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Abstract 

 

Learning through a variety of online platforms, including Learning Management 

Systems (LMS) and functionalities within them, such as Discussion Boards, and Social 

Networking Sites (SNS), such as Facebook, is becoming an increasingly popular way of 

communicating with students and enhancing student learning (Caldwell, 2015). However, 

despite this increasing popularity amongst educators and students, there is limited research 

concerning SNS and LMS (i.e. Facebook and Discussion Boards) as functionalities for 

promoting effective learning and teaching in higher education. Therefore, this study has 

drawn upon the work of Bandura’s Self-efficacy model (1977) to critically examine 

academics’ and students’ perceptions of the perceived use, benefits and concerns of Facebook 

and Discussion Boards for learning and teaching. Following ethical clearance, data were 

collected using two surveys consisting of Likert-scale and open-ended questions investigating 

academic and student perceptions pertaining to Facebook and Discussion Board uses, 

benefits, concerns, frequency of use, General Self-efficacy, Facebook Self-efficacy and 

Discussion Board Self-efficacy. Surveys were administered to students and academic 

population consisting of a total of 339 participants (275 students; 64 academics), drawn from 

the Griffith Health Group, at Griffith University. The Griffith Health Group consists of eight 

schools, which are the School of Applied Psychology, School of Nursing and Midwifery, 

School of Allied Health Science, School of Medical Science, School of Medicine, School of 

Dentistry and Oral Health, and the School of Human Services and Social Work. Data were 

analysed using a mixed-methods approach, involving, where applicable, both correlational 

and thematic analysis.  

Findings revealed that academics prefer Discussion Board over Facebook when used 

for learning and teaching, while students prefer to use Facebook. While General Self-efficacy 

was high for both students and academics, differences were observed between academic and 

student Facebook Self-efficacy and Discussion Board Self-efficacy, with age associated with 

both Facebook Self-efficacy and Discussion Board Self-efficacy. A positive correlation (r 

(273) = .18, p < .002) between age and Facebook concerns further indicated that older 

students (40 – 69 years) perceived more concern over Facebook than younger students (≤20 – 

39). Similarly, a correlation between age and Discussion Board concerns was found (r (253) 

= .17, p = .005), suggesting that younger students showed greater concerns towards 

Discussion Board than older students. The findings resulted in important recommendations 
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and implications, which could inform and assist the Griffith Health group when designing 

and implementing the use of Facebook and Discussion Boards into courses, which could lead 

to enhanced learning and teaching practices.    
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Chapter One - Introduction 

 

1.1 Introduction 

This chapter presents an introduction to this thesis. It provides important background 

information about my professional and personal journey, which has led me to this research. 

Subsequently, it outlines the aim of the study, the research questions guiding the study, the 

rationale and significance of the study, and concludes with an outline of the organisation of 

the thesis.  

 

1.2 Why am I doing this research? 

It is important to understand why I have selected the focus of my research on the use of 

Facebook and Discussion Boards for learning and teaching in higher education. Moreover, 

this needs to be understood within a wider and deeper understanding of my learning journey 

leading to undertaking this Master’s research. This part of my journey means more than 

gaining a Masters qualification. It is an important personal quest that can model to others that 

it is never too late to pick up where you left off, that you should never give up. It is my hope 

that my journey will inspire and empower a generation of teachers and researchers alike, who 

are committed to making a difference in the lives of others. In addition, it is my hope that this 

degree will pave a path towards a PhD program, so that I can one day help those who were in 

the same situation as I was, when my journey started.   

This journey started at the time when my childhood, as I knew it, ended. I was a Year 

four student, when a war broke out in my home city of Sarajevo, and we were forced to flee 

for safety. As a result of this displacement, I missed out on many years of school. Due to the 

war, I was unable to attend schooling throughout Years five, six, seven and eight in my 

country of Bosnia and Herzegovina. My immersion in schooling recommenced in Australia, 

in Year nine in High School. Apart from being new to the country, the language and the 

lifestyle, I was still traumatised by the years of being a refugee, and of being a child who was 

expected to adapt to every new country, every new city, and every new school I came to. Yet 

somehow, despite these changes and difficulties, I managed to maintain good grades. 

However, while I maintained good grades with most subjects, subjects like mathematics were 

extremely difficult. I started to believe that I was not smart enough. After some time, I had 

convinced myself that I would never be good enough to go to University. 
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However, all of this changed when my children were born. It was at this time when I 

regained determination and drive. I started to believe that maybe, just maybe, I could 

complete a University degree, and not only become a role model to my children, but also try 

and help others who might have been in a similar situation as myself. Consequently, I 

enrolled in a Psychology degree, which was something I had always wanted to do. It was a 

struggle, but I worked harder than ever. I volunteered at every opportunity that presented 

itself. I made connections and networked with academics, students and industry 

professionals. It was at this point that I met some of the people who would later become the 

driving force behind not only this current degree, but also my success at University. As a 

result of the volunteering I was involved in throughout my degree, I gained employment in 

the School of Applied Psychology at Griffith University, located in Queensland, Australia, as 

a Social Media Coordinator. In that role, I managed the School’s official Facebook page and 

LinkedIn group. Through this role, I realised, and became excited about the potential that 

social media might have for learning and teaching. Apart from finding that social media was 

a very powerful tool in reaching students and engaging them within the School of Applied 

Psychology, I also found it was a very powerful tool when used for learning and teaching 

purposes. I successfully used social media when I was a tutor in a Psychology course, for 

which the Course Convenor created a closed group. 

The number of individual student emails seeking clarification was dramatically 

reduced, resulting in reduced workload. In addition, I also found it benefited the bonding 

connections between my students and myself. They became more willing to share ideas and 

ask questions, and were eager to come to class. Therefore, it was due to this experience that I 

decided that I would investigate social media platforms, such as Facebook, to gain greater 

insights into what students and academics perceive are the uses, benefits and concerns of 

using such a platform. Moreover, I was curious to find out whether their perceptions differed 

when compared with their perceptions about University-run platforms such as the Discussion 

Board functionality with the Learning Management System (LMS), which I was finding 

anecdotally, was becoming less popular. 

 While working for the School of Applied Psychology, I also started working for 

Griffith Health Group at Griffith University, which includes the School of Applied 

Psychology, as well as the School of Allied Health Sciences, School of Dentistry and Oral 

Health, School of Human Services and Social Work, School of Medical Science, School of 

Medicine, School of Nursing and Midwifery, and the School of Pharmacy. This involved 

working on various projects, which aimed at enhancing learning and teaching practices and 
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student engagement. This also involved working closely alongside the Griffith Health 

Curriculum Consultant, my supervisor, who dedicated much of her time teaching me about 

research and various aspects of learning and teaching. This has informed my own research 

being focused on the Griffith Health Group, as a way of contributing, and showing my 

gratitude to this Group for providing me with much needed experience and learning 

opportunities. Upon speaking with the Dean (Learning and Teaching) of the Griffith Health 

Group about my project, as well as communicating with the Pro Vice Chancellor, Griffith 

Health Group, I was fortunate enough to have gained their support in conducting this research 

and choosing to focus on the Griffith Health Group to recruit my participants. It is thanks to 

all the support I gained from the Griffith Health Group and the School of Applied 

Psychology, that the start of this new research journey became possible.  

 

1.3 The aim of the study and research questions 

This section provides an outline of the aim of the study and the research questions, 

which this study investigated. 

 

1.3.1 The aim of the study 

The aim of this study was to examine how both Facebook, as a Social Networking 

Site (SNS), and the functionality of Discussion Boards within the Blackboard LMS, currently 

in use by Griffith University, are used for learning and teaching in higher education, by 

identifying and comparing academic and student perceived uses, benefits and concerns with 

regards to these two functionalities.  

 

1.3.2 Research questions 

As outlined later in Chapter Two, the review of relevant literature identifies gaps in 

the literature relating to comparisons of the uses, benefits and concerns of Facebook and 

Discussion Boards for learning and teaching in higher education. Consequently, to achieve 

the aim of this study, five research questions were developed to guide the study in 

investigating how Facebook and Discussion Board are used by educators and students for 

learning and teaching in higher education, through investigating and comparing the uses, 

benefits and concerns which academics and students might have towards the use of Facebook 

and Discussion Boards.  

The five questions, which guide this study, are: 
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1. How are Facebook and Discussion Boards used by academics and students for 

learning and teaching in higher education? 

2. What are the perceptions of academics and students in higher education, about the 

benefits of relating to Facebook and Discussion Boards for learning and teaching? 

3. What are the perceptions of academics and students in higher education about the 

concerns relating to Facebook and Discussion Board usage for learning and teaching? 

4. How are academics’ and students’ patterns of Facebook and Discussion Board 

adoption, related to their individual self-efficacy levels? 

5. How can comparisons of academic and student use of Facebook and Discussion 

Boards inform learning in higher education? 

It is expected, that stemming from these research questions, a greater insight will be 

gained with regards to who is and who is not interacting with Facebook and Discussion Board 

throughout the higher education digital ecosystem. Furthermore, questions are aimed to 

establish the perceived benefits and concerns that participants have pertaining to these SNS 

and LMS. It is expected that such research questions will provide a ‘lens’, which looks into 

the uses of Facebook and Discussion Boards by academics and students alike, and provide 

insights into the ‘lived experience’ concerning the uptake and implementation of SNS and 

LMS. 

To enable this, this research draws upon Bandura’s Self-efficacy theory as a 

theoretical framework and lens through which the research questions are observed and 

addressed to provide another, deeper layer of interpretation, as to the phenomenon under 

investigation. Such research questions and theoretical framework are aimed to assist in the 

collection of rich data, providing meaning and interpretation concerning the phenomenon 

under investigation, that is - identifying and comparing academic and student perceptions of 

the uses, benefits and concerns of using Facebook and Discussion Boards in higher 

education.  

 

1.4 Rationale and significance for the study 

As identified in the subsequent review of relevant literature presented in Chapter 

Two, research investigating student and academic Facebook and Discussion Boards use is 

lacking considerably. Furthermore, there has been little research to date, which has compared 

the use of Facebook and Discussion Boards in higher education. As such, this study gains its 

significance by comparing Facebook and Discussion Boards by investigating and comparing 

the perceived uses, benefits and concerns of both students and academics with regards to the 
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use of Facebook and Discussion Boards in higher education, with regard to learning and 

teaching. Finding what students and academics prefer to use, and identifying what they 

perceive to be useful practices for learning, can assist in designing online learning and 

teaching resources, by gaining insights into student Facebook usage, and their willingness to 

use Facebook as a learning tool.  

In addition, results from this study can also provide insights into the preferred mode 

of learning and collaboration of both students and academics, when comparing Facebook use 

and Discussion Board use in higher education contexts, by identifying the preferred choices 

for both students and academics. Furthermore, this information can assist academics when 

considering designing and implementing Facebook into their courses. Moreover, these 

findings could also contribute towards University’s strategic planning, including guidance for 

budget allocation, when considering investment in online learning, as well as contributing to 

student learning. 

Further, establishing patterns of use and adoption, can also assist in understanding 

why certain students and academics might exhibit certain positive and negative perceptions 

about the use of Facebook and Discussion Boards for educational purposes. This 

understanding could further enhance learning and teaching practices, by establishing how and 

when to integrate a variety of platforms such as Facebook and Discussion Boards into 

courses. 

 

1.5 Organisation of the thesis 

Chapter One has described the aims of the study, as well as the guiding research 

questions. Following this, the significance of the study was presented. Chapter Two presents 

the review of relevant literature. The literature review details a critical and analytical 

examination concerning the topic under investigation. Through this systematic review, the 

gap in the literature is made apparent, and the justification for the need for this area of 

research becomes clear. Chapter Two also presents the conceptual and theoretical framework. 

This section provides a description of the theoretical background of Bandura’s Self-efficacy 

Theory (1977), and how this theory contributes towards the understanding of students’ and 

academics’ perceived uses, benefits and concerns in using Facebook and Discussion Boards 

for learning and teaching purposes. In addition, the theoretical framework assists in 

explaining how participants’ perceptions are closely linked to their levels of Self-efficacy and 

their perceived ability to adopt innovations in higher education. 
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Chapter Three presents and discusses the study’s research design and methodology 

the study has used, as well as survey design, participants, sampling, and information about 

data collection and analysis. This section has been developed to present how the study is 

aligned with the overall aims and guiding research questions. It contains detailed information 

about the survey instrumentation, including the research questions and the constructs 

measured, as well as detailed information about the type of analysis that was used to analyse 

the data, such as application of t-tests to compare groups and perceptions of the uses, benefits 

and concerns for both Facebook and Discussion Boards. The approach that was used to 

analyse the data was mixed-methods approach, using quantitative and qualitative methods. 

This provided a richer data analysis and interpretation, providing some insight into why 

participants hold certain views.  

Following this, Chapter Four presents the analysis and discussion of results, 

answering the research questions while providing explanation and insight into why students 

and academics hold certain views regarding the use of Facebook and Discussion Boards for 

learning and teaching purposes. Finally, Chapter Five of this thesis concludes the study 

summarising the findings, while also discussing implications, recommendations and 

limitations of the study. 

 

1.6 Chapter Summary 

This chapter has introduced the aim of the research and research questions, as well as 

my earlier experiences, background, and journey, which informed and influenced my 

selection of this research agenda. Specifically, that account highlighted my love of learning 

and teaching, and my determination to make a difference in the lives of students and 

academics alike, through understanding learning and teaching practices within higher 

education. The following chapter will present a review of relevant literature, while also 

identifying the gap, in that literature which this research aims to address. Furthermore, I will 

discuss the theoretical framework that this research draws upon, in order to answer the 

research question and explain what drives certain perceptions towards the use of platforms 

such as Facebook and Discussion Boards, when used for the purposes of learning and 

teaching.  
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Chapter Two - Literature Review 

 

2.1 Introduction 

Much of the empirical literature that examines the use of online platforms for 

educational purposes does so from an already established stance (Al-Daihani, 2010). Either 

Facebook which is a SNS (Shroeder & Greenbowe, 2009), or institutionally run LMS 

platforms, such as Blackboard, have been studied to understand what and how they contribute 

to students’ learning (Dixson, Kuhlhorst, & Reiff, 2006). However, to date, there are limited 

studies that comparatively examine two very different types of online information sharing 

platforms. Facebook is a publicly available social media site, versus privately run, 

institutionally led platforms, such as Blackboard. In order to conduct a thorough review of the 

literature that exists, this review of literature will look at what has been examined, in terms of 

Facebook and Discussion Boards, in order to gain insights into how they can be compared in 

this research project. It will discuss relevant literature of Facebook use in education, 

Discussion Board use in education, student approaches to online learning, educators’ 

approaches to online learning, and then present the theoretical framework guiding the study, 

and a synthesis of the literature review. 

 

2.2 Facebook use in education 

Learning through a variety of online functionalities has become widely accepted and 

used today, as more and more people utilise the Internet to communicate and access 

information at any time, from anywhere. For example, the use of Facebook by University 

students appears to be on the rise (Caldwell, 2015).  In addition, Facebook also appears to be 

a functionality that assists in the facilitation of learning (Irwin, Ball, Desbrow & Leveritt, 

2012). Moreover, Shroeder and Greenbowe (2009) suggest that students are not only using 

Facebook for personal use, but also prefer to use Facebook over any other online tool for 

educational purposes. Furthermore, Kirschner (2015) suggests that many educators consider 

Facebook as a useful tool, and one that can be used not only for learning, but also knowledge 

construction and discussion. Social media platforms, such as Facebook, can be a convenient 

way for educators to engage with their students, which can often result in increased student 

satisfaction, relatedness and collaboration (Orsini & Evans, 2015).  

However, despite these suggestions that Facebook use is becoming more popular 

amongst both academics and students, they are not supported in empirically based research. 
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Reviews of literature reviews, focusing on Facebook as a tool for educational purposes, 

reveals that there is insufficient research that investigates exactly how students and academics 

use Facebook for educational purposes. Furthermore, LMS designed specifically for 

educational purposes, such as Blackboard, have increasingly been adopted for use for 

learning and teaching. A common functionality in many LMS is Discussion Boards. Again, 

there appears to be little in the way of empirical research to substantiate how students and 

educators utilise Discussion Boards in their online learning and teaching practices. 

Considering that Universities are deploying resources and time in providing LMS, such as 

Blackboard, which provides collaboration tools, such as Discussion Boards, it is important 

that investigation into the use of such tools is conducted. In addition, if a University is 

implementing an LMS online platform for the intention of online learning, it is important to 

ascertain whether students and academics are using SNS, which are more publicly accessible 

social media. In addition, if academics and students within Universities are using SNS, this 

resides the question - how are they using them? For example, if academics use Discussion 

Boards for teaching, yet students prefer to use Facebook for learning, it would also be 

important to try and investigate how they are using these platforms? If there is this mismatch 

for teaching and learning purposes, further research is needed to inform the design of the use 

of Facebook and Discussion Boards for teaching and learning. 

Facebook, an online social media platform, was originally created in 2004, by Mark 

Zuckerberg (Bosch, 2009). Despite its initial purpose as a website for specific University 

students to connect socially, Facebook began to gain worldwide popularity in 2007, and has 

since expanded to include users other than university students (Ellison, Steinfield & Lampe, 

2007). Now, Facebook is considered to be the most popular social media tool amongst 

university students and, more generally, by users all over the world (Karpinski, Kirschner, 

Ozer Mellott, & Ochwo, 2013). This is supported by the latest statistics, which indicate that 

as of 2016, the number of Facebook active monthly users was measured at 1.79 billion 

(Statista, 2016). This vastly growing number of active users that are consistent in their visits 

to the site indicates that Facebook is not only a popular social media tool, but also one that 

can be utilised for a variety of purposes such as educational purposes. Not only can its 

popularity reach out to students, it can also connect students and academics in a fun and 

interactive way, making learning effortless and engaging (Karpinski et al. 2013). 

To use Facebook, any individual aged 13 years or older, with Internet access, can 

register on the social media site, and create a Facebook profile for them. This profile, allows 

individuals to make comments, or ‘post’ on their ‘wall’. The Facebook ‘wall’ is the platform 
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that is linked to an individual's’ private profile, and ‘posts’ are any information that us shared 

on a user’s ‘wall’ (Ellison et al. 2007). Users, can make posts on their own ‘wall’ as well as 

on their friends ‘walls’, or any public ‘wall’ that allows open sharing of information. Such 

information may include posts, pictures, videos, instant messaging, email and even document 

sharing (Wang, Scown, Urquhart & Hardman, 2014). 

Facebook users can also join groups, and can follow pages based on shared interests 

(Ellison et al. 2007). These groups and pages also contain a ‘wall’ on which information is 

shared. While many Facebook users join groups based on shared interests such as music and 

hobbies, (Ellison et al. 2007), many users also use Facebook for educational purposes 

(Sherbino & Frank, 2014). For example, in a study by Irwin et al. (2012), many students 

reported that they engage with Facebook for course related learning. In addition, they also 

reported that they found Facebook to be useful when used to enhance communication not 

only between students, but also course instructors. The idea that Facebook can be utilised for 

educational purposes is now evident, as Caldwell (2015) suggests that, as an increasingly 

popular way of communicating with students, Facebook can be a great way to learn and share 

knowledge. After all, if individuals are already familiar with, and logging on to Facebook 

daily, accessibility and ease of use is already established.  

Whilst De Villiers (2010) found that the use of Facebook for academic discussions 

enhances students’ learning and insight, it is also important to consider the use of Facebook 

as a tool to assist students form and maintain social connections (Ellison et al. 2007). 

Facebook has also been found to promote communication, including contributing to online 

discussions (Caldwell, 2015), and enhancing collaboration between not only students, but 

also students and faculty (Reese, 2015). According to Ellison et al. (2007), it is through the 

social networking aspects that students experience an increase in self-esteem, life satisfaction 

and general psychological wellbeing. A sense of connectedness between students can greatly 

impact students’ learning and university experience (Ratelle, Simard & Guay, 2013), and 

with many students turning to online or distance education, the ability to share not just 

information, but experiences with fellow students through an online platform, may be even 

more important for students studying off campus as well as on campus. As such, if platforms 

such as Facebook are valuable teaching platforms that can increase students’ psychological 

well-being, they can also indirectly positively affect their learning experience.  

 Despite that research which highlights potentially positive aspects of SNS, there is 

much debate regarding the use of Facebook for educational purposes amongst educators and 

researchers. For example, claims that Facebook may not have relevance in education tend to 
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focus on obstacles such as cultural issues, teacher and student pedagogies, as well as implicit 

institutional issues (Manca & Ranieri, 2016). Yet, Fewkes and McCabe (2012) suggest that it 

is not Facebook itself that is a barrier to online education, but rather how it is utilised in 

educational institutions.  

This literature review has revealed that many of the main concerns regarding 

Facebook in education come from the educators, or institutions themselves. There appears to 

be a divide between student and educator interest in utilising Facebook as a learning 

platform, with educators appearing to prefer University run online platforms to deliver 

teaching materials (AlJeraisy, Mohammad, Fayyoumi & Alrashideh, 2015). This next section 

will introduce these online platforms, before analysis of student and academic preferences are 

detailed. 

 

2.3 Discussion Board use in education  

 An alternative approach to using Facebook for online learning is to use learning tools 

such as Discussion Boards that are embedded within online learning environments controlled 

by the University, through a LMS, such as Blackboard. Blackboard requires students to log 

into the environment to access course related resources, which at Griffith University is 

badged as Learning@Griffith. Discussion Boards are used as a means for students and 

academics to communicate through various course types, both online and on campus, in 

addition to being often described as an integral aspect of both online and on campus 

education courses (Blackmon, 2012). Apart from being useful for communication between 

students and academics, it is believed that Discussion Board use in education can also 

positively impact upon students’ grades and overall satisfaction (AlJeraisy et al. 2015). In 

addition, Dixson et al. (2006) suggest that Discussion Boards are beneficial, as they enhance 

student interaction much more than face-to-face interaction. This possibly explains why 

LMS, such as Blackboard, which includes the Discussion Board functionality, have become 

some of the most popular platforms used for discussions, presentations and general 

instruction for course content and delivery (Alturki, Aldraiweesh & Kinshuck, 2016). 

However, while considered somewhat popular amongst educators (AlJeraisy et al. 2015), 

there is evidence to suggest that LMS such as Blackboard and the Discussion Board 

functionality are not easily accessible and user friendly (Alturki et al. 2016).  

Considering that Discussion Boards are part of existing, large LMS platforms that 

contain numerous functionalities that support learning, it raises questions regarding why their 

popularity is decreasing (Craig, Coldwell-Neilson, Goold & Beekhuyzen, 2012). The 
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statistics show that online communication through social media, and in particular Facebook, 

is popular with individuals in today's’ society (Statista, 2016). As such, it is possible that 

LMS, such as Discussion Boards, are possibly not engaging students, or that students are 

preferring to log onto sites which are less rigid than LMS functionalities. In addition, it could 

be that platforms such as Discussion Board are simply difficult to use (Alturki et al. 2016), 

and as such, are not as engaging for students to want to access. As these platforms are 

purposively built to share educational resources for learning, this poses a serious issue. In 

order to understand this issue further, it is important to consider how students approach their 

online learning. Further, it is important to note that research in this area is considerably 

lacking. For example, while many studies investigate Blackboard, few studies specifically 

focus on Discussion Board. As such, it becomes even more important to conduct research that 

investigates the use of Discussion Boards in education, and to establish whether academics 

and students perceive any benefit is using Discussion Boards to enhance learning and 

teaching. 

 

2.4 Student approaches to online learning  

 According to Flynn, Jalali and Moreau (2015), students today are mainly millennial 

learners, meaning that they are digitally literate, socially centred, and are considered to be 

experiential learners. However, while not all may be digitally literate, they do appear to be 

experiential learners (Jarmon, Traphagan, & Trivedi, 2009), and often demand information 

that is instant, and provides an active and engaging experience (Phillip, 2007). In addition, 

Underwood (2007), states that young people who have grown up with technology, have a 

natural affinity with technology. As such, the digital world is part of their everyday personal 

life, which includes their learning experiences. Further, according to McLoughlin and Lee 

(2010), students in the digital age prefer learning experience that is active, and allows for 

social interaction and a vast array of media. In addition, they also enjoy a combination of 

formal and informal learning (Dabbagh & Kitsantas, 2012). Social media platforms like 

Facebook, allow for such interaction and active learning experience, while also encouraging 

student-centred learning (Duncan & Barczyk, 2015). In addition, Reese (2015) believes that 

if students are to draw meaning and success in their learning practices, it is important to 

ensure that they are provided with the opportunity to engage and participate in the learning 

process, rather than just being a mere spectator of data transmission. This is particularly 

important considering that, in recent years, there has been an increase in student attrition 

across Australian Universities (Pitkethly & Prosser, 2001). 



 12 

According to Bosch (2009), many students use Facebook to connect with other 

students, to find and identify learning material, as well as share lecture and study notes, and 

assist peers in answering questions about administrative and logistical academic issues 

(Bosch, 2009). In a recent study performed by Giordano and Giordano (2011), a survey 

administered to over 1,000 graduate students in the health professions revealed that the 

participants reported a preference for online media as their first choice for sourcing 

information. In addition, Facebook was a platform named by many participants as a SNS that 

they were active on. The participants further reported that Facebook allowed them to learn 

and interact in an environment they consider to be an extension of the classroom. This 

suggests that online platforms such as Facebook are indeed a popular and preferred method of 

engagement and collaboration between students.  

The importance of Facebook for students is further highlighted in DiVall and 

Kirwin’s (2012) study. The authors investigated students’ use and perceptions of Facebook 

by creating a Facebook page, before asking students to like the page and share any course 

relevant content. Out of the students who participated in the online engagement, 26% of 

students posted on Facebook, while only 11% posted on the course Discussion Board on 

Blackboard. In addition, 57% of students expressed that they would miss using Facebook if it 

was not integrated in subsequent courses. This further emphasises the perceived usefulness of 

Facebook, and the need to integrate and embed it, as part of learning and teaching practices.  

However, using Facebook for educational purposes comes with disadvantages too, as 

Caldwell points out. What Caldwell (2015), found is that both students and academics are 

concerned about privacy and confidentiality when using SNS. While this is not easily 

addressed, and information posted on platforms such as Facebook are rarely, if at all, 

considered as private (Young & Quan-Haase, 2009), one way to partially address this issue 

could be to form faculty created, “closed” Facebook groups which can allow students to 

interact online in an environment more like a classroom. Closed Facebook groups created by 

faculty can then be monitored by convenors, lecturers and tutors, and as only students 

enrolled in a course are generally approved to join a group, it is believed that students may 

feel more confident to use such groups (Yunus, Salehi & Chenzi, 2012). 

  Many students appear to be very comfortable navigating Facebook (Shaw, 2016), and 

find Facebook environment to be a supportive tool, especially when it comes to peer support 

and interaction (Manca & Ranieri, 2016). As such, a deeper understanding of Facebook and 

the way students perceive Facebook as an educational tool becomes necessary, if we are to 

cater for this generation of diverse students.  



 13 

 

2.5 Educator approaches to online learning  

 For many educators, online learning still centres around university owned and run 

platforms, despite the rise in popularity of Facebook. In fact, there seems to be such a 

preference for formal Discussion Boards, as Lipsett (2008) reported that several universities, 

and many schools in the UK, blocked access to Facebook on their computers. It appears that 

many institutions still prefer to use more formal teaching practices that focus on closed 

learning spaces, rather than online environments such as Facebook, which allow students to 

connect with their peers and facilitate their own learning (Selwyn, 2007; McLoughlin & Lee, 

2010).  

According to Manca and Ranieri (2016), many academics are hesitant to use social 

media platforms such as Facebook in their learning practices. In addition, they prefer to use 

more traditional methods of teaching, and prefer to connect with students through email and 

Discussion Boards. However, this method of teaching is in contrast to how students may wish 

to learn, evidenced by the research that suggests that Facebook use amongst students is on the 

rise (Ahn, 2011; Karpinski et al. 2013; Sherbino & Frank, 2014; Cho & Tobias, 2016; Shaw, 

2016; Scott, Sorokti & Merrell, 2016) and that students are more comfortable and prefer to 

use tools such as Facebook in order to enhance learning (Sherbino & Frank, 2014). One 

possible explanation for this could be that academics might be basing their teaching on 

approaches that they have used prior to Facebook and other social media (Eshet-Alalai & 

Chajut, 2009). In addition, it is also possible that age could be a contributing factor to these 

findings.  For example, academics representing the older group (40 – 69 years) might be 

more resistant to the adoption of Facebook than younger student population (≤20 – 39). 

When Cloete, De Villiers and Roodt (2009) surveyed 45 academics from the 

Computer Science field in a Southern African university, they found that 55.6% of the 

participants stated that they had a Facebook account, whilst 44.4% of the participants 

reported that they did not. The fact that faculty may not already be utilising Facebook, for 

their own personal interests, may explain why they may be hesitant to include Facebook in 

their teaching.  

Given the contrast between academics’ use of Facebook, and students’ use of 

Facebook, reconsidering learning and enabling students and academics to adapt to and deal 

with the increasing complexity and accelerated change in learning environments is extremely 

important (Lotz-Sistika, Wals, Kronlid & McGarry, 2015). This need aligns with the use of 

Facebook as a social-educational tool and its ability to promote communication and enhance 
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collaboration (Reese, 2015). Some researchers claim that Facebook use in education can 

impede learning and teaching practices, and find that Facebook should only be used for 

personal purposes, and not for teaching purposes (Selwyn, 2012). However, while many 

academics appear to be more opposed to using Facebook for teaching purposes, there is 

evidence to suggest that many are open to using Facebook for personal sharing and 

connecting with other professionals (Manca & Ranieri, 2016). 

In a study conducted by Bosch (2009), a university faculty member claimed that using 

Facebook to connect with her students was practical, responding via an interview. She 

reported that “it was easier and quicker to ‘talk’ to people whom she saw daily on Facebook 

than to look for them in class” (p. 194). The age of the faculty member was not provided in 

this study, however, and it is possible that her preference to contact students via Facebook 

reflected her own online habits. Of note was her claim that she saw students on Facebook 

‘everyday’, suggesting that she herself was an avid user of the social media site. 

When University of Iowa President David J. Skorton joined Facebook at the urging of 

students, he was inundated with friend requests and messages from students (Duboff, 2005). 

As one of the students of president Skorton stated, “It’s neat that the president takes such an 

interest in the student body. It makes him more [accessible] — he’s right there on your 

computer screen” (Duboff, 2005, p. 4). These examples support DiVall and Kirvin’s (2012) 

suggestion that academics, who are already using Facebook, are more likely to use Facebook 

for teaching purposes. This would suggest that perhaps it is the lack of Facebook knowledge 

amongst some academics that could impede upon their adoption of Facebook as an 

educational tool. It further suggests that perhaps some academics need not only 

familiarisation with tools such as Facebook, but also evidence suggesting uses and benefits of 

Facebook use for educational purposes.  

Furthermore, whilst not necessarily used for education, a faculty member at Georgia 

Tech demonstrated how he utilised Facebook to see how best he could reach the students in 

the School of Medical Engineering. In his previous attempts to reach out to students, 

Matthews (2006) found that only minimal interest was generated from his use of posters and 

emails. As of the 1,700 enrolled students, Matthews found that 1,300 of them were on 

Facebook, and proceeded to contact them this way, and found immediate responses were 

given by many of the students. Quickly and effectively, Matthews could reach 75% of the 

student he needed to. 

It might be that for many educators that tend to shy away from embracing platforms 

such as Facebook for educational purposes, they are making a fundamental error in 
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considering how best to impart knowledge, and that the building of relationships between 

educator and student can be intrinsic in engaging the student in learning. According to 

Sánchez, Cortijo and Javed (2014), it is important that educators create strong connections 

with students and engage them in learning, and as Orsini and Evans (2015) found, a large 

proportion of students would like to interact with academics prior to, and after classes, in 

order to enhance their learning experience and expand upon lectures and tutorials. As such, 

adaptation of teaching strategies such as incorporating the use of Facebook into teaching 

practice to compliment student lifestyles is of great importance, if educators are to reach 

students on a level that is most familiar to them, which is using digital platforms such as 

Facebook. 

On the other hand, the use of University based LMS functionalities, such as 

Discussion Board, appears to be considered as being more complex than Facebook, with 

studies suggesting that both educators and students are finding Blackboard LMS and 

Discussion Boards to be non-user friendly, as well as hard to navigate and use (Alturki et al. 

2016). Discussion Boards also appear to be used less, if they are not directly related to a 

particular course, as opposed to Facebook, which is used by students and academics even 

when not specifically linked to a particular course (DiVall & Kirvin, 2012). In addition, 

comparative studies investigating the use of Discussion Board and Facebook are considerably 

lacking. This further suggests the need to investigate and compare Discussion Boards with 

Facebook, to gain a deeper understanding of the benefits, uses and concerns by both 

academics and students.  

 

2.6 Theoretical framework  

From the literature review, it was established that this study was amongst the first to 

investigate and compare academic and student perceptions of the uses, benefits and concerns 

of using Facebook and Discussion Boards in higher education. While not many studies 

investigated the use of Discussion Boards, and no studies were identified as having compared 

Facebook with Discussion Boards, it has been noted that adaptation to new technologies is 

often met with resistance by many individuals (Igbaria & Iivari, 1995). Bandura (1998) offers 

a suggestion regarding why, explaining that it is possible that resistance is linked to Self-

efficacy, and an individual's belief in his/her ability to succeed, that drives them to complete 

and master a task. According to Bandura, Adams, Hardy and Howells (1980), Self-efficacy is 

developed through vicarious experiences and by eliminating fear arousal. Therefore, it may 

be suggested that individuals who resist adaptation to new technologies including social 
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media platforms, are either low on Self-efficacy, or have lower Self-efficacy specifically 

regarding to these new technologies or social media platforms. 

Bandura’s Self-efficacy theory was initially developed in hopes to explore self-

regulatory processes, which govern ‘human development and adaption’, as much of the 

research was focused on how individuals process information in relation to cognitive 

functioning (Bandura, 1993). Consequently, Bandura considered social, motivational, and 

affective contributors to understand such cognitive functioning (Bandura, 1993). With this in 

mind, this study draws upon Bandura’s Self-efficacy theory to explain students’ and 

academics’ perceptions of the uses, benefits and concerns regarding the use of Facebook and 

Discussion Boards. Further, when considering this from a perspective of adaptation to 

technology and the use of technology in education, particularly where technology and 

platforms such as Facebook and Discussion Boards are blended with traditional forms of 

learning and teaching, it could be further suggested that it is not only the levels of Self-

efficacy that are linked to resistance, but also the type of resistance. For example, it has been 

identified that blended learning has the potential to support deep and meaningful learning 

(Garrison & Kanuka, 2004). However, if a person expresses resistance to the adaptation to 

new technologies (Igbaria & Iivari, 1995), which are often used as part of blended learning 

environments, it could be argued that their Self-efficacy would also decrease, which, 

according to Bandura (1977), could affect their belief in their ability to succeed. This further 

affects their ability to complete and master a task.   

According to Bandura (1998), it is through the mastery of experiences that a person 

develops a sense of efficacy and perceived control over motivation and action. This need for 

mastery of experience is what results in an individual’s sense of efficacy, and may explain 

this unwillingness many people exhibit towards acceptance of new technologies. In addition, 

it could also be argued, that a perceived lack of mastery over an individual’s ability to learn 

and adapt to new technologies, could potentially contribute towards an individual’s 

perception regarding the uses, benefits, and even concerns, with regards to the use of 

platforms such as Facebook.  If Self-efficacy affects motivation and behaviour (Bandura, 

1977), this could explain why some individuals would be less likely to engage in the use of 

platforms such as Facebook, particularly older students and educators (40 – 69 years), who 

might perceive social media platforms such as Facebook, to be more difficult to use.  

Furthermore, Self-efficacy theory might go a long way in explaining why academics 

appear to prefer to use more established teaching approaches such as Discussion Boards, over 

platforms such as Facebook (Manca & Ranieri, 2016), and may further assist in explaining 
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why some academics and students have certain negative perceptions about Facebook and 

Discussion Board use for educational purposes, as well as provide insight into the types of 

concerns academics and students may have towards the use of Facebook and Discussion 

Boards. In addition, it would appear that Self-efficacy theory is not only a very valid theory 

to underpin this study, but one that could also be extended to a wider context, encompassing 

and considering not only technological advancement, but also the way these technological 

advancements impact upon student and academic Self-efficacy, and interaction with courses 

and course delivery. Additionally, when considering the premises of Self-efficacy theory, it 

could be argued that those individuals who are more open to adapt to the use of new 

technologies, are also people with high Self-efficacy. As such, it is possible that they would 

be more likely to perceive platforms such as Facebook to be more beneficial when used for 

learning. In turn, it could also be suggested that such individuals would also be more likely to 

use Facebook for learning purposes, and would have less concerns regarding Facebook use.  

In keeping with Bandura’s Self-efficacy model, this study is designed to ask 

participants what they perceive are the uses, benefits and concerns regarding Facebook. In 

addition, this study investigates whether these same participants have high Self-efficacy, 

examining how participants’ level of Self-efficacy may be a contributing factor towards their 

individual uses, benefits and concerns of Facebook and Discussion Boards. This further 

provides insight into patterns of Facebook and Discussion Board adoption, and how they are 

influenced by student and academic individual Self-efficacy levels. Thus, identification for 

useful practices of Facebook and Discussion Boards by academics and students are identified, 

which not only enable comparisons of academic and student use of Facebook and Discussion 

Boards, but also provide insight into how they inform learning and teaching practices in 

higher education.  

Self-efficacy levels, especially regarding Facebook and Discussion Board 

functionalities, are achieved by asking questions, such as “What is your age?” with an 

expectation that age might be a contributing factor to the level of participants’ Self-efficacy. 

This assumption is based on Bandura’s notion that Self-efficacy is linked to task performance 

(Bandura, 1977), and Underwood’s (2007) belief that young people who have grown up with 

technology have a natural affinity with technology. As such, younger people (≤20 – 39) 

would be more expected to adapt to new technologies than the older generation (which often 

includes the academic population), in addition to having higher Self-efficacy in relation to 

specific task performance such as adaptation to new technologies. 
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In addition, investigative statements such as “generally, it is difficult for me to learn 

how to use sites such as Facebook”, are designed to consider why students and academics 

may have certain perceptions regarding the uses, benefits and concerns regarding Facebook 

and Discussion Boards. This aids in answering the research question regarding why some 

academics and students may exhibit certain negative perceptions about Facebook and 

Discussion Bards when used for educational purposes.  

 

2.7 Synthesis of the literature review 

 As the literature review suggests, both Facebook and the Discussion Board 

functionalities are popular amongst students and academics (Shroeder & Greenbowe, 2009; 

Caldwell, 2015). In addition, it has become evident that both Facebook and the Discussion 

Board functionalities present many uses, benefits and concerns (Dixson et al. 2006; Ellison et 

al. 2007; Shroeder & Greenbowe, 2009; Blackmon, 2012; Irwin et al. 2012; AlJeraisy et al. 

2015; Alturki et al. 2016; Manca & Ranieri, 2016). However, the level to which these 

differences apply to the individual functionalities may differ for students and academics. 

Additionally, Facebook’s overall popularity appears to be increasing (Caldwell, 2015), with 

the literature review revealing that Facebook appears to be a functionality that is easier to use 

than the Discussion Board, which appears to be difficult to use, and non-user friendly (Manca 

& Ranieri, 2016). Consequently, this difficulty and/or ease of use for both functionalities 

might be linked to the individual Self-efficacy, which in turn could impact upon the way 

individuals perceive these functionalities (Alturki et al. 2016). As such, this study draws upon 

Bandura’s (1977) Self-efficacy theory as a theoretical framework, to interpret and explain 

how Facebook and Discussion Board functionalities are used by students and academics for 

learning and teaching purposes. In addition, it assists in explaining why differences exist in 

the way these functionalities are used. 

 

2.8 Chapter Summary 

In this chapter, relevant literature was reviewed which related to Facebook and 

Discussion Board use for educational purposes. However, as identified from this review of 

relevant literature, there has not been many studies, which directly compared the use of 

Facebook and Discussion Boards in higher education. In addition, the chapter provided a 

discussion of the theoretical framework that this study drew upon to investigate the guiding 

research questions, and explain why academics and students may hold certain perceptions 

regarding the use of Facebook and Discussion Boards for learning and teaching purposes. 
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The subsequent chapter will discuss the study’s research methodology, including participants 

and sampling, ethics, data collection and data analysis.   
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Chapter Three - Research Methodology 

 

3.1 Introduction 

Qualitative approaches to research are becoming increasingly popular in Social 

Sciences and Education (Brooks & Normore, 2015). While these approaches can enable an 

investigation into why people have certain perceptions and attitudes towards a particular issue 

or topic, quantitative methodologies might be called upon to investigate, compare and 

contrast the differences between such perceptions and attitudes. Further, as identified in the 

literature review, most of the studies investigating Facebook and Discussion Board use in 

education investigate these functionalities on their own and seldom compared the two 

functionalities. In addition, no study to date directly compared these two functionalities 

between students and academics, while also identifying their perceptions regarding the uses, 

benefits and concerns of these functionalities. Further, very few studies compared Facebook 

and Discussion Boards while also investigating “how” students and academics use these 

functionalities, and “what” factors contribute towards certain perceptions and attitudes when 

these functionalities are used for learning and teaching purposes. By ensuring to compare 

these functionalities and the way students and academics use these functionalities, using both 

a quantitative and qualitative approach, this study could answer these questions, while also 

providing a deeper layer of interpretation as to “how” these functionalities are used in order 

to inform future practices and implementations.  

Therefore, this chapter will discuss the research design and methodology employed, 

by articulating the approaches used to collect and analyse data to provide a rich and 

meaningful interpretation of the results. Subsequent to discussing the mixed methods 

approach used, it will present discussion about the survey design, participants and sampling, 

ethics, data collection, data analysis and timeline. 

 

3.2 Mixed methods approach  

The current study, through the design and implementation of an Academic Survey and 

a Student Survey, aimed to combine both quantitative and qualitative research methods, in 

order to gather rich and extensive data that goes beyond simple statistics explaining what 

someone may think, but rather provide information about why they may hold certain 

perceptions about an issue. Being guided by the research questions, the current study utilised 

a mixed methods approach to gather and analyse data. This ensured that data were analysed at 

different levels. For example, questions analysed using quantitative methods, also contained 
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follow up questions in the form of open ended questions, allowing participants to expand 

upon the survey questions, providing them with the opportunity to express and explain why 

they may hold certain perceptions.  

 

3.3 Survey design  

The research employed a mixed method approach and sampling technique to collect 

inferential statistics using two surveys, based on surveys created by Caldwell (2015), to 

address five research questions of interest. The two distinct surveys, namely, Student 

Perceptions of Facebook and Discussion Board Survey (see Appendix A) and the Academic 

Perceptions of Facebook and Discussion Board Survey (see Appendix B) were designed for 

use with academics and with students respectively, but were also designed so that 

comparisons between academics and students could be made. For example, both the student 

survey and the academic survey consisted of Likert-scale questions and open-ended 

questions, which allowed for quantitative and qualitative analysis of data. In addition, 

demographic data were also collected to gain a deeper understanding about the participants, 

and investigate whether any demographic factors could be found to relate to participants’ 

perceptions regarding the phenomenon of investigation. Thus, participants included both 

students and academics who responded to statements on the respective Student Perceptions of 

Facebook and Discussion Board Survey and the Academic Perceptions of Facebook and 

Discussion Board Survey using a 5-point Likert-scale for agreement (Strongly disagree = 1, 

Disagree = 2, Neutral = 3, Agree = 4, Strongly agree = 5) (See Appendix A and Appendix B). 

This translated into a numerical value in the range of 1 to 5. Each scale comprised several 

items. These were averaged across items to produce a composite scale meaning that scales 

included fractional values. For example, General Self-efficacy was measured for both 

academics and students using a 10-item scale. This involved adding all items together and 

dividing it by the number of items comprising the scale. Moreover, descriptive statistics were 

also used in order to investigate each survey item, providing percentages of all item 

responses. In addition to the Likert-scale questions, four non-compulsory open-ended 

questions regarding benefits and concerns of both Facebook and Discussion Boards (See 

Appendix A and Appendix B) were also included. Thematic analysis was used to analyse the 

questions to provide richer data, describing why participants might hold certain perceptions 

regarding Facebook and Discussion Board use for learning and teaching purposes.  

 The online surveys were developed using the Lime Survey tool. The student survey 

consisted of 84 items, while the academic survey consisted of 81 items. Demographic 
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information for the student survey included participants’ gender, age, student classification, 

year level, enrolment status, average grade, main language spoken at home, English level 

proficiency and preferred platform. The demographic information for the academic survey on 

the other hand included participants’ gender, age, faculty classification, discipline, 

employment status, main language spoken at home, English level proficiency and preferred 

platform. Data were collected with the focus on identifying students’ and academics’ 

responses associated with their perceptions of the uses, benefits and concerns of using 

Facebook and Discussion Boards in higher education. To minimise participant burden and 

maximise response rate, the surveys were carefully constructed to ensure that they would not 

take longer than 10-15 minutes to complete.  

 Due to time constraints, a pilot study could not be conducted in order to establish 

reliability and validity of the scale. However, as the survey was based on a valid survey 

created by Caldwell (2015), this was not considered to be problematic. In addition, after the 

data were collected and analysed, and Cronbach’s Alpha analyses were conducted for each 

item, it was revealed that all items were identified as having internal consistency, and as such, 

were a reliable. 

 

3.4 Participants and sampling 

 The participants (n = 339) of this study included a sample of the Griffith Health 

undergraduate and postgraduate student population (n = 275; males = 47, females = 228), as 

well as a sample of Griffith Health academic staff (n = 64, males = 14, females = 50). There 

are over 7,362 undergraduate and over 2,456 postgraduate students, enrolled across eight 

schools, which are all part of the Griffith Health Group (Griffith, 2014). These schools are: 

School of Applied Psychology, School of Nursing and Midwifery, School of Allied Health 

Sciences, School of Medical Science, School of Medicine, School of Dentistry and Oral 

Health, School of Pharmacy and School of Human Services and Social Work. Collectively, 

within these schools, there are 61 Bachelor undergraduate programs, and 56 postgraduate 

programs offered. These are listed in Table 3.1. 
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Table 3.1. Schools within Griffith Health and Bachelor and Postgraduate Programs Offered  

Undergraduate and postgraduate programs in schools belonging to the Griffith Health 

Group 

School Level Program 

School of Applied 

Psychology 

Undergraduate Bachelor of Counselling 

 

  Bachelor of Psychological Science 

  Bachelor of Psychological Science (Honours) 

  Bachelor of Psychology (Honours) 

  Bachelor of Psychological Science/Bachelor of 

Business 

  Bachelor of Psychological Science/Bachelor of 

Criminology and Criminal Justice 

  Bachelor of Psychological Science/Master of 

Mental Health Practice 

  Bachelor of Psychological Science/Master of 

Rehabilitation Counselling 

 Postgraduate Continuing Education Certificate in Applied 

Psychology (General) 

  Continuing Education Certificate in Applied 

Psychology (Vocational) 

  Graduate Certificate in Suicide Prevention Studies 

  Master of Suicidology 

  Master of Clinical Psychology 

  Master of Organisational Psychology 

  Doctor of Philosophy in Clinical Psychology 

  Doctor of Philosophy in Organisational Psychology 

School of Nursing 

and Midwifery 

Undergraduate Bachelor of Nursing  
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  Bachelor of Nursing (Honours) 

  Bachelor of Midwifery 

 Postgraduate Graduate Certificate in Acute Care Nursing 

  Graduate Certificate in Critical Care Nursing 

  Graduate Certificate in Emergency Nursing 

  Graduate Certificate in Infection Prevention and 

Control 

  Graduate Certificate in Primary Maternity Care 

  Master of Primary Maternity Care 

  Master of Acute Care Nursing 

  Master of Critical Care Nursing 

  Master of Emergency Nursing 

  Master of Service Health Management 

  Master of Advanced Health Services Management 

  Master of Infection Prevention and Control 

School of Allied 

Health Science 

Undergraduate Bachelor of Physiotherapy 

  Bachelor of Physiotherapy (Honours) 

  Bachelor of Exercise Science 

  Bachelor of Exercise Science (Honours) 

  Bachelor of Environmental Health (Honours) 

  Bachelor of Nutrition and Dietetics 

  Bachelor of Nutrition and Dietetics (Honours) 

  Bachelor of Sports Development  

  Bachelor of Exercise Science/Bachelor of Business 

  Bachelor of Exercise Science/Bachelor of 

Psychological Science 

 Postgraduate  
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  Graduate Diploma of Exercise Science 

  Master of Musculoskeletal and Sports 

Physiotherapy 

  Master of Physiotherapy 

  Master of Rehabilitation Counselling 

  Master of Speech Pathology 

School of Medical 

Science 

Undergraduate Bachelor of Nutrition and Dietetics 

  Bachelor of Occupational Therapy 

  Bachelor of Occupational Therapy (Honours) 

  Bachelor of Exercise Science/Bachelor of Business 

  Bachelor of Exercise Science/Bachelor of 

Psychological Science 

  Bachelor of Biomedical Science 

  Bachelor of Biomedical Science (Honours) 

  Bachelor of Medical Science 

  Bachelor of Medical Science (Honours) 

  Bachelor of Medical Laboratory Science 

  Bachelor of Medical Laboratory Science (Honours) 

  Bachelor of Health Science 

  Bachelor of Health Science (Honours) 

  Bachelor of Public Health 

  Bachelor of Public Health (Honours) 

  Bachelor of Public Health in Health Promotion and 

Public Health Nutrition 

 Postgraduate Graduate Diploma of Health Research 

  Graduate Certificate in Public Health 

  Master of Public Health 



 26 

  Graduate Certificate in Primary Maternity Care 

  Master of Musculoskeletal and Sports 

Physiotherapy 

  Master of Medical Research 

School of 

Medicine 

Undergraduate Bachelor of Paramedicine 

 Postgraduate Graduate Certificate in Clinical Leadership 

  Graduate Certificate in Academic Health Practice 

  Graduate Certificate in Health Informatics 

  Graduate Certificate in Health Services 

Management 

  Master of Health Services Management 

  Master of Allied Health Services Management 

  Master of Rural Medicine 

  Master of International Public Health 

  Master of Public Health 

  Doctor of Medicine 

School of 

Dentistry and 

Oral Health 

Undergraduate Bachelor of Dental Health Science 

  Bachelor of Dental Prosthetics 

  Bachelor of Dental Technology 

  Bachelor of Dental Technology/Bachelor of Dental 

Prosthetics 

  Bachelor of Oral Health in Dental Science 

  Bachelor of Oral Health in Dental Science 

(Honours) 

  Bachelor of Oral Health in Dental Technology 
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  Bachelor of Oral Health in Dental Health 

Technology (Honours) 

 Postgraduate Graduate Diploma of Dentistry 

  Master of Dentistry 

  Master of Dental Technology in Prosthetics 

  Master of Clinical Dentistry in Implant Dentistry 

  Doctor of Clinical Dentistry 

  Doctor of Clinical Dentistry in Periodontology 

School of 

Pharmacy 

Undergraduate Bachelor of Pharmaceutical Science (Honours) 

  Bachelor of Pharmacy 

  Bachelor of Pharmacy (Honours) 

  Bachelor of Pharmacology and Toxicology 

  Bachelor of Pharmacology and Toxicology 

(Honours) 

  Bachelor of Pharmacology and 

Toxicology/Bachelor of Laws 

  Bachelor of Pharmacology and 

Toxicology/Bachelor of Business 

 Postgraduate Master of Pharmacy 

School of Human 

Services and 

Social Work 

Undergraduate Bachelor of Human Services 

  Bachelor of Human Services (Honours) 

  Bachelor of Child and Family Studies 

  Bachelor of Child and Family Studies (Honours) 

  Bachelor of Human Services/Bachelor of 

Criminology and Criminal Justice 

  Bachelor of Social Work 
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  Bachelor of Social Work (Honours)  

  Bachelor of Social Work (Honours) 

 Postgraduate Graduate Certificate in Case Management 

  Graduate Certificate in Disability Inclusion 

  Graduate Certificate in Human Services 

  Graduate Certificate in Human Services 

Management 

  Graduate Certificate in Mental Health Practice 

  Master of Mental Health Practice 

  Master of Human Services 

  Master of Social Work 

  

Across these schools, there are over 541.7 full time employed (FTE) academics 

(Griffith, 2014). As the aim of the study was to recruit as many students and academics as 

possible, no limitation was placed upon who could participate in the study with regards to 

gender, age, cultural background, year level or teaching level. However, all participants were 

required to be either current students, or academics, working and studying in a school that is 

part of the Griffith Health Group, as listed in Table 3.1. In addition, all participants were 

required to be current users of Facebook and Discussion Board, or to have used Facebook and 

Discussion Board within the past 12 months prior to participating in the study. As presented 

in Table 3.2, the total number of participants recruited was n = 339, consisting of n = 64 

academics which represented 11.8% of the total academic population surveyed, and n = 275 

students which represented 3% of the total student population surveyed. This difference in 

numbers was expected considering that there are many more students than academics across 

the eight schools. Of special note, there were responses obtained from students in all schools, 

with the exception of the School of Medicine, and from academics from all schools, with the 

exception of the School of Dentistry and Oral Health. This was due to the fact that these 

schools were unable to distribute the surveys in the time required to collect the data for this 

particular project. A substantial range of strategies were enacted to recruit academics and 

students to complete the respective surveys. Those strategies included support from the Pro 

Vice Chancellor and the Dean (Learning and Teaching), as well as Heads and Deputy Heads 
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of Schools, and Program Directors in supporting the study and in disseminating the surveys, 

and reminding academics and students to complete their surveys. While these response rates 

appear low, the total number of surveys completed were the result of those intensive and 

active recruitment, and the actual number of respondents (n = 339) was the best that could be 

achieved.  

 

Table 3.2  Demographic Information of the Final Sample of Participants  

Faculty Academics Percentage Students Percentage 

School of Applied Psychology 14 21.9% 102 37.1% 

School of Nursing and Midwifery 15 23.4% 45 16.4% 

School of Allied Health Science 3 4.7% 9 3.3% 

School of Medical Science 17 26.6% 34 12.4% 

School of Medicine 1 1.6% 0 0% 

School of Dentistry and Oral Health 0 0% 3 1.1% 

School of Pharmacy 2 3.1% 7 2.5% 

School of Human Services and Social Work 8 12.5% 72 26.2% 

Other 4 6.3% 3 1.1% 

Total 64 100% 275 100% 

 

3.5 Ethics 

Prior to data collection, Ethics approval was gained by Griffith University Human 

Research Ethics Committee (GU Ref No: 2016/593). As this study was conducted using a 

survey design, and aimed to reach more than 100 participants, a special ethics clearance was 

also requested and approved by Surveys@Griffith. In addition, Griffith University Ethics 

required two separate approvals for surveying staff and students. As such, two separate 

applications were lodged and approved in accordance with the Ethical Requirements. Ethical 

clearance was gained within two weeks of lodgement, with no major adjustments or 

problems. Ethical clearance allowed for invitations to be sent out via email as well as social 
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media and Learning@Griffith channels, with approval to collect data for no longer than a 

four-week period. This time constraint was placed in order to ensure that participant burden 

was minimised and that students and academics were not asked to participate in surveys 

while undergoing examination and marking periods. In addition, while ensuring participant 

confidentiality at all times. Ethical approval allowed for identification of Schools, Griffith 

Health Group and of Griffith University, as the findings will be summarised and conveyed to 

those schools, the Group, and to the University. 

 

3.6 Data collection 

 Following successful approval from the Griffith University Human Research Ethics 

Committee, support to conduct the research was gained from the Griffith Health Dean 

(Learning and Teaching), as well as the Griffith Health Pro Vice Chancellor. Emails were 

then distributed to Program Directors, Deputy Heads and Heads of Schools, as well as 

Student Success Advisors and Social Media Coordinators, asking them to distribute the links 

of the surveys to both students and staff within their schools, via channels such as emails, 

Learning@Griffith announcements, as well as Facebook. Surveys were distributed to 

participants irrespective of whether they taught, or were studying online, face-to-face or in 

blended learning courses. The emails requesting survey distribution contained links to both of 

the academic and student online surveys, as well as information about what the research was 

about, and details of all researchers involved in this project. In addition, both surveys 

contained information about informed consent, ethical clearance, as well as participant 

anonymity. This was to ensure to comply with ethical requirements, as well as ensuring the 

survey’s face validity and, as such, to assist with recruitment to enhance increased 

participation and response rates.  

 To further comply with the ethical requirements, data were collected over the required 

period of four weeks. In addition, to ensure that all data were collected across a range of 

channels, participants were recruited via emails, Learning@Griffith announcements, as well 

as Facebook. The data were collected using the Lime Survey Research tool. This is a free 

locally hosted, secure survey tool, which allowed for affordable, fast and practical collection 

of data. After invitations to participate in the surveys were distributed by Program Directors, 

Deputy Heads and Heads of Schools, Student Success Advisors and Social Media 

Coordinators, data were entered using a Statistical Package for Social Sciences (SPSS) 

(PASW20) software, which also assisted in the analysis of that data, as described in the 

following section.  
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3.7 Data analysis  

Data were analysed using quantitative and qualitative approaches. This included t-

tests, thematic analysis and frequency distribution. As a comparison between groups, namely, 

between academics and students, was important, data collected using a survey design, 

allowed for a correlational analysis using t-tests. This allowed for a comparison to be drawn 

between groups such as academic and student uses, benefits and concerns of Facebook and 

Discussion Board, as well as Self-efficacy, and the way that Self-efficacy might impact upon 

academic and student perceptions of Facebook and Discussion Board use for learning and 

teaching purposes. T-tests are useful ways of analysing data when comparing groups, such as 

examining whether or not the means of two groups differ (Brady, Burow, Busch, Carlborg, 

Denby, Glazebrook, Hamilton, Harmer, Haswell, Maloof, Springer & Kliebenstein, 2015).  

As this research aimed to compare student and faculty uses of Facebook and 

Discussion Boards, t-tests were considered to be the most useful way to analyse the data 

when comparing those two groups. Each response item was coded with a number, and 

merged into SPSS. An initial analysis of frequencies was conducted with the aim of 

identifying any data errors or missing values. In addition, frequency distributions also 

allowed for a clear comparison between answers regarding variables that aimed to assist in 

answering the research questions. Frequency distributions were particularly used for analysis 

of particular survey items, such as items investigating participants’ uses, benefits, concerns 

and frequency of use for both Facebook and Discussion Board. This provided tables of data 

which presented percentages, and allowed for an effective comparison between participants’ 

responses. 

The open-ended questions, on the other hand, were analysed using a more qualitative 

approach involving a thematic analysis, where themes were identified and analysed by 

observing open-ended question responses. These major themes and sub-themes were 

identified in order to gain a deeper understanding, and explain why participants might have 

certain perceptions regarding the benefits and concerns of Facebook and Discussion Board. 

For example, each open-ended question was coded per themes that emerged identifying 

perceived uses, benefits and concerns of using Facebook and Discussion Board. These 

themes were then divided into main emerging sub-themes. Consequently, the major themes 

and sub-themes were analysed by discussing each theme and how these themes explain the 

student and academic perception regarding Facebook and Discussion Board benefits and 

concerns. Questions were then compared to the Likert scale questions, which were analysed 
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using a quantitative approach (t-tests). This type of comparison between groups using both 

qualitative and quantitative approaches, added to the validity and strength of data, while also 

providing a rich explanation of why certain participants held certain views and perceptions 

regarding the use of Facebook and Discussion Boards in higher education.  

 

3.8 Timeline 

A timeline, explaining the planned completion of tasks required to meet the 

requirements for completion of the Master of Education and Professional Studies Research 

Program, is presented in Table 3.3. These tasks, including the Early Candidature Milestone 

and Confirmation requirements for this Higher Degree Research program were completed 

successfully on time. 

 

Table 3.3 Timeline for Program Completion 

Month and Year Milestone 

February 2016 Enrolment. 

18 March 2016 Assessment 1 (7017EDN). 

25 April 2016 Assessment 2 (7017EDN). 

26 April 2016 Literature Review (7023EDN). 

3 June 2016 Early Candidature Milestone. Report (7023EDN), 

Assessment 3 (7017EDN), and Confirmation 

documentation submitted. 

17 June 2016 Confirmation process, including Presentation and 

Assessment. 

22 July 2016  Drafts of Chapter 1, 2 and 3. 

27 July 2016 Completion and submission of ethics application. 

1 August 2016 Ethical conditional approval. 
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16 August 2016 Full ethical approval. 

22 August 2016 Commencement of data collection (Academic Survey). 

24 August 2016 Revised Draft of Chapters 1, 2 and 3.  

5 September 2016 Commencement of data collection (Student Survey). 

25 September 2016 Completion of data collection.  

3 October 2016 Commencement of data analysis. 

3 November 2016 Completion of data analysis. 

14 November 2016 Intention to submit. 

15 November 2016 Completion of Results. 

16 November 2016 Draft of Chapter 4. 

2 December 2016 Drafts of Chapter 5 and entire thesis. 

16 December 2016 Process for revising all Chapters and construction of the 

Final Draft. 

23 January 2017 Submission of Thesis for examination. 

 

3.9 Chapter Summary 

 This chapter presented information regarding the research methodology, discussed the 

research approach, design, participants and sampling, as well as ethics, data collection and 

analysis, and the timeline that was successfully achieved. The subsequent chapter will present 

the analysis of both quantitative and qualitative results, for academic and student Facebook 

and Discussion Board uses, benefits and concerns, as well as General Self-efficacy, and for 

Facebook and Discussion Board Self-efficacy.   



 34 

Chapter Four - Analysis and Discussion of Results 

 

4.1 Introduction  

 This chapter provides both a quantitative and qualitative analysis and discussion of 

results regarding Facebook and Discussion Board use by both academics and students. Self-

efficacy is used as an interpretive lens, enabling the investigation of the links between Self-

efficacy and perceptions of both students and academics towards Facebook and Discussion 

Board use for educational purposes. In addition, a detailed analysis of each of the Likert-scale 

survey questions is also presented, along with the analysis of the open-ended questions, 

which are used in order to provide an interpretation of the results, explaining why participants 

might hold certain perceptions towards Facebook and Discussion Board. It also provides a 

summary and comparisons of both functionalities and the way they are used for learning and 

teaching purposes by students and academics. 

 

4.2 Demographic data 

To obtain relevant demographic information of the participants in the study, an 

Academic Survey (see Appendix A) and a Student Survey (see Appendix B) were 

administered. The student demographic data included questions regarding student 

classification, year level, enrolment status, average grade, main language spoken at home, 

English level proficiency and preferred platform (See Table 4.1). The demographic 

information for the academic survey, on the other hand, included participants’ gender, age, 

faculty classification, discipline, employment status, main language spoken at home, English 

level proficiency and preferred platform (See Table 4.2).  

As shown in Table 4.1, the majority of students who completed the student surveys 

were female (82%), undergraduate students (87.5%), domestic students (95%), their main 

language was English only (96.8%), and were full time students (79.6%). Slightly more than 

half of the students self-reported that they were either Distinction (40.7%) or High 

Distinction (11.2%) students. 
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Table 4.1 Summary of Demographic Information (Students) 

 Students 

  N Percentage 

Gender Male 46 16.56% 

 Female 228 82.08% 

 Other 1 0.36% 

 Total 275 100% 

Student 

Classification 

Undergraduate 243 87.48% 

 Postgraduate 32 11.64% 

 Total 275 100% 

Year Level Year 1 105 37.80% 

 Year 2 74 26.64% 

 Year 3 67 24.12% 

 Year 4 25 9.00% 

 Other 4 1.44% 

 Total 275 100% 

Status Domestic 264 95.04% 

 International 11 3.96% 

 Total 275 100% 

English language 

background? 

Yes 51 18.36% 

 No 224 80.64% 

 Total 275 100% 

Main Language English Only 269 96.84% 

 Other 6 2.16% 

 Total 275 100% 

Enrolled Program Bachelor of Biomedical Science 2 0.72% 

 Bachelor of Biomedical Science (Honours) 2 0.72% 
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 Bachelor of Child and Family Studies 5 1.80% 

 Bachelor of Child and Family Studies 

(Honours) 

1 0.36% 

 Bachelor of Dental Technology 1 0.36% 

 Bachelor of Environmental Health (Honours) 1 0.36% 

 Bachelor of Exercise Science 5 1.8% 

 Bachelor of Exercise Science/Bachelor of 

Psychological Science 

2 0.72% 

 Bachelor of Health Science 2 0.72% 

 Bachelor of Human Services 4 1.44% 

 Bachelor of Human Services (Honours) 1 0.36% 

 Bachelor of Human Services/Bachelor of 

Criminology and Criminal Justice 

3 1.08% 

 Bachelor of Medical Science 3 1.08% 

 Bachelor of Midwifery 9 3.24% 

 Bachelor of Nursing 37 13.32% 

 Bachelor of Nutrition and Dietetics 4 1.44% 

 Bachelor of Occupational Therapy 3 1.08% 

 Bachelor of Oral Health in Dental Technology 3 1.08% 

 Bachelor of Pharmaceutical Science (Honours) 1 0.36% 

 Bachelor of Pharmacology and Toxicology 2 0.72% 

 Bachelor of Pharmacy 3 1.08% 

 Bachelor of Physiotherapy 1 0.36% 

 Bachelor of Psychological Science 42 15.12% 

 Bachelor of Psychological Science (Honours) 2 0.72% 

 Bachelor of Psychological Science/Bachelor of 

Criminology and Criminal Justice 

11 3.96% 

 Bachelor of Psychology (Honours) 46 16.56% 

 Bachelor of Public Health 2 0.72% 
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 Bachelor of Social Work 43 15.48% 

 Bachelor of Social Work (Honours) 2 0.72% 

 Graduate Certificate in Mental Health Practice 1 0.36% 

 Graduate Certificate in Public Health 2 0.72% 

 Master of Health Services Management 1 0.36% 

 Master of Mental Health Practice 1 0.36% 

 Master of Organisational Psychology 2 0.72% 

 Master of Physiotherapy 5 1.80% 

 Master of Public Health 5 1.80% 

 Master of Rehabilitation Counselling 7 2.52% 

 Master of Speech Pathology 2 0.72% 

 PhD (Criminology and Criminal Justice) 1 0.36% 

 PhD (Organisational Psychology) 3 1.08% 

 PhD (School of Medical Science) 1 0.36% 

 PhD (Social Work) 1 0.36% 

 Total   

Enrolment Status Part Time (1-2 courses per semester) 56 20.40% 

 Full Time (3 or more courses per semester) 219 79.60% 

 Total 275 100% 

Average Grade Fail 1 0.36% 

 Pass 39 14.04% 

 Credit 78 28.08% 

 Distinction 113 40.68% 

 High Distinction 31 11.16% 

 Not Applicable 13 4.68% 

 Total 275 100% 
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Table 4.2 Summary of Demographic Information (Academics) 

 Academics 

  N Percentage 

Gender Male 14 22.00% 

 Female 50 78.00% 

 Other -- -- 

 Total 64 100% 

Faculty 

Classification 

Adjunct Faculty 2 3.12% 

 Tutor 10 15.60% 

 Lecturer 17 26.52% 

 Senior Lecturer 11 17.16% 

 Course Convenor 13 20.28% 

 Associate Professor 5 7.80% 

 Professor 6 9.36% 

 Total 64 100% 

Teaching Discipline Allied Health 1 1.56% 

 Anatomy and Physiology 3 4.68% 

 Biological Science 1 1.56% 

 Biomedical Science 1 1.56% 

 Biostatistics 2 3.12% 

 Dental Technology 1 1.56% 

 Exercise Science and Sports Science 2 3.12% 

 Human Services and Social Work 8 12.48% 

 Medical Science 1 1.56% 

 Medicine 2 3.12% 

 Mental Health 2 3.12% 

 Midwifery and Nursing 15 23.40% 

 Molecular Biology 1 1.56% 
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 Nutrition and Dietetics 2 3.12% 

 Occupational Therapy 3 4.68% 

 Pharmacy 2 3.12% 

 Physiotherapy 2 3.12% 

 Psychology 12 18.72% 

 Rehabilitation Counselling  2 3.12% 

 Speech Pathology 1 1.56% 

 Total 64 100% 

Employment Status Casual Academic (includes sessional 

appointments) 

18 28.1% 

 Continuing Appointments 10 15.6% 

 Part Time -- -- 

 Full Time 36 56.3% 

 Total 64 100% 

English Language 

Background? 

Yes 6 9.40% 

 No 58 90.60% 

 Total 64 100% 

Main Language English Only 64 100% 

 Other -- -- 

 Total 64 100% 

 

 

Table 4.3 displays the age distribution of academics and students who responded to 

the respective surveys. Information about age was sought by asking respondents to select the 

age category to which they belonged. As shown in Table 4.3 below, those categories were 

defined further as being Younger Participants (≤20 through to 39) and Older Participants (40 

through to 69). As outlined later in this chapter, the only factor, from the demographic data, 

that was found to influence perceptions regarding the perceived uses, benefits, concerns and 

frequency of use of Facebook and Discussion Board for both students and academics, was 
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found to be age. That analysis refers to younger academics and students, and older academics 

and students using these categories.  In summary, as shown in Table 4.3, the majority of 

academics (69%) were in the Older Participants category, while the majority of students 

(82%) were in the Younger Participants category. In relation to the age groups, the highest 

proportions of academics were aged between 40-49 years, and the highest proportions of 

students were aged between 20-29 years.  

 

Table 4.3 Summary of Age for Academic and Student Participants 

AGE (years) Academics Students  

 N Percentage N Percentage 

Younger Participants   

≤ 20  -- 0% 67 24% 

20 – 29 9 14% 102 37% 

30 – 39 11 17% 57 21% 

Older Participants   

40 – 49 25 39% 36 13% 

50 – 59 17 27% 13 5% 

60 – 69 2 3% -- -- 

> 70  -- -- -- -- 

Total N = 64 100% N = 275 100% 

 

In addition, all participants were asked to identify platforms they mainly use. Table 

4.4 presents the types of platforms that both academics and students use, as well as the 

percentage of academics and students using each platform. As indicated in Table 4.4, 

Facebook and Discussion Board are most used platforms by both academics and students. 

Importantly, a substantially higher proportion of students (73.5%) reported that they use 

Facebook when compared with academics (37.5%). Interestingly, beyond Facebook and 

Discussion Boards, there was very little use reported by both academics and students of other 
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platforms. For example, fewer than 1% of students indicated that they use Twitter, and other 

platforms, such as Yammer were only mentioned by few academics and students in ‘Other’. 

 

Table 4.4 Platforms Used 

Platform Academics Students 

 N Percentage N Percentage 

Twitter 7 10.9% 2 0.7% 

Instagram -- -- 8 2.9% 

MySpace -- -- -- -- 

LinkedIn 9 14.1% 16 5.8% 

Facebook 24 37.5% 202 73.5% 

Discussion Board 40 37.5% 119 43.3% 

Other 8 12.5% 17 6.2% 

 

4.3 General Self-efficacy, Facebook Self-efficacy and Discussion Board Self-efficacy 

 To quantitatively analyse the survey items, a series of scales, shown in Table 4.5 

below, were produced for relevant sections of the survey. Survey items asked both academics 

and students to indicate their level of agreement with various statements, using a five-point 

Likert-scale, ranging from “Strongly Disagree”, to “Strongly Agree” with a mid-point of 

“Uncertain”. These were translated into a numerical value in the range 1 to 5. Each subscale 

comprised several items. These were averaged across items to produce a composite scale, 

meaning that scales would be expressed with fractional values. For example, General Self-

efficacy was measured for both academics and students using a 10-item scale. To calculate 

this, all items were added together, and then divided by the number of items comprising the 

scale. Additionally, a reliability analysis was performed on each scale, as indicated in Table 

4.5. Reliability ranged from satisfactory (1) to very high (5). After analysis of the composite 

scales, individual item analyses are presented in text as a frequency count (expressed in 

percentages) for each of the five response options. As shown in Table 4.5, scales were 

calculated respectively for Facebook and Discussion Board Usage, Benefits, Concerns, 

Frequency of Use, and Self-efficacy.  
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Table 4.5 General Self-efficacy, Facebook and Discussion Board Scales for Academics and 

Students Combined 

Scale Mean Standard 

Deviation 

(SD) 

Range Number 

of items 

Reliability 

Coefficient 

General Self-efficacy 4.15 .44 2.63 – 5.00 10 α = .85 

Facebook Usage 3.49 .80 2.11 – 5.00 9 α = .80 

Facebook Benefits 2.99 1.03 1.00 – 5.00 7 α = .93 

Facebook Concerns 3.26 .84 1.43 – 5.00 7 α = .86 

Facebook Frequency of Use 2.42 .83 1.00 – 5.00 8 α = .81 

Facebook Self-efficacy 3.21 .51 1.00 – 4.00 3 α = .78 

Discussion Board Usage 3.47 .38 2.00 – 4.75 7 α = .72 

Discussion Board Benefits 3.07 .72 1.00 – 4.57 7 α = .85 

Discussion Board Concerns 2.46 .58 1.00 – 3.71 7 α = .75 

Discussion Board Frequency 

of Use 

2.50 .72 1.00 – 4.00 4 α = .73 

Discussion Board Self-

efficacy 

3.78 .92 2.00 – 5.00 3 α = .75 
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 Overall, perceptions of General Self-efficacy (Mean = 4.16) were stronger than 

Discussion Board Self-efficacy (Mean = 3.78), for both students and academics. Academics 

and students reported that they are least confident in relation to their Facebook Self-efficacy 

(Mean = 3.21). Furthermore, when academic age was compared, a negative association 

between age and Facebook Benefits r (62) = -.28, p = .025, and Usage r (62) = -.30, p = .016, 

was discovered. This suggests that older academics (40 – 69 years) see fewer benefits, and 

less Facebook usage than students. Students, on the other hand, revealed a statistically 

significant positive correlation with age and General Self-efficacy r (273) = .15, p = .015 

indicating that older students (40 – 69 years) are more capable than older students (≤20 – 39 

years) generally. However, a negative correlation between age and student benefits r (273) = 

-.24, p = .000, usage r (273) = - .35. p = .000, frequency of use r (272) = - .51, p = .000 and 

Facebook Self-efficacy r (273) = -.28, p = .000, revealed that older students (40 – 69 years) 

experience greater difficulty with Facebook, and, as such, perceive fewer benefits and usage 

of Facebook. Moreover, a slight positive correlation r (273) = .18, p < .002 between age and 

Facebook concerns was also identified, suggesting that older students (40 – 69 years) 

perceive more concerns over Facebook than younger students (≤20 – 39). 

 In relation to Discussion Board, when age was compared to academic Discussion 

Board uses, benefits, concerns, frequency of use and Discussion Board Self-efficacy and 

General self-efficacy, no statistically significant correlations were found. This indicates that 

age does not impact upon these in relation to these aspects relating to academics and 

Discussion Board. However, when age was compared to student Discussion Board concerns, 

a positive correlation r (253) = .17, p = .005, revealed that younger students (≤20 – 39) show 

greater concerns towards Discussion Board. All other factors revealed no statistical 

correlation with student age and Discussion Board. Means, Standard Deviation and Range for 

age, General Self-efficacy, Facebook and Discussion Board Self-efficacy, usage, benefits, 

concerns and frequency of use for both academic and student Facebook and Discussion 

Board are presented in Table 4.6. 
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Table 4.6 General Self-efficacy, Facebook and Discussion Board Self-efficacy, Uses, 

Benefits, Concerns and Frequency of Use Scales for Academics and Students (Facebook and 

Discussion Board)  

Scale Mean Standard Deviation (SD) Range 

Academics 

General Self-efficacy 4.14 .45 2.63 – 5.00 

Facebook Self-efficacy 3.21 .51 1.00 - 4.00 

Discussion Board Self-efficacy 3.78 .92 2.00 – 5.00 

Facebook Use 3.46 .81 2.11 – 5.00 

Discussion Board Uses 3.47 .61 2.00 – 4.75 

Facebook Benefits 2.96 1.04 1.00 – 5.00 

Discussion Board Benefits 3.07 .72 1.00 – 4.57 

Facebook Concerns 3.26 .86 1.43 – 5.00 

Discussion Board Concerns 2.46 .58 1.00 – 3.71 

Facebook Frequency of Use 2.42 .84 1.00 – 5.00 

Discussion Board Frequency of Use 2.49 .72 1.00 – 4.00 

Students 

General Self-efficacy 3.88 .47 2.00 – 4.90 

Facebook Self-efficacy 4.10 .74 1.67 – 5.00 

Discussion Board Self-efficacy 3.48 .82 1.33 – 5.00 

Facebook Uses 3.78 .74 1.78 – 5.00 

Discussion Board Uses 3.19 .64 1.38 – 5.00 

Facebook Benefits 3.61 .97 1.00 – 5.00 

Discussion Board Benefits 3.22 .82 1.00 – 5.00 

Facebook Concerns 3.03 .74 1.00 – 5.00 

Discussion Board Concerns 2.39 .66 1.00 – 4.71 

Facebook Frequency of Use 2.81 .89 1.00 – 5.00 

Discussion Board Frequency of Use 1.83 .86 1.00 – 4.25 



 45 

 

4.4 Academic and student Facebook usage, benefits and concerns 

This section presents data analysis regarding items designed to investigate academic 

and student Facebook usage, benefits, concerns, and frequency of use. Facebook Self-

efficacy results are presented and compared using tables, containing percentages for each 

individual item. 

 

4.4.1 Academic Facebook usage 

The data collation of individual responses by academics to each of the nine statements 

about Facebook usage items are presented in Table 4.7. The data indicate academics’ level of 

agreement, ranging from ‘Strongly Disagree’ to ‘Strongly Agree’, to each of the statements 

about Facebook usage.  

 

Table 4.7 Summary of Academic Facebook Usage (n = 64) 

Statement Strongly 

Disagree 

Disagree Uncertain Agree Strongly 

Agree 

1. I have used Facebook for educational 

uses (e.g., connecting with my students and 

other academics) in the last 12 months. 

37.5 % 7.8% 1.6% 34.4% 18.8% 

2. I have used Facebook to support my 

teaching. 

37.5% 21.9% 4.7% 17.2% 18.8% 

3. I am willing to use Facebook for 

educational purposes. 

17.2% 15.6% 20.3% 28.1% 18.8% 

4. Facebook is easier to use than 

Discussion Board. 

7.8% 20.3% 20.3% 25.0% 26.6% 

5. I need more time to experiment with 

Facebook before I consider using it for 

educational purposes. 

6.3% 32.8% 10.9% 23.4% 26.5% 

6. I have no trouble figuring out how to use 

the features available on Facebook. 

1.6% 12.5% 12.5% 35.9% 37.5% 

7. When I run into a technical problem 

when using Facebook, I can usually figure 

it out. 

1.6% 1.6% 23.4% 43.8% 29.7% 

8. Generally, it is difficult for me to learn 

how to use sites such as Facebook. 

-- 7.8% 4.7% 37.5% 50.0% 

9. I am aware of at least one University 

course that is using Facebook for support. 

4.7% 15.6% 15.6% 25.0% 39.1% 
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Results indicate that 45.3% of academics reported that they have not used Facebook 

for any educational purposes (Item 1, SD + D), while 53.2% of academics indicated that they 

had (Item 1, A + SA). Additionally, 87.5% of academics either agreed or strongly agreed that 

they find Facebook difficult to learn to use (Item 8), and 49.9% agreed or strongly agreed that 

they need more time to experiment with Facebook before considering using it for educational 

purposes (Item 5).  

In addition, 64.1% of academics indicated they were aware of at least 1 University 

course using Facebook for support (Item 9, SA + A). Only 28.1% of academics disagreed or 

strongly disagreed with the statement that Facebook is easier to use than the Discussion 

Board (Item 4), compared to 51.6% of academics who either agreed or strongly agreed. 

Collectively, the data suggest that the majority of academics are using Facebook for 

educational purposes and that they are aware that Facebook is used to support coursework. 

However, a large percentage of academics also reported that they need more time to 

experiment with Facebook before they use it for education purposes, and that they find 

Discussion Board easier to use. This suggests that it is possible that their Facebook Self-

efficacy could be impacting upon their Facebook use. Consequently, it might be expected 

that, if more academics are familiar with Discussion Board over Facebook, they would need 

more time to learn Facebook features in order to become more familiar with Facebook, and to 

become more comfortable in using it for educational purposes. 

  

4.4.2 Student Facebook usage 

The data collation of individual responses by students to each of the 9 statements 

about Facebook usage items are presented in Table 4.8. This indicates students’ level of 

agreement, ranging from ‘Strongly Disagree’ to ‘Strongly Agree’, to each of the statements 

about Facebook usage.  

In comparison to the academic responses, many students (76.4%) indicated that they 

had used Facebook for educational purposes in the last 12 months. However, approximately 

one out of every five (20.3%) students reported they are not using Facebook for educational 

purposes. In addition, 76.4% of students indicated that they have used Facebook for 

educational uses in the last 12 months (Item 1, SA + A). Further, 65.4% of students agreed 

with Question 3 (SA +A), that they are willing to use Facebook for educational purposes. 

Moreover, 66.2% of students agreed that Facebook is easier to use than Discussion Board 
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(Item 4, SA + A). 

Table 4.8 Summary of Student Facebook Usage (n = 275) 

Statement Strongly 

Disagree 

Disagree Uncertain Agree Strongly 

Agree 

1. I have used Facebook for educational 

uses (e.g., connecting with my instructor 

and other students) in the last 12 months. 

9.1% 10.9% 3.6% 46.9% 29.5% 

2. I have used Facebook to support my 

coursework. 

12.0% 19.6% 15.3% 38.5% 14.5% 

3. I am willing to use Facebook for 

educational purposes. 

8.7% 11.6% 14.2% 44.7% 20.7% 

4. Facebook is easier to use than Discussion 

Board. 

9.1% 11.6% 13.1% 36.0% 30.2% 

5. I need more time to experiment with 

Facebook before I consider using it for 

educational purposes. 

23.3% 42.5% 12.7% 17.1% 4.4% 

6. I have no trouble figuring out how to use 

the features available on Facebook. 

4.0% 8.4% 6.5% 48.0% 33.1% 

7. When I run into a technical problem 

when using Facebook, I can usually figure it 

out. 

2.2% 4.7% 13.5% 49.8% 29.8% 

8. Generally, it is difficult for me to learn 

how to use sites such as Facebook. 

47.3% 37.8% 8.4% 4.7% 1.8% 

9. I am aware of at least one University 

course that is using Facebook for support. 

6.9% 10.2% 13.1% 40.7% 29.1% 

 

4.4.3 Academic responses for Facebook frequency of use 

Academic responses to each of the eight Facebook frequency of use items are 

presented in Table 4.9 indicating the percentage of academics’ level of agreement, ranging 

from ‘Very rarely (once a month or less)’ to ‘Very frequently (1-2 times a day) to each of the 

statements about Facebook frequency of use. 
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Table 4.9 Summary of Academic Facebook Frequency of Use (n = 64) 

Statements Very 

rarely 

(once a 

month or 

less) 

Rarely 

(2-3 

times a 

month) 

Occasionally 

(2-3 times a 

week) 

Frequently 

(1-2 times 

a day) 

Very 

frequently 

(more 

than 2 

times a 

day) 

1. How often do you use 

Facebook? 

21.9% -- 9.4% 34.4% 34.4% 

2. How often do you use 

Facebook for non-educational 

uses (e.g., connecting with 

friends, researching company 

products)? 

20.3% 3.1% 14.1% 35.9% 26.6% 

3. How often do you use 

Facebook as a research tool for 

your teaching? 

64.1% 21.9% 6.3% 6.3% 1.6% 

4. How often do you use 

Facebook to contact other 

academics? 

60.9% 14.1% 17.2% 3.1% 4.7% 

5. How often do you use social 

media (other than Facebook)? 

26.6% 15.6% 18.8% 25.0% 14.1% 

6. How often do you use social 

media (other than Facebook) for 

non-educational uses (e.g., 

connecting with friends, 

researching company products)? 

28.1% 14.1% 29.7% 14.1% 14.1% 

7. How often do you use social 

media (other than Facebook) as a 

research tool for your teaching? 

64.1% 12.5% 17.2% 1.6% 4.7% 

8. How often do you use social 

media (other than Facebook) to 

contact other academics? 

57.8% 21.9% 17.2% -- 3.1% 

 

When items relating to academic Facebook frequency of use were analysed, 68.8% of 

academics reported that they are frequent users of Facebook (Item 1, VF + F), however 

62.5% of academics reported that they use Facebook for non-educational purposes (Item 2, 

VF + F). This suggests that, while many academics are frequent Facebook users, they do not 

prefer to use it for educational purposes. In addition, 39.1% of academics also reported that 

they frequently use social media other than Facebook (Item 5, VF + F). An overview of other 
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social media usage was provided earlier in Table 4.4, which showed that, apart from 

Facebook, LinkedIn and Twitter appear to be amongst the top two other social media sites 

used by academics.  

 

4.4.4 Student responses for Facebook frequency of use 

Individual student responses to each of the eight Facebook frequency of use items are 

presented in Table 4.10 indicating the percentage of students’ level of agreement, ranging 

from ‘Very rarely (once a month or less)’ to ‘Very frequently (1-2 times a day)’ to each of the 

statements about Facebook frequency of use. The students reported similar Facebook 

frequency of use (Item 1, VF + F, 77.1%) as academics (68.8%). This is similarity was found 

for all other items, indicating that both academics and students are frequent Facebook users. 

However, slight differences can be observed for the type of use. Academics (Item 6, VF + F, 

62.5%) were found to be using Facebook more for non-educational purposes than students 

(46.5%) were. In addition, 42.5% of students use other forms of social media (Item 5, VF + 

F), as opposed to 39.1% of academics, with (14.4%) of students indicating they also use 

LinkedIn. An overview of other social media usage was provided earlier in Table 4.4, which 

clearly showed that Facebook was the main SNS used by students. Table 4.10 provides 

further specific insights into how often students use Facebook for various purposes. 

 

Table 4.10 Summary of Student Facebook Frequency of Use (n = 275) 

Statements Very 

rarely 

(once a 

month or 

less) 

Rarely (2-

3 times a 

month) 

Occasionally 

(2-3 times a 

week) 

Frequently 

(1-2 times 

a day) 

Very 

frequently 

(more than 

2 times a 

day) 

1. How often do you use 

Facebook? 

9.8% 2.2% 9.8% 24.7% 53.1% 

2. How often do you use 

Facebook for non-educational 

uses (e.g., connecting with 

friends, researching company 

products)? 

12.0% 4.0% 11.6% 24.0% 48.8% 

3. How often do you use 

Facebook as a research tool for 

your study? 

51.6% 19.6% 22.2% 5.8% .4% 

4. How often do you use 

Facebook to contact other 

26.9% 10.5% 28.0% 21.1% 13.1% 
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students in your course? 

5. How often do you use social 

media (other than Facebook)? 

27.3% 9.1% 20.0% 13.5% 29.8% 

6. How often do you use social 

media (other than Facebook) for 

non-educational uses (e.g., 

connecting with friends and 

peers, researching company 

products)? 

24.4% 11.3% 17.5% 16.7% 29.8% 

7. How often do you use social 

media (other than Facebook) as a 

research tool for your study? 

62.5% 17.5% 11.3% 5.8% 2.5% 

8. How often do you use social 

media (other than Facebook) to 

contact other students in your 

course? 

55.3% 12.0% 15.6% 10.5% 6.2% 

 

These findings highlight further the differences between student and academic 

frequency of Facebook usage with regards to educational use. The data indicate that students 

are more frequent users of Facebook for educational purposes. However, as academics are 

frequent users of Facebook for non-educational purposes, this suggests that perhaps there 

might be a need for training of academics on how to use Facebook for educational purposes. 

This is supported further in the qualitative analysis, as presented in Table 4.25, that this might 

be contributing toward academics’ unwillingness to use Facebook in education.  

 

4.4.5 Academic perceptions about the benefits of Facebook 

Academic responses to each of the seven statements about the benefits of Facebook 

are presented in Table 4.11 indicating the percentage of academics’ level of agreement, 

ranging from ‘Strongly Disagree’ to ‘Strongly Agree’ to each of those statements.  

 

Table 4.11 Summary of Academic Facebook Benefits (n = 64) 

Statement Strongly 

Disagree 

Disagree Uncertain Agree Strongly 

Agree 

1. Facebook presents many benefits when 

used for learning. 

7.8% 18.8% 31.3% 29.7 12.5% 

2. Facebook presents many benefits when 

used for teaching. 

7.8% 18.8% 37.5% 23.4% 12.5% 



 51 

3. Facebook offers a more convenient way 

for academics to communicate with students 

than L@G Discussion Board. 

20.3% 25.0% 15.6% 18.8% 20.3% 

4. Facebook offers a more convenient way 

for academics to communicate with each 

other. 

23.4% 32.8% 26.6% 10.9% 6.3% 

5. Using Facebook can have a positive 

impact on my teaching experience. 

14.1% 14.1% 32.8% 26.6% 12.5% 

6. Students and academics can learn more 

about each other using Facebook than 

Discussion Board. 

10.9% 14.1% 23.4% 40.6% 10.9% 

7. Overall, Facebook is more beneficial to 

me than Discussion Board. 

18.8% 31.3% 17.2% 14.1% 18.8% 

 

As shown in Table 4.11, 42.2% of academics indicated that they believe Facebook 

presents many benefits for learning (Item 1, SA + A), and, furthermore, 35.8% indicated that 

they believe Facebook is beneficial when used for teaching (Item 2, SA + A). This is 

consistent with the response for item 5 (SA + A), where 39.1% of academics reported that 

using Facebook can have a positive experience on their teaching. However, 45.3% of 

academics also reported that they do not feel that Facebook is a more convenient way of 

academics to communicate with students than Discussion Board (Item 3, SD + D), with 

56.2% of academics also reporting that they do not believe Facebook offers a more 

convenient way for academics to communicate with each other (Item 4, SD + D).  Academics 

were almost evenly divided in their level of agreement that students and academics can learn 

more about each other using Facebook and Discussion Board, with 51.5% agreeing. 

Similarly, academics were almost evenly divided in their belief that, overall, Facebook is 

more beneficial than Discussion Board (Item 7, SD + D), with 50.1% of academics agreeing 

with the relevant statement.  

 

4.4.6 Student perceptions about the benefits of Facebook 

Student responses to each of the seven statements about the benefits of Facebook are 

presented in Table 4.12, indicating the percentage of students’ level of agreement, ranging 

from ‘Strongly Disagree’ to ‘Strongly Agree’ to each of those statements. 

Approximately three out of every five students (64%) agreed that there are many 

benefits when Facebook is used for learning (Item 1, SA + A), while approximately one out 
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of every two students (48.3%) of students indicated Facebook presents many benefits for 

teaching (Item 2, SA + A). This indicates that more students have a higher endorsement of 

the benefits of Facebook for learning than expressed by academics, with a 22.6% difference 

between the two groups. A similar difference (23%) was observed in relation to perceptions 

about the benefits for teaching, where 58.3% of students and 35.9% of academics agreeing.  

Students also indicated that Facebook made it easier to communicate with academics than the 

Discussion Board (Item 3, SA + A) with 62.2% agreeing. In contrast, 45.3% of academics 

disagreed that Facebook was an easy way to communicate with students. Additionally, 83.6% 

of students found Facebook assists with connecting with fellow students (Item 4, SA + A), 

however only 17.2% of academics indicated Facebook assists them to communicate with 

other academics. Furthermore, 61.9% of students said that Facebook can have positive impact 

on their learning (Item 5, SA + A), compared to 39.1% of academics who stated that 

Facebook has benefits for their teaching. Collectively, these results reflect that, overall, 

students see much benefit in using Facebook for educational purposes. This is interesting to 

note, considering that the majority of academics reported that they use Facebook, however 

this was more for private use, rather than for educational purposes. This highlighted that a 

divide between academic and student perceptions is evident. 

 

Table 4.12 Summary of Student Facebook Benefits (n = 275) 

Statement Strongly 

Disagree 

Disagree Uncertain Agree Strongly 

Agree 

1. Facebook presents many benefits 

when used for learning. 

5.8% 10.9% 19.3% 48.0% 16.0% 

2. Facebook presents many benefits 

when used for teaching. 

5.8% 14.9% 30.9% 37.8% 10.5% 

3. Facebook offers a more convenient 

way for students to communicate with 

academics than L@G Discussion Board. 

8.7% 14.2% 14.9% 32.0% 30.2% 

4. Facebook offers a more convenient 

way for students to communicate with 

each other. 

2.9% 5.5% 8.0% 40.0% 43.6% 

5. Using Facebook can have a positive 

impact on my learning experience. 

6.9% 9.1% 22.2% 41.5% 20.4% 

6. Students and academics can learn 

more about each other using Facebook 

than Discussion Board. 

7.3% 9.8% 21.1% 37.5% 24.4% 
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7. Overall, Facebook is more beneficial 

to me than Discussion Board. 

12.0% 12.4% 19.6% 29.5% 26.5% 

 

4.4.7 Academic perceptions about the concerns of Facebook 

Academic responses to each of the 7 Facebook concerns items are presented in Table 

4.13, indicating the percentage of academics’ level of agreement, ranging from ‘Strongly 

Disagree’ to ‘Strongly Agree’ to each of the statements about Facebook concerns. 

 

Table 4.13 Summary of Academic Facebook Concerns (n = 64) 

Statements Strongly 

Disagree 

Disagree Uncertain Agree Strongly 

Agree 

1. Facebook presents many 

concerns when used for learning. 

6.3% 18.8% 12.5% 46.9% 15.6% 

2. Facebook presents many 

concerns when used for teaching. 

1.6% 17.2% 17.2% 46.9% 17.2% 

3. Using Facebook for 

instructional purposes is an 

invasion of my individual privacy 

7.8% 34.4% 18.8% 18.8% 20.3% 

4. Posting coursework on 

Facebook is too public a forum for 

educational purposes. 

7.8% 17.2% 18.8% 35.9% 20.3% 

5. When it comes to learning, I am 

concerned that my students may 

not benefit much from Facebook, 

as they can from face-to-face 

communication. 

3.1% 18.8% 18.8% 34.4% 25.0% 

6. Facebook is too impersonal. 12.5% 43.8% 34.4% 6.3% 3.1% 

7. I feel that Facebook is an 

appropriate learning tool. 

7.8% 20.3% 37.5% 18.8% 15.6% 

 

When items regarding Facebook concerns were analysed, 62.5% of academics 

reported that they hold concerns regarding Facebook when used for learning (Item 1, SA + 

A). In addition, 64.1% of academics reported they also feel the same about Facebook when 

used for teaching (Item 2, SA + A). An additional 56.2% of academics also reported they feel 

that Facebook is too public a forum for educational purposes (Item 4, SA + A), while only 
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34.4% indicated that Facebook is an appropriate learning tool (Item 7, SA + A). Therefore, it 

can be concluded that the main concerns academics hold towards Facebook use for learning 

and teaching related to privacy and confidentiality, as they considered Facebook to be too 

public a forum if used for educational purposes. 

 

4.4.8 Student Perceptions about the Concerns of Facebook 

Student responses to each of the 7 Facebook concerns items are presented in Table 

4.14, indicating the percentage of students’ level of agreement, ranging from ‘Strongly 

Disagree’ to ‘Strongly Agree’ to each of the statements about Facebook concerns. 

 

Table 4.14 Summary of and Student Facebook Concerns (n = 275)  

Statements Strongly 

Disagree 

Disagree Uncertain Agree Strongly 

Agree 

1. Facebook presents many concerns 

when used for learning. 

5.8% 32.0% 20.4% 30.2% 7.3% 

2. Facebook presents many concerns 

when used for teaching. 

5.1% 30.2% 28.0% 28.4% 8.4% 

3. Using Facebook for instructional 

purposes is an invasion of my individual 

privacy 

15.3% 34.9% 20.4% 20.7% 8.7% 

4. Posting coursework on Facebook is 

too public a forum for educational 

purposes. 

12.7% 28.4% 16.0% 26.9% 16.0% 

5. When it comes to learning, I am 

concerned that I may not benefit much 

from Facebook, as they can from face-to-

face communication. 

6.2% 16.7% 19.3% 32.4% 25.5% 

6. Facebook is too impersonal. 12.0% 33.5% 30.5% 16.4% 7.6% 

7. I feel that Facebook is an appropriate 

learning tool. 

12.0% 16.4% 25.1% 35.3% 11.3% 

 

Examining the student responses, 37.5% students indicated that Facebook presents 

some concerns when used for learning (Item 1, SA + A), which was lower than that of the 

academics (62.5%). Additionally, the number of students (36.8%, Item 2, SA + A) reported 

that Facebook presents concerns when used for teaching. This is significantly lower than 

academic reports, which was higher by 27.3%. Apart from these concerns regarding learning 
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and teaching, it appears that mainly students agree that Facebook is an appropriate learning 

tool (Item 7, SA + A, 46.6%). However, the large number of undecided students (25.1%) and 

academics (37.55%) indicated that they might have doubts, which could relate to their level 

of Facebook Self-efficacy and privacy concerns.  

 

4.4.9 Facebook Self-efficacy 

Three items from the Facebook Usage scale specifically related to Facebook Self-

efficacy (Items 6, 7, 8), and were combined into a Facebook Self-efficacy scale for analysis 

(see Table 4.5). Despite the initial difficulties with Facebook noted above, 73.4% of 

academics indicated they have no difficulty figuring out features (Item 6, SA + A), and, 

73.5% of academics indicated that, when technical problems do arise, they can figure out 

how to resolve them (Item 7, SA + A) compared to only 3.2% disagreeing or strongly 

disagreeing. However, 87.5% of academics said that they find learning new features difficult 

(Item 8, SA + A). This indicates that academics’ Facebook Self-efficacy (Mean = 4.08) is 

generally high. However, it was somewhat lower in relation to learning new features (Mean = 

3.95) and this is supported by the qualitative analysis where participants indicated they 

require Facebook training (see Table 4.25). 

By comparison, 81.1% of students (Item 6) indicated that they have no trouble using 

Facebook, which is slightly higher than that reported by academics. In addition, when 

technical problems do arise, 78.8% of students (Item 7) agreed that they can work out the 

problem. This is similar to academics, suggesting that both groups can resolve any technical 

issues.  In contrast with the academics, 85.1% of students disagreed (Item 8) with the 

statement that they have difficulty using sites such as Facebook, while 87.5% of academics 

agreed that they have difficulty in using sites such as Facebook. This indicates that they 

might need more training and support regarding familiarisation of SNS, such as Facebook. 

Thus, this further indicates that, while academics might have high General Self-efficacy 

(Mean = 4.13), their Facebook Self-efficacy is significantly lower (Mean = 3.21). As such, 

these findings indicate that, while General Self-efficacy might be high in some individuals, 

when it comes to a specific functionality, their Self-efficacy might decrease. This further 

suggests the need for training, which familiarises them with the functionality, and increases 

their confidence with the functionality.  

 

4.5 Academic and student Discussion Board usage, benefits and concerns 

This section presents data analysis regarding items designed to investigate academic 
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and student Discussion Board usage, benefits, concerns, frequency of use and Discussion 

Board Self-efficacy results are presented and compared using tables, containing percentages 

for each individual item. 

 

4.5.1 Discussion Board academic use 

Academic responses to each of the nine Discussion Board concerns items are 

presented in Table 4.15, indicating the percentage of academics’ level of agreement, ranging 

from ‘Strongly Disagree’ to ‘Strongly Agree’ to each of the statements about Discussion 

Board use. 

 

Table 4.15 Summary of Academic Discussion Board Use (n = 64) 

Statements Strongly 

Disagree 

Disagree Uncertain Agree Strongly 

Agree 

1. I have used Discussion Board for 

personal, non-educational uses (e.g., 

connecting with friends) in the last 

12 months. 

59.4% 17.2% 1.6% 12.5% 6.3% 

2. I have used Discussion Board to 

support my teaching. 

14.1% 6.3% -- 51.6% 25.0% 

3. I am willing to use Discussion 

Board for educational purposes. 

4.7% 4.7% 12.5% 45.3% 29.7% 

4. Discussion Board is easier to use 

than Facebook. 

18.8% 31.3% 21.9% 15.6% 9.4% 

5. I need more time to experiment 

with Discussion Board before I 

consider using it for educational 

purposes. 

37.5% 34.4% 12.5% 10.9% 1.6% 

6. I have no trouble figuring out 

how to use the features available on 

Discussion Board. 

4.7% 14.1% 14.1% 42.2% 21.9% 

7. When I run into a technical 

problem when using Discussion 

Board, I can usually figure it out. 

-- 7.8% 15.6% 50.0% 23.4% 

8. Generally, it is difficult for me to 

learn how to use sites such as 

Discussion Board. 

37.5% 39.1% 12.5% 6.3% 1.6% 

9. I am aware of at least one 

university course that is using 

Discussion Board for support. 

1.6% 6.3% 7.8% 29.7% 51.6% 
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When academic Discussion Board usage was analysed, 76.7% participants reported 

that they use Discussion Board to support their teaching (Item 2, SA + A), while 75% of 

participants reported that they are willing to use Discussion Board for educational purposes 

(Item 3, SA + A). In addition, 34.4% academics reported that the Discussion Board is easier 

to use than Facebook (Item 4, SA + A), with many academics (50.1%) indicating that they 

believe Facebook to be easier to use than Discussion Board. However, despite this finding 

that academics tend to find Facebook easier to use than Discussion Board, when all items 

were analysed and compared, it was found that academics still prefer to use Discussion Board 

over Facebook for educational purposes. This preference could once again be linked to 

academic Discussion Board Self-efficacy, and the fact that academics might simply be more 

used to Discussion Board than Facebook. As such, they might hold a higher preference for 

Discussion Board over Facebook when used for educational purposes.  

 

4.5.2 Discussion Board student use 

Student responses to each of the nine Discussion Board concerns items are presented 

in Table 4.16, indicating the percentage of students’ level of agreement, ranging from 

‘Strongly Disagree’ to ‘Strongly Agree’ to each of the statements about Discussion Board 

use. 

 Students indicated that they have used the Discussion Board to support their coursework 

62.9% (Item 2, SA + A), in addition to indicating that they are willing to use Discussion 

Board for educational purposes 71.6% (Item 3, SA + A). However, very much like the 

response, 50.2% of students disagreed with the statement that the Discussion Board is easier 

to use than Facebook (Item 4, SD + D). This indicates that improvements may be necessary 

for the Discussion Board ease of use.  

 

4.5.3 Discussion Board academic frequency of use 

Academic responses to each of the four Discussion Board frequency of use items are 

presented in Table 4.17, indicating the percentage of academics’ level of agreement, ranging 

from ‘Very rarely (once a month or less)’ to ‘Very frequently (1-2 times a day) to each of the 

statements about Discussion Board frequency of use. 
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Table 4.16 Summary of Student Discussion Board Use (n = 275) 

Statements Strongly 

Disagree 

Disagree Uncertain Agree Strongly 

Agree 

1. I have used Discussion Board for 

personal, non-educational uses (e.g., 

connecting with friends and peers) 

in the last 12 months. 

47.3% 25.5% 5.1% 10.2% 4.7% 

2. I have used Discussion Board to 

support my coursework. 

12.4% 9.5% 8.0% 46.2% 16.7% 

3. I am willing to use Discussion 

Board for educational purposes. 

3.6% 5.8% 11.6% 50.5% 21.1% 

4. Discussion Board is easier to use 

than Facebook. 

22.2% 28.0% 25.1% 11.6% 5.8% 

5. I need more time to experiment 

with Discussion Board before I 

consider using it for educational 

purposes. 

12.7% 35.6% 18.2% 21.8% 4.4% 

6. I have no trouble figuring out 

how to use the features available on 

Discussion Board. 

4.4% 12.7% 20.7% 42.9% 12.0% 

7. When I run into a technical 

problem when using Discussion 

Board, I can usually figure it out. 

6.2% 15.6% 24.7% 36.4% 9.8% 

8. Generally, it is difficult for me to 

learn how to use sites such as 

Discussion Board. 

17.8% 41.5% 19.3% 12.4% 1.8% 

9. I am aware of at least one 

university course that is using 

Discussion Board for support. 

3.6% 5.5% 15.6% 8.9% 29.1% 

 

Table 4.17 Summary of Academic Discussion Board Frequency of Use (n = 46) 

Statements Very 

rarely 

(once a 

month or 

less) 

Rarely 

(2-3 

times a 

month) 

Occasionally 

(2-3 times a 

week) 

Frequently 

(1-2 times 

a day) 

Very 

frequently 

(more 

than 2 

times a 

day) 
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1. How often do you use 

Discussion Board? 

32.8% 17.2% 34.4% 10.9% 1.6% 

2. How often do you use 

Discussion Board for non-

educational uses (e.g., connecting 

with friends, researching 

company products)? 

92.2% 1.6% 3.1% -- -- 

3. How often do you use 

Discussion Board as a tool to 

assist you in your teaching? 

34.4% 15.6% 31.3% 12.5% 3.1% 

4. How often do you use 

Discussion Board for your 

teaching? 

40.6% 12.5% 29.7% 9.4% 4.7% 

 

When items relating to academic Discussion Board frequency of use were analysed, 

only 12.5% of academics reported that they are frequent users (Item 1, VF + F), while only 

15.6% of academics reported that they use Discussion Board frequently as a tool assist them 

in their teaching (Item 3, VF + F). In addition, only 14.1% reported that they use Discussion 

Board for their teaching (Item 4, VF + F). This suggests that not only are the academics not 

frequent users of Discussion Board, but they also do not use it to support their teaching.  

 

4.5.4 Discussion Board student frequency of use 

 Student responses to each of the four Discussion Board frequency of use items are 

presented in Table 4.18, indicating the percentage of student level of agreement, ranging from 

‘Very rarely (once a month or less)’ to ‘Very frequently (1-2 times a day) to each of the 

statements about Discussion Board frequency of use. 

 

Table 4.18 Summary of Student Discussion Board Frequency of Use (n = 275) 

Statements – Discussion 

Board Frequency of Use 

Very 

rarely 

(once a 

month or 

less) 

Rarely 

(2-3 

times a 

month) 

Occasionally 

(2-3 times a 

week) 

Frequently 

(1-2 times 

a day) 

Very 

frequently 

(more 

than 2 

times a 

day) 

1. How often do you use 

Discussion Board? 

41.5% 16.0% 24.7% 9.5% 1.1% 

2. How often do you use 

Discussion Board for non-

educational uses (e.g., 

connecting with friends and 

81.2% 5.1% 4.0% 2.2% .4% 
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peers)? 

3. How often do you use 

Discussion Board as a research 

tool for your study? 

45.5% 20.4% 17.8% 8.4% .7% 

4. How often do you use 

Discussion Board for your 

study? 

37.8% 19.3% 22.9% 11.6% 1.1% 

Note: As Discussion Board is not a form of Social Media, this section did not include additional social media items (as in the Facebook 

frequency of use section) for Discussion Board frequency of use.  

The students reported even less Discussion Board frequency of use (Item 1, VF + F) 

than academics (10.6%). This similarity and slight differences were found for all other items, 

indicating that both academics and students are not frequent Discussion Board users, and that 

academics’ Discussion Board use overall is slightly higher than that for students. In addition, 

when compared to Student Facebook frequency of use, significant differences are revealed 

between Facebook and Discussion Board frequency of use, with students revealing 

significantly higher frequency of use for all items for Facebook than for Discussion Board. 

This is especially is evident for Item 1, where the difference between the usage for both 

platforms is higher by 67.2% for Facebook than for Discussion Board. This indicates that, 

despite the various benefits and concerns listed for both platforms, 77.8% of students are 

frequent users of Facebook, as opposed to 10.6% being frequent Discussion Board users.  

 

4.5.5 Discussion Board academic Benefits 

Academic responses to each of the nine Discussion Board benefits items are presented 

in Table 4.19 indicating the percentage of academics’ level of agreement, ranging from 

‘Strongly Disagree’ to ‘Strongly Agree’ to each of the statements about Discussion Board 

benefits. The analysis of Academic Discussion Board Benefits items revealed that 62.5% of 

academics indicated that they believe Discussion Board presents many benefits for learning 

(Item 1, SA + A). In addition, 60.9% of academics reported that Discussion Board presents 

many benefits when used for teaching (Item 2, SA + A). When compared to the same 

questions regarding Facebook benefits, these findings suggest a significant higher proportion 

of academics find that Discussion Board is more beneficial for learning and teaching than 

Facebook.  

In addition, these findings are consistent with analysis of Item 5 (SA + A), where 

59.3% participants reported that using Discussion Board can have positive experience on 
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their teaching. This again is considerably higher than results presented for the same question, 

investigating Facebook Benefits, where 39.1% of academics reported Facebook as having a 

positive experience on their teaching. This suggests that academics find Discussion Board 

more beneficial than Facebook, when used for learning and teaching purposes. However, 

while academics reported that Discussion Board is more beneficial for learning and teaching, 

and that it can have a positive experience on their teaching, only 31.0% reported that 

Discussion Board offers a more convenient way for academics to communicate with students 

(Item 3, SA + A). 

 

Table 4.19 Summary of Academic Discussion Board Benefits (n = 64) 

Statements – Discussion Board 

Benefits 

Strongly 

Disagree 

Disagree Uncertain Agree Strongly 

Agree 

1. Discussion Board presents many 

benefits when used for learning. 

3.1% 7.8% 23.4% 51.6% 10.9% 

2. Discussion Board presents many 

benefits when used for teaching. 

1.6% 9.4% 25.0% 48.4% 12.5% 

3. Discussion Board offers a more 

convenient way for academics to 

communicate with students than 

Facebook. 

14.1% 20.3% 31.3% 21.9% 9.4% 

4. Discussion Board offers a more 

convenient way for academics to 

communicate with each other. 

23.4% 39.1% 26.6% 6.3% 1.6% 

5. Using Discussion Board can have a 

positive impact on my teaching 

experience. 

1.6% 7.8% 28.1% 48.4% 10.9% 

6. Students and academics can learn 

more about each other using Discussion 

Board than from Facebook. 

15.6% 40.6% 28.1% 12.5% -- 

7. Overall, Discussion Board is more 

beneficial to me than Facebook. 

12.5% 18.8% 18.8% 37.5% 9.4% 

 

In addition, 62.5 % of academics reported that Discussion Board is not a more 

convenient way for academics to communicate with each other (Item 4, SD + D). This was 

even higher than for the same question investigating Facebook, where 56.2% of academics 

reported that Facebook is not a more convenient way for academics to communicate with 

each other. These findings are consistent with those of Item 6, where 56.2% (SD + D) of 
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academics expressed that they disagree with the statement that students and academics can 

learn more about each other from Discussion Board that from Facebook. In addition, 31.3% 

of academics reported that they disagree with the statement that Discussion Board is more 

beneficial to them than Facebook (Item 7, SD + D). When compared to the same question 

regarding Facebook, where 50.1% of academics expressed that Facebook is not more 

beneficial to them than Discussion Board. This suggests that academics prefer Discussion 

Board over Facebook and do find it more beneficial than Facebook.   

 

4.5.6 Discussion Board student benefits 

Student responses to each of the nine Discussion Board benefits items are presented in 

Table 4.20, indicating the percentage of students’ level of agreement, ranging from ‘Strongly 

Disagree’ to ‘Strongly Agree’ to each of the statements about Discussion Board benefits. 

The percentage of students who reported that Discussion Board presents many benefits when 

used for learning was 64.4% (Item 1, SA + A). This was a similar finding for Item 2, where 

62.5% of students agreed (SA + A) that Discussion Board presents many benefits for 

teaching. These findings are also very similar to that of the academics. In addition, when 

compared to the same items for Facebook, there were no differences between the two 

platforms for learning.  

However, there was a small difference for teaching (14.2%) suggesting that more 

students find Facebook to be more beneficial than Discussion Board when used for teaching. 

In addition, 63.2% of students believe that Discussion Board can have a positive impact on 

learning (Item 5, SA + A) while only 28.4% indicated that they find Discussion Board is 

more beneficial than Facebook (Item 7, SA + A). This suggests that while they accept both, 

they see more benefit in Facebook. 

 

Table 4.20 Summary of Student Discussion Board Benefits (n = 275) 

Statements – Discussion Board 

Benefits 

Strongly 

Disagree 

Disagree Uncertain Agree Strongly 

Agree 

1. Discussion Board presents many 

benefits when used for learning. 

1.5% 6.2% 21.1% 47.3% 17.1% 

2. Discussion Board presents many 

benefits when used for teaching. 

1.5% 5.8% 22.9% 46.9% 15.6% 

3. Discussion Board offers a more 

convenient way for academics to 

communicate with academics than 

11.3% 22.5% 24.0% 23.6% 11.3% 
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Facebook. 

4. Discussion Board offers a more 

convenient way for academics to 

communicate with each other. 

15.6% 27.3% 23.3% 19.3% 7.3% 

5. Using Discussion Board can have a 

positive impact on my learning 

experience. 

2.2% 6.9% 20.4% 48.7% 14.5% 

6. Students and academics can learn 

more about each other using Discussion 

Board than from Facebook. 

13.5% 26.9% 31.6% 15.3% 5.5% 

7. Overall, Discussion Board is more 

beneficial to me than Facebook. 

17.8% 23.6% 22.9% 14.2% 14.2% 

 

4.5.7 Discussion Board academic concerns  

Academic responses to each of the nine Discussion Board concerns items are 

presented in Table 4.21. The responses indicate the percentage of academics’ level of 

agreement, ranging from ‘Strongly Disagree’ to ‘Strongly Agree’ to each of the statements 

about Discussion Board concerns. 

 

Table 4.21 Summary of Academic Discussion Board Concerns (n = 46) 

Statements – Discussion Board 

Concerns 

Strongly 

Disagree 

Disagree Uncertain Agree Strongly 

Agree 

1. Discussion Board presents many 

concerns when used for learning. 

12.5% 40.6% 21.9% 21.9% -- 

2. Discussion Board presents many 

concerns when used for teaching. 

10.9% 42.2% 23.4% 20.3% -- 

3. Using Discussion Board for 

instructional purposes is an invasion of 

my individual privacy. 

45.3% 39.1% 9.4% 3.1% -- 

4. Posting coursework on Discussion 

Board is too public a forum for 

educational purposes. 

50.0% 35.9% 9.4% 1.6% -- 

5. When it comes to teaching, I am 

concerned that my students may not 

benefit much from Discussion Board, as 

they can from face-to-face 

communication. 

4.7% 18.8% 17.2% 42.2% 14.1% 

6. Discussion Board is too impersonal. 4.7% 25.0% 29.7% 35.9% 1.6% 
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7. I feel that Discussion Board is an 

appropriate learning tool. 

15.6% 46.9% 25.0% 7.8% 1.6% 

 

An analysis of questions regarding academics’ Discussion Board concerns, revealed 

that majority of academics disagree with statements that Discussion Board presents many 

benefits when used for learning (53.1%) and teaching (53.1%) (Items 1 and 2). This is very 

different to the same questions regarding academic Facebook concerns, where academics 

reported high level of concerns regarding Facebook use for learning and teaching.  

In addition, 84.4% of academics reported that they hold no concerns regarding 

Discussion Board use for instructional purposes (Item 3, SD + D), while 85.9% of academics 

also reported that they do not believe Discussion Board to be a too public a forum for 

educational purposes (Item 4, SD + D). Again, this being significantly different to the 

responses provided regarding Facebook, where 56.2% of academics reported they believe 

that Facebook is too public a forum for educational purposes. However, despite support for 

Discussion Board, 62.5% of academics disagreed that Discussion Board is an appropriate 

learning tool (Item 7, SD + D). This suggests that support for Discussion Board with regards 

to its use for learning is significantly higher than that for Facebook, where only 34.4% of 

academics indicated that Facebook is an appropriate learning tool.  

 

4.5.8 Discussion Board student concerns  

Student responses to each of the nine Discussion Board concerns items are presented 

in Table 4.22, indicating the percentage of students’ level of agreement, ranging from 

‘Strongly Disagree’ to ‘Strongly Agree’ to each of the statements about Discussion Board 

concerns. The analysis of student Discussion Board concerns revealed that the majority of 

students do not feel that Discussion Board presents many concerns when used for learning 

(50.2%) and teaching (52.3%) (Items 1 and 2, SD + D). These findings do not significantly 

differ to those of the academics, where academics also expressed that they do not hold 

concerns regarding Discussion Board use for learning and teaching purposes.  

However, when the same items are compared to student Facebook concerns, it 

becomes evident that while the difference between student Facebook and Discussion Board 

concerns regarding learning and teaching is not great, students still hold greater concerns for 

Facebook than for the Discussion Board. This is further explained by the analysis of Item 3 

(SD + D), where 85.9% of students and 84.4% of academics indicated they disagree with the 
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statement that using Discussion Board for educational purposes is an invasion of their 

individual privacy.  

 

 

Table 4.22 Summary of Student Discussion Board Concerns (n = 275) 

Statements – Discussion Board 

Concerns 

Strongly 

Disagree 

Disagree Uncertain Agree Strongly 

Agree 

1. Discussion Board presents many 

concerns when used for learning. 

13.5% 36.7% 27.3% 13.1% 2.2% 

2. Discussion Board presents many 

concerns when used for teaching. 

13.8% 38.5% 28.7% 10.2% 1.5% 

3. Using Discussion Board for 

instructional purposes is an invasion of 

my individual privacy. 

38.9% 40.4% 10.5% 2.2% .7% 

4. Posting coursework on Discussion 

Board is too public a forum for 

educational purposes. 

40.4% 37.5% 10.2% 3.6% 1.1% 

5. When it comes to learning, I am 

concerned that I may not benefit much 

from Discussion Board, as I can from 

face-to-face communication. 

7.3% 18.2% 22.2% 33.1% 12.0% 

6. Discussion Board is too impersonal. 13.5% 29.5% 28.4% 16.7% 4.7% 

7. I feel that Discussion Board is an 

appropriate learning tool. 

4.0% 6.9% 22.2% 41.8% 17.8% 

  

However, these findings regarding Discussion Board for instructional purposes as 

being an invasion of individual privacy, significantly differed from those regarding 

Facebook, where 50.2% of students and 42.2% of academics disagreed with the statement 

that using Facebook for educational purposes is an invasion of their individual privacy. This 

indicates that, while both students and academics perceive greater privacy concerns for 

Facebook than Discussion Board, students have fewer concerns toward Facebook privacy 

than academics have.  

 

4.5.9 Discussion Board academic and student Self-efficacy 

Three of the items in the Usage scale specifically related to Discussion Board Self-

efficacy. A composite scale was produced for later analysis and comparison to Facebook 
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Self-efficacy. However, individual analysis of the items showed that many academics 

(64.1%) said that they have no trouble figuring out how to use the features of the Discussion 

Board (Item 6, SA + A), which contrasts with their confidence with Facebook features. When 

academics did encounter technical issues, the majority of academics (73.4%) said that they 

can figure it out (Item 7, SA + A) which is similar to that reported earlier for this item with 

Facebook. Additionally, the majority of academics (76.6%) disagreed with the statement that 

it is difficult to use the Discussion Board (Item 8, SD + D), which is contrary to that reported 

earlier with Facebook. This suggests that the academic Facebook Self-efficacy is lower than 

for Discussion Board Self-efficacy. However, while academics found Discussion Board easy 

to use, 50.1% of academics disagreed with the statement that Discussion Board is easier to 

use than Facebook (Item 4, SD + D), suggesting that they still find Facebook to be easier to 

use.  

Regarding the student sample, 54.9% of students agreed that they have no trouble 

figuring out how to use the features available on Discussion Board (Item 6, SA + A). While 

not a big difference is found when compared to the same question in the academic survey, 

there was still a small difference (6.2%), suggesting that students have slightly lower Self-

efficacy when it comes to Discussion Board. In addition, 45.4% of students indicated that 

when they run into a technical problem, they can figure it out (Item 7, SA + A). When this 

same item is compared with the academic response, students reported significantly lower 

Discussion Board Self-efficacy than academics in relation to technical problems for 

Discussion Board (28%). These findings suggest that Discussion Board Self-efficacy is lower 

in students than academics.  

 

4.6 Comparisons between Facebook and Discussion Board for academic uses, benefits, 

concerns and frequency of use  

In addition to analysis of individual questions, further quantitative analysis was 

performed for each of the individual Facebook and Discussion Board scales. This allowed for 

a deeper level of analysis, to examine if there were general trends in the data. These are 

reported for academic and student samples separately, and then comparisons were made 

between these 2 groups. 

 

4.6.1 Academics 

A comparison was made between academic Facebook and Discussion Board Usage, 

finding no statistically significant difference between the two mediums t (61) = .02, p = .981, 
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d = .00. There was also no difference in perceived benefits for academics t (61) = .53, p = 

.598, d = .12. However, when academic concerns regarding Facebook and Discussion Board 

were compared, a statistically significant difference between the two formats was discovered 

t (61) = 5.63, p < .001, d = 1.09, which is a large effect size. Academics reported more 

concerns over Facebook than the Discussion Board. The same was discovered when 

academic Facebook and Discussion Board frequency of use was compared, with no 

statistically significant difference found t (61) = .49, p = .623, d = .09. 

 

4.6.2 Students 

A comparison was made between Facebook and Discussion Board Usage for the 

student sample, a statistically significant difference was also found t (254) = 8.61, p < .001, d 

= .85, which is a large effect size. Here, students also reported greater Facebook usage than 

Discussion Board. Students also saw dramatically different benefits between Facebook and 

Discussion Board, with a statistically significant difference t (255) = 3.80, p < .001, d = .42, 

which is a small to medium effect size. Students saw more benefits when using Facebook 

than Discussion Board. Additionally, they also reported greater concerns over using 

Facebook than for the Discussion Board t (254) = 10.52, p < .001, d = .89, which is a large 

effect size.  

Another difference between academics and students was for Self-efficacy reports for 

the two mediums. When Facebook and Discussion Board Self-efficacy was compared for 

students, there was a statistically significant difference t (254) = 9.44, p < .001, d = .78, 

which is a large effect size. This indicated that students reported greater Self-efficacy for 

Facebook than for Discussion Board. Additionally, a comparison made between Facebook 

and Discussion Board frequency of use. There was a statistically significant difference in 

frequency of use between the two mediums t (254) = 12.59, p < .001, d = 1.10. This was an 

extremely large effect size, with higher Facebook frequency of use than Discussion Board.  

 

4.6.3 Combined sample and comparison between academics and students 

An investigation into differences between academic and student samples was made 

for Facebook (see Figure 4.1) and Discussion Board (see Figure 4.2) separately. This allowed 

for a deeper level of analysis to examine differences in attitudes and patterns of usage. 
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4.7 Facebook  

 

 

 

Figure 4.1. Histogram Representing Distribution of Mean Comparison between Academics 

and Students Regarding Facebook Benefits, Concerns, Usage, Self-efficacy and Frequency of 

Use.  

 

4.7.1 Facebook use 

When academic and student Facebook use was compared, students reported greater 

use of Facebook for educational purposes than academics t (337) = 2.65, p = .008, d = .35, 

which is a small to medium sized effect. This means that while the difference between groups 

is reasonably modest, it is still statistically significant.  

 

4.7.2 Facebook benefits 

Similar to Facebook use, students also reported greater benefits when using Facebook 

for educational purposes than did academics t (337) = 4.68, p < .001, d = .63, which is a 
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medium effect size. This means that the difference between the groups with regards to 

Facebook educational benefits is statistically significant and moderate.  

 

4.7.3 Facebook concerns 

When Facebook concerns were compared between academics and students (see 

Figure 4.1), academics were found to hold greater concerns over Facebook than students t 

(337) = 2.01, p = .045, d = .26, which is a small sized effect. Although the difference is 

reasonably small, it is still statistically significant. 

 

4.7.4 Facebook frequency of use 

However, when Facebook frequency of use was compared between academics and 

students (see Figure 4.1), students reported greater frequency of use for Facebook than 

academics t (336) = 3.34, p < .001, d = .48, which is a medium effect size. These findings 

indicate that the difference between the groups with regards to Facebook frequency of use is 

statistically significant.  

 

4.7.5 Facebook Self-efficacy 

In addition, when academic and student Facebook Self-efficacy was compared (see 

Figure 4.1), it was discovered that students reported greater Self-efficacy with Facebook than 

academics t (337) = 8.78, p < .001, d = .1.35, which is a large effect size. These findings 

indicate that the difference between the groups with regards to Facebook Self-efficacy is not 

only significant but also a large sized effect. 

4.8 Discussion Board 

4.8.1 Discussion Board use 

When Discussion Board use was compared between academics and students, it was 

found that academics reported greater use of Discussion Board for educational purposes than 

students t (315) = 3.10, p = .002, d = .45, which is a medium effect size. This means that the 

difference between the groups with regards to Discussion Board use moderate in size and 

statistically significant.  
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4.8.2 Discussion Board benefits 

 When academics and students were compared with regards to Discussion 

Board benefits, bot academics and students were found to perceive similar benefits from the 

Discussion Board, t (316) = 1.30, p = .194, d = .19, which is a small effect size. This means 

that while the difference is reasonably small, the difference is still statistically significant. 

 

4.8.3 Discussion Board concerns 

Much like the findings reported with regards to Discussion Board concerns, both 

academics and students did not differ in their reported concerns over Discussion Board,  

t (315) = 0.71, p = .481, d = .11, which is a small effect size. This means that there was no 

statistically significant difference between the two groups with regards to Discussion Board 

concerns.  

 

4.8.4 Discussion Board frequency of use 

When academics were compared to students with regards to the frequency of use in 

Discussion Board, academics were found to have reported greater frequency of use for 

Discussion Board than students t (315) = 5.58, p < .001, d = .83, which is a large effect size. 

This means that the difference between the groups with regards to Discussion Board 

frequency of use is significantly different. 

 

4.8.5 Discussion Board self-efficacy 

Academics were also found to have reported greater Self-efficacy with Discussion 

Board than students t (315) = 2.52, p = .012, d = .34, which is a small effect size. This means 

that while the difference is reasonably small, the difference is still statistically significant. 

The comparisons between academic and student Discussion Board benefits, concerns, usage, 

Self-efficacy and frequency of use are represented in Figure 4.2 representing the distribution 

of mean comparisons between academics and students. 
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Figure 4.2. Histogram Representing Distribution of Mean Comparison between Academics 

and Students Regarding Discussion Board Benefits, Concerns, Usage, Self-efficacy and 

Frequency of Use.  

 

4.9 Qualitative analysis 

To understand why some participants hold certain opinions regarding Facebook and 

Discussion Board, with regards to their uses, benefits and concerns, and to allow participants 

to elaborate on answers provided in the earlier parts of the questionnaire, four qualitative 

response items were analysed using thematic analysis of the four open ended questions 

regarding Facebook and Discussion Board benefits and concerns. This qualitative analysis 

provided a deeper level of interpretation for the qualitative analysis of the Likert-scale 

questions, providing insight as to “why” academics and students may hold certain perceptions 

regarding Facebook and Discussion Board. The following sections discuss each question 

individually, and how the academic and student participants responded to the questions. 

 

4.9.1 Qualitative comments about the benefits of Facebook for educational purposes 

This section presents analysis of open-ended questions designed to allow participants 
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to elaborate on their perceptions regarding Facebook and Discussion Board benefits and 

concerns. Data is presented and discussed in the form of tables, presenting emerging themes 

and sub-themes identified within each question. 

 

4.9.2 Analysis of the use of Facebook for educational purposes  

4.9.2.1 Academic perceptions regarding benefits in using Facebook for educational 

purposes  

The first question asked of the academic participants was What do you consider are 

some benefits in using Facebook for educational purposes? This question was designed to 

gain a deeper understanding of what academics consider are some benefits in using Facebook 

for educational purposes. 

Two major themes were identified. Within each theme, sub-themes were also 

identified. Theme one contained two sub-themes, while Theme two contained three sub-

themes. These themes and sub-themes are presented in Table 4.23. 

 

Table 4.23 Academic Benefits about Facebook for Educational Purposes – Themes and Sub-

Themes 

 Major Themes Sub-Themes 

Theme 1. Social Aspects 1. Student engagement 

  2. Students getting to know each other 

Theme 2.  Convenience 1. Ease of use: (User friendly, familiarity with platform, 

Ability to use on multiple devices, familiarity with 

platform) 

  2.Connectivity with course (Reduction of student emails) 

  3.Immediacy: (Instant connectivity, instant alerts, 

immediate response by students) 

 

The identified themes regarding social aspects and convenience as the benefits of 

using Facebook for educational purposes, suggest a general academic perception that 

Facebook is merely an additional functionality that can be used in education. Further, this 

finding also suggests that academics believe Facebook to be not only useful for social aspects 

and student engagement, but also that it is a convenient and user-friendly functionality, which 
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increases student connectivity with the course. This is evidenced by participant #12’s 

response to Question 1 by stating, “More authentic – our profession is very active on social 

media and so early use socializes students in that space. It is MUCH easier to use and access 

than Blackboard” (#12). 

Participant #38 further identified social aspects and convenience as the major benefits 

of using Facebook for educational purposes, stating: 

 “Greater frequency of use by students and the ability to be ‘Notified’ that a 

reply to a post has been made. Also I’m using Facebook for other purposes, 

but I can still keep up to date with students. Discussion board requires me to 

keep logging in, and I don’t always have time to do that (because I’m playing 

a game on Facebook!). Oh and it reduces student emails and repeating giving 

the SAME information again and again. It’s really reduced my inbox”. (#38) 

Participant #58 further emphasized the fact that Facebook use in education is 

beneficial as it is engaging, and convenient, by stating that, “Current and engaging for 

students allowing easy notification posts.” (#58). 

Additionally, many participants emphasized connectivity, ease of use and access to 

teaching staff as being beneficial when Facebook is used for educational purposes:  

 “Students can access teaching staff quicker and it is a platform they are 

familiar with” (#46);  

 “Medium that students are comfortable with and use frequently” (#47);  

 “Ease of use, connecting with others, visual platform” (#48);  

 “Students know how to use it” (#49); and  

 “A more common platform used by both staff and teachers” (#52). 

These responses not only identify the social benefits of Facebook use, (such as 

connectivity with course, reduction in student emails, as well as immediacy of instant 

connectivity and instant alerts), but also highlight the convenience of using Facebook as a 

tool in education, emphasizing that Facebook, as a platform, is much easier to use and access 

as opposed to Discussion Board.  

Further, #31 emphasized not only connectivity and immediacy as benefits of 

Facebook in education. They also emphasized the social aspects, while also mentioning how 

the ability to receive alerts when new posts are made, also allows students to start thinking 

about what they are learning about, while outside of the classroom.  

“It is “invasive” in the sense that students will get alerts when new posts are made 
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(providing that they enable this feature) and this allows them to be thinking about 

what they are learning about outside of the classroom. Facebook has a strong social 

aspect which is good for students. It is easy to use and easy to link to external 

sources.” (#31). 

Participant #64 also made mention of the social aspect such as interaction with 

students, and student engagement. In addition, this participant also highlighted how privacy 

concerns could be overcome such as ensuring to “set a closed group” when using Facebook 

for educational purposes: 

“Notifications! I need to log in to Discussion Board which means my response can 

take a few days. However with Facebook I get notifications when someone has posted 

a question or responded to a post. Set as a closed group, there are no concerns about 

posting to a public forum as I control who has entry. I love being able to post 

stories/news items/pictures/videos that keep students engaged with the content 

without it being heavy or academic. This is not assessed but I find it an enjoyable way 

of interacting with students, they may comment or they may hit the like button. 

Towards the end of the semester (& even after the semester) students will continue to 

share things they find themselves which really helps it feel like a community. It is also 

great as students seem more willing to answer each other’s questions than on the 

Discussion Board. When I was only using the Discussion Board I was far more likely 

to get emails than Discussion Board posts. Now it is far more common for me to post 

to Facebook.” (#64). 

Privacy was also something that was mentioned by a participant, where they stated: 

“Most students have a Facebook account and they check it regularly. Can create a closed 

group so that only Griffith students can join” (#53). This statement not only addresses ways 

in which privacy concerns are considered, but also highlight factors such as convenience, 

connectivity and student engagement as being some of the main benefits of using Facebook 

for educational purposes.  

Overall, academics found Facebook to be beneficial, especially with regards to 

student engagement with the course and each other. In addition, they found Facebook to be 

very beneficial as it reduces student emails and as such, reduces extra work for academics/ 

Further, immediacy of alerts and responses was also something that was identified to be 

considered to be beneficial with regards to Academics, while ease of use also being identified 

as a benefit for Facebook use.  
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4.9.2.2 Student perceptions regarding benefits in using Facebook for educational 

purposes 

The first open-ended question was asked to gain a deeper understanding of what 

students consider are some benefits in using Facebook for educational purposes. As presented 

in Table 4.24, the analysis of student responses identified two major themes. Within theme 

one, four sub-themes were identified. Within theme two, three sub-themes were identified.  

 

Table 4.24 Student Benefits about Facebook for Educational Purposes – Themes and Sub-

Themes  

 Major Themes Sub-Themes 

Theme 1.  Convenience 1. Frequency of use (used every day) 

  2. Ease of use (user friendly, familiarity with platform) 

  3. Ease of access (ability to use on multiple devices) 

  4. Immediacy (instant alerts, immediate responses, fast 

information sharing) 

Theme 2.  Connectivity 1. Connecting with other students/peer interaction 

  2. Group work  

  3. Information sharing 

 

Many students expressed that they found Facebook to be a convenient platform when 

used for educational purposes, in that it is one they use both frequently and easily (sub 

themes one and two). To illustrate, the following are examples of participants’ comments 

which reflect this: 

 “It’s used every day anyway. Don’t have to go into another website to access 

my work or to communicate.” (#79);  

 “Facebook is quick and easy to use.” (#7);  

 “Easy to use – Accessible via computer/mobile device – Familiar/more 

attractive….” (#10);  

 “The interface appears easier to read and the flow of information is presented 

well. Uploading documents etc. is easy.” (#82); and 

 “Facebook is easy to navigate.” (#224). 

Additionally, students often mentioned that many people were already on Facebook, 
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and this made accessing educational materials easier, with comments including the following:  

 “Majority of people know how to use Facebook and we are usually online half 

the time...” (#238);  

 “I usually always have Facebook open therefore I know when a new post for 

Uni has been added.” (#242); and  

 “…Everything seems to be on Facebook and since I already have an account, I 

find it easier.” (#268). 

Accessibility appeared to be another element that students considered to be a feature 

that makes Facebook useful as an educational platform:  

 “More easily accessed. Fantastic information sharing, sometimes with students 

from different professional fields. You can personalize your notifications and 

settings to suit your needs.” (#58);  

 “Highly frequented site by majority of students. Easily used and accessed. Can 

access it everywhere. Can follow threads easier.” (#203);   

 “Easier access – receive notifications – people are almost always active. Easy 

access even when you are away from the computer (Facebook App). 

Nowadays the majority of people have Facebook and may find it easier to use 

than Blackboard as they are more familiar with it.” (#305); and  

 “Accessibility is one of the biggest benefits of using Facebook for educational 

purposes, nine times out of 10 students are already checking Facebook 

multiple times a day for social purposes so it would make students more 

comfortable in asking questions.” (#308). 

Many students also reported that Facebook offers fast information sharing, while also 

providing instant alerts and thus providing immediate responses to questions they may post to 

academics. The notification tool, provided by Facebook, appeared to be a common element 

that many students found helpful regarding educational posts:  

 “Convenient – on it every day. Regularly get notified if other students contact 

me etc. – therefore more likely to work on assessments etc. when reminded.” 

(#20);  

 “Easy to use. If you post a question, you will receive a notification that it has 

been answered or commented on.” (#23);  

 Easy to access, notifications are helpful for seeing questions and responses 

from conveners and tutors.” (#118); and 
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 “Easier to use than Discussion Board and you get notifications.” (#227). 

The immediacy that notifications and Facebook provide students appeared to be 

another feature that students considered valuable for educational purposes:  

 “People check Facebook a lot, and so it would be easier to see new 

posts/messages – Get quick responses from peers/students.” (#220);  

 “Responses are usually quicker (from academics as well as other students). 

Facebook is much easier to access and use than Discussion Board.” (#309); 

and 

 “It’s live, posting can be 24/7 and people get notifications of posts, which 

means teachers can check and reply to you usually they are quicker to reply on 

Facebook than on email as they know many more people are awaiting for an 

answer. So it’s more urgent!” (#117). 

The second major theme identified in the students’ responses was connectivity. 

Students often mentioned that having the ability to connect with other students was a great 

benefit of Facebook, with the following examples of comments:  

 “Connecting with other students when you have to do group work.” (#9);  

 “Beneficial for organising group work…” (#32); and 

 “Connection with other students.” (#63).  

One of the reasons that students mentioned connecting via Facebook for educational 

purposes is beneficial is the lack of formality:  

 “Easy to use, enjoyable, brings the students close together. Make friends easier 

and makes the study atmosphere in classes more warmer.” (#64);  

 “It may be a good learning resource in the way that it is less formal and 

student may prefer this setting.” (#163);  

 “Peer interaction and support, less formal contact with staff members, 

information distribution.” (#271); and 

 “…I feel more supported and closer to my cohort using this method.” (#320). 

Finally, students appeared to find Facebook a platform within which they could 

discuss ideas with each other easily:  

 “Easy communication, group discussions and helping others with questions 

instead of always emailing the course Convenor is quite helpful.” (#83); 

 “Able to share links that we come across, along with videos, photos, etc. 

We’re also able to see who is in out (of) class and connect with classmates far 
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easier, since you’re able to message people directly if desired.” (#120); and 

“When the course Convenor posts relevant media articles this helps tie 

relevant real world issues to course work. It is a good forum for users to 

discuss concepts from class, provided the Convenor is also involved in the 

discussion to clarify/answer concepts.” (#195). 

Similar to the findings using quantitative analysis, the qualitative analysis of student 

responses, with regards to Facebook benefits, revealed that students appear to see many 

Facebook benefits when used for educational purposes. As the quantitative analysis suggests, 

some of the main reasons why students find Facebook to be beneficial when used for 

educational purposes is the fact that it is convenient, easy to use and access, and that it is a 

great way for students to connect and interact with their peers, while also providing a very 

convenient way for students to share information and participate in group work.  

 

4.9.2.3 Academic perceptions regarding concerns in using Facebook for educational 

purposes 

Question 2, What are some concerns you may have in using Facebook for educational 

purposes? aimed to gain a deeper understanding of what concerns academics may have 

regarding the use of Facebook for educational purposes. During analysis of academic’s 

responses, five major themes, each containing sub-themes were identified.  Themes one and 

two contained three sub-themes, themes three and five both contained two sub-themes, while 

theme four contained only one sub-theme. These themes and sub-themes are presented in 

Table 4.25. 

 

 Table 4.25 Academic Concerns about Facebook for Educational Purposes – Themes and 

Sub-Themes  

 Major Themes Sub-Themes 

Theme 1.  Privacy 1. Hacking 

  2. Ownership of content 

  3. Boundary issues (contact between students and 

academics, blurred boundary between work/home) 

Theme 2. Etiquette 1. Student professionalism 

  2. Knowledge of social media etiquette 
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  3. Inappropriate use 

Theme 3. Accessibility 1. Students’ access to Facebook 

  2. Fairness to students 

Theme 4. Training needs 1. Low knowledge on Facebook use  

Theme 5. Increased workload 1. Time (Need to post on multiple platforms) 

  2. Student expectations (increased expectation for 

immediate response) 

 

Analysis of participant responses revealed that some of the main concerns academics 

have about Facebook use are regarding privacy, etiquette, distraction, accessibility, training 

needs required to learn how to use Facebook and concerns regarding increased workload.  

For example, with regards to privacy concerns, Participant #6 expressed concerns 

regarding confidentiality, especially regarding their profession (Social Work), by stating that, 

“Privacy and confidentiality of students themselves and subject matter – social work is very 

personal and client confidentiality to consider also. Facebook and other social media are not 

private even with privacy settings” (#6). In such circumstances, client and student 

confidentiality may become compromised if discussed on platforms such as Facebook, which 

may not be secure even when privacy settings are constricted. Other participants also 

mentioned their concerns with privacy, reflected in comments, such as,  

 “Some privacy/boundary issues when students ‘Message’ directly rather than 

communicating through the Facebook group.” (#38); and  

 “…students are not educated enough about privacy when using Facebook.” 

(#33). 

Participant #23 also expressed concerns regarding privacy and boundary issues, in 

their area of work, which was Psychology. In particular, the participant expressed concerns 

regarding the breach of code of conduct regarding client interaction and socialisation: 

“As a registered psychologist we are in breach of our code of conduct if we socialise 

with our clients and our students are deemed to be clients. Facebook and social media 

have specifically been identified as a means of socialization that is in breach of the 

code of ethics. Therefore if we use Facebook to communicate with our students we 

are in breach of our code of ethics. I don’t believe that the university should mandate 

that a student has to have a Facebook account to be able to fully engage with their 

course. This is why Blackboard exists.” (#23). 
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However, not all academic participants were concerned about privacy. One participant 

suggested that, “people’s (mis) perceptions about safety, security, invasion of privacy etc.” 

(#12) were the issues, rather than actual a reality. It is possible that, while some people may 

perceive that the use of Facebook in education carries some privacy concerns, it could also be 

that many people are misinformed regarding the way to use Facebook in a safe manner that 

ensures privacy.  

Boundary issues, in conjunction with privacy concerns, were issues mentioned by 

participants, as well as student expectations, including work/life balance and academics’ 

wellbeing. For example, one participant stated that, “Invasion of privacy and blurring of 

work/home boundaries. Students expect responses to queries (usually already covered in 

class) immediately. This is not useful for their learning and our work/life balance” (#57). 

Another participant emphasized their concern regarding blurred boundaries regarding the use 

of Facebook in education, and the impact it may have on both the academics, as well as 

students’ personal/work lives. A respondent also expressed their concern regarding the 

increased workload, by indicating that, “Sometimes it blurs the line between personal life and 

work life (& for students – uni life). It is optional so I have to double post everything back to 

learning@griffith which is time consuming” (#64). 

The issue of privacy appeared to be a major concern for the academic participants, as 

concerns over inappropriate use by students was mentioned; e.g. “Etiquette; behavior, 

engagement.” (#5); and “Breaches of social media policy by students” (#17). Participant # 20 

also expressed concerns regarding inappropriate use, student professionalism and knowledge 

of social media etiquette by stating: 

“People have individual profiles on Facebook with photos and friends and they share 

a very large portion of their lives through Facebook. I would be concerned with 

students trying to ‘friend’ me and looking up my ‘life’. The same applies to students 

between students – they can find each other, see photos, see their lives – make 

comments (possibly inappropriate comments – bullying etc.)...” (#20). 

Other issues identified in this analysis also revealed concerns regarding accessibility 

to Facebook, as some academics believe that not all students have access to Facebook and 

could therefore miss out on learning, if Facebook is implemented and made compulsory in 

education. However, the number of participants raising concerns regarding access to 

Facebook was not as high as for other themes that emerged in this analysis. For example, 

only four participants expressed these concerns. However, these comments raise the concern 

that assumptions should not be made that all students access Facebook:  
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 “…Not all students access Facebook.” (#50);  

 “Not all students have a Facebook account.” (#53);  

 “…. Fairness for students (those who do not use, for example).” (#60); and 

 “Equality in terms of access, not all students wish to join a Facebook 

group, and the ethics of making such a thing compulsory is highly 

questionable therefore it can only be ancillary to the main teaching and 

learning, ad information needs to be made available elsewhere in order to 

make it equitable.” (#63). 

Concerns regarding training needs were also identified. An identified lack of 

understanding on how to appropriately use Facebook was mentioned in the response that, “I 

have never used it for educational purposes so I would need training in its applications for 

this” (#43). Combined with the identified concerns about appropriate use of Facebook, these 

concerns highlight the training needs of both students and academics with regards to use of 

social media for educational purposes. This need is also highlighted by the participants’ 

previous comments regarding inappropriate use, as a concern. This further emphasizing the 

need for training of academics and students in appropriate use of Facebook in education, as 

well as technical components associated with Facebook use that also include privacy settings 

and Facebook and Griffith University social media guidelines and code of conduct. 

Moreover, the identification of training needs also highlighting Facebook Self-efficacy, re-

affirming the findings identified in the quantitative analysis section, where Facebook Self-

efficacy was found to be lower for academics than for students. This suggests that, while 

General Self-efficacy might be high for academics, their Facebook Self-efficacy, especially 

with regards to their ability to use an SNS that they may not be familiar with, might be low. 

The last theme identified was concerns regarding increased workload for academics. 

Some of the issues raised were specifically regarding time and increased student 

expectations: 

 

“1) It takes a lot of work to keep active – most courses do not have enough going 

‘behind the scenes’ to require a Facebook page /group. 2) Inappropriate content/posts. 

3) The benefits of making contact personal are lost if academics use a ‘professional 

account’ with no personal information on it, but using a personal account is also not 

appropriate, due to the expression of personal views and being free to post without 

worrying about what students might see.” (#36). 
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Participants also mentioned that using Facebook as an educational platform would 

require greater input from themselves, with the following comments reflecting this 

 “Students have a greater expectation of teaching staff to respond more often 

and quicker. More stress on staff.” (#46); and 

 “…Students expect responses to queries (usually already covered in class) 

immediately. This is not useful for their learning or our work/life balance.” 

(#57).  

Interestingly, this perception of a greater workload in relation to student expectations was 

also evident, as student participants often mentioned that academics could respond faster via 

Facebook than via other platforms, in response to Question 1. It is possible that this 

expectation of immediacy is not a benefit that is shared between students and academics. 

 

4.9.2.4 Student perceptions regarding concerns in using Facebook for educational 

purposes 

 During analysis of the student participant responses to Question 2: What are some 

concerns you may have in using Facebook for educational purposes? Two major themes, and 

six sub-themes were identified. These themes and subthemes are presented in Table 4.26. 

 

Table 4.26 Student Concerns about Facebook for Educational Purposes – Themes and Sub-

Themes 

 Major Themes Sub-Themes 

Theme 1. Privacy 1. Safety 

  2. Security 

  3. Anonymity 

Theme 2. Boundary issues 1. Mixing of private/professional/study 

  2. Distractibility 

  3. Lack of knowledge regarding responsible use. 

 

As with the academic participants, the first major theme identified from the student 

participant responses concerned privacy. Student participants considered safety, security and 

anonymity as concerns regarding using Facebook for educational purposes. For example:  

 “Copyright issues for assessments.” (#15);  
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 “That is privately owned, and they mine your data and sell it onwards.” (#21);  

 “That it might be an invasion of privacy for some people.” (#33);  

 “Internet hacking. Bully from other students. Feedback or suggestion from 

other students might be completely different for what I want.” (#105); and  

 “Facebook is a massive breach of privacy and I don’t want to rely on it to do 

my degree. I think that is very unfair and don't believe I should put my privacy 

at risk in order to benefit from the degree.” (#216). 

Student participants also identified boundary issues as a concern regarding Facebook 

use for educational purposes, such as “Academics and teachers’ erosion of online privacy, 

they spend hours with us already. Email and Discussion Board are more professional and 

appropriate forums to contact them” (#2). Additionally, mixing private, professional and 

study lives was a key concern:  

 “May want to keep person life/information away from people at uni.” (#7);  

 “Other students potentially seeing personal information/photos, when they're 

not friends/family- Bullying/stalking concerns- Too easy/constant 

notifications- May encourage me to use Facebook more often; might become a 

distraction to study/university work.” (#10);  

 “It's too personal and I don't want to mix my study with my personal life.” 

(#11); and 

 “It's too personal, I like to keep learning and personal life separate.” (#134). 

Distractions and concerns over responsible use were common responses by 

participants:   

 “Could be a possible distraction from study.” (#83);  

 “Can be distracting at times with other messages and notifications coming up 

whilst studying.” (#62);   

 “I do not have Facebook anymore as I found it mentally draining.” (#123);  

 “Facebook is often a tool that is used for procrastinating, a tool used when you 

don't necessarily want to study (you may want a break) and it may be an 

invasion of a lot of people's personal space/privacy.” (#136); and 

 “If you're using Facebook for education, there is no doubt you will get 

distracted by the fact you are on your Facebook and it will take you even 

longer to complete your work as your distracted by others or your feed.” 

(#199). 
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  “Facebook offers a myriad of distractions from course work (i.e. timeline, 

messenger, notifications from friends). I do get concerned that if I check 

course-related notifications, I will also check non-course related notifications 

then become distracted…” (#200); 

 “That people could get caught up in personal Facebook activities when they 

are supposed to be using it for educational purposes. Also any sort of 'real life' 

communication is being lost with the over use of technology. You can't see the 

emotion in a type.” (#201); and 

 “I use Facebook as a personal platform and would not want to connect with 

teachers on Facebook unless it was a personal choice once they were no longer 

involved in my education. I feel that otherwise this would cross personal and 

professional boundaries.” (#73). 

The students’ concerns might explain why this study found that one out five students 

(20.3% of students) are not using Facebook for educational purposes. However, despite this 

relatively small percentage of students who are not using Facebook for educational purposes, 

when student Facebook use is compared to academic Facebook usage, there is evidence of 

stronger student support for Facebook usage in education, with 23.2% more students using 

Facebook for educational purposes than academics. Importantly, 65.4% of students indicated 

that they are willing to use Facebook for educational purposes, compared to 46.9% of 

academics. This comparative data is important as it provides insights into differences 

between student and academic perceptions of the use of Facebook for educational purposes.  

 

4.9.2.5 Academic perceptions regarding benefits in using Discussion Board for 

educational purposes  

When Question 3, What are some benefits in using Discussion Boards for educational 

purposes? was analysed, five major themes emerged. As presented in Table 4.27, within each 

theme, sub-themes were identified. Themes one and four, both contained three sub-themes, 

while Themes two, three, and five each contained one sub-theme.  

The first major theme identified regarding perceived benefits in using Discussion 

Boards for educational purposes was privacy. Many academics reported they felt Discussion 

Boards are more private. For example, the following responses make this very clear:  

 “It is a secure site – students must log in to access it. It is thus outside of the 

public arena. This avoids having random (non-Griffith) people join the 
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discussion. Students can easily post a question or make a comment 

anonymously….” (#31);  

 “Restricted access, context constrained and more readily monitored or 

supervised. Fewer non-student access. Linkage to other resources within LMS 

and assessment….” (#27). The fact that Discussion Boards are University 

owned and operated platforms appeared to be key in ensuring the privacy of 

information, as demonstrated by multiple participant’s responses: “It’s tied to 

the educational institution.” (#41);  

 “It is owned/controlled by the university.” (#42);  

 “Private – university operated.” (#48); and 

 “It is an official platform and therefore is endorsed by Griffith.” (#54). 

 

Table 4.27 Academic Benefits about Discussion Boards for Educational Purposes – Themes 

and Sub-Themes 

 Major Themes Sub-Themes 

Theme 1. Privacy  1. Security 

  2. Safety 

  3. University operated 

Theme 2. Accessibility 1. Usage 

Theme 3. Ease of use 1. Ability to follow 

threads/topics  

Theme 4. Educational focus 1. Professional 

  2. Appropriate 

  3. Enhances learning 

Theme 5. Student interaction  4. Collaboration 

 

The second theme that emerged from this analysis was accessibility. Several 

academics reported accessibility as being one of the benefits of using Discussion Board in 

education, and that this accessibility allowed for increased and fair access to Discussion 

Boards by students who are enrolled in their respective courses; for example:  

 “Everyone has access.” (#43);  

 “Every student has access to the Discussion Board.” (#53);  
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 “All students have access when run through Learning at Griffith.” (#60);  

 “If within the learning platform (i.e. L@G) then there is one access point for a 

course, which theoretically should make it easier for staff and students.” (#63); 

and 

 “It is available for everyone.” (#64). 

Following accessibility, another emerging theme identified was ease of use, 

specifically identifying the benefits of having the ability to follow specific threads and topics 

without having to scroll through a large number of posts that may not necessarily relate to the 

topic. For example, this was reflected in comments, such as, “There is a thread that can be 

followed as opposed to scrolling through pages of inappropriate posts….” (#11); and 

“Discussion Board is specifically for the purpose. Reasonably easy to use” (#49). However, 

the number of participants reporting ease of use as a benefit in using Discussion Boards for 

educational purposes was relatively small. Furthermore, Participant #15 appeared to be aware 

that, whilst they found Discussion Boards easy to use, this did not mean that their students 

felt the same, in stating that, “I find it easy to use, but students seem to be somewhat less 

comfortable with it than Facebook” (#15). 

Educational focus was also identified by academics as a perceived benefit in using 

Discussion Board for educational purposes. Some participants reported that Discussion Board 

is professional, appropriate and that it assists in enhancement of learning. For example, 

participants comments that, “Allows for educational focus. Task focus” (#5); “Educational 

forum; used in context it is appropriate” (#6); and “Professional communication tool where 

students can also help each other” (#46). 

The final theme identified regarding the perceived benefits of Discussion Board use in 

education revealed that academics perceived Discussion Boards to be beneficial in enhancing 

student interaction and collaboration. Participants reported that Discussion Boards provide a 

“Great way for students to interact, and solve their own problems. Many students are passive 

lurkers, but they still gain from the information” (#38); “The students can get to know each 

other, I tell them I don’t use it” (#56); and “offer the opportunity for shyer students to ask 

questions, encourage peer collaboration, share information/facts, and allow for teacher 

feedback/correction” (#58). 

Overall, it appears that academics mainly perceive Discussion Board to be beneficial 

with regard to privacy, as it is a University run platform and one that is perceived to be more 

secure and private. Further, academics also expressed that one of the major benefits of 
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Discussion Board is also its’ educational focus and its’ appropriate nature and ability to 

enhance learning taking place.  

 

4.9.2.6 Student perceptions regarding benefits in using Discussion Boards for 

educational purposes 

 Analysis of student participant responses to Question 3, What are some benefits in 

using Discussion Boards for educational purposes? revealed 3 major themes, and eight sub-

themes. As presented in Table 4.28, the themes identified Discussion Board benefits were 

ease of accessibility, Discussion Board is University operated, and privacy. 

 

 

Table 4.28 Student benefits about Discussion Boards for Educational Purposes – Themes and 

Sub-Themes 

 Major Themes Sub-Themes 

Theme 1. Easily Accessible 1. Linked to Learning@Griffith 

 

2. Easy access to academics  

Theme 2. University operated 1. Centralised to course 

 

2. No blurring of boundaries 

 

3. More formal and professional  

 

4. Less distraction 

Theme 3. Privacy 1. Anonymity 

 

2. Safety 

 

The first major theme identified was ease accessibility. Sub themes included easy 

accessibility to academics, as the site is linked to Learning@Griffith. Examples of comments 

from study participants included the following:  

 “It’s contained within the Griffith website.” (#11);  

 “It’s strictly for educational purposes. Relevant material, easy to use. Reliable 

source.” (#194);  

 “Easy access to teachers and lecturers. Peer guided conversation directed 

towards specifically achieving goals within my course.” (#234); and 
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 “It’s within the university intranet and linked to course programs so is easy to 

access and use, whilst studying.” (#299). 

The second major theme was that Discussion Board are owned and operated by the 

University, and that, because of this, the platform is perceived to be professional and formal, 

where all parties can come together to discuss relevant information. For example, participants 

mentioned:  

 “Direct contact to lecturers without email – Other students can view what 

questions have already been asked – Easy to use – In general it feels more 

formal; this is a god thing.” (#10);  

 “The Discussion Board is part of the Blackboard, so all of the academics 

resources are all in one place.” (#26);  

 “Professional – I subscribe to Discussion Board posts, and so I get sent an 

email about anything that is posted. So it is easy for me to just check my 

emails and be updated about the course/coursework.” (#220); and 

 “Discussion board is more specific to learning and teaching.” (#300). 

Furthermore, the identified sub theme of limited distraction was a common response 

identified by student participants:  

 “No distraction, straight forward and ‘to the point.” (#58);  

 “No external disruptions to study.” (#83);  

 “No distractions just pure discussion.” (#87);  

 “Discussion Board is very educational and less social media. It is not 

distracting; people purely go to Discussion Board for their educational 

purposes.” (#101);  

 “No distractions when checking the course profiles.” (#202); and 

 “It’s a more professional platform and doesn’t offer distractions or privacy 

invasion like Facebook does.” (#287). 

The third major theme identified by student participants as a benefit for using 

Discussion Boards, was privacy. Students considered the safety of their information, as 

reflected in the following comments:  

 “On the university website and isn’t invading any privacy.” (#104);  

 “Safe and university monitored.” (#114);  

 “Fairly anonymous its internal to the university – might have better security on 

the internet.” (#177).  
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Student participants also considered the fact that Discussion Boards do not cross 

personal boundaries, stating that:  

 “More closely aligned to study, so less blurring of boundaries as a risk.” (#90);  

 “Clear professional communication.” (#140); and  

 “More professional (no party pictures or other unnecessary themes). Students 

are aware that there is a direct link with the academic staff and therefore act 

appropriately.” (#175). 

Overall, the analysis of Question 3 regarding student Discussion Board benefits 

revealed that students find that some of the main benefits of using Discussion Boards are that 

it is University operated, and therefore more centralised to the course. As such, there is a 

perception that Discussion Boards are safer to use with regards to privacy concerns, while 

also being more professional, and therefore less distracting than Facebook.  

 

4.9.2.7 Academic perceptions regarding concerns in using Discussion Boards for 

educational purposes  

When Question 4, What are some concerns you may have in using Discussion Boards 

for educational purposes? was analysed, three major themes were identified. Within theme 

one, five sub-themes were identified, while within themes two and three, two sub-themes 

were identified. They are presented in Table 4.29. 

 

Table 4.29 Academic concerns about Discussion Boards for Educational Purposes – Themes 

and Sub-Themes 

 Major Themes Sub-Themes  

Theme 1. Functionality issues 1.Clunky 

  2. Slow 

  3. Not user friendly 

  4. Not interesting 

  5. Harder to use than Facebook  

Theme 2.  Lack of student 

engagement 

1. Lack of interaction 

  2. Lack of responsiveness 
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Theme 3. Ease of access 1. Need to log in to Learning@ Griffith to 

access it 

  2. Lack of instant notification 

 

Many participants reported functionality issues as one of the main concerns they have 

with regarding Discussion Board use in education. For example, academic participants 

reported that Discussion Boards are clunky and difficult to use:  

 “Clunky.” (#8);  

 “Hard to use.” (#41);  

 “Clunky and sometimes difficult for students to figure out.” (#9);  

 “It is a very slow medium to use and not always quick to navigate.” (#32);  

 “The thread system in Discussion Boards is clunky and hard to use.” (#19); 

and  

 “A bit clunky: could be more flexible / responsive.” (#34). 

In addition, participants reported that Discussion Boards are not interactive and can be 

boring, with comments such as, “... The interface is quite boring…” (#31); and “… Not 

interactive...” (#60). In addition, participants reported that students do not always know how 

to use Discussion Boards; e.g. “Some students don’t know how to use it and therefore it may 

not be a tool that helps them.” (#46); and “Long threads can be difficult for students to 

navigate and become unwieldy…” (#58). 

  Lack of student engagement was also identified as being perceived as a concern in 

relation to Discussion Board use for educational purposes by academics, with specific 

concerns raised with regards to lack of interaction and lack of responsiveness by students, as 

reflected in the following comments:  

 “Less student engagement.” (#15);  

 “Students may not be engaged with this tool and may not check it often.” 

(#35);  

 “Lack of response / involvement by students when topics are posted.” (#40);  

 “Does not appeal to many students – they don’t engage” (#48);  

 “Students don’t check it regularly…” (#53); and 

 “…Students don’t seem to like it at all and don’t engage unless “forced” as 

part of assessment processes…” (#63). 

The final major theme identified revealed that academics perceive that ease of access 
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is a concern with regards to Discussion Board use. Participants reported concerns such as 

“...Students need to log in to L@G and specifically hunt to find the Board and any new 

posts.” (#10); “Students need to log in to Learning@Griffith to use it.” (#31); and “Having to 

explicitly log in to L@G to monitor them…” (#38). 

In summary, academics mainly expressed concerns regarding functionality in that 

they perceive Discussion Board to be non-user friendly, non-interactive, slow and harder to 

use than Facebook. They further expressed that this may be a reason why students engage 

less with Discussion Board than Facebook.  

 

4.9.2.8 Student perceptions regarding concerns in using Discussion Boards for 

educational purposes 

Analysis of student responses to Question 4, What are some concerns you may have 

in using Discussion Boards for educational purposes? revealed three major themes, and eight 

sub-themes. As presented in Table 4.30, the themes identified Discussion Board concerns are 

mainly regarding user friendliness, lack of engagement by both students and academics, and 

lack of ease regarding accessibility.  

 

Table 4.30 Student Concerns about Discussion Boards for Educational Purposes – Themes 

and Sub-Themes 

 Major Themes Sub-Themes 

Theme 1. 1. Not user friendly 1. Difficult to navigate  

 

2. Lack of instant notifications 

 

3. Slow response rate 

 

4. Inconvenient 

Theme 2. 1. Not engaging 1. Lack of engagement by academics 

and students 

 

2. Not interesting 

Theme 3. 1. Not easily accessible 1. Inability to access via mobile 

devices 

 

The first major theme identified included student participants reporting Discussion 

Boards are not user friendly. Sub themes identified from student responses included difficulty 

in navigation:  
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 “I haven't used it enough to really develop any. The few times I used it, the 

reply and new post buttons feel finicky and are not in the bests position from a 

design standpoint.” (#72);  

 “I haven't seen anyone using it for any of my subjects and there have been 

times when I've looked there for answers. I couldn't figure out how to post 

things there myself and assumed I did not have the necessary permissions to 

do so.” (#78);  

 “Discussion board can be hard to find your way around as there are so many 

headings and it can be difficult to find an answer.” (#7);  

 “I feel a lot of students do not utilise it- It needs to be constantly checked as 

there is no indication to when something has been posted or your question 

answered - Sometimes I do not understand the layout, or how to add a 

comment/question to a thread.” (#10); and 

 “I don't use it/don't know how to use it/every time I have tried it's been 

difficult to understand.” (#20). 

In addition, students found that that a lack of notifications within Discussion Boards 

to be problematic:  

 “Because the Discussion Board does not have notifications or alerts, I often 

forget to check it.” (#118);  

 “Not fast enough notifications, you have to physically go into each post which 

takes time to load, getting in and out of each message strand takes time.” 

(#157);  

 “Discussion board needs some form of notification system. It takes quite a 

number of clicks to get through and access the service and it lacks the 

notification that Facebook has. Not many people are going to voluntarily take 

five minutes navigation through.” (#198). 

 Slow response rates were an additional reported concern: “takes too long for 

answers. People don’t use it much so don’t collaborate as much.” (#55);  

 “Only issues with ease of accessibility, lack of notification when someone has 

made a comment on the group Wiki which can lead to less discussion.” (#73); 

and  

 “Sometimes may take a while to get an answer, and without notifications it 

could be a few days before you see the answer.” (#123). 
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The second major theme identified was that Discussion Boards are not engaging. 

According to student responses, both students and academics are not engaging with the 

Discussion Boards. This is reflected in the following responses: 

 “Not likely to access it very often, and not as engaging. Difficult to find 

exactly what you’re after. You can spend lots of time reading info that still 

isn't relevant.” (#58);  

 “Not everyone is as engaged.” (#114);  

 “I don't use it because lecturers don't check it enough and students make it 

confusing to follow.” (#11); and  

 “You have to check it regularly. And not enough people access it for a useful 

discussion to even be made.” (#43). 

The third major theme identified included participants’ beliefs that Discussion Boards 

are not easily accessible:  

 “It isn't easily accessed on mobile devices.” (#114);  

 “Inconvenient to check daily. Often miss posts by staff and students.” (#200); 

and 

 “I have to go out of my way to use and therefore I do not check for 

information that may be useful. It is often monotonous and I can easily get 

bored or tired using it. There is not really a large number of people who use 

it…” (#237). 

Much like concerns raised by academics with regards to the same question, students 

expressed that Discussion Board is not user friendly, is difficult to navigate, and is not 

engaging. They also expressed that both students and academics are not engaging with 

Discussion Boards. Further consideration is needed about why this is the case. In addition, it 

is important to consider Design considerations. That is, how well has the use of Discussion 

Board been designed as an integral part of the course, and perhaps consideration given to 

student access and engagement issues which might prevent effective access and engagement. 

For example, many students use their mobile devices, which might impact upon the quality 

and accessibility to Discussion Board use. This in turn could explain why some students 

consider Discussion Boards to be difficult to use. 
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4.10 Chapter Summary  

 This chapter presented both the quantitative and qualitative data analyses regarding 

the survey items. As presented, major themes and sub-themes were identified for both 

academic benefits and concerns regarding Facebook and Discussion Board use for 

educational purposes. As identified, academics expressed that the main benefits to Facebook 

use in education to be social aspects and convenience, while students expressed that the main 

Facebook benefits were convenience and connectivity. However, in relation to Facebook 

concerns, academics expressed their main concerns were privacy, etiquette, accessibility, 

training needs and increased workload, while, in contrast, students only identified privacy 

and boundary issues as their main Facebook concerns. Analysis of questions relating to 

Discussion Board benefits and concerns, on the other hand, revealed that academics consider 

Discussion Board benefits to be regarding privacy, accessibility, ease of use, educational 

focus and student interaction. Whereas students expressed Discussion Board benefits were 

ease of access, they also indicated that a benefit was that Discussion Boards are University 

operated and private. Additionally, with regards to Discussion Board concerns, academics 

reported that their main concerns were functionality issues, lack of student engagement, and 

ease of access. Similarly, students identified Discussion Boards to be non-user friendly, not 

engaging, and not easily accessible.  

This chapter provided some deeper insights into what participants might identify as 

benefits and concerns of Facebook and Discussion Boards when used for educational 

purposes. In addition, it allowed participants to elaborate on why they might hold certain 

opinions about the benefits and concerns with regards to these functionalities. It was revealed 

that while they both hold some similar opinions regarding both functionalities, students 

appeared to perceive more benefits with regards to Facebook than they perceived for 

Discussion Boards. This preference appears to be linked to Facebook Self-efficacy as it was 

found that students possess higher Facebook Self-efficacy than Discussion Board Self-

efficacy. As students are also more frequent users of Facebook than Discussion Board, it can 

also be assumed that this frequency of use is also linked to higher Facebook Self-efficacy, 

which in turn results in Facebook preference rather than Discussion Board preference. 

Moreover, the opposite was found for academics, where Academics expressed greater 

Discussion Board Self-efficacy, were more frequent users of Discussion Boards, and 

indicated that their preference was more towards Discussion Board use than for Facebook.  
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 While this chapter provided an analysis and discussion of results, the following 

chapter will present a summary of the study, and answer research questions, discussing 

implications and recommendations of the study.  
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Chapter Five - Conclusion 

 

5.1 Introduction 

This final chapter presents a summary of the study, including a summary of key 

findings for each of the research questions which guided the study, while also discussing 

implications and recommendations of the study, with specific reference for higher education, 

and, more specifically, for the Griffith Health Group. Furthermore, the final section of this 

chapter discusses suggestions for future research. Attention is focused on the use of Self-

efficacy (Bandura, 1977), which was used as the theoretical framework underpinning this 

study. Understanding and linking the Self-efficacy framework to student and academic 

perceptions regarding the uses, benefits and concerns of Facebook and Discussion Boards, 

has assisted in gaining a greater insight into the level of individual General Self-efficacy and 

the way it impacts upon how these functionalities are used to enhance learning and teaching. 

In addition, this study has particularly provided insights into Facebook and Discussion Board 

Self-efficacy. For example, when General Self-efficacy was measured, both students and 

academics displayed high levels of Self-efficacy. However, when Facebook and Discussion 

Board Self-efficacy measures were examined, differences between academics and students 

were discovered.  

This is significant as this comparison between Facebook and Discussion Boards has 

not been studied before, by specifically comparing student and academic perceptions 

regarding perceived uses, benefits, concerns and frequency of use of the two functionalities 

when used for learning and teaching purposes. In addition, this study has revealed the 

importance of understanding and investigating Facebook and Discussion Board Self-efficacy 

and how they impact upon the way those functionalities are used for learning and teaching 

purposes. In particular, a divide between student and academic perceptions was revealed, 

indicating that the way these two functionalities are perceived are significantly different 

between students and academics, and that individual Facebook and Discussion Board Self-

efficacy is not only different, but that both students and academics require significant amount 

of training in relating to how to use these functionalities, in order to enhance learning and 

teaching practices. In addition, training needs requiring responsible, ethical and professional 

use are also highlighted and discussed. 
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5.2 Summary of the study 

This study aimed to examine how Facebook and Discussion Boards, currently in use 

by Griffith University, are used for learning and teaching in higher education, by identifying 

and comparing academic and student perceived uses, benefits and concerns regarding these 

two functionalities.  In addition, it aimed to gain greater insight into who and who is not 

interacting with Facebook and Discussion Boards. The study was guided by the following 

five research questions; namely,  

1. How are Facebook and Discussion Boards used by academics and students for 

learning and teaching in higher education?  

2. What are the perceptions of academics and students in higher education, about the 

benefits of relating to Facebook and Discussion Boards for learning and teaching?  

3. What are the perceptions of academics and students in higher education about the 

concerns relating to Facebook and Discussion Board usage for learning and teaching?  

4. How are academics’ and students’ patterns of Facebook and Discussion Board 

adoption, related to their individual Self-efficacy levels?  

5. How can comparisons of academic and student use of Facebook and Discussion 

Boards inform learning in higher education?  

In order to answer these research questions, two surveys Student Perceptions of 

Facebook and Discussion Board Survey (see Appendix A) and the Academic Perceptions of 

Facebook and Discussion Board Survey (see Appendix B) were administered to both students 

and academics who work and study across eight schools within the Griffith Health Group at 

Griffith University. Data were collected through questions on those two surveys, which used 

Likert-scales, as well as open-ended questions, and analysed using both a quantitative and 

qualitative approach.  

The findings indicated that there are differences between student and academic 

perceptions of the uses, benefits and concerns regarding Facebook and Discussion Board. 

Findings suggested that specific Facebook Self-efficacy and Discussion Board Self-efficacy, 

impacts upon individual responses with regards to these two functionalities. The findings 

further indicated and highlighted the need for professional learning opportunities of both 

students and academics, with regards to enhancing learning and teaching practices, and the 

responsible and professional use of Facebook and the Discussion Board functionality within 

the LMS. The following sections present a summary of key findings in relation to those five 

guiding research questions, which this study investigated. 
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5.2.1 Research Question 1. How are Facebook and Discussion Boards used by academics 

and students for learning and teaching in higher education? 

 As evident in the analysis of the survey items presented in Chapter 4, both students 

and academics were found to be open to using Facebook and Discussion Board for 

educational purposes, as they perceived benefits with both functionalities. For example, the 

major themes and sub-themes regarding benefits of Facebook and Discussion Board use 

revealed that bot academics and students perceive Facebook to benefit their learning and 

teaching practices, as it is convenient and allows for better student engagement and 

connectivity with the course. However, the way these functionalities are used were found to 

differ between students and academics. Three factors that particularly impact upon how these 

functionalists are used was found to be Facebook and Discussion Board Self-efficacy and 

age. For example, younger students (≤20 – 39) were found to be not only more frequent users 

of Facebook, but they were also those who preferred to use Facebook over the Discussion 

Board for educational purposes. In addition, older academics (40 – 69 years) were found to 

indicate a greater preference towards Discussion Board use than younger academics (≤20 – 

39). This suggests that, not only is age a contributing factor to the way these functionalities 

are used, but that age has an impact on Facebook and Discussion Board Self-efficacy, as 

older participants (40 – 69 years) (both students and academics) were generally found to 

prefer more traditional functionalities such as the Discussion Boards over platforms such as 

Facebook. Drawing upon Badura’s Self-efficacy theory (1977) and an individuals’ belief in 

his/her ability to succeed, these findings provides insights into what drives them to complete 

and master a task. In this instance, this ability to master the use of a particular functionality 

can be linked to the individual’s ability to adapt to new technologies, which is often met with 

resistance (Igbaria & Iivary, 1995).  

In addition, although students reported to use Facebook more for educational purposes 

than academics, students also appear to be more frequent users of Facebook than academics 

in general. Students who are more frequent users of Facebook tend to hold greater Facebook 

Self-efficacy. Further, findings suggest students use Facebook for both personal and 

academic purposes. Including, connecting with other students, group work and information 

sharing. Such findings indicate a divide between student and academic Facebook use for 

educational purposes and support Fewkes and McCabe (2012), where they suggest that it is 

not Facebook itself that is a barrier to online education, but rather how it is utilised in 

educational institutions. Further, these findings differ to the Kirschner’s (2015) suggestion 
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that many educators consider Facebook as a useful tool and one that can be used for learning 

and teaching. However, such a difference might be due to the fact that Kirchner’s research 

was conducted in the Netherlands, with a different demographic population and education 

system. Further, age could also be a contributing factor as students are more comfortable and 

prefer to use functionalities such as Facebook for educational purposes (Sherbino & Frank, 

2014). In contrast, as this study revealed, academics view Facebook as a functionality that is 

more suitable for personal use. Such findings further confirmed academics possess lower 

Facebook Self-efficacy. In particular, such findings may be explained due to a lack of 

acceptance of new technologies and perceived lack of mastery. An evaluation of Discussion 

Board on the other hand, suggests otherwise.  

Both students and academics reported that they use Discussion Board for educational 

purposes. However, academics were found to possess a greater level of Discussion Board 

Self-efficacy. In particular, academics might have viewed the Discussion Board as an easier 

mean to communicate while studying, which suggests academics have grown more familiar 

with such a functionality just as current students are with Facebook. While academics prefer 

to use Discussion Board over Facebook, students are only willing to use it in relation to their 

coursework. Such findings are consistent with Manca and Ranieri (2016), who suggest that 

academics prefer to connect with students through Discussion Boards, rather than Facebook. 

Further, such methods of teaching are in contrast to how students may wish to learn. 

Therefore, it may be concluded that students feel obligated to use such functionalities for 

purposes to stay in contact with academics.  

5.2.2 Research Question 2. What are the perceptions of academics and students in 

higher education, about the benefits of relating to Facebook and Discussion Boards for 

learning and teaching? 

 As research indicates, students tend to greatly benefit from Facebook use when used 

for academic purposes, as it allows them to learn and interact in an environment they consider 

an extension of the classroom (Giordano & Giordano, 2011). In this study, students reported 

that communication with academics is easier when they use Facebook, which might be 

attributed to the familiarity, easy navigation and easy accessibility, which they mentioned in 

the open-ended questions. Students reported convenience and connectivity as some of the 

main benefits of Facebook use in education. This is consistent with findings by Shaw (2016), 

where it is suggested that many students are very comfortable navigating Facebook. What is 
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interesting to note is that in this study, more students endorsed greater benefits of Facebook 

for learning and teaching than academics. Again, emphasizing the divide between student and 

academic use and adoption of Facebook and varying levels of Facebook Self-efficacy. While 

students noted greater benefits arose from Facebook use, academics suggest greater benefits 

stem from Discussion Board use. This divide between students and academics and their 

preference towards a particular functionality is explained by their familiarity with a particular 

functionality, which could affect their willingness to use it and their ability to succeed in 

using it. Which is further linked to, not only levels of Self-efficacy with regards to a 

particular functionality, but also the belief in their ability to complete and master a task 

(Bandura, 1977), such as using a functionality academics are familiar or comfortable with. 

 The majority of academics reported positive experiences in relation to the Discussion 

Board and experience on their teaching. In particular, academics were able to communicate 

with colleagues and students. Analysis of quantitative data indicated that academics preferred 

to communicate with colleagues through Discussion Board, and academics expressed 

concerns about the lack of student use of this functionality. Analysis of the open-ended 

question allowed for greater elaboration and suggested academics preferred to communicate 

with students and colleagues through the Discussion Board due to being authorised by the 

University and its related protection of privacy. These findings are interesting, when 

considered in relation to the findings reported by Dixson et al. (2006), which suggested that 

Discussion Boards can enhance student interaction more than face-to-face interaction. 

However, that study failed to consider student and academic Self-efficacy in relation to such 

functionalities, which might explain the contradictory findings reported in this study.  

 Overall, both students and academics indicated they are willing to use both 

functionalities for learning and teaching purposes. Frequency of use was also found to be a 

significant contributing factor towards concerns regarding Facebook and Discussion Board 

functionalities. As results indicate, those who are more immersed in a particular functionality 

showed less concern and higher Self-efficacy, towards a particular functionality. However, 

differences were found between academics and students, with majority of students preferring 

to use Facebook over Discussion Board, while majority of academics reported preference for 

the Discussion Board over Facebook. This divide might be explained through differences in 

age, which revealed that younger students (≤20 – 39) prefer to use Facebook over older 

students (40 – 69 years), while older academics (40 – 69 years) prefer to use the Discussion 

Board over younger academics (≤20 – 39).  
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Again, this was linked to individual Facebook and Discussion Board Self-efficacy, 

which is explained by the individual’s ability to adapt to new technologies (Igbaria & Iivary, 

1995). As Bandura (1988) suggests, it is through mastery of experiences that a person 

develops a sense of efficacy and perceived control over motivation and action. This explains 

why younger individuals (≤20 – 39), such as students, prefer the use of more modern 

functionalities such as Facebook than older individuals (40 – 69 years), such as academics, 

who may be more comfortable with the Discussion Board. 

5.2.3 Research Question 3. What are the perceptions of academics and students in 

higher education about the concerns relating to Facebook and Discussion Board usage 

for learning and teaching? 

 In conjunction with some negative beliefs academics reported towards Facebook, it is 

not surprising that academics further hold greater concerns towards such a functionality in 

relation to privacy. For example, some academics reported that Facebook impedes with an 

individual’s right to privacy, while also expressing concerns regarding “breaches of social 

media policy by students” and “etiquette; behavior; engagement”. While students on the other 

hand, continue to possess concerns in relation to security and distractibility issues. These 

concerns are not surprising considering that fear arousal is linked to vicarious experiences 

which affects levels of Self-efficacy (Bandura et al. 1980). As such, this fear of using new 

functionalities may explain why some academics and students may resist adaptation to new 

technologies including functionalities such as social media, and why they may exhibit lower 

Self-efficacy in relation to specific functionalities such as Facebook Self-efficacy, as was 

discovered in this study.   

These findings further acknowledge that training of academics and students is 

essential to reduce future concerns regarding responsible, professional use and etiquette. In 

addition, as researchers suggest, Facebook may impose such concerns in relation to cultural 

issues, teacher and student pedagogies and implicit institutional issues (Manca & Ranieri, 

2016). However, Manca and Ranieri (2016) failed to consider academic and student Self-

efficacy. For example, the privacy and security concerns that academics and students reported 

could be linked to their levels of Facebook and Discussion Board Self-efficacy, which 

indicated differences between academics and students with regards to these two 

functionalities. Equivalent concern levels were reported towards Discussion Board use by 

both academics and students in the current study, which may be attributed the lack of use by 
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students as “Students don’t check it regularly” and do not engage unless “forced”. In 

particular, students suggest a lack of use may be attributed to their concerns regarding 

functionality being “difficult to navigate”. This is consistent with the findings by Alturki et 

al. (2016), where it was stated that such Discussion Board platforms are not easily accessible, 

not user friendly and are difficult to use. In particular, as results indicated, students reported 

higher levels of Facebook Self-efficacy than academics, while academics reported higher 

Discussion Board Self-efficacy than students. This suggests that any insecurities which both 

groups might be experiencing towards these two functionalities could be linked to a possible 

resistance to the adaptation to new technologies (Igbaria & Iivari, 1995). This, in turn, could 

be linked to the individuals’ Self-efficacy, and their ability to succeed and master a task, 

(such as using a new functionality they may not be very familiar with).  

5.2.4 Research Question 4. How are academics’ and students’ patterns of Facebook and 

Discussion Board adoption, related to their individual Self-efficacy levels? 

 When General Self-efficacy was measured, both students and academics displayed 

high levels. However, when academics and students were questioned on their Self-efficacy in 

relation to Facebook, students were perceived to hold greater levels. This may be attributed to 

Bandura’s (1998) idea of ‘mastery of experience’, which further impacts an individual’s 

sense of efficacy and perceived control over motivation and action. As students were found to 

be more familiar with Facebook, such findings might be attributed to their greater ‘mastery’ 

of Facebook. In contrast, academics reported increased level of Discussion Board Self-

efficacy, when compared to students, which might be attributed to their familiarity of this 

functionality and perceived positive benefits. Both levels of Facebook and Discussion Board 

Self-efficacy were reported to be lower when compared with General Self-efficacy. This 

suggests that General Self-efficacy might not be sufficient when measuring perceptions 

regarding specific functionalities, such as Facebook and Discussion Board. As such, further 

development of Facebook and Discussion Board Self-efficacy scales might be required. In 

addition, as age was found to be a contributing factor, it is further important to note, that age 

needs to be considered when developing these specific Facebook and Discussion Board Self-

efficacy scales. However, older students (40 – 69 years) were also seen as having greater 

General Self-efficacy than younger students (≤20 – 39). When Facebook Self-efficacy was 

measured, it was revealed that older students (40 – 69 years) have lower Facebook Self-

efficacy as they have greater difficulty with Facebook and perceive fewer benefits and usage. 
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In addition, older students (40 – 69 years) perceive more concerns over Facebook than 

younger students (≤20 – 39). Moreover, older academics (40 – 69 years) experienced lower 

Facebook Self-efficacy perceiving fewer benefits and less Facebook usage than students. 

Consequently, it might be that age is a contributing factor in relation to an individual’s 

overall Facebook Self-efficacy. Thus, in this study, Bandura’s General Self-efficacy theory 

can be attributed to an individual’s age. Such a statement may be associated with a person’s 

belief in their ability to succeed. Therefore, it might be deemed that Self-efficacy is related to 

Facebook and Discussion Board uses, benefits and concerns. Overall, these findings allow an 

understanding as to why students are more open to adopt Facebook rather than to Discussion 

Board, and why academics are more willing to continue using the Discussion Board, as 

opposed to Facebook.  

5.2.5 Research Question 5. How can comparisons of academic and student use of 

Facebook and Discussion Boards inform learning in higher education? 

 The comparison of Facebook and Discussion Board has revealed that a divide 

between students and academics exists, when it comes to Facebook and Discussion Board. As 

found, academics prefer to use Discussion Board for educational purposes over Facebook. 

They are also more frequent users of the Discussion Board and hold fewer concerns over 

Discussion Board than Facebook. Moreover, academics’ Discussion Board Self-efficacy is 

higher than their Facebook Self-efficacy, indicating that their frequent use of Discussion 

Board could also be the reason why they are more comfortable with using Discussion Board, 

and why they hold less concerns over the Discussion Board than Facebook. Students on the 

other hand, prefer to use Facebook over Discussion Boards. In addition, students were found 

to show fewer concerns over Facebook than the Discussion Board, are also were more 

frequent users of Facebook, and students showed greater Facebook Self-efficacy than for 

Discussion Board Self-efficacy. Much like academics, it could also be assumed that students’ 

Facebook preference and Facebook Self-efficacy could be higher due to the fact that they are 

more frequent users of Facebook. As these findings indicate, a divide between academic and 

student preferences towards these two functionalities is evident. As such, it becomes 

important to re-evaluate the current policies and practices in place in relation to the way these 

functionalities are currently in use, in order to amplify facilitation and implementation of 

courses and learning outcomes. This, in turn, could enhance not only student engagement and 
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communication between students and academics, but also potentially assist with student 

retention and success at University.  

 

5.3 Implications and recommendations 

The findings presented in this study are beneficial for numerous reasons. Specifically, 

they can inform and assist the University, and, more specifically, the Griffith Health Group, 

about not only how Facebook and Discussion Board functionalities are used by both students 

and academics, but also their perceptions about the use of Facebook and Discussion Boards 

for learning and teaching purposes.  

Based on the findings provided by this study, the following recommendations have 

been formulated which can assist in building the Facebook Self-efficacy and Discussion 

Board Self-efficacy of academics and students.  

 

Recommendation 1: Design and create professional learning opportunities through 

programs, which inform academics about appropriate, ethical and most beneficial ways to use 

Facebook for educational purposes. As the findings indicated, academics reported the need 

for professional development opportunities for using Facebook, as they were found to 

indicate that they were not familiar with Facebook functions and the findings suggested that 

they require guidance about how best to utilise Facebook for educational purposes. 

Furthermore, as academics expressed greater Facebook concerns, lower Facebook Self-

efficacy, and lower frequency of use for Facebook when compared with Discussion Board, it 

can be assumed that more familiarisation is required in order to not only increase their 

Facebook Self-efficacy, but also effective Facebook use. Specific professional development 

opportunities should be designed to build academics’ Facebook Self-efficacy in how to use 

Facebook features to enhance learning and teaching practices. This could not only assist 

academics in course implementation, but could also assist academics in their design of 

courses so that Facebook is integrated and implemented into courses and course materials.  

 

Recommendation 2: Design and create professional learning opportunities through 

programs, which inform students about appropriate, ethical and most professional ways to use 

Facebook for educational purposes. Overall, student preference was to use Facebook rather 

than use Discussion Board. While findings indicated that students expressed fewer concerns 

than academics in relation to Facebook, that students had more frequency of Facebook use, 

and that students were found to have greater Self-efficacy for Facebook than Discussion 
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Board, academics expressed concerns regarding students’ level of professionalism when 

using Facebook for educational purposes.  For example, academics reported that the main 

concerns they had with regards to Facebook were regarding student level of professionalism 

and etiquette. As such, it is recommended that professional development opportunities are 

created and implemented for students, aimed at increasing their knowledge about professional 

Facebook use, especially with regards to its use for learning and teaching purposes.  

 

Recommendation 3: Create and disseminate clear guidelines for those professions where 

patient confidentiality needs to be assured so that it is not compromised. This study identified 

that there were important concerns that it was inappropriate to use social media in some 

discipline-specific professions. Additionally, as the qualitative analysis revealed, academics 

raised concerns regarding the use of Facebook for educational purposes as Facebook is a SNS 

and, as such, can potentially breach their code of conduct with regards to socialisation with 

students. While many benefits were seen with regards to Facebook use in education, for some 

disciplines where patient confidentiality is paramount, such as Medicine, Dentistry, 

Pharmacy, and Psychology, Facebook may not necessarily be appropriate.  

It is suggested that those discipline-specific professions ensure that, through effective 

professional development opportunities, both academics and students are made aware of the 

expectations and comply with the appropriate guidelines. In those discipline-specific 

professions where the use of social media is problematic, it is suggested that those 

professional development opportunities might be made a mandatory component of the 

students’ program of study. In those instances where Facebook is deemed to be inappropriate, 

then Discussion Boards could be used, but their use should also ensure that clear guidelines 

are provided. 

 

Recommendation 4: Create and disseminate clear guidelines regarding privacy, security and 

boundary concerns.  

This study also identified the need to address concerns regarding privacy, security and 

boundary concerns. Moreover, both students and academics reported that the main concerns 

they hold regarding Facebook use in education are regarding privacy, security, and 

boundaries. As such, it is recommended that clear guidelines are established in order to 

minimise privacy and security concerns. For example, ensuring that academics who are the 

main administrators for Facebook groups and pages, screen for, and allow only students and 

academics that are enrolled, or are part of the teaching team, to become a member of their 
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Facebook group and/or page which is used for a particular course. It is further recommended 

that this implementation of guidelines is implemented across courses and that students are 

informed, upon commencement, that these guidelines need to be followed. 

These concerns also reiterate the need for the development of clear guidelines in relation 

to those issues, as well as professional development opportunities to develop academic and 

student familiarisation with Facebook, with regards to its use for learning and teaching 

purposes, and guidance is needed about appropriate use in relation to privacy concerns. 

As indicated, one of the main implications that can be drawn from this study is within the 

context of the increase in use of Facebook by students and expressed concerns raised 

regarding Facebook use in education. As such, it is important to consider the above-

mentioned recommendation, specifically those relating to the professional development of 

students and academics in how to use Facebook effectively and appropriately for learning and 

teaching purposes. As a result of this study’s findings, the way that those professional 

development opportunities are designed could be informed by both the benefits and concerns 

identified in this study. For example, ensuring that responsible Facebook use is considered, as 

well as ensuring to include modules on how to use Facebook effectively to enhance learning 

and teaching practices. This, in turn, could not only provide greater insight into ways in 

which to most effectively design online courses using Facebook and Discussion Board, but 

also insight regarding implementation and integration of Facebook and Discussion Board into 

courses, to achieve the most useful practice and learning and teaching outcomes that not only 

enhance teaching, but also learning and student engagement, while also potentially increasing 

both student and academic retention and course satisfaction. In addition, if Universities 

continue to use Discussion Boards for learning and teaching purposes, it is important to note 

that improvements may be necessary, in order to make Discussion Boards more user friendly 

for students and academics. Moreover, these findings also indicate that the University 

leadership might need to consider creating and implementing clearer policies and guidelines 

with regards to social media and it’s use for learning and teaching. 

 

5.4 Suggestions for future research 

While this study has provided insights through findings in relation to the five research 

questions guiding this study, it is suggested that future research could build upon this study 

by more deeply designing and investigating Facebook and Discussion Board Self-efficacy 

scales in order provide greater insight into how Facebook and Discussion Board Self-efficacy 

is contributing towards certain academic and student Facebook and Discussion Boards uses, 
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benefits and concerns in relation to learning and teaching.  It is therefore suggested that future 

studies focus specifically on Facebook Self-efficacy and Discussion Board Self-efficacy, by 

extending upon this study’s Facebook and Discussion Board Self-efficacy scales. That future 

research could aim to establish more clearly any links between Facebook and Discussion 

Board Self-efficacy and student and academics perceived uses, benefits and concerns 

regarding Facebook and Discussion Board functionalities. This could not only inform 

research in this area, but also significantly contribute by creating a Facebook Self-efficacy 

and Discussion Board Self-efficacy conceptual framework.  

 

5.5 Chapter Summary 

This final chapter presented a summary of the study, restating the aim and the five 

research questions, which the study investigated. Key findings in relation to those five 

research questions were summarized in this concluding chapter. Subsequently, key 

recommendations which were informed by the findings were presented, and suggestions for 

further research were outlined.  

To conclude, this study examined how Facebook (SNS) and Discussion Boards 

(LMS) are used for learning and teaching in higher education, by identifying and comparing 

academic and student perceived uses, benefits and concerns with regards to these to 

functionalities. As the literature review suggested, a significant gap was identified in relation 

to these two functionalities, with no studies identified that particularly investigated and 

compared uses, benefits and concerns both students and academics might have towards the 

use of Facebook and Discussion Boards in higher education. Moreover, as the literature 

review revealed, it was established that adaptation to new technologies is often met with 

resistance by many individuals (Igbaria & Iivari, 1995). As such, this study drew upon 

Bandura’s (1977) Self-efficacy theory in order to investigate whether Self-efficacy could 

explain why certain individuals may resist adaptation to new technologies. It was suggested 

that General Self-efficacy, as well as individual Facebook and Discussion Board Self-efficacy 

might impact upon this resistance to adaptation of functionalities such as Facebook and 

Discussion Boards. Thus, this study has made a contribution to the literature by comparing 

the use of Facebook and Discussion Boards in higher education.   
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Appendices 

 

Appendix A: Student Perceptions of Facebook and Discussion Board Survey 

This study aims to: 

 

1) Examine how both Facebook and the Discussion Board functionality currently in use through Griffith 

University’s current Learning Management System (LMS), are used for learning and teaching in higher 

education. 

2) To identify and compare academic and student perceptions of the uses, benefits and concerns of Facebook 

and Discussion Boards in higher education. 

This research has undergone a full Griffith University ethics review (GU No: 2016/593). 

You will be asked to participate in a 10-15 minute online survey. 

The survey will be voluntary and anonymous. At no time will participant's personal details be identified 

against answers. Participant's details will not be shared with any third party and will not be included in any 

publication or report.  The data collected and analysed will be stored on a secure computer hard drive in the 

School of Education and Professional Studies (Gold Coast campus). Data will be destroyed upon completion of 

research project. Completion of this survey will be taken as your consent to participate in the research. Potential 

participants are free to withdraw at any time. 

Participants MUST be: 

• A current Griffith University student (either undergraduate / postgraduate). 

 

The ethical conduct of this research 

This research is being conducted by the following research team: 

Chief investigator: Professor Glenn Finger 

Co-investigator: Dr Wayne Usher 

Higher Degree By Research Candidate: Aida Hurem 

If participants have any questions about the research, please contact Professor Glenn Finger 

(g.finger@griffith.edu.au), or Dr Wayne Usher (w.usher@griffith.edu.au). 

If participants have any concerns or complaints about the ethical conduct of the research project they should 

contact the Manager, Research Ethics on 3735 4375 on research-ethics@griffith.edu.au 

 

There are 24 questions in this survey 

 

 

Gender 

What gender do you identify with? 

Please choose only one of the following: 

 Male 

 Female 

 Other   

 

 

Age 

 

What is your age? 

Please choose only one of the following: 

 

 20 years or younger 

 20 - 29 

 30 - 39 

 40 - 49 

 50 - 59 

 60 - 69 
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 above 70 

Classification 

Student Classification 

 

What is your student classification? 

Please choose only one of the following: 

 

 Undergraduate 

 Postgraduate 

 

 

Year Level 

Please identify your current year level at Griffith University. 

 

What is your current year level of study in your program? 

Please choose only one of the following: 

 

 Year 1 

 Year 2 

 Year 3 

 Year 4 

 Other   

 

 

Status 

Please indicate your current student status at Griffith University. 

 

What is your current status? 

Please choose only one of the following: 

 

 Domestic 

 International 

 

 

English 

 

Are you from a non-English-speaking background?  

Please choose only one of the following: 

 

 Yes 

 No 

 

 

Language home 

 

What is the MAIN LANGUAGE that you speak at home? 

Please choose only one of the following: 

 

 English only 

 Other   
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Enrolment 

Please indicate the program you are currently enrolled in. For example: "Bachelor of Psychological Science" 

 

What program are you currently enrolled in? 

Please write your answer here: 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

 

 

Enrolment Status 

 

What is your enrolment status? 

Please choose only one of the following: 

 

 Part time (1-2 courses per semester) 

 Full time (3 or more courses per semester) 

 

 

Average Grade 

 

What would best reflect your overall academic performance in the program? 

Please choose only one of the following: 

 

 Fail 

 Pass 

 Credit 

 Distinction 

 High Distinction 

 Not applicable 

 

Preferred Platform 

 

1. What platform do you prefer to use the most for educational purposes? (Please indicate all that apply) 

Please choose all that apply: 

 

 Twitter 

 Instagram 

 MySpace 

 LinkedIn 

 Facebook 

 Discussion Board 

Other:____________________________________ 
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SELF - EFFICACY 

 

Please read the following questions designed to examine your level of general self-efficacy, then select the 

number/response that best represents your answer.  

Please choose the appropriate response for each item: 

 

  
Strongly 

Disagree Disagree Uncertain Agree 

Strongly 

Agree 

I can always manage to solve difficult problems if I try 

hard enough.      

If someone opposes me, I can find the means and ways 

to get what I want.      

It is easy for me to stick to my aims and accomplish my 

goals.      

I am confident that I could deal efficiently with 

unexpected events.      

Thanks to my resourcefulness, I know how to handle 

unforeseen situations.      

I can solve most problems if I invest the necessary 

effort.      

I can remain calm when facing difficulties because I can 

rely on my coping abilities.      

When I am confronted with a problem, I can usually find 

several solutions.      

If I am in trouble, I can usually think of a solution.      

I can usually handle whatever comes my way.      

 

 

 

FACEBOOK 

Please read the following questions designed to examine your perceptions about Facebook, and then select the 

number / response that best represents your answer. 

 

FACEBOOK - BENEFITS 

Please choose the appropriate response for each item: 

 Strongly 

Disagree Disagree Uncertain Agree 

Strongly 

Agree 

Facebook presents many benefits when used for 

learning.      

Facebook presents many benefits when used for 

teaching.      

Facebook offers a more convenient way for students to 

communicate with academics than L@G Discussion 

Board. 
     

Facebook offers a more convenient way for students to 

communicate with each other.      

Using Facebook can have a positive impact on my 

learning experience.      

Students and academics can learn more about each other 

using Facebook than Discussion Board.      
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Overall, Facebook is more beneficial to me than 

Discussion Board.      

FACEBOOK - CONCERNS 

Please choose the appropriate response for each item: 

  Strongly 

Disagree Disagree Uncertain Agree 

Strongly 

Agree 

Facebook presents many concerns when used for 

learning.      

Facebook presents many concerns when used for 

teaching.      

Using Facebook for instructional purposes is an invasion 

of my individual privacy.      

Posting coursework on Facebook is too public a forum 

for educational purposes.      

When it comes to teaching, I am concerned that I may 

not benefit much from Facebook, as I can from face-to-

face communication. 
     

Facebook is too impersonal.      

I feel that Facebook is an appropriate learning tool.      

 

 

FACEBOOK - USAGE 

Please choose the appropriate response for each item: 

 

  
Strongly 

Disagree Disagree Uncertain Agree 

Strongly 

Agree 

I have used Facebook for educational uses (e.g., 

connecting with my instructor and other students, 

completing course assignments) in the last 12 months. 
     

I have used Facebook to support my coursework.      

I am willing to use Facebook for educational purposes.      

Facebook is easier to use than Discussion Board.      

I need more time to experiment with Facebook before I 

consider using it for educational purposes.      

I have no trouble figuring out how to use the features 

available on Facebook.      

When I run into a technical problem when using 

Facebook, I can usually figure it out.      

Generally, it is difficult for me to learn how to use sites 

such as Facebook.      
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I am aware of at least one University course that is using 

Facebook for support.      

 

FACEBOOK - FREQUENCY OF USE 

Please choose the appropriate response for each item: 

 

  

Very 

rarely 

(once a 

month or 

less) 

Rarely (2-

3 times a 

month) 

Occasion

ally (2-3 

times a 

week) 

Frequentl

y (1-2 

times a 

day) 

Very 

frequently 

(more 

than 2 

times a 

day) 

How often do you use Facebook?      

How often do you use Facebook for non-educational 

uses (e.g., connecting with friends, researching company 

products)? 
     

How often do you use Facebook as a research tool for 

your study?      

How often do you use Facebook to contact other 

students in your course?      

How often do you use social media (other than 

Facebook)?      

How often do you use social media (other than 

Facebook) for non-educational uses (e.g., connecting 

with friends and peers, researching company products)? 
     

How often do you use social media (other than 

Facebook) as a research tool for your study?      

How often do you use social media (other than 

Facebook) to contact other students in your course?      

 

 

 

Discussion Board 

Please read the following questions designed to examine your perceptions about discussion board, and then 

select the number / response that best represents your answer. 

 

 

DISCUSSION BOARD - BENEFITS 

Please choose the appropriate response for each item: 

  
Strongly 

Disagree Disagree Uncertain Agree 

Strongly 

Agree 

Discussion Board presents many benefits when used for 

learning.      

Discussion Board presents many benefits when used for 

teaching.      

Discussion Board offers a more convenient way for 

students to communicate with academics than Facebook.      

Discussion Board offers a more convenient way for 

students to communicate with each other.      

Using Discussion Board can have a positive impact on 

my learning experience.      

Students and academics can learn more about each other 

using Discussion Board than from Facebook.      
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Overall, Discussion Board is more beneficial to me than 

Facebook.      

 

 

 

DISCUSSION BOARD - CONCERNS 

Please choose the appropriate response for each item: 

 

 

  
Strongly 

Disagree Disagree Uncertain Agree 

Strongly 

Agree 

Discussion Board presents many concerns when used for 

learning.      

Discussion Board presents many concerns when used for 

teaching.      

Using Discussion Board for instructional purposes is an 

invasion of my individual privacy.      

Posting coursework on Discussion Board is too public a 

forum for educational purposes.      

When it comes to learning, I am concerned that I may not 

benefit as much from Discussion Board, as I can from 

face-to-face communication. 
     

Discussion Board is too impersonal.      

I feel that Discussion Board is an appropriate learning 

tool.      

 

 

DISCUSSION BOARD - USAGE 

Please choose the appropriate response for each item: 

 

 

  
Strongly 

Disagree Disagree Uncertain Agree 

Strongly 

Agree 

I have used Discussion Board for personal, non-

educational uses (e.g., connecting with friends and peers) 

in the last 12 months. 
     

I have used Discussion Board to support my coursework.      

I am willing to use Discussion Board for educational 

purposes.      

Discussion Board is easier to use than Facebook.      

I need more time to experiment with Discussion Board 

before I consider using it for educational purposes.      

I have no trouble figuring out how to use the features 

available on Discussion Board.      

When I run into a technical problem when using 

Discussion Board, I can usually figure it out.      

Generally, it is difficult for me to learn how to use sites 

such as Discussion Board.      
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I am aware of at least one university course that is using 

Discussion Board for support.      

 

 

 

DISCUSSION BOARD - FREQUENCY OF USE 

Please choose the appropriate response for each item: 

  

Very 

rarely 

(once a 

month or 

less) 

Rarely (2-

3 times a 

month) 

Occasiona

lly (2-3 

times a 

week) 

Frequentl

y (1-2 

times a 

day) 

Very 

frequently 

(more 

than 2 

times a 

day) 

How often do you use Discussion Board?      

How often do you use Discussion Board for non-

educational uses (e.g., connecting with friends and 

peers)? 
     

How often do you use Discussion Board as a research 

tool for your study?      

How often do you use Discussion Board for your study?      

 

 

Additional Questions (Please note that these are optional) 

 

What do you consider are some benefits in using Facebook for educational purposes? 

Please write your answer here: 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

 

 

What are some concerns you may have in using Facebook for educational purposes? 

Please write your answer here: 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

 

 

What are some benefits in using Discussion Boards for educational purposes? 

Please write your answer here: 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

 

 

What are some concerns you may have in using Discussion Boards for educational purposes? 

Please write your answer here: 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

  

 

Thank you for your participation. 

If you require any information about the findings associated with this research project, please contact Professor 

Glenn Finger (g.finger@griffith.edu.au) 
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Appendix B: Academic Perceptions of Facebook and Discussion Board Survey 

 
This study aims to: 

 

1) Examine how both Facebook and the Discussion Board functionality currently in use through Griffith 

University’s current Learning Management System (LMS), are used for learning and teaching in higher 

education. 

2) To identify and compare academic and student perceptions of the uses, benefits and concerns of Facebook 

and Discussion Boards in higher education. 

This research has undergone a full Griffith University ethics review (GU No: 2016/593). 

You will be asked to participate in a 10-15 minute online survey. 

The survey will be voluntary and anonymous. At no time will participant's personal details be identified 

against answers. Participant's details will not be shared with any third party and will not be included in any 

publication or report.  The data collected and analysed will be stored on a secure computer hard drive in the 

School of Education and Professional Studies (Gold Coast campus). Data will be destroyed upon completion of 

research project. Completion of this survey will be taken as your consent to participate in the research. Potential 

participants are free to withdraw at any time. 

Participants MUST be: 

• A current Griffith University student (either undergraduate / postgraduate). 

 

The ethical conduct of this research 

This research is being conducted by the following research team: 

Chief investigator: Professor Glenn Finger 

Co-investigator: Dr Wayne Usher 

Higher Degree By Research Candidate: Aida Hurem 

If participants have any questions about the research, please contact Professor Glenn Finger 

(g.finger@griffith.edu.au), or Dr Wayne Usher (w.usher@griffith.edu.au). 

If participants have any concerns or complaints about the ethical conduct of the research project they should 

contact the Manager, Research Ethics on 3735 4375 on research-ethics@griffith.edu.au 

There are 21 questions in this survey 

 

Gender 

 

What gender do you identify with? 

Please choose only one of the following: 

 

 Male 

 Female 

 Other   

 

Age 

 

What is your age? 

Please choose only one of the following: 

 

 20 years or younger 

 20 - 29 

 30 - 39 

 40 - 49 
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 50 - 59 

 60 - 69 

 above 70 

Classification 

Employment classification  

 

Faculty classification? 

Please choose all that apply: 

 

 Adjunct faculty 

 Tutor 

 Lecturer 

 Senior Lecturer 

 Course Convenor 

 Associate Professor 

 Professor 

 Other:___________________________________ 

 

 

Discipline 

 

In what discipline(s) do you teach? 

Please write your answer here: 

_________________________________________________________________________________________ 

 

  

Status 

Please identify your current status at Griffith University by selecting all that apply. 

 

What is your employment status? 

Please choose all that apply: 

 

 Casual Academic (includes sessional appointments) 

 Continuing Appointments 

 Part Time 

 Full Time 

 Other:___________________________________ 

 

 

English 

 

Are you from a non-English-speaking background?  

Please choose only one of the following: 

 

 Yes 

 No 
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Language home 

 

What is the MAIN LANGUAGE that you speak at home? 

Please choose only one of the following: 

 

 English only 

 Other   

 

Preferred Platform 

 

What platform do you prefer to use the most for educational purposes? (Please indicate all that apply) 

Please choose all that apply: 

 

 Twitter 

 Instagram 

 MySpace 

 LinkedIn 

 Facebook 

 Discussion Board 

 Other:___________________________________ 

 

 

SELF - EFFICACY 

 

Please read the following questions designed to examine your level of general self-efficacy, then select the 

number/response that best represents your answer.  

Please choose the appropriate response for each item: 

 

  
Strongly 

Disagree Disagree 

Uncertai

n Agree 

Strongly 

Agree 

I can always manage to solve difficult problems if I try 

hard enough.      

If someone opposes me, I can find the means and ways 

to get what I want.      

It is easy for me to stick to my aims and accomplish my 

goals.      

I am confident that I could deal efficiently with 

unexpected events.      

Thanks to my resourcefulness, I know how to handle 

unforeseen situations.      

I can solve most problems if I invest the necessary 

effort.      

I can remain calm when facing difficulties because I can 

rely on my coping abilities.      

When I am confronted with a problem, I can usually find      
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several solutions. 

If I am in trouble, I can usually think of a solution.      

I can usually handle whatever comes my way.      

FACEBOOK 

Please read the following questions designed to examine your perceptions about Facebook, and then select the 

number / response that best represents your answer. 

 

FACEBOOK - BENEFITS 

Please choose the appropriate response for each item: 

 

  
Strongly 

Disagree Disagree Uncertain Agree 

Strongly 

Agree 

Facebook presents many benefits when used for 

learning.      

Facebook presents many benefits when used for 

teaching.      

Facebook offers a more convenient way for academics 

to communicate with students than L@G Discussion 

Board. 
     

Facebook offers a more convenient way for academics 

to communicate with each other.      

Using Facebook can have a positive impact on my 

teaching experience.      

Students and academics can learn more about each other 

using Facebook than Discussion Board.      

Overall, Facebook is more beneficial to me than 

Discussion Board.      

 

 

FACEBOOK - CONCERNS 

Please choose the appropriate response for each item: 

 

  
Strongly 

Disagree Disagree Uncertain Agree 

Strongly 

Agree 

Facebook presents many concerns when used for 

learning.      

Facebook presents many concerns when used for 

teaching.      

Using Facebook for instructional purposes is an invasion 

of my individual privacy.      

Posting coursework on Facebook is too public a forum 

for educational purposes.      

When it comes to learning, I am concerned that my 

students may not benefit much from Facebook, as they 

can from face-to-face communication. 
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Facebook is too impersonal.      

I feel that Facebook is an appropriate learning tool.      

 

FACEBOOK - USAGE 

Please choose the appropriate response for each item: 

 

  
Strongly 

Disagree Disagree Uncertain Agree 

Strongly 

Agree 

I have used Facebook for educational uses (e.g., 

connecting with my students and other academics) in the 

last 12 months. 
     

I have used Facebook to support my teaching.      

I am willing to use Facebook for educational purposes.      

Facebook is easier to use than Discussion Board.      

I need more time to experiment with Facebook before I 

consider using it for educational purposes.      

I have no trouble figuring out how to use the features 

available on Facebook.      

When I run into a technical problem when using 

Facebook, I can usually figure it out.      

Generally, it is difficult for me to learn how to use sites 

such as Facebook.      

I am aware of at least one University course that is using 

Facebook for support.      

 

 

FACEBOOK - FREQUENCY OF USE 

Please choose the appropriate response for each item: 

  

Very 

rarely 

(once a 

month or 

less) 

Rarely 

(2-3 

times a 

month) 

Occasion

ally (2-3 

times a 

week) 

Frequentl

y (1-2 

times a 

day) 

Very 

frequentl

y (more 

than 2 

times a 

day) 

How often do you use Facebook?      

How often do you use Facebook for non-educational 

uses (e.g., connecting with friends, researching company 

products)? 
     

How often do you use Facebook as a research tool for 

your teaching?      

How often do you use Facebook to contact other 

academics?      

How often do you use social media (other than 

Facebook)?      

How often do you use social media (other than 

Facebook) for non-educational uses (e.g., connecting 

with friends, researching company products)? 
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How often do you use social media (other than 

Facebook) as a research tool for your teaching?      

How often do you use social media (other than 

Facebook) to contact other academics?      

 

 

Discussion Board 

Please read the following questions designed to examine your perceptions about discussion board, and then 

select the number / response that best represents your answer. 

 

 

DISCUSSION BOARD - BENEFITS 

Please choose the appropriate response for each item: 

 

  
Strongly 

Disagree Disagree Uncertain Agree 

Strongly 

Agree 

Discussion Board presents many benefits when used for 

learning.      

Discussion Board presents many benefits when used for 

teaching.      

Discussion Board offers a more convenient way for 

academics to communicate with students than Facebook.      

Discussion Board offers a more convenient way for 

academics to communicate with each other.      

Using Discussion Board can have a positive impact on 

my teaching experience.      

Students and academics can learn more about each other 

using Discussion Board than from Facebook.      

Overall, Discussion Board is more beneficial to me than 

Facebook.      

 

 

DISCUSSION BOARD - CONCERNS 

Please choose the appropriate response for each item: 

 

  
Strongly 

Disagree Disagree Uncertain Agree 

Strongly 

Agree 

Discussion Board presents many concerns when used for 

learning.      

Discussion Board presents many concerns when used for 

teaching.      

Using Discussion Board for instructional purposes is an 

invasion of my individual privacy.      

Posting coursework on Discussion Board is too public a 

forum for educational purposes.      

When it comes to teaching, I am concerned that my 

teaching may not be as effective when using Discussion 

Board, as opposed to face-to-face communication. 
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Discussion Board is too impersonal.      

I feel that Discussion Board is an appropriate teaching 

tool.      

 

 

 

DISCUSSION BOARD - USAGE 

Please choose the appropriate response for each item: 

 

  
Strongly 

Disagree Disagree Uncertain Agree 

Strongly 

Agree 

I have used Discussion Board for personal, non-

educational uses (e.g., connecting with friends) in the 

last 12 months. 
     

I have used Discussion Board to support my teaching.      

I am willing to use Discussion Board for educational 

purposes.      

Discussion Board is easier to use than Facebook.      

I need more time to experiment with Discussion Board 

before I consider using it for educational purposes.      

I have no trouble figuring out how to use the features 

available on Discussion Board.      

When I run into a technical problem when using 

Discussion Board, I can usually figure it out.      

Generally, it is difficult for me to learn how to use sites 

such as Discussion Board.      

I am aware of at least one university course that is using 

Discussion Board for support.      

 

 

DISCUSSION BOARD - FREQUENCY OF USE 

Please choose the appropriate response for each item: 

  

Very 

rarely 

(once a 

month or 

less) 

Rarely 

(2-3 

times a 

month) 

Occasion

ally (2-3 

times a 

week) 

Frequentl

y (1-2 

times a 

day) 

Very 

frequentl

y (more 

than 2 

times a 

day) 

How often do you use Discussion Board?      

How often do you use Discussion Board for non-

educational uses (e.g., connecting with friends)?      

How often do you use Discussion Board as a tool to 

assist you in your teaching?      
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How often do you use Discussion Board for your 

teaching?      

 

 

 

 

 

 

 

Additional Questions (Please note that these are optional) 

 

 

What do you consider are some benefits in using Facebook for educational purposes? 

Please write your answer here: 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

 

 

What are some concerns you may have in using Facebook for educational purposes? 

Please write your answer here: 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

 

 

What are some benefits in using Discussion Boards for educational purposes? 

Please write your answer here: 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

 

 

What are some concerns you may have in using Discussion Boards for educational purposes? 

Please write your answer here: 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

  

 

Thank you for your participation. 

If you require any information about the findings associated with this research project, please contact Professor 

Glenn Finger (g.finger@griffith.edu.au) 

 

 

 

 

 

 

 


