and actively responding. The Cognitive-Motivational 

Model of Decision Satisfaction developed by Small and Venkatesh (2000) adds a need 

for a closure component to this process. At one end of the spectrum, this need for 

closure can involve finalisation of the decision-making process based on certainty of the 

final judgement. At the other end of the spectrum, there may be a need to delay closure 

based on uncertainty regarding the situation and the decision being made. The 

satisfaction component of the model revolves around the importance or value of the 
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decision and evaluation of the decision as being beneficial to the decision-maker. 

Halpern-Felsher (2009) notes the consistence of normative models used to illustrate 

decision-making competence with the aforementioned research by Finucane et al. 

(2002), Sanz de Acedo Lizarraga et al. (2009), Parker and Fischhoff (2005), and Small 

and Venkatech (2000).  

The definition of decision-making competence revolves around the decision-

making process rather than the final decision and outcome (Halpern-Felsher, 2009). 

Research on decision-making competence focuses on the abilities and limits of people 

to make decisions (Finucane, et al., 2002). Comprehension and consistency are two 

components of decision-making competence, where comprehension relates to 

understanding information and consistency refers to the integration of information in a 

systematic and consistent manner. These are shown to degenerate as people move 

towards old age. In addition, decision-making competence correlates negatively with 

risk-taking behaviour relating to antisocial disorders, delinquency, promiscuous 

behaviour and substance misuse. Decision-making competence correlates positively 

with cognitive ability and cognitive styles that are high in self-awareness and self-

monitoring and low in polarised thinking (Parker & Fischhoff, 2005). Moreover, 

positive and supportive family and social microsystems are linked with decision-making 

competence. Armstrong (2001) and Bartlett (2010) argue that decision-making 

competence needs to be fostered within positive microsystems.  

Sanz de Acedo Lizarraga et al.’s (2009) model of decision-making combines 

cognitive and social components. In a factor analysis of the items in their Decision-

Making Questionnaire, 10 first-order factors emerged under the three second-order 

factors of Task, Subject and Context. The task factor contained items regarding 

uncertainty, time and money pressures, and consequences of decision. The subject 
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factor was composed of motivation, self-regulation, cognition and emotion. The context 

factor consisted of social pressure and work pressure. The Decision-Making 

Questionnaire was implemented with young people aged between 18 and 25 years, 

adults aged between 26 and 60 years and seniors aged between 61 and 75 years. The 

findings indicate that young people were less likely to take into account motivation, 

self-regulation, cognition, time and money pressure, consequences of the decision and 

work pressure when making decisions in comparison with the older adult groups. In 

addition, the young people were more likely to be influenced by emotion and social 

pressure.  

Decision models within the employment context view decisions as involving the 

identification of an issue, development of a range of options to deal with the issue, 

evaluating each option, choosing the option and then implementing the option (Nutt, 

2002). Based on the specific type of context and the knowledge of the decision-maker 

of the context, the decision-making process can be approached from an analysis, 

judgement, bargaining or inspiration angle. Others argue that organisational contexts are 

complex and dynamic and therefore the decision process should be represented in cycles 

rather than sequential steps (McKenna & Martin-Smith, 2005). 

Career decision-making. Career decision-making is another specific research 

field receiving attention. Early definitions of career decision-making focus on the 

decision-making abilities of people in relation to choosing a direction for a career. 

Specifically, comprehension and organisation of objectives as well as assessment and 

integration of these objectives in relation to personal values have been refined by 

Greenbank and Hepworth (2008) to include values influencing career decision-making 

by young people. The factors influencing career decision-making also vary depending 

on specific target groups based on ethnicity. For example, students in the Bahamas feel 
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more confident in their career decision-making skills when they utilise the support 

services of the school guidance office and as they progress towards the senior year 

levels of secondary school education (Rowland, 2004). In comparison, the career 

decision-making process of Chinese-American youth is more influenced by their 

parents’ career expectations (Okubo et al., 2007). 

Decision-making of marginalised young people. While much of the research 

into decision-making models focuses on decision-making competence, Garlotti et al. 

(2009) looked at at-risk young people and any possible changes in their aspirations and 

decision-making while participating in an intervention. The researchers suggest that 

individuals will show a decrease in the number of aspirations they have when they use 

productive decision-making processes to determine which aspirations are important and 

achievable. The findings of the study indicate that at-risk young people who participated 

in a targeted intervention were more likely to focus actively on fewer aspirations rather 

than having more aspirations without a plan to achieve them after changing their 

decision-making processes to fit with the normative models mentioned previously. In 

addition, participants were also more positive towards their decisions as they became 

more focused on specific aspirations. 

Summary comment. Research has found that the ability to comprehend and 

organise information, assess and integrate information in relation to personal values, 

manage emotions and evaluate the decision are the common components for good 

decision-making processes of young people (Finucane et al., 2002; Sanz de Acedo 

Lizarraga et al., 2009; Parker & Fischhoff, 2005; Small & Venkatech, 2000). Different 

factors such as supportive environments and low risk-taking are also linked to good 

decision-making (Parker & Fischhoff, 2005). In Sanz de Acedo Lizarraga et al.’s (2009) 

study, the findings indicate that young people were more likely to rate lower in the 
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cognitive-motivational areas of motivation, self-regulation, cognition and consequences 

of the decision in decision-making compared to older adult groups. Focusing more on 

at-risk young people, Garlotti et al. (2009) found that targeted interventions promoting 

aspirations and decision-making competence assisted participants to be more engaged in 

the program and develop a positive outlook for the future. While these studies provide a 

wealth of data that categorises the decision-making processes of marginalised young 

people, little is known about the nature and motives behind these components and 

processes. Marginalised young people in BoysTown’s social enterprises would benefit 

from research that pinpoints the factors supporting the development of decision-making 

competence. In addition, career decision-making could be developed and encouraged in 

young people. 

A Theoretical Model of Agency, Aspirations and Decision-Making 

Based on the review of the literature, a theoretical model has been developed of 

the agency, aspirations and decision-making processes of marginalised young people as 

they attempt to progress through social enterprises to obtain employment, education and 

training outcomes. This model depicts these cognitive-motivational variables at a micro 

level within the microsystem of the social enterprises. Therefore, it does not include the 

more intermediate level concept of social capital. The theoretical model of agency, 

aspiration and decision-making in the microsystem of the social enterprises is displayed 

in Figure 1. 
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Figure 1. Theoretical model of agency, aspirations and decision-making. 
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The social enterprises are one of the microsystems in which the young people 

operate. Entering the specific microsystem of the social enterprises allows the 

participants to create new experiences in learning and progression which can replace 

any negative learning experiences from other microsystems they had previously 

encountered. This is an important process in the development of aspirations (Gamoran, 

1996; Kniveton, 2004; Plucker, 1998; Teachman & Paasch, 1998) and competent 

decision-making (Armstrong, 2001; Bartlett, 2010). Alsop and Heinsohn (2005) assert 

that the combination of agency and microsystems gives rise to empowerment for the 

individual.  

The capacity for individuals to act in this microsystem is one part of agency 

(Bandura, 2001; Edwards, 2005). Alkire (2008) and Smith et al. (2000) expand this 

definition by declaring that agency is enacted in relation to goals. In keeping with the 

cognitive-motivational perspective, the component used in the model is aspirations 

because it relates the motivation to the achievement of a goal (Ambrose, 2005).  

The capacity to act in relation to personal aspirations represents personal agency 

(Smith et al., 2000). In addition, the source of the decision-making processes occurs at 

an individual level. The source of agency is with the individual where the control that is 

exercised by the individual is derived from and mobilised solely by the individual. In 

personal agency, the individual has the capacity to use their own efforts, look for 

different solutions, learn new skills, plan carefully and use the right tools, which 

suggests that the experience of agency is with the individual while they attempt to 

achieve their own aspirations. 

Interpersonal agency is the capacity of an individual to influence others and use 

these interactions to achieve their personal aspirations (Smith et al., 2000). The source 

of the agency is in the individual’s relationships with other people. In interpersonal 
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agency, the individual has the capacity to develop good relationships and cooperate with 

others when attempting to achieve their own aspirations. The experience of agency is 

within the individual because they are the people putting in the effort to enact agency to 

work towards their personal aspirations. 

Collective agency is the capacity of the individual in the group to act (Ibrahim, 

2006) in combination with the capacity of a group to act (Stirling & Bull, 2011) towards 

the achievement of a shared goal. The source of agency lies within the group and its 

dynamics. This type of agency occurs when the group as a whole has the capacity to 

plan carefully, develop effective internal cooperation processes and utilise their 

collective resources and skills in an effort to achieve group aspirations. In essence, the 

source of agency is in the group relationships and the experience of agency is with the 

group. 

The core concept of relational agency is the capacity of the individual to work 

with others to achieve their personal aspirations (Edwards & McKenzie, 2005). The 

source of agency is within the individual while they attempt to identify people who 

could be resources and negotiating with them to provide support in the process of 

working towards personal aspirations. The experience of this type of agency is in the 

interpersonal relationships which the individual negotiates with others to become 

invested in the process to offer and provide their skills and support in the process. 

The components of agency and aspirations feed into the decision-making 

process. This process is comprised by the collection of data, comprehension of the data, 

assessment of the situation, integration of information with personal values and 

management of emotions and rationality, which was suggested by Parker and Fischhoff 

(2005) as the key processes used by young people. This is also consistent with the 

normative models described in the literature by Finucane et al. (2002), Sanz de Acedo 
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Lizarraga et al. (2009) and Small and Venkatech (2000). Another component of the 

decision-making model was added in the model based on Edwards and McKenzie’s 

(2005) research on relational agency. This component of the decision-making process 

deals with the identification of others as resources which is linked to an individual’s 

capacity to work with others.  

The cognitive-motivational process then informs the individual’s behaviour as 

well as their ability to work with others. From this, individuals can work towards 

obtaining full-time outcomes in employment, education and training. 

Rationale 

This study is part of a larger ARC Linkage Project (LP0776519) conducted by 

BoysTown and Griffith University entitled, “Reconnecting Disaffected Youth through 

Successful Transition to Work”. This ARC project was funded by the Australia 

Government to investigate ways in which marginalised young people who were not 

engaged in employment, education or training, could be assisted to obtain outcomes in 

these areas. Specifically, the aims of the project were to identify and explain the 

personal change of BoysTown’s clients, the achievement of positive outcomes and the 

key processes of BoysTown’s service delivery and structured support that assisted 

marginalised young people. The findings of the project established the evidence behind 

BoysTown’s successes and also provided recommendations for improvements (Bartlett 

et al., 2012).  

The focus of this present research is on the possible personal development of 

marginalised young people in BoysTown’s social enterprises as they attempt to 

transition successfully to open employment, re-engage with education or participate in 

further training. Specifically, the change being assessed is the agency, aspirations and 

decision-making of young people participating in BoysTown’s social enterprises. In 
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doing so, this study addresses a gap in the literature focusing on the prediction using 

cognitive-motivational variables of marginalised young people obtaining full-time 

outcomes in employment, education and training. 

Research questions. Research is growing about the definition and prediction of 

young people who are having difficulty in making the transition to employment or 

engaging with education and training. In addition, the research continues to grow 

regarding the intervention strategies to reduce the prevalence of youth experiencing 

these difficulties. The findings point to the key moments of transition in threshold 

conceptualisations that might make a positive difference in a person’s situation of 

marginalisation. Transition to work is one such threshold highlighted in the research. 

Despite the abundance of research on interventions and support programs and their 

marginalised clients, the literature in relation to the role of concepts such as agency, 

aspirations and decision-making in the transition of marginalised young people is 

scarce. Research indicates that these variables could be important for marginalised 

youth in managing the threshold. This in turn suggests that nurturing and training of 

agency, aspiration and decision-making could influence the transition to work for 

marginalised youth. Accordingly, the following research questions have been 

formulated: 

 To what extent do the personal, interpersonal, collective and relational 

agency of marginalised youth change during their time in BoysTown’s social 

enterprises? 

 To what extent do the aspirations of marginalised youth change during their 

time in BoysTown’s social enterprises? 

 To what extent do the decision-making processes of marginalised youth 

change during their time in BoysTown’s social enterprises? and 
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 To what extent do agency, aspirations and decision-making interact to 

influence the transition of marginalised youth to full-time employment, 

education and training outcomes? 

Hypotheses. It was possible to hypothesise the direction of findings based on 

previous research detailed in the review of the literature. Personal agency and 

interpersonal agency have been found to influence psychological wellbeing (Smith et 

al., 2000), which in turn has been one of the non-vocational barriers to employment that 

participants have reported improvements in when they participated in social enterprises 

(Ferguson, 2012). In a case study provided by Edwards (2005), the participants were 

able to develop their capacity for relational agency when the practitioners provided the 

appropriate setting where they were supportive but also collaborative in their assistance 

and in their working relationship with participants. In addition, the findings of 

Ferguson’s (2012) study indicated that the homeless young people in the social 

enterprise were accessing and utilising social support services. This is another indicator 

that young people’s relational agency was enhanced during their time in the social 

enterprises. Collective agency has been shown to increase when people are able to 

combine their abilities to work towards a shared goal (Pelenc et al., 2013; Peris et al., 

2012). Cooperation, which can be seen as a component of collective agency and 

relational agency depending on the context, has been found to improve for participants 

in social enterprises (Tan, 2009). Based on the review of the literature on agency, it was 

hypothesised that the personal, interpersonal, collective and relational agency of the 

participants will increase from the entry point to the exit point of their social enterprise. 

The literature on aspirations supports the assertion that aspirations of young 

people can improve given the appropriate support. Microsystems play an important role 

in the development of high aspirations (Gamoran, 1996; Plucker, 1998). Marginalised 
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young people who have participated in social enterprises indicated that it was a 

supportive and flexible microsystem and that the positive experience replaced previous 

negative learning experiences in other education systems (Seddon et al., 2012). In 

addition, young people from lower socio-economic areas who participated in social 

enterprises and obtained work reported developing higher aspirations during their 

participation (Ferguson, 2012; O’Donnell et al., 2012; Seddon et al., 2012). Therefore, it 

was hypothesised that the aspirations of the participants will improve from the entry 

point to the exit point of their social enterprise. 

The literature on the decision-making of young people also supports the 

assertion that these processes can improve in appropriate microsystems. For example, 

Garlotti et al. (2009) found that the decision-making processes of at-risk young people 

became more competent when participating in a tailored program to meet their needs. 

North et al. (2009) and Syrett (2008) assert that social enterprises have been found to be 

more effective when tailored specifically to meet the vocational and non-vocational 

needs of participants. Hence, it was hypothesised in this study that the decision-making 

processes of the participants will improve from the entry point to the exit point of their 

social enterprise.  

The literature on the cognitive-motivational processes of agency, aspirations and 

decision-making makes various links between these concepts. Agency is enacted in 

relation to aspirations and decision-making (Alkire, 2008; Chen, 2006; Jejeebhoy & 

Halli, 2005; Smith et al., 2000). Aspirations and decision-making have also been closely 

linked when at-risk young people participate in support interventions (Garlotti et al., 

2009). Participants in social enterprise who progressed to full-time employment and 

education outcomes have been identified as having higher aspirations (Ferguson, 2012; 

O’Donnell et al., 2012; Seddon et al., 2012). Aspirations are interlinked with agency 
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and decision-making and further investigation could unveil the way in which a possible 

interaction of these cognitive-motivational concepts could assist marginalised young 

people to make the transition to obtain employment, re-engage with education and 

partake in training schemes. Hence, it was hypothesised that agency, aspirations and 

decision-making will interact to influence the attainment of full-time employment, 

education and training outcomes significantly. 
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CHAPTER THREE 

Method 

A mixed-method approach was taken in this study to assess the status and any 

changes in young people’s agency, aspirations and decision-making during their 

participation in BoysTown’s social enterprises as well as their successes in obtaining 

positive employment, education and training outcomes. The chosen method 

complements a determination of trends in quantitative treatment of the data with a 

capacity to illuminate that determination through descriptive examples provided by case 

studies. The mixed-methods involved designing and implementing quantitative surveys 

and qualitative semi-structured interviews with young people in BoysTown’s social 

enterprises.  

Participants 

The target group for the study was young people aged between 15 and 25 years 

who had been unsuccessful in transitioning to work by themselves. Participants were 

sourced from BoysTown’s social enterprises in the lower socio-economic areas of 

Logan in Queensland; Blacktown and Campbelltown in New South Wales; Adelaide 

and Port Pirie in South Australia; and the remote Indigenous community of Balgo in 

Western Australia. BoysTown’s social enterprises in these locations were landscaping 

in Logan, Blacktown and Campbelltown, fence-building in Logan, graffiti-removal in 

Blacktown, and construction in Adelaide, Port Pirie and Balgo. The length of time spent 

in the social enterprises depended on funding contract requirements, participant 

disengagement or progression to employment, education or training outcomes. The 

landscaping enterprises in Blacktown and Campbelltown in New South Wales involved 

a 12-month traineeship. Participation in the Balgo enterprises has no time limit because 
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of the lack of other job opportunities in the remote region. The other social enterprises 

lasted for 13 weeks.  

For this study, 326 participants were surveyed. Of the 326 survey respondents, 

75.99% were male and 24.01% were female. Participants ranged in age from 14 to 26 

years (M = 19.39, SD = 5.64). Furthermore, 41.03% were in social enterprises in 

Queensland, 35.57% in New South Wales, 23.10% in South Australia and 0.30% in the 

remote Balgo region in Western Australia.  

The marginalisation of these youth was demonstrated by the data showing that 

none of the participants were in employment, education or training when they 

commenced the social enterprises. Only 9.41% of participants had been in employment 

or school in the month prior to commencing in the social enterprises. The remaining 

90.59% had been unemployed for at least one month before starting the social 

enterprises. In fact, 13.98% had been in ongoing unemployment for 12 months or more, 

defined as long-term unemployment by the Australian Bureau of Statistics (2010). In 

addition, 36.78% had no work experience prior to the social enterprises. 

Intergenerational unemployment was also an issue, where 27.66% grew up in 

households where their parent/s or caregiver/s did not work. 

Most referrals to BoysTown come from income support services for 

unemployed people. In this study, 63.75% of referrals came from these services. In 

addition, 7.44% of referrals came from schools that had expelled the young person for 

consistent bad behaviour. Self-referrals came from 14.24% of the participants who were 

actively seeking help when looking for work and 7.44% of referrals came from family 

members (in particular siblings, cousins and uncles) who had previously been in a social 

enterprise and brought the participant as their family member to BoysTown for 

assistance and enrolment. Referrals from the Justice and Correctional System consisted 
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of 2.91% of the overall referrals. Youth services referred 2.91% of participants to 

BoysTown. The remaining 1.30% of referrals came from drug and alcohol rehabilitation 

centres and supported accommodation facilities. 

The issue of marginalisation is often complex and multifaceted. Not only were 

the participants marginalised from employment, education and training, they had 

experienced other forms of disadvantage associated with living in lower socio economic 

areas, limited access to family support, history of offending and early school leaving. 

Specifically, 48.63% were living in public housing, 41.14% were living in a single-

parent household, 11.85% had spent time in juvenile or adult detention, and 70.82% had 

left school before completing Year 12. 

Due to the mobile nature of marginalised young people, not all participants 

could be tracked successfully when they exited the social enterprise. Of the 326 

participants who were surveyed, 179 did so when they commenced their social 

enterprise, 152 participants were surveyed midway through their time in the social 

enterprise and 173 participants provided data when they exited the enterprises. The exit 

point was defined as the completion date (that is, 12 months or 13 weeks), departure 

date before the completion date because they obtained work or a place in an education 

or training program, or departure date before the completion date because participants 

disengaged from the social enterprise. Altogether, 61.35% of participants completed a 

survey at one point in time of their social enterprise, 22.70% completed a survey twice 

during their social enterprise and 15.95% completed a survey at all three times. In total, 

504 surveys were collected. 

Of the 326 young people who were surveyed, 30 participated in semi-structured 

interviews. These young people volunteered to participate in the interview. The 30 

participants ranged in age from 15 to 26 years (M = 19.65, SD = 5.64) and 96.67% were 
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male and 3.33% were female. Furthermore, 80% were in New South Wales, 13.33% in 

Queensland and 6.67% in South Australia. All participants were interviewed when they 

commenced their social enterprise and when they exited the enterprises and 40% were 

interviewed midway through their time in the social enterprise. In total, 72 interviews 

were conducted. 

Design 

The mixed-method suited the needs of this study in measuring the common 

elements as well as different components of the constructs (Rocco, Bliss, Gallagher, & 

Perez-Prado, 2003). Quantitative surveys measured the nature and level of agency, 

aspirations and decision-making across the sample, while qualitative interviews 

investigated the nature, influences and outcomes of agency, aspirations and decision-

making from individual participants’ perspectives.  

The mixed-method approach was adopted because it enabled a broader 

understanding of the variables and their links than through the use of a single 

quantitative or qualitative method (Johnson & Onwuegbuzie, 2004). The greater amount 

of data from the collection of quantitative data through surveys and qualitative data 

through interviews allowed for more comprehensive exploration beyond standard 

analysis. Johnson and Onwuegbuzie (2004) note how this occurs in mixed-methods 

because the qualitative data approach, particularly with the nature of interviews, can 

reveal answers beyond the scope of the quantitative data. While Johnson and 

Onwuegbuzie (2004) also note that this can lead to conflicting results between the 

methods, it is also an opportunity to promote discussion and to recommend pathways 

for further research.   

In the mixed-method design, one of the single methods can compensate for 

potential weaknesses of the other method, and vice versa (Johnson & Onwuegbuzie, 
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2004). For example, the quantitative approach can be limited in its measurement and 

scope, whereas qualitative research may provide additional understanding of 

phenomena relating to variables considered in the study. Venkatesh, Brown and Bala 

(2013) state that this type of approach is also useful in addressing a major weakness of 

qualitative research, which is subjectivity of the researcher, because the quantitative 

approach provides an added level of objectivity and validity as results are less likely to 

be influenced by researcher subjectivity.  

The role of the researcher may be further complicated if the researcher is viewed 

by participants as a representative of their organisation, also known as an insider-

researcher (Breen, 2007). While DeLyser (2001) and Harklau and Norwood (2005) 

acknowledge that this insider-researcher occurrence has benefits such as increased 

likelihood of participant engagement and deeper understanding of the participant group, 

they also warn of the disadvantages that associate with loss of researcher objectivity. A 

number of strategies were used in this study to offset these potential disadvantages. 

Participant response bias was addressed in the initial introductions when the researcher 

was introduced as a researcher rather than as a facilitator or an advocate for an 

organisation. These introductions included explanations that the position of the 

researcher was linked to a University distinct from the service delivery department of 

BoysTown. Furthermore, discussions using the consent forms and information sheets 

were used to explain the purpose of the research study, the importance of honest 

responses and the choice to participate in the research having no impact on their 

placement in the social enterprise. The researcher was also aware of maintaining 

objectivity during the research process to ensure that incorrect assumptions were not 

made based on any prior knowledge of participants’ prior experiences or particular 

types of social enterprises. 
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The purpose of the mixed-method research design was complementarity and 

triangulation of the survey and interview data. The mixed-method was important for 

complementarity where the detailed data from qualitative analysis could be used to 

explain the quantitative results (Protheroe, Bower, & Chew-Graham, 2007). In addition, 

the various aspects that overlapped and those that differed from the quantitative and 

qualitative data could be explored (Onwuegbuzie & Collins, 2007). The mixed-method 

also allowed for triangulation. The results from the quantitative and qualitative analyses 

could be used to ascertain common themes regarding agency, aspirations and decision-

making (Creswell, 2013; Johnson & Onwuegbuzie, 2004). The triangulation processes 

assisted in minimising internal validity threats such as experimenter bias where the 

researcher who is assessing directional hypotheses can unwittingly lose objectivity and 

influence the data through their behaviours or interactions with the participants during 

the data collection process (Hewitt-Taylor, 2002). The complementarity and 

triangulation, in turn, improved the validity and interpretability of the study (Creswell, 

2013; Rocco et al., 2003). 

While the mixed-method approach has strengths, an added control group would 

have made for a stronger research design (Creswell, 2013). A control group would have 

provided a point of comparison for any changes in the variables for those not in a social 

enterprise compared to participants in the social enterprises, meaning the interpretation 

of results for the intervention group could be more strongly attributed to the 

environment of the social enterprise. This was not feasible due to inaccessibility to a 

control group with similar characteristics who would be willing to participate in an 

intensive data collection process, non-intervention condition during the study period, 

and with uncertain opportunity to participate in a counterbalanced intervention 

thereafter. Organisations that have access to marginalised youth would not be able to 
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keep these young people engaged during this time it they are not participating in an 

intervention. This would also be counterintuitive to their Missions where their main 

objective is to provide service to these participants rather than research prior to the 

participation in interventions. In order to make the research design stronger, the mixed-

method approach was combined with a repeated-measures approach. While repeated-

measures designs are more sensitive to experimental effects and more powerful than 

independent-groups designs, participant fatigue needed to be anticipated and monitored, 

particularly for those who participated in both the surveys and interviews. The 

anticipation was accommodated in setting enough time between survey data collection 

and interview points, and monitoring indicated that participants did not appear to be 

fatigued. 

 The aim of the quantitative component was to establish and measure the 

relationship between the independent variables of agency, aspirations and decision-

making, and the dependent variable of employment, education and training outcomes. 

Additionally, the qualitative component of semi-structured interviews was included to 

provide in-depth descriptions of the processes that youth saw in their experiences of 

social enterprises as they attempted to transition to employment, education and training. 

It was possible that other relevant information not captured in the survey data might 

then be obtained through the semi-structured interviews (Protheroe et al., 2007). On the 

whole, the combination of quantitative and qualitative data provided a holistic 

explanation of how agency, aspirations and decision-making could assist in the 

transition to work for marginalised young people. 

A 4x2x5 repeated-measures factorial design was utilised. The independent 

variables were agency (personal, interpersonal, relational and collective), aspirations 

(placing importance on aspirations and likelihood of achievement) and decision-making 
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processes (data organisation, data comprehension, integration of values, access of 

resources and management of rationality). The dependent variable was attainment of a 

full-time outcome defined as young people employed full-time in the workforce (not 

social enterprises), re-engaging with school or another education institution, or training 

full-time in schemes outside of BoysTown such as apprenticeships and traineeships. 

Instruments 

Survey tools. A survey containing two components (see Appendix A) was 

implemented with clients as they commenced the social enterprise. One section sought 

demographic information such as age, gender, accommodation status, experience in 

detention, main source of income, work history and time unemployed before coming to 

BoysTown. The second component of the survey contained 39 Likert-scale items to 

measure the various constructs in the research questions. Survey items measuring the 

central questions of this study were part of a survey tool containing 147 items for an 

ARC Linkage Project between BoysTown and Griffith University entitled 

“Reconnecting Disaffected Youth through Successful Transition to Work” (Bartlett et 

al., 2012). Concerns arose following pilot testing that because of the literacy demand, 

some participants might have difficulty in comprehending the survey or would not have 

the patience or attention span to complete what they would perceive to be a lengthy and 

time-consuming task. For that reason, a researcher was available upon a respondent’s 

request to assist with reading. The survey typically was completed in between 25 and 45 

minutes. 

The survey contained 21 items that measured agency. Specifically, 10 were used 

to measure personal agency, four for interpersonal agency, two for collective agency 

and five for relational agency. Respondents rated how often the statements occurred for 

them personally on a scale from 1 (not at all) to 4 (often). The Personal and 
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Interpersonal Agency Scale (Smith et al. , 2000) was adapted for the purposes of this 

study and included in the survey to measure these two forms of agency. For example, 

the item, “I get what I want and need by cooperating with others”, was reconstructed as 

two items to measure ‘want’ and ‘need’ separately. Personal agency was measured with 

items such as, “I get what I need by relying on my own efforts”, while interpersonal 

agency was assessed by items such as, “I get what I need by cooperating with others”. 

The items, “I get what I want seeking the advice of others” and “I achieve my goals by 

knowing when to ask others for help”, were seen as measures of relational agency due 

to the measurement of people working with others to achieve a goal. The Personal and 

Interpersonal Agency Scale also was used to develop two new items to measure agency 

within a group setting. For example the item, “Our group achieves its goals by 

cooperating with each other”, was developed to measure collective agency. The agency-

type items in the survey are:  

 “I get what I need by relying on my own efforts and ability”; 

 “I get what I want by relying on my own efforts and ability”; 

 “I control what happens to me by making choices that are best for me”; 

 “I use the right things to help me achieve my goals”; 

 “I learn new skills to reach my goals”; 

 “I look for different ways to achieve my goals”; 

 “I get what I want through careful planning”; 

 “I get what I need through careful planning”; 

 “I control things by managing my life properly”; 

 “I do whatever I can to achieve a goal”; 

 “I achieve my goals by knowing when to ask others for help”; 

 “I reach my goals by letting others know what I need”; 



81 

 

 “I reach my goals by letting others know what I want”; 

 “I get what I want by seeking the advice of others”; 

 “I get what I need by seeking the advice of others”; 

 “I get what I want by cooperating with others”; 

 “I get what I need by cooperating with others”; 

 “I get what I want by being nice to others”; 

 “I get what I need by being nice to others”; 

 “Our group achieves its goals by cooperating with each other”; and 

 “Our group achieves its goals through careful planning”. 

Six elements from the Aspirations Index (Kasser & Ryan, 1996) were selected 

and adapted for this study based on their relevance to work, for example, “Having a job 

that pays well”. Respondents rated the importance of the aspirations on a four-point 

scale (where 1 = not important at all, and 4 = very important) and then the likelihood of 

the aspirations being achieved on a four-point scale (where 1 = very low, and 4 = very 

high). In total, participants responded to 12 items relating to the following aspirations: 

 “Having a lot of expensive possessions”; 

 “Being the one in charge of your life”; 

 “Having a job that pays well”; 

 “Being your own boss”; 

 “Having a job that society values”; and 

 “Being successful financially”. 

The six items measuring decision-making were developed based on the model of 

this study which was drawn from Parker and Fischhoff’s (2005) theories regarding the 

specific components involved in competent decision-making of young people. For 

example, to measure comprehension of data in the decision-making process, 
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respondents rated their agreement with each item, “I make sure I understand the 

situation I’m in before making a decision”, on a scale from 1 (strongly disagree) to 4 

(strongly agree). The decision-making items used in the survey are: 

 “When I have a problem I get the information needed to deal with it”; 

 “I make sure I understand the situation I’m in before making a decision”; 

 “My values are important to me when I make decisions about my future”; 

 “I am in control when I make decisions”; 

 “I use help around me when I make decisions”; and 

 “My best decisions are made when I think about advice from others”. 

The surveys implemented with participants at their mid and exit point of their 

social enterprises contained the questions in the entry survey as well as questions that 

focused on the effectiveness of BoysTown in assisting with any changes across a range 

of areas such as goals and decision-making. This survey is displayed in Appendix B. 

Interview guides. A phenomenological approach was utilised to describe 

further the lived experiences of young people based on their perspectives through 

information provided through individual semi-structured interviews (Byrne, 2001; 

Groenewald, 2004). The researcher developed a guide (see Appendix C) for 

interviewing participants entering the social enterprises. The script commenced with an 

explanation of the research project objectives and the process of the interview. After 

gaining an individual’s consent to participate in the interview, they were then asked 

about their history with work. Specifically, the discussion focused on a participant’s 

thoughts about work when they were growing up, their family’s views about work, their 

own job and work history and the amount of control they felt they had over their 

prospects of work. The interview also covered the topic of decision-making. The 

discussion focused on the usual decision-making processes of the participant, any 
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influences on their decision-making processes, the amount of control they feel that they 

have over the process and their decision to come to BoysTown. Participants were also 

asked about their perceptions of BoysTown, including their first impressions, 

expectations, hopes for learning and any issues with which BoysTown could or could 

not assist the participant. Another topic raised was the significant people in the 

participant’s life. In particular, the questions revolved around the identity of these 

people and an account of ways in which they had assisted the participant. The 

conversation finished on the aspirations and agency of the participants. Specifically, 

participants were asked about any current aspirations they have and how this compared 

to the types of aspirations previously held. Participants also discussed ways in which 

they thought they could achieve their aspirations, potential barriers to this achievement 

and degree of control they felt they had over the process of working towards their 

aspirations. 

The interview of participants halfway through the social enterprise revisited their 

responses from the entry interview and documented any changes and reasons behind 

them (see Appendix D). The same interview script was used in the exit interviews to 

continue measuring change from the perspective of the respondent at different points of 

participation in their social enterprise. These interview guides contained similar 

questions to the ones used in the entry interview guide. Additional questions were asked 

in relation to any changes in their aspirations and decision-making. Furthermore, 

participants discussed the ways in which they were assisted to change by BoysTown 

and other significant people in their lives. The positive and negative aspects of 

BoysTown were discussed and suggestions were made about any possible 

improvements that BoysTown could make to their service provision. The semi-

structured interviews were between 15 and 30 minutes in duration. 
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Pilot testing. The tools and guides were pilot tested with young people in 

BoysTown’s social enterprises. The survey for this study was pilot tested with 20 young 

people commencing a social enterprise, three young people midway through the 

enterprise and 15 young people exiting a social enterprise. After the researcher assisted 

the participants to complete the survey, participants were asked for their perceptions 

about the wording of the items and any suggestions to improve the survey.  

The interview script was also piloted with the same group of participants. The 

questions regarding agency and aspirations elicited either vague responses or 

clarification from more than half of the participants. The questions were revised based 

on the feedback of participants who found it easier to relate to terms such as goals and 

control rather than aspirations and agency. 

Procedure 

BoysTown staff members were consulted to ascertain any obstacles associated 

with the conduct of research with marginalised youth. Poor literacy and communication 

skills, short attention span and distrust of strangers were identified through consultation 

with BoysTown staff as potential barriers in the attainment of consent and collection of 

data from marginalised young people. In order to deal with the issue of distrust of 

strangers, BoysTown social enterprise staff assisted in obtaining consent from young 

people and their parents. Researchers adapted the survey content to use language that 

was relevant and easy to comprehend and then assisted individuals to complete surveys. 

In addition, researchers interviewed young people individually, employing appropriate 

questions and language.  

Ethical considerations. Prior to participating in the study, the researcher 

explained the content of the consent form to each participant (see Appendix E). 

Participants were informed about the purpose of the study, type of information being 
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collected and format of data collection. The researcher also explained to participants 

that they did not have to participate in the study or they could stop their participation at 

any time without being treated adversely. The researcher informed participants that if 

there were any topics in the survey or interview that made them uncomfortable or 

anxious then the data collection process could either move onto the next topic or cease 

at that point. If a participant showed any distress then the researcher could then find 

assistance for the participant from the local network of support services. Participants 

were also assured that their comments would remain confidential unless they or 

someone they knew was in danger. An information sheet about the research was also 

offered to the participants (see Appendix F). 

The research was approved by Griffith University as part of the ARC Linkage 

Project LP0776519 under Approval Authority of the University’s Human Research 

Ethics Committee, and by BoysTown’s Strategy and Research Unit. 

Data collection. A researcher assisted individual participants to complete their 

surveys, which proved particularly effective with young people who had poor literacy 

and communication skills. The pilot had shown that this engagement process was 

beneficial also in putting people at ease to answer honestly if the researcher 

implemented the survey using a relaxed dialogue rather than talking like a test was 

being conducted. The researcher conducted interviews with participants in a one-on-one 

presentation structure for the same reasons. The pilot study process also indicated that 

marginalised youth would be more likely to be forthright and honest in a one-on-one 

interview than in a focus group where they may not feel comfortable talking about 

specific areas of their marginalised history or current situation in front of their peers. 
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Data analysis plan. A plan was developed to analyse the quantitative data from 

the surveys and the qualitative data from the interviews. 

Quantitative analysis. Descriptive statistics in SPSS were used to obtain central 

tendency, dispersion and distribution data. Levene’s Test of Homogeneity was 

performed and a series of one-way ANOVA tests were conducted on the variables that 

met the assumption of homogeneity. The more stringent Welch F-ratio test was used on 

the variables that did not meet the assumption of homogeneity. Tukey post-hoc 

comparisons were performed to determine the specific significant differences between 

the time points of the social enterprises. 

Specifically, repeated-measures ANOVAs were conducted to determine any 

differences in participant subgroups in relation to the 21 agency items, 12 aspirations 

items and six decision-making items across social enterprise time. Contingency tables 

were used to determine if the numbers of participants in the subgroups were sufficient. 

Based on these results, repeated-measures ANOVAs were used to assess any differences 

in the cognitive-motivational variables based on whether participants were male or 

female, identified as Indigenous or non-Indigenous, had been in detention prior to 

BoysTown or not, had previous work in a paid job or not, had completed the final Year 

12 at school or were an early school leaver and if they were in a year-long social 

enterprise or a 13-week social enterprise. Mauchly’s test was examined to see if the 

assumption of sphericity was met. In cases where the assumption of sphericity was 

violated and the epsilon was less than .75, a Greenhouse-Geisser correction was used. A 

Huynh-Feldt correction was used when the sphericity assumption was not met and the 

epsilon was greater than .75. Post-hoc comparisons using independent groups t-tests 

were conducted at each social enterprise point to ascertain the specific time of 
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difference for each of the participant groups that were revealed to be significant in the 

repeated-measures ANOVA. 

Exploratory factor analysis using principal components analysis was conducted 

through SPSS on the 21 agency items to determine if any items clustered together to 

reflect different types of agency. Exploratory factor analysis also was used on the 12 

aspirations items to assess how they loaded onto factors that might comprise various 

aspects of aspirations. The six decision-making items were used in a factor analysis to 

view any combinations of the items loading onto factors to represent any specific 

processes within decision-making. The Kaiser-Meyer-Olkin (KMO) measure was used 

to assess sampling adequacy and Bartlett’s test of sphericity was used to determine if 

correlations between items were sufficiently large for factors to emerge in the principal 

components analysis. The Varimax orthogonal rotation produced component loading 

matrices with Kaiser’s criterion used in retaining factors with eigenvalues greater than 

1.0. Those items with loadings greater than .50 were considered relevant to the factor.  

The factors that emerged from the principle components analysis were used in 

analyses to determine if there were significant differences from entry to exit of the 

social enterprises. A series of one-way ANOVA tests was implemented on factors that 

met the assumption of homogeneity according to Levene’s Test. Factors that violated 

this assumption were used in Welch F-ratio tests. Tukey post-hoc comparisons were 

used to determine where the specific significant differences lay in relation to social 

enterprise point in time. The significant factors were used in further analyses. 

Participants’ outcomes were reported using SPSS frequencies. Kruskal-Wallis 

tests then were used to determine any differences in the types of outcomes achieved by 

different subgroupings of the participants around specific variables. This test was 

applicable due to the categorical rather than numerical nature of the dependent 
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variables. The analysis focused on full-time outcomes, other positive outcomes and no 

outcomes rather than the more specific outcomes which were comprised by numbers 

that were not great enough for the analysis. Where Kruskal-Wallis tests revealed a 

significant effect of the participant subgroup on the outcomes, post-hoc comparisons 

using z-tests were used to determine at which outcome group the significant differences 

occurred. 

A direct discriminant analysis was performed using the factors from the 

principal components analysis that were significant in the one-way ANOVA tests as 

predictors of membership in three outcome groups. The first outcome group was 

defined as full-time outcomes which comprised the achievement of full-time 

employment, education and training outcomes. The second outcome group was other 

positive outcomes, which included part-time employment. The final group was defined 

as no outcome. This group consisted of participants who were receiving further 

assistance from BoysTown to find employment, had gone to prison, had become stay-

at-home parents, were not working due to mental ill health or disability, or had not 

otherwise obtained an outcome listed in the first two outcome groups.  

Qualitative analysis. The 72 semi-structured interviews were recorded with the 

permission of the 30 participants and transcribed. Nuthall (2004) supported thematic 

analysis as a qualitative method for capturing in-depth themes in reports and 

investigating the links between the concepts within the context of the conversation. The 

constant comparison method used in this study builds on the thematic analysis of 

deducing propositions from words, phrases and concepts within the cases to assess 

emerging themes in the interviews. Data were categorised and compared at numerous 

stages and then redefined if necessary (Dye, Schatz, Rosenberg, & Coleman, 2000). In 

this study, the constant comparison method was applied not only to the direct analysis 
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of the transcripts but also to the continuous process of constructing themes. In this 

continuous process, the concepts were revisited at numerous stages in the data analysis 

and redefined where newly-formed deductions were made from such further exposure to 

interview data. 

The themes emerging from the data were used as the focal point in the constant 

comparison process. The coded statements under each of these themes were grouped 

and classified as subordinate themes. The themes were then grouped together under 

newly-defined superordinate themes.  

The process of establishing inter-rater reliability was undertaken to ensure the 

subjective interpretation was not influencing the coding process. A second researcher 

was brought in to code the interview data and compare their assessments to those of the 

first researcher in order to determine their level of agreement. A high level of 90% inter-

rater reliability was reached after the statements from the entry and exit interview 

transcripts of five case studies were coded. This process continued until 100% inter-

rater reliability was achieved which was after coding the interviews from eight case 

studies. Because constant comparison method involves continuous reassessment and 

redefining concepts, the researcher conferred at two more points to ensure that the 100% 

inter-rater reliability was still being achieved. 

Summary Comment 

The rationale for using a complementarity mixed-method in this study revolved 

around the nature of the participant group and of the data collected. One advantage of 

this mixed-method was its flexible approach with difficult-to-engage participant groups. 

Furthermore, different types of data were collected which meant that the research 

questions could be addressed more widely. The quantitative surveys provided data on 

the type and level of the variables and the qualitative interviews revealed in-depth 
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information on the nature of the variables. Hence, the combination of data was used to 

obtain a comprehensive examination of agency, aspirations and decision-making in 

relation to successful transition. Specifically, the method was chosen to provide more 

complete answers to the following research questions: 

 To what extent do the personal, interpersonal, collective and relational agency 

of marginalised youth change during their time in BoysTown’s social 

enterprises? 

 To what extent do the aspirations of marginalised youth change during their 

time in BoysTown’s social enterprises? 

 To what extent do the decision-making processes of marginalised youth 

change during their time in BoysTown’s social enterprises? and 

 To what extent do agency, aspirations and decision-making interact to 

influence the transition of marginalised youth to full-time employment, 

education and training outcomes? 

Following from these research questions, it was possible to hypothesise the 

direction of findings. The chosen method allowed the analysis of the following 

hypotheses: 

 Personal, interpersonal, collective and relational agency of the participants 

will increase from the entry point to the exit point of their social enterprise; 

 Aspirations of the participants will improve from the entry point to the exit 

point of their social enterprise; 

 Decision-making processes of the participants will improve from the entry 

point to the exit point of their social enterprise; and  
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 Agency, aspirations and decision-making will interact to influence the 

attainment of full-time employment, education and training outcomes 

significantly. 
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CHAPTER FOUR 

Results 

Findings of the study are presented here in relation to each of the four research 

questions, namely: 

 To what extent do personal, interpersonal, collective and relational agency of 

marginalised youth change during their time in BoysTown’s social 

enterprises? 

 To what extent do the aspirations of marginalised youth change during their 

time in BoysTown’s social enterprises? 

 To what extent do the decision-making processes of marginalised youth 

change during their time in BoysTown’s social enterprises? and 

 To what extent do agency, aspirations and decision-making interact to 

influence the transition of marginalised youth to full-time employment, 

education and training outcomes? 

To What Extent do Personal, Interpersonal, Collective and Relational Agency of 

Marginalised Youth Change During Their Time in BoysTown’s Social 

Enterprises? 

Comparison of means for agency-item data. The hypothesis that the agency of 

participants would increase as they progressed through their social enterprise was 

supported by the quantitative results. In Table 1 this increase is reflected in the means 

and standard deviations for agency survey items generally across the three data 

collection points. Increases are shown through to exit for 17 of the 21 agency items. The 

means for the remaining four items increased from the entry point to the midpoint. The 

means for two of these items then remained static at the exit point, while those for the 

other two items decreased at the exit point. 
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Table 1  

Means and Standard Deviations for Agency Items across Social Enterprise Point in 

Time 

Item Point in time 

Entry Mid Exit 

I get what I need by relying on my own efforts and ability: 

Mean 

SD 

 

3.10 

.72 

 

3.26 

.69 

 

3.33 

.77 

I get what I want by relying on my own efforts and ability: 

Mean 

SD 

 

3.08 

.71 

 

3.24 

.72 

 

3.32 

.74 

I control what happens to me by making choices that are best for 

me: 

Mean 

SD 

 

 

2.81 

.83 

 

 

3.11 

.75 

 

 

3.30 

.71 

I use the right things to help me achieve my goals: 

Mean 

SD 

 

2.58 

.82 

 

2.96 

.79 

 

3.13 

.72 

I learn new skills to reach my goals: 

Mean 

SD 

 

2.70 

.92 

 

3.10 

.79 

 

3.18 

.74 

I look for different ways to achieve my goals: 

Mean 

SD 

 

2.33 

.93 

 

2.77 

.81 

 

2.79 

.80 

I get what I want through careful planning: 

Mean 

SD 

 

2.37 

.73 

 

2.79 

.72 

 

2.94 

.77 

I get what I need through careful planning: 

Mean 

SD 

 

2.38 

.74 

 

2.81 

.71 

 

3.01 

.75 

I control things by managing my life properly: 

Mean 

SD 

 

2.51 

.81 

 

2.89 

.75 

 

3.11 

.81 

I do whatever I can to achieve a goal: 

Mean 

SD 

 

2.44 

.88 

 

2.77 

.80 

 

2.93 

.78 

I achieve my goals by knowing when to ask others for help: 

Mean 

SD 

 

2.51 

.84 

 

2.83 

.74 

 

2.97 

.77 

I reach my goals by letting others know what I need: 

Mean 

SD 

 

2.30 

.81 

 

2.60 

.82 

 

2.73 

.86 

I reach my goals by letting others know what I want: 

Mean 

SD 

 

2.30 

.81 

 

2.54 

.78 

 

2.67 

.84 
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Item Point in time 

Entry Mid Exit 

I get what I want by seeking the advice of others: 

Mean 

SD 

 

2.45 

.86 

 

2.76 

.79 

 

2.87 

.79 

I get what I need by seeking the advice of others: 

Mean 

SD 

 

2.45 

.85 

 

2.77 

.79 

 

2.90 

.80 

I get what I want by cooperating with others: 

Mean 

SD 

 

2.50 

.95 

 

3.12 

.73 

 

3.12 

.78 

I get what I need by cooperating with others: 

Mean 

SD 

 

2.48 

.96 

 

3.17 

.75 

 

3.12 

.79 

I get what I want by being nice to others: 

Mean 

SD 

 

2.39 

1.06 

 

2.92 

.80 

 

2.87 

.85 

I get what I need by being nice to others: 

Mean 

SD 

 

2.40 

1.06 

 

2.93 

.79 

 

2.93 

.83 

Our group achieves its goals by cooperating with each other: 

Mean 

SD 

 

2.28 

1.05 

 

3.21 

.83 

 

3.32 

.82 

Our group achieves its goals through careful planning: 

Mean 

SD 

 

2.29 

1.05 

 

3.24 

.78 

 

3.36 

.85 

 

A series of one-way ANOVA tests were conducted on the five agency items that 

met the assumption of homogeneity using Levene’s Test. These items were:  

 “I control what happens to me by making choices that are best for me”,  

 “I get what I want through careful planning”,  

 “I get what I need through careful planning”,  

 “I reach my goals by letting others know what I want”, and  

 “I reach my goals by letting others know what I need”.  

Welch F-ratio tests were used on the remaining 16 agency items that had not 

met the assumption of homogeneity. Table 2 shows the ANOVA and Welch F-ratio 

statistics and the significance levels for the agency items. Significant increases were 

seen for all items across the social enterprise time points.  
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Table 2  

ANOVA and Welch F-Ratio Statistics and Significance Levels for Agency Items 

Item F p 

I get what I need by relying on my own efforts and ability 4.00 .019 

I get what I want by relying on my own efforts and ability 4.76 .009 

I control what happens to me by making choices that are best for 

me 

16.48 < .001 

I use the right things to help me achieve my goals 20.93 < .001 

I learn new skills to reach my goals 14.29 < .001 

I look for different ways to achieve my goals 13.91 < .001 

I get what I want through careful planning 25.69 < .001 

I get what I need through careful planning 30.85 < .001 

I control things by managing my life properly 22.44 < .001 

I do whatever I can to achieve a goal 14.55 < .001 

I achieve my goals by knowing when to ask others for help 13.33 < .001 

I reach my goals by letting others know what I need 11.69 < .001 

I reach my goals by letting others know what I want 8.55 < .001 

I get what I want by seeking the advice of others 10.94 < .001 

I get what I need by seeking the advice of others 12.39 < .001 

I get what I want by cooperating with others 25.49 < .001 

I get what I need by cooperating with others 27.97 < .001 

I get what I want by being nice to others 13.93 < .001 

I get what I need by being nice to others 15.04 < .001 

Our group achieves its goals by cooperating with each other 38.95 < .001 

Our group achieves its goals through careful planning 40.29 < .001 

 

Tukey’s post-hoc comparisons indicated that two items contained significant 

differences between entry and exit points but not the midpoint. These items were:  

 “I get what I need by relying on my own efforts and ability” [F(2, 303.47) = 

4.00, p = .019], and  

 “I get what I want by relying on my own efforts and ability” [F(2, 298.87) = 

4.76, p = .009].  

Specifically, by the time participants had exited the social enterprise, they were 

significantly more positive about the likelihood of getting what they needed by relying 

on their own efforts [M = 3.33, 95% CI(3.21, 3.44)] than when they commenced [M = 

3.10, 95% CI(2.99, 3.21)], p = .015. Similarly, they were significantly more positive 

about getting what they wanted by relying on their own efforts when they exited their 
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social enterprise [M = 3.32, 95% CI(3.20, 3.43)] when compared to their starting 

measure [M = 3.08, 95% CI(2.99, 3.21), p = .017. 

Post-hoc comparisons indicate significant differences across all time points for 

the following items:  

 “I control things by managing my life properly” [F(2, 301.92) = 22.44, p < 

.001], and  

 “I get what I need through careful planning” [F(2, 460) = 30.85, p < .001].  

Comparisons of responses to the item, “I control things by managing my life 

properly”, show that the mean rating upon participants exiting the social enterprise [M = 

3.11, 95% CI(2.98, 3.23)] was significantly higher than the mean ratings at midpoint [M 

= 2.89, 95% CI(2.76, 3.02)], p = .045 and entry [M = 2.51, 95% CI(2.39, 2.64)], p < 

.001. Furthermore, the midpoint ratings were significantly higher than the entry ratings, 

p < .001.  

Participants’ ratings of getting what they need through careful planning were 

also significantly higher at exit [M = 3.01, 95% CI(2.90, 3.13)] compared to the 

midpoint ratings [M = 2.81, 95% CI(2.68, 2.93)], p = .043, and ratings at entry [M = 

2.38, 95% CI(2.27, 2.50)], p < .001. Significant differences were also seen between the 

ratings at midpoint and entry, p < .001.  

Post-hoc comparisons of the statement, “I get what I want through careful 

planning” [F(2, 457) = 25.69, p < .001], showed significant differences between entry 

[M = 2.37, 95%(2.26, 2.48)] and midpoint [M = 2.79, 95% CI(2.68, 2.93)], p < .001, 

and also between entry and exit [M = 2.94, 95% CI(2.82, 3.06)], p < .001, but not 

between midpoint and exit.  

Significant differences in group planning [F(2, 223.80) = 40.29, p < .001] also 

were seen where mean ratings were higher at midpoint [M = 3.24, 95% CI(3.09, 3.38)], 
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p < .001, and exit [M = 3.36, 95% CI(3.22, 3.51)], p < .001, compared to entry [M = 

2.29, 95% CI(2.09, 2.49)].  

The remaining agency items also had significant differences between entry and 

midpoint and entry, and entry and exit points but not between mid and exit points. Mean 

ratings for the item, “I control what happens to me by making choices that are best for 

me”, increased significantly across social enterprise point in time, F(2, 458) = 16.48, p 

< .001. Tukey post-hoc comparisons indicate that the mean rating for this statement by 

participants exiting the social enterprise [M = 3.30, 95% CI(3.19, 3.41)], p < .001, and 

at the midpoint [M = 3.11, 95% CI(2.98, 3.24)], p = .003, were significantly higher than 

the mean rating at entry [M = 2.81, 95% CI(2.68, 2.94)], p < .001.  

A similar pattern was seen for the item, “I use the right things to help me 

achieve my goals” [F(2, 297.69) = 20.93, p < .001]. Post-hoc comparisons show the 

mean ratings at exit [M = 3.13, 95% CI(3.02, 3.25)], p < .001, and midway through the 

social enterprise [M = 2.96, 95% CI(2.82, 3.09)], p < .001, were significantly higher 

than that at commencement [M = 2.58, 95% CI(2.45, 2.71)].  

Participants were significantly more likely to learn new skills to reach their 

goals [F(2, 299.64) = 14.29), p < .001] by exit [M = 3.18, 95% CI(3.07, 3.29)], p < .001, 

and at the midpoint [M = 3.10, 95% CI(2.97, 3.24)], p < .001, compared to when they 

commenced [M = 2.70, 95% CI(2.56, 2.85)]. In addition, mean ratings for the item, “I 

look for different ways to achieve my goals”, differed significantly across point in time, 

F(2, 302.31) = 13.91, p <. 001. Post-hoc comparisons show that the mean ratings at 

entry [M = 2.33, 95% CI(2.18, 2.47)] were significantly lower than the mean ratings at 

midpoint [M = 2.77, 95% CI(2.64, 2.91)], p < .001, and exit [M = 2.79, 95% CI(2.67, 

2.91)], p < .001. 
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The mean ratings in response to the statement, “I do whatever I can to achieve 

my goals”, also differed significantly across time, F(2, 297.10) = 14.55, p < .001. Those 

at exit [M = 2.93, 95% CI(2.81, 3.05)], p < .001, and midway through the social 

enterprise [M = 2.77, 95% CI(2.64, 2.91)], p = .002, were significantly higher than the 

ratings at the start [M = 2.44, 95% CI(2.30, 2.57)]. 

Significant differences across social enterprise point in time were seen in the 

statement, “I achieve my goals by knowing when to ask others for help” [F(2, 300.85) = 

13.33, p < .001]. Participants were more likely to know when to ask for help to achieve 

their goals when they exited their social enterprise [M = 2.97, 95% CI(2.85, 3.09)] , p < 

.001, and when they were midway through [M = 2.83, 95% CI(2.71, 2.96)], p = .002, 

compared to when they commenced [M = 2.51, 95% CI(2.38, 2.64).  

Participants’ ratings in response to reaching their goals by letting others know 

what they need [F(2,460) = 11.69, p < .001] at entry [M = 2.30, 95% CI(2.17, 2.42)] 

were significantly lower compared to their ratings at the midpoint [M = 2.60, 95% 

CI(2.46, 2.73)], p = .006, and exit [M = 2.73, 95% CI(2.60, 2.87)], p < .001. Similarly, 

participants’ ratings in relation to reaching their goals by letting others know what they 

want [F(2, 456) = 8.55, p < .001] at entry [M = 2.30, 95% CI(2.18, 2.43)] were 

significantly lower compared to their ratings at the midpoint [M = 2.54, 95% CI(2.41, 

2.68)], p = .035, and at exit [M = 2.67, 95% CI(2.54, 2.80)], p < .001. 

Significant increases were seen in the form of participants seeking the advice of 

others to get what they want [F(2, 302.26) = 10.94, p < .001] and to get what they need 

[F(2, 300.31) = 12.39, p < .001]. Mean ratings in response to the former statement were 

significantly lower at entry [M = 2.45, 95% CI(2.32, 2.58)] compared to those at the 

midpoint [M = 2.76, 95% CI(2.63, 2.90)], p = .003, and exit point [M = 2.87, 95% 

CI(2.74, 2.99)], p < .001. Post-hoc comparisons of the mean ratings for the statement, “I 
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get what I need by seeking the advice of others” across the three time points indicate 

that mean ratings at entry [M = 2.45, 95% CI(2.32, 2.58)] were significantly lower than 

the mean ratings at midpoint [M = 2.77, 95% CI(2.63, 2.90)], p = .003, and at exit [M = 

2.90, 95% CI(2.77, 3.02)], p < .001. 

Post-hoc comparisons indicated that three statements relating to cooperation 

contained significant differences between entry and midpoint, and entry and exit points, 

but not between midpoint and exit. These statements were:  

 “I get what I want by cooperating with others” [F(2, 302.88) = 25.49, p < 

.001],  

 “I get what I need by cooperating with others” [F(2, 301.65) = 27.97, p < 

.001], and  

 “Our group achieves its goals by cooperating with each other” [F(2, 223.80) 

= 38.95, p < .001]. 

Participants were significantly more likely to cooperate with others to get what 

they want halfway through the social enterprise [M = 3.12, 95% CI(2.99, 3.24)], p < 

.001, and at exit [M = 3.12, 95% CI(2.99, 3.24)], p < .001, compared to when they 

started [M = 2.50, 95% CI(2.35, 2.64)]. Similarly, they were significantly more likely to 

cooperate with others to get what they need by halfway through the social enterprise [M 

= 3.17, 95% CI(3.04, 3.29)], p < .001, and at exit [M = 3.12, 95% CI(2.99, 3.24)], p < 

.001, compared to when they started [M = 2.48, 95% CI(2.34, 2.63)]. Significant 

improvements in cooperation also were seen in participants’ perception of their group 

working together to achieve its goals. Mean ratings in relation to this item were 

significantly higher midway through the social enterprise [M = 3.21, 95% CI(3.05, 

3.36)], p < .001, and at exit [M = 3.32, CI 95%(3.18, 3.46)], p < .001, in comparison to 

the mean ratings at the commencement [M = 2.28, 95% CI(2.08, 2.48)]. 
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Post-hoc comparisons indicate significant differences across all time points for 

the items, “I get what I want by being nice to others” [F(2, 301.65) = 13.93, p < .001], 

and, “I get what I need by being nice to others” [F(2, 299.15) = 15.04, p < .001]. 

Participants’ ratings of obtaining their wants by being nice to others were significantly 

higher at exit [M = 2.87, 95% CI(2.74, 3.00)] and the midpoint [M = 2.92, 95% CI(2.78, 

3.06)], p < .001, compared to ratings at entry [M = 2.39, 95% CI(2.22, 2.55)], p < .001. 

Similarly, ratings of reaching their needs by being nice to others were significantly 

higher at exit [M = 2.93, 95% CI(2.80, 3.05)] and the midpoint [M = 2.93, 95% CI(2.80, 

3.07)], p < .001, compared to entry [M = 2.40, 95% CI(2.24, 2.57)], p < .001. The mean 

ratings remained the same from midpoint to exit. 

Comparison of agency item data between various subgroups of 

participants. Repeated-measures ANOVAs were conducted for different participant 

groups to determine any differences in their agency. Variables for differentiation were 

sex, Indigeneity, detention history, personal employment history, employment history of 

parents, school completion year and length of social enterprise.  

A repeated-measures ANOVA looking at the effect of sex on agency over time 

showed Mauchley’s test of sphericity was significant, p < .001. A Greenhouse-Geisser 

correction revealed a significant main effect of agency [F(8.30) = 9.24, p < .001] but not 

for sex [F(1) = 1.54, p = .216, and significant interactions between agency and social 

enterprise point in time [F(8.30) = 6.67, p < .001], and agency and sex [F(8.30) = 3.38, 

p = .001].  

A repeated-measures ANOVA looking at the effect of Indigeneity on agency 

over time showed Mauchley’s test of sphericity was significant, p < .001. The repeated-

measures ANOVA with Greenhouse-Geisser correction revealed the significant main 

effect of agency [F(8.22) = 12.86, p < .001], a significant interaction between agency 
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and social enterprise point in time [F(8.22) = 6.99, p < .001], but no significant 

interaction of agency and Indigeneity [F(8.22) = 1.17, p = .311]. The tests of between-

subjects effects showed there was no significant difference between Indigenous 

participants and non-Indigenous participants [F(1) = 1.47, p = .226]. 

A repeated-measures ANOVA looking at the effect of detention history on 

agency over time showed Mauchley’s test of sphericity was significant, p < .001. The 

repeated-measures ANOVA with Greenhouse-Geisser correction revealed a significant 

main effect of agency [F(8.29) = 12.76, p < .001], a significant interaction between 

agency and social enterprise point in time [F(8.29) = 7.07, p < .001], but no significant 

interaction between agency and detention history [F(8.29) = 1.81, p = .068]. The tests of 

between-subjects effects showed there was no significant difference between 

participants who had been in detention and those who had not been in detention [F(1) = 

1.53, p = .217]. 

A repeated-measures ANOVA looking at the effect of school completion on 

agency over time showed Mauchley’s test of sphericity was significant, p < .001. The 

repeated-measures ANOVA with Greenhouse-Geisser correction revealed a significant 

main effect of agency [F(8.22) = 9.99, p < .001], a significant interaction between 

agency and social enterprise point in time [F(8.22) = 6.49, p < .001], but no significant 

interaction between agency and school completion [F(8.22) = 1.93, p = .050]. The tests 

of between-subjects effects showed there was no significant difference between 

participants who had completed Year 12 and those who were early school leavers [F(1) 

= 1.31, p = .254]. 

A repeated-measures ANOVA looking at the effect of work history on agency 

over time showed Mauchley’s test of sphericity was significant, p < .001. The repeated-

measures ANOVA with Greenhouse-Geisser correction revealed a significant main 
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effect of agency [F(8.25) = 13.01, p < .001], a significant interaction between agency 

and social enterprise point in time [F(8.25) = 7.39, p < .001], but no significant 

interaction between agency and employment history [F(8.25) = 1.90, p = .054]. The 

tests of between-subjects effects showed there was a significant difference between 

participants who had worked before and those who had not worked [F(1) = 10.73, p = 

.001. Post-hoc comparisons using t-tests revealed that participants who had no history 

of previous work had a significantly higher mean score (M = 3.13) at exit than the mean 

score (M = 2.88) of those who had previously worked for the item, “I achieve my goals 

by knowing when to ask others for help”, p < .05. In addition, the mean score at exit for 

the item, “I get what I need by seeking the advice of others”, was significantly higher 

for participants who had no previous work experience (M = 3.06) compared to those 

who had previously worked (M = 2.80), p < .05. The mean scores of participants with 

no history of previous work compared to those of participants who had worked were 

significantly higher at midpoint for the following items: 

 “I get what I need by relying on my own efforts and ability” (M = 3.50 

versus M = 3.18), 

 “I get what I want by relying on my own efforts and ability” (M = 3.46 

versus M = 3.17), 

 “I control what happens to me by making choices that are best for me” (M = 

3.43 versus M = 3.03), 

 “I get what I want through careful planning” (M = 3.05 versus M = 2.69), 

and 

 “I get what I need through careful planning” (M = 3.03 versus M = 2.70). 

The mean scores for the item, “I get what I need through careful planning”, were 

also significantly different at entry for participants who had worked (M = 2.32) and for 
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participants who had not worked (M = 2.63), p < .05. At entry, participants who had 

previously not worked (M = 2.89) were significantly more likely than participants with 

a work history (M = 2.49) to use resources to help them achieve their goals, p < .05. 

Also at entry, participants who had previously not worked previously (M = 2.66) were 

significantly more likely than participants with a work history (M = 2.18) to perceive 

their group as cooperating well to achieve their collective goals, p < .05. 

A repeated-measures ANOVA looking at the effect of intergenerational 

unemployment on agency over time showed Mauchley’s test of sphericity was 

significant, p < .001. The repeated-measures ANOVA with Greenhouse-Geisser 

correction revealed a significant main effect of agency [F(8.17) = 13.82, p < .001], a 

significant interaction between agency and social enterprise point in time [F(8.17) = 

7.12, p < .001], and a significant interaction between agency and intergenerational 

unemployment [F(8.17) = 4.35, p < .001]. The tests of between-subjects effects showed 

there was a significant difference between participants who came from intergenerational 

unemployment and those who did not [F(1) = 19.75, p = .001]. Post-hoc comparisons 

using t-tests indicate that participants who came from intergenerational unemployment 

compared to those who grew up in homes where their parents worked had significantly 

lower mean scores at entry for 19 of the 21 agency items. The two items that did not 

show significant differences were, “I get what I want by relying on my own efforts and 

ability” and “I get what I need by relying on my own efforts and ability”. Participants 

from intergenerational unemployment also had lower mean scores at mid and exit points 

for the items, “I achieve my goals by knowing when to ask others for help” and “I reach 

my goals by letting others know what I need”. The mean score for the intergenerational 

unemployment group in comparison to the other group was significantly higher at 

midpoint for the item, “I do whatever I can to achieve a goal”. The mean scores for 
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participants who came from intergenerational unemployment compared to those who 

did not were significantly higher at entry for the following items: 

 “I reach my goals by letting others know what I want”, 

 “I get what I want by seeking the advice of others”, 

  “I get what I need by seeking the advice of others”, 

 “I get what I want by cooperating with others”, 

 “I get what I need by cooperating with others”, and 

 “I get what I want by being nice to others”. 

A repeated-measures ANOVA looking at the effect of length of social enterprise 

(13 weeks versus 12 months) on agency over time showed Mauchley’s test of sphericity 

was significant, p < .001. The repeated-measures ANOVA with Greenhouse-Geisser 

correction revealed a significant main effect of agency [F(8.78) = 10.69, p < .001], a 

significant interaction between agency and social enterprise point in time [F(8.78) = 

7.18, p < .001], and a significant interaction between agency and length of social 

enterprise [F(8.78) = 23.88, p < .001]. The tests of between-subjects effects showed 

there was a significant difference between participants who participated in the 12-month 

social enterprises and those who participated in the 13-week enterprises [F(1) = 4.12, p 

= .043. Post-hoc comparisons using t-tests indicated that participants in the 12-month 

social enterprises had significantly higher mean scores than participants in the 13-week 

social enterprises at entry, mid and exit points for the items, “I get what I want by 

relying on my own efforts and ability” and “I get what I need by relying on my own 

efforts and ability”. They had significantly higher means at midpoint and exit for the 

items, “Our group achieves its goals by cooperating with each other” and “Our group 

achieves its goals through careful planning”. The mean score for this group was also 

significantly higher at exit for the item, “I control things by managing my life properly”. 
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Participants in the 13-week enterprises compared to participants in the 12-month 

enterprises had significantly higher means at entry for 19 of 21 items. The mean scores 

for this group were also significantly higher at midpoint and exit for the following 

items:  

 “I look for different ways to achieve my goals”, 

 “I do whatever I can to achieve a goal”, 

 “I achieve my goals by knowing when to ask others for help”, 

 “I reach my goals by letting others know what I need”, 

 “I reach my goals by letting others know what I want”, 

 “I get what I want by being nice to others”, and 

 “I get what I need by being nice to others”. 

Factor analysis of agency item data. A principal components analysis was 

conducted on the 21 agency items. The Kaiser-Meyer-Olkin (KMO) measure yielded a 

score of .89 indicating adequate sampling for reliable factors to emerge from the 

analysis (Hutcheson & Sofroniou, 1999). Correlations between these agency items were 

also sufficiently large for the principal components analysis as indicated by Bartlett’s 

test of sphericity 2
(210) = 8922.82, p < .001. Four components met Kaiser’s criterion 

of selecting factors with eigenvalues greater than 1. The combination of the four 

components explained 79.34% of the variance. Results of an orthogonal rotation of the 

solution are shown in Table 3.  
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Table 3  

Component Loadings for Agency Items 

Item 

 

Component 

1 2 3 4 

I get what I need by relying on my own efforts 

and ability 

.146 .143 .054 .936 

I get what I want by relying on my own efforts 

and ability 

.114 .157 .007 .942 

I control what happens to me by making choices 

that are best for me 

.158 .654 .257 .419 

I use the right things to help me achieve my 

goals 

.271 .641 .363 .269 

I learn new skills to reach my goals .425 .593 .268 .180 

I look for different ways to achieve my goals .304 .617 .450 .016 

I get what I want through careful planning .288 .800 .252 .096 

I get what I need through careful planning .321 .788 .254 .069 

I control things by managing my life properly .407 .631 .247 .207 

I do whatever I can to achieve a goal .270 .657 .486 -.044 

I achieve my goals by knowing when to ask 

others for help 

.261 .323 .761 .023 

I reach my goals by letting others know what I 

need 

.207 .327 .831 -.031 

I reach my goals by letting others know what I 

want 

.253 .304 .839 -.023 

I get what I want by seeking the advice of others .302 .241 .791 .178 

I get what I need by seeking the advice of others .325 .237 .780 .163 

I get what I want by cooperating with others .820 .277 .313 .158 

I get what I need by cooperating with others .834 .256 .306 .155 

I get what I want by being nice to others .794 .229 .390 -.038 

I get what I need by being nice to others .774 .266 .407 -.019 

Our group achieves its goals by cooperating with 

each other 
.805 .354 .126 .199 

Our group achieves its goals through careful 

planning 
.757 .405 .165 .212 

Eigenvalues 11.88 2.14 1.54 1.10 

Percentage of total variance 56.57% 10.21% 7.31% 5.25% 

Number of items 6 8 5 2 

Note. Factor loadings >.50 are in boldface. 

 

A four-factor solution with a simple structure emerged when factor loadings 

greater than .50 were included in the analysis. The six items that cluster onto Agency 

Factor 1 revolve around interpersonal skills in achieving personal goals, teamwork to 

achieve collective goals and cooperation at the interpersonal and group levels to achieve 
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personal and collective goals respectively. The source of agency is not solely within 

individuals but also within the relationships they have with others. Hence, this factor 

represents Interpersonal and Collective Agency.  

Agency Factor 2 contains eight items that revolve around personal goals and the 

skills used to achieve them such as making appropriate choices, utilising the correct 

resources, learning new skills, investigating various pathways and solutions, planning 

carefully, managing life properly and being motivated to achieve goals. The agency in 

these items is contained within the individual, therefore, Agency Factor 2 represents 

Personal Agency.  

Five items loaded onto Agency Factor 3 that relate to participants knowing when 

to access help, seeking advice and letting others know what they want and need. These 

skills and actions denote participants recognising other people as resources and 

negotiating support to achieve their goals. Hence, Factor 3 represents Relational 

Agency.  

Two items loaded onto Agency Factor 4. These items relate to participants 

relying on their own efforts and ability to get what they want and need. Agency Factor 4 

represents Self-Reliance. 

Comparisons of means for agency factors. The means and standard deviations 

for the four factors derived from the principal components analyses are displayed in 

Table 4. The means for the factors increased across time. 

 

 

 

 

 



108 

 

Table 4 

Means and Standard Deviations for Agency Factors across Social Enterprise Point in 

Time 

Factor Point in time 

Entry Mid Exit 

Interpersonal and Collective Agency: 

Mean 

SD 

 

2.15 

.87 

 

2.85 

.75 

 

2.86 

.86 

Personal Agency: 

Mean 

SD 

 

2.50 

.69 

 

2.85 

.64 

 

3.02 

.61 

Relational Agency: 

Mean 

SD 

 

2.38 

.76 

 

2.67 

.68 

 

2.80 

.71 

Self-Reliance: 

Mean 

SD 

 

3.09 

.69 

 

3.25 

.69 

 

3.33 

.71 

 

Three factors met the assumption of homogeneity and were used in the ANOVA 

tests. The factor that did not meet this assumption, Self-Reliance, was used in a Welch 

test. The ANOVA and Welch F-ratio statistics as well as the significance levels for 

these items are shown in Table 5. Significant increases were seen in the four factors 

across points in time.  

 

Table 5  

ANOVA and Welch F-Ratio Statistics and Significance Levels for Agency Factors 

Factor F p 

Interpersonal and Collective Agency 36.99 < .001 

Personal Agency 27.63 < .001 

Relational Agency 14.05 < .001 

Self-Reliance 4.71 .010 

 

Tukey post-hoc comparisons revealed that the agency factors, Interpersonal and 

Collective Agency [F(2, 457) = 36.99, p < .001], Personal Agency [F(2, 460) = 27.63, p 

< .001], and Relational Agency [F(2, 459) = 14.05, p < .001], had significant 
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differences between entry and exit and also entry and midpoint. Specifically, 

Interpersonal and Collective Agency was significantly lower at entry [M = 2.15, 95% 

CI(2.02, 2.29)] than at midpoint [M = 2.85, 95% CI(2.73, 2.98)], p < .001, and exit [M = 

2.86, 95% CI(2.73, 2.99)], p < .001. Personal Agency was also significantly lower at 

entry [M = 2.50, 95% CI(2.39, 2.61)] than at midpoint [M = 2.85, 95% CI(2.74, 2.96)], 

p < .001, and exit [M = 3.02, 95% CI(2.93, 3.12)], p < .001. Relational Agency was 

significantly higher at exit [M = 2.80, 95% CI(2.69, 2.90)], p < .001, and midpoint [M = 

2.67, 95% CI(2.56, 2.79)], p = .002, than at entry [M = 2.38, 95% CI(2.26, 2.51)]. Self-

reliance [F(2, 298.70) = 4.71, p = .010] was significantly higher at exit [M = 3.33, 95% 

CI(3.22, 3.44)] compared to entry [M = 3.09, 95% CI(2.98, 3.19)], p = .007. 

Qualitative treatment: Constant comparison method. The themes that 

emerged from the qualitative interviews with the 30 cases were classed under the 

superordinate themes of personal, interpersonal, relational and collective agency. The 

three levels of thematic abstraction are shown in Table 6.  

 

Table 6  

Themes from the Interviews Regarding Agency 

Superordinate theme Theme Subordinate theme 

Personal agency Own efforts Independently acting 

Being motivated 

Persevering 

Locus of control Feeling in control of own life 

Interpersonal agency Social support 

network 

Perceiving support provided by: 

- BoysTown 

- BoysTown staff (Youth Trainer, 

Youth Worker) 

- Family 

- Other community services 

Increasing social network through 

addition of work colleagues 
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Superordinate theme Theme Subordinate theme 

Relational agency Training Training by staff using engaging 

methods 

Training by staff using practical 

methods 

Perceiving trainers as knowledgeable 

Perceiving trainers as work role 

models 

Learning Gaining knowledge about work 

Enjoying the process of learning 

Experience and skills Learning job-specific skills 

Developing employability skills 

Gaining experience 

Collective agency Team Being in a team 

Engaging with the team 

Working in the team 

 

Personal agency. Specific statements from the interview transcripts that were 

coded under the personal agency themes and subordinate themes are shown in 

Appendix G. Two themes emerged from the interview data to describe participants’ 

personal agency. One of these was participants using their own efforts to move forward 

with their lives. Participants described being independent and relying on themselves 

when growing up to help them survive the days ahead. For example, one participant 

(WFctn) stated, “I’ve always sorted myself out at a young age”. Another participant 

(BSctn) mentioned, “I’ve pretty much taught myself everything because no one talked 

to me, I had to figure it out myself”. The young people were more likely to display this 

component of personal agency at the exit point of their social enterprise, particularly in 

relation to looking for work. Examples of comments from participants who were using 

their own efforts by the time they exited the social enterprises include: 

 “I’m going to try and do it on my own this time. Yeah see if I can get there.” 

(NCbtn); and 

 “I’ve already put my plan in action. I’m paying off my fines. In the next 

couple of weeks get it all paid and get my licence.” (MBctn). 
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One of the subordinate themes revolved around participants using their initiative 

during their time at BoysTown when it came to various tasks that needed to be 

completed. In addition, participants described how in their own time, they were 

independently looking for work on the internet and also going out to businesses to hand 

out resumes to obtain work before their social enterprise ended. For example: 

 AMctn stated, “I’m going to apply for a lot of jobs and just ask what they 

can do for me. I’ve been out on my personal time and applied for jobs and 

just waiting to hear back.”; 

 RBbtn said,“So, yeah, like, just then I just handed out heaps of resumes at 

Blacktown.”; and  

 SEbtn responded, “Yeah I’m looking for work. Yeah, I just go look for it 

myself”. 

Other subordinate themes from the data included being motivated and persisting. 

On entry to their social enterprise, participants recognised the importance of being 

motivated and persisting with their enterprise to completion. However, despite 

recognising it, they were not sure if they had the motivation to persevere with the social 

enterprise. For instance, WFctn was not motivated at the start of the enterprise, as 

demonstrated by the comment, “To tell you the truth I don’t really get motivated to 

come here. I just like doing my own things. Work is the only thing that will keep me 

motivated”. By the time of exit, participants spoke about how they felt motivated in 

relation to working and achieving their goals, a state which was assisted by 

encouragement from the Youth Trainers and the recognition of achievement of smaller 

goals within the social enterprise. Furthermore, encouragement from the Trainers and 

their recognition of achievements had assisted their perseverance. Participant SRctn was 

not motivated early in the social enterprise but then developed an appreciation for the 
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job, as shown in the comment, “When I started working I didn’t turn up. Working really 

good and come up nearly every day now. I didn’t really care about my job and I started 

to like it and I really care about it now.” 

A second theme that emerged from the data was locus of control. Participants 

discussed the importance of being in control of their lives throughout their time at 

BoysTown. At the beginning, participants mentioned that they felt more in control 

because they had an opportunity to work in the social enterprise. They also discussed 

how they needed to stay away from friends who might otherwise influence them toward 

antisocial and offending behaviour. At the mid and exit points of the social enterprise, 

participants described such features as turning up to work on time, remaining at work, 

completing small tasks and large jobs and earning a wage as providing structure to their 

days and their lives. They also discussed how this change influenced positively the 

degree of control they felt they now had over their lives. For instance, CWctn stated 

upon exiting the social enterprise, “I have control over my life because I know where I 

want to go and do what I want to do and I am going to achieve that”. 

Interpersonal agency. Specific statements from the interview transcripts that 

were coded under the interpersonal agency themes and subordinate themes are shown in 

Appendix H. The superordinate theme of interpersonal agency contained one main 

theme involving participants’ social support network. The first subordinate theme 

resulted from participants’ perceptions of the support provided by BoysTown, 

BoysTown staff, family and other community services. The interview data showed 

general statements from participants about being placed into a social enterprise and 

being supported by or receiving help from BoysTown. This differed from statements 

made by participants about the assistance they received from specific BoysTown staff 

such as Youth Trainers and Youth Workers. For example, participants detailed how 
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their Youth Trainer taught them the vocational skills needed to complete tasks in the job 

at hand and employability skills such as teamwork. Their Youth Trainers encouraged a 

work ethic to obtain and remain in work and were available also to talk about concerns 

or questions. Young people also mentioned support they had received from their Youth 

Workers in relation to issues such as substance misuse, unstable accommodation and 

offending matters. Participant NMctn discussed the support received from BoysTown,  

“I don’t really like crowds but it shouldn’t be too much of a problem here. 

I’m starting to trust people more because I feel like I can trust BoysTown 

after all the counselling and help I got. I’m not on heroin anymore but I’m 

still on methadone to help me get off it. The people at BoysTown have been 

good at helping me monitor it.”  

Other examples where participants commented about the assistance from 

BoysTown staff include: 

 “My Trainer is easy-going, if anyone needs help, he will help us again.” 

(WFctn); 

 “She told me that if I was willing to help myself then she’s willing to back 

me and help me as much as she can and she’s done that ever since.” (ATctn); 

and 

 “Yeah, (our Trainer) has been taking us to job experts trying to get us a job 

as well. So that’s good. No other one would do that.” (CSbtn) 

Family was participants’ other source of support. In particular, participants 

spoke about their families being available to talk when needed and encouraging them to 

stay at BoysTown. Support from other community services was also described, 

particularly in relation to counselling services and juvenile justice matters. 
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The second subordinate theme referred to participants increasing their social 

networks due to relationships that were developing with colleagues in the social 

enterprises. Participant MBctn mentioned, “The boys, it’s like a family. You spend 

eight hours a day with these guys, they’re like your family, more than your own 

family”. Many participants felt that they could relate to the other participants due to 

similar life experiences and age groups. Participants also spoke about these better 

friendships in contrast with the poor influences that had been in their lives prior to the 

social enterprises. Participant ASbtn stated, “Better friendships, you get to know all the 

others and get along. So yeah you get more work ethic and friendship in this industry so 

it’s pretty good”. 

Relational agency. Specific statements from the interview transcripts that were 

coded under the relational agency themes and subordinate themes are shown in 

Appendix I. Three themes appeared under this superordinate theme. The first theme was 

training, which focused on the methods that Youth Trainers were perceived as using in 

the social enterprises, as well as on perceptions that participants had of them as 

knowledgeable and positive role models. A subordinate theme emerged where 

participants viewed Youth Trainers as using engaging qualities in their teaching. 

Trainers were described as being patient and affable. Furthermore, the Trainers were 

seen as having the skills to relate to young people at their level while treating them like 

adults and with respect. Examples of statements that were coded under this subordinate 

theme include: 

 “You don’t get treated like a little kid, you get treated like an adult.” 

(TGbtn); 
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 “Oh he’s, like, relaxed. He’s always happy, smiling and that. But when work 

needs to be done, we always get it done. You’ve got to keep the customers 

happy.” (FTctn); and 

 “Yeah, very efficient. The way that they get across, because they don’t talk 

down to you or nothing like that. If something needs to be done and you’re 

not quite sure about it, they come over and offer advice.” (CWbtn). 

To add to this, their teaching was seen as being practical and relevant to the 

work that the young people were doing in the social enterprises. Furthermore, the 

teaching was then applied in the work setting which reinforced the learning in the young 

people. Participant JIctn described the process in the landscaping of public or social 

housing estates, “Our Trainer teaches us stuff. He is laidback. He tells us, like, he shows 

us first, and then say the next house he will let us do it”. This was also related to a third 

subordinate theme where participants perceived their Youth Trainers as knowledgeable 

due to their sharing of information about the skills needed to complete jobs and also 

because of their ability to demonstrate how to accomplish work tasks. Along with 

sharing and demonstration of job knowledge and work skills, Trainers also were viewed 

as positive role models for work. This was particularly in relation to work ethic. 

The second theme of relational agency was learning. Participants spoke about 

being taught various work skills and a work ethic. They also provided examples of the 

skills learnt during the training. For example, participants learnt how to identify plants 

in the field, construct planter boxes and read maps and instructions. Moreover, they 

spoke about their enjoyment of learning. In particular, participants mentioned the 

importance of learning in the workplace where they were adding to their knowledge and 

skills while working, which increased their enjoyment throughout the process. In 

addition, they spoke about their acknowledgement of learning being an integral 



116 

 

component of working and achieving personal and work goals. Participant DTctn stated, 

“This is a good experience and I’m just more motivated. Learning, and you are working, 

and you are actually working”. Furthermore, participants revealed the desire to continue 

learning in their field of work. The following example is from Participant CSctn who 

was discussing the types of knowledge gained in the landscaping enterprise and the 

desire to learn more, 

“Yeah actually I want to learn how to do, like, water fountains better, like, 

mad landscape. Like, you go to some places and you look at it and you go 

oh, that’s really nice. You’ve got fountain, a mad, like, little dragon puffing 

smoke out of its mouth, a nice light feature on the plants. Plus, I’ve looked at 

a few plants that I’ve noticed I like now. There’s a Chameleon Rose which it 

grows all different colours and stuff on it. It’s cheap too. Yeah. I’m going to 

buy some soon and stick it in my house, like, in my backyard.”  

CSctn was positive about his time in the social enterprises and was keen to learn 

more and to continue developing the skills initially learnt in the social enterprises. 

However, the participant was aware of the limitations of the social enterprises in that it 

can only spend funds on contractual work. This feeling of disappointment was balanced 

by a realistic outlook that the team is part of a workplace that is not able to spend funds 

on additional material that could assist learning but is not part of the work schedule. 

However, others were not able to adjust as well to the tensions of social enterprises, 

particularly when they were due to exit because their contract was coming to an end. 

For example, MBctn commented, “At the moment we are all leaving our job. It’s like 

you are living with someone and they kicked you out. That’s what it’s like.”. 

The third theme of relational agency was experience and skills. The first 

subordinate theme revolved around learning job-specific skills. Participants described 
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these skills as essential to completing tasks within their work and therefore the jobs and 

deadlines. Examples of these job-specific skills included paving, planting trees, 

mulching and brick-edging. The second subordinate theme was developing 

employability skills. Participants spoke about being taught skills such as communicating 

with a possible employer, showing respect to others, leadership and work ethic. The 

third theme involved gaining experience. Participants discussed the importance of 

gaining specific job and work experience to update their resumé and then to improve 

their chances of obtaining more work. 

Collective agency. Specific statements from the interview transcripts that were 

coded under the collective agency themes and subordinate themes are shown in 

Appendix J. The superordinate theme of collective agency contained one theme of team. 

The first subordinate theme was being in a team. Participants spoke about how working 

in a team was better than working individually. Furthermore, there was discussion about 

participants’ own teams being superior to other teams. The second subordinate theme 

was engaging with one’s team. Participants discussed how their group’s guidelines were 

established during the orientation and pre-employment training. Further engagement 

occurred during working days when participants would discuss their lives with each 

other. For most participants, engagement came easily due to recognition that their 

colleagues came from similar backgrounds and that they dealt with common issues. 

BSctn stated, “Yeah I’m fine with my team. They understand what I’m like and what 

I’m going through and what I’m doing. I’m pretty good friends with them.” The 

engagement process continued when the team developed a culture where they could 

share good humour during work hours but also recognised when to be serious because 

deadlines were pending where tasks and jobs needed to be completed. On the other 

hand, KMctn spoke about how team members did not always engage with each other, 
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“Sometimes we’ve like been close to fighting or arguing and that but nothing major”. 

The third subordinate theme was working in a team. Most participants spoke about 

learning to work in a team. Furthermore, they discussed how working well as a team 

assisted them to complete their tasks and added to their enjoyment in their social 

enterprise. 

Summary comment. Significant differences were seen across time for 

participants’ agency. Differences between participants also were found depending on 

their personal work history, work history of their parents and length of their social 

enterprises. Specific differences were not found for the participant groups based on sex, 

Indigeneity, detention history and school completion. Interpersonal and Collective 

Agency, Personal Agency, Relational Agency and Self-Reliance emerged as factors 

from the quantitative data. All showed significant increases from entry to exit of the 

social enterprises. The qualitative themes from the interviews provided further details 

about the specific types of agency used by participants. These themes revolved around 

the key components that participants used to achieve goals, including own efforts, social 

support network, training and experience and skills. Altogether, the quantitative data 

and qualitative themes show support for the hypothesis that the agency of young people 

positively changed during their time in BoysTown’s social enterprises. 

To What Extent do the Aspirations of Marginalised Youth Change During Their 

Time in BoysTown’s Social Enterprises? 

Comparisons of means for aspirations items. The hypothesis stating that the 

aspirations of participants would improve as they progressed through their social 

enterprise was supported. Means and standard deviations are shown in Table 7 at the 

three data collection points for the six items measuring the importance of various 

aspirations and for the six items measuring the likelihood of achieving these aspirations. 
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The first set of means increased from the entry point to the midpoint and to the exit 

point of the social enterprise. That is, participants expressed greater levels of importance 

about having these aspirations as they moved through their social enterprises. Means 

increased for the likelihood of being the one in charge of your life, obtaining a job with 

a good income, being your own boss, having a job that society values and being 

successful financially. The mean for the item measuring the likelihood of having a lot of 

expensive possessions increased from entry to midpoint and then decreased marginally 

at exit. 

 

Table 7  

Means and Standard Deviations for Aspirations Items across Social Enterprise Point in 

Time  

Item Point in time 

Entry Mid Exit 

Importance of having a lot of expensive possessions: 

Mean 

SD 

 

2.23 

.97 

 

2.29 

.94 

 

2.32 

.93 

Importance of being the one in charge of your life: 

Mean 

SD 

 

3.31 

.81 

 

3.47 

.77 

 

3.50 

.78 

Importance of having a job that pays well: 

Mean 

SD 

 

3.43 

.68 

 

3.50 

.75 

 

3.71 

.53 

Importance of being your own boss: 

Mean 

SD 

 

2.51 

.90 

 

2.67 

.92 

 

2.81 

.96 

Importance of having a job that society values: 

Mean 

SD 

 

2.68 

.96 

 

3.01 

.94 

 

3.06 

.94 

Importance of being successful financially: 

Mean 

SD 

 

3.01 

1.00 

 

3.28 

.89 

 

3.56 

.65 

Likelihood of having a lot of expensive possessions: 

Mean 

SD 

 

2.12 

.78 

 

2.35 

.78 

 

2.33 

.84 

Likelihood of being the one in charge of your life: 

Mean 

SD 

 

2.81 

.78 

 

3.04 

.76 

 

3.21 

.80 
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Item Point in time 

Entry Mid Exit 

Likelihood of having a job that pays well: 

Mean 

SD 

 

2.92 

.73 

 

3.01 

.85 

 

3.20 

.79 

Likelihood of being your own boss: 

Mean 

SD 

 

2.28 

.85 

 

2.47 

.89 

 

2.53 

.97 

Likelihood of having a job that society values: 

Mean 

SD 

 

2.53 

.85 

 

2.83 

.84 

 

2.98 

.85 

Likelihood of being successful financially: 

Mean 

SD 

 

2.63 

.91 

 

2.82 

.89 

 

3.10 

.84 

 

One-way ANOVA tests were conducted on eight of the 12 items measuring 

importance of aspirations and likelihood of achievement that met the assumption of 

homogeneity using Levene’s Test. Welch tests were conducted on the remaining four 

items that had not meet the assumption of homogeneity, including importance of job 

with a good income and financial success and likelihood of obtaining a job with a good 

income and being your own boss. The ANOVA and Welch F-ratio test statistics and 

significance levels are shown in Table 8.  

 

Table 8  

ANOVA and Welch F-Ratio Test Statistics and Significance Levels for Aspirations Items 

Item F p 

Importance of having a lot of expensive possessions .35 .706 

Importance of being the one in charge of your life 2.55 .079 

Importance of having a job that pays well 10.24 < .001 

Importance of being your own boss 4.19 .016 

Importance of having a job that society values 7.68 .001 

Importance of being successful financially 18.31 < .001 

Likelihood of having a lot of expensive possessions 3.82 .023 

Likelihood of being the one in charge of your life 10.28 < .001 

Likelihood of having a job that pays well 5.65 .004 

Likelihood of being your own boss 3.33 .037 

Likelihood of having a job that society values 11.63 < .001 

Likelihood of being successful financially 11.31 < .001 
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Significant increases were seen in participants’ perceptions regarding the 

importance of:  

 Obtaining a job that pays well [F(2, 289.77) = 10.24, p < .001],  

 Being your own boss [F(2, 464) = 4.19, p = .016],  

 Having a job that society values [F(2, 464) = 7.68, p = .001], and  

 Financial success [F(2, 288.16) = 18.31, p < .001].  

Significant differences were seen also in the perceived likelihood of achieving 

these aspirations of:  

 Having a job with a good income [F(2, 296.41) = 5.65, p = .004],  

 Being your own boss [F(2, 297.86) = 3.33, p = .037],  

 Job status in society [F(2, 454) = 11.63, p < .001],  

 Financial success [F(2, 453) = 11.31, p < .001],  

 Having lots of expensive possessions [F(2, 455) = 3.82, p = .023], and  

 Being in charge of your own life [F(2, 456) = 10.28, p < .001]. 

Tukey post-hoc comparisons indicate that participants were significantly more 

likely to place more importance on being their own boss when they finished their social 

enterprise [M = 2.81, 95% CI(2.66, 2.95)] compared to when they commenced [M = 

2.51, 95% CI(2.37, 2.65)], p = .011. Furthermore, they rated their chances of achieving 

this aspiration significantly higher at exit [M = 2.53, 95% CI(2.38, 2.68)] than at entry 

[M = 2.28, 95% CI(2.14, 2.41)], p = .040.  

Similarly, significant increases were seen in the participants’ ratings of their 

chances of obtaining a job that pays well from entry [M = 2.92, 95% CI(2.80, 3.03)] to 

exit [M = 3.20, 95% CI(3.08, 3.32), p = .004. Significant differences were not seen 

between the entry point and midpoint or mid and exit points for the three 

aforementioned items. 
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Participants on exiting their social enterprise also placed significantly more 

importance on the aspiration of obtaining a job that pays well [M = 3.71, 95% CI(3.63, 

3.79)] in comparison to when they commenced it [M = 3.43, 95% CI(3.32, 3.53)], p < 

.001. Furthermore, significant differences were seen in this item between midpoint [M = 

3.50, 95% CI(3.37, 3.63)] and exit, p = .013.  

Similarly, participants rated their chances of having financial success as 

significantly higher when they exited their social enterprise [M = 3.10, 95% CI(2.97, 

3.23)] compared to when they were midway through it [M = 2.82, 95% CI(2.67, 2.98)], 

p = .021, and on commencing [M = 2.63, 95% CI(2.49, 2.77)], p < .001. The importance 

of achieving financial success also was rated significantly higher when they exited [M = 

3.56, 95% CI(3.46, 3.66)] compared to when they were midway through [M = 3.28, 

95% CI(3.13, 3.43)], p = .014, and when they commenced [M = 3.01, 95% CI(2.85, 

3.16)], p < .001. Moreover, significant differences were found between the means at the 

midpoint and entry, p = .016. 

Participants rated themselves as more likely to be in charge of their lives at exit 

[M = 3.21, 95% CI(3.09, 3.33)] than at entry [M = 2.81, 95% CI(2.69, 2.94)], p < .001. 

Furthermore, mean ratings for this item were significantly lower at entry than at the 

midpoint [M = 3.04, 95% CI(2.92, 3.17)], p = .034.  

Participants’ ratings of the importance of having a job that society values were 

significantly lower when they commenced [M = 2.68, 95% CI(2.53, 2.83)] than at 

midway [M = 3.01, 95% CI(2.85, 3.16)], p = .008, and at the end point [M = 3.06, 95% 

CI(2.92, 3.20)], p = .001. In addition, mean ratings of their likelihood of achieving this 

aspiration were significantly higher at the midpoint [M = 2.83, 95% CI(2.69, 2.97)], p = 

.006, and exit point [M = 2.98, 95% CI(2.85, 3.11)], p < .001, in comparison to 

commencement [M = 2.53, 95% CI(2.39, 2.66)].  
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Finally, participants rated their chances of owning expensive possessions as 

significantly higher at the midpoint [M = 2.35, 95% CI(2.22, 2.48)] than at entry [M = 

2.12, 95% CI(1.99, 2.24)], p = .039. 

Comparison of aspirations item data between various subgroups of 

participants.  Repeated-measures ANOVAs were conducted for different participant 

groups to determine any differences in their aspirations. These variables were sex, 

Indigeneity, detention history, personal employment history, employment history of 

parents, school completion year and length of social enterprise. 

A repeated-measures ANOVA looking at the effect of sex on aspirations over 

time showed Mauchley’s test of sphericity was significant, p < .001. A Greenhouse-

Geisser correction revealed a significant main effect of aspirations [F(7.77) = 11.66, p < 

.001], a significant interaction between aspirations and social enterprise point in time 

[F(7.77) = 3.82, p < .001], and a significant interaction between aspirations and sex 

[F(7.77) = 3.07, p = .002]. However, the tests of between-subjects effects showed there 

was no significant difference between males and females regarding aspirations [F(1) = 

.41, p = .524]. 

A repeated-measures ANOVA looking at the effect of Indigeneity on aspirations 

over time showed Mauchley’s test of sphericity was significant, p < .001. The repeated-

measures ANOVA with Greenhouse-Geisser correction revealed a significant main 

effect of aspirations [F(7.74) = 10.81, p < .001], a significant interaction between 

aspirations and social enterprise point in time [F(7.74) = 3.67, p < .001], but no 

significant interaction of aspirations and Indigeneity [F(7.74) = .75, p = .641]. The tests 

of between-subjects effects showed there was no significant difference between 

Indigenous participants and non-Indigenous participants [F(1) = .08, p = .780]. 
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A repeated-measures ANOVA looking at the effect of detention history on 

aspirations over time showed Mauchley’s test of sphericity was significant, p < .001. 

The repeated-measures ANOVA with Greenhouse-Geisser correction revealed a 

significant main effect of aspirations [F(7.76) = 10.99, p < .001], a significant 

interaction between aspirations and social enterprise point in time [F(7.76) = 3.81, p < 

.001], but no significant interaction of aspirations and detention history [F(7.76) = .78, p 

= .618]. The tests of between-subjects effects showed there was no significant 

difference between participants who had been in detention and those who had not been 

in detention [F(1) = .24, p = .628]. 

A repeated-measures ANOVA looking at the effect of work history on 

aspirations over time showed Mauchley’s test of sphericity was significant, p < .001. 

The repeated-measures ANOVA with Greenhouse-Geisser correction revealed a 

significant main effect of aspirations [F(7.81) = 11.01, p < .001], a significant 

interaction between aspirations and social enterprise point in time [F(7.81) = 3.13, p = 

.002], but no significant interaction between aspirations and employment history 

[F(7.81) = 1.62, p = .115]. The tests of between-subjects effects showed there was no 

significant difference between participants who had worked prior to starting at 

BoysTown and those who had not worked [F(1) = 1.13, p = .289].  

A repeated-measures ANOVA looking at the effect of school completion on 

aspirations over time showed Mauchley’s test of sphericity was significant, p < .001. 

The repeated-measures ANOVA with Greenhouse-Geisser correction revealed a 

significant main effect of aspirations [F(7.62) = 8.26, p < .001], a significant interaction 

between aspirations and social enterprise point in time [F(7.62) = 3.95, p < .001], and a 

significant interaction of aspirations and school completion [F(7.62) = 2.05, p = .040]. 

The tests of between-subjects effects showed there was no significant difference 
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between participants who completed Year 12 and those who were early school leavers 

[F(1) = .46, p = .497]. 

A repeated-measures ANOVA looking at the effect of intergenerational 

unemployment on aspirations over time showed Mauchley’s test of sphericity was 

significant, p < .001. The repeated-measures ANOVA with Greenhouse-Geisser 

correction revealed a significant main effect of aspirations [F(7.80) = 11.17, p < .001], a 

significant interaction between aspirations and social enterprise point in time [F(7.80) = 

3.59, p < .001], and a significant interaction between aspirations and intergenerational 

unemployment [F(7.80) = 2.01, p = .043]. The tests of between-subjects effects showed 

there was a significant difference between participants who came from intergenerational 

unemployment and those who did not [F(1) = 6.60, p = .011]. Post-hoc comparisons 

using t-tests indicated that participants who came from intergenerational unemployment 

compared to those who grew up in homes where their parents worked had significantly 

lower mean scores at entry for nine or the 12 items. The three items that did not show 

significant differences at entry were, “Importance of having a lot of expensive 

possessions”, “Importance of being your own boss” and “Likelihood of having a job 

that pays well”.  

A repeated-measures ANOVA looking at the effect of length of social enterprise 

(13 weeks versus 12 months) on aspirations over time showed Mauchley’s test of 

sphericity was significant, p < .001. The repeated-measures ANOVA with Greenhouse-

Geisser correction revealed a significant main effect of aspirations [F(7.78) = 11.53, p < 

.001], a significant interaction between aspirations and social enterprise point in time 

[F(7.78) = 3.87, p < .001], and a significant interaction between aspirations and length 

of social enterprise [F(7.78) = 7.66, p < .001]. The tests of between-subjects effects 

showed there was a significant difference between participants who participated in the 
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year-long social enterprises and those who participated in the 13-week enterprises [F(1) 

= 4.18, p = .041]. Post-hoc comparisons using t-tests showed that participants in the 12-

month social enterprises had significantly higher mean scores than participants in the 

13-week social enterprises at mid and exit points for the items measuring the 

importance and likelihood of having a job that pays well, being your own boss and 

having a job that society values. In addition, this group had significantly higher mean 

scores at exit for the items, “Likelihood of being the one in charge of your life” and 

“Likelihood of being successful financially. Participants in the 13-week enterprises had 

higher mean scores at entry than participants in the one-year enterprises for the 

following items: 

 “Importance of being the one in charge of your life”, 

 “Importance of being successful financially”, 

 “Likelihood of having a lot of expensive possessions”, and 

 “Likelihood of being the one in charge of your life”. 

Factor analysis of aspirations item data. A principal components analysis with 

orthogonal rotation was conducted on the 12 aspirations items. Adequate sampling was 

established with the KMO measure yielding a score of .89. Correlations between these 

items were also sufficiently large for the principal components analysis as indicated by 

Bartlett’s test of sphericity 2
(66) = 3030.43, p < .001. Three components met Kaiser’s 

criterion of selecting factors with eigenvalues greater than 1. The three components 

combined explained 69.17% of the variance. The results of an orthogonal rotation of the 

solution are shown in Table 9.  
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Table 9  

Component Loadings for Aspirations Items 

Item Component 

1 2 3 

Importance of having a lot of expensive possessions -.010 .199 .853 

Importance of being the one in charge of your life .200 .746 .186 

Importance of having a job that pays well .214 .799 .039 

Importance of being your own boss .335 .356 .516 

Importance of having a job that society values .327 .550 .441 

Importance of being successful financially .270 .755 .242 

Likelihood of having a lot of expensive possessions .353 .083 .767 

Likelihood of being the one in charge of your life .697 .419 .134 

Likelihood of having a job that pays well .814 .229 .022 

Likelihood of being your own boss .709 .088 .444 

Likelihood of having a job that society values .834 .263 .205 

Likelihood of being successful financially .793 .298 .245 

Eigenvalues 5.94 1.22 1.14 

Percentage of total variance 49.52% 10.19% 9.46% 

Number of items 5 4 3 

Note. Factor loadings >.50 are in boldface. 

 

A three-factor solution with a simple structure emerged when factor loadings 

greater than .50 were included in the analysis. Five items loaded onto Aspirations Factor 

1. These relate to the likelihood of participants achieving aspirations of being in charge 

of their lives and their jobs, having a job that pays well and that society values, and 

being successful financially. Based on the themes among these five items, Aspirations 

Factor 1 was labelled, Likelihood of Job, Life and Financial Autonomy and Success.  

Four items clustered onto Aspirations Factor 2. These relate to the importance 

placed by participants on aspirations of being in charge of their life, having a job that 

pays well and that society values and being successful financially. Hence, Aspirations 

Factor 2 represents, Importance of Life Autonomy and Job and Financial Success.  

Three items loaded onto Aspirations Factor 3. The items that cluster on this 

component suggest that Aspirations Factor 3 represents, Likelihood of Job Autonomy 

and Aspirations of Owning Expensive Possessions. 
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Comparisons of means for aspirations factors. Means and standard deviations 

for the three aspirations factors derived from the principal components analyses are 

displayed in Table 10. The means for the factors increased across time. 

 

Table 10  

Means and Standard Deviations for Aspirations Factors across Social Enterprise Point 

in Time 

Factor Point in Time 

Entry Mid Exit 

Likelihood of Job, Life and Financial Autonomy and Success: 

Mean 

SD 

 

2.62 

.68 

 

2.82 

.71 

 

2.99 

.72 

Importance of Life Autonomy and Job and Financial Success: 

Mean 

SD 

 

3.10 

.68 

 

3.30 

.68 

 

3.44 

.56 

Likelihood of Job Autonomy and Aspirations of Owning Expensive 

Possessions: 

Mean 

SD 

 

2.30 

.71 

 

2.43 

.68 

 

2.48 

.72 

 

The three factors met the assumption of homogeneity and were used in ANOVA 

tests. In Table 11, the ANOVA F-ratio statistics and the significance levels for these 

items are presented. The factor, Likelihood of Job Autonomy and Aspirations of 

Owning Expensive Possessions, did not differ significantly across time. Significant 

increases were seen in the remaining two factors across point in time.  

 

Table 11  

ANOVA F-Ratio Statistics and Significance Levels for Aspirations Factors 

Factor F p 

Likelihood of Job, Life and Financial Autonomy and Success 11.28 < .001 

Importance of Life Autonomy and Job and Financial Success 11.65 < .001 

Likelihood of Job Autonomy and Aspirations of Owning 

Expensive Possessions 

2.88 .057 
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Two of the three aspirations factors differed significantly across time: 

Likelihood of Job, Life and Financial Autonomy and Success [F(2, 455) = 11.28, p < 

.001] and Importance of Life Autonomy and Job and Financial Success [F(2, 450) = 

11.65, p < .001]. The mean for the factor, Likelihood of Job, Life and Financial 

Autonomy and Success, was significantly higher at midpoint [M = 2.82, 95% CI(2.70, 

2.94)], p = .040, and exit [M = 2.99, 95% CI(2.88, 3.11)], p < .001, than at entry [M = 

2.62, 95% CI(2.51, 2.73)]. Similarly, the means for Importance of Life Autonomy and 

Job and Financial Success were significantly lower at entry [M = 3.10, 95% CI(2.99, 

3.21)] than midpoint [M = 3.30, 95% CI(3.19, 3.42)], p = .017, and exit [M = 3.44, 95% 

CI(3.35, 3.53)], p < .001. 

Qualitative treatment: Constant comparison method. The variables of 

importance of aspirations and of the likelihood of their achievement were used as 

superordinate themes to categorise second (themes) and third (subordinate) levels of 

themes that emerged from the qualitative interviews. All three levels are shown in Table 

12.  

 

Table 12  

Themes from the Interviews Regarding Aspirations 

Superordinate theme Theme Subordinate theme 

Importance of 

aspirations 

Current aspirations Having work aspirations 

Having education and training 

aspirations 

Having financial aspirations 

Having material aspirations 

Having aspirations to stop drug and 

alcohol misuse 

Having life aspirations 

Achieved aspirations Gaining tickets and qualifications 

Feeling in control of aspirations 
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Superordinate theme Theme Subordinate theme 

Likelihood of 

achieving aspirations 

Strategies to achieve 

aspirations 

Using own efforts 

Working with others 

Current barriers to 

achieving aspirations 

Having debt due to traffic and transport 

fines 

Lacking qualifications 

Lacking work experience 

Projected possible 

barriers to achieving 

aspirations 

Reverting to antisocial behaviour 

Being influenced by unreliable social 

networks  

Relapsing to drug or alcohol misuse 

 

Importance of aspirations. Statements from the interview transcripts that were 

coded under the themes and subordinate themes relating to the importance of aspirations 

are shown in Appendix K. Current aspirations was one of two themes that evolved 

concerning the importance of aspirations. One of the subordinate themes was having 

work aspirations. When starting their social enterprise, participants discussed the 

general importance of work, being in work and finding work. At the start of the social 

enterprises, DTctn indicated, “My goals are to get a job”, JIctn stated, “I just wanted to 

get a job”, and MDctn said, “Yeah my goal is just looking for a job. I really want a job”. 

Upon exiting the social enterprise, participants spoke about the jobs they wanted in 

specific industries such as landscaping or concreting. Examples of comments that were 

coded under this subordinate theme include: 

 “Yeah, I’m looking for a new job. One in concreting or something. Or 

landscaping.” (ITbtn); 

 “I just want to get my trade in landscaping.” (JIctn); and 

 “I want to own a landscaping business or a nursery but something to do with 

landscaping. I want to follow that.” (ATctn). 

Another subordinate theme was having education and training aspirations. At the 

exit point of their social enterprise, participants discussed the need to gain further 

qualifications in order to progress further in their field. Specifically, participants now 
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had obtained a minimum qualification to commence work in that field at an entry level, 

and some were motivated to gain further qualifications in order to upgrade and be able 

to work in the field at a trade level. Furthermore, they spoke about continuing with 

studying while working to gain the accreditation to be able to own and operate their 

own business.  

Another subordinate theme was having financial aspirations. Participants 

discussed their desire to be more financially secure. They wanted not only to save 

money, but also to make money. Participant CWctn stated, “Main goals? To become 

more financially secure is one”. Participant ATctn mentioned, “I want to make money, 

you know what I mean. That’s what I want to do now. I want to make money. I don’t 

want to stuff up”. 

Having material aspirations was another subordinate theme. The type of material 

aspirations participants were working towards included obtaining a driving licence, 

paying car registration, buying a car and owning a house. Having aspirations to stop 

alcohol and drug misuse was another key subordinate theme. Participants discussed a 

need to keep reducing their alcohol and illicit drug use. The desire to cease the use of 

illicit drugs was strong. These comments were made with the overall need to be 

healthier. Participants also discussed having life aspirations. Specifically, they were 

keen to keep progressing with their lives and also to succeed in life. 

Achieved aspirations was another theme. In particular, participants mentioned 

the work tickets and cards they obtained and the qualifications they achieved through 

their social enterprise. The other key aspect to achieving aspirations was feeling in 

control of the process where they worked towards achieving their aspirations. Upon 

exiting their social enterprise, participants spoke of stronger feelings of being in control 

of achieving their aspirations. 
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Likelihood of achieving aspirations. Statements from the interview transcripts 

were coded under the themes and subordinate themes relating to the likelihood of 

achieving aspirations. These are shown in Appendix L. Three themes were grouped 

under the superordinate theme of likelihood of achieving aspirations. One of these was 

strategies to achieve aspirations. This was comprised by two subordinate themes of 

using one’s own efforts and working with others. Strategies that involved the former 

subordinate theme included remaining focused, using self-motivation, being persistent, 

staying out of trouble and studying and working hard. For example, TGbtn noted that 

the way to achieve his goals involved, “Just staying out of trouble, studying and doing 

research and that when I go to TAFE and that”. The latter subordinate theme revolved 

around group workshops facilitated by a Youth Worker, working with BoysTown staff 

to update work resumes and disseminate them to potential employers. 

A second theme emerging from the interviews was current barriers to achieving 

aspirations. One of the subordinate themes was having debt due to traffic and transport 

fines. When the traffic or transport fines are not paid by the due date, then the amount 

continues to increase. The Government Department that is responsible for these unpaid 

fines also manages driver licences and will not be grant licences if there are unpaid 

fines. Hence, participants are aware that their unpaid fines are a further barrier to 

obtaining a licence. Participant CSctn commented, “I first started getting fines when I 

was like 11 or 12. Yeah, a long time. Plus the bad thing is it goes up $50 each month 

and that’s making it worse. Otherwise I probably would only have $700 or something”. 

The other subordinate themes of lacking qualifications and lacking work experience 

were perceived when participants commenced their social enterprise as barriers to 

obtaining open employment. 
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A third theme to emerge from the data was projected possible barriers to 

achieving aspirations. One subordinate theme was reverting back to antisocial 

behaviour. Many of these participants were on parole or probation for crimes such as 

assault and theft. If they found themselves in a situation where they were breaking the 

law and were apprehended by the police then there was a strong possibility of receiving 

a custodial sentence. Linked closely with these statements was the subordinate theme of 

being influenced by unreliable social networks. Many participants had friends who had 

been a poor influence on their decisions and behaviour. Throughout their time at 

BoysTown, participants had developed more positive friendships and stayed away from 

unreliable social networks which in turn increased their chances of remaining out of 

trouble. The third subordinate theme was relapsing to drug or alcohol misuse. Those 

who had experienced issues with drugs or alcohol prior to starting their social enterprise 

now saw it as a barrier to completing their social enterprise. Upon exiting, many 

participants were no longer struggling with these issues but were conscious that 

relapsing to illicit drug or alcohol misuse could be a potential barrier to obtaining 

employment and remaining in that job. Participant CSctn provided details of how he 

avoided relapsing into drug use and smoking,  

“When someone mentions it as well, that’s when you crave it. But then you 

see other people do it and that’s when you crave it the most. You think, 

‘Oh!’, but with me, if I see people smoking it, I just go with the non-

smokers.” 

Summary comment. Significant improvements were found in the importance 

participants placed on aspirations and on the likelihood of achieving them across time in 

the social enterprise. These differences were also found for young people depending on 

the work history of their parents and the length of their social enterprises. Specific 
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differences were not found for the participant groups based on sex, Indigeneity, 

detention history, work history and school completion. The factors of Likelihood of Job, 

Life and Financial Autonomy and Success and Importance of Life Autonomy and Job 

and Financial Success increased significantly from entry to exit. The qualitative analysis 

showed in-depth thought from the participants regarding their current aspirations, 

achieved aspirations, strategies to achieve their aspirations and current and potential 

barriers to achieving their aspirations. Altogether, the quantitative data and qualitative 

themes support the hypothesis that the aspirations of young people changed positively 

during their time in BoysTown’s social enterprises. 

To What Extent do the Decision-Making Processes of Marginalised Youth Change 

During Their Time in BoysTown’s Social Enterprises? 

Comparisons of means for decision-making item data. The hypothesis stating 

that the decision-making processes of participants would improve as they progressed 

through their social enterprise, was supported. Means and standard deviations are shown 

in Table 13 for the six items measuring decision-making competence indicated by the 

participants when they commenced their social enterprise, midway through and upon 

exiting. Means for items measuring information-gathering, comprehension, personal 

values and control increased from the entry point to the midway point and to the exit 

point. Means for the items measuring help-seeking in relation to decision-making and 

advice from others in relation to decision-making increased from entry to midpoint, but 

then decreased at the exit point. 
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Table 13  

Means and Standard Deviations for Decision-Making Items across Social Enterprise 

Point in Time 

Item Point in Time 

Entry Mid Exit 

When I have a problem I get the information needed to deal with it: 

Mean 

SD 

 

2.55 

.67 

 

2.93 

.55 

 

3.01 

.61 

I make sure I understand the situation I’m in before making a 

decision: 

Mean 

SD 

 

 

2.42 

.69 

 

 

2.87 

.65 

 

 

3.01 

.65 

My values are important to me when I make decisions about my 

future: 

Mean 

SD 

 

 

2.75 

.63 

 

 

3.02 

.63 

 

 

3.19 

.61 

I am in control when I make decisions: 

Mean 

SD 

 

2.71 

.75 

 

3.01 

.64 

 

3.25 

.66 

I use help around me when I make decisions: 

Mean 

SD 

 

2.34 

.73 

 

2.87 

.69 

 

2.85 

.63 

My best decisions are always made when I think about advice from 

others: 

Mean 

SD 

 

 

2.29 

.71 

 

 

2.64 

.73 

 

 

2.51 

.79 

 

Two of the six decision-making items met the assumption of homogeneity and 

were used in the ANOVA tests. These items were:  

 “My values are important to me when I make decisions about my future”, 

and 

 “My best decisions are always made when I think about advice from others”.  

The four decision-making items that did not meet the assumption of 

homogeneity were used in Welch F-ratio tests. The ANOVA and Welch F-ratio 

statistics and the significance levels for these items are shown in Table 14. Significant 

increases were seen in all the items across point in time.  
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Table 14  

ANOVA and Welch F-Ratio Statistics and Significance Levels for Decision-Making 

Items 

Item F p 

When I have a problem I get the information needed to deal with 

it 

22.68 < .001 

I make sure I understand the situation I’m in before making a 

decision 

33.23 < .001 

My values are important to me when I make decisions about my 

future 

20.61 < .001 

I am in control when I make decisions 23.74 < .001 

I use help around me when I make decisions 29.10 < .001 

My best decisions are made when I think about advice from 

others 

  8.62 < .001 

 

Tukey post-hoc comparisons revealed that significant differences occurred in 

five of the items between the entry point and midpoint and the entry and exit points, but 

not between the midpoint and exit point. These items were:  

 “When I have a problem I get the information needed to deal with it” [F(2, 

301.32) = 22.68, p < .001],  

 “I make sure I understand the situation I’m in before making a decision” 

[F(2, 302.90) = 33.23, p < .001],  

 “My values are important to me when I make decisions about my future” 

[F(2, 465) = 20.61, p < .001],  

 “I use help around me when I make decisions” [F(2, 297.83) = 29.10, p < 

.001], and  

 “My best decisions are made when I think about advice from others” [F(2, 

461) = 8.62, p < .001]. 

Specific comparisons reveal that participants were significantly more likely to 

obtain the required information when dealing with a problem at the midpoint [M = 2.93, 

95% CI(2.83, 3.02)], p < .001, and exit point [M = 3.01, 95% CI(2.91, 3.10)], p < .001, 
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in comparison to the entry point [M = 2.55, 95% CI(2.45, 2.66)]. In addition, 

participants were significantly more likely to ensure they understood their situation 

before making decisions when they were midway through their social enterprise [M = 

2.87, 95% CI(2.76, 2.98)], p < .001, and when they exited [M = 3.01, 95% CI(2.91, 

3.10)], p < .001, in contrast with when they commenced [M = 2.42, 95% CI(2.32, 

2.53)].  

Personal values were significantly more important in the decision-making 

process when participants were midway through their social enterprise [M = 3.02, 95% 

CI(2.92, 3.13)], p = .001, and at exit [M = 3.19, 95% CI(3.10, 3.28)], p < .001, 

compared to when they were commencing [M = 2.75, 95% CI(2.65, 2.85)]. 

Participants were significantly more likely to access help from other people to 

assist them with their decision-making. Specifically, they were significantly less likely 

to access help when commencing [M = 2.34, 95% CI(2.22, 2.45)], p < .001, compared 

to midway [M = 2.87, 95% CI(2.76, 2.99)], p < .001, and exit points [M = 2.85, 95% 

CI(2.76, 2.95)]. They also were more likely to think that their best decisions had come 

about when they had advice from other people. This was significantly more likely to 

occur midway through their social enterprise [M = 2.64, 95% CI(2.52, 2.77)], p < .001, 

and when exiting [M = 2.51, 95% CI(2.39, 2.63)], p = .018, in comparison to their 

beginning point [M = 2.29, 95% CI(2.18, 2.40)]. 

Tukey post-hoc comparisons indicate that mean responses to the statement, “I 

am in control when I make decisions”, differed significantly across all time points. 

Means were significantly higher at exit [M = 3.25, 95% CI(3.15, 3.36)] than midpoint 

[M = 3.01, 95% CI(2.91, 3.12)], p = .007, and entry [M = 2.71, 95% CI(2.60, 2.83)], p < 

.001. Moreover, the mean was significantly higher at midpoint than the mean at entry, p 

= .001.  
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Comparison of decision-making item data between various subgroups of 

participants. Repeated-measures ANOVAs were conducted for different participant 

groups to determine any differences in their decision-making. These groups were sex, 

Indigeneity, detention history, personal employment history, employment history of 

parents, school completion year and length of social enterprise. 

A repeated-measures ANOVA looking at the effect of sex on decision-making 

over time showed Mauchley’s test of sphericity was significant, p < .001. A Huynh-

Feldt correction revealed a significant main effect of decision-making [F(3.82) = 3.90, p 

= .004], a significant interaction between decision-making and social enterprise point in 

time [F(3.82) = 5.19, p < .001], and a significant interaction between decision-making 

and sex [F(3.82) = 4.79, p = .001]. The tests of between-subjects effects showed there 

was a significant difference between males and females regarding decision-making 

[F(1) = 5.11, p = .024]. Post-hoc comparisons revealed that females, in comparison to 

males, were significantly more likely to ensure they comprehended their situation and 

placed importance on their values when making decisions at the exit point of the social 

enterprises. For these two items, females had higher mean scores than males at the 

midpoint. Females also had higher mean scores than males at entry for the item, “I use 

help around me when I make decisions”, and at entry and midpoint for the item, “My 

best decisions are always made when I think about advice from others”. 

A repeated-measures ANOVA looking at the effect of Indigeneity on decision-

making over time showed Mauchley’s test of sphericity was significant, p < .001. The 

repeated-measures ANOVA with Huynh-Feldt correction revealed a significant main 

effect of decision-making [F(3.84) = 4.19, p < .001], a significant interaction between 

decision-making and social enterprise point in time [F(3.84) = 4.88, p < .001], but no 

significant interaction between decision-making and Indigeneity [F(3.84) = 2.17, p = 
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.073]. The tests of between-subjects effects showed there was no significant difference 

between Indigenous participants and non-Indigenous participants [F(1) = .15, p = .695]. 

A repeated-measures ANOVA looking at the effect of detention history on 

decision-making over time showed Mauchley’s test of sphericity was significant, p < 

.001. The repeated-measures ANOVA with Huynh-Feldt correction revealed a 

significant main effect of decision-making [F(3.79) = 4.05, p = .003], a significant 

interaction between decision-making and social enterprise point in time [F(3.79) = 4.81, 

p < .001], but no significant interaction between decision-making and detention history 

[F(3.79) = .68, p = .595]. The tests of between-subjects effects showed there was no 

significant difference between participants who had been in detention and those who 

had not been in detention [F(1) = .69, p = .405]. 

A repeated-measures ANOVA looking at the effect of work history on decision-

making over time showed Mauchley’s test of sphericity was significant, p < .001. The 

repeated-measures ANOVA with Huynh-Feldt correction revealed a significant main 

effect of decision-making [F(3.78) = 3.35, p = .011], a significant interaction between 

decision-making and social enterprise point in time [F(3.78) = 4.22, p = .003], but no 

significant interaction between decision-making and employment history [F(3.78) = .89, 

p = .464]. The tests of between-subjects effects showed there was no significant 

difference between participants who had worked prior to starting at BoysTown and 

those who had not worked [F(1) = 1.38, p = .241].  

A repeated-measures ANOVA looking at the effect of intergenerational 

unemployment on decision-making over time showed Mauchley’s test of sphericity was 

significant, p < .001. The repeated-measures ANOVA with Huynh-Feldt correction 

revealed a significant main effect of decision-making [F(3.82) = 4.23, p = .002], a 

significant interaction between decision-making and social enterprise point in time 
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[F(3.82) = 5.12, p = .001], but no significant interaction between decision-making and 

intergenerational unemployment [F(3.82) = 3.49, p = .009]. The tests of between-

subjects effects showed there was a significant difference between participants who 

came from intergenerational unemployment and those who did [F(1) = 39.36, p < .001]. 

Post-hoc comparisons using t-tests indicated that participants who came from 

intergenerational unemployment compared to those who grew up in homes where their 

parents worked had significantly lower mean scores at entry for the six decision-making 

items. This group had significantly lower mean scores at the three time points for the 

items, “I use help around me when I make decisions” and “My best decisions are 

always made when I think about advice from others”. In addition, participants from 

intergenerational unemployment had a lower mean score at midpoint, compared to those 

who grew up in a home where their parents worked, for the item, “My values are 

important for me when I make decisions about my future”. 

A repeated-measures ANOVA looking at the effect of school completion on 

decision-making over time showed Mauchley’s test of sphericity was significant, p < 

.001. The repeated-measures ANOVA with Huyhn-Feldt correction revealed a 

significant main effect of decision-making [F(4.55) = 11.88, p < .001], a significant 

interaction between decision-making and social enterprise point in time [F(4.55) = 4.99, 

p < .001], but no significant interaction between decision-making and school 

completion [F(4.55) = 2.23, p = .055]. The tests of between-subjects effects showed 

there was no significant difference between participants who completed Year 12 and 

those who were early school leavers [F(1) = .00, p = .955]. 

A repeated-measures ANOVA looking at the effect of length of social enterprise 

on decision-making over time showed Mauchley’s test of sphericity was significant, p < 

.001. The repeated-measures ANOVA with Huynh-Feldt correction revealed a 
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significant main effect of decision-making [F(4.06) = 4.15, p = .002], a significant 

interaction between decision-making and social enterprise point in time [F(4.06) = 5.96, 

p < .001], and a significant interaction between decision-making and length of social 

enterprise [F(4.06) = 30.46, p < .001]. The tests of between-subjects effects showed 

there was a significant difference between participants who participated in the 12-month 

social enterprises and those who participated in the 13-week enterprises [F(1) = 29.43, p 

< .001]. Post-hoc comparisons using t-tests indicated that participants in the 13-week 

enterprises compared to those in the 12-month enterprises had significantly higher mean 

scores at entry for the six decision-making items. This group had significantly higher 

mean scores at the three time points for the items, “I use help around me when I make 

decisions” and “My best decisions are always made when I think about advice from 

others”. In addition, participants in the 13-week enterprise had a higher mean score, 

compared to those in the 12-month enterprise, for the item, “My values are important 

for me when I make decisions about my future”. Participants in the 12-month enterprise 

had significantly higher mean scores at exit, than participants in the 13-week enterprise, 

for the following items: 

 “When I have a problem I get the information needed to deal with it”, 

 I make sure I understand the situation I’m in before making a decision”, 

 “My values are important for me when I make decisions about my future”, 

and 

 “I am in control when I make decisions about my future”. 

Factor analysis of decision-making item data. A principal components 

analysis with orthogonal rotation using Varimax was conducted on the six decision-

making items. A KMO score of .80 indicated adequate sampling for reliable factors to 

emerge from the analysis. Correlations between these decision-making items were large 
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enough for the principal components analysis as indicated by Bartlett’s test of sphericity 

2
(15) = 1147.19, p < .001. Two components met Kaiser’s criterion for selecting factors 

with eigenvalues greater than 1. These components in combination explained 73.66% of 

the variance. The results of an orthogonal rotation of the solution are displayed in Table 

15.  

 

Table 15  

Component Loadings for Decision-Making Items 

Item Component 

1 2 

When I have a problem I get the information needed to deal 

with it 
.793 .249 

I make sure I understand the situation I’m in before making a 

decision 
.794 .255 

My values are important to me when I make decisions about my 

future 
.843 .060 

I am in control when I make decisions .779 .202 

I use help around me when I make decisions .392 .807 

My best decisions are made when I think about advice from 

others 

.076 .927 

Eigenvalues 3.34 1.08 

Percentage of total variance 55.60% 18.06% 

Number of items 4 2 

Note. Factor loadings >.50 are in boldface. 

 

A two-factor solution with a simple structure emerged when factor loadings 

greater than .50 were included in the analysis. Four items loaded onto Decision-Making 

Factor 1. These items revolve around participants’ ability to gather information and 

comprehend a presenting situation, integrate their own values and remain in control of 

the decision-making process. Based on these items, Decision-Making Factor 1 was 

labelled, Decision-Making Competence.  

Two items loaded on Decision-Making Factor 2. These two items relate to 

participants accessing help when making decisions and thinking that their best decisions 
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come from advice from others. Hence, Decision-Making Factor 2 represents, Help-

Seeking with Decision-Making. 

Comparison of means on decision-making factors. The means and standard 

deviations for the two decision-making factors derived from the principal components 

analyses are displayed in Table 16. The mean for the Decision-Making Competence 

factor increased across time. The mean for the Help-Seeking with Decision-Making 

factor increased from entry to mid and then decreased marginally at the exit point. 

 

Table 16  

Means and Standard Deviations for the Decision-Making Factors across Social 

Enterprise Point in Time 

Factor Point in Time 

Entry Mid Exit 

Decision-Making Competence: 

Mean 

SD 

 

2.60 

.55 

 

2.93 

.53 

 

3.10 

.51 

Help-Seeking with Decision-Making: 

Mean 

SD 

 

2.30 

.67 

 

2.75 

.63 

 

2.68 

.63 

 

Both factors met the assumption of homogeneity and were used in the ANOVA 

tests. The ANOVA F-ratio statistics and the significance levels for these items are 

shown in Table 17. Significant increases were seen across point in time for the factors, 

Decision-Making Competence [F(2, 464) = 36.91, p < .001], and Help-Seeking with 

Decision-Making [F(2, 458) = 20.99, p < .001].  
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Table 17  

ANOVA F-Ratio Statistics and Significance Levels for the Decision-Making Factors 

Factor F p 

Decision-Making Competence 36.91 < .001 

Help-Seeking with Decision-Making 20.99 < .001 

 

Significant improvements were seen in Decision-Making Competence from 

entry [M = 2.60, 95% CI(2.52, 2.79)], to midpoint [M = 2.93, 95% CI(2.83, 3.02)], p < 

.001, and also exit [M = 3.10, 95% CI(3.03, 3.18)], p < .001. Furthermore, the mean was 

significantly higher at exit than at midpoint, p = .011. Help-Seeking with Decision-

Making was at a significantly higher level at exit [M = 2.68, 95% CI(2.59, 2.78)], p < 

.001, and midpoint [M = 2.75, 95% CI(2.64, 2.85)], p < .001, in comparison to entry [M 

= 2.30, 95% CI(2.19, 2.41)]. 

Qualitative treatment: Constant comparison method. The themes that 

emerged from the qualitative interviews in relation to decision-making were based 

under the superordinate themes of personal processes and influences of others in 

decision-making. The superordinate themes, themes and subordinate themes about 

decision-making from the qualitative data are shown in Table 18.  

 

Table 18  

Themes from the Interviews Regarding Decision-Making 

Superordinate theme Theme Subordinate theme 

Personal processes in 

decision-making 

Assessment of options Being impulsive 

Gathering information 

Thinking about consequences 

Management of 

emotions 

Being logical 

Feeling in control of decisions 

Assessment of 

decisions 

How participants are feeling about 

their decisions 

How participants are feeling about 

their experiences 
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Superordinate theme Theme Subordinate theme 

Influences of others 

in decision-making 

Thinking about the 

effect on others 

Thinking about family 

Thinking about BoysTown staff 

Active help-seeking Seeking help from family 

Seeking help from BoysTown staff 

 

Personal processes in decision-making. The statements from the interview 

transcripts that were coded under the themes and subordinate themes relating to the 

personal processes in decision-making are shown in Appendix M. One of the themes to 

emerge from the interviews in relation to decision-making was assessment of options, 

which in turn was comprised by three subordinated themes of being impulsive, 

gathering information and thinking about consequences. Participant KBbtn mentioned, 

“Yeah, I like to think about what I have to choose between and what is going to work 

best for me in the end”. In addition, participant NCbtn stated, “I think about it and try to 

decide. Yeah, the options, information and what it’s going to do as well”. On the other 

hand, the participants who discussed their quick decision-making processes rarely took 

into account the consequences of doing so or systematically gathering and considering 

information to guide their decision. For example: 

 ESbtn stated, “No, try and make them as quick as possible, I don’t like it in 

the back of my head just going over it constantly. It’s kind of depressing.”; 

 WFctn commented, “What day is it, what time is it, change my mind what 

I’m doing or what I want to do.”; 

 KWbtn responded, “Some things I jump straight in but others I tend to think 

about it. Yeah, mostly jump straight into to, don’t think, just do it.”; and 

 Participant SHbtn talked about how he would “... just have a quick think 

through” at the exit of the social enterprise.  

Those participants who spoke about taking into account the relevant 

information, options and consequences were more likely to do so in interviews 
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conducted at exit. The types of options and consequences that participants were taking 

into account included not playing with work tools so they are in good condition and not 

associating with the wrong people so they remain out of trouble and prison. An example 

of thinking about the consequences of breaking work tools is provided by CSctn, 

“And they should improve on new tools. The other team doesn’t have any 

wheelbarrows around. I started doing that until I realised, I thought, hang on 

a second, if I break this I’ve got to pay for it, and then I just stopped. I do it 

properly now. Plus them tyres on the wheelbarrows are like, nearly 30 bucks. 

One of the boys popped it when they were bouncing it. Nah. So I think there 

was a bit of dirt and that in there. One day I can’t remember who it was, they 

were mucking around with the wheelbarrow and then they were ramming 

each other and the next thing all this sand was everywhere so they had to 

pick it up off the road. It took them a good half an hour, 20 minutes.” 

Another theme was management of emotions which contained the subordinate 

themes of being logical and feeling in control of decisions. Participants described their 

decision-making processes as logical, responsible, controlled and smart. In other words, 

these participants spoke about how they make their own decisions and have control over 

the process. 

Assessment of decisions was the other theme which revolved around 

participants’ feelings about their decisions and experiences. Participants evaluated their 

decision to come to BoysTown and also the experiences they had in their social 

enterprise. They described feeling positive about their decision to come to BoysTown. 

For example, CWctn reported, “Yeah coming to BoysTown has been alright. It’s a good 

decision because I learnt a lot”. The majority of them were also positive about the 

experience of working in the social enterprise. For instance, SRctn stated, “Yeah alright. 
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It’s been a good experience with the people”, and NMctn commented, “Oh it’s 

awesome. Yeah the best thing that could have happened because they’ve taken me off 

the drugs, they got me back with my family, just changed my life completely”. On the 

other hand, some participants on reflection at exit felt that they would not want to go 

through the experience again due to the laborious nature of the day-to-day work 

involved. For example, RBbtn stated, “I don’t think I would do it again. It’s alright but 

it’s just a bit hard. Yeah we get our Certificate II from it and yeah. I’ll always remember 

it. It’s my first job so yeah”. 

Influences of others in decision-making. Statements from the interview 

transcripts that were coded under the themes and subordinate themes relating to the 

influences of others in decision-making are shown in Appendix N. One of the themes to 

emerge from the interview data was participants thinking about the effect of their 

decisions on others. An example of this is when NMctn commented, “Yeah like if it’s 

important or it’s going to benefit me or benefit someone else or not, yeah. Family, 

probably family, yeah”. At the commencement of the social enterprise, participants 

referred to the positive effect of gaining a place in the social enterprise and how it 

would help them and their families start to move forward with their lives. This trend 

continued in the exit interviews. CWbtn described this process, “Yeah a lot of my 

decisions are family oriented. So, if I’m going to select to do something I must look at 

the consequences it’s going to have therefore on the house that we live in, my missus, 

my kids and everything like that”. At the exit point of the social enterprise, participants 

were also likely to discuss their decisions and how they would like to make their Youth 

Trainer and other BoysTown staff proud by continuing to work and making progress 

with their lives. ATctn explained, “They really encouraged me and told me that I was 

doing great and I felt like they really believed me and I didn’t want to let them down. 
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The other theme to emerge was active help-seeking. Participants saw their 

families as a source of help with their decision-making throughout their time at 

BoysTown. JIctn described the reasons for seeking help from family, “Yeah I’ve 

matured a lot, yeah. I choose which friends to hang around and that, yeah. I try to make 

the right decision. I would usually go for help from my parents or my older brother 

because he was bad when he was younger too, real bad, picked himself up and that, 

yeah. He’s 30 now”. Participants were more likely to seek help for decisions after 

participating in BoysTown’s social enterprises, particularly from BoysTown Youth 

Trainers. TGbtn provided the following example, 

“Oh, (my Trainer), kind of, helped me as well ‘cause I’ve always, like, still 

getting in trouble when I first started and I’ve been pulled up, like, in the 

shops and that when I was with (my Trainer), like, with the work crew. Just, 

like, asking questions and that and telling me to behave myself and that. (My 

Trainer) is just, like, why don’t you just stop hanging around (inaudible 

02:25). So, then I started doing that. And, he explained it to me, like, what if 

I didn’t have a job and that, like, going from having a job to nothing again 

and all that stuff.” 

Summary comment. Significant differences in the decision-making items were 

found across time. In particular, significant differences were seen between participant 

subgroups based on sex, work history of parents and length of social enterprise. The 

factor analysis on the decision-making survey items yielded two factors of Decision-

Making Competence and Help-Seeking with Decision-Making. As expected, these 

factors improved significantly from the entry to exit points of the social enterprises. The 

themes from the interviews indicated that participants were taking more time with their 

decision-making by assessing their options, managing their emotions and then 
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evaluating their decisions. In addition, participants also were actively seeking help 

during the process and were thinking about the consequences of their decisions 

particularly in relation to others. Altogether, the quantitative data and qualitative themes 

show support for the hypothesis that the decision-making processes of young people 

would positively change during their time in BoysTown’s social enterprises. 

How do Agency, Aspirations and Decision-Making Interact To Influence the 

Transition of Marginalised Youth to Full-time Employment, Education and 

Training Outcomes? 

Frequency of outcomes. Exit data information about outcomes was collected 

for 152 participants. The frequency of these outcomes is shown in Table 19.  

 

Table 19  

Types of Outcomes for Participants 

Outcome Number Percent 

Full-time outcomes   

Full-time employment 84 55.26% 

Full-time education 11 7.24% 

Full-time training 2 1.32% 

Other positive outcomes   

Part-time employment 19 12.50% 

No outcomes   

Receiving further job search assistance from BoysTown 12 7.89% 

Not working due to disability 4 2.63% 

Stay-at-home parent 1 0.66% 

In prison 1 0.66% 

No outcome – specific details unknown 18 11.84% 

 

The most common outcome measured for participants was full-time employment 

followed by part-time employment. When information was gathered about the details 

for participants who did not achieve an outcome and were not being further assisted by 

BoysTown, the reasons included being unable to work due to disability or illness, being 

in prison and being a stay-at-home parent. 
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Kruskal-Wallis tests. A series of Kruskal-Wallis tests was conducted to 

determine whether the type of outcome achieved varied as a function of different 

demographic details. Specifically, these tests were implemented to determine if 

participants’ achievement of full-time outcomes, other positive outcomes or no 

attainment of outcomes varied as a result of their sex, Indigeneity, detention history, 

personal employment history, employment history of parents, school completion level, 

and length of social enterprise. Two of the independent variables had a significant effect 

on the dependent variables: sex (male or female) and length of social enterprise (12 

months or 13 weeks). The Kruskal-Wallis test results are reported in Table 20. 

 

Table 20  

Kruskal-Wallis Test Results 

 

Independent variable H p 

Sex 6.10 .047 

Indigeneity 4.77 .092 

Detention history 4.30 .117 

Personal employment history 4.10 .129 

Employment history of parent 2.82 .244 

School completion 1.33 .514 

Length of social enterprise 20.87 <.001 

 

A Kruskal-Wallis test revealed that sex had a significant effect on participants’ 

achievement of full-time outcomes, other positive outcomes or no attainment of 

outcomes [H(2) = 6.10, p = .047]. Post-hoc z-tests revealed that female participants 

(26.67%) were significantly more likely than male participants (9.84%) to have other 

positive outcomes, p < .05. The group proportions are displayed in Table 21. 
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Table 21  

Outcomes for Male and Female Participants 

Outcome Group Sex 

 Male Female 

 N % N % 

Full-time outcomes 80 65.57% 17 56.67% 

Other positive outcomes 12 9.84% 8 26.67% 

No outcomes 30 24.59% 5 16.67% 

 

A Kruskal-Wallis test revealed that the length of the social enterprise had a 

significant effect on participants’ achievement of full-time outcomes, other positive 

outcomes or no attainment of outcomes [H(2) = 20.87, p < .001]. Post-hoc z-tests 

revealed that participants who had participated in the 12-month social enterprises 

(77.63%) were significantly more likely than those who participated in the 13-week 

social enterprises (50.00%) to have full-time outcomes in employment, education or 

training, p < .05. Meanwhile, participants in the 13-week social enterprises (25.00%) 

were significantly more likely to have other positive outcomes in part-time employment 

than participants in the 12-month social enterprise (1.32%), p < .05. The group 

proportions are displayed in Table 22. 

 

Table 22  

Outcomes for Participants who were 12-month Enterprises and Participants who were 

in 13-week Enterprises 

Outcome group Length of social enterprise 

 12-months 13-weeks 

 N % N % 

Full-time outcomes 85 77.63% 83 50.00% 

Other positive outcomes 2 1.32% 36 25.00% 

No outcomes 28 21.05% 48 25.00% 
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Discriminant analysis. Eight factors emerged from the principal components 

analysis that showed significant change across time. A discriminant function analysis 

was performed using these eight factors as predictors of memberships in three groups. 

The first of the three groups of membership was full-time outcome, which included full-

time employment, education and training outcomes. The second of the groups was other 

positive outcome, referring to participants who were in part-time employment. The third 

group, no outcome, referred to participants who had not achieved either of the other two 

outcomes.  

The eight agency, aspirations and decision-making factors that emerged from the 

principal component analyses and were found to have increased significantly in the 

ANOVA and Welch F-ratio tests were used as the predictor variables in the 

discriminant analysis. Means and standard deviations for the predictor variables across 

each outcome group are shown in Table 23. 

 

Table 23  

Means and Standard Deviations for Predictor Variables across Outcome Groups 

Predictor variable Outcome variable 

 Full-time 

outcome 

Other 

positive 

outcome 

No outcome 

Interpersonal and collective agency: 

Mean 

SD 

 

2.94 

.84 

 

2.88 

.91 

 

2.71 

.90 

Personal agency: 

Mean 

SD 

 

3.12 

.55 

 

3.01 

.59 

 

2.83 

.59 

Relational agency: 

Mean 

SD 

 

2.76 

.72 

 

2.91 

.72 

 

2.75 

.62 

Self-reliance: 

Mean 

SD 

 

3.42 

.71 

 

2.97 

.82 

 

3.27 

.74 
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Predictor variable Outcome variable 

 Full-time 

outcome 

Other 

positive 

outcome 

No outcome 

Likelihood of job, life and financial 

autonomy and success: 

Mean 

SD 

 

 

3.25 

.65 

 

 

2.69 

.75 

 

 

2.78 

.64 

Importance of life autonomy and job 

and financial success: 

Mean 

SD 

 

 

3.56 

.53 

 

 

3.44 

.65 

 

 

3.30 

.48 

Decision-making competence: 

Mean 

SD 

 

3.23 

.48 

 

2.74 

.51 

 

2.93 

.48 

Help-seeking with decision-making: 

Mean 

SD 

 

2.64 

.57 

 

2.74 

.62 

 

2.60 

.71 

 

The discriminant analysis was performed for participants who had completed an 

exit survey and for whom outcome data had been available. Of the original 175 exit 

survey cases, 34 were excluded from the analysis due to missing data in relation to 

outcomes and predictor variables. The remaining 141 cases were comprised by 93 full-

time outcomes, 17 other positive outcomes and 31 instances of no outcomes. The 

assumption of homogeneity of variance-covariance matrices was met where the similar 

log determinants ranged from -10.05 to -11.76 and the Box’s M statistic of 102.67 and 

F = 1.21 was not significant, p = .105. Correlations between the predictor variables 

were less than .65 indicating there was no multicollinearity.  

Visual inspection of the P-P plots and histograms relating to the individual 

factors at each level of the outcome variable alluded to the possibility of the multivariate 

normality assumption being violated. However, the Kolmogorov-Smirnov test of 

normality supported the suggestion that the factors contained non-normal data. 

Transformations were attempted on the data to address this issue. Prior to the 

transformations, the data were reversed due to the negative skewness of the distributions 
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and the transformation methods being suitable for positively skewed data. The log 

transformations were used on the data. However, the Kolmogorov-Smirnov test of 

normality remained significant after the transformations. This test continued to show 

significant results when the square root and inverse transformations were used 

separately on the data. Based on these data, the original factors prior to transformation 

were used in further analyses. 

Significant mean differences were observed for two of the predictors on the 

outcomes variable. Specifically, the means for decision-making competence differed 

significantly across the dependent variable,  = .87, F(2, 138) = 10.34, p < .001. In 

addition, significant differences were observed in the means for likelihood of job, life 

and financial autonomy and success,  = .88, F(2, 138) = 9.28, p < .001. 

Two discriminant functions were revealed in the analysis. The first explained 

81.50% of the variance, canonical R
2
 = .19, and the second explained 18.50% of the 

variance, canonical R
2
 = .05. In combination, the two functions accounted for 

significant differences between the factors,  = .77, 2
(16) = 36.10, p = .003. The 

second function on its own did not account for significant differences between the 

factors,  = .95, 2
(7) = 7.14, p = .415. Closer inspection of the standardised canonical 

discriminant function coefficients (see Table 24) revealed two predictors had loadings 

greater than .40 in the first discriminant function. These predictors were decision-

making competence (.711) and likelihood of job, life and financial autonomy and 

success (.625).  
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Table 24  

Standardised Canonical Discriminant Function Coefficients with Discriminant 

Functions 

Predictor variable Function 

 1 2 

Interpersonal and collective agency -.260 .110 

Personal agency .161 1.045 

Relational agency -.341 -.234 

Self-reliance -.001 -.655 

Likelihood of job, life and financial autonomy and success .625 -.024 

Importance of life autonomy and job and financial success -.204 .513 

Decision-making competence .711 -.337 

Help-seeking with decision-making -.032 -.178 

 

Participants who achieved full-time outcomes (M = 3.23, SD = .48) were more 

likely to show decision-making competence where they used the processes of 

information gathering and comprehension, integration of personal values and control of 

emotions, in comparison to participants who achieved other positive outcomes (M = 

2.74, SD = .51) and those who had not achieved outcomes (M = 2.93, SD = .48). 

Furthermore, participants who obtained full-time outcomes (M = 3.25, SD = .65) 

perceived themselves as being more likely to obtain a job with good income and status, 

financial success and life and job autonomy, compared to participants who achieved 

other positive outcomes (M = 2.69, SD = .75) and those who did not achieve an outcome 

(M = 2.78, SD = .64). 

A cross-validation process was used to assess the stability of the classification 

process. This process showed 70.20% of the grouped cases were correctly classified. 

The cross-validated classification showed that 66.70% of the cases were correctly 

classified. 

Qualitative treatment: Constant comparison method. The superordinate 

themes of conditions where change occurs, personal development and work were used 
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to categorise the themes that emerged from the qualitative interviews. The superordinate 

themes, themes and subordinate themes from the qualitative data are shown in Table 25.  

 

Table 25  

Themes from the Interviews Regarding Outcomes 

Superordinate theme Theme Subordinate theme 

Conditions where 

change occurs 

Opportunity BoysTown providing opportunity and 

participant deciding to take it 

BoysTown providing opportunity and 

placing participant in the opportunity 

Opportunity found by participant 

Environment Welcoming and supportive 

environment provided by BoysTown 

Feeling comfortable in the 

environment 

Personal 

development 

Positive change Increasing maturity 

Reducing antisocial behaviour 

Improving interpersonal skills 

Increasing confidence 

Reducing drug and alcohol use 

Work Own views of work Starting work 

Keeping busy because of work  

Wanting to work 

Working and earning instead of 

receiving benefits  

Engaging with work 

Developing work ethic and routine 

Views of others on 

participants in 

BoysTown 

Perceiving positive views from family 

 

Conditions where change occurs. Statements from the interview transcripts that 

were coded under the themes and subordinate themes relating to the conditions where 

change occurs are shown in Appendix O. According to the interview data, the 

conditions for change to occur depend on opportunity being available and the type of 

environment. Participants viewed the social enterprise opportunity as a chance to move 

forward and gain work skills while getting a wage. For the majority, their BoysTown 
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Employment Consultant or Youth Worker had mentioned the social enterprise to them 

and the availability of positions. These participants then made the decision to apply and 

take the position in the social enterprise. For other participants, their Employment 

Consultant discussed the opportunity with them and then placed them in the social 

enterprise. Other participants described how they discovered the opportunity and asked 

BoysTown to place them in the social enterprise. A small number of participants stated 

that their siblings, cousins, uncles and friends were in the social enterprise and then they 

asked BoysTown if there was an opportunity to be placed in the enterprise. 

Participants also spoke about the environment in BoysTown. The first 

observation of participants when they commenced their social enterprise was that the 

environment was different from school. This was particularly important for participants 

who did not complete school and who preferred to work outdoors instead of studying at 

a desk in the classroom settings of school. After experiencing the social enterprise, 

participants described how they felt comfortable in BoysTown. For example, ESbtn 

stated, “Just working. You work anywhere for a while and then you feel a part of it”. 

Some participants said this was due to staff members being welcoming, respectful, 

accepting and supportive, as well as the process of work facilitating the integration of 

participants into the BoysTown environment. CWctn commented, “The environment at 

BoysTown is very welcoming. The atmosphere and the people. No one had ever made 

me feel un-welcome in BoysTown”. While most of the comments regarding the 

environment were positive, some participants stated that the social enterprises were too 

supportive or lenient. This was particularly the case when they felt that other 

participants in their team were being given too many chances to stay in the social 

enterprises despite their infrequent attendance or disruptive behaviour. 
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Personal development. Statements from the interview transcripts that were 

coded under the themes and subordinate themes relating to personal development are 

shown in Appendix P. The main theme regarding personal development was the 

positive change participants saw in themselves. These concepts came from the exit 

interviews as participants reflected on their time at BoysTown. The majority described 

their increasing maturity in terms of their personality, attitude, outlook and behaviour. 

They also spoke about a decrease in their antisocial behaviour. This was linked to better 

anger management skills which then flowed onto less aggressive behaviour in public 

and especially towards other people. Some participants described an improvement in 

their interpersonal skills. The benefits of this change ranged from lower anxiety in 

crowds to communicating better with people. This also was linked to participants who 

felt more confident in general. For some young people, the reduction in the misuse of 

illicit drugs and alcohol was an important change. 

Work. Statements from the interview transcripts that were coded under the work 

themes and subordinate themes are shown in Appendix Q. The superordinate theme of 

work contained the themes of own views of work and views of others. The subordinate 

theme that occurs throughout the social enterprises is participants having a desire to 

work. At the beginning of the social enterprise, participants were discussing the notion 

of starting work. For some, it was to be their first job and they were keen to start 

working. Some participants described their desire to work as a means of dealing with 

boredom when not working. Furthermore, participants discussed how they found 

themselves in trouble when they were bored and that working would keep them busy, 

and therefore, out of trouble. This notion of positive prevention continued in interviews 

when participants were exiting the social enterprise. For example, JIctn mentioned, 

“Yeah, everyone’s the same way yeah. Everyone’s, I don’t know – because now 
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everyone’s working they don’t have time to go around and do dumb stuff”. At the entry 

point, some discussed the desire to work but that they had not been able to obtain work 

due to lack of experience or qualifications. At the exit point, participants spoke about 

the desire to continue working. Furthermore, they described at the end of their social 

enterprise the personal value they placed on work where they wanted not to be reliant 

on Government support benefits. Examples of this shift towards wanting to work 

include: 

 “I thought it was good. Better than being on Centrelink and doing nothing.” 

(BBctn); 

 “Yeah, I’ve learnt that it’s good to get honest money, yeah. I was getting 

money from Mum always going to Centrelink and all that.” (KMctn);  

 “Because I really don’t want to live off Centrelink because I’m used to 

getting, like, money every week and I don’t want to go back to going to 

Centrelink and that. And, yeah, I just want to keep earning money and that. 

Get out of the house.” (RBbtn); and 

 “Yeah, I’m a lot more happier. Just the steady income. Instead of waiting for 

my pay cheque every fortnight from Centrelink. It’s just more steady. It’s 

good being outside of the house all the time.” (WFctn). 

Participants spoke about the process of engaging with work throughout their 

time in the social enterprise. Some struggled with working for five days each week 

because they had never worked previously. They also had difficulties with the routine of 

work. Participant WGctn commented, “Routine, yeah. I’m finding it very hard”, KBbtn 

explained, “I don’t know, hey. It was just new. It was all new to me, yeah.”, and NFctn 

mentioned, “I really didn’t like work at the beginning because I never did work. Yeah. 

The first time I’ve worked”. Their engagement was assisted by group workshops on 
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employability skills such as communication and teamwork, encouragement from the 

Youth Trainer, relationship-building in the team and pride in earning a wage. The 

development of work routine and ethic stemmed from this engagement with work. 

Participants described their work routine as arriving at work on time and remaining at 

work. Their work ethic was described as the job etiquette and working well throughout 

the day. 

Families and parents were positive about participants working in BoysTown’s 

social enterprises. In cases where participants were not estranged from their parents, 

there were positive views from the parents in relation to their sons and daughters being 

in the social enterprises. These views were held regardless of whether or not the parents 

themselves had a history of work or welfare. The reasoning behind these positive views 

was that participants were earning money and keeping busy. Examples of statements 

coded under this theme include: 

 “Yeah, my Dad said it’s better than me sitting at home.” (MDctn); 

 “My parents and sister work. I told them about this job and they’re happy 

about it. They’re glad I’m not sitting at home doing nothing.” (DTctn); 

 “Yeah she is really proud of me. Not getting into trouble and that.” (SMctn); 

and 

 “Yeah, my family are proud yeah, because now they can see that I’m doing 

something good.” (JIctn). 

Summary comment. The most common outcome for the group was full-time 

outcomes, particularly full-time employment. Differences in the achievement of 

outcomes were seen across participant groups. Females and those in the 13-week 

enterprises were more likely to achieve positive outcomes in part-time employment. 
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Participants in the 12-month social enterprises were more likely to achieve full-time 

outcomes.  

The discriminant analysis on the eight agency, aspirations and decision-making 

factors indicated that the participants who achieved full-time outcomes were more likely 

to show decision-making competence and perceive themselves as more likely to obtain 

a job with good income and status, financial success and life and job autonomy, 

compared to participants who achieved other positive outcomes and those who did not 

achieve an outcome. The themes from the qualitative analyses indicated that participants 

were aware of how they could achieve their outcomes. Specifically, they spoke about 

the conditions they needed for positive change to occur, specific changes in themselves 

and shifts in their views and their family’s views about work. Altogether, the 

quantitative data and qualitative themes provide some support for the hypothesis that 

the agency, aspirations and decision-making of young people would interact positively 

to assist them to achieve full-time outcomes in employment, education and training. 

Summary of Findings 

Significant changes in participants’ agency were found across time in the social 

enterprises. Specific differences between participant groups also were found depending 

on their personal work history, work history of their parents and length of their social 

enterprises. Significant differences were not found for the participant groups based on 

sex, Indigeneity, detention history and school completion. Agency of participants was 

comprised by the factors of Interpersonal and Collective Agency, Personal Agency, 

Relational Agency and Self-Reliance. These factors increased significantly from entry 

to exit and the qualitative data supported these findings. Participants displayed 

interpersonal and collective agency through accessing positive social networks and 

working positively in a team environment. Personal agency and self-reliance was shown 
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as participants used their own efforts and internal locus of control. Relational agency 

was demonstrated through young people valuing training and learning and also 

increasing their experience and skills. These findings provided support for the 

hypothesis that the agency of participants would improve as they progressed through 

BoysTown’s social enterprises. 

Significant improvements also were found in the importance participants placed 

on aspirations and on the likelihood of achieving them across time in the social 

enterprises. In addition, significant differences were found between participants based 

on the work history of their parents and the length of their social enterprises. The 

concept of aspirations was comprised by the following factors, Likelihood of Job, Life 

and Financial Autonomy and Success, Importance of Life Autonomy and Job and 

Financial Success, and Likelihood of Job Autonomy and Aspirations of Owning 

Expensive Possessions. The first two factors showed significant improvement from the 

entry point to the exit point of the social enterprises. The themes from the interviews 

indicated that participants were working towards similar aspirations mentioned in the 

factors, including work, education, training and life aspirations. Further analysis showed 

that participants valued possessions such as owning a house and a car and were working 

towards ceasing drug and alcohol misuse. While participants were displaying various 

forms of agency in working towards aspirations, they were also aware of their current 

barriers and potential barriers to the attainment of their aspirations. Altogether, the data 

provided support for the hypothesis that aspirations of young people would improve as 

they participated in BoysTown’s social enterprises. 

Significant changes in the decision-making items were seen across time. In 

particular, significant differences were seen between participant subgroups based on 

their sex, work history of their parents and length of their social enterprise. Specific 
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differences were not found for the participant groups based on Indigeneity, detention 

history, work history and school completion. The decision-making of participants was 

comprised by the Decision-Making Competence and Help-Seeking with Decision-

Making factors. These factors increased significantly by the time participants exited the 

social enterprises. The themes from the interviews aligned with the findings of the 

quantitative data analysis. Specifically, participants were more likely to assess their 

options, manage their emotions, evaluate their decisions, seek help from others and take 

into account the consequences of their decisions for other people. The findings provided 

support for the hypothesis that the decision-making of participants would improve as 

they progressed through BoysTown’s social enterprises. 

Full-time outcomes, particularly full-time employment, were the most common 

outcome achieved by participants. Differences occurred across participant subgroups. 

Female participants and those in the 13-week enterprises were the participant subgroups 

more likely to achieve positive outcomes in part-time employment. Participants in the 

12-month social enterprises, compared to participants in 13-week enterprises, were 

more likely to achieve full-time outcomes.  

The eight agency, aspirations and decision-making factors that increased 

significantly were used as predictor variables in a discriminant analysis to determine the 

predictors of full-time outcomes. The participants who displayed decision-making 

competence and also held a belief that they could achieve their aspirations regarding 

job, life and financial autonomy and success were significantly more likely to obtain 

full-time outcomes in employment, education or training. The achievement of these 

outcomes was assisted by the opportunity being provided by BoysTown in a supportive 

and welcoming environment. Participants also noted their personal development in 

these conditions as well as their positive views and those of their family towards work. 
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Altogether, these findings provided partial support for the hypothesis that agency, 

aspirations and decision-making would interact significantly to assist participants to 

attain outcomes in employment, education and training. 
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CHAPTER FIVE 

Discussion 

Findings of this research supported experimental hypotheses that young people’s 

agency, aspirations and decision-making would change positively during their time in 

BoysTown’s social enterprises. Further, they presented general support for an 

overarching hypothesis that their interaction would influence participants’ achievement 

of full-time employment, education and training outcomes following their engagement 

in the enterprises, albeit that changes in agency did not form part of the predictive 

configuration.   

Various aspects of participants’ agency, aspirations and decision-making 

improved from commencement to exit in their social enterprises. However, variation in 

relation to participants’ sex, Indigeneity, detention history and level of their school 

completion did not associate with improvement in participants’ agency, suggesting that 

regardless of differences in these areas, youth were open to positive effects from their 

social enterprise on their capacity to act on their surrounding world with regards to their 

goals. In contrast, differences found in participants’ agency were associated with their 

work history prior to joining the social enterprises, their parents’ work history and with 

the length of their social enterprise.  

An absence of a work history was beneficial rather than harmful in relation to 

the agency outcome. Those with no work history considered themselves from the start 

of their program as having good teamwork skills, actively accessing appropriate 

resources and planning for the future. Similarly, on midpoint measures, their self-

evaluations indicated greater likelihood that they were making personal choices, using 

their planning skills and developing individual abilities and skills to get what they 

wanted and needed. This positive trajectory continued through to the end of the social 
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enterprises where they were better positioned in relation to seeking help – indicators of 

constructive social capital building through opportunities for conducive interactions in 

the work-based environment. The social enterprises provided the opportunity to 

building their social capital and personal agency as well as other forms of agency. 

Young people who came from intergenerational unemployment had lower 

agency at the entry point of the social enterprise, than young people who grew up in 

homes where their parents worked, when it came to letting others know what they need, 

seeking the advice of others, cooperating with others and being nice to others in order to 

reach their goals. They were also less likely at midpoint and exit to know when to ask 

others for help or to let others know what they need in order to reach their goals. This 

may have stemmed from the lack of social and cultural capital in their lives which 

would normally be passed down from one generation to the next, but their parents did 

not have the social and cultural capital because they lack work history. Conversely, 

young people from intergenerational unemployment, in comparison to youth who were 

not from intergenerational unemployment, were significantly more likely to be highly 

motivated to achieve their goals at the midpoint of the social enterprise. The 

microsystems of the social enterprises was keenly utilised by this group to increase 

motivation. 

Differences also were found between young people who were in 13-week social 

enterprises and those in 12-month enterprises. Overall, young people in the 13-week 

social enterprises had higher agency at the commencement point. This may be 

indicative of the selection criteria that allowed young people with more severe barriers 

and perhaps low agency, to be included in the 12-month social enterprises in order to 

have more time with them to address their barriers. At the midpoint and exit points, they 

were more likely to look for different ways to achieve their goals, do whatever they 
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could to achieve their goals, know when to ask for help, let others know what they need 

and want and achieve their goals by being nice to others. The time in the social 

enterprises gave young people in the 12-month enterprises even more skills and 

increased self-confidence to continue their self-reliance in working towards their goals. 

These young people were more likely to get what they want and need by relying on 

their own efforts and abilities throughout the enterprises. They were also more likely to 

perceive their team as cooperating and planning carefully at the mid and exit points. By 

exit, they were more likely to manage their lives properly. 

In relation to the different types of agency that changed, categories of 

interpersonal and collective agency, personal agency, relational agency and self-reliance 

emerged as key personal areas of significant enhancement. The interpersonal and 

collective agency of young people increased around the social support networks they 

had formed and the activities they had participated in as part of their social enterprise 

team. This combined form of agency appears to have its foundation in the concepts of 

cooperation and relationships with others through the opportunities in the social 

enterprises for personal goal setting within a team work environment. These 

opportunities also focused on personal development where young people were taught 

the value of personal effort and linking this effort to achievement. Personal agency 

developed as they came to recognise and capitalise on positive consequences associated 

with their own burgeoning capabilities and effort, as did relational agency from 

increasing confidence developed through the strategic practical advantages accruing 

from the newly-formed relationships involved in training, learning and experiencing 

work. While most of the themes from the interviews were positive, there were 

comments about how the level of control in their personal agency was consistently high 

from start to exit. In addition, while engaging with a team was a prominent theme, 
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young people also noted that there were times when people within the team did not get 

along with each other. It appeared that young people recognised that team processes are 

dynamic. Through team building and work, the young people then developed team 

goals which they actively worked towards. 

The aspirations of young people changed as well. In particular, young people 

placed more importance on aspirations and believed they could achieve them as they 

moved through the social enterprises. Differences were found in the aspirations of 

participants depending on their parents’ work history and the length of their social 

enterprise. Specific differences were not found for the participant groups based on sex, 

Indigeneity, detention history, work history and school completion.  

For young people who came from intergenerational unemployment and those 

who did not, the significant differences in aspirations were at the commencement of the 

social enterprises. Young people who came from intergenerational unemployment 

placed less importance on aspirations of life autonomy, job status, job income and 

financial success. They also had less belief in their ability to achieve aspirations of 

expensive possessions, life autonomy, job status, job autonomy and financial success. 

This may be linked to their lack of role models with a work history who would normally 

foster an environment where their young people are encouraged to work, value 

aspirations and actively work towards achieving these aspirations. The social enterprises 

introduced these young people to work role models who provided a work environment 

that focused not only on the present tasks but also the future of the team and the young 

people. 

The aspirations also differed for young people who were in 13-week social 

enterprises and those in 12-month enterprises. Overall, young people in the 13-week 

social enterprises had higher levels of aspirations than those in the 12-month 
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aspirations. Young people at the mid and exit point of the 13-week social enterprises 

were more likely to value and believe in the achievement of aspirations regarding job 

income, job autonomy and job status. At the exit point they were more likely to believe 

that they could achieve the aspirations of life autonomy and financial success. These 

participants also had higher levels of aspirations at entry, particularly in relation to the 

importance of life autonomy and financial success and the likelihood of gaining 

expensive possessions and life autonomy. Again, this may be indicative of the selection 

criteria that allowed young people with more severe barriers to be included in the 12-

month social enterprises in order to have more time with them to address their barriers. 

These young people would then have lower aspirations and would need more assistance 

in honing the aspirations processes. 

Overall, the participants studied here were optimistic that they would transition 

into work and had come to place significantly more importance and belief around 

possible futures such as achieving reasonable incomes and status from a job, and of 

having financial success and life autonomy. They talked positively of their current 

aspirations and considered that they now had strategies to recognise and deal with likely 

impediments to achieving them. In each of these future-orientations, the changes in the 

outlooks of youth were marked, suggesting important engagement effects in their 

experience of opportunities in the various social enterprises. 

Results further indicated significant and positive changes as young people 

accounted differently across the measures for their decision-making competence and 

help-seeking. Differences were found in the decision-making of participants depending 

on their sex, parents’ work history and the length of their social enterprise. Specific 

differences were not found for the participant groups based on Indigeneity, detention 

history, work history, and school completion. Females in comparison to males 
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demonstrated higher decision-making skills throughout the social enterprises. They 

were more likely to comprehend their situation and to place importance on their values 

when making decisions at the mid and exit points. At entry, they were more likely to 

seek and use assistance from others when making decisions. This may be related to the 

females in this groups being less likely to take part in risk-taking behaviours than the 

males. Despite coming from the same lower socio-economic backgrounds, female youth 

were still more likely to take a more considered approach to decision-making, 

particularly with regard to their future. 

For young people who came from intergenerational unemployment and those 

who did not, significant differences in decision-making occurred throughout the social 

enterprises. At entry, young people who came from intergenerational unemployment 

had poorer decision-making skills than those who came from homes where their parents 

worked. Throughout the social enterprises, young people who did not come from 

intergenerational unemployment were more likely to seek and use help from others with 

their decision-making. This new access to social capital through the enterprises 

empowered people with their decision-making so that they now valued the assistance 

from others. 

For young people who were in 13-week enterprises and those in 12-month 

enterprises, the significant differences in decision-making occurred throughout the 

social enterprises. At entry, young people in the 13-week social enterprises had better 

decision-making skills than those in the 12-month enterprises. Throughout the social 

enterprises, the young people in the 13-week social enterprises were more likely to seek 

and utilise assistance from others. In addition, they were more likely to place 

importance on their values in the decision-making process at the midpoint. On the other 

hand, young people in the 12-month social enterprises, compared to those in the 13-
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week enterprises were more likely to obtain information, ensure they understood the 

information, place importance on their values, and feel in control when they were 

making decisions at the exit point. The longer enterprises gave its participants the 

opportunity to gain better personal skills in their decision-making, but they were not yet 

ready to seek assistance with these processes. Essentially, their recognition of social 

capital had assisted with their agency and aspirations but not their decision-making. 

These young people may have viewed decision-making as a personal process of which 

control was an important component. While control in agency and aspirations were 

negotiated to reach goals, the control in decision-making was perhaps associated more 

with everyday life and not necessarily directly with the achievement of goals. 

These young people at their final assessment were discussing processes 

underpinning how they made decisions. They spoke of identifying and prioritising 

options, recognising the sometimes-insidious interplay of emotions and clear thinking, 

managing their emotions in the interest of more considered and rational thinking and 

evaluating decisions in terms of their outcomes. Mostly, this was qualitatively different 

from their first measures where impulsivity and self-determination had dominated, 

again suggesting that their experiences in becoming more employable through the social 

enterprises were broadly shaped to include personal awareness, growth and healthy 

prospective actualisation. However, impulsivity in decision-making was still present for 

some young people throughout their time in the social enterprises. These were also the 

young people who entered the social enterprises with an already high level of self-

reliance and had a strong belief in themselves. This self-belief had helped them to cope 

with their marginalisation prior to their commencement in the social enterprises. Based 

on their experiences, it was not easy to seek assistance and they did not see the value in 

considered decision-making when their impulsive tendencies had served them well in 
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coping with their situation. For others, the opportunities for improved decision-making 

seem to have nurtured more empathic socialisation, as evident in the themes that 

emerged illustrating that these young people had become more thoughtful about the 

effects of their decisions on others, and perhaps more pragmatically, of benefits when 

making decisions in being more open to seeking ideas and assessments from others. 

Thus, at the end of their social enterprise journey the majority of these youth had 

become more reflective, consultative and deliberate in their decision-making. 

The most common outcome for the group was full-time outcomes, particularly 

full-time employment. The young people who did not achieve full-time outcomes had 

instead obtained part-time employment, were being assisted to find employment, went 

to prison, became a stay-at-home parent, or were not working due to disability or ill 

health. Differences in the achievement of outcomes were seen across participant groups. 

Young people in the 12-month social enterprises were more likely to achieve full-time 

outcomes in employment, education and training. This may be due to the longer time 

allowed to address the personal barriers to employment and education. It may also be 

due to the accredited qualification in the social enterprise that builds cultural capital and 

makes the transition to employment or further education more attainable. Differences in 

the achievement of full-time outcomes were not seen in the participant groups based on 

sex, Indigeneity, work history, parent’s work history, detention history, or school 

completion. However, positive outcomes in the form of part-time employment were 

more likely to be achieved by female participants and those in the 13-week enterprises.  

Given the clarity of findings that each of the three variables of cognitive-

motivational development independently changed during youths’ participation in the 

social enterprises, it is unsurprising that they came together as an interactive predictor of 

the employment, education and training outcomes. However, the prediction was not as 
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anticipated in that agency is not represented in the configuration. This may be because it 

was difficult to determine an overall effect of agency among the numerous types of 

agency that were entered into the prediction. Rather, aspirations and decision-making 

were associated with these outcomes. Specifically, those who obtained full-time 

employment, education or training outcomes were participants who had the combination 

of improved decision-making competence and belief in ability to achieve aspirations 

concerning achieving job, life and financial success. 

The superordinate themes from the interviews with the young people explored 

the conditions where they thought change could occur for them, their personal 

development and the concept of work. Different situations occurred where young people 

had the opportunity to participate in the social enterprises. First, the opportunity was 

taken by the participant after it was offered to them by staff associated with the social 

enterprise. Second, the participant found the opportunity, and third, staff associated with 

the social enterprise found the opportunity and placed the participant in the social 

enterprise. The environment was a strong feature in the conditions for change where 

young people stated they felt comfortable in the social enterprises and felt supported. 

The personal development focused on the specific changes in the young people, such as 

improvements in maturity, interpersonal skills and confidence, while also experiencing 

reductions in antisocial behaviour and substance misuse. The concept of work revolved 

around the young people’s views on wanting to work and also the positive views of 

their families. 

Within the limitations of the study, there are important indications from the data 

about how the changes occurred that enable discussion about the generally positive 

variation that occurred over time as these youth from initial positions of transitional 
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failure moved toward more positive futures. This discussion is structured sequentially 

around the four experimental hypotheses. 

Agency of Young People in the Social Enterprises 

Important indications emerged from the data about how the changes occurred in 

the cognitive-motivational aspects of their character. Notably, in each area there are 

profile effects such that advances appeared in sub-routines of each variable and often at 

different levels. For instance, agency shifted in multiple ways reflected in changes 

within and beyond the changing individual.  

One of the interesting findings was that young people with no work history prior 

to starting with BoysTown had higher levels of agency at various points of the social 

enterprises in comparison to those who had previously worked before commencing with 

BoysTown. If working or being employed facilitates agency in people, then it would be 

assumed that young people with a work history would have more agency than young 

people with no work history. However at entry, the young people with no work history 

were more likely to plan carefully and access appropriate resources to reach personal 

goals and utilise teamwork to achieve collective goals. One explanation for this finding 

is that the young people who had worked prior to joining the social enterprises may had 

experienced a drop in their agency after being unemployed, especially when their 

previous experience of work had enhanced their agency. Furthermore, young people 

with no work history may have been trying to obtain employment by using components 

of personal, relational and collective agency in their search for work, and they viewed 

the enterprise as the opportunity to make the transition to employment. At the midpoint, 

the personal agency improved faster for those who had no previous work history. This 

may be due to the fact that they were experiencing sustained work for the first time and 

the opportunities for change were more enhanced than for the group who had worked 
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previously because they have already experienced the benefits of agency associated 

with work. At the exit point, young people with no work history had also developed 

aspects of interpersonal agency at a faster rate than young people with a previous work 

history. By knowing when to ask others for help and actively seeking assistance to reach 

their goals, these young people were demonstrating an increase in their social capital. 

This is consistent with Putnam’s (2001) definition of social capital and Berzina’s (2011) 

description of bonding social capital which focuses in the internal relationships that 

individuals have in their networks. Young people with a prior history of working may 

have already experienced enhanced social capital and the associated increases in 

agency, and so their experience in the social enterprise was not as new and exciting for 

them. 

As expected, young people who came from intergenerational unemployment had 

lower agency at the entry point of the social enterprise than young people who grew up 

in homes where their parents worked. This was especially the case when it came to 

aspects of interpersonal and relational agency. The low levels of interpersonal and 

relational agency at entry may have stemmed from a lack of social capital in the family 

lives and their limited work histories. Young people who grew up in homes where their 

parents worked may have observed or heard their parents talk about their work and the 

people at their workplace, which in turn would give them added knowledge about social 

capital, the extent to which it works and how it can be developed and enhanced. This 

could then be transformed into skills that enabled them to let others know what they 

need, seek the advice of others, cooperate with others and be nice to others in order to 

reach their goals. Young people from intergenerational unemployment did not have this 

experience and therefore lacked the knowledge and skills to build social capital in their 

lives, leading them to have lower levels of interpersonal and relational agency. 
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However, young people from intergenerational unemployment had more personal 

agency, in the form of strong motivation to reach their goals, at the midpoint of their 

social enterprise. This was perhaps due to the new opportunity of the social enterprise 

and the cycle of positive achievement where they reached small goals and then more 

difficult goals which then fostered a belief in themselves and strong motivation to 

achieve their goals. 

Differences also were found in the agency of young people in the 13-week social 

enterprises and those in the 12-month enterprises. At entry, young people in the 13-

week enterprises, when compared to participants in the 12-month enterprises, had 

higher levels of personal, interpersonal, relational and collective agency. This may be 

indicative of the selection criteria that allowed young people with more severe barriers, 

to be included in the 12-month social enterprises in order to have more time with them 

to address their barriers. The group in the 13-week enterprises were more likely to 

display aspects of personal, interpersonal and relational agency, but not collective 

agency, at the mid and exit points. Meanwhile, the group in the 12-month enterprises 

were more likely to demonstrate collective agency at exit. This emphasis on the team 

and its goals may be due to the longer length of time in the social enterprises which 

enhanced opportunities for young people to appreciate the concept of being in a team, to 

develop stronger feelings of connections to their team and to understand the ways of 

working in a team. Also for this group, they were more likely to rely on their own 

personal efforts throughout the social enterprises. The participants in the 12-month 

social enterprises may have had more severe barriers and previously did not access 

successful assistance for their barriers, hence, they were very much reliant on 

themselves to survive. The time in the social enterprises gave these young people even 
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more skills and increased self-confidence to continue their self-reliance in working 

towards their goals. 

Specific differences were not found for the participant groups based on sex, 

Indigeneity, detention history and school completion. For these groups, it may be that 

their marginalised situation is a mediating or moderating factor regarding agency and 

the demographic variables. Through their situations, these participants had developed 

similar coping patterns in their situations and experienced the social enterprises in 

similar ways so that their agency improved at parallel rates. The differences in young 

people commencing with a work history, from intergenerational unemployment and 

those in the 12-month social enterprises stem from their background and also their 

experiences in the social enterprise. The young people who had a previous work history 

may have already experienced enhanced agency in the other jobs which meant they 

experienced the social enterprises and the associated agency differently to those with no 

work history. These experiences of learning may have been positive so there was not 

much change in the experience of agency in another work setting. Young people with 

no prior work history only had their negative learning experiences in schools, so the 

social enterprises represented the microsystems for them to create new and positive 

learning experiences. Alsop and Heinsohn (2005) mention that this is an essential 

component where young people can combine their agency with these new experiences 

to become empowered. This can then enable young people to continue to build their 

agency and empowerment. The young people who came from intergenerational 

unemployment came with lower agency due to their lack of knowledge regarding social 

capital that they missed learning from their parents. The 12-month social enterprises 

enabled the participants to have more time in developing and learning about social 



178 

 

capital and agency. Altogether, it was the prior experiences that determined the learning 

of young people in the social enterprises. 

Interpersonal and collective agency. The young people changed with 

interpersonal and collective agency thereby increasing their ability to develop 

meaningful and productive relationships as a way of working towards and achieving 

their personal goals as well as their shared goals with other people. Significant shifts in 

young people’s awareness regarding the importance of the interactions within these 

relationships provided them with more ways to achieve their outcomes in the social 

enterprises as well as their longer-term aspirations. This was a common theme in both 

the quantitative and qualitative findings. Also, these newly-acquired skills and abilities 

that enable young people to connect, interact and work with other people may well 

extend their microsystems to be exposed to more opportunities for success. The 

resulting increases in the social networks of young people could turn out to be the first 

stages of a positive cycle of engagement, effort and achievement. 

The improved combination of interpersonal agency and collective agency in the 

findings of this research is grounded in the concepts of cooperation and relationships 

with others. Notably, three of the six survey items in the factor analysis that clustered 

onto interpersonal and collective agency revolved around cooperation at an 

interpersonal level to achieve personal goals, and also at a group level to reach 

collective goals. Additionally, qualitative themes revealed that young people considered 

the source of their improved interpersonal agency to be in the relationships and 

perceived support from others, particularly enterprise staff and colleagues, family, and 

friends. Furthermore, the source of their improved collective agency was seen to be in 

the social enterprise team. The improvement in these two types of agency stemmed 
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from the interpersonal and collective opportunities that had occurred when the team 

engaged with the tasks, objectives and discussions of the social enterprises.  

These findings are consistent with the previous work on interpersonal agency by 

Smith et al. (2000) and the research on collective agency by Ibrahim (2006) and Stirling 

& Bull (2001). The construct of interpersonal agency in this study drew from Smith et 

al.’s (2000) research that stated the source of interpersonal agency was not solely within 

the individual but in the relationships between the individual and others. Similar to the 

current study, these relationships with others were then used to achieve personal goals. 

This line of reasoning was extended in Stirling and Bull’s (2001) and Ibrahim’s (2006) 

development of their notions of collective agency, where the source of agency used to 

achieve collective goals, is embedded in relationships with others in a group. These 

findings highlight the need to continue looking beyond the concept of agency 

experienced solely within an individual and more towards the notions of relationships 

with others as a collective and the interpersonal contact used to achieve personal and 

collective goals.  

Clearly data from the study suggest that cooperation and teamwork was 

developed through the types of tasks involved in the work of the social enterprises and 

also the manner in which their completion required group work in planning, acting, 

monitoring, correcting, evaluating and communicating throughout such tasks. This is 

consistent with the findings of Bartlett et al. (2012) where both staff and young people 

in the social enterprises reported that cooperation, teamwork and ownership were 

described as crucial elements for engaging marginalised young people with 

BoysTown’s social enterprises. In addition, young people may have had individual 

involvement in sub-tasks, but the Youth Trainers routinely reminded individuals and the 

group that these sub-tasks contributed to the completion of the overall task and therefore 



180 

 

the completion of the team’s job. As the Youth Trainers tried to instil a sense of 

ownership of the work tasks and the social enterprises in the young people, there was 

growing recognition in the participants of the processes required to achieve work tasks 

and the objectives of the enterprise. The processes involved in establishing and 

accomplishing this set of events required cooperation among team members. The 

fostering of positive working relationships enhanced cooperation among people in the 

team. Hence, the social enterprises provided opportunities for participants to develop 

skills in interpersonal and collective agency such as cooperation and teamwork.  

As the young people in the study demonstrated, the social enterprises provided 

opportunities to develop skills in interpersonal and collective agency. These skills 

manifested through cooperation and teamwork resulted in participants’ growing 

awareness of the relevance and achievability of goals that were important to them as 

well as the team. This significant change is consistent with the theories of Alkire (2008) 

and Smith et al. (2000) on agency being enacted towards relevant and important goals. 

The processes of achieving goals included the perceived support BoysTown was 

providing and the more salient social networks through the development of friendships 

with colleagues and staff in the social enterprise team. The increase in social networks 

is consistent with Bourdieu’s (1986) concept of social capital which is influenced by 

people’s networks. This increase in positive networks also enabled young people to 

better recognise the negative friendships in their lives where their friends influenced 

them in terms of drugs and offending behaviour. The development of cooperative 

processes such as trust and teamwork in the social enterprise is indicative of Coleman’s 

(1988) and Putnam’s (2000) expanded definition of social capital that is reliant on not 

only the establishment of social networks but also the development of trust which then 

became the norm in the processes. BoysTown and the Youth Trainers developed a 
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culture in the team where young people could learn the value of working with others to 

complete individual jobs as well as team tasks. The Youth Trainers initially had given 

their social enterprise teams small tasks to work on collectively as well as tasks for 

individuals, while providing mentoring and close supervision. This progressed in 

flexible steps to increasingly larger tasks as the Youth Trainers helped participants 

shape a culture in the team where young people experienced and believed a culture in 

which they were learning the value of working with others to complete team tasks and 

their own specific tasks. The process then fostered the development of interpersonal 

agency within individuals. This is in line with Smith et al.’s (2000) theory on 

interpersonal agency that individuals with this type of agency use their interpersonal 

relationships to achieve their goals. The shift in the capabilities of marginalised young 

people that enables them to see the value of their relationships with others and develop 

new interpersonal skills also allows them to build their social capital and interpersonal 

agency. It is this realisation of the value of relationships, social capital and interpersonal 

and collective agency that assists young people to continue engaging with their team 

and the social enterprises during the times where they do not like members of their team 

because of differing personalities. This bonding social capital in turn gives them newly 

formed pathways to achieve their specific aspirations (Putnam, 2001; Berzina, 2011).  

The aforementioned process in BoysTown’s social enterprises also fostered the 

development of collective agency within the group. While the quantitative findings 

indicated that young people thought their teamwork had improved and that their group 

were working well together to reach collective goals, the qualitative findings provided 

further light on engagement with their team. Firstly, young people identified as being in 

a team which was a new experience for them. This sense of belonging and ownership of 

the work facilitated the first initial steps of interpersonal and collective agency. The 
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second step showed the engagement with the team. This is also linked to the 

interpersonal agency theme from the interviews about how these young people were 

increasing the social networks by forming positive relationships with their colleagues. 

Once the foundation and bonds were developed, this allowed the work of the team to 

become important to the individuals and then also be explicitly stated as important to 

the team. BoysTown used their corporate agency to develop a positive and supportive 

microsystem for participants in the team, which enabled them to create their own shared 

beliefs. The microsystem and shared beliefs in turn increased the collective agency 

where people worked hard towards achieving shared goals. These factors facilitated the 

process where the young people developed ownership of their work and the output of 

social enterprises. In contrast, the organisation in Stirling and Bull’s (2011) study had 

corporate agency, developed through neglect or unanticipated circumstances, that 

promoted a culture where the volunteers remain unacknowledged and typically become 

disenfranchised. This in turn lead to a restriction in the innovation from workers and 

volunteers where they struggled to define their goals or to find the motivation to work 

effectively as a group, particularly in relation to the goals of the organisation. On the 

other hand, the young people in BoysTown’s social enterprises learned the importance 

of recognising and using combined efforts and the skills of the new team. This is similar 

to the concept of collective capabilities raised by Ibrahim (2006) to explain the extra 

resources and new capabilities that flowed from team thinking and action. Altogether, 

social enterprise for the young people became a positive microsystem of self-discovery 

and explicit discussion facilitated by social enterprise staff about teamwork, which in 

turn facilitated the development of collective agency. The positive experience of 

working with other people and achieving goals assisted in keeping participants engaged 

in the social enterprises, which in turn enabled them to become more focused on 
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achieving outcomes in employment, education and training. This collective or team was 

another source for marginalised young people to develop their social capital and to 

broaden the opportunities and skill set to form and achieve their aspirations. The 

increases in collective agency provided another way for marginalised young people to 

develop their social capital. These improvements in the capabilities of the young people 

provided them with opportunities to broaden their skill set and to then develop and 

achieve their aspirations. 

Peris et al.’s (2012) work focuses on the individual within the context of the 

collective processes and may provide further explanations about the emergence of 

interpersonal agency and collective agency combined into one factor. The majority of 

researchers on collective agency (see Ibrahim, 2006; Pelenc et al., 2012; Stirling & Bull, 

2001) have discussed the concept at the level of the collective where the source of 

agency is in relationships in the group and the experience of agency is with the 

collective. In contrast, Peris et al. (2012) discussed the notion of group dynamics 

shaping not only the identity, values and goals of the collective but also those of all 

individuals in the group. While part of the service delivery of BoysTown’s social 

enterprises focuses on the development of teamwork, there is also a strong emphasis on 

participant-centred practices where the specific barriers of the individual and 

corresponding support and interventions are taken into account within the team context 

(Bartlett et al., 2012). Through this process, participants in a social enterprise can still 

develop and work towards their own goals, but they also can grow to value the goals of 

the team. Interpersonal agency and collective agency can co-exist and be part of the 

same process when the young people adopt the goals of the team without losing focus of 

their own goals. In addition, this type of combined agency would work well when 

participants recognise that a source of agency is in the relationships with others, which 
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then are enacted towards both one’s personal goals and the group’s goals. Furthermore, 

these processes in BoysTown’s social enterprises would enhance the bonding social 

capital where participants would develop stronger relationships with others in their 

team. Altogether, this process facilitated the engagement of young people in the social 

enterprises and provided them with more resources and opportunities to achieve 

outcomes in employment, education and training. If these skills can be applied to other 

areas of young peoples’ lives, then they can improve their bridging social capital where 

strong relationships are developed with people outside their regular networks. This 

would then facilitate young people having more opportunities to achieve their 

aspirations. 

The amalgamation of interpersonal agency and collective agency in the current 

study is indicative of the microsystem of the social enterprise that enables and supports 

cooperative relationships. This has been found to be particularly important in engaging 

young people in the social enterprises (Bartlett et al., 2012). When the tasks of the 

individuals and the group were completed and celebrated, the confidence of individuals 

and the team increased. As individuals and the team continued to learn and develop 

skills through on-the-job training, tasks increased in complexity. The confidence of 

individuals continued to grow with the achievement of progressively difficult and 

complex goals. During this process, individuals became stronger in relation to forming 

and achieving their own task-completion goals within a job which they recognised as 

also contributing to the team’s goals for its completion. Furthermore, the team also 

became a stronger and closer unit as friendships developed to include willingness to 

work toward achievement of team goals. This in turn fostered the engagement of young 

people with the social enterprises. Therefore, there was overlap in the progression 
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between team goals and individuals’ goals. The processes of working in a team 

throughout the social enterprises contributed to the achievement of goals. 

Unlike many participants in Stirling and Bull’s (2011) study who had difficulty 

forming and voicing their collective beliefs, the young people in BoysTown’s social 

enterprises were able to develop shared beliefs and goals. Hence, cooperative 

relationships were the key element underpinning the marked improvement in 

interpersonal and collective agency. In addition, appropriate support provided by 

BoysTown enabled a positive microsystem to be formed where participants developed 

these relationships, agency, and goals. Altogether, the experience of improving 

interpersonal and collective agency enabled the young people to increase their social 

capital, engage with recognised opportunities, and to find new ways of developing and 

achieving their aspirations in work and also in their lives more generally. 

Personal agency and self-reliance. Within-changes manifested in better 

personal agency. Significant numbers of young people in the study became more self-

contained and trusting about their personal volition. This was now a better place for 

thinking that they could control and initiate features of their own lives, possibly with 

some concentration on opportunities for improving work readiness and willingness that 

had become part of their daily routines and appraisals of their performances. It may well 

have focused awareness on today’s achievement and tomorrow’s potential and opened 

renewed hope and aspirational endeavour more broadly, for example, about their own 

transitional outcomes. As well, the self-reliance building through such agentive 

improvement may have helped their capacity to consider choices and to make decisions 

in both the immediate context of their social enterprise engagement and in planning for 

the longer-term.  
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The findings of this research supported the essential construct of previous 

definitions of personal agency by Sen (2002) and Smith et al. (2000) that highlight the 

capacity of individuals to act on their worlds in order to achieve their goals. In this 

study, the personal agency factor was comprised by items that measured the personal 

skills used to achieve goals such as making appropriate choices, using correct resources, 

learning new skills, investigating various pathways and solutions, planning carefully, 

managing their life properly and being motivated to achieve goals. The themes from the 

qualitative data reinforced the findings around motivation and self-reliance. This aligns 

with Smith et al.’s (2000) account of personal agency reflecting an emergence of greater 

self-reliance and belief. Control and rationality are key components of individual 

agency according to Alkire (2008), Ballet et al. (2007), Bandura (2001), and Chen 

(2006). The young people described, through their quantitative and qualitative 

responses, that they were able to exercise control over their lives and to be rational 

during the process. However, this control was at a consistently high level throughout the 

social enterprises, while the rationality increased throughout the social enterprises. At 

the commencement of the social enterprises, control over their lives was offset by a lack 

of reasoning and direction in terms of their actions. The combination of control and 

rationality at the end of the social enterprises enabled the young people to demonstrate 

strong personal agency in acting on their worlds in a manner that was deliberate and 

considered. While participants were more willing to seek help as they progressed 

through the enterprises, there was still a strong desire to remain in control of their 

situation and future. In the social enterprises, young people learnt about the links 

between effort, consequences and achievement (Bartlett et al., 2012). An important 

component of this cycle is the recognition of how effort is related to aspirations (Chen, 

2006). This new knowledge can motivate young people to work towards their goals. In 
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addition, the choices that individuals make and their awareness of the likely 

consequences contribute to whether or not they can continue on the positive cycle of 

effort towards achievement (Chen, 2006; Jejeebhoy & Halli, 2005). For example, when 

participants work efficiently on a task and complete the job, there are positive 

consequences for their self-esteem, reputation and skill-level (Bartlett et al., 2012). 

Another key component of the cycle is when the task to be completed becomes an 

immediate aspiration that is owned by the individual. This assists in the enactment of 

agency (Alkire, 2008). When young people are rewarded for achieving their goals in the 

social enterprises, they then make the link between effort, consequences and 

achievement. Participants then increase their motivation to apply more effort in 

achieving new personal goals. This goal-directed behaviour being facilitated by 

motivation is important when enacting personal agency (Alkire, 2008; Zimmerman & 

Cleary, 2006). Participants become empowered through this process and engage more 

strongly with social enterprises and their components, tasks and objectives of personal 

development and outcomes in employment, education and training. Alsop and Heinsohn 

(2005) argue that empowerment is comprised by the two components of agency and 

microsystem. In this study, the combination of participants being able to enact their 

agency in relation to their personal aspirations and choices in the positive and 

supportive microsystem of the social enterprises, in turn enabled the empowerment of 

the participants. In addition, the shift in participants’ thinking about the effects and 

consequences of their actions rather than impulsive actions based on process-thinking 

denotes a move towards high-level agency away from low-level agency. This 

continuum of agency was described by Vallacher and Wegner (1989). Increases in these 

personal agency skills are important for marginalised young people because it enables 

them to focus on the skills needed to achieve their goals and the consequences of their 
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actions and decisions, which in turn sets them on a defined pathway to achieving their 

aspirations. 

Self-reliance emerged as separate from personal agency in the four-factor 

solution. The self-reliance factor contained items that measured participants’ reliance on 

their own efforts to get what they wanted and needed. Qualitative themes also showed 

that young people in the social enterprises had come to feel in control of their processes 

in working towards their goals. Furthermore, a strong theme emerged where many 

participants were relying on themselves to reach their own personal goals. These goals 

existed mostly outside of the social enterprise, for example, refraining from antisocial 

behaviour. The key difference between the factors that comprised the Personal Agency 

factor and those that made up the Self-Reliance factor was the practical nature of the 

factors. It is possible that participants saw the concept of relying on themselves as 

separate and more general than the actual practical skills that were acquired and 

implemented in order to reach their personal goals. When young people were deciding 

to rely on themselves or others to reach a goal, it was more of a higher-level choice 

rather than looking at the particular skills involved in their enactment of agency. In 

comparison, participants used more specific skills to enact personal agency, such as 

making appropriate choices, using correct resources, learning new skills, investigating 

various pathways and solutions, planning carefully, managing life properly and being 

motivated to achieve goals.  

Both personal agency and self-reliance significantly increased when participants 

engaged in social enterprises. Participants spoke about relying predominantly on 

themselves prior to coming to BoysTown. They were also more determined to trust their 

own abilities and skills as they progressed through the BoysTown social enterprises. 

However, young people believed they had developed the skills to reach personal goals 
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during the social enterprises. On-the-job training structured growth in the skills and 

confidence of participants in areas such as planning, using the appropriate resources and 

looking for different strategies to achieve goals (Bartlett et al., 2012). The 

aforementioned skills are classified by Smith et al. (2000) in their Interpersonal Agency 

and Personal Agency Scale as personal agency items. Case management and group 

workshops reinforced these acquisitions on a personal level where young people overtly 

discussed with Youth Workers how these skills could help them achieve their goals and 

compared previous strategies that were not as successful. Hence, the two factors of 

personal agency and self-reliance emerged from the analysis because of two different 

focal points of personal development and their improvement across the BoysTown 

social enterprises. Given these findings, the focus on the social enterprises would be 

predominantly on fostering the personal agency skills of young people because it will 

enhance their human capital and increase their capabilities to implement appropriate 

strategies that will assist them to work towards their aspirations. When these skills are 

implemented to work towards aspirations by these marginalised young people, then they 

have a better chance of increasing their cultural capital, defined by Bourdieu (1986) as 

the attainment of education and qualifications that can provide more opportunities to 

obtain work. It is also important for young people to have a healthy level of confidence 

and self-reliance that will ensure that when seeking help, they can avoid being overly 

dependent on others. This combination of agency and self-reliance would be supported 

by the development of relational agency. 

Relational agency. Significant changes in the young people were also found in 

their increased relational agency. Significant numbers of participants developed the 

skills to identify people as resources and to negotiate support in order to remain 

engaged in the social enterprises, achieve their outcomes and work towards their longer-
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term aspirations. This type of relationship, particularly those in the delivery of support 

services, enabled the young people to develop a future outlook so that they actively 

engaged with the social enterprises and become empowered to work towards their 

immediate and long-term aspirations, rather than become dependent on the relationship 

and the person offering assistance. These marked shifts in thinking and action can 

facilitate young people’s identification of resources and engagement with microsystems 

so that they can continue to have success in achieving their aspirations. The qualitative 

findings provided more meaningful information about the nature of young people’s 

relational agency where they identified social enterprise staff as resources and role 

models due to their knowledge and teaching methods that were perceived to be 

engaging and practical. They also placed new importance on the process of learning and 

gaining experience and skills. These themes suggest the relational agency of youth is 

grounded in themselves and their ability to increase their experience and skills and 

therefore their ability to achieve their goals through awareness of their personal 

strategies and also others as resources from whom they can learn. 

The findings of this research support work by Edwards (2005) and Edwards and 

McKenzie (2005) on relational agency. Specifically, there is evidence to support the 

notion of marginalised young people actively seeking work and using their connections 

to reach their goals without dependency. In particular, the collaborative processes 

between BoysTown staff and young people in the social enterprises enhanced the 

relational agency processes. This is consistent with the findings of Edwards (2005) 

where participants were able to develop their relational agency in the relationship with 

their support workers who enabled them to play a role in the decision-making when it 

came to discussing their progress and case plans.  
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It appears that a step before identifying others as resources in the relational 

agency process is the recognition of one’s own areas of improvement regarding learning 

as well as gaining experience and skills. Once these areas are recognised as areas that 

need addressing, then the individual can identify people such as the Trainers who can 

assist them with the learning and to gain experience and skills. One interesting point is 

where young people wanted to continue learning by working on more difficult tasks. 

However, this was not possible in the social enterprises due to limited funding that did 

not allow for work beyond the set work tasks in the contract. These performing 

tensions, as described by Smith and Lewis (2011) and further discussed by Smith, 

Gonan and Besharov (2013), have consequences not only for the managers of the social 

enterprise but also the participants. The social enterprises should be mindful of 

managing the expectations of the participants while still promoting their desire for 

learning. 

This study showed that the young people in the social enterprises improved their 

abilities to recognise and negotiate support as well as learn from key people to assist 

them to achieve their goals. This is an important outcome for this group whose issues 

are multifaceted and long-term because developing these positive connections with 

others can assist them to address their problems and reach their goals (Bartlett et al., 

2012). Furthermore, these specific skills can increase their bonding social capital, as 

discussed by Helliwell and Putnam (2004), which enhances their capabilities to form 

links and work together with people they do not usually associate with in order to 

achieve their aspirations. Increasing their knowledge, skills and qualifications through 

participation in social enterprises and building social capital can also increase a person’s 

cultural capital (Bourdieu, 1986). As shown in themes from the interviews, participants 

transformed earlier modelling and demonstration of how to do things from their Youth 
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Trainers into negotiating support from them and other BoysTown staff in order to 

achieve their goals. Trust seems to underpin the relations that young people built with 

staff. The young people viewed their Youth Trainers as knowledgeable and positive role 

models who used practical, client-centred and learner-oriented teaching methods. This 

was particularly useful in connecting with participants who were early school leavers 

and had struggled in the teacher-centred and curriculum-focused classroom settings of 

their schools. Instead, participants in the social enterprises now watched and learned 

while their Youth Trainer discussed, modelled and executed new tasks before they 

attempted the task themselves and continued to be more aware about their own learning 

through feedback and practice as they progressed their attempts. In this regard, 

participants spoke about the engaging methods of teaching their Youth Trainers had 

used and how this had captured their interest and focus. Their voices indicated that 

Youth Trainers across the various social enterprises had good relationship-building 

skills and had the winning mix of being professional, reassuring and affable. 

Specifically, the Youth Trainers focused on the job, communicated with the participants 

using language and in a manner that they could understand and maintained a sense of 

humour across the work of reconnection that was at the core of sense of purpose in the 

social enterprises.  

One of the main points about relational agency, as stated by Edwards (2005), is 

that it enables people to work towards their goals with the assistance of others but 

without the formation of dependency. However, some participants displayed elements 

of dependency through their feelings of abandonment when they were due to exit the 

social enterprises because their contract was finished and they had not found a job or re-

engaged with education. The nature of social enterprises is to provide a supportive 

environment for its participants but one of the issues is that participants will feel so 
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comfortable in the social enterprises because of this support and their achievements and 

steady wage that it is difficult for some to transition out to the open labour market. An 

added difficulty is when the labour market is weakening and jobs are harder to obtain, 

not only for newly-experienced workers but for the general population. For the social 

enterprises, the tensions emerge from endeavouring to provide continual assistance to 

young people even after their exit or to meet the requirements of funding bodies that 

want more participants to be serviced. At a participant level, the social enterprises need 

to build in processes to increase the resilience and motivation elements of young 

people’s agency so that they can deal with the tensions faced in social enterprises and 

continue to work towards obtaining outcomes in open employment and education. 

It seems that the teaching styles and relationship-building skills within social 

enterprises are centred on the individual’s personality, strengths and needs. This is 

consistent with BoysTown’s client-centred approach (Bartlett et al., 2012). Transfer of 

knowledge and capacity-building occurred because of the rising relational agency 

through which the great majority of participants gained both insight about the job and 

its associated skills as well as discovery of enjoyment about partnering in the process of 

learning and progressing. When young people gained the basic knowledge and 

experience for the tasks of the social enterprise work, then the Youth Trainer would 

involve them more in the planning and decision-making of the work. This process is 

consistent with Edwards’ (2005) assertion that collaboration between the support 

worker and client can facilitate relational agency while decreasing the likelihood of 

dependency. Furthermore, this process enabled participants to work towards more 

immediate goals such as learning job-specific skills, developing employability skills and 

gaining work experience. These goals were progressively significant in realisations of 

the presence and power of these various components of agency, self-development and 
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achievement of outcomes in employment, education and training. The development of 

relational agency in marginalised young people is important because it builds their 

capacity to recognise, influence and utilise appropriate support and resources while 

remaining self-reliant and working towards their aspirations of addressing their barriers 

and obtaining an improved life. 

Aspirations of Young People in the Social Enterprises 

Overall, the aspirations of young people were developed and improved upon 

while they were in the social enterprises. Specific differences in the aspirations of young 

people were evident depending on their parents’ work history and the length of their 

social enterprise. As expected, the aspirations of young people who came from 

intergenerational unemployment and of those who grew up with parents that worked 

were different when they commenced in the social enterprises. Young people who came 

from intergenerational unemployment placed less importance on aspirations and 

perceived themselves as less likely to achieve aspirations in expensive possessions, life 

autonomy, job status, job autonomy and financial success. These lower aspirations may 

be due to the lack of microsystems in the home environment to develop an outlook for 

the future and then actively work towards goals. This is consistent with the findings of 

Kniveton (2004) and Teachman and Paasch (1998) where family history in education 

and work is a strong influence on young people’s educational and occupational 

aspirations. It also provides further support for Helwig’s (2004) study that parents are 

integral role models in the formation of aspirations. 

Throughout the social enterprises, young people in the 13-week enterprises had 

higher aspirations than those in the 12-month enterprises. This may be indicative of 

BoysTown placing young people with more severe barriers in the 12-month social 

enterprises in order to have more time to work with them in addressing their barriers. 
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The more difficult barriers may be linked with lower aspirations. While all the 

participants were from lower socio economic areas, the differences in the barriers may 

mean varying access to family and social support when it comes to the development and 

achievement of aspirations. This is consistent with Bourdieu’s (1986) theories on 

cultural capital and Schoon et al.’s (2007) empirical work that people from 

disadvantaged backgrounds with multiple barriers have restricted access to role models 

and networks to achieve success. However, the aspirations of these young people in the 

12-month social enterprises increased to the point that they were parallel at the exit 

point to the high aspirations of those in 13-week social enterprises. It appears that the 

social enterprises provided a positive microsystem for these young people to discover 

work role models and develop networks. These opportunities and networks facilitated 

the process of young people developing aspirations and believing that they could 

achieve these aspirations.  

Overall, the data indicate significant changes in the aspirations of young people 

in the social enterprises. Notably, participants were placing more importance on their 

aspirations. Specifically, significant numbers of young people developed an outlook for 

the future compared to their previous focus on present day activities and survival. 

Furthermore, these marked shifts were wide-reaching in that they occurred not only for 

work aspirations but also for life and financial aspirations. This focus on the future 

meant that young people could focus on engaging with the social enterprises and other 

microsystems that would enable them to exhibit agentic behaviour in working towards 

their aspirations. Young people indicated that the nature of these aspirations revolved 

around finding work, moving onto further education, cessation of drug and alcohol use, 

and financial stability and growth which had flow on effects for being more settled in 

their lives and working towards owning a home and a car. These young people already 
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felt that they were capable of achieving aspirations through the previous attainments of 

qualifications. 

Important changes also occurred at the level where young people developed a 

belief in their ability to achieve their aspirations. This improvement became an 

important step in participant’s engagement with the social enterprises because it may be 

the time that they started actively working towards their aspirations. In essence, young 

people moved from thinking about their future to becoming agentic and actively 

engaged in working for a better future and way of life. Part of the agentic process, as 

shown through the qualitative data, was the development of strategies to achieve 

aspirations and awareness of potential barriers and negative influences. This shift has 

consequences for more considered decision-making and actions. 

Placing importance on aspirations. By the time the young people completed 

their social enterprises, most placed importance on aspirations such as job income, job 

status, life autonomy, and financial success. Interview themes indicated they held 

specific aspirations for obtaining and remaining in work, gaining further education and 

training, increasing finances and saving money, buying a house and car, improving life 

autonomy, and ceasing any drug and alcohol misuse. These findings add to the literature 

with mixed findings regarding aspirations and community context. The findings are in 

conflict with early research by Sewell and Hauser (1980) that suggest people from 

lower socio-economic classes have lower aspirations. While there is some support for 

Bowden and Doughney’s (2009) work where young people from lower socio-economic 

areas have high aspirations like their counterparts from higher socio-economic areas, the 

findings from this study indicate that these young people are capable of achieving their 

aspirations, albeit in a situation where they are not as reliant on money to achieve their 

goals but on their new experiences, skills and motivation. 
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No significant differences were seen in the survey analysis regarding expensive 

possessions or mention in the interviews of expensive possessions as aspirations. It may 

be that the participants interpreted the notion of expensive possessions as unnecessary 

and extravagant spending on items that do not contribute to their more immediate and 

necessary needs of employment, financial security and safe accommodation. This 

finding is similar to the results of Grouzet et al.’s (2005) study where the students from 

poorer countries were more likely to rate financial aspirations as less extrinsic and more 

to do with survival and less to do with hedonism and greed. While the Australian 

students in Grouzet et al.’s (2005) study were classed as being from a wealthier country, 

similarities may be found between the participants in the poorer countries and the 

marginalised young people in the current study who come from lower socio-economic 

areas and would not have the same cultural capital as discussed by Bourdieu (1986). 

The young people in the current study would have lower cultural capital and social 

status than the engaged university students in Grouzet et al.’s (2005) study who were 

from Australia and other wealthier countries. Therefore, the views of these participant 

groups would differ regarding financial aspirations and expensive possessions. The 

concept of expensive possessions may not be applicable to this target group in the 

present study who were more interested in obtaining goals that showed stable 

progression in their life such as buying a house to have a safer and more supportive 

living environment, and gaining a driver licence and buying a car to assist them with 

transport to work. Participants spoke about these possessions as substantial needs to 

assist them with moving their lives forward rather than unnecessary material 

belongings. In essence, these possessions represented a move away from personal 

poverty and marginalisation and a step towards leading a better, safer and more 

comfortable life. This is an important distinction to understand so that support staff can 
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better assist marginalised young people to find pathways to achieve their aspirations 

which may at first seem extrinsic in nature but are actually necessary for them to make 

progress and move ahead with their lives. 

It seems the microsystem that is the social enterprises assisted in the valuing of 

aspirations as shown in the positive experiences participants described about feeling 

supported and welcomed. At BoysTown, the young people received training in a 

practical, engaged and learner-centred context. During this time, they were developing 

realisations about learning and working while enjoying these activities, gaining 

vocational skills and establishing relationships. The microsystem was essential in 

facilitating the development of participants’ aspirations, particularly when previous 

experiences at school or in their community were negative. This is consistent with 

previous research by Gamoran (1996) and Hitlin (2006) where participants internalised 

their experiences in learning environments that influenced the formation of their 

aspirations. Furthermore, the findings of the current study are consistent with those of 

Seddon et al.’s (2012) research where most of the marginalised young people developed 

a new reference point in terms of their learning experiences. Previously, many of these 

young people had only referenced their negative learning experiences at school where 

they did not engage with the teaching processes. The home situations of most of these 

young people were also viewed as negative experiences where education and 

employment were not prioritised and encouragement and support were not provided. 

Negative learnings in both school and home provide a strong influence on the 

educational and occupational aspirations of young people (Kniveton, 2004; Teachman 

& Paasch, 1998). After participating in the social enterprises, the young people in 

Seddon et al.’s (2012) study commented on their positive learning experiences which 

overtook the previous negative learning experiences as the focal point of their 
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discussions during the research process. The young people in this current study also had 

new reference points for their experiences when they participated in the social 

enterprises. This microsystem enabled them to be exposed to different teaching methods 

by the Youth Trainers and other BoysTown staff, which then promoted learning in the 

young people. This then lead to a shift in young people’s thinking where learning was 

initially seen as a positive experience to eventually being seen as a necessity in order to 

build cultural capital and make improvements to their lives. This shift in perception may 

have indicated a corresponding change in the engagement of young people with the 

opportunity that was the social enterprises. Furthermore, this engagement may also be 

with the purpose of the social enterprises to enable participants to gain outcomes in 

employment, education and training. 

The flow-on effect of young people valuing learning and seeing it as essential in 

their personal development involved the refinement of specific aspirations. These 

aspirations were not only job aspirations but also life and financial aspirations. This 

may occur because the microsystem of the social enterprises takes a holistic approach to 

the young people where the focus is not only on improving their job-specific skills and 

employability but also their quality of life and social inclusion. This development of 

aspirations is an important step for marginalised young people because it indicates they 

are moving away from focusing only on their present situation and towards generating a 

future outlook. It also indicates a point of engagement with the social enterprises. These 

steps are important for young people so that they can start thinking about the future after 

their participation in the social enterprises and hopefully obtaining positive outcomes. 

This in turn will enable them to start thinking about ways in which to achieve their 

aspirations relating to the social enterprises and also to their longer-term aspirations 

after they finish the enterprise.  
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Likelihood of achieving aspirations. In another positive shift while at 

BoysTown, participants not only placed importance on aspirations but came to believe 

they could achieve their job (income, status and autonomy), life (autonomy) and 

financial (success) aspirations. This finding addresses a gap in the literature on 

aspirations which focus predominantly on the types of aspirations, the achievement of 

aspirations and the aspirations of different participant groups. Specifically, this finding 

investigates the process of aspirations to describe an important step in the achievement 

of aspirations. The importance of this finding then extends to finding ways to enhance 

this step in the aspirations process where marginalised young people can then improve 

their outcomes. The qualitative data from the interviews provides meaningful 

explanations behind young people’s belief in their ability to achieve their aspirations. In 

particular, young people were using varied strategies to achieve their aspirations such as 

self-reliance and working with others. They were aware of their current barriers such as 

lack of qualifications and experience, as well as potential barriers such as being 

influenced by poor social networks, relapsing into drug and alcohol misuse and 

reverting to antisocial behaviour. 

This move indicates a powerful and positive move toward self-belief and a step 

closer to reconnection with the social system in which effort is rewarded. The positive 

microsystem in which the social enterprises operated may have played an important role 

in advancing participants’ beliefs that they could achieve their aspirations. Specifically, 

the link between effort and achievement is explained and demonstrated in BoysTown’s 

social enterprises (Bartlett et al., 2012). The completion of tasks and projects as part of 

the job increased the confidence in their ability to achieve short-term, training-related 

aspirations. Furthermore, successful participation in the social enterprises allowed 

participants to believe that the achievement of these progressive aspirations could assist 
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with attainment of long-term aspirations related to a job, life and financial outcomes. 

Moreover, participants developed awareness of strategies to achieve their aspirations 

during their participation in the social enterprises. These strategies drew on young 

people’s interpersonal and collective agency, personal agency, self-reliance and 

relational agency. Furthermore, participants acknowledged the current barriers that were 

affecting their performance. Moreover, they had strong awareness of possible barriers 

that would arise if they reverted to any negative behaviours prior to commencing the 

social enterprises. Altogether, participants’ perceptions of their likelihood of 

achievement were enhanced by awareness of the need for effort and effective strategies 

as well as of the barriers that may impede successful outcomes. The change in these 

young people’s awareness of their situation denotes an outlook to the future rather than 

a strictly present-day focus. The development of this self-belief has flow-on effects for 

more positive behaviours while being mindful of the consequences of the actions. This 

stronger awareness of consequences also allows young people to be more considered 

rather than impulsive in their approach to decision-making. 

Decision-Making of Young People in the Social Enterprises 

Changes in young people’s decision-making processes occurred within the 

participants and also between the participants and others who are considered important. 

Significant numbers of participants displayed more aspirational thinking and actions 

which had flow-on effects with some young people becoming more considered and 

deliberate with their decision-making and actions. This could also be linked to the point 

where youth become engaged with the social enterprises and towards a better future 

than what was previously envisaged. When participants became more aware of the links 

between refined aspirations and future outlook and decision-making competence, the 
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shift in their behaviour showed more active engagement in the social enterprises and the 

work required for the achievement of outcomes. 

Changes were also seen in participants’ active help-seeking regarding decision-

making. Significant numbers of young people were seeking help from people whom 

they considered important and trustworthy. This shift suggests a dimension of relational 

agency in the decision-making processes of young people where they identify resources 

to achieve their aspirations. Furthermore, participants became more agentic and less 

impulsive in their decision-making while still being keen to remain independent during 

the process. This measured approach pointed to a change in young people’s actions 

where they were engaged with their opportunities in the social enterprises to achieve 

outcomes as well as the notion of longer-term aspirations that would provide a better 

future.  

Specific differences were found in the decision-making of young people based 

on whether they were male or female, whether they came from intergenerational 

unemployment or grew up in a home where their parents worked and whether they were 

in a 13-week or 12-month social enterprise. These differences were not found for young 

people based on Indigeneity, detention history, work history and school completion. 

Throughout the social enterprises, female youth displayed better decision-making skills 

than males. At entry, females were more likely than males to be utilising assistance 

from other people when it came to making decisions, particularly in relation to their 

future. This active help-seeking indicates an already established willingness to take a 

considered approach to decision-making. Furthermore, females were more likely than 

males to take the time to develop the comprehension needed to understand their 

circumstances in relation to their decisions at the later stages of the social enterprises. 

These findings provide support for Parker and Fischhoff’s (2005) suggestion that 
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females take a more considered approach to decision-making whereas males are prone 

to risk-taking when it comes to decision-making. At the mid and exit points, females 

were also more likely to place importance on their personal values in the decision-

making process. Greenbank and Hepworth (2008) found that personal values had an 

integral role in decision-making about careers. The findings of Greenbank and 

Hepworth’s (2008) study indicated that females use more considered decision-making 

than males by taking into account their personal values, which in turns established a 

stable foundation for their future career decision-making processes.  

Young people who came from intergenerational unemployment, in comparison 

to young people whose parents had worked, had poorer decision-making skills across all 

components of the process at the point when they commenced the social enterprises. 

One reason explaining this result is that these young people did not have positive work 

role models or social capital to assist them with building their decision-making 

processes, particularly in a work setting and with regard to long-term goal-setting. As 

they moved through the social enterprises, these young people were more likely to seek 

help from others and to perceive these instances of assistance as enhancing their 

decision-making processes and outcomes. This suggests that young people from 

intergenerational unemployment had encountered in the social enterprises, positive 

work role models in their Youth Trainers and reliable social networks with their 

colleagues. For young people whose parents had never worked, the social enterprises 

were a microsystem to build their social capital and use these resources in their 

decision-making competence. 

Young people in the 13-week social enterprises had a higher level of decision-

making skills at the commencement point compared to young people in the 12-month 

enterprises. They were also more likely to seek and utilise assistance from others when 
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making decisions throughout their time in the social enterprises. This demonstrates an 

ability to recognise others as social capital that can then be used to assist with their 

decision-making. Meanwhile, the young people in the 12-month social enterprises had 

developed the internal processes of decision-making so that in comparison to the 13-

week group at the exit point, they were more likely to obtain necessary information, 

ensure they understood the information, place importance on their values and feel in 

control when they were making decisions. Due to their multiple and more severe 

barriers which included poor decision-making, the focus for those in the 12-month 

social enterprises was to improve their decision-making to a level where they were no 

longer making impulsive and irrational choices with little regard for the consequences. 

In the social enterprises, these young people learnt and observed how good and bad 

consequences were linked to actions and decisions. They had reached a stage where 

they were more considered and deliberate in their approach to decision-making, but they 

had yet to recognise the opportunities for social capital or value its role in decision-

making. This was even more apparent in cases where the young people had only started 

to feel like they had control in their lives and these processes. 

Decision-making competence. Participants experienced significant 

improvements in decision-making competence throughout their time in the social 

enterprises. For some participants, the key difference was a shift from impulsive 

decision-making to more thorough assessment of the options where participants would 

gather information and think about the consequences. Participants’ assessment of 

options and decisions, together with management of emotions formed their overall 

decision-making competence. This is consistent with research (Parker & Fischhoff, 

2005; Small & Venkatesh, 2000) conducted with adolescents and young adults where 

decision-making competence comprised comprehension of data, organisation of data, 
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assessment of the data in relation to personal values, management of emotions and 

rational integration of the data. This is also in line with previous research detailing 

normative models of decision-making (Sanz de Acedo Lizarraga et al., 2009; Parker & 

Fischhoff, 2005; Small & Venkatech, 2000). However, some young people retained 

their impulsive decision-making throughout their time in the social enterprises. Despite 

the positive microsystem of the social enterprises, this finding does not fit the overall 

models of decision-making for young people and it is possible that these young people 

are still partaking in the risk-taking behaviour, similar to the cohort in Parker and 

Fischhoff’s (2005) work. It may be that these young people did not see the value in 

considered decision-making and its role in the process of goal attainment, particularly 

when their processes had helped them to survive in their environments so far in their 

lives. This may also be linked to why personal decision-making processes did not 

feature as a significant predictor of the achievement of full-time outcomes. 

The development of decision-making competence in these participants is an 

important finding because marginalised young people can actively work towards a more 

positive future with considered decision-making (Bartlett, 2010). In order for this shift 

to occur and for decision-making competence to develop, participants needed to change 

processes that were developed in negative environments where they had poor prior 

learning experiences and outcomes (Armstrong, 2001; Bartlett, 2010; Gamoran, 1996; 

Hitlin, 2006; Seddon et al., 2012). Schools could be one microsystem where participants 

did not achieve good academic results and had poor behaviour records. The lower socio-

economic and public housing areas in which participants live could be another negative 

environment where they are surrounded by high crime rates and may develop poor 

anger management and impulsive decision-making. The microsystem of the social 

enterprises enabled participants to be exposed to positive decision-making models in 
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which to develop their decision-making competence. They could have learnt from their 

Youth Worker’s case management sessions and group workshops about the importance 

of decision-making and their future. Participants could also model the behaviours of 

their Youth Trainers in the workplace, particularly in relation to their careful and 

thorough decision-making processes about the work, team and interactions with others. 

The shift from impulsive decision-making to a more considered assessment is an 

important component in the process of marginalised young people improving their lives. 

This may also indicate a time when participants actively engage in the social enterprises 

because they have made the link between careful decision-making processes and its 

corresponding actions along with effort and achievement. However, for some young 

people as demonstrated in the qualitative interviews, impulsive and quick decision-

making remained throughout their time in the social enterprises. These young people 

may have felt that they were making good choices for short-term outcomes but they 

were not thinking about the future and making decisions based on the potential for long-

term outcomes. They also did not recognise the value of social capital in the decision-

making process. This finding may be linked to themes where participants felt in control 

and were reliant on themselves throughout the social enterprises. The idea of 

relinquishing control may be perceived as a weakness for some young people, 

particularly when they are struggling to control the negative aspects of their home life 

and the areas in which they live. This control and impulsive decision-making is still 

centred on the short-term focus. It may be with the development of an outlook for the 

future that these young people will start to recognise the value of other people in their 

decision-making and when working towards long-term goals. Decision-making 

competence fostered in positive microsystems enables young people to focus on not just 
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their current situation but also how their decisions and corresponding actions can have 

consequences for their future. 

Help-seeking. Participants were significantly more likely to seek help from 

others regarding their decisions when they exited the social enterprises compared to 

when they commenced. A major part of this process was seeking help from their family 

and BoysTown staff while also thinking about the effect of their decisions on these 

stakeholders. This is similar to the improvements in relational agency where individuals 

recognise others as potential resources, particularly in a social support setting, in 

assisting them to reach their goals (Edwards & McKenzie, 2005). This finding also 

aligns with interpersonal and collective agency where people have the capacity to act on 

their own or with others when working towards personal and group aspirations. It may 

be that young people were able to recognise and access support from others particularly 

in the process of working towards their goals at the decision-making stage. Participants 

may have modelled Youth Trainers’ help-seeking models where they could see them 

actively consult the young people, managers, customers and other important 

stakeholders in decision-making about work tasks and projects. The role of planning 

and assessment in the decision-making processes was noted by young people. The 

participants could also see the evidence of collaborative decision-making processes on 

the social capital that increased at a personal level where the Youth Trainers established 

positive working relationships with the stakeholders, at a collective level where the 

social enterprise team benefited from unrestricted access to resources for their work 

tasks and projects, and at an organisation level where the reputation of BoysTown 

remained intact by consulting regularly and openly with stakeholders. Based on these 

social enterprise processes used by BoysTown staff, participants started to model active 

help-seeking, collaboration and decision-making competence. Participants could then 
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see the benefits of these processes in the more constructive relationships they had with 

people and the outcomes they were achieving as a result of their proactive and positive 

behaviour. This is important learning for marginalised young people to implement when 

attempting to make the transition to positive outcomes in areas such as employment, 

education and training. 

Outcomes  

More young people in the 12-month social enterprises achieved full-time 

outcomes than those in the 13-week enterprises. The longer period provided greater 

time and opportunity for young people to work through their barriers and enhance their 

personal development as evident from qualitative data that underscored their 

achievements in improving maturity, interpersonal skills and confidence, while also 

reducing antisocial behaviour and substance misuse. Conceivably, the youth had grown 

conceptually in healthier and more productive ways driven by the new focus on their 

aspirations and more timely and considered goal-setting and decision-making. The 

young people stated that they felt supported and comfortable in the social enterprises 

and while social enterprises of either duration were conducive to change, another key 

difference between the 12-month and 13-week enterprises was that the longer period 

included an accredited Certificate II qualification. It is feasible that the aspirations, goal-

setting and decision-making around achievement of this qualification would have 

increased the cultural capital of young people in moving towards employment or further 

education. This is an exploration through additional research that may further inform the 

theory development for this study around the hypotheses of coincidence between 

youths’ employment outcomes and their positive psychosocial development. 
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Aspirations and Decision-Making in the Prediction of Full-Time Employment, 

Education and Training Outcomes 

Overall, the findings provide support for comments from North et al. (2009) and 

Syrett (2008) that social enterprises which tailor their interventions specifically to 

address the issues of the clients, while keeping in mind the labour market conditions in 

which they are operating, are more successful in engaging participants and achieving 

their objectives, compared to those that are more general in their approach to 

participants and their barriers. The current study provides an evidence-base in response 

to Syrett’s (2008) assertion that more research is required to investigate the personal 

development processes of participants in social enterprises. Furthermore, this current 

research makes a specific link between improvements across cognitive-motivational 

variables and the achievement of full-time outcomes in employment, education and 

training.  

The qualitative themes indicate that the environment of the social enterprises 

was welcoming and supportive. While this is expected of social enterprises, some young 

people commented that their colleagues received too much support when they were 

absent from the social enterprises for long periods or were disruptive in their behaviour 

at work. The issue then becomes at what point, should social enterprises cease assisting 

people who are continuously absent or disruptive and provide the opportunity to 

someone else. The qualitative data provides a different perspective to the social 

enterprise tensions discussed by Smith and Lewis (2011) and Smith et al. (2013). These 

previous studies focused mainly on the viewpoint of social enterprise management and 

operators. It is interesting that participants are also aware of the tensions. When 

managing the tensions of social enterprises, the operators will need to be aware of these 
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tensions on the participants and perhaps be mindful of their voices and views in 

decision-making and governance. 

The social enterprises provided an opportunity for participants to improve their 

skills in relation to interpersonal and collective agency, personal agency and relational 

agency. The context around these changes, as shown in the qualitative data, involved 

positive change in areas of maturity, antisocial behaviour, interpersonal skills, 

confidence and drug and alcohol misuse. Furthermore, the personal development that 

occurred while these young people were participating in the social enterprises was 

enhanced by placing importance on various life, job and financial aspirations, and then 

coming to believe that these aspirations could be achieved. Moreover, participants were 

using more considered decision-making processes and seeking help. While young 

people were using more agency skills, these did not contribute significantly to the 

interaction with aspirations and decision-making in influencing the attainment of 

outcomes.  

It was the interaction of decision-making competence and belief in the 

likelihood of achieving life, job and financial success that predicted the achievement of 

full-time employment, education and training outcomes. This finding is in a similar line 

to Garlotti et al.’s (2009) research with at-risk young people. The authors argued that 

these two cognitive-motivational variables occur in combination where positive and 

competent decision-making plays a strong role in the development of specific 

aspirations for at-risk young people. However, this current study moves beyond the link 

between aspirations and decision-making to explicitly cite the link between the two 

cognitive-motivational variables and their prediction of full-time outcomes in education 

and employment. Moreover, the qualitative data reveal specific details about the 

cognitive processes that have developed regarding work. In particular, the desire to 
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learn was linked to a desire to continue working rather than returning to welfare 

support. The recognition that they had developed a work ethic and become accustomed 

to the routine of working indicates an engagement with work. While some young people 

struggled with the physical nature of the work in the landscaping enterprises, they still 

engaged with the concept of work in terms of earning money from a job rather than 

receiving money from welfare support. 

The common element for both developments was the set of conditions where 

changes occurred. BoysTown provided the opportunity for change by delivering social 

enterprises in a microsystem that participants viewed as welcoming and supportive. 

Participants’ beliefs that they had achievable aspirations and competence to make 

decisions were integral to this change. The social enterprise was an important 

microsystem for these participants to have positive learning experiences. While there 

are limits based on funding and performing tensions as to how far social enterprises can 

assist young people with their learning before they want to learn skills that are not part 

of the enterprise scope, these positive experiences should instil a desire to learn beyond 

the social enterprises. These positive microsystems are important for the development 

of high aspirations (Helwig, 2004; Kniveton, 2004; Teachman & Paasch, 1998) and 

competent decision-making (Armstrong, 2001; Bartlett, 2010).  

Improved agency may have been a characteristic of participants as they 

progressed through the social enterprises but it did not feature in the prediction of full-

time outcomes. The finding may be due to the continued difficulties in conceptualising 

and operationalising the notion of agency. This is consistent with the frustrations in the 

literature about the diverse and broad nature of agency (Wright, 2012). Attempts to 

clarify the notion of agency by defining specific types of agency may still be 

problematic due to the overlapping nature of these new definitions. Although the 
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definitions vary depending on the source of the agency and the one experiencing the 

agency and the source of the goals, the similarities across the definitions may mean that 

the types of agency are not distinct enough to be considered as separate from each other. 

For example, the source of agency is the distinguishing point between personal agency 

(agency lies within the individual) and interpersonal agency (agency lies within the 

interpersonal relationships), while with both types of agency the individual is working 

towards personal goals. Although the interpersonal relationships feature in interpersonal 

agency, the individual is still the focus as a member of the relationship and owner of the 

goals. From a different perspective, it may be that agency as a concept should remain at 

an intermediate or macro level which then encompasses more distinct or micro 

components of agency such as accessing resources, help-seeking, teamwork and 

learning new skills in the context of working towards personal, interpersonal and 

collective goals. Agency could then be viewed as improving early on in the process of 

personal development which then facilitates the process of improving aspirations and 

decision-making. 

Those who believed that their aspirations were achievable and had good 

decision-making processes were more likely to succeed in obtaining full-time outcomes. 

It was not enough to have specific aspirations. Young people needed to be actively 

working towards their aspirations and the impetus for this was that they needed to 

believe they could be successful in achieving them. The microsystem of the social 

enterprises facilitated this self-belief and outlook for the future. Participants who 

believed that they were going to achieve their aspirations had specific strategies and 

were aware of the barriers they had to overcome and the possible consequences if they 

relapsed into poor habits. These plans and levels of awareness were similar to the 

component of decision-making competence through which participants assess their 
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options by gathering information and thinking about the consequences. Management of 

emotions and rationality is another component of decision-making competence which 

was present in participants’ attempts to avoid previous poor habits such as participating 

in antisocial behaviour, associating with unreliable social networks and poor influences 

and misusing drugs and alcohol. These negative practices were recognised as potential 

barriers to aspirations.  

The help-seeking component of decision-making did not feature significantly in 

the predictive analysis regarding full-time outcomes. The focus on the individual is 

prominent in the findings from the predictive analyses. While active help-seeking and 

social capital and networks have been valued and enhanced throughout the social 

enterprises, the experience of aspirations and decision-making and importantly the 

achievement of full-time outcomes is at a personal level. The final component of 

decision-making competence, assessment of decisions, was reflected in participants’ 

level of awareness where they were continually working towards their goals while 

reviewing their strategies and barriers. Overlap occurs in the various components of 

belief in achievement of aspirations and decision-making competence, which in turn 

influenced the achievement of full-time employment, education and training outcomes. 

The findings of this current study provide support for the theoretical model 

developed from a review of the cognitive-motivational literature on agency, aspirations 

and decision-making. The most important addition to the theoretical model, presented as 

Figure 1 in the second chapter of this thesis, is the prediction of positive full-time 

outcomes in employment, education and training. This prediction comes from the 

combination of decision-making competence and belief in the ability to achieve 

aspirations. The previous theoretical model described the cognitive-motivational aspects 
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without linking them further to other variables of outcomes. This key addition is shown 

in the new empirical model presented as Figure 2.  
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Figure 2. Empirical model of young people’s agency, aspirations and decision-making in social enterprises. 
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The new model is based on the findings of this current study. The individual 

aspects of agency, aspirations and decision-making remain in the model because of the 

significant improvements in these individual components as marginalised young people 

progressed through the social enterprises. Specific links are made between the capacity 

of an individual to act within a group and the capacity of the group to act in order to 

make the combination of interpersonal and collective agency more explicit. In addition, 

the role of other people in the decision-making process has also been included. 

Importantly, the combination of belief in ability to achieve aspirations and decision-

making competence has been included as an extra component of the model. The 

interaction of these factors is explicitly linked to full-time outcomes in employment, 

education and training, which is included as the final component of this model. Agency 

has not been included in this part of the model because it did not come through in the 

prediction of full-time outcomes in employment, education and training. In essence, this 

suggests that significant numbers of young people in the social enterprises improved in 

their agency, aspirations and decision-making, but the participants who achieved full-

time outcomes were distinguished from others by their decision-making competence 

and self-belief regarding achievement of their aspirations. The absence of agency in the 

prediction of full-time outcomes could be due to the complexity of the concept and its 

overlap with other concepts. The agency components of the model deal with experience, 

capacity and aspirations across the levels of the individual, the collective, as well as 

interpersonal relationships. Personal agency is represented in the model by the 

experience of the individual in the microsystem and the capacity of the individual to act 

towards their personal aspirations. Interpersonal and collective agency is represented by 

the experience of the individual and others and also the group and their capacity to act 

towards personal and group aspirations. Relational agency is represented by experience 
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of the individual and their capacity to influence others while they work towards their 

personal aspirations. In comparison, the representations of aspirations and decision-

making in the model are not as complex. The aspirations concept has two levels, 

personal and group aspirations, and the concept of decision-making competence has 

components relating to the processes of decision-making.  

The model provides a description of the cognitive-motivational processes 

(agency, aspirations and decision-making) of young people in the social enterprises. In 

addition, it predicts young people’s achievement of full-time outcomes in employment, 

education and training by their combination of decision-making competence and self-

belief in achievement of aspirations. This model could be extended to become a cycle 

where the outcomes of employment, education and training turn into other 

microsystems where individuals can be agentic, continue working towards longer-term 

aspirations, develop new aspirations and display decision-making competence in their 

lives. Through these processes and actions, individuals can then widen their 

opportunities and pathways to further achievements and successes in these 

microsystems. 

Practical Implications 

The practical implications of the findings from this research relate to those 

involved in service delivery of social enterprises as well as policy makers and 

Government who support organisations that deliver these social enterprises. For the first 

of these, an inference may be taken that a greater and more explicit emphasis on 

improving the aspirations and decision-making competence of young people may 

accelerate the success and speed rates at which targeted outcomes are achieved. For 

example, those leading the group can make concepts such as aspirations and decision-

making more overt in day-to-day service delivery in social enterprises, such as in 
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relation to smaller tasks and larger projects that need to be completed. Ongoing and 

consistent case management can focus on building individual participants’ beliefs that 

they can achieve their aspirations and linking this with the importance of decision-

making competence. Moreover, organisations that assist participants to achieve 

aspirations, through additional attention to goal-setting and action learning cycles, may 

build their confidence about achieving and staging successes in order to provide a better 

approach to desired outcomes. Altogether, such processes open up the likelihood that all 

stakeholders in an opportune set of circumstances might recognise and capitalise on 

integral moments that arise as building platforms for young people’s aspirations and 

decision–making.  

An important implication from this research is that if social enterprises continue 

to improve their outcome rates, then there will be stronger evidence for these enterprises 

to address issues such as unemployment and youth disengagement. An important 

finding was that the full-time outcomes were achieved by young people in the longer 

social enterprises that also delivered an accredited qualification for participants. It is 

important because this is another distinguishing point that can enable better outcomes 

for marginalised young people through the tailoring of social enterprises to include 

accredited qualifications and allow for more time to address the complex barriers of this 

group. Not only does it provide social enterprises with a framework to better engage and 

work with marginalised people, but it empowers this group to move forward with their 

lives. Furthermore, policy makers may then consider providing support to the 

organisations that deliver social enterprises with a specific focus on vocational training, 

accredited qualifications and support for non-vocational barriers for marginalised 

groups to move onto employment, education and training, thus reducing community 

costs associated with unemployment. The emerging sector of social enterprises, with a 
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focus on youth unemployment, supported through the Australian Government’s funding 

of employment programs (Mestan & Scutella, 2007), could also look at the provision of 

accredited qualifications for its participants to broaden the base of opportunity 

structuring. Furthermore, it would be useful follow-up research to investigate the 

alignment of the nature, frequency and connectivity of items of opportunity in a social 

enterprise’s microsystem and to examine the coherence of these items in relation 

perhaps to the flexibility of duration of the enterprises in response to participants with 

different levels of need. Moreover, the success of social enterprises with youth in this 

study suggests a researchable scenario in their application in schools as an alternative 

pathway for youth considering other than academic track preparation. This could occur 

by including social enterprise participation as a part-time option for young people aged 

13 and 14 years who would then attend school classes for the rest of the week. Another 

option would be to recognise the experiential learning of processes such as literacy and 

numeracy inherent in the social enterprises as learning and assessment opportunities 

contributing to students’ qualifications in secondary education.  

Limitations 

The study lacked a non-treatment control group which otherwise would have 

made for comparison and a more robust study. Critically, BoysTown would not 

countenance a non-provision condition under its mission. However, the study adopted a 

repeated-measures design to measure change across time for the participants. Another 

methodological limitation of this research was that not every participant completed a 

survey at the entry, mid and exit points. While unfortunate, both are realistic dynamics 

in a non-experimental setting and in a system within which participants’ positions on 

waiting lists are actioned as a matter of urgency and while inclusion into a social 

enterprise based program for most is at its commencement, for some it occurs because 



220 

 

of casual vacancies. Also, the research was conducted across four states which made it 

difficult to track participants who commenced or exited at a time when the researcher 

was not present. This participant group is mobile and change mobile phones and contact 

details frequently, making for further difficulty in maintaining consistent contact. 

However, there are large enough numbers of participants at each point in testing time 

used to establish the database for the one-way ANOVA tests rather than the within-

group tests. This study still provides a good foundation on which to build further 

research. 

Directions for Further Research 

A key finding of this research has been that positive shifts in decision-making 

competence and aspirations characterise those who obtain full-time outcomes in 

employment, education and training. Further research could be conducted to explore 

whether starting-point characteristics on these two variables of those successful and 

non-successful in later achieving targeted outcomes might be retro-mapped with any 

discernible pattern onto data available through individuals’ education, health and other 

social records. If it were the case that a pattern existed, it might be used in a subsequent 

study to check whether realisation of at-risk prediction might be reversed through early 

intervention. Further research on agency and social capital could also look at keeping 

these concepts at a macro or intermediate level while exploring micro level concepts 

and their role in transition to work pathways. 

One of the findings indicated that full-time outcomes were achieved by young 

people in the longer social enterprises that also delivered an accredited qualification for 

participants. In order to provide a specific recommendation about tailoring social 

enterprises based on this finding, further research will be needed to determine if the 
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success on outcomes is due to the longer time of the social enterprises, the accredited 

qualification training, or even both components.  

This research more generally has shown that social enterprises can be effective 

in engaging marginalised young people, improving their personal development and 

increasing their chances of obtaining positive and full-time outcomes in employment 

and education. Further research could explore the implementation of the BoysTown 

social enterprise model with other participant groups such as ex-offenders, people with 

mental health issues, refugees, homeless people and early school leavers.  

Conclusion 

The original contribution of the study reported in this thesis is that through 

participation in a case-managed social enterprise intervention, young people’s decision-

making competence and self-belief regarding achievement of their aspirations are 

coincident with their successful transitions to full-time outcomes in employment, 

education and training.   

A review of the literature on social enterprises provided a foundation where 

these interventions could be investigated further to determine the types of personal 

development and employment, education and training outcomes that could be achieved 

by marginalised young people. In addition, a review of the cognitive-motivational 

literature on agency, aspirations and decision-making guided the research questions 

about improvements in concepts and possible interactions to predict the outcomes of 

marginalised young people in social enterprises. The non-vocational barriers and the 

employment outcomes in social enterprises were often researched in isolation of each 

other. In the few cases where these were researched in the same study, there was no 

attempt at empirically assessing any explicit link. Moreover, the qualitative findings 

provided meaningful insight into areas not previously addressed in the literature, such as 
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the ways in which young people engage with the process of interpersonal and collective 

agency, the strategies that young people use to work towards their aspirations and build 

their self-belief regarding their achievement, the processes about how they developed 

work ethic and their awareness of social enterprise tensions. This study addressed a gap 

in the literature by investigating the role that these cognitive-motivational variables 

could play in the possible achievement of employment and education outcomes. Further 

investigation explored any differences in various participant subgroups in their agency, 

aspirations, decision-making and outcomes.  

The findings indicated that agency, aspirations and decision-making processes 

of young people significantly increased as they progressed through their social 

enterprises. Young people also acknowledged the supportive environment of the social 

enterprises and the role it played in engaging them. They also spoke strongly about their 

views about work and how it was now a salient part of their lives where they wanted to 

continue working beyond the social enterprises. In addition, an important link was 

established where the combination of an individual’s decision-making competence and 

belief in their own ability to achieve their aspirations was found to predict achievement 

of full-time outcomes in employment, education and training. Furthermore, social 

enterprises with an accredited qualification component and that operate for sufficient 

time to deal with the multifaceted issues of marginalised youth have particular success 

for young people when it comes to the achievement of full-time outcomes. Moreover, 

young people in the 12-month social enterprises also experienced improvements in the 

cognitive-motivational variables of agency, aspirations and decision-making. Young 

people who came from intergenerational unemployment also experienced positive 

change in these cognitive-motivational variables. Specifically, they were more likely to 
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be highly motivated to achieve their aspirations, value these aspirations, develop a belief 

in their ability to achieve these aspirations and ask for help with the decision-making. 

The findings of this study are important at the theoretical, empirical, practical 

and policy levels of the field relating to social enterprises and its employment, 

education and training outcomes. The theoretical model applied in social enterprises 

based on the review of the literature of cognitive-motivational processes has been 

extended to show how agency, aspirations and decision-making can contribute to the 

achievement of full-time outcomes in employment, education and training. This 

evidence-base provides more in-depth details which contribute to the understanding of 

the ways in which marginalised young people experience change in their agency, 

aspirations and decision-making while progressing through social enterprises. The 

practical implications of this study is for service delivery staff in social enterprises to 

specifically address and enhance aspirations and decision-making of participants with 

the hope of improving their chances of obtaining positive outcomes in employment, 

education and training. The theoretical implications of the study are for further 

investigation to be conducted with other marginalised groups of participants in social 

enterprises and into the specific processes that assist various subgroups of participants 

to attain outcomes. At a policy level, social enterprises could be viewed as a pathway 

for engaging marginalised groups of people if research continues to show increased 

outcome rates in employment, education and training. 

This study provides an original contribution to the literature in that it documents 

evidence within a case-managed social enterprise intervention, specifically linking the 

decision-making competence of marginalised young people and their belief in the 

achievement of their aspirations to a prediction of the attainment of full-time outcomes 

in employment, education and training. Moreover, the original contribution continued 
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with the finding that social enterprises with an accredited qualification component and 

with the resources and funding to operate for sufficient time in order to provide support 

with the complex issues of marginalised youth have particular success for young people 

when it comes to the achievement of full-time outcomes. Further contribution is made 

through the findings indicating that young people in the 12-month social enterprises and 

those from intergenerational unemployment also experienced improvements in the 

cognitive-motivational variables of agency, aspirations and decision-making.   
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Appendix A 

Survey for Young People at Entry Point 

BoysTown is conducting research on the effectiveness of its service and how its 

clients change during and after their time at BoysTown. In order to investigate this, 

BoysTown are asking their clients to complete a survey. The survey asks questions 

about your situation, thoughts, feelings and activities. In addition, the survey looks at 

your perceptions of BoysTown. You can complete the survey on your own or someone 

from BoysTown can help you.  

Before starting the survey, please note that: 

 This is not a test 

 Your participation in this survey is completely voluntary; 

 You can withdraw from completing the survey at any stage without 

consequence; 

 The survey is confidential; and 

 A report will be written but summarised where only non-identifying 

information will be released. 

 

Section 1: This part of the survey asks you questions about your current 

situation. 

What is your full name? _______________________________ 

How old are you? _________________________________ 

Are you male or female?   Male  Female 

What suburb do you live in? ________________________ 

 



226 

 

What is your ethnic background?  

 Aboriginal-Indigenous Australian  Pacific Islander 

 Torres Strait Islander-Indigenous 

Australian 

 Caucasian 

 South Sea Islander  Other (Please specify) 

____________ 

 

Who are you living with?  

 1 parent  Other adult or carer 

 Both parents in the 1 home  Friend/flatmate 

 2 parents in 2 homes (shared custody)  Partner 

 Grandparent(s)  Partner and children 

 Extended family (not parents or 

grandparents) 

 Alone 

 Foster care  

 

What is your current housing situation?  

 Boarding/Hostel  Post prison release 

 Caravan/Caravan Park  Public housing – house 

 Detention Centre  Public housing – unit 

 No fixed accommodation  Drug/alcohol rehabilitation 

 Own unit/home  Private rental house/unit - alone 

 Supported accommodation  Shared rental – house/unit  

 In prison  
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What is your main source of income?  

 Work  Nil income – receives family financial 

support 

 Government Income Support Payment  Nil income – receives no financial 

support 

 

What is your current employment status?  

 Full time  Unemployed – looking for full-time 

work 

 Part time / casual – looking for full-time 

work 

 Unemployed – looking for part-time 

work 

 Part-time / casual – not looking for work  Not employed – not looking for work 

 School based apprentice  Not employed – still at 

school/education 

 Self employed (not employed by others)  Not able to work – disability/sickness 

 Unpaid family worker  Other employment training program 

 

If you are unemployed, how many weeks have you been unemployed? 

______________ 

If you are currently working, what is your occupation? __________________________ 

How many weeks have you been in that job? __________________________________ 

How many weeks have you been coming to BoysTown? _________________________ 
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What is your current gross level of income per week? 

 Less than $100  $201 - $300  $401 - $500  601 - $700 

 $101 - $200  $301 - $400  $501 - $600  More than $700 

 

Which of the options below best explains your personal situation when it comes to 

work?  

 Never had a job  Have had a full time permanent job 

 Have had part time or casual job  

 

Which of the options below best explains the employment of the main income earner in 

your family household when you were growing up?  

 They had steady work  They were in and out of work  They did not work 

 

If you are currently attending high school, what is your year level?  

 Year 12  Year 11  Year 10  Year 9 

 

If you are not currently at school, what was the highest year level you completed?  

 Year 12  Year 10  Year 8 

 Year 11  Year 9  Other (Please specify) ___________ 

 

What qualifications have you completed? 

 None  Certificate 2  Certificate 4 

 Certificate 1  Certificate 3  Other (Please specify)____________ 
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What type of agency referred you to BoysTown?  

 Self referred  Education and training (e.g. school) 

 Accommodation  Employment 

 BoysTown internal  General health 

 Child safety  Income support (e.g. Centrelink) 

 Correctional  Private individual (e.g. friends) 

 Court  Legal 

 Drug and alcohol   Mental health 

 Domestic violence   Youth service 

 

If you were referred to BoysTown, what was the name of the agency? 

_______________ 

 

Have you been in juvenile or adult detention before BoysTown?  

 

 Yes 

 

 No 

Have you been in juvenile or adult detention after BoysTown?   Yes  No 

 

What BoysTown program/s are you currently in?  

 Mentor One  PiP – Participate in Prosperity 

 Youth Pathways   Manufacturing or Aged Care 

 Job Services – Stream 1  Civil Engineering Construction Skills 

 Job Services – Stream 2  SQW - Skilling Queenslanders for Work 

 Job Services – Stream 3  SA Skills for the Future 

 Job Services – Stream 4  SA Works 

 GSFW – Get Set for Work  STEP ERS  
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 BoysTown Enterprise Learning 

Program 

 Enterprises  

 Flipside  Other (Please specify) _______________ 

 

What BoysTown program/s have you completed?  

 Mentor One  PiP – Participate in Prosperity 

 Youth Pathways   Manufacturing or Aged Care 

 Job Services – Stream 1  Civil Engineering Construction Skills 

 Job Services – Stream 2  SQW - Skilling Queenslanders for Work 

 Job Services – Stream 3  SA Skills for the Future 

 Job Services – Stream 4  SA Works 

 GSFW – Get Set for Work  STEP ERS  

 BoysTown Enterprise Learning 

Program 

 Enterprises 

 Flipside  Other (Please specify) _______________ 

 

What site is the BoysTown program you are participating in?  

 Adelaide, SA  Deception Bay, Qld  Logan, Qld 

 Blacktown, NSW  Inala, Qld  Port Pirie, SA 

 Campbelltown, NSW  Ipswich, Qld  Redlands, Qld 

 

What other training or employment organisations have you tried? __________________ 
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Section 2: This section focuses on areas such as self-esteem and your activities. There 

are no right or wrong answers so please answer the questions as honestly as possible. 

 

Please consider the last four weeks and answer the following questions by ticking one 

of the four answer options. 

 More 

so than 

usual 

Same as 

usual 

Less 

than 

usual 

Much 

less than 

usual 

Been able to concentrate on what you’re 

doing 

    

Felt capable of making decisions about 

things 

    

Been able to enjoy your normal day-to-day 

activities 

    

Been able to face up to your problems     

Felt you were playing a useful part in things     

Been feeling reasonably happy, all things 

considered 

    

 Not 

at 

all 

No more 

than 

usual 

Rather 

more than 

usual 

Much 

more than 

usual 

Felt constantly under strain     

Felt you couldn’t overcome your 

difficulties 

    

Been feeling unhappy and depressed      
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Been losing confidence in yourself     

Been thinking of yourself as a worthless 

person 

    

Lost much sleep over worry     

 

Please indicate how important the following things are to you… 

 Not 

important 

at all 

Not very 

important 

A little 

important 

Very 

important 

Having a lot of expensive possessions     

Being the one in charge of your life     

Having a job that pays wells     

Being your own boss     

Having a job that society values     

Being successful financially     

 

Please indicate the chances of the following things happening for you… 

 Very low Low High Very 

high 

Having a lot of expensive possessions     

Being the one in charge of your life     

Having a job that pays wells     

Being your own boss     

Having a job that society values     



233 

 

Being successful financially     

 

Please indicate how much you agree with each of the following statements… 

 Strongly 

Disagree 

Disagree Agree Strongly 

Agree 

On the whole I am satisfied with myself     

At times, I think I am no good at all     

I feel that I have a number of good qualities     

I am able to do things as well as most other 

people 

    

I feel I do not have much to be proud of     

I certainly feel useless at times     

I feel that I’m a person of worth, at least on an 

equal plane with others 

    

I wish I could have more respect for myself     

All in all, I am inclined to feel that I am a 

failure 

    

I take a positive attitude toward myself     

There is no one in my family I can depend on 

for support and encouragement, but I wish 

there were 

    

I really care about my family     

My family really cares about me     

I can depend on my friends for help     
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 Strongly 

Disagree 

Disagree Agree Strongly 

Agree 

I am not part of a group of friends, and I wish 

I were 

    

I get along with people     

I feel lonely     

I have frequent arguments     

I have trouble at work or school because of 

drinking or drug use 

    

I feel hopeless about the future     

I feel confident talking to people I have just 

met 

    

I am good at listening to people     

I am good at talking to people     

I have good writing skills     

I have good reading skills     

I have good maths skills     

I can identify spelling mistakes easily     

I have trouble solving everyday problems     

I take care in my appearance     

I know what my goals are for the future     

It is hard for me to fill out forms     

I make a budget to help me with my money     
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 Strongly 

Disagree 

Disagree Agree Strongly 

Agree 

I feel confident working out the price of 

discounted items when I go shopping  

    

When I have a problem, I get the information 

needed to deal with it 

    

I make sure I understand the situation I’m in 

before making a decision 

    

My values are important to me when I make 

decisions 

    

I am in control when I make important 

decisions about my future 

    

I use help around me when I make decisions     

My best decisions are always made when I 

think about advice from others 

    

 

Please consider the last four weeks and indicate how often you did one of the following 

(Rarely is once a month, Sometimes is once every two weeks, and Often is at least once 

a week). 

 Not 

at all 

Rarely Sometimes Often 

Go to a club/group/society     

Meet with friends     

Watch live sporting events (not on tv)     
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 Not 

at all 

Rarely Sometimes Often 

Go to a place of worship     

Chat with neighbours     

Eat out     

Go to a movie     

Visit family     

Play sport or go to a gym     

Do volunteering work     

Smoke cigarettes     

Drink alcohol     

Take drugs     

Get into a physical fight     

Get into trouble with the police     

 

Please indicate how often the following statements apply to you… 

 Not 

at all 

Rarely Sometimes Often 

I get what I need by relying on my own efforts 

and ability 

    

I get what I want by relying on my own efforts 

and ability 
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 Not 

at all 

Rarely Sometimes Often 

I control what happens to me by making choices 

that are best for me 

    

I use the right things to help me achieve my goals     

I learn new skills to reach my goals     

I look for different ways to achieve my goals     

I get what I want through careful planning     

I get what I need through careful planning     

I control things by managing my life properly     

I do whatever I can to achieve a goal     

I achieve my goals by knowing when to ask others 

for help 

    

I reach my goals by letting others know what I 

need 

    

I reach my goals by letting others know what I 

want 

    

I get what I want by seeking the advice of others     

I get what I need by seeking the advice of others     

I get what I want by cooperating with others     

I get what I need by cooperating with others     

I get what I want by being nice to others     

I get what I need by being nice to others     
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 Not 

at all 

Rarely Sometimes Often 

My group reaches its goals by working well 

together 

    

I reach my goals by working hard in my group     

 

Thank you for your time and cooperation. 
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Appendix B 

Survey for Young People Mid-way through or Exiting BoysTown 

BoysTown is conducting research on the effectiveness of its service and how its 

clients change during and after their time at BoysTown. In order to investigate this, 

BoysTown are asking their clients to complete a survey. The survey asks questions 

about your situation, thoughts, feelings and activities. In addition, the survey looks at 

your perceptions of BoysTown. You can complete the survey on your own or someone 

from BoysTown can help you. 

Before starting the survey, please note that: 

 This is not a test 

 Your participation in this survey is completely voluntary; 

 You can withdraw from completing the survey at any stage without 

consequence; 

 The survey is confidential; and 

 A report will be written but summarised where only non-identifying 

information will be released. 

 

Section 1: This part of the survey asks you questions about your current 

situation. 

 

What is your full name? _______________________________ 

How old are you? _________________________________ 

Are you male or female?   Male  Female 

What suburb do you live in? ________________________ 
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What is your ethnic background?  

 Aboriginal-Indigenous Australian  Pacific Islander 

 Torres Strait Islander-Indigenous Australian  Caucasian 

 South Sea Islander  Other (Please specify) __________ 

 

Who are you living with?  

 1 parent  Other adult or carer 

 Both parents in the 1 home  Friend/flatmate 

 2 parents in 2 homes (shared custody)  Partner 

 Grandparent(s)  Partner and children 

 Extended family (not parents or grandparents)  Alone 

 Foster care  

 

What is your current housing situation?  

 Boarding/Hostel  Post prison release 

 Caravan/Caravan Park  Public housing – house 

 Detention Centre  Public housing – unit 

 No fixed accommodation  Drug/alcohol rehabilitation 

 Own unit/home  Private rental house/unit - alone 

 Supported accommodation  Shared rental – house/unit  

 In prison  
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What is your main source of income?  

 Work  Nil income – receives family financial 

support 

 Government Income Support Payment  Nil income – receives no financial support 

 

What is your current employment status?  

 Full time  Unemployed – looking for full-time 

work 

 Part time / casual – looking for full-time 

work 

 Unemployed – looking for part-time 

work 

 Part-time / casual – not looking for work  Not employed – not looking for work 

 School based apprentice  Not employed – still at school/education 

 Self employed (not employed by others)  Not able to work – disability/sickness 

 Unpaid family worker  Other employment training program 

 

If you are unemployed, how many weeks have you been unemployed? ______________ 

If you are currently working, what is your occupation? ___________________________ 

How many weeks have you been in that job? __________________________________ 

How many weeks have you been coming to BoysTown? __________________________ 

 

What is your current gross level of income per week? 

 Less than $100  $201 - $300  $401 - $500  601 - $700 

 $101 - $200  $301 - $400  $501 - $600  More than $700 
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Which of the options below best explains your personal situation when it comes to work?  

 Never had a job  Have had a full time permanent job 

 Have had part time or casual job  

 

Which of the options below best explains the employment of the main income earner in 

your family household when you were growing up?  

 They had steady work  They were in and out of work  They did not work 

 

If you are currently attending high school, what is your year level?  

 Year 12  Year 11  Year 10  Year 9 

 

If you are not currently at school, what was the highest year level you completed?  

 Year 12  Year 10  Year 8 

 Year 11  Year 9  Other (Please specify) __________ 

 

What qualifications have you completed? 

 None  Certificate 2  Certificate 4 

 Certificate 1  Certificate 3  Other (Please specify) __________ 

 

What type of agency referred you to BoysTown?  

 Self referred  Education and training (e.g. school) 

 Accommodation  Employment 

 BoysTown internal  General health 

 Child safety  Income support (e.g. Centrelink) 



243 

 

 Correctional  Private individual (e.g. friends) 

 Court  Legal 

 Drug and alcohol   Mental health 

 Domestic violence   Youth service 

 

If you were referred to BoysTown, what was the name of the agency? ______________ 

 

Have you been in juvenile or adult detention before BoysTown?  

 

 Yes 

 

 No 

Have you been in juvenile or adult detention after BoysTown?   Yes  No 

 

What BoysTown program/s are you currently in?  

 Mentor One  PiP – Participate in Prosperity 

 Youth Pathways   Manufacturing or Aged Care 

 Job Services – Stream 1  Civil Engineering Construction Skills 

 Job Services – Stream 2  SQW - Skilling Queenslanders for Work 

 Job Services – Stream 3  SA Skills for the Future 

 Job Services – Stream 4  SA Works 

 GSFW – Get Set for Work  STEP ERS  

 BoysTown Enterprise Learning Program  Enterprises  

 Flipside  Other (Please specify) ______________ 
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What BoysTown program/s have you completed?  

 Mentor One  PiP – Participate in Prosperity 

 Youth Pathways   Manufacturing or Aged Care 

 Job Services – Stream 1  Civil Engineering Construction Skills 

 Job Services – Stream 2  SQW - Skilling Queenslanders for Work 

 Job Services – Stream 3  SA Skills for the Future 

 Job Services – Stream 4  SA Works 

 GSFW – Get Set for Work  STEP ERS  

 BoysTown Enterprise Learning Program  Enterprises 

 Flipside  Other (Please specify) ______________ 

 

What site is the BoysTown program you are participating in?  

 Adelaide, SA  Deception Bay, Qld  Logan, Qld 

 Blacktown, NSW  Inala, Qld  Port Pirie, SA 

 Campbelltown, NSW  Ipswich, Qld  Redlands, Qld 

 

What other training or employment organisations have you tried? __________________ 
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Section 2: This section focuses on areas such as self-esteem and your activities. There are 

no right or wrong answers so please answer the questions as honestly as possible. 

 

Please consider the last four weeks and answer the following questions by ticking one of the 

four options. 

 More so 

than 

usual 

Same as 

usual 

Less 

than 

usual 

Much less 

than usual 

Been able to concentrate on what you’re doing     

Felt capable of making decisions about things     

Been able to enjoy your normal day-to-day 

activities 

    

Been able to face up to your problems     

Felt you were playing a useful part in things     

Been feeling reasonably happy, all things 

considered 

    

 Not at 

all 

No more 

than usual 

Rather 

more than 

usual 

Much more 

than usual 

Felt constantly under strain     

Felt you couldn’t overcome your difficulties     

Been feeling unhappy and depressed      

Been losing confidence in yourself     

Been thinking of yourself as a worthless 

person 

    



246 

 

Lost much sleep over worry     

 

Please indicate how important the following things are to you… 

 Not 

important at 

all 

Not very 

important 

A little 

important 

Very 

important 

Having a lot of expensive possessions     

Being the one in charge of your life     

Having a job that pays wells     

Being your own boss     

Having a job that society values     

Being successful financially     

 

Please indicate the chances of the following things happening for you… 

 Very low Low High Very 

high 

Having a lot of expensive possessions     

Being the one in charge of your life     

Having a job that pays wells     

Being your own boss     

Having a job that society values     

Being successful financially     
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Please indicate how much you agree with each of the following statements… 

 Strongly 

Disagree 

Disagree Agree Strongly 

Agree 

On the whole I am satisfied with myself     

At times, I think I am no good at all     

I feel that I have a number of good qualities     

I am able to do things as well as most other people     

I feel I do not have much to be proud of     

I certainly feel useless at times     

I feel that I’m a person of worth, at least on an 

equal plane with others 

    

I wish I could have more respect for myself     

All in all, I am inclined to feel that I am a failure     

I take a positive attitude toward myself     

There is no one in my family I can depend on for 

support and encouragement, but I wish there were 

    

I really care about my family     

My family really cares about me     

I can depend on my friends for help     

I am not part of a group of friends, and I wish I 

were 

    

I get along with people     

I feel lonely     
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I have frequent arguments     

I have trouble at work or school because of 

drinking or drug use 

    

I feel hopeless about the future     

I feel confident talking to people I have just met     

I am good at listening to people     

I am good at talking to people     

I have good writing skills     

I have good reading skills     

I have good maths skills     

I can identify spelling mistakes easily     

I have trouble solving everyday problems     

I take care in my appearance     

I know what my goals are for the future     

It is hard for me to fill out forms     

I make a budget to help me with my money     

I feel confident working out the price of 

discounted items when I go shopping  

    

When I have a problem, I get the information 

needed to deal with it 

    

I make sure I understand the situation I’m in 

before making a decision 
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My values are important to me when I make 

decisions 

    

I am in control when I make important decisions 

about my future 

    

I use help around me when I make decisions     

My best decisions are always made when I think 

about advice from others 

    

 

Please consider the last four weeks and indicate how often you did one of the following  

(Rarely is once a month, Sometimes is once every two weeks, and Often is at least once a 

week). 

 Not at 

all 

Rarely Sometimes Often 

Go to a club/group/society     

Meet with friends     

Watch live sporting events (not on tv)     

Go to a place of worship     

Chat with neighbours     

Eat out     

Go to a movie     

Visit family     

Play sport or go to a gym     

Do volunteering work     
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Smoke cigarettes     

Drink alcohol     

Take drugs     

Get into a physical fight     

Get into trouble with the police     

 

Please indicate how often the following statements apply to you… 

 Not at 

all 

Rarely Sometimes Often 

I get what I need by relying on my own efforts and 

ability 

    

I get what I want by relying on my own efforts and 

ability 

    

I control what happens to me by making choices 

that are best for me 

    

I use the right things to help me achieve my goals     

I learn new skills to reach my goals     

I look for different ways to achieve my goals     

I get what I want through careful planning     

I get what I need through careful planning     

I control things by managing my life properly     

I do whatever I can to achieve a goal     
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I achieve my goals by knowing when to ask others 

for help 

    

I reach my goals by letting others know what I need     

I reach my goals by letting others know what I want     

I get what I want by seeking the advice of others     

I get what I need by seeking the advice of others     

I get what I want by cooperating with others     

I get what I need by cooperating with others     

I get what I want by being nice to others     

I get what I need by being nice to others     

My group reaches its goals by working well 

together 

    

I reach my goals by working hard in my group     

 

 

Section 3: This section focuses on how BoysTown helped you. Please take some 

time to answer the questions at honestly as possible. 

Please rate how effective you were in the following areas before you started at 

BoysTown 

 Not 

effective 

at all 

Not 

very 

effective 

A little 

effective 

Very 

effective 

Work skills     

Learning     
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Using work tools for your area     

Problem solving     

Self management     

Teamwork     

Communication (talking, listening)     

Using technology (computers, mobiles)     

Planning and organising     

Social support     

Accommodation     

Using initiative     

Health     

Wellbeing and mental health     

Drugs     

Alcohol     

Anger management     

Criminal behaviour     

Literacy     

Numeracy     

Goal setting     

Life skills     

Self-esteem     
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Please rate how effective BoysTown has been at helping you with the following areas 

 Not 

applicable 

Not 

effective 

at all 

Not 

very 

effective 

A little 

effective 

Very 

effective 

Work skills      

Learning      

Using work tools for your area      

Problem solving      

Self management      

Teamwork      

Communication (talking, 

listening) 

     

Using technology (computers, 

mobiles) 

     

Planning and organising      

Social support      

Accommodation      

Using initiative      

Health      

Wellbeing and mental health      

Drugs      

Alcohol      
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Anger management      

Offending behaviour      

Literacy      

Numeracy      

Goal setting      

Life skills      

Self-esteem      

Thank you for your time and cooperation. 
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Appendix C 

Case Studies Interview Guide – Entry Point 

 

1. Welcome and introduction 

Thank the participant for being available for the interview. Remind participant of own 

role in BoysTown and the purpose of the interview. 

What you tell us will be used by BoysTown to help get a better understanding of 

the young people in our programs and then allow us to see how the program is 

going and to improve the Enterprises. We’re interested in what you were like 

before you came to BoysTown, what you are like now and how you feel about the 

future. We’re also looking at what you see the program is doing and will do for 

you, what you like about it, and what you would do if you were running it to make 

it better. Your information could be used with information from other young 

people in reports about the program. You can talk freely about what you like 

about the program and what you think could be better. You will not be identified 

personally in these reports. The chat should take around 30 minutes. 

Explain the need for and means of recording. 

The session is being recorded in case I miss anything while I am asking questions 

and taking notes. Only I and another researcher will be able to listen to it.  

Ask if they have any questions. 
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2. Personal history 

Participant’s account of their personal history, of interest in and likely prospects for 

getting and keeping a job, and of what family patterns of interest in work and in 

working are/were at play in their “real-life”.  

a) If you think back to when you were growing up, what did you think about getting 

and keeping a job (working/employment)? When was that time? 

Prompt if needed around: 

 One’s personal position as “thoughts” 

 Knowing what they wanted to be when they were grew up 

 Not thinking about the future or working 

 The point in their lives when they started thinking about trying to get and 

keep a job 

b) How did your family feel about work/employment? 

Prompt if needed around: 

 Work experience of family members 

c) If any, what kinds of work did you do before you came to BoysTown?  

What kinds of work/tasks do you do now in your program? 

To what extent are you in control of what is happening to you? In general? In 

relation to work? 

 

3. Decision-making 

What prompted their decision to seek capability and readiness for work – and why come 

to BoysTown for help? Whether they are happy/unhappy about those decisions, and 

why? 
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a) How do you make decisions now? 

Prompt if needed around: 

 Processes 

 Managing emotions and rationality 

 What variety/quality of “Choices” is in their remembered history (were there 

lots of opportunities to decide, few, none; Did someone else always decide 

for you etc) 

b) Who or what if anyone/thing influence your decisions? Are “they” the main 

influencers? How much control do you have over the decisions you make? 

c) How did you end up in the Enterprise in BoysTown? How did you decide to come 

to a work program like this?   

d) Why were you interested in BoysTown and this program? 

Prompt if needed around: 

 What they knew about BoysTown and the program 

 What they were hoping to get out of BoysTown and the program 

How are you feeling about your decision to come to BoysTown and this program? 

Why do you feel this way? 

Prompt if needed around: 

 Impressions of BoysTown 

 Whether they are feeling good about their initial decision as still 

right/changed/wrong 
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4. BoysTown 

What are their initial impressions of BoysTown? What are their expectations of 

BoysTown?  

a) What have you been doing in BoysTown so far? 

Prompt if needed around: 

 Interviews, intake 

 Pre-employment training, workshops, induction 

 Meeting staff and other young people in program 

b) What have been your first impressions of BoysTown? 

Prompt if needed around: 

 People – staff, team members 

 Environment, atmosphere, culture 

c) What do you expect your program will be like? 

Prompt if needed around: 

 Type of work/tasks 

 Training 

 Working with people 

 Personal change/development 

d) What are you hoping to learn in the Enterprises? 

Prompt if needed around: 

 Work skills 

 Teamwork 

 Communication skills, anger management, social skills, goal setting 
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e) What are some of the areas that you would like BoysTown to help you with? 

Prompt if needed around: 

 More work experience 

 Better at communicating 

 Working in a team 

 Future aspirations 

 Shift in attitude, behaviours, feelings towards work, getting a better life, 

feelings about BoysTown, etc. 

 

5. Identification 

What identification do they have with BoysTown and whether it is “the Enterprise” or 

“BoysTown” or both that influence their transition? 

a) What makes you feel part of BoysTown? 

b) What did you enjoy most about being in BoysTown? And the Enterprise (pre-

employment training)? 

c) What didn’t you like about being in BoysTown? And the Enterprise (pre-

employment training)? 

 

6. Significant others 

Who are “significant others” where transitioning is part of their real life (e.g. family, 

friends, Youth trainers) and why are they influential?  

What do “significant others” say about BoysTown’s influence on them?  

a) Who are the people who have influenced and helped you? 
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Prompt if needed around: 

 Family members 

 BoysTown staff members 

 Other social service staff 

 Friends 

b) How have these people helped you? 

Prompt if needed around: 

 To get a better life 

 Financial support 

 Material support 

 Social support 

 Emotional support and encouragement 

 

7. Aspirations and agency 

What level of ability do people have to act? What are the goals that people have? When 

do they develop aspirations? 

a) What are your goals now? How did you develop these current goals? How are these 

goals different from any previous goals you had? 

Prompt if needed around: 

 Pinpoint a time when people develop goals and aspire to them 

 Specific goals 

 Work 

 Life 
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b) How are you going to achieve these goals? What would help you reach these goals? 

What, if any, are the barriers stopping you from reaching your goals? 

Prompt if needed around: 

 Having a specific plan 

 Working by yourself 

 Working with significant others 

c) To what extent do you feel in control of reaching your goals? 

 

8. Conclusion 

Thank the participant for their time in the interview. 

Summarise the main points and ask the participant if they agree with these points and if 

they would like to add information. 
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Appendix D 

Case Studies Interview Guide – Mid and Exit Points 

 

1. Welcome and introduction 

Thank the participant for being available for the interview. Remind participant of own 

role in BoysTown and the purpose of the interview. 

What you tell us will be used by BoysTown to help get a better understanding of 

the young people in our programs and then allow us to see how the program is 

going and to improve the Enterprises. We’re interested in what you were like 

before you came to BoysTown, what you are like now and how you feel about the 

future. We’re also looking at what you see the program is doing and will do for 

you, what you like about it, and what you would do if you were running it to make 

it better. Your information could be used with information from other young 

people in reports about the program. You can talk freely about what you like 

about the program and what you think could be better. You will not be identified 

personally in these reports. The chat should take around 15 minutes. 

Explain the need for and means of recording. 

The session is being recorded in case I miss anything while I am asking questions 

and taking notes. Only I and another researcher will be able to listen to it.  

Ask if they have any questions. 
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2. Personal history 

Participant’s account of their personal history, of interest in and likely prospects for 

getting and keeping a job, and of what family patterns of interest in work and in 

working are/were at play in their “real-life”.  

a) If you think back to when you were growing up, what did you think about getting 

and keeping a job (working/employment)? When was that time? 

Prompt if needed around: 

 One’s personal position as “thoughts” 

 Knowing what they wanted to be when they were grew up 

 Not thinking about the future or working 

 The point in their lives when they started thinking about trying to get and 

keep a job 

b) How did your family feel about work/employment? 

Prompt if needed around: 

 Work experience of family members 

c) If any, what kinds of work did you do before you came to BoysTown? What kinds 

of work/tasks do you do now in your program? 

d) To what extent are you in control of what is happening to you? In general? In 

relation to work? 
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3. Decision-making 

What prompted their decision to seek capability and readiness for work – and why come 

to BoysTown for help? Whether they are happy/unhappy about those decisions, and 

why? 

a) How did you make decisions before you came to BoysTown? 

Prompt if needed around: 

 Processes 

 Managing emotions and rationality 

 What variety/quality of “Choices” is in their remembered history (were there 

lots of opportunities to decide, few, none; Did someone else always decide 

for you etc) 

b) How do you make decisions now? 

Prompt if needed around: 

 Processes 

 Managing emotions and rationality 

 What variety/quality of “Choices” is in their remembered history (were there 

lots of opportunities to decide, few, none?; Did someone else always decide 

for you?) 

c) Who or what if anyone/thing influence your decisions? Are “they” the main 

influencers? How much control do you have over the decisions you make? 

d) How did you decide to come to a work program like this?   

e) How did you end up in the Enterprise in BoysTown?  

f) Why were you interested in BoysTown and this program? 
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Prompt if needed around: 

 What they knew about BoysTown and the program 

 What they were hoping to get out of BoysTown and the program 

g) How are you feeling about your decision to come to BoysTown and this program? 

Why do you feel this way? 

Prompt if needed around: 

 Impressions of BoysTown 

 If what they now know about the program matched, exceeded or failed to 

meet their expectations 

 Whether they see their initial decision as still right/changed/wrong 

 

4. BoysTown 

What do they believe best explains BoysTown’s success with transition-to-work 

programs? What they believe happens in the Enterprise. What did they learn? Was it 

work skills alone? How did they change? What did the trainer do? 

a) How does BoysTown help people? How does BoysTown help people so they are 

ready for work? 

b) Is this happening/Will this happen for you?  

Prompt if needed around: 

 Providing work experience 

 Assisting with other issues, e.g. accommodation, bills, licence, etc 

 Showing patience with young people 

 Giving encouragement 

 Giving second chances 
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 Improving life skills, communication and social skills, resilience, anger 

management, teamwork skills 

 BoysTown staff as role models 

c) What happens in your program? How would you describe a typical week in the 

Enterprises? 

Prompt if needed around: 

 Type of work/tasks 

 Training 

 Working with people 

 Personal change/development 

d) What if anything have you learnt in the Enterprises? 

e) What if anything is the best/worst thing you have learned 

Prompt if needed around: 

 Work skills 

 Teamwork 

 Communication skills, anger management, social skills, goal setting 

f) What haven’t you learnt yet in the Enterprises that you would like to learn? Has 

BoysTown planned for it? 

g) Have you changed since you started in the Enterprises? Is it a positive or negative 

change? What if anything is the best change you have made? What if anything is the 

worst change you have made? Did you decide to change? Why have these changes 

happened? 

Prompt if needed around: 

 More work experience 
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 Better at communicating 

 Working in a team 

 Future aspirations 

 Shift in attitude, behaviours, feelings towards work, getting a better life, 

BoysTown, etc. 

h) What if anything, have you learnt from your Trainer? What if anything is the 

best/worst thing you have learned from your Trainer? How would you describe your 

Trainer? 

Prompt if needed around: 

 Work skills and ethic (getting to work on time, working hard, helping others) 

 Treating people with respect 

 

5.  Identification 

What identification do they have with BoysTown and whether it is “the Enterprise” or 

“BoysTown” or both that influence their transition? 

a) What makes you feel part of BoysTown? 

b) What did you enjoy most about being in BoysTown? And the Enterprise? 

c) What didn’t you like about being in BoysTown? And the Enterprise?   

 

6.  Significant others 

Who are “significant others” where transitioning is part of their real life (e.g. family, 

friends, Youth trainers) and why are they influential? What do “significant others” say 

about BoysTown’s influence on them?  
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a) Who are the people who have influenced and helped you? 

Prompt if needed around: 

 Family members 

 BoysTown staff members 

 Other social service staff 

 Friends 

b) How have these people helped you? 

Prompt if needed around: 

 To get a better life 

 Financial support 

 Material support 

 Social support 

 Emotional support and encouragement 

 

7.  Aspirations and agency 

What level of ability do people have to act? What are the goals that people have? When 

do they develop aspirations? 

a) If any, what were your goals when you started at BoysTown? How did you develop 

those goals? What helped you to reach the goals? What stopped you from reaching 

the goals? 

Prompt if needed around: 

 Specific goals 

 Work 

 Life 
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b) What are your goals now? How did you develop these current goals? How are these 

goals different from the start? 

Prompt if needed around: 

 Pinpoint a time when people develop goals and aspire to them 

 Specific goals 

 Work 

 Life 

c) How are you going to achieve these goals? What would help you reach these goals? 

What, if any, are the barriers stopping you from reaching your goals? 

Prompt if needed around: 

 Having a specific plan 

 Working by yourself 

 Working with significant others 

d) To what extent do you feel in control of reaching your goals? 

 

8. Conclusion 

Thank the participant for their time in the interview. 

Summarise the main points and ask the participant if they agree with these points and if 

they would like to add information. 
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Appendix E 

Consent Form 

Consent form to Participate in the Research Study 

 
NOTE: 
The section below is to be completed by the program participants. A support 
person or researcher can help participants fill out this form. 

I      _____________________________________ (please print your name – young 

person)   agree to take part in a study about BoysTown and the program that I will be 

participating / am participating / or have participated in. I understand that the research is 
trying to find out about: 
 

 The way I am at school, TAFE, university or work 

 The way I am with family, friends and the community 
 My experiences in BoysTown’s programs 
 My overall satisfaction with the services I received from BoysTown 

 
I know: 

                                                                                                                       
Tick  

• It is okay for me to stop being part of the study whenever I want to.  

• I understand that a researcher may:  

- ask me to complete some surveys about myself and/or about the 

program – someone would help me to do this.  
- ask me to participate in a one-on-one semi-structured interview 

about the program.  

• If anything we talk about makes me feel upset, I can stop whenever I 
want without being treated differently. The researcher may help me to 
find someone to talk to about it if I agree.  

• What I say during the study is confidential and the researcher will not 
tell anyone outside of BoysTown that I took part.  

• The only time the researchers would have to tell someone else is if 
they were worried: 

- that I might be badly hurt by someone 
- that I am not being cared for properly 

- that I might hurt myself 
- that I might hurt someone else.  

If I have any questions about the project, I can contact either: 

Salote Mafi 

Senior Researcher  

Strategy and Research Team, BoysTown 

Phone: 07 3867 1321 

email: smafi@boystown.com.au  

John Dalgleish 

Manager  

Strategy and Research Team, BoysTown 

Phone: 07 3867 1216 

email: jdalgleish@boystown.com.au 

Or talk to BoysTown program staff.  

Name of 
Participant: 

                                                                           (please write 

your name) 

Participants 
Signature:       Date:      /     /      

Participants Date of 
Birth:       
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NOTE: 

Where the program participant is under the age of 18 years of age, the following section 

must be read and signed by a parent or guardian. 

   

I,                            (please print your name - Parent/guardians name)  

give consent for                           (please print child’s name) to take part in research about 

BoysTown. 

I have read the information about the research and understand what is involved. I understand that 
BoysTown and Griffith University are doing the research. 

I understand that the researcher will contact my child to talk about participation in the research. I 
understand that my child also has to agree to take part. I have provided my phone number or other 
contact details so a researcher can contact my child and I. 

 

Name of Parent or Authorised Representative:       

Relationship to participant:  Parent  Carer  Guardian 

Signature:       Date:      /     /      

Phone number:       

Other contact details:       

If I have any questions about the project, I can talk to Program staff or contact either: 

Salote Mafi 

Senior Research Officer 

Strategy and Research Team, BoysTown 

Phone: 07 3867 1321 

email: smafi@boystown.com.au 

John Dalgleish 

Manager  

Strategy and Research Team, BoysTown 

Phone: 07 3867 1216 

email: jdalgleish@boystown.com.au 

 

 

 

Please return this form to : 

 

Salote Mafi 

Senior Research Officer 

Strategy and Research Team – BoysTown 

PO Box 2000, Milton 4064 

 

Or please return this form to BoysTown program staff. 
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Appendix F 

Information Sheet 

 

 

 

 

About the Research 

 

 

What is the research about? 

This research is to let BoysTown know how well its services are working. To do 

this, we need to know more about the young people in our programs.  

This information will help us to improve BoysTown so it is better for you and 

also for other young people who come through BoysTown in the future.  

 

What will I have to do if I take part? 

 

If you want, you can fill out a survey which will take about 10-15 minutes to 

complete. The survey will ask about: 

 Experiences in BoysTown’s programs, school, TAFE or work 

 Relationships with family, friends and the community 

 Situation, thoughts and activities 

 Overall satisfaction with the services you received from BoysTown 

 It is okay for you to stop being part of the study at any time. 

 If you read anything that makes you feel upset, you can stop whenever you 

want without being treated differently. BoysTown can help you to find 

someone to talk to about it if you agree. 
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What will happen to the information? 

What you say in the survey is private. The only time the researchers would have 

to tell someone else is if they are worried you or someone else is in danger. 

The information will be put together with information from other young people 

in reports about the research.  

If you have any questions, please talk to a BoysTown staff member. 
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Appendix G 

Statements From Interview Transcripts Relating to Personal Agency 

Statements Coded Under the Theme of Own Efforts 

Participant 

code 

Point in 

time 

Statement 

JIctn Entry I was with Max Employment at first and I was interested in 

here so I asked if I could go to BoysTown. Yeah, my mate 

was here at BoysTown. He said it was good. A couple of 

months and then he got a job. 

RBbtn Entry Well, my brother and my cousin – my brother used to work 

here and told me everything about it. And, then I was at the 

Job Quest and that wasn’t really helping me so then I came 

here and come here and starting talking to them and then I 

asked them about a job and that and they got me this. 

SRctn Entry I like trying things, like new things. 

SRctn Entry Oh, no, we have to do it ourselves. Find a new job and 

when we actually finish the traineeship they’ll help us.  

SMctn Entry I just went to Centrelink and I said to them I’m just looking 

for a job, any kind of job. They said there is a program 

running at BoysTown. I asked them what was it for and 

they told me it was Horticulture something like that. Yeah, 

I said would you be able to put me through BoysTown and 

that, and they done it for me and I met (the Youth Worker). 

ITbtn Entry (My friend) told me about it and then I was leaving school 

anyway, so I was thinking of [inaudible 00:00:19] and I 

went through Centrelink to get to them and they’re, like, 

“No worries”. Waited one day for the interview to go into 

BoysTown and I got the phone call that afternoon to go in 

the next day for an interview and get the job, and then I got 

that phone call that afternoon and I got the job. 

SHbtn Entry Well my mate has been working here for a while so he told 

me like BoysTown is a lot easy like help you start up for a 

job so I decided to sign up for it and now I’m here today 

and enjoying it. I just signed up for it um three weeks ago. 

And I asked for positions for landscaping and they said, 

“yeah we got one” so… 

AMctn Exit When I first started I wouldn't even go to the Youth Worker 

or go pay for things. I was that bad. Now I can ask. I know 

it shouldn't be a big deal. 

AMctn Exit I think because I have done it once. Once I have done it 

once I can do stuff. I don't know, with me, I can't do it but 

if I have done it once I can do it again. It is so much easier 

now. 

WFctn Exit I changed pretty early. I wanted to do it. Otherwise I will 

never go anywhere. 

WFctn Exit I’ve always sorted myself out at a young age. 
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Participant 

code 

Point in 

time 

Statement 

KMctn Exit I think – I’m pretty sure because I did that TAFE course 

before and I only failed one thing, I think they said I could 

come back for like a month or two weeks and do it, but I 

don’t know. I should go have a talk to them about it. 

Because I liked it better than this, but this is still a good job, 

yeah. 

CWctn Exit I was going to see if BoysTown would help me get my 

security licence but they said they can't. Also I wanted to 

do my Youth Worker certificate but they also said they 

can't help me there either. I think I get my own money to do 

it. 

NFctn Exit Oh, I wanted to get some money on the weekends and I 

wanted to do something and then I went to BoysTown. I 

just walked in the door at BoysTown and they asked me if I 

wanted to – I was with Max Employment but they didn’t do 

anything. I came here, worked with the boys the first day, 

had, like, my cousin and that, some of the boys. I already 

knew the boys so I didn’t have to get used to anyone. All 

talked, had a laugh, came back the next day and just kept 

coming. This one time I didn’t come for like a week or 

something but then ended up coming back and ever since 

then yeah, I’ve been coming every day. Finished TAFE. 

NFctn Exit Do what I’m doing now. I’m got my Cert II in horticulture. 

That should count for something in landscaping. BoysTown 

helped me get my White Card and that. I just need my 

licence. I just need to do some payment plans. I’ve got my 

Ls but I need to do some payment plans with my fines, then 

I can try and go for my licence. Once I get my licence I’m 

sure I can get a job 100%. 

NFctn Exit Yeah, I just know I’ve got it. When I heard they – I go up 

to them and tell them I want to do a payment plan and I 

thought they’d give it to me straight away, as long as I’m 

doing the plan with them. So, that’s what I want to do. 

Yeah. I’m doing it this week. I’m just going to go to the 

court and tell them I want to pay off my fines and they do a 

payment plan and then they send me off to RTA to get my 

Ls. I get my Ls and yeah, go from there. 

NCbtn Exit I’m going to try and do it on my own this time. Yeah, see if 

I can get there. 

AJbtn Exit Yeah, I done that whole yard down there practically by 

myself. That sandstone there, I done that by myself. What 

else did I do by myself?  I did that house there and the 

corner house by myself. I did another one by myself but I 

stuffed up. I did it crooked but I ended up fixing that up.  

KWbtn Exit Just its kind of taught me you’ve got to do shit yourself, 

don’t be sitting on a stool kind of thing, just that kind of 

stuff.  
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Participant 

code 

Point in 

time 

Statement 

BSctn Exit I taught me self, I learnt that me self. With all the shit that 

I’ve copped through life I’ve just learnt to deal with it me 

self in my own little head and work stuff out in my head. 

It’s like a big puzzle. There’d be ten puzzles here on this 

side of me head, two of them join up and then I’ll realise 

something and then other three or four will join up and I 

find something else, I work stuff out for myself. Instead of 

asking questions I answer them me self. (inaudible 04:10) 

correct. 

BSctn Exit I’m pretty good at – I don’t know but I’ve pretty much 

taught me self. I’ve taught me self everything ‘cause no-one 

talked to me, I have to figure it out for me self.  

CSctn Exit 100%. Now that I’m off drugs and shit. I used to, like, 

smoke every day but then when I started cutting down, like, 

I smoked every second day, and then I pushed to every 

third day and then to every fourth day and then just stopped 

completely. I only used to do it on weekends, but now – 

sometimes I’ll probably have, like, one cone, like, on a 

weekend and then I’ll just be smashed. Usually it takes me 

20 to get smashed but nowadays since I’m off that – 

because you’re used to smoking every day so that’s why 

you have to buy heaps of stuff, but then when you quite it’s 

a different story. You haven’t had it in a while and you’re 

just, like, – you smoke some and you feel like smoking 

some and then you start coughing. 

CWbtn Exit Well, I just went down and saw the local doctor and stuff 

like that. So, it just gave me an opportunity to identify that 

that was an issue. So, I did that, went down to the local 

doctor and they referred me to a psychologist and a 

psychiatrist. No, well I done it all myself, pursued all the 

avenues me self and then I went and spoke to BoysTown to 

see if there was anything they could offer. 

KMctn Mid I mainly hated the TAFE work, the writing work. I like 

doing the practical work like this; yeah I hated doing the 

writing work. But now I’ve gotten into it a bit more. It’s 

really up to the person to pull themselves in as well, you 

know what I mean. They got to do it as well... Yeah if you 

don’t make no effort, like you know what I mean? 

KMctn Mid I don’t know actually. If I want to don’t wanna do it, I’m 

not gonna do it, you know. 

CWbtn Exit Yeah. They offered a few places that I could go to or I 

could continue down the avenue that I chose. Well, I 

always had anger as an issue and before I come to 

BoysTown I was referred certain medications and stuff like 

that. And, just working and that I noticed there was still a 

few little things that irritated me so I thought well I should 

maybe go correct them.  
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Statements Coded Under the Subordinate Theme of Independently Acting 

Participant 

code 

Point 

in time 

Statement 

MBctn Entry I’ve already put my plan in action. I’m paying off my fines. In 

the next couple of weeks get it all paid and get my licence.  

KBbtn Entry No, I come in by myself and signed up, yeah.  

ITbtn Entry I’m looking everywhere, in the newspaper, on the internet. 

Walking around and asking and that.  

ASbtn Entry But, I actually found the other work myself. My brother works 

at, he’s on – he’s at job search. 

AMctn Exit I'm going to apply for a lot of jobs and just ask what they can do 

for me. I've been out in my own personal time and applied for 

jobs and just waiting to hear back. 

WFctn Exit No not really, I try and do it my own way. I like being 

independent. 

MDctn Exit I started looking for a job three or four months ago when I was at 

a traineeship and I thought it would be finished a bit earlier but it 

didn’t. 

KMctn Exit Yeah, when we come in the office for a while I was on the 

computer looking for jobs, yeah. 

KBbtn Exit Yeah, it’s up to me to do it. I usually just get on there and just 

flick around and have a look, like, whenever we come in here.  

TGbtn Exit I’m not sure. I don’t talk to a lot of them out there but with our 

crews we don’t, like, (my Youth Trainer) wants us to so he just 

asks us and if we don’t we don’t but most of us do. We try and 

find jobs straight away.  

SEbtn Exit Yeah, I’m looking for work now. (inaudible 08:59). Yeah, I just 

go look for it myself.  

SEbtn Exit They tell us to, like, look for jobs and that and we do it. Some 

people don’t. 

RBbtn Exit So, yeah, like, just then I just handed out heaps of resumes at 

Blacktown. 

CSctn Exit No, I just did it myself. It was a bit hard but I’m not completely 

off. People say it’s hard but, like, some people say to you “Just 

go cold turkey”. Like my doctor, I asked him what’s the best 

way to quit marijuana?  He said “Just go cold turkey”. But 

people can’t do that. It’s like smoking cigarettes. It’s like a 

coffee addict drinking coffee. You can’t just say cut it out and 

stop drinking coffee because of course it’s going to get the urge 

to have it.  

 

Statements Coded Under the Subordinate Theme of Being Motivated 

Participant 

code 

Point 

in time 

Statement 

WFctn Entry To tell you the truth I don’t really get motivated to come here. I 

just like doing my own things. You know, when there’s money 

involved you may as well. 
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Participant 

code 

Point 

in time 

Statement 

WFctn Entry Work’s the only thing that will keep me motivated. 

FTctn Entry Just sticking to the job, listening to the team leaders and that. 

Just staying motivated. 

WFctn Entry Not really, I get paid to sit at home too. 

DTctn Exit This is a good experience and I’m just more motivated now. 

Learning and you are working and you are actually learning.  

DTctn Exit If I haven’t started I would actually just be at home with nothing 

to do. At least you get more than what you get at Centrelink. 

MDctn Exit He is a great trainer. Gets you motivated, and yeah I don’t know. 

Let us know what we are doing before we do it and let us know 

when we are doing it.  

SRctn Exit When I first started work I didn’t turn up (inaudible 07:18) 

working really good and come up nearly every day now. I don’t 

know. ‘Cause (inaudible 07:27) didn’t really care about my job 

and I started to like it and I really care about it now.  

SMctn Exit No, I get right into it now, yeah. Like, I know what I’m doing 

and that.  

KMctn Mid Knowing that I am better than the rest. Yeah that’s right we gotta 

keep that between us otherwise they’re gonna get angry. 

AMctn Entry I don't know, like, if I do it I stick with it. 

TGbtn Entry When I turned 16 I went to Centrelink and they put me in here. 

At first I didn’t really come because I didn’t know what it was 

like or nothing but once I started getting used to it I started 

coming all the time. 

TGbtn Entry Well, once I said I wanted to do this I decided I would like to 

stick with it and one of my sister’s friend’s step-dad said he’s 

doing scaffolding and he should be able to me a job straight after 

once I do me scaffolding course.  

TGbtn Entry ‘Cause I wouldn’t get up out of bed on the Monday and then I 

wouldn’t come on every other day. I thought well if I come 

Monday I’ll come the rest of the week.  

CSbtn Entry Yeah, see how I go. If I like it here I’ll stay, if I don’t I’ll try and 

get out of it. 

TGbtn Entry Just knowing everyone, the workers and that. I know a lot of the 

workers and that, so I feel more comfortable sitting in here than 

(inaudible 02:58). I went there with my mate Steve ‘cause he had 

to go there but I didn’t feel comfortable sitting in there. I come 

here I just feel, it becomes a daily thing.  

AMctn Exit There were lots of things at TAFE I didn't like but I still have to 

suck it up. I learnt that attitude from my family. They keep 

telling me, "we need more money". I've been playing footy and 

stuff that taught me never to give up and stuff. 

MBctn Exit I've learnt not to be discouraged, if you don’t know what you are 

doing. My Trainer taught me that. It is called perseverance.  

TGbtn Exit Just, like, I (inaudible 04:38) about, like, the program so I started 

that and I wasn’t sure if I wanted to do it and now I’ve done it 

more and more I started feeling like it’s something I like.  

SMctn Exit Yeah. I’m showing up and that, yeah. I’ve got nothing else to do.  
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Participant 

code 

Point 

in time 

Statement 

FTctn Mid I’m doing alright; I have heaps of work lately. Sometimes I get 

lazy but I still work. Yeah, when I first started mainly theory 

work, working in the offices and that.  

BSctn Mid I can be persistent but sometimes if it doesn’t interest me or I 

find it boring or I think it’s going to be too hard I won’t do it.  

BSctn Mid And, I have a tendency to give up on things. If it’s not going well 

then why would it.  

BSctn Mid I’m trying to get my life back on track. It’s getting there but at 

the same time it’s going down. Up and down. You’ve got to take 

the ups with the downs. 

 

Statements Coded Under the Theme of Locus of Control 

Participant 

code 

Point 

in time 

Statement 

DTctn Entry I'm more in control now I’m working. Before this everything was 

up in the air. 

FTctn Entry More control than I did before. Just working, something to do 

and I’m getting paid for it too.  

KBbtn Entry Full control. Yeah, in control. 

SRctn Entry Yeah no one tells me what to do, like anything with mum and 

Dad, they do tell me but I don’t listen, that’s just how I am. 

ESbtn Entry As much as I choose. I’m too stubborn for other people to 

influence me.  

ITbtn Entry About 50/50. Like, I’ve got a limited time to go out and that 

because half the time I’m with my dad and helping my dad out 

with stuff. 

ASbtn Entry I’ve got full control now. Yeah compared to what I did before. 

‘Cause I used to hang around some bad people and now I don’t 

hang around no-one.  

CWctn Exit Pretty in control. 

NFctn Exit Oh, I think I’m in control, yeah. Oh, just waking up, going to 

work, not slacking off. Helping out mum and that. Yeah, just all 

those stuff.  

FTctn Exit Yeah, I’ve got full control now. Like, I don’t know, I’ve got 

something to do during the day. Yeah. Something I enjoy. Not 

something, like – yeah. Yeah, and not going out as much 

anymore. I’m too tired, sleep, stay home and sleep. And, yeah.  

ATctn Exit I feel comfortable in myself now that – where I need to be. Yeah, 

full control. 

SRctn Exit Full control. 

ESbtn Exit I do it myself. I’ve always been independent. What I want to do I 

do. Just about everything.  

ITbtn Exit It’s pretty hard. I need more money really. BoysTown need to 

give me a raise or something.  
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Participant 

code 

Point 

in time 

Statement 

ASbtn Exit Heaps. Since when I first came to BoysTown. Because I was 

young and, yeah, off the track. I’ve got full control over my 

whole life now. 

BSctn Exit I really – I’m glad that I understand that I do need help. I’ve got 

an understanding. I just need to learn to control it.  

WFctn Mid 100% control. It never used to be but a lot more now. Just 

working. This. I’m very excited to get back into it.  

NFctn Mid Full of control. When I was working, my work keeps me busy. 

Keeps me out of doing stuff that I shouldn’t be doing when I 

wasn’t working. You know, I was bored and just staying at home 

doing nothing. 

 

Statements Coded Under the Subordinate Theme of Feeling in Control of Life 

Participant 

code 

Point 

in time 

Statement 

CWctn Exit I have control over my life because I know where I want to go 

and do what I want to do and I am going to achieve that. 

KMctn Exit I’ve noticed that I’ve got more control over my life and that, with 

money. Yeah, like I can go – I just buy more clothes and that. I 

can always do something. I can go to the beach or whatever 

because I’ve got money now. 

CWbtn Exit Not really. I’ve always been in control of how me life plays out. 

I guess we all are, it’s just depends on the willingness of the 

person to actually take action and do something about it.  

WFctn Mid Just in control of my life really. Learning how to balance my 

income, stuff like that. 
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Appendix H 

Statements From Interview Transcripts Relating to Interpersonal Agency 

Statements Coded Under the Theme of Social Support Network 

Participant 

code 

Point 

in time 

Statement 

MBctn Entry I don’t know, I had no friends. (My Employment Consultant) 

told me I wasn’t allowed to hang around people who get me into 

trouble. So, I have friends now which is good. 

CWctn Entry I talk with my Youth Worker. He's pretty good. He helps me out. 

I talk with my family. They help me out a little bit. My uncle's a 

pretty good listener. He gives me good advice. So they're 

probably my role models. 

 

Statements Coded Under the Subordinate Theme of Perceiving Support Provided 

by BoysTown 

Participant 

code 

Point 

in time 

Statement 

MBctn Entry Well, my other jobs agencies weren’t really doing anything for 

me and as soon as I went to BoysTown, boom, they helped me. 

MBctn Entry Other job providers they don’t really care what you do, like, they 

don’t really help you look for work. And, BoysTown they help 

you look for the work. You don’t have to (inaudible 00:59). And, 

I didn’t really know what I was doing. 

TGbtn Entry It was good. Helped me get me first aid, me chemicals card and 

that.  

ESbtn Entry A lot of workshops, white cards, first aid, chemical, yeah. I think 

there might have been a few other things. 

CSbtn Entry Yeah, they helped me get a job pretty quickly. I was looking for 

a job but I couldn’t really get one because I didn’t have my trade 

card, my white card whatever it is.  

NMctn Entry I don’t really like crowds but it shouldn’t be too much of a 

problem here. I’m starting to trust people more because I feel 

like I can trust BoysTown after all the counselling and help I got. 

I’m not on heroin anymore but I’m still on methadone to help me 

get off it. The people at BoysTown have been good at helping 

me monitor it. 

BSctn Entry I’ve got depression. I can really get down on myself. I also get 

really angry sometimes and start fighting. BoysTown have 

helped me with that. They found me a place called Headspace so 

I could get counselling. I didn’t really like going there at first but 

then I started to trust my counsellor. He seemed like a good guy 

and he was patient with me so I started to trust him. 
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Participant 

code 

Point 

in time 

Statement 

BSctn Entry Well I came in and was really nervous and I didn’t know anyone. 

It was hard. Centrelink sent me here. I hadn’t worked for a long 

time and they said they’d stop paying me if I didn’t go to 

BoysTown to get help with finding a job. Then BoysTown 

showed me that I could get help for the things I was going 

through and that would help me to find a job later. 

AMctn Exit They helped me out with a Certificate when I wanted to do 

Horticulture. 

DTctn Exit I am actually glad that I did. Before BoysTown I was actually in 

another job agency. I didn’t really like it there; I didn’t like how 

they ran things. I’d been with them for a while and I got a job off 

them - that lawn mowing one. But then after that I was looking 

for a job for a while, two years I was with them as soon as I got 

that job, I said I want to transfer to BoysTown. 

MBctn Exit They get you off your butt by making you look for jobs. 

TGbtn Exit Just, like, keep helping the people, like, that need jobs and that, 

like, with getting their cards and that. That’s what I find real 

helpful, like, you can get your first aid through them, any card 

you need really.  

SHbtn Exit Well, they’ve helped me out a lot. Well, just from starting here 

they’ve helped me just get more skills and (inaudible 08:16) start 

looking for other jobs when we’re finished.  

KWbtn Exit Just they help you out, that’s good. They listen and they try and 

help you. And, they’re straight up with you, like, they’re going to 

help you, they say that they’re not and if they can’t they just go 

we can’t do it. It’s good.  

ITbtn Exit BoysTown put me through this driving course, yeah. Yeah, it’s 

all right. I’ve done a few lessons. I’ve got one on Friday. 

AJbtn Exit They’re the only ones that got me a job at the moment. 

[inaudible 00:25:17] they’ve done nothing for me, so they’ve 

transferred me to BoysTown which has done me pretty good so 

far. 

SRctn Exit How do they help people? I don’t know. Well, I was looking for 

work and that and just come out of nowhere and he said do you 

want a job and (inaudible 02:07) certificate in landscaping. I 

already said I got it and they said well we’re trying to get you in 

a course for cert three and, yeah. Now, I’m doing my cert three.  

ATctn Exit No, Centrelink said that I could lose my benefits if I don’t look 

for work so they sent me to Max Employment and they weren’t 

good. They didn’t teach me anything and just told me to look for 

work. Then my Mum’s friend works at Aboriginal Employment 

Strategy and said I could go to them so they helped me to change 

over to them. It was better because they took an interest in me 

like BoysTown did. 

MBctn Entry Yeah, they’re the best. I don’t know, they do what they do. They 

do it very well. 
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Participant 

code 

Point 

in time 

Statement 

TGbtn Entry I thought it was like a place where they stick everyone in a room 

just to look for jobs and make you sit there all day looking for 

jobs and you go home and come back in and do it all again. But, 

when I started coming I figured you can, you can go out and 

smoke, they help you with getting all the other, your tickets and 

that, help you with getting jobs. I found it a lot easier than just 

walking around trying to find jobs on me own.  

ASbtn Entry No. At first it was (inaudible 01:13) I don’t know if I want to go 

‘cause I was went through a few counsellors and then I met Mary 

and we had a good chat. So, yeah, after then I was (inaudible 

01:20) I’ll go back.  

ASbtn Entry Personal support program, yeah. I was doing that. I was with 

them for around three years. (inaudible 00:29) was with Nadine 

and Mary from (inaudible 00:34). They were my (inaudible 

00:37) counsellors and then I went from there to do job search 

(inaudible 00:39). 

ATctn Entry Yeah Centrelink told me I had to come to BoysTown or else they 

would cut my payments. So I went into PSP and that’s how I met 

(my Employment Consultant). And (the Job Services Manager) 

was so great too. They always went out of their way to ask about 

how I’m doing and making sure I was on the right track. 

Whenever I was feeling down I could always talk to them.  

CWbtn Entry Yeah, well I’d been to other employment services and I found 

that BoysTown did help a lot more. The other ones just, I don’t 

know, they just didn’t seem to want to give you as much help. 

Yeah, even when I was out at Campbelltown they just, if you 

need something they’re there and they help you and they are, 

they’re actually – at the end of the day you’re not just another 

number to them. They remember your name, you walk in – I 

walked in and, the other day I walked in, I got a phone call off 

my employment consultant, I got a phone call telling me that she 

was proud of the travel I’ve got to do to come here and 

everything like that and I thought, now you don’t get told that by 

any other one. At the end of the day you’re not just another pay 

cheque.  

MBctn Exit It's mainly pointless but BoysTown is helping me out. Most of 

the Trainers help out. 

TGbtn Exit They help a lot with (inaudible 10:26) I told a few people 

actually to go through Centrelink and, like, ‘cause they go onto 

Centrelink, I said ask them to be put into BoysTown ‘cause they 

help a lot and that. ‘Cause one of my other mates went to 

Breakthrough over the road and he said, he goes, I don’t even get 

much help over there. Yeah, he’s going to try and get in here. 

I’m not sure what he’s doing. I think he got a job himself now 

but, yeah, he said he was going to try and come here. So, I know 

a few people that come here and (inaudible 11:12).  

TGbtn Exit One of my mates, I think he’s joined up to the Army through, 

‘cause he was coming here. 
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Participant 

code 

Point 

in time 

Statement 

ASbtn Exit Yeah, yeah, we’re in the process and (inaudible 05:13) or when 

we’re not busy we go into BoysTown and look for work. They 

point us in the right directions of where to go (inaudible 05:22) 

and stuff like that. So, if we want to go there they organise an 

interview for us and, yeah, we look up on the computers and 

stuff like that.  

CWctn Exit Yeah, when I come to them back a little while ago before I had 

the job I was a pretty angry person. I’d be quick to react and I 

usually wouldn’t react with words, I’d react in violence. Since 

going to them and them just, I don’t know, taking time, where 

the other agencies and that don’t do it. For a while I was with, 

I’m not putting them down, I was with IPC and that and the only 

thing they cared about was hurrying up and putting you in the 

job and getting the pay check for you going to the job. There 

wasn’t no actually evaluating the situation and seeing if you 

were going to be able to possibly work in that workforce or 

anything like that, seeing how you’d cope with your certain, any 

prior difficulties or anything like that. Whereas BoysTown take 

that time, the time of day to actually know you, you’re not just a 

number to them or a pay check, you’re another person to them. 

So, straight up, it’s good to be able to work in a work force 

where you’re all on, like, at the end of the day everyone treats 

everyone as if they’re all level players. We can walk in and we 

can talk to (my Trainer) like he’s one of the workers. He comes 

out and he speaks to us the same. So, it feels good to be able to 

do that.  

 

Statements Coded Under the Subordinate Theme of Perceiving Support Provided 

by BoysTown Staff 

Participant 

code 

Point 

in time 

Statement 

NFctn Entry Yeah, they’ve helped me out with everything so far, getting my 

ID and that. They’re going to try and help me with my licence. 

So, yeah, they’ve got it covered so far. 

NFctn Entry Yeah, they’re going to line me up with my chemical certificate, 

my first aide and that, yeah. They’re going to line me up with 

that. Hopefully soon. That should be all right. 

SHbtn Entry Well they supplied my uniform so…Yeah they’ve actually got 

me into TAFE. The TAFE course that we all have to do. And 

yeah that’s about it.  

SHbtn Entry Well, (my Employment Consultant) helped me sign all the 

papers and (the Enterprise Manager) he helped me actually get 

the position and they’ve just been a great help.  
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Participant 

code 

Point 

in time 

Statement 

KWbtn Entry (My Employment Consultant), yeah. (My Employment 

Consultant) was helping me. He was sending away my resume 

and that I think (inaudible 01:00). He done that all my resume for 

me. Oh, yeah, it was pretty good ‘cause I got a job (inaudible 

01:09) and I used that resume. So, yeah.  

ASbtn Entry Well, when I first went to them I had alcohol problems and I was 

going through Court. So, the manager at Campbelltown 

(inaudible 04:33) Blacktown at the time - - - Yeah. And, they’d 

just see if I was all right. They started ringing up every day and 

(inaudible 04:41). So, yeah, (inaudible 04:43). And, then when I 

actually went to go they helped me through that too. So, they’ve 

always been (inaudible 04:52).  

ASbtn Entry Yeah, she found it and we went to two or three of them and then 

we found the right one. I was there for two months. It was an 

eight week program. So, I was there for two months.  

CSbtn Entry Oh, I don’t know ages ago but she said as long (inaudible 08:23) 

and then I don’t know, I was in a different stream, like, I 

changed streams or something. And, then, yeah. Stream one and 

now I’m stream two, something like that anyway. We didn’t 

really do much in stream one but when I changed to stream two, 

like, here’s the uniform, you start tomorrow. Oh, all right.  

SMctn Entry Yeah, when I first went there, she’s given me boots, work 

clothes and that. Then I came to work two days after.  

NMctn Entry They found me a place to live. I was couch surfing for years but 

now I live with a mate in a flat in Minto.  

NMctn Entry Really good. The people in BoysTown helped me out when other 

people wouldn’t because of my drug problem. They referred me 

to a counselling service and they would check up on me at our 

meetings and by calling me to see how I was going.  

ATctn Entry I’d been seeing (my Employment Consultant) for a year. She’s 

been helping me by referring me to detox and helping me find 

somewhere to live because I was couch surfing when I got into 

drugs and left home. 

CWctn Exit They helped me. I had a few issues with some trainers and 

trainees. They helped me to be nice again. It was just a few 

words that are enough to get me angry. Then we sat down and 

had a talk and that. Then I've been good ever since. 

AMctn Exit The Trainers helped us out because they are already in the 

Horticulture business and they would support you with contacts 

that way. 

AMctn Exit They help me with my resume and cover letter. 

AMctn Exit We have a day, it's not a day off but a day where we can hand 

our resumes out. They took us out to the industrial areas. We just 

dropped some resumes there. 

AMctn Exit My Trainer will go out of his way to do something for you. If we 

have to like go out and apply for jobs he will stop and take us to 

the jobs. 
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code 

Point 
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DTctn Exit I think (the Operations Coordinator); we have trainers to drive us 

around to whatever job we need to get into. That’s how I got 

these two jobs right now. A factory job and Picking packing. It 

needed to sound a bit better with a forklift licence. I was hoping 

BoysTown could help me out. 

MDctn Exit They help you with job services if you want to. They take you 

out to the shops and help you hand out resumes out. I was pretty 

embarrassed but you have to do it to get a job.  

KMctn Exit Yeah, all the time they’re like coming in and, like, giving us 

papers like for jobs and that. Some people always go look for it 

in that, yeah. 

AMctn Exit They said if I need certificates or anything come to them and just 

help me apply for some jobs. 

AMctn Exit He helps me a lot to get a job. At first I thought he was going to 

say he will help me get a job and then wasn't going to. He was 

actually on to me about getting a job. Because I have confidence 

issues, I don't know why and I can't really talk to strangers. Yeah 

and he helped me to gain the confidence to do it. 

AMctn Exit (The Operations Coordinator) helped me as well, the first time I 

applied. They came into the shop with me for support. But they 

didn't speak they just came in. When they asked me if I wanted 

them to come in the shops with me, at first I wasn't going to do 

it. I was going to back out. Then they said they will come in and 

said until I gain enough confidence. 

MBctn Exit I had a resume before and they just help me improve it. They 

spread it out a bit more. Things I did, where I used to work. Like 

more detail. 

MBctn Exit The boys in my team, they looked up to (the Trainer). All he has 

to do is say something and the boys will do it. 

MBctn Exit My Youth Worker helped me out with my resume. She always 

helps the boys. She’s like, “it’s your opportunity to take it and if 

you don’t want to take it then don’t.” 

NCbtn Exit We see her every now and then on Fridays (inaudible 04:10). 

She helps us out with stuff that we struggle on. She helps us out 

with stuff that we struggle on. She helps us out with the pre-

employment thing and the workshops. That was good.  

TGbtn Exit Landscaping again with Skyline. Oh, one of my mates works 

there and I got told about them, so, yeah, and they said they were 

looking for some people soon. So, I told (my Youth Worker) so 

she can tell the other boys as well. And, look for other people 

and that if they want to do it.  

TGbtn Exit Just they’re real kind and they help you out with a lot of things 

and that. Like, they help me get my licence, my first aid and all 

that stuff.  

TGbtn Exit So, now I’ve got a lot of tickets up and can find a few jobs. 

Before I didn’t have no tickets, no licence, all I had was a white 

card.  
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TGbtn Exit A lot of people have asked me for jobs and that too, like, if we 

can get them jobs and that. I’m, like, you’re going to have to go 

into the office and see them there. Like, one of my other cousins 

he asked me, I said, look, I gave him (my Trainer’s) number, told 

him to ring (my Trainer) and talk to him about it and he did and 

he ended up getting a job with the graffiti removalists. So, he’s 

working with (another Trainer’s) crew now. 

RBbtn Exit Get a job and that. They’re sorting me out, they’re helping me 

out and that. And, like, with TAFE and that, (my Trainer) has 

helped me out a lot.   

CSbtn Exit Only when she does the cover letter for my – to get a job. 

CSbtn Exit Yeah, (my Trainer)  has been taking us to job experts trying to 

get us a job as well. So, that’s good. No other one would do that. 

No other job place that hires for 12 months would do that. They 

don’t take to you footy days and stuff. 

SMctn Exit Yeah, [inaudible 04:44] to this really and down with Brother 

Michael. Oh, yeah, yeah, like literacy and reading, writing stuff, 

yeah. That was pretty good. Yeah, I’m still doing it.  

SRctn Exit They’re helping me with my reading and writing. 

SRctn Exit She asks me how I’m doing and work and I just tell her and I feel 

happy telling her. And, she supports me.  

SRctn Exit He’s, like, trying to get me a new job at the moment.  

SRctn Exit She helps me on the computer and stuff. Yeah, searching for 

jobs. I’m not really good on computers but she helps me. 

RBbtn Exit They’ve helped me out a lot actually, yeah. Like, with TAFE and 

that and reading a bit and stuff and, yeah.  

KMctn Mid Yeah, she always asks us if there’s anything wrong and that and 

if we have problems we tell her and that. 

KMctn Mid Yeah she’s alright. She always tries to ask if I need help and that 

but I’m alright. Yeah I seem to be alright. 

JIctn Mid Oh they've done a lot to help me out. They helped me to get my 

Certificates, White Card and that, my First Aid. 

JIctn Mid She just comes in and asks us if we have any problems with the 

Trainers or Trainees. Even outside of work she'll ask us if we 

need help. 

MDctn Mid Yeah, (my Trainer) drove me to the doctors and got (inaudible 

01:53). (inaudible 01:57) x-rays and that and then went back to 

the doctors. I found out it was fractured. The doctor said do light 

duties.  

TGbtn Entry Just knowing, starting to know people here and they were telling 

me about what they did and how they can help me and that, a 

few other things.  

ATctn Entry It was before I came to BoysTown so I was sort of okay at that 

time when I came to BoysTown but they still sent me to 

counselling but I’ve been feeling okay with everything and 

getting off the drugs and now I’m even better with working in 

the traineeship. 
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RBbtn Exit They’re good people, yeah. They always help out, yeah, like, if 

they, like, they (inaudible 03:37) or something they always say, 

like, come on, you know, get into it and that and they have a talk 

to us. Yeah, if you need to have a private talk (inaudible 03:45). 

Yeah, they’re pretty good actually. 

CWctn Exit Yeah my trainers have helped me and influenced me. My family 

help me out. 

WFctn Exit My Trainer is easy going, if anyone needs help he will help us 

again. 

MBctn Exit The people who have helped me. Definitely number one (my 

Trainer), the boys in my team. **** the other trainer, **** the 

trainer and **** the trainer yeah they are all cool.  

MBctn Exit The Trainers, they really get what you are saying and stuff. 

NFctn Exit (My Trainer). Mainly (my Trainer). Yeah mainly (my Trainer). 

(The other Trainer) helped us out. Yeah, mainly our trainers. 

NFctn Exit Just (my Trainer). Mainly (my Trainer) and (the other Trainer). 

Other trainers have been good but mainly (my Trainer) and (the 

other Trainer). . 

TGbtn Exit Yeah, she, like, helps me, like, she’s (inaudible 04:05) for me so 

I can start after  here and that.  

ATctn Exit She told me that if I was willing to help myself then she’s willing 

to back me and help me as much as she can and she’s done that 

ever since. 

ATctn Exit I love (the Manager), man. I love her so much. She’s like the 

best person in the world I’ve ever, ever met. If it wasn’t for (the 

Manager) I’d probably be dead and I said that before when we 

went to a presentation thing at the golf club. And, it’s true, if it 

wasn’t for (the Manager) I’d be dead or in jail without a doubt.  

RBbtn Exit Yeah, she’s just nice and she’s always helpful. If you ever need 

to talk to her, like, she’s there and that. No, she’s cool. 

RBbtn Exit Yeah, good, like, heaps good. I think they treat me different 

‘cause, I think ‘cause I’m the only girl there. ‘Cause I notice it, 

‘cause they’ll be silly sometimes with the boys, like, muck 

around but they’re always, like, all serious and that. So, it’s 

good. (inaudible 04:13) sometimes though.  

 

Statements Coded Under the Subordinate Theme of Perceiving Support Provided 

by Family 

Participant 

code 

Point 

in time 

Statement 

CWctn Entry I talk with my Youth Worker. He's pretty good. He helps me out. 

I talk with my family. They help me out a little bit. My uncle's a 

pretty good listener. He gives me good advice. So they're 

probably my role models. 
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CWctn Exit My family helped me through BoysTown and encouraged me to 

stay on when I wasn't going to stay on. 

AMctn Exit My older brother. We are into the same things. He likes football 

and I love football so we can relate. Yeah he is the main one. He 

is 23. Last time her went for the apprentice of the year and he 

won. I am trying to look up on that and try getting one myself. 

He is always trying to get me stay on the good path. If I need 

advice I just go to him. 

MDctn Exit My Auntie helps me to find jobs. She's trying to get me into a 

program at TAFE in construction and joinery carpentry. 

NFctn Exit Oh no, not really. My brothers and that. They help me out. 

Mainly my mum yeah. My mum. She always tells me to go to 

work, good compliments and that and I like it.  

WFctn Mid If I need help, my partner lives with me, so if I ever have any 

problems I usually just talk about it with her.  

MDctn Mid Probably my brother. (inaudible 03:02). He pulls (inaudible 

03:09) and just trying to find jobs. Me little brother is, I don’t 

know. He does the same as me dad, trying to get jobs and that.  

CWbtn Entry Yeah, I can talk to me missus and that. Just somewhere there that 

aint passing judgment or nothing. Just you get there and at the 

end of the day they just sit there and they’re just more of a 

friendly face to talk to. 

BSctn Exit I’ve been moving here, there and everywhere at the moment. I’m 

at my mum’s, I’m at my girlfriend’s or at a friend’s house or 

something. I’m just here, there and everywhere. I’d like to stay 

in one spot. I might be moving in with my girlfriend actually. 

They’re turning the carport into a big bedroom. It’s pretty big, 

it’s a double garage. They’re turning that into a big bedroom and 

stuff and we’ll live in that. We’ll go get one of those big 

caravans that you can drive around in and live in one of them.  

CWctn Exit Yeah my trainers have helped me and influenced me. My family 

help me out. 

 

Statements Coded Under the Subordinate Theme of Perceiving Support Provided 

by Other Community Services 

Participant 

code 

Point 

in time 

Statement 

ASbtn Entry Yeah. ‘Cause I had personal issues so I needed a counsellor so 

they referred me to BoysTown.  

SRctn Entry From my Juvenile Justice Officer, yeah he put me in. Start of the 

year, when I got out of jail, that got me to stay out of jail, that’s 

all. 
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NMctn Entry I used to be with Mission Australia but they didn’t help me 

much. I had to go there or Centrelink would stop my payments. I 

told Mission I was on drugs and had been for years and I 

couldn’t really look for work. So they referred me to Personal 

Support Program at BoysTown to help me out. 

SRctn Entry I’ve been getting help ever since I was thirteen hey. Like with 

Mission and Juvenile Justice. Like I’m on Juvenile Justice parole 

until I’m twenty-three. I’m cheering but like that’s good. I’m not 

on adult’s parole now, like they kept me on children’s parole 

until I’m 23 so that’s alright. 

 

Statements Coded Under the Subordinate Theme of Increasing Social Network 

Through Addition of Work Colleagues 

Participant 

code 

Point in time Statement: Increasing social network through addition of 

work colleagues 

MBctn Entry And, the other boys, like, the other two over there, we’ve 

been out drinking, parties and stuff. It’s good. 

KBbtn Entry Coming in and meeting all the boys was the best part. 

Yeah, hanging out.  

MBctn Exit The boys, it’s like a family. You spend eight hours a day 

with these guys they’re like your family more than your 

own family. 

MDctn Exit I hang out with like most of the boys outside of BoysTown 

as well. It got me more friends. They’re all the same pretty 

much, they all think the same.  

ATctn Exit He’s my best friend. Me and him are going to be friends for 

life I guarantee it. We’re going to be friends for life. He 

actually is half the reason I changed as well.  

ATctn Exit That’s my best friend, that’s my boy. That’s why I love that 

kid, man. Him and that guy over there.  

ATctn Exit I like the chatterbox too. He carries on every now and 

again. Yeah, he’s a good bloke. I don’t hate him, I don’t 

hate anyone of them actually. I don’t hate any of them, I 

like every single one of them. Even the trainers. 

BSctn Exit Yeah, I try and get along with people but if I get the vibe 

that they don’t like me, which I can pick up on really easy, 

I don’t bother. It depends on who I’m talking to. 

BSctn Exit That’s what I mean. When I’m around people that I’m 

comfortable with like you or any of my family or friends I 

can just sit here and be calm about everything and talk 

whatever how I want to talk. If I feel uncomfortable I just 

won’t say nothing at all. 

SRctn Exit (inaudible 04:36) he was a good friend, he used to  

(inaudible 04:38) a job now and he was a pretty good 

friend. 
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Point in time Statement: Increasing social network through addition of 

work colleagues 

SRctn Exit Yeah, I don’t really talk to many people at home. I just 

come to work, have friends and work and stuff. 

SRctn Exit Yeah, meeting new people from different areas. 

CSctn Exit Like, you make new friends, it’s really easy.  

CSctn Exit Yeah, him I do, like, I go have a drink up with him on the 

weekend and my missus. I go to – he comes over my house 

or some of the boys come over my house and we have a 

drink at my house, at my dad’s house. It’s a big house but 

there’s hardly any furniture in there at the moment, but it’s 

more of a party house at the moment. It’s good partying 

there. It’s all right, it’s not bad.  

ASbtn Exit More hands on. Better friendships, you get to know all the 

others and get along. So, yeah, you get more work ethic and 

friendship in this industry so it’s pretty good. 

ASbtn Exit Yeah, me and the boys we get along good so we’ll go 

fishing and talking and stuff like that together. So, yeah, it’s 

pretty good.  

KWbtn Exit I don’t know. Like, probably hanging around these busy, 

like, they’re a bit more mature, they’ve kind of showed me 

the right way.  

 



292 

 

Appendix I 

Statements From Interview Transcripts Relating to Relational Agency 

Statements Coded Under the Theme of Training 

Participant 

code 

Point 

in time 

Statement 

WFctn Exit They gave me this job. Yeah preparing us for actual work, and 

out on the job site. Just show us things that we needed to do. 

Yeah about Horticulture and Landscaping that was a big part. 

ITbtn Exit Like, one week we’ll learn, like, in the classroom doing theory 

and then the next week we’ll do it, like, actually do it.  

ATctn Exit Just how to – he’s good in that, in teaching you what to do. How 

to do the landscaping, he’s actually good at that.  

 

Statements Coded Under the Subordinate Theme of Training by Staff Using 

Engaging Methods 

Participant 

code 

Point 

in time 

Statement 

TGbtn Entry You don’t get treated like a little kid, you get treated like an 

actual adult.  

NFctn Exit Yeah. We always tell him. He’s hectic too. (Our Trainer) can 

joke around with us. He drops these big words around us and I 

don’t know. We tell him all the time, “We know you went to Uni 

mate, come on”. It’s funny. He’s a top trainer. Yeah, he’s heaps 

smart as well. He knows what he’s doing. Like, some other 

trainers, they do alright but (out Trainer), he knows what he’s 

doing. 

FTctn Exit Oh, he’s, like, relaxed. He’s always happy, smiling and that. But, 

when work needs to be done we always get it done. You’ve got 

to keep the customers happy. Or the client happy.  

NCbtn Exit (The Trainers), they’re good, really good to work with. They 

teach us really good. They talk to us individually or they talk to 

us in a group. Like, if we’re having trouble they explain it to us 

properly, yeah.  

FTctn Exit most of them things to do. He’s like another teacher as well. If 

we don’t know what to do, just sit back and watch Junior.  

SEbtn Exit Like, he’s good, he’s always there and, like,  he makes jokes and 

that about it and I guess, like, one thing that’s good about him he 

sinks it into our heads. 
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CWbtn Exit Yeah, very efficient. The way they get across, because they don’t 

talk down to you or nothing like that. If something needs to be 

done and you’re not quite sure about it they come over and they 

offer advice. They don’t demand you do it a certain way, they 

show you your way and if you think there might be something a 

little bit easier for you to do it that way they’re quite happy to 

listen to that. So, that’s always good.  

ATctn Exit Yeah, he’ll be patient but he has to explain it a few more times 

and you can tell that he has to explain it.  

BBctn Exit Maddest bloke you’ll ever meet. The boys didn’t, at first when 

they knew he was an ex-copper this and that, they didn’t want to 

know him and I’m like, no I said I’ll give him a chance ‘cause 

everyone deserves one and first day I met him I’m like, yeah, 

he’s tops. He’s going to be a mad boss and he is. We’ve mucked 

around for him and that, not mucked around and done anything 

bad but we’ve mucked around with him and he’s seen the funny 

side but then when it’s time to get serious he’ll cut it and say, 

serious time and he’s not one of them bosses that’s hard out, 

make you do this, make you do that. He’s taught us heaps of 

stuff to do. I’ve never used a concrete saw before and he’s – at 

first I was, no I don’t want to, I don’t want to, I don’t want to. 

He’s was, like, come on just have a go, watch me cut it. I 

watched him and then he gave me a go. So, he gave me 

confidence and that. Yeah, he’s tops.  

BBctn Exit The teacher, one of the teachers, he was awesome. He’s like (my 

Trainer). He’ll muck around but then when it comes to it, do the 

work and he taught me so much as well. Between him and (my 

Trainer) they taught me the most I’ve learnt, yeah.  

NMctn Exit I don’t know, to me he’s good. Yeah, for me he’s pretty good. 

He teaches properly. We haven’t got the best materials and best 

tools available, yeah. For what we got he does all right and that’s 

pretty good. 

CSctn Exit Oh, it was interesting, it was just that, like, – like, I know it sinks 

into you when they say it over and over again, but it gets to a 

certain point where it gets really annoying and you think bloody 

hell, I know what the name of that plant is. They’ll say “This is a 

Plavia, rah, rah, rah” and then she’ll say it another 20 times in 

the next 10 minutes. If she says it, like, five or six times yeah, 

but not 20,000 times. 

CSctn Exit Oh, he uses pretty big words. Sometimes we have to look it up in 

the dictionary to find out what it means. Or a thesaurus or 

something. But yeah, he’s pretty good. He’s not aggressive, he’s 

funny to get along with. He has a laugh. We laugh about a lot of 

things. He’s pretty funny. Yeah. He’s friendly. Sometimes a tight 

arse but, yeah. 

WFctn Mid He’s really easy going with us. He really speaks to us, like, in an 

adult sort of way. He’s just really fair. 
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MDctn Mid My Trainer lets us do independent stuff. Like, if we want to do 

it, yeah, do it. 

 

Statements Coded Under the Subordinate Theme of Training by Staff Using 

Practical Methods 

Participant 

code 

Point 

in time 

Statement 

MBctn Entry People tell you something enough and it sinks into your head.  

AMctn Exit If we were doing it wrong, they would pull us up and say, "This 

is how I would have done it". They teach you different ways to 

do things. 

AMctn Exit They have their own main thing. Like if one Trainer is good at 

something then they other Trainer would be big on PPE. 

FTctn Exit Yeah, the other trainer, he helps out a lot. Just, like, when (our 

Trainer) is not there he’ll tell us, like, how to do things and tell 

us to do it. And, he’ll stay with us until we’ve got the idea of it. 

He’s good. And, the other boys as well. 

KMctn Exit We didn’t get docked bad. I only got docked probably about four 

hours all up or something. Yeah, I got docked so I could learn. 

Like, he wouldn’t dock you every time. He said, “I’ll dock you if 

you don’t do this,” and that would make you – you know what I 

mean?  It’s a good way to teach us I guess. 

KBbtn Exit Yeah, they, like, show us how to do it properly and, yeah, they 

explain it to us (inaudible 05:56) get going, yeah. 

TGbtn Exit Well, I find it real good because he actually gets in there and 

shows us how to do it first and if we aren’t doing it right he’ll 

come down and say, look, this is how you got to, like, try this 

way. 

TGbtn Exit He doesn’t say we have to do it this way, he says try, like, new 

techniques and that and he just, like, he jokes around with you a 

lot and that and you can get on with him. He’s more like a friend 

then a boss, kind of thing, that’s the way he makes you feel.  

TGbtn Exit It’s the way they teach you and, like, if we’re in the, like, 

walking around and that the boys, like, they will start, the 

workers help you out. You can ask them (inaudible 05:17) talk to 

someone about it and we’ll work on it together.  

CWbtn Exit Yeah, just more hands on, like, we’ll all do it together. Like, the 

fellow up here this morning doing the water tank and me and 

*****, as you know you’ve spoke to *****, he’s a few years my 

senior so when it come to that we’ve both got experience out in 

the work force before so we just done it ourselves and everyone 

finished up and come down and we put the final things on it.  

ATctn Exit Yeah, from Campbelltown. We had to get off the train, we had – 

we had to get off at, I think, Granville and swap and then go to 

Padstow. So, we had to get up at six o’clock in the morning to 
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get the six o’clock train to be at Granville at seven to be at TAFE 

at eight. It was ridiculous. It was too much stuffing around by 

train. And, then the teachers, well I just didn’t like the teachers. I 

don’t know if anyone else liked the teachers, I just didn’t like 

them, but (our Trainer) and that, when he – ‘cause he used to 

drive us around in the car and teach us landscaping in the car as 

well as out of the car and that was so much cooler, do you know 

what I mean. Like, I used to sit there and all take it in. At TAFE I 

never took it in, I didn’t care, I didn’t want them to teach me, I 

wanted (our Trainer) and ***, who was the first trainer, yeah, I 

wanted them to teach us. Everyone wanted them to teach us. I 

don’t know why they didn’t. Now for the next thing that’s what 

they’re doing, they’re getting (our Trainer).  

ATctn Exit Yeah, he’d be telling us our plant id. See, I didn’t get 100 out of 

100 ‘cause I got spelling wrong but I got every single plant on 

that list I got right. ****** got 100 out of 100 too. That’s ‘cause 

(our Trainer) drove around in the car and drummed every single 

plant on the list into our head and pointed out every single plant 

every day. Every day on the way to work, on the way home from 

work, he’d drum it into our heads. That’s what I liked, he full on 

kept teaching us over and over and over. Where at TAFE they 

teach you and that’s it. If you don’t pick it up that’s your 

problem. It’s stupid. 

NMctn Exit Different stuff and we learnt (inaudible 10:28) but we can only 

learn on what jobs we had (inaudible 10:30). But there we learnt 

everything and then (our Trainer) taught us how to pave and stuff 

but there they taught us exactly how much road base you’ve got 

to put and they taught us more specifics. I think I learnt – I learnt 

how to do it with (our Trainer) but I learnt more from TAFE. 

They taught me more from TAFE and with all the plants and 

everything. I think I probably learnt more at TAFE than I did 

with (my Trainer). He showed me how to do things but – I can’t 

explain. 

SRctn Exit Yeah he is the best trainer going. He is just a good man, he 

shows you what to do and you just get stuck into it.  

ESbtn Exit They’re both good trainers. They show and explain. Best way of 

teaching I reckon.  

ITbtn Exit A lot of plants. Yeah, he’s pretty much just telling us. And, then 

we do it. [03:07] try and remember after he tell us, yeah.  

ASbtn Exit Yeah, he gets in there, shows us what to do, if we’re doing it this 

way he’ll come over and just show you the proper way. Even if 

(our Trainer) showed us one way he’ll show us the proper way of 

doing it. He’s got more experience in this type of stuff then what 

(our Trainer) did.  

KWbtn Exit They’ll show you once and then if you’re doing it wrong they’ll 

show, like, (our Trainer) how to do it and then they’ll get you to 

do it again until you get it right and then you know.  
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KBbtn Exit Yeah, like, they just tell us, like, like, like, I don’t know, no 

fucking around, it’s fucking just listening. Sorry for the 

language. 

RBbtn Exit Like, with the weeds and that, like, helping me with the names. 

And, plants and that. So, it’s good. 

FTctn Mid Heaps of stuff, like what I said before... he shows us what to do 

and what we are doing wrong. He doesn’t get pissed off at 

anything; he just fixed it for us. Yeah he is patient.  

JIctn Mid Our Trainer teaches us stuff. He is laidback, heaps laidback. He 

tells us, like shows us first, and then say the next house he will 

let us do it. 

 

Statements Coded under the Subordinate Theme of Perceiving Trainers as 

Knowledgeable 

Participant 

code 

Point 

in time 

Statement 

MBctn Entry He knows what he’s talking about and he helps us, you know. 

He’s influential. 

MBctn Exit He taught me a lot of things about work. He is pretty good; he 

knows what he is talking about.  

ASbtn Exit Yeah, good. ‘Cause he’s already got a lot of knowledge so he’s 

teaching us a lot about other things too. Gets in and help us.  

BSctn Exit Yeah, he’s been – half of the practical I’d done before, I’d done 

working and stuff but he showed me quicker ways and easier 

ways of doing things and if I come across this problem this is 

how to fix it. He has taught us heaps.  

KMctn Mid He actually taught us, the good ways of doing stuff. Compared to 

the other crews, they’ve done things a bit different. Like they’ll 

backfill it. Like with bricklaying we will do it properly then they 

will backfill it and that.  

NFctn Mid A lot of things, basic skills, bricklaying and stuff. Since while I 

was on the job. He teaches us a lot of things; it is always the hard 

way the legit way. No short cuts, every team has short cuts but 

our team… The proper way, it doesn’t bother me. It’s good. 

 

Statements Coded Under the Subordinate Theme of Perceiving Trainers as Work 

Role Models 

Participant 

code 

Point 

in time 

Statement 

CWctn Exit Yeah my trainers have been giving me a go, trying to mentor me, 

teaching me some skills. 
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SRctn Exit Good role model. He’s my supervisor. He always teaches me 

heaps of new things, things that I would like to learn. 

CSctn Exit Yeah (our Trainer), (the other team’s Trainer), sometimes **** 

the new trainer, and then we’ve got who else?  Sometimes (the 

Operations Coordinator. He taught me a couple of things. He’s a 

good bloke too. He’s alright. I didn’t like the other bloke but, 

but, yeah. 

CSctn Exit Well truthfully, the first month and a bit I thought he was a total 

dickhead. Like, no one liked him, and then once we got used to 

him he was just funny as. He would make you all laugh 

 

Statements Coded Under the Theme of Learning 

Participant 

code 

Point 

in time 

Statement 

SRctn Entry Just training, like heaps of modules, stuff like that. We have just 

been doing like the OH&S and all that stuff before we get out 

there, learning the rules before we go working, that sort of thing, 

it’s what we’ve been doing in the training rooms. 

KMctn Mid It’s good to know the proper way of doing it. That way you can 

find your own shortcuts yourself. It makes it easier. 

KMctn Mid Yeah. I’m working here and learning and they let me do that. 

 

Statements Coded Under the Subordinate Theme of Gaining Knowledge about 

Work 

Participant 

code 

Point 

in time 

Statement 

DTctn Entry We’ve been learning about different trees and how to plant them 

and which tools to use. I know how to work in a team and under 

a boss. 

FTctn Mid Yeah like what the plants are, the names and that. Paving but 

mainly machinery, I didn’t know anything about it. I learnt 

heaps.  

SRctn Exit Like, paving. I learnt a bit more about paving. 

SRctn Exit I learnt a lot about plants.  

RBbtn Exit I learnt a lot with my TAFE plants and that ‘cause I hardly didn’t 

know anything but, yeah, it’s going pretty good. 

NMctn Exit All the work aspects like the paving and everything like that, 

yeah. I learnt all that from him. 

KMctn Exit Yeah, I’ve learnt, like, how to act in front of, like, people like 

that you’re working for and that. Like, you’ve [inaudible 

00:04:21] and mature and that. I’ve learnt, like, how to do all 

paving and all that. I’ve learnt like a lot here, since I started here. 
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DTctn Exit Trees, and landscaping stuff. I’ve learnt a lot. Labouring and 

stuff.  

TGbtn Entry Learn a lot more about plants and all that. Digging and making 

planter boxes kind of thing, you know. 

WFctn Mid Other things I’ve learnt? That’s really it, really. Just doing the 

trees really. (inaudible 01:12) really horticultural stuff. 

MDctn Mid I actually know how a tree works now. How to plant them and, 

yeah, how to plant them, do it properly, teach you what the 

shovels and that are.  

MDctn Exit I learnt how to do landscaping, reading maps, how to do plans. 

Getting ready for work.  

NFctn Mid TAFE is good. It doesn’t bother me. Some of the boys struggle 

and some of them are its like school but I don’t know, we go 

alright. 

FTctn Exit No, just the theory and the tests, yeah. Everything else was all 

right. Yeah, I didn’t like it. I don’t like writing. [01:13] writing.  

CSctn Entry Yeah, I just wanted to learn about different things with trees. 

‘Cause I’ve seen a couple of trees I’ve never actually, I don’t 

even know about them and, yeah. I just recently learnt about a 

Blackboy tree which is pretty good. We went to the nursery and 

done a few things there. 

CSctn Exit Pretty good actually. I didn’t even learn half this stuff, how to 

remove even grass. I thought you could just use a shovel but 

there’s a certain technique. You’ve got to lift it up to break all 

the roots underneath and then pull it up. I didn’t know that, I just 

thought you just dig it up. 

JIctn Mid I haven't really changed. Still the same, I just learnt more. 

SHbtn Exit Before I probably only knew a few names of plants and now I 

just got a variety of plants stuck in me head now.  

SHbtn Exit Yeah, like how to identify plants out in the field and that.  

 

Statements Coded Under the Subordinate Theme of Enjoying the Process of 

Learning 

Participant 

code 

Point 

in time 

Statement 

AMctn Exit TAFE was pretty good because I like learning new things.  

DTctn Exit This is a good experience and I’m just more motivated now. 

Learning and you are working and you are actually learning.  

DTctn Exit TAFE was pretty good actually. I didn’t really like school very 

much. 

MBctn Entry I’ve got to go to TAFE at Richmond. It's pretty good. I’ve learnt 

a lot. And, you’ve got to learn for work. 

TGbtn Entry Exciting, learnful, you learn stuff from it. Pretty good actually I 

reckon it’ll be.  
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SHbtn Exit Well, when I first started I didn’t really pay much attention to it 

but since I actually started working and then I started liking 

TAFE a lot more and now it’s every weekend, every Friday 

sorry.  

CSctn Exit I don’t know, just the way I learn. Like, people learning and, 

like, you know everyone once you get used to working, you get 

to meet everyone to know ‘em very well.  

CSctn Entry Well, I started working Monday and, yeah, I’ve just been doing 

workshops and stuff like that. And, yeah, the reason why I got 

into it is because I really wanted to learn about landscaping and 

horticulture and stuff like that. And, yeah, just get into it, get 

reskilled and, yeah. It’s all right. Yeah, well what I did was I 

used to help my uncle plant trees in his backyard and that but I 

didn’t know how to do it properly and things like that. So, I just 

want to learn about it now so I know what I’m doing and what 

I’m capable of.  

NMctn Exit Just all the – I’m a bit like a nitpicker, like, all the specifics, why 

they’re teaching, like, we learn on the job how to do something 

but it’s always why we have to do it that way and we learnt all 

the, you know, dot your Is and cross your Ts, you know what I 

mean. You learn everything like that. I  love that. 

SEbtn Exit I learnt a lot of stuff. TAFE’s going good. I don’t study or 

nothing but I still seem to pass. Yeah, I enjoy it. 

RBbtn Exit They, like, help them to learn, like, to get out of bed early and 

that.  

JIctn Exit Yeah, there’s a lot, only ‘cause our budget’s not that big so we 

can’t really do much stuff. We can only do gardens and that. So, 

all of us wanted to do water features and that, like, yeah just to 

learn new stuff yeah. 

JIctn Exit Yeah, like, sometimes he’d make us switch roles and one of us 

would be leading hand and just learn how to supervise our crew, 

yeah. Yeah, that was good. Nerve racking at first but it was 

good, yeah. 

CSctn Exit Yeah actually. I want to learn how to do, like, water fountains 

better, like, mad landscape. Like, you go to some places and you 

look at it and you go oh, that’s really nice. You’ve got a 

fountain, a mad, like, little dragon puffing out smoke out its 

mouth or something, a nice light a feature on the plants. Plus I’ve 

looked at a few plants that I’ve noticed I like now. There’s one 

called Chameleon Rose which it grows all different colour and 

flowers and stuff on it. It’s cheap too. Yeah. I’m going to buy 

some soon and stick it in my house, like, in my backyard. 
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Statements Coded Under the Theme of Experience and Skills 

Participant 

code 

Point 

in time 
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ATctn Entry Working and getting paid. Learning new work skills. Moving my 

life forward.  

KWbtn Entry Oh, just a bit of skill so then I got something behind me.  

 

Statements Coded Under the Subordinate Theme of Learning Job-specific Skills 

Participant 

code 

Point 

in time 

Statement 

KBbtn Entry Yeah, I’m hoping to get some landscaping skills, yeah, and keep 

my employment. 

SEbtn Entry Got my chemical and that, first aid and, yeah, that’s about it. 

You learn something new. 

CSbtn Entry Still am learning a lot. How to pave and dig up hard grass that 

BoysTown don’t help you with. 

ATctn Entry Landscaping number one. That’s the obvious one ‘cause we’re 

training in landscaping.  

SHbtn Entry Yes, I actually have. Before… I learnt how to do gardening now 

cause I’ve started here, I even have a few ideas to actually start 

at my house now.  

NFctn Exit Oh, a lot of things. Brick edging, paving, retaining walls. Heaps 

of stuff I didn’t know. 

FTctn Exit Yeah, the practical work that we done was good. Like, paving. 

Putting up retaining walls. Yeah, just mainly digging out for 

plants and that. Yeah, and plants. Yeah, that was good. Yeah. It 

was really good.  

FTctn Exit Oh, everything I know now. Like, brick edging and what height 

to bring them up. How deep to dig grass when you’re, like, 

[01:58]. What cement to use when you mix it. And, what sort of 

cement as well. 

JIctn Exit What I like about TAFE? Just the work, like, paving and that, the 

retaining wall certificate, all that stuff, yeah. Yeah, yeah it was 

more of a hands-on kind of thing instead of in the classroom 

doing theory. 

KBbtn Exit Landscaping. 

TGbtn Exit On how to lay, like, pavers, plant trees and that and look after 

them, doing mulching. 

TGbtn Exit Like, (inaudible 00:34) trees and all that kind of stuff, looking 

after the lawns and that. 

SEbtn Exit Work control. Yeah, plants and (inaudible 00:43), yeah.  

SEbtn Exit Techniques and that. Like, we work with machinery and that. It’s 

quite good, yeah.  
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BBctn Exit I’ve learnt how to build fences and I’ve learnt how to control me 

self when other people give you crap when we’re working and 

especially around (inaudible 12:04) areas. On the way people 

would start yelling and that, normally I’d be yelling back trying 

to fight them but Pete’s, like, no, no, don’t worry about them just 

leave them, just get onto doing your work and that. So, now, I’ve 

learnt how to be calm and ignore them people. 

BBctn Exit Well, its taught me, well not taught me but it’s made me get up 

on time, manage my time better to get up and get into work and 

all that. And, what else, what else have we done? I’ve learnt how 

to brick edge now and I’ve learnt all this stuff at TAFE and that. 

I reckon TAFE is the best bit about it.  

BBctn Exit At first time I thought TAFE was going to be crap but then it’s 

awesome. We built fences there – some of the projects we did 

there were better than the ones we did through BoysTown. We 

built fences, built mad retaining walls there at TAFE. What else 

did we do there? Oh, we paved an area there,  yeah, so and 

before I paved, before I did that paving I didn’t know how to do 

paving but now if you sat me in a yard with pavers, river sand, 

road base and everything I could pave 500 square metres but 

before I couldn’t even pave a metre. And, then that showed when 

we went to (inaudible 14:15) and we did paving after we did the 

one at TAFE and we paved at (inaudible 14:19) we put a cross 

and that. Yeah, so that was awesome.  

BBctn Exit We were there for awhile. We were doing all different things. 

We mowed that whole area and then we done, what else did we 

do there? Oh, we built vege garden things there and we paved 

and we trimmed all the plants and redid some of the gardens and 

that there. So, we were there for maybe a couple of weeks, I’m 

sure. Two or three weeks we were there.  

BBctn Exit  Yeah, it’s the best, yeah. I enjoy paving and fencing. We done 

one project with BoysTown where we just had to cover up this 

laneway and that wasn’t that big but that was the first fencing I 

ever did and then we built a fence from scratch at TAFE. That 

was awesome.  

NMctn Exit I learned how to pave. Make retaining walls, lay turf, build 

pergolas, a lot of horticulture stuff like plant names and how to 

grow them and stuff like that.  

SMctn Exit Oh, he’s taught me heaps of stuff, yeah. Paving and brick edging. 

Doing, like, little retaining, like, retaining a wall. 

CSctn Exit Plus you learn new skills and yeah, stuff like that. Like, it’s good 

for, like, young people. Bricklaying, brick edging the garden 

beds, retaining walls. I’ve never done that before but I’ve done it 

now. What else is there?  Building verandahs for houses. Like, I 

knew how to do that but, like, I’ve never done it before. That 

was my first time that I’d ever done that at Rosemeadow, and 

then just meet new friends and stuff. 
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AJbtn Exit I’ve learnt heaps of things. How to do brick edging, sandstone, 

lock in walls, stepping stones. 

CSbtn Exit Yep and Greg, and Mark. We’ve done [inaudible 00:08:27]. See 

the paving down in the corner there? We’ve done a little bit of 

work with sandstone too. These turned out all right. This hasn’t 

turned out too good because she don’t look after it. But if paving 

[inaudible 00:08:46]. The old guy around the corner, he 

[inaudible 00:08:52]. These people here, they’ve looked after 

that. And next door, they don’t really look after it. 

ESbtn Exit (inaudible 00:48), paving and how to plant plants correctly. How 

to take care of them, all the basic stuff. 

ITbtn Exit Oh, I don’t know, I done heaps of paving and that. Yeah. And, 

retaining walls.  

KWbtn Exit I’ve learnt a lot. Concreting, I’ve never done it before, I’m just 

doing that. Brick edging, paving, and all that kind of stuff. 

BSctn Exit I’ve learnt how to use the phone and everything in a proper 

manner and speak to people in a proper manner over the phone.  

BSctn Exit Like, some of the stuff I’ve done here I’ve already got 

knowledge of, it’s common sense to me. But, the filing part I’m 

scared of buggering up. I think I’m going to put something in the 

wrong spot and it’s going to just screw the whole system up. I 

don’t want to do that. I don’t want to do that.  

CWbtn Exit It was sort of, for a little while it was a bit of both, we would do 

the trees and then there was an off season on the trees, like, they 

weren’t coming out. We’d go out and we’d do different jobs. We 

had the brick edges that we started laying in Cranebrook and 

then we went onto the Cranebrook gardens and then we’ve come 

out here. So, on and off if trees come in we plant the trees, if not 

we do this 

CWbtn Exit Yeah, they gave us all the opportunity to further our education 

with things like the chem cert, the first aid, the white card, so just 

the essentials that are going to give you a bit of extra 

accreditation when you go out and apply for a job. So, it looks 

better on your CV. 

BBctn Exit Just how to interact better with people on the phone and face to 

face and how to manage time and all that better and, yeah.  

AJbtn Exit We done that one over there, that [inaudible 00:01:04] one, this 

one, not this one but the next one, the one after, those two corner 

ones, that corner one, the one on this side and one down a bit 

further, so yeah, eight or nine houses. 

ASbtn Exit Yeah, good, yeah. I’ve got heaps of certs so that’s pretty good. 

We’ve got our first aid, white card, (inaudible 00:51). So, yeah.  

SHbtn Exit Yeah, maybe knowledge, actually – how to actually do things 

around here and of the actual theory work as well like at TAFE. 

FTctn Mid Yeah, yeah doing hedges and that, pavement. I’ve done my first 

pavement job I think last week, Friday. It was good. Yep more 

experience. Yeah things that I didn’t know before.  
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KMctn Mid Yeah it’s been going alright. I am learning different things like 

how to operate machinery and all that. Ride on lawnmowers and 

that, they’re testing our knowledge in all lawnmower and things, 

seeing if you know four strokes or two strokes and that stuff. Its 

going good. I’m going alright with that. Yeah I started to get it 

more now, more than at the start. 

KMctn Mid I learnt a lot of stuff here actually. Like I learnt how to bricklay, 

just pretty much everything that we’re doing now. I reckon I 

would be able to do it in my own garden. 

JIctn Mid I like everything about TAFE. It's new every week. I hate doing 

the same thing over and over again. Yep, plants, plant names, 

soil, paving and that. Machinery, that stuff. 

 

Statements Coded Under the Subordinate Theme of Developing Employability 

Skills 

Participant 

code 

Point 

in time 

Statement 

AMctn Exit Like you don't have to swear and stuff. They support us in a lot 

of things. Horticulture and stuff and leadership skills. 

KMctn Exit Yep. Learnt like how to, like, talk to people when you’re going 

to get a job. Like at first when I went in I had no idea what to say 

and that. 

RBbtn Exit Mainly, like, getting up and that, getting ready for work and that.  

RBbtn Exit Respect and that, like, more respect and that. So, yeah. 

KWbtn Exit Job skills and how to talk to an employer, a possible employer, 

yeah. (My Trainer) showed me a bit and (the Operations 

Coordinator), yeah. And, (my Youth Worker) before she left.  

KBbtn Exit How to use computers. 

KBbtn Exit Job search, yeah.  

 

Statements Coded Under the Subordinate Theme of Gaining Experience 

Participant 

code 

Point 

in time 

Statement 

TGbtn Entry I come here and I put down on me resume I’ve had this job for 

such and such and that, so. 

TGbtn Entry Just to get the experience for work. Working, meet new people 

and all that.  

SRctn Entry Like trying things, new things, so we will see how it goes. Yeah 

experience like, help me out, like when I get out into a garden . 

NFctn Entry Trying to get some experience and that (inaudible 03:59) doing 

carpentry and all that sort of stuff. That’s what I like doing, like, 

building and that (inaudible 04:07) try and jump onto something, 

you know. 
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SMctn Exit Experience and that, like, yeah.  

ASbtn Exit Get a lot of experience ‘cause we’re not just doing tree planting 

now. We’re doing concrete slabs, gardens, yeah, lots of stuff. 

Yeah, good. I’m getting more experience.  

NMctn Exit Probably work ethic. Yeah, to work hard and be proud.  
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Statements From Interview Transcripts Relating to Collective Agency 

Statements Coded Under the Theme of Team 

Participant 

code 

Point 

in time 

Statement 

AMctn Exit My team are good. Me and the boys get along really well. 

AJbtn Entry It doesn’t really bother me, we all stick together and get it over 

and done with and stuff like that.  

 

Statements Coded Under the Subordinate Theme of Being in a Team 

Participant 

code 

Point 

in time 

Statement 

KMctn Exit Sometimes. We usually, like, do our work but, like, we’re always 

talking to them. Like, our team and the other team, we’re pretty 

much like one team, like, just work [inaudible 00:12:18]. We call 

ourselves the A team and them the B team. Have you heard of 

that one? 

KMctn Exit Oh, we’ve got like a team A and team B and like we’re 

competitive about – we always try and do better jobs and that. 

Like, we only muck around it but – we’ll say, “Look at that job,” 

and that and we’ll just look at everything bad about it as we can. 

We’ll just make it look bad for them, but, like, we’re only 

mucking around. 

NFctn Exit My team are perfect. All the boys. We’re all funny, we all joke, 

we all muck around and hang out. Yeah. The boys can take a 

joke. 

NFctn Exit At least we have a laugh. Like, if no one was here and I was by 

myself, I probably wouldn’t like it as much. I like to talk to 

someone. I like to work by myself but at times you get bored. 

MBctn Exit At the moment. We’re all leaving our job. It’s like you are living 

with someone and they kicked you out. That’s what it’s like. 

MBctn Exit I enjoyed mostly being around the boys and working and staying 

out of trouble. 

RBbtn Exit And, yeah, so now I’ve got to know everyone and that. Yeah, it’s 

pretty good actually. They can be annoying, immature but, yeah, 

they’re good, like, they always help you out and that.  

CSctn Exit [inaudible 00:13:00] but when all the guys in the team are 

together, that’s it, that’s the perfect trifecta to have a laugh with. 

Then you got the other guy. He’s funnier. Yep. The boys in my 

team above him, yeah. They’re funny. 

CSctn Exit Ask the boss. They’re the B team, the bitch team. Mind you, they 

say they’re the A team. We’re the A team, we’re the A team. 

We’re even going to get a sticker and put it on the front window. 

The A team. And then we’re going to get the Scooby Doo 

mystery van for their one. We call that the mystery van that one. 



306 

 

Participant 

code 

Point 

in time 

Statement 

KWbtn Exit Yeah, it’s good. Pretty good. Sometimes you get a bit of 

arguments and that but it’s all good.  

FTctn Mid Yeah we do our own side and they do their own side. Yeah it’s 

alright, it just annoying going all the way up there. 

BSctn Exit Because, it’s actually pretty weird ‘cause I don’t usually go good 

in groups. I seem to be doing all right in this.  

 

Statements Coded Under the Subordinate Theme of Engaging with a Team 

Participant 

code 

Point 

in time 

Statement 

DTctn Entry In the pre-employment training, I learned about guidelines in the 

workplace and how to act. I like the other guys in my team and 

also the other teams. 

KMctn Entry They’re all right people, they’re not too bad. They’re easy to get 

along with.  

TGbtn Entry Just everyone getting together, we all knew each other. Once we 

started getting to know each other we were all joking, just 

getting along making it a fun day. Not like other courses when 

you’ve got to sit there and do paper work after paper work and 

that. So, it’s pretty good.  

ATctn Entry I already like the other guys in my team and (the Operations 

Coordinator) seems like an okay guy. 

ATctn Entry Yeah I’m glad I’m in this team because I get along well with the 

other guys which should make it easier to work in a team. 

NMctn Entry Like the guys in my team, they seem alright so I feel like I can 

talk to them and work with them. They’re also my age and from 

the same area so we have things in common so that helps. 

NMctn Entry Well, I’ve got to know a few of the guys in my team and they 

seem alright so I think I already feel ok around them. 

SRctn Entry Just all the boys that are like the same as me, in the same 

situation. They aint different to me, they all been in situations, 

they’ve been locked up and basically when they got out they 

were given this too. So I don’t feel different or nothing, yeah. 

SMctn Entry Yeah they are pretty good.  

ASbtn Entry I just thought all good, (inaudible 02:14) all good and then I met 

the other fellows in here and they’re all (inaudible 02:17) so it’s 

all good. Except for one but, yeah. He’s good anyway. Yeah, 

(inaudible 02:22) ‘cause we all get along. So, yeah, (inaudible 

02:28) get along. That’s what we do.  

KWbtn Entry Oh, (inaudible 02:47) is everyone gets along and Mark, he 

doesn’t just stand around, he gets in as well and, yeah, it’s pretty 

good.  

KWbtn Entry We went for an orientation day sort of thing at BoysTown. 

That’s when we all met. And, then just turned up for work and 

just instantly got along. It was good.  
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SHbtn Entry Yeah I feel like I’m a part of the team. Well the boys I work with 

are getting along and the same age and yeah they just help me 

out when I need help.  

KMctn Exit Yeah, no, they’re actually all good. We all muck around, as we 

do, boys, but yeah, like it’s good. Oh sometimes we’ve like been 

close to starting a fight or arguing and that but nothing major you 

know what I mean?  No fights at all up there. Been close when 

we’re arguing, and, like, one of us would have to walk away and 

that. But yeah, it was nothing major. Well the thing is – yeah. 

Like ‘cause it’s on the job, it’s probably different in the street but 

I guess, yeah. 

KMctn Exit Yeah, like he’s good. Like, we get along at the same time but 

when it comes to work we’ve got to do our job – you know what 

I mean?  It’s like that. Yeah, we’ll have our jokes and that but 

when it’s work it’s serious. 

JIctn Exit Just, like, everyone comes from the same background. Like, 

everyone’s got their own story, yeah. 

SMctn Exit No, they’re pretty good, yeah. I get along with them.  

CSctn Exit Yeah. We muck about so that’s alright. My mate over there’s a 

funny boy. Especially with a boss like that. 

SHbtn Exit Well, we get along and just, yeah, if we need help you just ask 

one of the boys and they can give you a quick hand.  

FTctn Mid We all seem to get along, having a laugh every now and then.  

JIctn Mid Everyone is friendly and treats me the same as everyone else. 

Yeah all of them, well the crews and that we all get along. 

BSctn Exit Yeah, I’m fine with my team. They understand what I’m like and 

what I’m going through and what I’m doing. I’m pretty good 

friends with them.  

BSctn Exit The people I’m working with, it’s like the people who I grew up 

and I just get along with them, yeah.  

BSctn Exit Yeah. Me and the boys get along great. And, the new fellow 

that’s working with us I used to hang around growing up and 

stuff as well.  

BSctn Exit I’m getting along with everyone. We’ve had our ups and downs. 

Everyone gets over it.  

 

Statements Coded Under the Subordinate Theme of Working in a Team 

Participant 

code 

Point 

in time 

Statement 

DTctn Entry We’ve been learning about different trees and how to plant them 

and which tools to use. I know how to work in a team and under 

a boss. 

CWctn Exit Lack of teamwork encourages you to do more. 

WFctn Exit Our Trainer taught us a lot of things like how to be a hard worker 

and work in a team. 
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JIctn Exit In BoysTown?  Just to work in a team and how to speak to the 

clients and that, and yeah just stuff like that. 

DTctn Exit Yeah working with my team is good actually, yeah. We're pretty 

close. We work together a lot. 

CWbtn Exit No, no, it was all right. I’ve got a family and that at home, I’ve 

got three young children and that. So, I don’t know, I just found 

it was pretty natural, if I saw someone have a bit of an issue I’d 

offer some assistance if I could and if not I continued on what I 

was doing.  

CSctn Exit I don’t know. That’s a hard question. The other team should do 

their brick edging properly. They need to change their brick 

edging. Half of it looks dodgy. We are the A team, we do it 

perfect. 

CSctn Exit I don’t know, just the way I learn. Like, people learning and, 

like, you know everyone once you get used to working, you get 

to meet everyone to know ‘em very well.  

WFctn Mid A lot of stuff really, how to landscape really. How to work in a 

team, stuff  like that. 

WFctn Mid I’m happy here. It’s just fun, enjoyable. Really good. We all 

work pretty well as a team. If someone’s got a problem we 

always sort it out.  

JIctn Mid Yeah good. I've learnt about landscaping and teamwork. 
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Appendix K 

Statements From Interview Transcripts Relating to Importance of Aspirations 

Statements Coded Under the Subordinate Theme of Having Work Aspirations 

Participant 

code 

Point 

in time 

Statement 

CWctn Entry I thought it'd be good. Get a new career objective. Get a new 

certificate. 

CWctn Entry I'm hoping to get a new career objective and more financially 

secure and also more qualifications in the long run. 

DTctn Entry My goals are to get a job. 

DTctn Entry Keep working and then look for a job. Keep out of trouble. Keep 

working. 

MBctn Entry The money, the job. And, landscaping’s a good career. It’s good 

for the future.  

MDctn Entry Yeah my goal is just looking for a job. I really want a job. 

MDctn Entry Yeah, I'm hoping to get an apprenticeship or a job out of the 

program. 

KMctn Entry My certificate (inaudible 02:41) in horticulture.  

KMctn Entry Me and the other guys are wanting to start our own business 

(inaudible 05:12) and get all our qualifications. (inaudible 05:21) 

business side of it.  

FTctn Entry Just to complete this and, yeah, look for a job similar to this after 

it’s all finished.  

JIctn Entry I just wanted to get a job. 

NFctn Entry Yeah, I wanted to do something like this, like, landscaping, like, 

concrete. I wanted to do something out, (inaudible 02:25) a 

traineeship or something, a trade. (inaudible 02:28) what I’m 

doing. So, yeah, I like doing landscaping. 

JIctn Entry I wanted to do construction but this is good enough. 

WFctn Entry Hopefully after I finish this I go back to my (inaudible 2:37) do 

my (inaudible 2:38) and do all that again, get all my cocktail 

licence and bar tender (inaudible 2:45) and cooking or whatever 

in the kitchen. So, I can get my RTG and RSA. I’ll do that 

myself. 

NCbtn Entry Well, when I was at school I was going to become a fire fighter 

then I wanted to become a motor trimmer, that’s, you know, that 

trim cars. 

NCbtn Entry I really like landscaping stuff so I hope I can get an 

apprenticeship out of this.  

NCbtn Entry I wanted to come and get my qualifications so I could go and get 

an apprenticeship. 

NCbtn Entry I just want to make my apprenticeship.  

KBbtn Entry Yeah, getting a couple of tickets on some things.  

KBbtn Entry I was hoping to get my excavator licence, my forklift licence, my 

driver’s licence, yeah, that’s mainly it. 

KBbtn Entry Stay employed.  
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RBbtn Entry I was at that Job Quest and I just went in there every Thursday 

and she was just trying to get me into TAFE and that and I really 

didn’t want to do that. I just wanted a job, a job I was interested 

in and could do.  

ATctn Entry Yeah I think it will be ok. My maths is ok but my reading and 

writing could be better. So hopefully it will be ok. We’ll see. 

And TAFE is on Fridays but I really want to make this work. 

BBctn Entry I just want to work and get some money.  

SMctn Entry Finding a job...My brother’s got a job for sheet metal, welding, 

machinery. I am trying to hit my cousin up I mean my brother up 

for a job. He gave me a number for his boss and that but I rather 

stick to this... Yeah it’s pretty good we get to move around and 

not get stuck in the same spot.  

SMctn Entry I hope I can get something out of it at the end of it. I have been 

talking to (my Youth Worker) and that; she is trying to get me a 

job at the end of it.  

CSctn Entry A job.  

AJbtn Entry Pick packing and stuff like that, yeah. Either that or what I’m 

doing now, landscaping which is pretty easy.  

CSbtn Entry I don’t know, get a trade. 

CSbtn Entry I was looking for a labouring job or brick laying or something. 

(inaudible 09:24) white card.  

ESbtn Entry Working, getting my Cert II in Horticulture, that’s pretty much 

it.  

ESbtn Entry After it I hope I get into a job.  

ESbtn Entry I kind of wanted to get into spray painting. Because, I’d done a 

few TAFE courses in that. I really enjoyed it. One I done through 

school. And, then the other one I ended up getting into myself. I 

just went to the TAFE and applied for it.  

ITbtn Entry Yeah, I’m trying to get an apprenticeship after this. Yeah, 

landscaping and horticulture. 

ASbtn Entry Yeah, yeah, yeah. I’m hoping I’ll get me (inaudible 03:43) out of 

this and then hopefully try to get council work. Something 

different. ‘Cause I’ve always been locked up in a factory doing 

my job. So, a different scene.  

KWbtn Entry Finish this course.  

SHbtn Entry Yeah I think I might move into landscaping, I actually really like 

it. 

NMctn Entry I want to start working. Doing something with my life. I feel like 

I can move on and do something with my life.  

NMctn Entry I just want to learn some work skills. I haven’t had a job before 

and I need some experience if I want to move on. 

CWctn Exit I learnt a lot. They encouraged me to start my own business. I've 

been thinking about it before. 

AMctn Exit For some reason I don't feel confident, I really want to get a 

horticulture job. All I can do is apply and stuff and I hope I do 

get it. 
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CWctn Exit I'm trying to get me P's next week. Try starting my own business. 

Just be successful. It's given me more incentive because now I 

have my certificate. 

WFctn Exit Yeah at the moment I am looking for another job. In Horticulture 

and Landscaping still. 

DTctn Exit Yeah just keep working; actually there is this job with Forklift 

licence and a blue card. Then I’ll be sweet after that. 

MBctn Exit Pretty much just get a job so I can pay off my fines and stuff. 

DTctn Exit Trying to find a job, whatever job I can get into. 

MBctn Exit I'm definitely working on getting a new job. Work is work for 

me. I need the money. 

MDctn Exit I want to get a job anywhere pretty much. 

KMctn Exit So, yeah I haven’t got really any plans yet of what I’m doing 

after this. I’m just going to wait for a while because they’ve 

always got jobs for me, I’m just going to wait for the right job 

and then just go for it. [inaudible 00:03:06] like I wanted to get – 

but didn’t fully want it and yeah. I was just going to take it 

‘cause it was there, that’s all. 

KMctn Exit Yeah, spray painting. I’ll get into that area, either that or what 

I’m in now. Yeah, landscaping and horticulture, yeah. 

KMctn Exit I did a course with spray painting and panel beating ages ago, but 

I passed all the stuff. The only thing I didn’t do was work 

experience. I was hoping to think about doing that again because 

yeah, I really liked it.  

NFctn Exit I want to do a harder landscaping. Yeah I want to continue but 

with hard landscaping. Oh it’s not landscaping. Landscaping’s 

alright but I’m not a planting kind of bloke. I want to be more 

into the retaining walls, the digging out and you know, all the 

hard ones. Yeah, I don’t want to do like lazy work where I’ll end 

up paving(?). I want to do something that will keep move healthy 

and active. 

NFctn Exit Ever since I started I wanted to do it. They said landscapes but 

then they told me horticulture. I said, “What’s this horticulture?”  

I wanted to take it and I asked the teachers and they go, “Oh it’s 

more you have to learn about the plant stuff,”. Yeah then I found 

out and I said “Yeah, I’ll just get my Cert II and then hopefully I 

can start to do landscaping”. 

FTctn Exit Yeah, I’ve looking for an apprenticeship. Or certificate III or 

something. That’d be good. 

JIctn Exit Right now I just want to get my trade and [inaudible 00:05:02] 

with the money coming in. Just support the girls. First finish this 

and then go on to apprenticeship. 

DTctn Exit Trying to find a job, whatever job I can get into. 

MBctn Exit I'm definitely working on getting a new job. Work is work for 

me. I need the money. 

MDctn Exit I want to get a job anywhere pretty much. 
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KMctn Exit So, yeah I haven’t got really any plans yet of what I’m doing 

after this. I’m just going to wait for a while because they’ve 

always got jobs for me, I’m just going to wait for the right job 

and then just go for it. [inaudible 00:03:06] like I wanted to get – 

but didn’t fully want it and yeah. I was just going to take it 

‘cause it was there, that’s all. 

KMctn Exit Yeah, spray painting. I’ll get into that area, either that or what 

I’m in now. Yeah, landscaping and horticulture, yeah. 

KMctn Exit I did a course with spray painting and panel beating ages ago, but 

I passed all the stuff. The only thing I didn’t do was work 

experience. I was hoping to think about doing that again because 

yeah, I really liked it.  

NFctn Exit I want to do a harder landscaping. Yeah I want to continue but 

with hard landscaping. Oh it’s not landscaping. Landscaping’s 

alright but I’m not a planting kind of bloke. I want to be more 

into the retaining walls, the digging out and you know, all the 

hard ones. Yeah, I don’t want to do like lazy work where I’ll end 

up paving(?). I want to do something that will keep move healthy 

and active. 

NFctn Exit Ever since I started I wanted to do it. They said landscapes but 

then they told me horticulture. I said, “What’s this horticulture?”  

I wanted to take it and I asked the teachers and they go, “Oh it’s 

more you have to learn about the plant stuff,”. Yeah then I found 

out and I said “Yeah, I’ll just get my Cert II and then hopefully I 

can start to do landscaping”. 

FTctn Exit Yeah, I’ve looking for an apprenticeship. Or certificate III or 

something. That’d be good. 

JIctn Exit Right now I just want to get my trade and [inaudible 00:05:02] 

with the money coming in. Just support the girls. First finish this 

and then go on to apprenticeship. 

AMctn Exit Yeah I want to get a job in Horticulture so I can get a Cert III. 

DTctn Exit Get a job, whenever we can get a job we can always come back. 

Just because we have another job it doesn’t mean we can’t come 

back. 

KMctn Exit Yeah, because I’m alright at this stuff that I do but at spray 

painting and that, like I was pretty good at it. And then, like, you 

get good and, like, getting into it you do better. 

NCbtn Exit I want to do my cert two and I’ve nearly finished my cert two 

and I’m going really good at it. 

NCbtn Exit Landscaping, yeah. Definitely where I want to go in the future. 

NCbtn Exit Finish my cert two. 

KBbtn Exit Yeah, we’re still working towards the Cert II. We’ve got, like, 

five weeks I think. 

SEbtn Exit I’m trying to get, like, any job that’s out there. And just, like, 

grab it. Like, it would be good because, like, I don't know, I 

learnt a lot, like, landscaping and that.  

SEbtn Exit Yeah, like, (inaudible 08:14) I want to become a landscaper.  
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RBbtn Exit Yeah, just want a job before I finish this then go straight into 

TAFE and that’s what I want to do. 

CWbtn Exit Yeah, I’d actually finished a Certificate I in landscape and 

maintenance and tools maintenance when I was 16 or 15 back in 

school. Yeah, same thing so it’s just added other qualifications to 

it 

ATctn Exit I want to own a landscaping business or a nursery but something 

to do with landscaping. I want to follow that. I’ve got a kid, I’ve 

already achieved that goal. Yeah, that’s about it.  

ATctn Exit Buy a landscaping or nursery business.  

BBctn Exit Can’t wait. And, plus now we want to move out of, ‘cause we 

both live at my mum’s, it’s getting too crowded there so we both 

want to move out as well. That’s why I need to get a stable job. 

SRctn Exit Yeah, to get a new job and try and get a licence. Go for my 

licence.  

SRctn Exit If I can’t get a job, like, straight away (inaudible 06:26), like, just 

do packing and do, like, warehouse until I get my licence and try 

to get into brick laying or horticultural. 

SMctn Exit No, it’s all right. I just like it, yeah. I want to join on to another, a 

landscaping thing, yeah.  

AJbtn Exit Trying to get another job. I’ll be stuffed otherwise because when 

I finish this job I don’t know if I can get back on [inaudible 

00:23:12] or not. So, I’ll try my hardest to get a job otherwise I’ll 

be poor. 

CSbtn Exit Looking for same kind of work. 

ITbtn Exit Yeah, I’m looking for a new job. One in concreting or 

something. Or landscaping.  

SHbtn Exit Like, the main thing I was just really worried about trying to find 

a decent job that I can stick with. 

MDctn Mid I’m trying to get an apprenticeship after it. 

MDctn Mid After this I’m going to keep looking for an apprenticeship. I 

anything just as long as it’s an apprenticeship. 

JIctn Mid I just want to get my trade in landscaping. 

ATctn Exit I didn’t have any before coming to BoysTown.  

 

Statements Coded Under the Subordinate Theme of Having Education and 

Training Aspirations 

Participant 

code 

Point 

in time 

Statement 

TGbtn Entry To get through the course. And, then I’m going to try and go to 

TAFE for a scaffolding course.  
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BSctn Exit Yeah. I want to – I’m doing cert II at the moment, I want to 

move onto certificate III. I don’t know about four, I think three’s 

(inaudible 12:20) but then I’d probably stick with the 

landscaping and gardening and stuff like that. (inaudible 12:25) 

work everywhere it needs to go.  

ESbtn Exit Going back to do my HSC. Year 11 and 12. After I finish this. 

Start of next year go back to school. 

KMctn Mid Get my Cert II and hopefully I can get involved in this. Trying 

what is it called get my Cert II and that. Get a job out of it. I like 

bricklaying. That’s what I’m good at, yeah. 

ASbtn Exit I really don’t know. I’ve got (inaudible 08:24) to do internet 

business, business degree, to get your business degree. I’ve got a 

few other numbers doing landscaping and Cert III. We’ll go from 

there.  

 

Statements Coded Under the Subordinate Theme of Having Financial Aspirations 

Participant 

code 

Point 

in time 

Statement 

CWctn Entry Main goals? To become more financially secure is one. Lose 

weight is another, get something out of this such as 

qualifications. 

AMctn Entry Money 

AMctn Exit Honestly because I'm young and stuff I want to start saving 

money, when I do choose to start saving I have that sort of 

money. 

KMctn Exit I’ve got about $200 or $100 worth of fines. I’m going to pay it 

out within two weeks or something. I’m just going to pay it off. 

ATctn Exit I want to make money, you know what I mean. That’s what I 

want to do now, I want to make money, I don’t want to stuff up, 

I want to just make money.  

KWbtn Exit I’m trying to save a bit of money up and I want to join the Army 

but I don’t know how that’s going to go.  

 

Statements Coded Under the Subordinate Theme of Having Material Aspirations 

Participant 

code 

Point 

in time 

Statement 

AMctn Entry Yeah. I want to get a car and I mean, my car and my licence, my 

P's, yeah. I've been working towards this for about four, five 

months, yeah. Since finally getting a girlfriend and that sort of 

stuff. 

MBctn Entry I want to get my own house. Pay all my fines, get a licence and 

those kind of things. 
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JIctn Entry I just want to get a house, yeah. Because I have two girls, two 

daughters , yeah. The eldest is two and my other one's two 

months. They're still pretty young. 

KBbtn Entry Getting my licence. 

TGbtn Entry Not much really. I just want to try and get me licence and that so 

I can get a lot more jobs (inaudible 04:19). 

SEbtn Entry Yeah, one is to get my licence and to get a car. 

SEbtn Entry My big goal is to get a house. 

SRctn Entry Just get a house and work, and you know see what happens after 

that. They’ve been me goals for awhile yeah. Cause I’m sick of 

living in like the, there’s seven in my family and we are in a 

three bedroom house. I have to share a room with my little 

brother and all and I can’t get privacy or shit like that. And then, 

that’s why I want to move out. 

CSctn Entry When I was 14. When I was 14 I wanted to get money so I could 

get a motorbike. Now I’ve got one but, yeah, I just thought if I 

start working I’ll have enough money to buy a bike plus some 

things that I wanted to get and, yeah.  

CSctn Entry I want to get my licence and then maybe a house or something, 

yeah.  

ESbtn Entry Yeah, to buy a new house. When I moved back with my mum. 

And, I don’t want to rent a place and I’m just paying off 

someone else’s house.  

KWbtn Entry Yeah, I’m trying to get a house. 

KMctn Exit Yeah. I’ll end up getting – I’ve got to get my Ls but I’ll end up 

getting it soon. 

KMctn Exit Yeah, I’ll end up getting that done with six months or something. 

I’ll end up doing it, yeah. Because all my mates are getting their 

Ls – no, they’ve got their Ps now and they’re all [inaudible 

00:16:36]. 

NFctn Exit Yeah, that’s my aim so far. Get a licence. That’s what you need. 

KBbtn Exit I want to go, like, move into my own house with my girlfriend. 

TGbtn Exit Trying to get me own house and car and just settle, like, settle 

down and that. 

SEbtn Exit Holiday and then a house. I want to go to Japan. 

ATctn Exit I want to own my own home.  

NMctn Exit I want to buy a new car. Since I’ve been driving ‘cause I’ve got 

my Ps now and I’ve got a crappy old car. Yeah, since I’ve been 

driving.  

CSbtn Exit And, I get my car in a few weeks. Yep. But I’ve still got to get 

my licence first. I go for them on Saturday. 

CSbtn Exit I’m getting one of these because I love my Holdens. I’m going to 

do it up too. I can’t believe this is [00:06:48] car. 

ESbtn Exit Yeah, getting my licence. 

ITbtn Exit Get rego for my car. It’s 800 odd dollars or something.  

SHbtn Exit Mainly try to go to TAFE and pass it and also being –  I don’t 

know why, for some reason I’ve been looking for a house.  
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WFctn Mid Well, I own a rat breeding business, I show them at shows. So, 

really trying to get that up, trying to get a couple of trophies. I 

did my first couple of shows and got a couple of awards. I’m 

hoping to take it out one day.  

SHbtn Exit Not really, I’m just concerned about the TAFE and the job me 

brother’s offered me. That’s why I’m just mainly trying to 

overcome that and as soon I can figure out what I’m going to do 

I’ll try to get into looking for a house.  

 

Statements Coded Under the Subordinate Theme of Aspirations to Stop Drug and 

Alcohol Misuse 

Participant 

code 

Point 

in time 

Statement 

NMctn Entry I’m off the heroin now so I’m on methadone but I hope 

eventually I can do less methadone. 

CSctn Exit Yep. Well I have four goals this year. Go for my licence, which I 

haven’t done because I’ve got too much fines, quit marijuana, 

which I have, and then quit cigarettes which is hard, and cut 

down on drinking. I can only drink every second weekend or 

third weekend or something. 

CSctn Exit I want to become bigger again too. Because I smoke too much 

I’ve gone skinny. Like, before I used to do weights and that 

every day and, like, they used to give me eggs, bacon, all the 

protein in it and that. Now I can’t. Well I can but I just need to 

stay away from that stuff, which I do anyway, but not 

completely.  

 

Statements Coded Under the Subordinate Theme of Having Life Aspirations 

Participant 

code 

Point 

in time 

Statement 

DTctn Entry Move on with my life. 

SRctn Exit I want to go far in my life. I don’t want to live in housing 

commission all my life.  

BSctn Exit That’s where I want to be. I want to get better but at the same 

time I want to care for me self and stay out of everyone’s way.  

BSctn Exit I just sit there and I don’t associate with anybody ‘cause I like to 

keep myself. When I’m at home I don’t go nowhere. I don’t even 

go to pubs and clubs anymore. I’m only 24, I should be out there 

partying. I can just stay at home and all I do is go to work every 

day, come home, see my girlfriend, go home, go to sleep. That’s 

my life at the moment. I need to do a bit more than that.  
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Statements Coded Under the Theme of Achieved Aspirations 

Participant 

code 

Point 

in time 

Statement 

WFctn Exit I’ve done everything that I wanted. Horticulture and 

Landscaping for the whole 12 months. 

CWbtn Exit Everything that I’ve set me self to achieve in the last little while 

I’ve achieved. As I said I’ve got the house now which I live with 

my kids, I got me licence, I got me car, I’m building a drag car, 

got me hobbies.  

CWbtn Exit Even though we didn’t get on top up there it was another thing in 

life. You can’t expect to win everything you play. Like, we went 

up there and I think we lost that series by three tries over the 

entire three games and we were versing rep players. So, to us at 

the end of the day there was an accomplishment in itself there.  

ATctn Exit Insulation, yeah, I got a job there and I’m so glad that she’s 

helped with me that ‘cause if I went to back to the dole I know I 

would have gone back to drugs and I would have – I would have 

gone straight back to where I was because it’s so easy. It’s so 

easy. They give you money to sit at home and do what you want. 

You don’t have to come look for job. You’re supposed to but no-

one does, they don’t get in trouble for it, nothing, you know what 

I mean. So, they let you get away with so much and it was too 

easy for me. I don’t want that. 

NMctn Exit I did have a goal to get a job and that but now I’ve got one. 

CSctn Exit Yeah, we finished TAFE not long ago but because – like, we 

finished early, we’re just continuing on with – like, we usually 

go Wednesdays. So we’re finishing up and now we just work on 

Wednesdays. 

ASbtn Exit (inaudible 06:18) I guess, yeah. If (inaudible 06:24) keep on 

going to where I was I’d end up in jail. I’ve got me Ps now so 

I’ve got my life back on track. So, it’s pretty good.  

CSbtn Exit Heaps. I got my new motorbike. They pay me. 

TGbtn Exit Oh, TAFE’s pretty easy. Like, I didn’t think I was going to pass 

most of my subjects but I have, I passed, like, all of them.  

 

Statements Coded Under the Subordinate Theme of Gaining Tickets and 

Qualifications 

Participant 

code 

Point 

in time 

Statement 

TGbtn Exit Like, my traffic control licence. Besides that, I got basically all 

the tickets I wanted. 

ATctn Exit When I went for the exams I passed all the exams flying colours. 

I think everyone was shocked that I didn’t go to TAFE and I still 

passed my exams.  

AJbtn Exit Yeah I passed. Passed [inaudible 00:15:09]. 

ESbtn Entry The tickets.  
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Participant 

code 

Point 

in time 

Statement 

ITbtn Exit Yeah, TAFE’s all finished. Yeah. I passed it and that.  

TGbtn Exit So, now I’ve got a lot of tickets up and can find a few jobs. 

Before I didn’t have no tickets, no licence, all I had was a white 

card.  

TGbtn Exit And, like, two more cards I want to go for now and that’s so you 

can work in the bar and that. Besides that I’ve got all the tickets I 

want. 

 

Statements Coded Under the Subordinate Theme of Feeling in Control of 

Aspirations 

Participant 

code 

Point 

in time 

Statement 

WFctn Exit 100% control of reaching my goals. Yeah it’s gone up to 100% 

more now. Just working.  

MBctn Exit I'm 90% in control of my goals... Yeah pretty good. 10% is just 

like the doubt. 

MDctn Exit I've 80% control of reaching my goals because that's what I 

wanted to do. The 20% is just in case I can get a job before then, 

because I have TAFE. 
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Appendix L 

Statements From Interview Transcripts Relating to Likelihood of Achieving 

Aspirations 

Statements Coded Under the Theme of Strategies to Achieve Aspirations 

Participant 

code 

Point 

in time 

Statement 

TGbtn Entry I didn’t really have thoughts about it. I just lived life day-by-day 

to keep going in what I was doing in that time. And, then when it 

comes to the time that I’ve got to get a job or something then I 

start thinking about all me job options and that. 

TGbtn Entry Just working towards them. And, do the things that’s going to 

lead me towards them not the opposite way.  

CWctn Exit Halfway through it was pissing me off. I just got sick of the job. 

Yeah my Mum said to get my certificate and get a few goals. 

SEbtn Exit Sort of, yeah. They’ve done a lot for us, man, yeah. They’ve 

made us focus on goals and that. Like, you can get a job and you 

can get what you want, it’s just up to you.  

BSctn Mid I’m trying, I’m trying, I’m trying, but we’ll see how far it goes. 

 

Statements Coded Under the Subordinate Theme of Using Own Efforts 

Participant 

code 

Point 

in time 

Statement 

WFctn Entry If I said it I won’t make it. If you set a goal you don’t make it, 

you never make it. But, if you just want to do something you just 

go for it and get it. I just take it bit by bit. 

KMctn Entry Stay in a job longer than three weeks. Yeah, get all (inaudible 

05:34) stop carrying on like a dickhead, yeah. 

NFctn Entry Just some experience (inaudible 03:31) that can help me when I 

do my landscaping. 

NFctn Entry I got to year 12 and then, yeah, just dropped out. I just wanted to 

go, yeah, do something else. 

NCbtn Entry And, then I decided I really liked the outdoors and stuff. So, then 

I started looking for landscaping, horticultural, green keeping 

and then (the Housing Officer) from Houso I got the 

apprenticeship through her. She sent it through to (the Enterprise 

Manager).  

NCbtn Entry Go out to some jobs, learn more, study for our horticultural 

certificate III. That’s it.  

NCbtn Entry Studying, get my qualifications that I need and hopefully that 

should help me get my apprenticeship. 

TGbtn Entry Just staying out of trouble, studying and doing research and that 

when I go to TAFE and that.  

TGbtn Entry Research what I’ve got to do.  

SEbtn Entry I don’t know, just thinking about the future and goals. 
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Participant 

code 

Point 

in time 

Statement 

CWbtn Entry So, I’ve already got it planned. I’ll get me cert II and then I’m 

going to apply for the council out my way. 

CWbtn Entry Just really me certs and that. I’ve already got the work ethic and 

that. I was taught you don’t get nothing on a silver platter. If you 

want something you’ve got to work for it. So, I guess that’s a 

good trait to have. 

ATctn Entry I have to study hard because it’s been a long time since I was in a 

classroom. I was okay at school but I stuffed it up with the drugs 

and messing around. But I really look forward to using my hands 

and working outside. 

BBctn Entry Yeah I just have to stay away from people who get into trouble 

because I could get into trouble too. I should be able to do that. 

NMctn Entry So I still feel like I need to improve on myself and the way I feel 

about myself. That might come when I do some good things. 

SRctn Entry Stick with this and that will help me out. 

CSctn Entry Keep out of trouble, work hard and, yeah, make your way to the 

top. 

CSctn Entry I was thinking of, like, paying it off. Like, I’ve got over $1,000 

in fines, and I don’t know. But they said I can go for my licence 

but I have to pay off two fines and then the other ones I can pay 

them off. If I want my licence I have to pay it off but in saying 

that you have to pay it off. If you stop paying it off they’re going 

to take your licence, which is fucked, but you know. That’s life. 

You get into trouble you’ve got to pay the consequences. 

CSbtn Entry This course is all right.  

ESbtn Entry A job. As long as I put away enough  

ITbtn Entry Probably my cert II and, like, some work experience and that. 

ITbtn Entry Like, more experience, that’s about it. 

ASbtn Entry Yeah, yeah. Just I go for my Ps in February. So, hopefully I’ll 

get them. 

KWbtn Entry Well, with this course (inaudible 04:27) stick it out and 

(inaudible 04:29) and I just found out a couple of days ago about 

my grandmother moving to Queensland and that’s who I live 

with. So, I’m going to need to get my own house.  

SHbtn Entry No not necessarily but I’ll figure it out during the rest of the 

year.  

WFctn Exit Just getting out there, handing out resumes, look at the net, look 

at the paper. Nothing is holding me back. 

DTctn Exit I’ve gone to TAFE to get a really good job.  
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Participant 

code 

Point 

in time 

Statement 

KMctn Exit Yeah, I’m waiting for something like good. Like, I could have 

taken Bunnings and I was thinking about taking a sales job but 

for the first one, like, I was keen then I found out, like, I’d have 

to get up an hour and a half earlier, get home an hour and a half 

later, plus I’ll have to take a ticket so in the end I was going to 

get less money so I didn’t end up doing that. There was one with 

Bunnings. Yeah, I went in, had the resume and they said 

[inaudible 00:17:08] and I was, like, okay. But yeah. Then they 

had another thing there and I thought no, I’ll just wait for 

something else to pop up. 

KMctn Exit Nothing should get in the way. 

KMctn Exit No nothing. Oh, yeah that’s all I want to do through BoysTown, 

get my licence, then I don’t have to pay for it. That’s about it, 

yeah. 

KMctn Exit After I’ve paid my fines I’m going to do it. Yeah, I’ll end up 

doing that. Because my mates got their Ps within the month and 

now it’s making me realise – so, yeah. And, if you have a car, 

pretty certain more chance of getting a job pretty much, yeah. 

That’s another thing I looked at. 

KMctn Exit No, I could save up for a car. Get a loan or something. 

FTctn Exit I’m saving too. Yeah, finally saving. Yeah, I’m saving because I 

want to get a home loan when I’m older. 

FTctn Exit Saving money. Just working and saving money and, yeah. I’m 

already spending more time with my family. 

NCbtn Exit When I started doing my TAFE work. I thought when I first 

started that I couldn’t do it but when I started doing my TAFE 

work and actually doing the practical work I said to myself I can 

do it. 

WFctn Exit Just getting out there, handing out resumes, look at the net, look 

at the paper. Nothing is holding me back. 

DTctn Exit I’ve gone to TAFE to get a really good job.  

NCbtn Exit And, then I said to myself I want to follow it on and go and do it. 

KBbtn Exit Yeah. Like, she’s got her own house now. Yeah, like, if I can get 

a job that pays enough each week, yeah. 

TGbtn Exit Because I keep thinking about work and if I get in trouble 

outside, like, I might not be able to come to work. If I don’t 

come to work I don’t get money. 

TGbtn Exit If I don’t get money I can’t go out when I want to. 

TGbtn Exit Well, when I started, kind of when I started here ‘cause, like, my 

younger cousin wants to move in as well ‘cause he’s not living at 

home either himself. He moved out of home. It’s only me older 

cousin and me mum, like, or me aunty I mean. And, then he just, 

like, he’s telling me, like, ‘cause he’s (inaudible 09:21) work too 

so he was telling me he’d go me halves in a house and that. I 

figure, yeah, if I settle down I might get my own house and just 

settle down. I should be right then.  

TGbtn Exit But, now I’ve got to have my Ps or something, my green Ps or 

something before I can get my licence.  
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Participant 

code 

Point 

in time 

Statement 

SEbtn Exit Work. 

SEbtn Exit Money.  

RBbtn Exit I can get my certificate two and plus, like, I was earning money 

and just keeping out of trouble. 

CWbtn Exit Yeah, I’ve got actually now a few jobs pending. I’ve got one out 

at Cranebrook Gardens which is about ten minutes, 15 minutes 

away from me home, one just around the corner in (inaudible 

08:39) which I’ve applied for, which I actually applied for this 

morning which is horticulture and turf. So, it’s all the chem cert 

and that which comes in handy. And, I applied for a warehouse 

person at Hawkesbury District Hospital because it’s 55,000 a 

year. And, I’ve got experience in that side of work too. So, yeah, 

so I’m pretty, when it comes to the work I’m pretty versatile with 

the knowledge that I’ve gained previously. 

ATctn Exit This is what changed my life, this traineeship. I was on drugs 

from the age of 14 to – I’m 24, right, and over 11 months ago is 

when I quit pot.  

ATctn Exit I didn’t want to lose this job. ‘Cause I knew – I knew that I 

wanted to change and this was the way to change and (the 

Manager), I’m very, very close to her. I’m very, very, very close 

to her and she’s helped me out so much and I knew that I didn’t 

want to let her down and in order for her to help me I had to help 

myself. So, I took it with a grain of salt and here I am.  

ATctn Exit Yeah, I’ve got to keep doing landscaping.  

ATctn Exit I have to go do this certificate III then certificate IV and then 

diploma which is what (the Trainers) and all then have. And then 

once I’ve got that I’d be able to, if I had the money, to start my 

own business.  

ATctn Exit Just helping with my and just, I don’t know, I just – ‘cause I did 

study, you know what I mean. I always got my notes and stuff. 

My mate would get notes for me if I didn’t turn up to TAFE.  

NMctn Exit That I can do it if I put my mind to it. (inaudible 04:50) yeah. 

Probably that’s it, yeah. That I can do whatever I want basically.  

NMctn Exit We had a teacher in there to help us and that really helped. And, 

she took all the notes, yep. Yeah, so she took all our notes and 

that for us. Yeah, so, it made it a lot easier for people that can’t 

read and write.  

NMctn Exit Save.  

SRctn Exit Yeah, come to work, yeah.  

SMctn Exit [inaudible 04:09] job and that. Yeah, I’m going to drop my 

resume off.  

AJbtn Exit Just to pass and learn more about landscaping. 

AJbtn Exit Practicing over and over and over again until you pass. Getting 

to meet nice teachers, or when they can be nice. They can be 

stressy sometimes. That’s about it at the moment. 

AJbtn Exit Just keep going [inaudible 00:23:36] over and over and over. Just 

like that. 
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Participant 

code 

Point 

in time 

Statement 

ESbtn Exit Yeah, everyone’s passing TAFE. Probably ‘cause we’re not 

there for a full day, we’re only there for half a day. We get it 

done so we did most of the TAFE stuff outside TAFE. 

ITbtn Exit Just saving. Oh, about $50, $60 each week. 

ASbtn Exit I guess just me knowing what I know now and what I did before.  

ASbtn Exit Just for working, like, if I want to go into landscaping at least I 

can go in there knowing what I have to do instead of just trying 

to go out there and just trying to work (inaudible 09:14). So, I 

know what I’m expected to do.  

SHbtn Exit It’s long hours. I don’t really like the long hours but it’s an 

education I'm getting out of it, yeah.  

FTctn Exit Some went all right and some didn’t really care. There were 

some that didn’t care and there were some that just wanted it, 

yeah. I wanted my Certificate II. 

NFctn Mid To make more money. Hopefully I can get more skills from here 

by doing this. I already spoke to (my Youth Worker) in 

BoysTown about what I want to do. So when my contracts finish 

here I can do that. Getting my own house.  

 

Statements Coded Under the Subordinate Theme of Working With Others 

Participant 

code 

Point 

in time 

Statement 

ATctn Entry Yeah it was not bad but I was ready to get off the drugs. Talking 

to (my Employment Consultant) and (the Manager) really helped 

me focus on moving on with my life. I hadn’t worked since I 

dropped out of school because I was too messed up. They really 

helped me to think about trying to get work and look after myself 

properly. And my girlfriend stood by me the whole time I was 

trying to get my act together. So I want to stay clean for her too. 

CWctn Entry Oh we did balancing work, motivation and goal setting. The 

other day we did our induction on the first few days. It was just 

introductions so it wasn't really much but with the Youth Worker 

we learnt how to set goals a bit better and to help us budget, 

create a budget and stick to it. So, it was really good at learning 

how to balance your life as well as work which is always 

important to learn. 

CWctn Entry I don't know. Maybe commitment. Some work from my Youth 

Worker and that's it. 

NCbtn Entry We were doing workshops. Communication, budgeting and stuff 

like that. It was all right. They were good. Communication and 

the budgeting parts. 

NCbtn Entry I went and found information. I was in the life skills at school. 

The teacher that I did life skills, she helped me get the 

information.  
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Participant 

code 

Point 

in time 

Statement 

ATctn Entry Now that I’m off the drugs I’m back at home with my Mum and 

my girlfriend is living with me too. My Pop died when I was 15 

and then I sort of got into the drugs more seriously. But I’m 

better now and Mum’s there for me and my girlfriend supports 

me by listening to me and standing by me. 

MBctn Exit He said “Boys, you have to think about the future, you need to 

start looking for another job, because of the contract.” Something 

about the money. 

NCbtn Exit We do tests and assignments. 

TGbtn Exit So, I had to come in here and look for jobs. And, ‘cause I started 

seeing (the Youth Worker as well she started helping me as well. 

So, (inaudible 05:59) and stop getting money from Centrelink. 

Like, ‘cause I only get it fortnightly, I get double that here in a 

week. In a fortnight I get double what I got there in a fortnight, 

so, yeah, and I’m getting money every week here.  

BBctn Exit I’ve been looking. Going to ring a few people today and I come 

in and spoke to (the Manager) about it. She just said, she gave 

me a few little tips, so yeah. Just to ring my boss up and tell him, 

see if there’s work going still or (inaudible 02:24) few of my 

friends to see if I can get a job with them and she just said yeah 

keep doing that.  

NMctn Exit Mainly through (the Manager) because I was coming here for 

PSP and then she helped me so much and then I don’t know, just 

built up a trust. And, then, yeah, I believed, I believed I could do 

it. She made me believe I could do it and what not and, yeah.  

ATctn Exit And, then BoysTown’s changed me back, you know what I 

mean. Ever since this job I haven’t touched pot. 

ATctn Exit Yeah, I’ve been off pot – I was on pot once I started this job but 

they told me get off it, you know what I mean. I don’t need it 

anymore. I’ve got a baby coming in six weeks, everything’s 

changed for me. I’m getting a house. When before I wouldn’t 

have even cared, wouldn’t have even worried, wouldn’t have 

even got out of bed. I would have still been stoned or something.  

SHbtn Exit No, he was – before when I first started I didn’t really go to 

TAFE much and they said if I take a couple of more days off I’ll 

fucking get kicked out of this program. And, I didn’t want that to 

happen so as soon as I started going to TAFE I realised I actually 

need this through my actual traineeship to pass it, so.  

BSctn Mid Climb up two, fall down ten, or sometimes I climb up three and 

then fall down two but I’m getting there. My girlfriend’s making 

me happy. She’s holding me together. She’s good at helping.  
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Statements Coded Under the Subordinate Theme of Having Debt Due to Traffic 

and Transport Fines 

Participant 

code 

Point in 

time 

Statement 

CSctn Entry When I was – I first started getting fines when I was, like, 11 or 12. 

Yeah, a long time. Plus the bad thing is it goes up $50 each month and 

that’s what making it worse. Otherwise I probably would only have 

700 or something dollars. But yeah. 

TGbtn Exit Yeah, the first time I took notice but before that I couldn’t help it, I 

just kept spending my money.  

SRctn Exit Yeah, fines, train fines. When I was working at (inaudible 03:36) just 

jumped a train twice.  

 

Statements Coded Under the Subordinate Theme of Lacking Qualifications 

Participant 

code 

Point in 

time 

Statement 

AJbtn Exit Just a couple of things I don’t have that I might need. Just like licence, 

computer test, which I don’t have. My mum keeps getting on my back 

about that because she’s going to end up buying me a car, and I need 

to practice my Ls. Hopefully I can get through all that stuff before I 

get a job. 

CSbtn Exit Failed TAFE. Need to go back and re-do it. [inaudible 00:02:02] first 

four things that I stuffed up on retaining walls, paving, something 

else. I passed on all my fence and weeds and shit. 

CSbtn Exit I failed the licence test this Saturday and wasted $30 and now I’ll do it 

again this Saturday. 

ATctn Exit That’s what I’m worried about when I, ‘cause that’s what I’ve got to 

do to get my  certificate III and IV and that, I have to go to TAFE. I 

don’t like – I have ADD so I’m very impatient. I can’t sit in one spot 

for more than ten, 15 minutes and then I get agitated. I have to get up 

and walk around. I get distracted. I don’t like it (inaudible 17:05) 

classroom a lot and we had to sit there so much and I just didn’t pay 

attention and I didn’t care and I’d get up and I’d walk out. ‘Cause I 

knew that’s what it would be like for the rest of the hours of that day. 

I couldn’t handle TAFE. I couldn’t handle it. I went to TAFE a lot but 

not as much as I should have. Yeah, not as much as I should have.  

ATctn Exit Yeah, I just find I don’t like Tafe, I hate it. I don’t like authority 

either. I’m very, very difficult on authority.  

AJbtn Exit A bit hard, a bit boring and very, very, very, very stressy. Those 

teachers are very stressy,  
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Statements Coded Under the Subordinate Theme of Lacking Work Experience 

Participant 

code 

Point in 

time 

Statement 

BBctn Entry No I’m quite good with reading and maths. When I finished school I 

just wanted to get a job but I didn’t know how to look for one. 

TGbtn Exit The only thing is not finding another job.  

BBctn Entry I guess I just don’t know how to start and how to put it together. 

TGbtn Exit And, just bludging.  

 

Statements Coded Under the Subordinate Theme of Reverting to Antisocial 

Behaviour 

Participant 

code 

Point in 

time 

Statement 

ATctn Entry Yeah I was so messed up. I was getting into fights and mucking 

around with drugs which made me even more crazy. I wasn’t doing 

anything in my life. I even tried to commit suicide when I was 

younger I was so depressed. 

SRctn Entry Just if I break my parole. Cause I’m up for four years and then months 

parole so if I breach that I go to jail for four years ten months. No not 

really it’s just, I could breach it anyways, just lighting a fire or 

something like that, like shit like that. 

CSctn Entry I grew up with my mates in Macquarie Fields, just hang about. There 

wasn’t much to do when I was younger because it was either go cause 

trouble or there’s nothing to do. We were always getting in trouble 

with the Police. It’s not really good.  

CSctn Entry Yeah, I’ve got it under control. I used to be young, stupid, cause 

trouble in the streets, get in trouble all the time with the Police and go 

to Court and all that stuff. 

CSctn Entry Well, I’ve really been locked up, been to jail or juvenile. I’ve been to 

juvenile for three days and they released me because of my well 

behaved behaviour. I didn’t cause any trouble or fights with anyone or 

cause havoc. The more you behave in there the more you get out 

early, you know what I mean.  

ITbtn Entry Like, if I get into trouble, that would get in the way of me getting a 

job. 

BSctn Exit And the fight that happened out here (inaudible 15:59). But, I also got 

in trouble for that. I know I still had a BoysTown shirt on and I should 

have walked away but he came up and pushed me and when 

something like that happens I don’t hold back. I just, yeah.  

BSctn Exit I want to start going out and stuff again but every time I go out I seem 

to get into trouble.  

CWbtn Entry No, not really. (My Employment Consultant) helped me a lot with, I 

got all me anger and stuff like that under control. Take a tablet a day 

and I don’t fight people anymore.  
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BBctn Entry Well I’ve been training. I was looking for work and I couldn’t find 

anything. So then I wasn’t doing anything and I just started hanging 

around with other guys in my area who weren’t working or going to 

school and we were just doing stupid things and getting into trouble. 

Just mucking about and not thinking about trashing stuff in the parks 

and being loud? 

KWbtn Exit Fitness test and that. And, criminal record too, so yeah.  

BSctn Exit I used to be able to co-operate and sit there and go whatever, but now 

as soon as something gets to me I just click and I don’t know what 

I’m doing until its already done. And, I don’t want to be like that.  

 

Statements Coded Under the Subordinate Theme of Being Influenced by 

Unreliable Social Networks 

Participant 

code 

Point in 

time 

Statement 

BBctn Entry No I’m quite good with reading and maths. When I finished school I 

just wanted to get a job but I didn’t know how to look for one. 

TGbtn Exit The only thing is not finding another job.  

 

Statements Coded Under the Subordinate Theme of Relapsing to Drug or Alcohol 

Misuse 

Participant 

code 

Point in 

time 

Statement 

AMctn Entry Doing drugs. I didn't much, like if I done this I wouldn't have much 

time to do it and it'd be easier. And stop smoking. 

JIctn Entry I just work and save up and that. Drinking might get in the way but I 

don't drink no more since two years. 

TGbtn Entry On the weekends, partying, have a big weekend. And, then feel like 

not going on the first day, on the Monday and if I don’t go the 

Monday I won’t go the Tuesday and it just goes on and I just won’t go 

back.  

SEbtn Entry All we do is just drink and then get into trouble. It’s not worth it. 

ATctn Entry Yeah I started getting into marijuana and that stuffed my schoolwork 

and the way I thought about things like leaving home. I couldn’t get a 

job because I was messed up.  

AMctn Exit I've stopped doing bad stuff like drugs three months ago. When I was 

at work, I took a lot of time away from it, it kept me occupied. 

ATctn Exit That’s why I liked it. And, I’ve always wanted to work but then when 

I was 15, 16 I started turning to marijuana and that overtook my life. 

That just changed me forever. I didn’t want to do anything, I didn’t 

care about anyone but myself and the pot.  
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ATctn Exit No, it was the drugs, they overtook me, you know. I didn’t care about 

anyone. I had a girlfriend, a fiancé and everything and I didn’t even 

care about her. When she went to work, I took her money to support 

my habit. I didn’t give a shit about anyone, my family, nothing. Just 

myself.  

NMctn Exit Yeah, the pub. 

NMctn Entry I feel like I am ready to achieve something but I still don’t feel so 

confident about myself. I haven’t done anything with my life yet 

because of the drugs and not being so stable.  

CSctn Exit When someone mentions it as well, that’s when you crave it. A little 

bit, not much. But then you see other people do it and that’s when you 

crave it the most. You think “Oh”.  But with me, if I see people 

smoking I just go with all the non-smokers. But I still have one bad 

habit. Drinking and smoking cigarettes. 
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Appendix M 

Statements From Interview Transcripts Relating to Personal Processes in 

Decision-Making 

Statements Coded Under the Theme of Assessment of Options 

Participant 

code 

Point 

in time 

Statement 

KBbtn Entry Yeah, I like to think about what I have to choose between and 

what is going to work best for me in the end.  

NCbtn Entry I think about it and try to decide. Yeah, the options, information 

and what it’s going to do as well.  

 

Statements Coded Under the Subordinate Theme of Being Impulsive 

Participant 

code 

Point 

in time 

Statement 

ESbtn Exit No, try and make them as quick as possible. I don’t like it in the 

back of my head just going over it constantly. It’s kind of 

depressing.  

WFctn Entry What day it is, what time it is, change my mind what I’m doing 

or what I want to do. 

SHbtn Exit Yeah, just have a quick think through.  

KWbtn Entry Some things I jump straight in but others I tend to think about it. 

Yeah, mostly jump straight into it, don’t think, just do it.  

 

Statements Coded Under the Subordinate Theme of Gathering Information 

Participant 

code 

Point 

in time 

Statement 

RBbtn Entry I just asked him what do you do and he said we do fixing 

gardens and stuff like that. Some days you stay in the office if 

there’s no work and that. And, then I thought it’s better than 

sitting at home and then I got it.  

AJbtn Exit Yeah, I think I’ve got it under control. [inaudible 00:21:28] what 

I’m doing. Sometimes I’m a bit slack like I still need a hand  and 

I’ve been here for 9 months. I still ask them the same questions 

over and over and over again.  
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Statements Coded Under the Subordinate Theme of Thinking About 

Consequences 

Participant 

code 

Point 

in time 

Statement 

ASbtn Entry After I went into jail and when I come out it was like a whole 

different show, yeah. I don’t want to (inaudible 05:18) the rest of 

me life so, yeah, I’ve got to change me act. Yeah, so this is the 

first time since probably two years ago (inaudible 05:28) get 

everything over and done with.  

SRctn Entry I just cope, I just picture that four years in me head, that’s all 

that’s in my head. Doesn’t bother me though, if I know I can get 

away with it I’ll do it but if I can’t I won’t bother doing it. 

ITbtn Entry Kind of. I just think about it if I’m going to do something wrong. 

Should think about it and make sure I’m not going to get myself 

in trouble. I don’t want to get myself in trouble, and my brother 

and that said to me, “If you get yourself in trouble you’re not 

going to get nowhere and the only place you’ll get yourself is 

jail”.  

TGbtn Entry Yeah, I think about the consequences all the time. Sometimes for 

some of my decisions but most times I try and think of the 

consequences afterwards ‘cause if I do the wrong one I end up in 

trouble. So, I try to think of which way is going to help me out 

and not get me in trouble and then I go with what’s better and 

it’s not going to get me in trouble. 

CSctn Exit And, they should improve on new tools, because (my Trainer) 

doesn’t have any wheelbarrows because that team throws their 

wheelbarrows around. I started doing that until I realised – I 

thought hang on a second, if I break this I’ve got to pay for it, 

and then I just stopped. I do it properly now. Plus them tyres on 

the wheelbarrows are like, nearly 30 bucks. One of the boys 

popped it when they were bouncing it. Nah. So I think there was 

a bit of dirt and that in there. One day I can’t remember who it 

was, they were mucking around with the wheelbarrow and then 

they were ramming each other and next thing all this sand was 

everywhere so they had to pick it up off the road. It took them a 

good half an hour, 20 minutes. 

WFctn Exit I think about the outcome and I think about it. 

ATctn Exit I think about what’s going happen to decisions now, I think 

about what’s going to happen with the decision I make where 

before I wouldn’t care. If it was a bad decision who cares. If it 

was a good decision,  yeah, so be it. But now I actually think of 

the consequences and the outcome of what I’m actually – that 

job with (the Manager) I (inaudible 06:15) think do I really want 

to do it or do I want to – ‘cause I know it’s going to be hard, you 

know what I mean. Do I want to do this, do I want to do that. 

Same with my baby and stuff, do I want the baby now, do I – I’m 

full prepared for everything. 
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Participant 

code 

Point 

in time 

Statement 

SHbtn Exit Yeah, pretty calm, yeah. I actually, kind of, think about it a lot 

more. I don’t know ‘cause before I didn’t really worry about 

anything just, yeah, and now I actually think about consequences 

and how it’s going to affect me, yeah. 

 

Statements Coded Under the Subordinate Theme of Management of Emotions 

Participant 

code 

Point 

in time 

Statement 

AJbtn Exit Just take my time and do what I have to do to get it over and 

done with. 

NMctn Exit Not as quick, I normally think about it and, yeah, still by myself 

actually.  

 

Statements Coded Under the Subordinate Theme of Being Logical 

Participant 

code 

Point 

in time 

Statement 

DTctn Entry I take a bit more time to think about things. Before I wouldn’t 

think much about things. 

MBctn Entry Logical thinking. I try and think it through. You’ve got to think 

about the consequences and the actions. I’ve been in trouble 

before. I don’t want to get in trouble again. I’m still in trouble 

now. I’ve got probation. It’s not good.  

CWbtn Entry No, no, I’ve always been – I look at stuff logically.  

AJbtn Entry Probably think it through. (inaudible 05:44). 

CSctn Entry Stop and think before you do.  

AMctn Exit I don't know, I just don't like following the crowd. Make the 

wrong decisions and you end up in jail. I just use common sense. 

WFctn Exit I think about it more correctly and more responsibly.  

CSctn Exit Very controlled. When I was living on my own and stuff I was 

just, like, – there’s a certain thing where you go “Should I do it? 

Should I not? – a certain thing, like people ask you, “Do you 

want to come out have a drink and then we’ll go bash this guy or 

something” and you think, “Nah,” but back then I used to say, 

“Alright,” just to fit in with my mates and that because if I don’t 

they call me a dog. But nowadays they’re alright with it. I’ll say 

boys I’m not having none, yous can have it yourself. ‘Cause it 

costs you too much money as well. My next option is to quit 

cigarettes and then alcohol. 

ITbtn Exit Yeah, I don’t know, I’ve been more sensible I suppose. I’ve got a 

job now, I don’t know. Yeah, and something to do during the 

day, you know. Instead of just hanging around and that.  

KMctn Exit Yeah, I tend to, like, kind of more think about it. Like, if I’m 

going to do something, yeah. Mum doesn’t really – like, I end up 

just, like, trying to do it myself, you know what I mean? 
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Participant 

code 

Point 

in time 

Statement 

BSctn Mid I’ve realised it but I didn’t really care about it. Lately now that 

I’m trying to get my life back on track, I’m trying to control it 

even more. I’m actually thinking about what I do before I do it.  

KMctn Mid Kind of in some ways it has... In some ways it has. Yeah well 

I’m more smart about what I am going to do now. Before I had 

no idea what I was gonna do, just getting any job you know.  

 

Statements Coded Under the Subordinate Theme of Feeling in Control of 

Decisions 

Participant 

code 

Point 

in time 

Statement 

AMctn Entry Yeah I feel like I make decisions for myself, sort of thing, yeah. 

MDctn Entry Yeah  I make decisions on my own. 

NFctn Entry Yeah, I feel I have control. Yeah, I think about it. I always think 

about the decisions I make but I decide pretty quick. Main 

influences? I think mainly my family and friends.  

KBbtn Entry Make the best decision for myself. Yeah, safest.  

ITbtn Entry Like, I make most of the decisions and my dad just like agrees or 

disagrees with me, the decision. 

ASbtn Entry Yeah, heaps different. It was alcohol related. It was really bad. 

Really bad outcomes too, so yeah. 

SRctn Entry Yeah I got control over like my decisions, like I could go and hit 

someone if I wanted to, but I don’t cause I got four years and ten 

months hanging on my head. That’s how I see it. Like if I hit 

someone then I go to jail for four years and ten months mess up 

four years and ten months and then like it doesn’t bother me I 

just don’t want to go back to jail.  

AMctn Exit I don't follow the crowd. I make my own decisions. 

WFctn Exit It’s all the same thing 100% control of my decisions. 

DTctn Exit I have heaps of control over my decisions actually. Say if I want 

to do something, I just do it. 

MDctn Exit I've got 100% of control over my decisions now but not when I 

first started. I've matured because I don’t work with anyone my 

age, I work with older people. Now I think about what I am 

doing and getting a job. 

NFctn Exit Oh yeah, I have a lot of control. I don’t know. If I think I need to 

do stuff then I just do it. If I need to help my mum or my little 

brother out, I help them out, yeah. Not really. Sometimes mum, 

but that’s mum, you know what I mean? That’s what she does. 

FTctn Exit Only myself, I mainly rely on myself to make decisions. I always 

make sure it’s the right one. 

SEbtn Exit Myself. Yeah, it’s just all me.  
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Participant 

code 

Point 

in time 

Statement 

ATctn Exit Yeah, I had control of my decisions before but like I said I didn’t 

care because I was always stoned, you know what I mean, so I 

didn’t make much, I just went with the flow. Where now I 

actually, I’ve got full control. If I need to make a decision I make 

it. I don’t go to someone else and say look should I do this. It’s 

all about me now. 

BBctn Exit Made it on me own. 

NMctn Exit Oh, all, I’ve got full control. 

AJbtn Exit No. Can do it by myself. About half, 50/50. I don’t know. 

ASbtn Exit Yeah. Just put me foot down and say enough’s enough. So, yeah, 

that’s pretty good.  

SHbtn Exit 100 percent. Well, ‘cause I was finishing a Year 10 certificate 

and I thought I didn’t really want to sit at home by myself ‘cause 

all my mates went out during the day (inaudible 02:35) so I 

thought I’ll just talk to my mate Jake because her works here and 

he told me about it. I decided to take it up and see what I can do.  

WFctn Mid I chose to come here. One of my friends come here. 

MDctn Mid Yeah I've got heaps of control over my decisions now. I used to 

do stupid things, you know. I've smartened up a bit and I can ask 

for help if I need it. 

FTctn Mid I reckon I am in control. Whatever I feel whatever I feel like 

doing I do it. Just my Mum and Dad they tell me not to do this 

and not to do that.  

NCbtn Exit I thought about it but now I just go, yep, I’m on top of it. 

 

Statements Coded Under the Theme of Assessment of Decisions 

Participant 

code 

Point 

in time 

Statement 

NCbtn Entry Like, it’s my responsibility to take the decision that is best for 

me, yeah. 

SRctn Entry It’s alright, it’s a new thing to start. 

 

Statements Coded Under the Subordinate Theme of How Participants are Feeling 

About Their Decisions 

Participant 

code 

Point 

in time 

Statement 

CWctn Exit Yeah coming to BoysTown has been alright. It's a good decision 

because I learnt a lot. 

AMctn Exit I feel good about my decision to come to BoysTown. I will never 

regret it. 

WFctn Exit I’m pretty happy with my decision to come to BoysTown, it all 

worked out well. 
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Statements Coded Under the Subordinate Theme of How Participants are Feeling 

About Their Experiences 

Participant 

code 

Point 

in time 

Statement 

SRctn Entry Yeah alright. It’s been a good experience with the people. 

SMctn Entry It was alright...First I thought... I didn’t know, but then when I 

came to work, yeah good.  

SMctn Entry When I first came, I thought it was a bit of a letdown. Then I just 

got into it, started doing the work and that. Busy all the time 

doing work.  

ATctn Entry So good. This is the best thing that has ever happened to me. If it 

wasn’t for BoysTown, I’d be dead or in prison. 

RBbtn Exit I don’t think I would do it again. It’s all right but it’s just a bit 

hard.  

BBctn Exit Yeah, feeling heaps good about it, yeah. Can’t wait ‘til it’s over.  

NMctn Exit Oh, it’s awesome. Yeah, the best thing that could have happened. 

Because they’ve taken me off drugs, they got me back with my 

family, just changed my life completely.  

ESbtn Exit I regret dropping out of school. All my friends did it and I 

thought it was a good thing.  

TGbtn Exit I’m happy I chose to do the course ‘cause I was kind of um-ing 

and ah-ing when I got asked about it and then I was just, like, I’ll 

just do it and see what its like. I’m kind of happy I did now. I’ve 

met a whole heap of new people and that and had a lot of fun 

times with them, like, good memories and that. If I don’t see 

them again I’ll still have the memories.  
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Appendix N 

Statements From Interview Transcripts Relating to Influences of Others in 

Decision-Making 

Statements Coded Under the Theme of Thinking About the Effects on Others 

Participant 

code 

Point 

in time 

Statement 

CWbtn Entry If I need something I can do it. Probably the old boy’s always 

had a big influence on me. (inaudible 08:37) someone else, like, 

crap hits the fan you’ve just got someone to talk to. So, that’s 

always good. Good family life and stuff like that.  

 

Statements Coded Under the Subordinate Theme of Thinking About Family 

Participant 

code 

Point 

in time 

Statement 

AMctn Entry Yeah because like my Mum's done, like, heaps of stuff on her 

own and then, yeah. 

KMctn Entry Oh, my missus pretty much takes the lead on that. Yeah, we talk 

through it and she lets me go decide what I want to do.  

FTctn Entry My parents. The boys sometimes. That’s about it. Probably my 

parents. They just tell me to make the right decisions and that 

and lead by example.  

KMctn Entry My baby boy. Not my baby boy, my nephew. He’s two in 

February. ‘Cause he’s just (inaudible 04:01) had since he’s been 

born. His parents are drop kicks but anyway.  

NCbtn Entry That would be my pop. He used to be – he was all kinds of 

trading a business. He was the one that helped me with the 

landscaping.  

NCbtn Entry He influenced me to a get a job, helps me out all the time. He’s a 

good guy but he’s not here anymore, he’s passed on. 

KBbtn Entry My cousin, he was in the last landscaping group. Yeah, he told 

me to come in here and they might be able to get me on. Oh he 

said, you should get off your arse and get into BoysTown ‘cause 

you need a job, yeah. Yeah, that’s the truth.  

KBbtn Entry Yeah, I just see what everyone else says, yeah. Like my uncle, 

sometimes my friends. 

SEbtn Entry Family. They’re always there when I need something.  

ATctn Entry Yeah. They really encouraged me and told me that I was doing 

great and I felt like they really believed in me and I didn’t want 

to let them down. 
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Participant 

code 

Point 

in time 

Statement 

SRctn Entry Probably Mum. She’s been there since like, since thirteen. Well, 

she’s been there since I was little but since thirteen I’ve been in 

trouble with the law and things like that. I’ve been locked up 

since I was thirteen to eighteen. But she has to be there really 

cause she’s my mother, like she’s … that’s the only person that I 

love. 

CSctn Entry Well, mostly my family and friends. We just usually go out on a 

weekend and have a couple of drinks and then go out and cause 

trouble and stuff like that. You can get in trouble (inaudible 

08:30) but usually be in the right place and not get in trouble.  

AJbtn Entry Ever since my mum and my Nan got on my back. At the start of 

this year, get a job, oh god.  

CSbtn Entry I don’t know, me Dad. I don’t know, just told me to get a job.  

ESbtn Entry Probably just my family. My mother’s taken care of me my 

whole life.  

ITbtn Entry I was um-ing and ah-ing about leaving school or staying to get 

my year ten, then I thought I’ll stay to get my year ten and then I 

can leave. Dad said to me if you’re going to leave in year ten 

then leave. 

ASbtn Entry My family. I’ve got nephews and nieces and wanting to look up 

to me not as like bad. Two to me younger sister and three to me 

older sister.  

ASbtn Entry Yeah. And, me parents. They’ve got full support for me.  

JIctn Exit My kids yeah. Yeah yeah. A lot of my decisions are all around 

them. My eldest is two and my youngest just turned one last 

week. 

MDctn Exit Probably my Uncle has influenced me a lot. He gave me some 

work doing panels.  

TGbtn Exit Like, me older cousins and that have been telling me to keep me 

job and that.  

TGbtn Exit ‘Cause when I first started ‘cause I wasn’t used to working I was, 

like, no I don’t want to work no more. And, ‘cause I was coming 

close to 18 as well and, like, (inaudible 07:28) turning 20 and 

he’s, like, no, stay in your job ‘cause when you turn 18 you can 

come out with us and that.  

TGbtn Exit So, I didn’t really get along with him much before I was 18 and 

then ‘cause I could actually go out with them and I spend more 

time with him, like, we get along heaps well now. And, he’s 

telling me just to stay in my job and that. ‘Cause he didn’t get a 

job until he was, like, 18. 

TGbtn Exit He just (inaudible 07:53) and that. But, yeah, he’s been telling 

me to stay in me career and that. ‘Cause as soon as I finish I’m 

going to go straight to another job, don’t sit around and bludge. 

CWbtn Exit Not really. I don’t know, I guess parents have an influence on 

everyone. I got me hobbies and stuff like that. But other than 

that, yeah, at the end of the day I know I need to work to bring 

home and put money on the table for the kids and the missus.  
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Participant 

code 

Point 

in time 

Statement 

ATctn Exit I seen him – I don’t know if you know about his past. Yeah, well 

I know about his past too and I’ve seen the stuff that he has 

changed from is nothing compared to what I went through, you 

know what I mean. So, I look up to him. Shit, look at him, man 

he’s done it, why can’t you do it and every day I look up to him 

and I sit there and think yeah, I don’t need it ‘cause he don’t 

need it, you know what I mean.  

ATctn Exit Yeah, my fiancé without a doubt, yeah. Yeah, she’s been there 

(inaudible 13:57). I cheated on my girlfriend over a year and a 

half ago (inaudible 14:02) pregnant so I’ve got a kid to her and 

my girlfriend had stood by me every day since, you know what I 

mean. I would have left, I would have pissed him off, you know 

what I mean. I would have said see you later, you stuffed up, 

that’s your problem. But, this chick, she loves me so much and I 

can tell she loves me so much. She’s my world and without her 

I’d be nothing, yeah.  

ATctn Exit As far as with her, everything has started with her. She was the 

one that got me to come and see (the Manager) and try and get 

the help that I needed. Yeah, everything has started with her. I 

love her so much.  

BBctn Exit Outside of BoysTown would be my Mum, Dad and my, she’s not 

my girlfriend now she’s my fiancé ‘cause I proposed to her. 

They’re the biggest influences and that, biggest part.  

BBctn Exit Oh, just my fiancé she’s around me 24/7 and that so we make all 

the decisions and that together and whatever I want to do they’re 

heaps supportive. And, mum’s been there all the way through 

and dad he’s just always there. Yeah, so, from BoysTown I’d 

have to say (my Trainer) and (the Manager). And, she gave me 

the job and then he, since he’s been the boss and that, he’s good. 

And, (the Manager), she’s take me in like another son. Yeah, 

she’s awesome. She’ll always bend over backwards to help any 

of the boys here.  

NMctn Exit Yeah, like if it’s important or it’s going to benefit me or benefit 

someone else or not, yeah. Family, probably family, yeah.  

CSctn Exit Yeah, pretty good actually because before this I used to, like, do 

bad things, like, to make money, like, criminal activity, but now 

I don’t. I just stick to work and have no time for crap like that. 

Now I’ve got a girlfriend and yeah. 

ESbtn Exit My mother for sure. We evenly support each other. 

ASbtn Exit Yeah, just friends. Like, the friends that I’ve got now because 

who I used to hang around with I don’t hang around them 

anymore.  

SHbtn Exit Yeah, just my brother asked me for – he’s got me a job 

opportunity. Just unloading containers. Yeah, that’s what I was 

trying to decide what I was going to do. If I have trouble I’m 

going to just talk to (the Enterprise Manager) about what can 

happen and that. I don’t really want to quit on this really.  
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Participant 

code 

Point 

in time 

Statement 

SHbtn Exit Yeah, my mum actually influenced me to actually get off the 

lounge and go find a job.  

SHbtn Exit When I realised that I couldn’t be in year ten forever so as soon 

as I finished that I realised I need to get a steady job and that 

didn’t really happen for the first couple of weeks after I finished. 

I just mainly sat at home. So, after that mum decided to bring me 

in here so I thought I might as well give it a go.  

CWbtn Entry Me missus is real understanding. We’ve been together for five 

years, we’ve got three kids. It’s good to be able to go home and 

have someone that understands what you’re going through.  

CWbtn Exit Yeah, a lot of my decisions are family orientated. So, if I’m 

going to select to do something I must look at the consequences 

it’s going to have therefore on the house that we live in, my 

missus, me kids and everything like that.  

 

Statements Coded Under the Subordinate Theme of Thinking About BoysTown 

Staff 

Participant 

code 

Point 

in time 

Statement 

ATctn Exit No, she’s a beautiful lady, I love her so much. Yeah, I don’t want 

to let her down ever.  

ATctn Exit When (the Manager) or (my Employment Consultant) and that 

showed me that I hadn’t worked for over a year and that this is 

my life, this is what I am choosing to do. They brang it to light 

for me basically. Like, they said if you don’t change now then 

you’re going to be sitting here again next year and the year after 

and the year after and the year after and you’re going to get 

nowhere.  

NMctn Exit The main one. She’s helped me out heaps with everything. (My 

Trainer) has helped me (inaudible 12:36) the trainer, he’s helped 

me a lot. Looking for work, like he (inaudible 12:42) showed me 

how to make a resume. He put more than just a (inaudible 12:49) 

future. He taught me how to use a computer, he taught me, 

helped me apply for (inaudible 12:56) jobs (inaudible 12:58). It’s 

a work thing with (my Trainer), yeah. 

BBctn Exit Oh, just my fiancé she’s around me 24/7 and that so we make all 

the decisions and that together and whatever I want to do they’re 

heaps supportive. And, mum’s been there all the way through 

and dad he’s just always there. Yeah, so, from BoysTown I’d 

have to say (my Trainer) and (the Manager).  

SHbtn Exit Yeah, (the Enterprise Manager) and (my Trainer) actually 

influenced me to actually go to TAFE and try to study up on it 

and they said you’re really going to use this theory and 

knowledge so I started going to TAFE every day. 
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Statements Coded Under the Theme of Active Help-Seeking 

Participant 

code 

Point 

in time 

Statement 

AJbtn Entry Ask for help. If I don’t need it I just do it myself. I mainly ask 

for help (inaudible 05:20) back up to help you.  

 

Statements Coded Under the Subordinate Theme of Seeking Help From Family 

Participant 

code 

Point 

in time 

Statement 

AMctn Entry Yeah, I talk to my girlfriend and think about it and come up with 

my own views and stuff, yeah. 

DTctn Entry My family influence me but I control my decisions. Sometimes 

I’ll ask advice from my family. 

JIctn Entry Yeah, I've matured a lot, yeah. I choose which friends to hang 

around and that, yeah. I try to make the right decision. I would 

usually go for help from my parents or my older brother because 

he was bad when he was younger too, real bad, picked himself 

up and that, yeah. He's 30 now. 

CSctn Entry I usually, like, ask my mates if they can help me or my family. 

My younger brother I usually help him out. He used to get 

bashed at school and I used to help him. (inaudible 07:57).  

KBbtn Exit Oh, mum and dad, girlfriend, yeah, just family and friends. 

TGbtn Exit Well, from BoysTown it’s really, like, (my Trainer) and (the 

other crew’s Trainer) and (my Youth Worker) that have been 

helping me and outside it’s just, like, my older brother and my 

family. 

RBbtn Exit Yeah and, yeah, I talk to my mum sometimes, yeah.  

AJbtn Exit My Nan’s helped me out. I don’t see my aunty that much but 

she’s tight. She doesn’t speak to us so we don’t speak to her. My 

father helps me out now and then. He might have me do jobs that 

are landscaping as well. He does roof gutterings and brooms 

concrete and stuff like that, mowing. He helps me out. 

JIctn Mid I just think before I act. If I need help yeah I'll ask my brother. 

 

Statements Coded Under the Subordinate Theme of Seeking Help From BoysTown 

Staff 

Participant 

code 

Point 

in time 

Statement 

SMctn Entry I’d let (my Trainer) know. Mainly the trainers, (my Trainer), (the 

other crew’s Trainer). 

NCbtn Exit I’d say (my Trainer), he’s a top bloke. (My Trainer) helps with a 

lot of things. Like, if you want to talk he’ll sit down and listen to 

you, he’ll tell you what to do and give advice. 
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Participant 

code 

Point 

in time 

Statement 

TGbtn Exit Oh, (my Trainer), kind of, helped me as well ‘cause I’ve always, 

like, still getting in trouble when I first started and I’ve been 

pulled up, like, in the shops and that when I was with (my 

Trainer), like, with the work crew. Just, like, asking questions 

and that and telling me to behave myself and that. (My Trainer) 

is just, like, why don’t you just stop hanging around (inaudible 

02:25). So, then I started doing that. And, he explained it to me, 

like, what if I didn’t have a job and that, like, going from having 

a job to nothing again and all that stuff.  

TGbtn Exit Well, from BoysTown it’s really, like, (my Trainer) and (the 

other crew’s Trainer) and (my Youth Worker)  that have been 

helping me and outside it’s just, like, my older brother and my 

family. 

TGbtn Exit Some of them I go to (my Trainer) about and that and some I just 

work through me self. I just sit there and think about it before I 

do anything.  

AJbtn Exit Yeah, so I’ve had like two job interviews. I rang up (my Trainer) 

to say, “Is this job alright?” but he told me, “Nah, it’s not worth 

it”. I applied for one at Kmart, which is near Christmas time, so 

October early November that they ring me up and that. 

[inaudible 00:12:32] and that, just do normal stuff. I been pretty 

busy. I’ve had two days off since last year. 
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Appendix O 

Themes From the Interviews Regarding Conditions Where Change Occurs 

Statements Coded Under the Theme of Opportunity 

Participant 

code 

Point 

in time 

Statement 

SEbtn Entry Yeah, probably the opportunity.  

SMctn Entry Just jumped into it, I thought I’ll give it a go. 

CWctn Exit They like to give people a chance. 

 

Statements Coded Under the Subordinate Theme of BoysTown Providing 

Opportunity and Participant Deciding to Take it 

Participant 

code 

Point 

in time 

Statement 

CWctn Entry Oh my Youth Worker he told me about the position and I 

recently was a trainee for another company and I was the wrong 

person for the job so I thought, yeah, more opportunity to get 

more qualifications and get further in life. 

AMctn Entry Oh a bloke came to school. I forget his name and asked if anyone 

was interested in a traineeship. I said yep. 

DTctn Entry I didn’t know about BoysTown. When they told me about this 

program I said yes because I wanted to do something instead of 

getting up to nothing. 

MBctn Entry Yeah. She asked me if I would be interested and I said yes and 

she helped me. Boom, there’s a job. 

JIctn Entry (The Manager) asked me if I wanted to join, yeah. I just popped 

over for an interview and she asked me if I wanted to join this. 

TGbtn Entry Just with my case worker. I was with my case worker and she 

just asked me if I wanted to do it. 

ATctn Entry (My Employment Consultant) told me about this program and 

asked me if I was interested and I said yes definitely. I went to an 

interview and then later they told me that I got in. I was so 

happy. 

BBctn Entry This the first chance I’ve been given and I want to make the most 

of it. 

BSctn Entry She just came up to me and asked me if I was interested in 

getting a job in landscaping and I said yes right away. 

BSctn Entry It was something I thought about at the beginning of this year but 

I was too nervous about looking for work and talking to people 

about working for them. When I was offered this job I was really 

happy because I trust the people at BoysTown and they’ve stuck 

with me this long waiting for me to get better so I could work. 
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Participant 

code 

Point 

in time 

Statement 

NMctn Entry (The Manager) told me about this program. I came to BoysTown 

to do PSP about a year ago. She told me that I could work in the 

program. So I went to an information session at Blacktown and it 

sounded alright. Something I could be able to do. 

SRctn Entry I don’t know, just got picked. My parole officer. They asked me 

when I was signing some papers if I wanted to do it, cause they 

got my name down for it and they just wanted to see if I wanted 

to do it so I started showing up doing it. 

CSctn Entry Last year or two years ago. And, what I did was they rung me up 

and notified me of a program called Green Streets or something. 

So, I just got into this and that’s how I came into it.  

AJbtn Entry BoysTown (inaudible 00:16) looking for job and they said they 

had a job offered (inaudible 00:22). They rang me up and they 

said I had a job offered and that and they said to come in and get 

the uniform and stuff like that and start on Monday. It was on 

Friday I think it was.  

ESbtn Entry (My Youth Worker) told me about it. It sounded pretty good. 

And, interesting. Yeah. 

ASbtn Entry Yeah. So, and then after that (inaudible 01:42) job search. So, it 

would be probably around October, November and then they 

(inaudible 01:48) told me about here, the landscaping, so, yeah, I 

thought I’d give it a go.  

KWbtn Entry (My Employment Consultant) at BoysTown rang me up and 

asked if I’d like to do it and I jumped at it.  

SEbtn Entry I’ll give it a go, yeah.  

TGbtn Exit Oh, (my Youth Worker) just asked me ‘cause (inaudible 11:36) 

and I just (inaudible 11:40) and that and then she, like, asked me. 

Like, she said something to my mate about it and then asked me 

if I wanted to do it. So, I said, yeah, you know, I’ll do it.  

CWbtn Exit I don’t know. When I come in here I was still kind of used to 

working and that. I’ve had jobs since I was 16 so, yeah, so when 

I come back in it was just, it gave me the opportunity to pursue 

the traineeship. 

BSctn Exit sometimes I think why have BoysTown still got me here. I 

realise they must like me and they’re giving me a chance and 

stuff and they know that I’m trying to sort me problems out and 

that’s why I’ve still got me job. I’m even working in the office. 

It’s turning out quite well. 

BSctn Exit But, other than that things are going well. I’m actually happy that 

– I was just sitting at the computer trying to look for a job 

(inaudible 07:43) can’t find a job. Sharon comes up to me and 

goes, do you want to do horticulture, landscaping and I’m, like, 

yep I’d love to, I’ve wanted to do that for ages. It took me five 

years to do it and I got into it. 

KMctn Mid Yeah, I thought I might as well try, like I’m doing my TAFE 

studies and trying to get something out of that.  

MDctn Entry No I didn't think about it. I just yes said when they offered me 

this position because I needed a job. 
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Participant 

code 

Point 

in time 

Statement 

CWctn Entry Nothing, just they've always got jobs most of the time and they're 

pretty good with the youth so I chose to come here. 

 

Statements Coded Under the Subordinate Theme of BoysTown Providing 

Opportunity and Placing Participant in Opportunity 

Participant 

code 

Point 

in time 

Statement 

SEbtn Entry I only came here ‘cause I had to do counselling here and then, 

yeah, they put me into this traineeship and then I had to sign over 

to BoysTown to do the traineeship. 

CWbtn Entry Well, when I – my son passed away when he was seven days old 

and so I just – I didn’t go to well after that and then they stuck 

me onto this. 

CWbtn Exit Yeah, Centrelink referred me but so did the Macquarie Fields 

Police. I was attending BoysTown before I moved out to 

Windsor and Richmond. 

CSbtn Entry I don’t know. If something, like, falls into my lap, yeah. No, I’m 

not going to completely go looking for it.  

 

Statements Coded Under the Subordinate Theme of Opportunity Found by 

Participant 

Participant 

code 

Point 

in time 

Statement 

WFctn Entry I saw this landscaping program and I jumped straight on it. 

SEbtn Entry I don’t know. Just try it out and see what it’s like.  

RBbtn Entry Yeah, I was and I just signed up and she said that there’s one 

space and I said put me in and I started on Tuesday and have 

been here since then. 

ASbtn Entry I tried. I tried finding labourers work or at indoor factories 

(inaudible 03:02). So, yeah, and then I was asking (my 

Employment Consultant) about it and then she told me about this 

one so I said I’d give this one here a go.  

KMctn Exit And, we got to go on TV I guess. We talked to one of the 

reporters and, like, yeah, we were on TV. It was pretty good. 

About a couple of months ago.  When we were working in 

Rosemeadow, yeah. Oh me and my mate were walking past, 

yeah and there was a reporter so we said hello. Yeah, and, like, 

she wanted to talk to us about the area and that. Like, we just 

told her about BoysTown and that, that’s about it yeah. Yeah, 

like, we showed her, like, what we do and how we do the mulch 

and that and take off the wheelbarrow and wheelbarrow in, and 

we just showed her some of the basic stuff we did yeah. 
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Participant 

code 

Point 

in time 

Statement 

NFctn Entry I found out off a couple of friends and family and that that are 

doing it. (inaudible 00:13) and told me about it and I was, like, 

(inaudible 00:16) try and look for a job and help you. So, I 

(inaudible 00:22) I’ve got a chance too. So, I came here and they 

gave me a job. 

NFctn Entry Yeah, just the name, that’s all I heard. They all sound the same 

to me. When I heard that BoysTown (inaudible 00:51) the boys 

were telling me that they get you a job (inaudible 00:56) I just 

thought I’d give it a try and they gave me a job.  

 

Statements Coded Under the Theme of Environment 

Participant 

code 

Point 

in time 

Statement 

TGbtn Exit Yeah, the other people in the team and the trainers and the stuff 

in the office and that.  

CWctn Exit It was good to get that. Not too many work companies will put 

on a day where you can all go and enjoy yourselves, barbeque, 

game of football and then something out of nowhere and you get 

that surprise where at the end of it the winner gets to go up to 

Queensland. So it was a good reward and I guess it goes back to 

being able to feel like a part of the company instead of just 

another number on the floor.  

KMctn Entry So much better than school because you don’t put up with young 

dickheads like you do in the playground.  

TGbtn Entry I don’t know, just having the freedom really. You’ve got 

freedom, you can go out and you be free to do whatever you 

want while they pay you, having a cigarette, I can go outside and 

have a cigarette whenever and that.  

 

Statements Coded Under the Subordinate Theme of Welcoming and Supportive 

Environment Provided by BoysTown 

Participant 

code 

Point 

in time 

Statement 

ASbtn Exit Just the staff, they make you feel welcome. The trainers, like, all 

of them. We went to Queensland not long ago playing touch. 

Yeah. They won.  

SRctn Exit It makes you feel welcome. I’m pretty comfortable with it.  

KWbtn Exit Just, I don’t know, like, they help you out and shit. I don’t know 

how to put it. Pretty much, like, you’re not alone and that, yeah.  
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Participant 

code 

Point 

in time 

Statement 

ATctn Exit I like BoysTown. As I said, it feels like family now. BoysTown’s 

my family. I feel so safe here. When I – before I got that job with 

(the Manager) I didn’t want this job to finish. I didn’t want to 

leave, you know what I mean, ‘cause I knew that I was safe here 

and people could help me here if I relapse or anything. Wherever 

I go somewhere else people don’t know me like they know me 

here. And, they’ve known me basically all my drug life but the 

trouble that I’ve had, they’ve helped me through the whole thing, 

you know what I mean. No-one else knows about me. So, I felt 

like this was my family and this was where I was safe, I don’t 

want to leave here.  

BBctn Exit But, I don’t know, when I turned up now everyone’s full 

welcoming and that and I still get to walk around the back to the 

kitchen and that. So, yeah, I do feel a part of BoysTown still. I 

reckon I always will be.  

NMctn Exit Everyone’s nice and  (inaudible 07:05) and I don’t know, you 

just feel part, you’re one of the (inaudible 07:11) sort of thing. 

Yeah, with your team. And, even when I come into the office.  

KBbtn Entry Oh, I don’t know ‘cause I talk to all the bosses and that and we 

all get along.  

ESbtn Entry Yeah. I guess it might be the uniform. Yeah, pretty nice people 

here. You can talk to anyone.  

KWbtn Entry Oh, everyone was pretty helpful, yeah. They didn’t just sit you 

on a computer like every other place. They actually tried to help.  

NFctn Entry The people are different. The people that are there, I don’t know, 

when I go to BoysTown, like, everyone comes out, they all talk, 

we can talk to them. The people at Max I can’t really talk to 

them ‘cause they’re too uptight. I don’t know. 

RBbtn Exit I don’t know. They just accepted me I suppose.  

CWctn Exit The environment at BoysTown is very welcoming. The 

atmosphere and the people. No one had ever made me feel un-

welcome in BoysTown. 

 

Statements Coded Under the Subordinate Theme of Feeling Comfortable in the 

Environment 

Participant 

code 

Point 

in time 

Statement 

NCbtn Exit Yeah. It’s a good environment to come to. And, you feel 

comfortable here 

ESbtn Exit Just working. You work anywhere for a while and then you feel 

a part of it. 

TGbtn Exit Oh, just I feel comfortable in here now, like, you know, ‘cause I 

know a few people in here and everyone, like, respects you and 

that and I just feel real comfortable. 
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Appendix P 

Themes From the Interviews Regarding Personal Development 

Statements Coded Under the Theme of Positive Change 

Participant 

code 

Point 

in time 

Statement 

KMctn Exit Yeah at the start, oh yeah, I was running around work just, like, 

[inaudible 00:02:21] but yeah, you’d have to say, like, at the 

start, like, it was way different to now. We’ve learnt a lot 

[inaudible 00:02:28] now, all that stuff. We’ve learnt how to be 

on the job site like a normal job. I was getting in trouble and that, 

getting docked. So I kind of learnt – I lost my money so, I 

stopped mucking around. 

KMctn Mid Working, getting to work more, watching my language and that. 

Not mucking around as much, you know what I mean.  

 

Statements Coded Under the Subordinate Theme of Increasing Maturity 

Participant 

code 

Point 

in time 

Statement 

CSctn Entry Just growing up, age. ‘Cause I have ADHD and I’m growing out 

of it now. I don’t take my tablets no more, I stopped taking them 

for a while. The more I take the tablets, like, the more you, like, 

‘cause it’s (inaudible 06:21) it just helps you, just hyperactive 

and it helps you go to sleep at night. It’s not (inaudible 06:29). 

Especially 25 milligrams, that’s a lot.  

MBctn Exit Yeah, I think I have settled down a lot. More than what I was 

before. It’s something that you realise that you have to do. When 

you’re older you can’t stay a kid for the rest of your life.  

MDctn Exit I matured a bit. I made it myself because of the money problems. 

I stopped doing what I used to do. Go out doing all the bad stuff 

with my mates like drinking too much. 

KMctn Exit Yeah, since I’ve worked here – back when I was younger I’d just 

laugh at anything. You mature up when you work here, I’ll give 

you that. Yeah, when you get into it, like, you start growing up, 

otherwise if I wasn’t working I’d probably be at home playing a 

game and that. 

AMctn Exit I've changed. Older, attitude wise. 

NCbtn Exit When I signed up here. I signed up here to change myself so that 

I’m a better person. 

MDctn Mid I like working now, yeah, like working. I’m doing something 

during the day. Yeah, like, my personality is more mature.  

MDctn Mid I've got heaps of control over my life because I've matured. 

KMctn Mid Yeah it’s been good lately; I pulled my head in more after I got 

suspended. Oh what did I do? Oh I was almost fighting with a 

trainer. After that I’ve woken up a bit more, with a mature 

behaviour and that.  



347 

 

Participant 

code 

Point 

in time 

Statement 

KMctn Mid Yep, matured up more. Yeah way more since I started. 

 

Statements Coded Under the Subordinate Theme of Reducing Antisocial 

Behaviour 

Participant 

code 

Point 

in time 

Statement 

JIctn Exit Oh yeah, I’ve grown up a lot. Oh, just I don’t go around causing 

trouble anymore. 

AMctn Exit Maybe it’s just me, but it changed me heaps. It helped me a lot. 

It kept me out of trouble from school and that. 

NCbtn Exit It’s good, they change lives, they turned me around. ‘Cause 

before I came here I was starting to fall down the wrong path but 

when I came here and (inaudible 4:46) I changed. Like, I’m a 

better person now. I used to do silly things, follow the wrong 

people and now I don’t. They’ve changed me. 

BSctn Exit I’m finding it easier to take control of the anger and stuff too 

‘cause I know what I have to do. I realised my problems, I’m 

prepared to control it. 

BSctn Exit I just need to get all this stuff out of my head and learn to control 

me anger like I used to be able to. 

CWctn Exit Yeah I've changed probably behavioural wise, yeah. I am a lot 

calmer now. 

RBbtn Exit Yeah, I have changed actually. ‘Cause it, like, sort of kept me 

out, like, off the streets, like, getting me into trouble and that. So, 

I’m working and that. Try and keep out of trouble.  

CWbtn Exit Yeah, well I’ve been able to identify a few issues that I had and 

pursue the correct opportunities to correct them. Yeah, just anger 

and stuff like that.  

TGbtn Exit Yeah, a lot of people have seen that I’ve changed but a lot still 

think I’m just going to be a trouble maker. Even though I’m 

working, they think, no, this is going to, once he finishes he’s 

just going to go back to the same old stuff. They can think what 

they want. Yeah, and as long as I’ve still got my close friends I 

don’t really care.  

TGbtn Exit Well, I used to be bad with my money and now I learnt how to 

budget all of my money and that. I’m not always roaming around 

on the streets now either, I’m always either home or work and 

that. And, I’ve just kept me self out of trouble (inaudible 01:15) 

said something to me.  

 

 



348 

 

Statements Coded Under the Subordinate Theme of Improving Interpersonal 

Skills 

Participant 

code 

Point 

in time 

Statement 

NMctn Entry I was really quiet. I’m still nervous around people, especially 

crowds. But I’m better at talking to people than before.  

RBbtn Exit Yeah, it’s going pretty good actually. Like, I was nervous at the 

start, I didn’t really like to go but now I’ve just been going all the 

time and that. I think because I was a bit shy and didn’t really 

know anyone. 

BSctn Exit I’m actually talking to people more. 

BSctn Exit I was just there to listen and stuff ‘cause I couldn’t write. I was 

just there to listen. I actually learnt a few things. I’m pretty good 

at the moment at reading body language and understanding 

people without even talking to them and listening to that 

yesterday and the day before I’ve actually learnt a bit more. It 

helped me out a bit more.  

 

Statements Coded Under the Subordinate Theme of Increasing Confidence 

Participant 

code 

Point 

in time 

Statement 

ATctn Exit But, within myself is probably my self esteem and confidence, 

yeah, that I don’t need drugs now.  

ATctn Exit My confidence.  

ASbtn Exit Yeah, that’s another boost, yeah, confidence thing. Getting 

rewards for doing your work, yeah. 

ASbtn Exit I have more confidence. Probably confidence, experience, yeah, 

everything.  

 

Statements Coded Under the Subordinate Theme of Reducing Drug and Alcohol 

Use 

Participant 

code 

Point 

in time 

Statement 

CSctn Exit I’ve cleaned up now. I’m not on the – like, I used to smoke 

marijuana, gas and pingers and whatever. It’s just I’m bit too old 

for that crap. Especially when you’re working, you get your 

mind off it. Then you go home. All I do is when I go home is just 

have a shower, eat, sleep or sometimes play the PlayStation. Just 

go out and cruise around instead of keeping my mind on bad 

habits. Yeah, it’s all right but.  

ASbtn Exit Before I actually come to BoysTown I had alcohol issues, court 

issues and now I’ve got it all sorted.  
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Participant 

code 

Point 

in time 

Statement 

ATctn Exit Like, I (inaudible 11:58) turn to drugs, without a doubt, the 

drugs, without a doubt. I was getting really sick on drugs too, I 

needed to get off them. I was sicker and sicker and sicker. Now, 

I feel so healthy now, you know what I mean. I actually – I 

haven’t played soccer, I played soccer last year but when I 

played soccer I could only last 15 minutes and I had to come off 

and I was gone. This year I played soccer I played every single 

game for the whole 90 minutes. So, you know what I mean, I 

played a full game. I can breathe now a lot more and heaps 

better.  
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Appendix Q 

Themes From the Interviews Regarding Work 

Statements Coded Under the Theme of Own Views of Work 

Participant 

code 

Point 

in time 

Statement 

SEbtn Entry Yeah, yeah. I used to work with my uncle. I like working but I 

don’t like working with family.  

CWbtn Entry Yeah. Yeah, it was always taught to me if you want something 

you got to go out and work for it. No-one’s going to give you it. 

All my whole family works and everything like that. So, it’s 

always been taught, you go out, you work hard, come home, you 

support your own family, you don’t rely on the government or 

anything. You just go and it makes you feel better anyway. You 

put a hard week’s work in, you sit down on the weekend, you 

look at your kids and they’re eating what you’ve paid for, is your 

hard sweat and the kids are sitting down eating it.  

KMctn Entry I always seen me mum working so I thought I better get off my 

arse and go do something.  

ATctn Entry Before I got into the drugs I was always building and fixing 

things with my hands inside the house and out in the yard. My 

Pop and I used to do that all the time. So I thought it would be 

great to get into the program and earn a bit or money and work a 

bit. 

 

Statements Coded Under the Subordinate Theme of Starting Work 

Participant 

code 

Point 

in time 

Statement 

CWbtn Entry Yeah, yeah. Oh, Friday when we all done the induction. Signed 

our life away and got told where to meet.  

NMctn Entry Yeah, the people and I don’t know, probably just learning and 

working. Probably working as well. ‘Cause I never worked 

before.  

SRctn Entry Didn’t think about work, like didn’t bother me. When I turned 

eighteen. Like I’m only eighteen now but everything changed 

when I turned eighteen. 

BBctn Exit I didn’t really think about it. I don’t know, when I left year ten 

and I was going to try and get a job and then I didn’t get a job so 

that’s why I went back to year 11 and 12 and I just didn’t think 

about it and then one of my friends got me a job at Woolworths 

so that’s why I started there.  

RBbtn Exit Yeah. We get our certificate two from it and, yeah. I’ll always 

remember it, it’s my first job, so yeah.  
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Statements Coded Under the Subordinate Theme of Keeping Busy Because of 

Work 

Participant 

code 

Point 

in time 

Statement 

SEbtn Entry I don’t know, hopefully I’ve got something to do. When I go 

home I get bored and that. 

CWbtn Entry I spent a while just doing a lot of work on me self and that and I 

probably saw (My Employment Consultant) probably about six 

months or so before this, actually probably a little bit longer 

before this job come up and so we done a fair bit of work and 

that. Yeah, and work come up and I thought, yeah, I want to 

work. I never liked sitting at home. It was just too much – I had 

too much time to sit around and do stuff. I prefer to get out and 

work. 

RBbtn Entry I don’t mind it, it’s okay, but I just did it to get out of the house 

and to earn money, pay rent with my dad and that. So, yeah.  

WFctn Exit Just working. It gives me more to do actually.  

JIctn Exit Yeah, everyone’s the same way yeah. Everyone’s, I don’t know 

– because now everyone’s working they don’t have time to go 

around and do dumb stuff. 

NFctn Exit I don’t know. They say they do. I’m not going out as much, not 

drinking as much. Just working. It’s been alright. 

SHbtn Exit Yeah, ‘cause it’s getting a little boring. I’d rather be working.  

NFctn Mid Always hectic, it’s not hard; well it’s sort of hard, something to 

do. Yeah something to do instead of staying home. 

NFctn Mid Yes, mainly just at home, hanging out at home. Only weekends I 

would go out. When I started working, pity I don’t have enough 

time to go out and stuff. It’s good it’s not a bad thing. 

FTctn Mid Because of work and that, I got something to do. Too tired to do 

anything afterwards, the only time is the weekend.  

FTctn Mid Yeah they are happy that I am doing something. Stay out of the 

house. 

 

Statements Coded Under the Subordinate Theme of Starting Work 

Participant 

code 

Point 

in time 

Statement 

CWbtn Entry Yeah, yeah. Oh, Friday when we all done the induction. Signed 

our life away and got told where to meet.  

NMctn Entry Yeah, the people and I don’t know, probably just learning and 

working. Probably working as well. ‘Cause I never worked 

before.  

SRctn Entry Didn’t think about work, like didn’t bother me. When I turned 

eighteen. Like I’m only eighteen now but everything changed 

when I turned eighteen. 
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Participant 

code 

Point 

in time 

Statement 

BBctn Exit I didn’t really think about it. I don’t know, when I left year ten 

and I was going to try and get a job and then I didn’t get a job so 

that’s why I went back to year 11 and 12 and I just didn’t think 

about it and then one of my friends got me a job at Woolworths 

so that’s why I started there.  

RBbtn Exit Yeah. We get our certificate two from it and, yeah. I’ll always 

remember it, it’s my first job, so yeah.  

 

Statements Coded Under the Subordinate Theme of Wanting to Work 

Participant 

code 

Point 

in time 

Statement 

CWbtn Entry Yeah, yeah. Oh, Friday when we all done the induction. Signed 

our life away and got told where to meet.  

NMctn Entry Yeah, the people and I don’t know, probably just learning and 

working. Probably working as well. ‘Cause I never worked 

before.  

SRctn Entry Didn’t think about work, like didn’t bother me. When I turned 

eighteen. Like I’m only eighteen now but everything changed 

when I turned eighteen. 

BBctn Exit I didn’t really think about it. I don’t know, when I left year ten 

and I was going to try and get a job and then I didn’t get a job so 

that’s why I went back to year 11 and 12 and I just didn’t think 

about it and then one of my friends got me a job at Woolworths 

so that’s why I started there.  

RBbtn Exit Yeah. We get our certificate two from it and, yeah. I’ll always 

remember it, it’s my first job, so yeah.  

 

Statements Coded Under the Subordinate Theme of Working and Earning Instead 

of Receiving Benefits 

Participant 

code 

Point 

in time 

Statement 

CSctn Entry I don’t want to work for the dole. I don’t want to do that. 

BBctn Entry I thought it was good. Better than being on Centrelink and doing 

nothing. 

ATctn Exit There’s no way I can go back to the dole.  

KMctn Exit Yeah, I’ve learnt that it’s good to get honest money, yeah. I was 

getting money from mum always going to Centrelink and all 

that. Trying to tell them that I’m living here and trying to get 

more money. 

RBbtn Exit ‘Cause I really don’t want to live off Centrelink ‘cause I’m used 

to getting, like, money every week and I don’t want to go back to 

going to Centrelink and that. And, yeah, I just want to keep 

earning money and that. Get out of the house. 
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Participant 

code 

Point 

in time 

Statement 

ATctn Exit Especially when I’ve got a baby. I don’t want my baby to see me 

on the dole, as a bludger. 

BBctn Exit Yeah. Yeah, ‘cause I don’t want to be on the dole. I don’t think I 

told you ‘cause I only seen you at the start of this year but now 

my girlfriend’s 20 weeks pregnant. So, that’s why I need to get a 

job quick. 

BBctn Exit Just before – I was trying to look for jobs before I got this one at 

BoysTown. I was looking and I’m, I can’t just live like – ‘cause I 

was on a youth allowance thing and I just can’t live off that. I’m 

just sitting at home getting in, running amuck in the streets and 

that and so I was, no I need to get out and earn money. And, I 

just wanted to get out and earn a bit of money but then when I 

started with BoysTown I’m, shit, I need a job to stay on me feet. 

If I went back on the dole right now, oh, I’d go back to being –  

doing stupid stuff.  

KMctn Exit Oh, like, she thinks it’s good that I’m working, yeah, that I’m out 

there doing something. Yeah, good, yeah. It is good. Never 

asking to get money off your mum and that. Feels good earning 

it yourself. 

ATctn Exit Yeah, she was real close to me too and she actually brung it to 

light to me and showed me my file and it showed that I hadn’t 

had a job in over a year and sort of hit home and then I didn’t 

want to be a bum, didn’t want to do any of this stuff, you know.  

KMctn Mid She is proud me, that I am doing something. Not just sit around 

and get paid by Centrelink and that. That’s what I did as soon as 

I finished Year 10. But only did it for a couple of months.  

WFctn Mid Yeah, I’m a lot more happier. Just the steady income. Instead of 

waiting for my pay check every fortnight from Centrelink. It’s 

just more steady. It’s good being outside of the house all the 

time.  

 

Statements Coded Under the Subordinate Theme of Engaging with Work 

Participant 

code 

Point 

in time 

Statement 

WFctn Entry Routine, yeah. I’m finding it very hard.  

KBbtn Entry I don’t know, hey. It was just new. It was all new to me, yeah.  

KBbtn Entry We were coming in here doing showcases on communication 

skills and the right foods and stuff to eat. It was just all stuff like 

that and all the rules and stuff we have to abide by and what we 

will be doing out in the field. Yeah. 

NFctn Exit I really didn’t like work at the beginning because I never did 

work. Yeah. The first time I’ve worked. 

NFctn Exit Oh just got lazy and going out with my cousins and then (my 

Trainer) and (my Youth Worker) kept calling me. They said I 

might lose my job and I didn’t want to lose my job and do 

nothing again. 
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Statements Coded Under the Subordinate Theme of Developing Work Ethic and 

Routine 

Participant 

code 

Point 

in time 

Statement 

CWbtn Exit Well just, I don’t know, mainly working here has allowed me to 

slot back into the working routine.  

BBctn Exit Yeah. But, now since I’ve worked with BoysTown now I know 

you need a job and it’s just a part of life so you need it. You’ve 

need to always be working.  

SRctn Exit No, I got into a routine coming to work and I just didn’t want to 

sit around at home, I got bored. It’s better off coming to work. 

NFctn Exit I’m not going out as much. Coming to work all the time. I 

wouldn’t think I’d be here every day. But I like it. I got used to 

work, I liked it, waking up early, doing stuff instead of just 

staying home. 

KWbtn Exit We start at eight, get picked up at eight, get all the tools and shit 

ready and then go to site. Yeah, we just get everything ready to 

go and then, yeah, do what we’ve got to do.  

ASbtn Exit More hands on. Better friendships, you get to know all the others 

and get along. So, yeah, you get more work ethic and friendship 

in this industry so it’s pretty good. 

BSctn Exit I feel better than I used to. I still feel pretty bad about myself 

sometimes but it’s still better than what I used to be like. It 

would be nice to get out there and work. 

KBbtn Exit Yeah, yeah. Nothing really to do, we’ve just been doing, like, 

watering plants on the street and stuff. 

MBctn Exit It’s good to turn up to work and get to work on time. That's job 

etiquette and stuff that's good. 

DTctn Entry In the pre-employment training, I learned about guidelines in the 

workplace and how to act. I like the other guys in my team and 

also the other teams. 

 

Statements Coded Under the Subordinate Theme of Perceiving Positive Views 

From Family 

Participant 

code 

Point 

in time 

Statement 

MDctn Entry Yeah, my Dad said it’s better than me sitting at home. 

DTctn Entry My parents and sister work. I told them about this job and 

they’re happy about it. They’re glad I’m not sitting at home 

doing nothing. 

KMctn Entry Yeah, yeah, mum knows I’ve got a job. She thinks it’s great 

because I’m not sitting on my arse doing nothing.  
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Participant 

code 

Point 

in time 

Statement 

SEbtn Entry Yeah, yeah. I used to work with my uncle. I like working but I 

don’t like working with family.  

CWbtn Entry Yeah. Yeah, it was always taught to me if you want something 

you got to go out and work for it. No-one’s going to give you it. 

All my whole family works and everything like that. So, it’s 

always been taught, you go out, you work hard, come home, you 

support your own family, you don’t rely on the government or 

anything. You just go and it makes you feel better anyway. You 

put a hard week’s work in, you sit down on the weekend, you 

look at your kids and they’re eating what you’ve paid for, is your 

hard sweat and the kids are sitting down eating it.  

ATctn Entry Before I got into the drugs I was always building and fixing 

things with my hands inside the house and out in the yard. My 

Pop and I used to do that all the time. So I thought it would be 

great to get into the program and earn a bit or money and work a 

bit. 

SMctn Entry Yeah she is really proud of me. Not getting into trouble and that. 

AJbtn Entry No, my mum’s got a cataract and my Nan is on a disability or 

whatever it is. She’s 82 I think. She’s had that many operations 

it’s not funny. I told her and that I started on Monday. She goes, 

oh good boy.  

ITbtn Entry My dad and that’s pretty happy. They’re glad I’ve got a job and 

I’m out of school because I would have got in more trouble.  

KMctn Exit Oh, like, she thinks it’s good that I’m working, yeah, that I’m out 

there doing something. Yeah, good, yeah. It is good. Never 

asking to get money off your mum and that. Feels good earning 

it yourself. 

JIctn Exit Yeah, my family are proud yeah, ‘cause now they can see that 

I’m doing something good. 

SMctn Exit Yeah, heaps good about me and that, like, working and that, 

yeah.  

CSctn Exit My Dad’s a bludger. He’s supposed to be at work and he said 

he’s sick. What a bludger. “Make sure you go to work 

tomorrow”. And where’s he? At home, the bastard. 
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