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 Synopsis 

 This thesis describes language policy practices in Senegal, identifies the languages 
used by Senegalese people in various social, public, and institutional settings, and details 
the attitudes of Senegalese people towards their own mother tongues, Wolof, French, and 
English and these speech communities. It examines also the importance, place, and future 
of local languages and European languages in Senegal and analyses the issue of language(s) 
of education in Senegal. To conduct this research, a variety of sampling techniques were 
used to collect data from a wide range of population-categories including respondents from 
the general population, public administration, students, and the business sector.  
 Throughout the period of this study, Senegal was undergoing a phenomenal 
linguistic experience characterised by the sudden arrival and strengthening of English in the 
country, increasing interest by Senegalese people in local languages, and a gradual decline 
of the domains of French language use in the country. Against this linguistic backdrop, a 
number of major findings have resulted from the research including the finding that home 
languages (in particular, the mother tongues) are dominant in most family and social 
settings while French is dominant only in public settings. However, the data show that both 
mother tongues and Wolof are being used increasingly in public institutions; domains that 
hitherto belonged to French. The language use with people indicates a similar pattern, i.e. 
local languages are mostly used with close family members and with people in the extended 
family circle while French is dominant only with people in public institutions. The home 
languages (mother tongues and Wolof) and, to a lesser extent English, are more popular in 
public settings, thus reducing the hegemony of the use of French with people in public 
institutions.  
 The study based on the data collected from the overall sample found also that the 
attitudes of the Senegalese people towards French, English, and their mother tongues are 
high and positive but the attitudes towards Wolof show both positive and negative ratings. 
The results show that, according to Senegalese people, the local languages are not given 
due importance in the education system. Similarly, they believe that English is not regarded 
as important in the education system either. Therefore, they request more importance to be 
given to both languages in the education system. As for French, it is considered very 
important in the education system and therefore, there were no particular requests to 
increase its relative importance in education. Further, French is believed to have negative 
influences in Senegal while this is not the case for English. Regarding the language(s) of 
instruction, local languages are described as the most appropriate languages for education. 
However, when languages are analysed in parallel, French maintains its leadership. 
 In general, the Senegalese people have positive attitudes towards the speech 
communities. However, the attitudes towards the Wolof and French speech communities 
are both positive and negative. Similarly, the intensity of the desire to learn languages is 
generally positive but is characterised by the presence of a mix of positive and negative 
ratings for French and Wolof. However, a cross-sectional analysis shows quite interesting 
variations across the four population-categories mentioned earlier, mainly regarding 
language use, the issue of the language(s) of instruction in Senegal, the attitudes of 
Senegalese people towards languages and towards speech communities, and the intensity of 
their desire to learn languages – to name but a few areas of variation. 
 The study has resulted in major findings regarding language use in Senegal. One of 
these is the loyalty of Senegal people towards their languages, that is, first, to their own 



mother tongue and then to Wolof – as a second language; second the Senegalese people 
remain attached to the French language, and finally they have a great admiration for 
English. 
 According to the study, Senegalese people are attached to their language because of 
the more effective communication opportunities the local languages offer and also because 
of the positive benefits associated with (early) education in one’s own mother tongue. In 
addition, the respondents believe that local languages help them assert their identity and 
maintain their cultures. The study found that Senegalese people are attached to the French 
language because it is an important national language (the official language of the country) 
and international language (for communication in the Francophone world). As for English, 
they admire the language because of its prestige and its status as a “universal” language for 
communication and its dominance in science, technology, education, and business. 
  The study concludes with a number of recommendations for the improvement of 
language planning and language-in-education policy in Senegal. The recommendations 
focus mainly on enhancing considerably the place and role of local languages in the 
education system, initiating systematic language policy prestige activities, and developing a 
rigorous policy that fosters positive attitudes towards local languages in general and the 
Wolof language and the Wolof speech community in particular. As regards the English 
language, the study recommends offering greater opportunities to learn the language by 
widespread reinforcement of its teaching in the education system. 
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Chapter 1 

Introduction 

This chapter introduces the PhD thesis, which addresses the language attitudes and 

language use amongst Senegalese people. It contains four major parts. The first part of this 

chapter articulates the scope of the PhD thesis, the second part addresses the aims of the 

research while the third articulates its stages and the fourth and last section of this chapter 

describes the outline of the thesis. 

I.1. Scope of the thesis 

This research falls within the field of applied linguistics particularly in the area of 

language planning and language policy. It focuses mainly on language planning and 

language-in-education policy in Senegal. The thesis describes the place, importance and 

future of languages in the country, particularly the mother tongues, Wolof, French and 

English in Senegal. It addresses also issues regarding language use, attitudes towards 

languages, attitudes towards speech communities, and attitudes towards language learning 

in Senegal. The thesis discusses other topical issues in Senegal such as the language or 

languages of instruction and their level of introduction in the education system. To 

undertake a research project of this nature, the thesis has sought to cover a wide range of 

socio-linguistic and attitudinal topics from a large number of respondents drawn from 

different linguistic, cultural, social, educational, and professional backgrounds.  

Senegal like many other multilingual nations in the world is faced with a complex 

linguistic situation mirroring the long colonial experience of the country, the multifaceted 

socio-demographic and linguistic make up of its population and also the desire to meet 

local language demands and international communication needs. This complex linguistic 

situation has created genuine linguistic challenges for applied linguists, language policy-

makers, decisions-makers, and community leaders among others, in a word, all people who 

have an interest in language matters in the country. 

The thesis incorporates a wide range of people in order to analyse language use and 

language attitudes in Senegal. The respondents are drawn from four categories, that is, the 

general public, public administration, the business sector, and students in Senegal. It is 



certain that other relevant topics and categories could have been included in the present 

research. For example, to understand language attitudes in the context of language planning 

and language-in-education requires one to deal with other important issues such as 

language needs (national and international) and also requires a gamut of other socio-

economic categories based on cross-population and cross-sectional studies. However, due 

to limited time and space, the thesis has focused on the issues and categories outlined 

above. 

I.2. Aims of the research 

The primary focus is to explore the linguistic contexts in order to identify the 

principles of language policy-making and language-in-education planning in Senegal that 

have produced the current situation, to ensure that societal, individual and group needs are 

met, and the objectives sought are achieved. The aims of the thesis are the following: 

• to identify language use in various contexts and with various interlocutors in 

Senegal; 

• to examine the attitudes of Senegalese people towards local languages (mother 

tongues and Wolof), French, and English; 

• to analyse the current importance, place and the future of local languages (mother 

tongues and Wolof) and European languages (French and English) in the 

Senegalese education system;  

• to find out the attitudes of the Senegalese people towards languages used in Senegal 

and their speech communities;  

• to discuss the issue of the language(s) of instruction in Senegal; and  

• to assess the intensity of the desire of the Senegalese people to learn languages.  

It is through the identification of the priorities to be given to local and foreign 

languages that the research outcomes will be significant for strategic language planning and 

for the articulation of language policy-making decisions in Senegal. 

The PhD thesis investigates language use, language preferences, and language 

attitudes of the Senegalese people which will provide information for the understanding of 

socio-linguistic pattern, language choice, and attitudes towards language learning. The 

understanding of this information helps articulate clear language-in-education policies 

based on learners' needs and their attitudes towards language learning and towards 

languages. To reach this aim, the study has undertaken the following: 
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• describing the impact of past languages policies and practices on today’s situation in 

Senegal; 

• analysing current language policies and practices in Senegal;   

• researching language use in social, public, institutional contexts in Senegal in order 

to make recommendations on future policies;  

• researching language use with a range of interlocutors in family, social, and 

professional contexts; 

• analysing the attitudes of the Senegalese people towards local languages (mother 

tongues and Wolof), French, and English  and their respective speech communities; 

and   

•  assessing the intensity of the desire of Senegalese people to learn languages. 

I.3. Stages of the research 

This section describes the five major stages that have led to the completion of the 

PhD research thesis. The first stage took place in Brisbane in Australia and focused on the 

writing of the research proposal and the literature review and then the elaboration of a 

framework for the research tools. It is in this stage that a set of four questionnaires were 

designed for data collection. 

The second stage included the field trip, which took place in Senegal. The 

questionnaires were refined and rewritten there in order to adapt them to the local contexts 

following a series of discussions with language teachers (mainly English language teachers) 

and with people involved with languages planning and language matters in Senegal. The 

questionnaires were translated from English into French and a couple of them into local 

languages (Wolof, Serrere, and Pulaar), in particular the questionnaires designed for the 

general public and the business sector. After translation, the questionnaires were pre-tested 

with a limited but representative sample of the population. Based on the feedback received 

after the trialling, the questionnaires were amended and photocopied to make them 

available for administration by the research team. Before the above process, two major 

research institutes (Institut Fondamental d’Afrique Noire and Centre de Linguistique 

Appliquée de Dakar), English language teaching centres (British Senegalese Institute, 

British Council, and American English Language Programme), libraries (archives at the 

Assemblée Nationale and Archives Nationales), and ministries (Direction pour Promotion 

des Langues Nationales, Direction de l’Alphabétisation et de l’Éducation de Base and 
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Bureau d’Anglais) were visited in order to meet the relevant people and  potential 

respondents and to gather the relevant literature and collect information. This has helped a 

lot in the improvement of the questionnaires and their adaptation to the socio-linguistic 

contexts of the respondents. The information and reading materials collected were also used 

to prepare a review of the language planning and language policy and the linguistic 

background of Senegal. 

The sampling procedures were also amended after several contacts with people in 

the Ministry of Tourism, the Ministry for the Promotion of Local Languages, the Ministry 

for Education (especially people at the Bureau d’Anglais), people in business organisations 

(Conseil National du Patronat, Union Nationale de Commerçants et Industriels du Sénégal, 

Rassemblement des Opérateurs Économiques du Sénégal, and Syndicat des Travailleurs 

des Banques et Établissements Financiers) in order to facilitate the identification and 

location of the potential respondents (in cities, in rural areas, in ministries, in schools, and 

in businesses) included in the sample. After that, the research team was recruited through 

advertisements posted in the two major universities.  Two training sessions were held in 

order to describe the research to the assistants, to provide a context for the research, and to 

discuss the administration of the questionnairesError! Reference source not found.. The 

data collection started in March 2002 and continued till the end of July 2002.  

The third stage took place in Brisbane and consisted of designing a standard coding 

system which included the four questionnaires by using a unique file in SPSS 10.0 version. 

A total number of 40 questionnaires (10 in each of the four population-categories) were 

analysed for trial purposes. 

In the fourth stage, the data analysis were carried out and the first draft was 

completed.  The fifth and last phase took place in the city of Al-Ain in the United Arab 

Emirates for the final editing and submission of the thesis. 

I.4. Outline 

This section addresses the organisation of the research which is divided into seven 

chapters. The first chapter of the thesis introduces the research. It provides a context for the 

research by describing its scope and aims. The first chapter also presents the various stages 

of the research. 

 The second chapter is an overview of language planning and language policy in 

Senegal. It provides an insight into the history of language policy in Senegal and the current 
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status of French in the country. In particular, it addresses language policy and language 

practices in the colonial era and the status of French in post-independence Senegal. The 

arrival and the importance of English are described with a focus on English for specific 

purposes. However, in addition to the strengthening of English, local languages have also 

gained more importance in Senegal. This chapter also assesses the current status and place 

of local languages within the current language policy framework in Senegal. 

The third chapter reviews the literature on language planning and policy. Language 

issues both in “monolingual” and multilingual contexts are analysed from the standpoint of 

languages as resources rather than languages as problems (Ruiz 1984). This chapter also 

reviews the nature, scope and stages of language planning and language-in-education 

policy. 

The fourth chapter outlines the methodology used in this research. It summarises the 

sampling procedures, identifies the sample population, describes the data collection tools, 

and presents the research team and the research sites. 

Chapter Five analyses and discusses the data collected during the field trip conducted 

in Senegal. This chapter is divided into four main population-categories; each describes one 

of the four population-categories identified for the purpose of this research. These are the 

general population, the business sector, the public administration, and the students. In each 

sector or population-category, language use and attitudes towards languages such as mother 

tongues, Wolof, French and English, and the future of these languages are addressed. This 

chapter also examines the attitudes of the respondents of each population-category towards 

local speech communities (mother tongues and the Wolof speech community) and the  

European speech communities (French and English). It examines also the intensity of the 

desire of the Senegalese people to learn their own mother tongue (Wolof included), the 

French language, and the English language.  

Chapter Six offers an overall analysis of the population-categories mentioned in 

Chapter Five. It brings together all the data obtained from the four population-categories 

and then analyses the results in an overall perspective. Chapter Six presents an overall 

analysis of the data based on the respondents’ answers to the four questionnaires. Chapters 

Five and Six rely heavily on quantitative methods for the analysis of the results while the 

last chapter, Chapter Seven, concludes the thesis and offers recommendations for the 

improvement of language planning and language-in-education policy in Senegal.  
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I.5. Conclusion 

 This chapter is an introduction to the research. It has provided a framework for the 

research by discussing its scope. In particular, it has shown that the research aims to 

investigate language behaviours (language use and preferences) and the attitudes of 

Senegalese towards their own languages and European languages.  The research is based on 

the analysis of the responses provided by a wide range of respondents on various 

behavioural and attitudinal issues. It has also discussed the aims of this research and 

analysed its various stages. It has provided the framework of the research and has presented 

the outline of this research. Chapter 2 describes the language situation in Senegal and 

focuses on the history of French in Senegal. It discusses also the arrival of English and 

analyses the recent interest in local languages in Senegal. 
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Chapter 2 

Language situation in Senegal 

 Interest in language policy matters has grown rapidly worldwide. In particular, 

topics related to language contact have driven considerable interest in countries that have 

been subjected to colonial domination. On the one hand, there is fast development of the 

languages of wider communication, like English, in every corner of the globe; and, on the 

other, there are worldwide concerns for the future of small-scale languages, notably 

indigenous and minority languages (Bradle and Bradley 2002; Crystal 2000; Hornberger 

1998; Mühlhäusler 1996; Traill, 1994; Bamgbose 1993; Brenzinger, 1993; Krauss 1992). 

Consequently, language planning and language policy activities have emerged as the focus 

of attention, emphasised by the growing involvement of language planners in the 

management of linguistic resources (Haugen 1987; Ruiz 1984). Thus, there is a paramount 

need for well-researched information in order to provide strategic advice to the decision-

making processes in language policy. Senegal is a pertinent example of language contact 

and planning between a former colonial language (French), a language of wider 

communication (English), and local languages. This chapter briefly presents Senegal and 

provides the linguistic background of the country. It offers an insight into language policy 

during the colonial period as well as language policy and practices in post-independent 

Senegal. It describes, also, the current status and significance of local languages, French, 

and English in Senegal. 

2. Presentation of Senegal 

2.1. General presentation 

2.1.1. Colonial and political history 

 Prior to the arrival of Europeans, what is known today as Senegal was made up of 

empires such as Walo, Jolof, Baol, Cayor, and Cadior, among others. For example, the 

Wolof established the Jolof Empire in the 15th century. Senegal’s colonial history started in 

1444-1445 when the Portuguese visited the coast to establish commercial links with the 

interior of the western part of the African continent.  Subsequently, the Portuguese were 

followed and displaced successively by the Dutch and the French. In 1763, Great Britain 
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captured French posts in Senegal. However, following the Treaty of Paris (1783) and the 

Napoleonic Wars, Britain returned the territories it captured to France in 1815. 

 Before the independence of the country in 1960, Senegal and Mali established the 

Federation of Mali but this was short lived. After the breakup, Leopold Sedhar Senghor, 

became president until 1981 when he retired from politics and handed over the presidency 

to his protégé, Abdou Diouf. When Diouf took over the presidency of Senegal, he extended 

the democratic multiparty system of Senegal which had been restricted to four political 

parties under Senghor. In 2000, the Socialist Party, which had dominated the political 

landscape for more than three decades, was defeated and Abdoulaye Wade became the third 

President of Senegal. 

2.1.2. Population and geography 

Senegal is a multiparty democratic country located in the western point of Africa. It 

covers a little over 76,000 square miles and the population in 2003 was over 10,127,809 

(Sud Quotidien 2004). With an annual growth rate at 2.5%, the population is estimated to 

reach 12.2 million in 2010 (Direction de la Prévision et de la Statistique 2000:3). The 

population of Senegal is characterised by a large proportion of young people. For example, 

47% is below 15 and 58% is below 20 but only 5% is above 60 (Direction de la Prévision et 

de la Statistique 2000:3). Senegal is a predominantly Muslim country (92%) and shares its 

borders with Mauritania in the North, Mali in the East, the Republic of Guinea and Guinea-

Bissau in the South, and the Atlantic Ocean in the West (see Appendix IV). 

The country is semi-arid in the North and forested in the South. In 2003, Senegal 

was divided into 10 regions, with the capital being Dakar. There are two distinct seasons. 

The rainy season lasts three to four months and the dry season around eight months. There 

are four main rivers: the Senegal River, the Saloum, the Gambia River, and the Casamance 

River. 

2.1.3. Main economic sectors 

France remains the main trading partner along with other European Union countries. 

The economy of Senegal is mainly based on agriculture (30% of the GDP in 2001), in 

particular, peanuts, cotton, rice, and sugar cane (Direction de la Prévision et de la 

Statistique 2003:73). The industrial sector, mainly based on phosphates, is also active (18 

% of the GDP in 1988) (Direction de la Prévision et de la Statistique 2003:7). Fishing (8% 
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of the GDP in 2001) and tourism (6%) are also very important sectors of the national 

economy (Direction de la Prévision et de la Statistique 2003:73-80). 

2.1.4. Communities and languages in Senegal 

Senegal is a multicultural country with around twenty communities (Direction de la 

Prévision et de la Statistique 1993:24). The dominant ethnic communities are the Wolof 

(42.7%), Pulaar (23.7%), Serrere (14.9%), and Diola (5.3%) (Direction de la Prévision et de 

la Statistique 1993: 24-25).  

According to Ethnologue (2001), 36 languages are spoken in Senegal and,  

according to the Direction de la Prévision et de la Statistique (1993:24), there are around 20 

ethnic communities in the country. Wolof, the lingua franca in many parts of the country, is 

spoken by more than 80 % of the population. Around 50% speak it as their first language 

while around 30% speak it as a second language. Pulaar, the second most widespread local 

language, is spoken by around 22% as a mother tongue. It is also the second language of 

many people in places like Tambacounda and Kolda (Direction de la Prévision et de la 

Statistique 1993:25-26). The official language of Senegal is French and there are currently 

14 national languages or “officially recognised languages” (Prinz 1996:15), that is, 

languages that are codified and recognised by government decree thus eligible for use in the 

media, education, and courts. In December 2004, the national languages of Senegal were: 

Wolof, Pulaar, Serrere, Diola, Mandingo, Soninké, Hassaniya, Balant, Mankaañ, Manjaku, 

Serrere Noone, Bedik, Bassari, and Saafi.  

2.1.5. Education and literacy 

 According to the Direction de la Prévision et de la Statistique (2000), the 

Senegalese government has set up a ten-year education programme (2001-2010) known as 

the Programme Décennal pour l’Enseignement et la Formation (PDEF) in order to reach 

universal education and to improve the quality of the education system in conformity with 

international conventions and recommendations (e.g. Convention on children’s rights, 

recommendations “Education for All” made at the Jomtien Conference in Thailand). At 

present, in Senegal, the national illiteracy rate is above 62%. The illiteracy rate is 59.6% for 

Senegalese people under 20 and it is 67% for Senegalese between 15-49 (Direction de la 

Prévision et de la Statistique 2003:31). 
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In the current PDEF, literacy and basic education are key activities aimed at 

meeting the government’s objectives, in particular, a 5% yearly reduction of the illiteracy 

rate among the 15-49 years age group (including 75% of women) and 5% yearly reduction 

of the illiteracy rate among the 9-14 years age group by providing “know how” skills. In 

brief, according to the Direction de la Prévision et de la Statistique (2000:100), the literacy 

and basic education policies aim at: 

1- reducing disparities between  boys and girls; 

2- reducing disparities between regions; and  

3- reducing disparities between ages (priority to be given to the 9-15 years age           

    group).   

2.1.6. Administrative organisation of Senegal 

 In 2002 when the fieldwork for this thesis was conducted in Senegal, the country 

was divided into 10 regions. These were: Dakar, Zigunichor, Diourbel, Saint Louis, 

Tambacounda, Kaolack, Thiés, Louga, Fatick, and Kolda. Regions in Senegal are 

subdivided into départements (four in Dakar and three in other regions), which are further 

subdivided into arrondissements. Arrondissements are made up of communautés rurales 

and the communautés rurales are made up of villages (Direction de la Prévision et de la 

Statistique 1998). In 2002, 92 arrondissements, 320 communautés rurales and around 

20,000 villages were listed in Senegal (Direction de la Prévision et de la Statistique 1998). 

2.2. Linguistic background of Senegal 

2.2.1. The official domination of French 

2.2.2. French schools during the colonial period  

The first French colonial settlement in Senegal started around 1683 on the Isle of 

Bocos in Saint Louis (CRDS 1976; Gaucher 1968). The first school was introduced only on 

7 March 1817, that is, nearly two centuries after French settlement in Saint Louis and two 

years after England conceded to France the colonial possessions it had controlled before 

January 1792. 

 A young school teacher named Jean Dard founded the first elementary French school 

in Senegal in 1817. He was appointed by the Ministre Secrétaire d’État et de la Marine et 

des Colonies to start education in French and to implement the Bell and Lancaster teaching 
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method in Senegal (Gaucher 1968:12). The introduction of education to the French colonies 

has received a lot of attention from many people, particularly historians, educationists, 

linguists, and many others. Gaucher (1968) conducted one of the most comprehensive 

pieces of research on the introduction of French schools in Francophone Africa. In his book, 

Dard ou les Débuts de l’Enseignement au Sénégal (1968), he argued that school was 

introduced in Senegal primarily to spread French culture and thereby to lay the foundations 

for the Christianisation of Africans (Gaucher 1968). French colonial authorities postulated 

that schools were the most reliable tools for the implementation of the French colonial 

policy of assimilation, which was one of the most important aspects of the “plan de 

colonisation”. They were convinced that once schooling was well-established, the process of 

assimilation would be faster and conversion into Christianity easier. The main philosophy 

that underpinned French colonial policy was the assimilation of Africans.  

After re-possessing the colony of Senegal they had lost to Britain for more than two 

centuries, French settlers realised that all their previous attempts to implement the “plan de 

colonisation” or agenda for colonisation was not successful. As a result, the “plan de 

colonisation” was revised and made subtler, less aggressive, and the colonial authorities 

assigned it broader aims. That is the  

possibilités d’extension et de pénétration dans l’arrière pays, y 
oeuvrer pour améliorer les rapports commerciaux, faire du territoire 
une colonie où s’épanouira progressivement la civilisation 
française1. (Gaucher 1968:19) 

The Ministère de la Marine et des Colonies realised that the cultural, linguistic, and 

religious gaps between the local population and French settlers were still immense (CRDS: 

1976) after more than two hundred years of colonial domination and settlement in Senegal. 

The colonial authority also understood that attempts to convert the population into 

Christianity might be time-consuming and dangerous (Gaucher 1968:21-22). As a result, in 

1816, the Minister approved the creation of the first school in Senegal. The French school 

was adopted because of the failure of the repressive and aggressive colonial system which 

aimed to subjugate the large majority of people and to win their adhesion and sympathy. 

The driving need to alter colonial strategies was expressed by Laprade. He stressed that: 
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Il ne suffit pas de réprimer: nous n’obtiendrons que des succès 
éphémères. Il faut aussi instruire: c’est dans ce but que nous avons créés 
des écoles primaires. 2( Moniteur du Senegal 1968a: 3) 

The governor Faidherbe, one of the most notorious architects of French colonial 

policy, emphasised best the ideology that underpinned the colonial implantation of the 

French school in Senegal. In a speech delivered in July 1860, Faidherbe argued the 

importance of education for the local population, at least from a colonial perspective, in the 

following: 

L’un des moyens les plus propres à assurer notre influence sur la race 
indigène et à la diriger dans la voie qui convient à nos intérêts est sans 
contredit l’instruction, car l’instruction…a pour but en effet d’abaisser 
les barrières élevées par les différences de moeurs et de croyances… 
C’est donc son propre intérêt dont le nôtre n’est que la conséquence que 
nous poursuivons en cherchant à instruire cette population pour nous 
l’assimiler3. (Moniteur du Senegal 1968b:12) 

The introduction of the French teaching system in Senegal was not an easy task. 

Besides reading and writing in French, the school offered subjects such as arithmetic, 

music, and calculation. Overall, the success of the school was fairly modest but impressive 

if one considers the popular hostility towards the French colonial system and institutions 

and the faithfulness of the population to their religious beliefs and Koranic schools. To start 

a western type of education and to get sizeable numbers of people to join the school was a 

gigantic challenge. In 1817, Dard started a French school with only 7 African students. 

However, enrolments increased rapidly in the following months. For example, in December 

1817, the school enrolments jumped to 80 students and, by the end of 1818, to more than 

one thousand students (Gaucher 1968: 41). In a letter written to the Ministre de la Marine  

Chargé des Colonies, Dard claimed to have taught more than 300 people in a span of five 

years and stated that around 250 attended daily classes (Gaucher 1968:162). The claimed 

successes of both the school and the schoolteacher impressed the locals as well as the 

colonial authorities. Dard’s successful achievements were corroborated by Governor 

Fleuriau who concluded enthusiastically in his report that:  
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Nous commençons à recueillir les fruits de cet établissement. La plupart 
(des élèves) parlent et écrivent le français assez correctement et ont acquis 
en même temps une instruction première que leurs prédécesseurs sont loin 
d’avoir. Les plus âgés seront avant peu en état de tenir des comptes ou de 
se livrer à des affaires4. (Gaucher 1968:54) 

  As a result, a second school teacher was appointed in 1818 to support Dard’s 

efforts. When Dard was appointed in Senegal to set up a French school on the order of the 

Ministre Secrétaire d’État et de la Marine et des Colonies, he laid the foundation stone of 

the most significant and influential emblem of French colonial presence in Senegal. 

Today’s Senegalese educational system is a genuine replica of the French model, especially 

in terms of its traditions, practices, and structures from primary to university levels. 

Even though Dard obtained satisfactory results in his pioneering enterprise, he 

experienced harsh difficulties. In particular, the difficulties were related both to the 

language of instruction and the content of the school curriculum. It did not take him a lot of 

time to realise the need to alter his teaching methods in order to make them more effective 

and relevant to the teaching environment and linguistic reality. Therefore, he decided to 

study and transcribe Wolof, the most widely spoken language in that part of Saint Louis 

and to develop a Wolof-French dictionary, and to use it as the medium of instruction. He 

was deeply convinced, for example, that a bilingual teaching approach would be more 

effective than a French only teaching method. However, his decision to educate the local 

population using local languages created a shock wave in colonial circles. Fundamentally, 

Dard had shaken all the principles underlying the colonial language policy agenda. The 

authorities rejected his teaching approach, which was regarded as heretical. As a result, he 

was roundly criticised and his teachings came under fire. Subsequently, the Ministère de la 

Marine et des Colonies  commissioned an independent inquiry designed to shed light on 

Dard’s claims about the successes of his school and also the alleged achievements of the 

bilingual teaching experience. 

 The report conducted by Governor Jubelin between January 1828 and May 1829 

was severely critical of the use of Wolof and French as the media of instruction and it 

concluded that “le vice fondamental du système d’enseignement, c’est l’emploi de la 

langue indigène, langue parlée mais non écrite, comme moyen d’arriver à l’instruction des 

élèves”5 (Gaucher 1968:107). Dard was primarily accused of perverting the concept of 

education from the colonial perspective by using vernacular languages and he was also 
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blamed for not disseminating “Christian values”. The Jubelin report concluded vigorously 

that the use of Wolof and Bambara at school undermined the colonial policy of assimilation 

in the following:  

C’est là l’obstacle sérieux, la difficulté capitale: tant que l’usage du 
Wolof ne sera pas exclu des leçons de l’école et pour ainsi dire 
retranché aux élèves, on n’obtiendra jamais de succès réel et on 
retombera toujours dans l’inconvénient de n’inculquer aux enfants 
que des notions superficielles, confuses et passagères, que la plupart 
oublieront aussitôt qu’ils auront quitté l’école6. (Gaucher 1968:108) 

In a word, the language issues mentioned in the report raised much deeper concerns. 

Obviously, the report highlights essentially divergent interpretations about the mission of a 

school in the colonial system. On the one hand, Jubelin, Faidherbe and many others 

consider the French colonial school as an instrument for cultural domination and 

assimilation, that is, to educate young Africans, who would become “des auxiliaires utiles 

de l’administration, capable de comprendre et de faire apprécier le rôle civilisateur de la 

France”7 (Journal Officiel du Sénégal 1920:9) because, according to Faidherbe, education 

in French aims primarily to “instruire cette population pour nous l’assimiler”8 (Moniteur du 

Sénégal 1976:12). The aims of the French colonial school were primarily  

de créer chaque année parmi les élèves une pépinière de jeunes 
sujets propres à devenir l’élite de leurs concitoyens, à les éclairer à 
leur tour et à propager insensiblement les premiers éléments de la 
civilisation européennes chez les peuples de l’intérieur.9  
             (Gaucher 1968:109) 

On the other hand, people like Dard in the early 1820s (Gaucher 1968),  David 

Boilat and Mgr Kobés in the 1840s and 1850s, and Serge Sauvageot in the 1950s (Prinz 

1996: 23-24) resolutely believed that the French colonial school should be a tool for 

liberation and consequently should be used to introduce social change in the colonies. Dard, 

in particular, believed that, to reach this goal, the French school should disseminate 

knowledge through the use of vernacular languages. In the foreword of his pathbreaking 

Grammaire Wolofe (1825), Dard, quoted in Gaucher 1968, expressed his concern about 

education in European languages in the colonies and questioned its cultural, social and 

linguistic relevance. He argued unambiguously: 
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En effet, de quelle utilité peuvent être des mots français ou anglais 
répétés par un jeune africain, quand il ne peut comprendre ce que 
ces mots signifient dans son propre langage. Alors il est découragé; 
et souvent le premier mois d’études n’a servi qu’à le dégoûter de 
l’instruction pour toujours.10  (Gaucher 1968: 173-174) 

Based on this conviction, Dard quickly made up his mind and concluded that “quoi 

que l’on dise, il faut que les noirs soient instruits dans leur propre langue; sans cela point 

d’établissements durables, point de civilisation”11.  (Gaucher 1968: 173). 

2.2.3. French only policy 

 Another important feature of French colonial policy in Senegal with regard to 

language was the implementation of a “French only” policy. Indeed, fearing that Wolof in 

particular and local languages in general would slow down the process of imposition of 

French language and culture, the colonial authority regulated language use in the colonial 

schools. The first colonial decree that organised education in French in Senegal emphasised 

strongly that the “French only” policy must be implemented in all colonial schools. The 

first decree aimed at the creation of a girls’ school for African students was released in July 

1826 and Article 8 stated clearly that “la langue française sera seule employée par les 

élèves”12 (Bulletin Administratif des Actes du Gouvernement 1844:137-138). Further, 

another Projet de Décret submitted on 29th October 1834 to the Ministre Secrétaire d’État 

et de la Marine et des Colonies urged schools to focus on the use of the French language 

and the teaching of French history. It is important to underline that the first decrees that 

created and organised the French colonial schools in Senegal were totally silent about the 

local languages, their use and their place in the colonial education system because as 

mentioned by Prinz "celles-ci [autorités coloniales] n'avaient ni la volonté politique pour la 

scolarisation et l'éducation de la population africaine en général ni, a fortiori, l'intérêt de 

trouver une démarche didactique pour un enseignement adapté au contexte africain"13 

(1996:25-26). 

Though education in French continued to be dominant in Senegal over many years 

during the colonisation process and though it was entrenched in colonial rules and 

regulations, the resistance to the colonial authorities and the nationalist sentiments 

remained firm and earnest. In particular, pressures and demands for independence became 

more organised and toughened in the following years. In parallel to these demands, Koranic 

and Arabic schools, along with their leaders, became very popular. Fearing the loss of their 
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grip on the education system and in order to maintain the hegemony of education in French, 

the colonial authorities passed a decree to ban the use of local languages in the education 

system as a whole. The decree, which applied to all schools in French West Africa, stated 

that:  

L’enseignement doit être donné exclusivement [our stress] en langue 
française. L’emploi des idiomes indigènes est interdit. L’usage des langues 
maternelles n’est autorisé que dans les écoles coraniques et les écoles de 
catéchisme, les écoles religieuses n’étant considérées comme des 
établissements d’enseignement14. (Wardhaugh 1987: 125) 

 This situation continued more or less unchanged until the end of the 1950s despite 

the fact that nationalist leaders gained more political power after being elected MPs in the 

French colonial parliament. 

2.2.4. French in post-independence Senegal 

When Senegal gained political independence in 1960 after more than three and a 

half centuries of French colonial domination, French was adopted as the sole official 

language. Due to this official status, proficiency in French is associated with higher 

education, social mobility and upward economic and professional opportunities among 

others because "dés le début de la promotion des langues africaines par le gouvernement  

sénégalais, les décideurs étaient particulièrement préoccupés de maintenir le rôle du 

français, langue officiel du pays, seul moyen de promotion sociale."15 (Prinz 1996:61). 

  The colonial imposition of French had already relegated local languages into the 

background.  The local languages of Senegal received little attention or recognition. The 

post-independence political leaders and the language decision-makers who took over from 

the colonial masters reinforced the stigmatisation and marginalisation of the language of the 

people. They did not aim at restoring local languages to the place they should occupy in the 

linguistic situation. The language policy adopted and implemented in the country after 

independence compounded this situation. For example, legislative decisions and decrees 

regulated the use of local languages in the Assemblée Nationale (Senegalese Parliament), 

outlined transcription laws (Law 77-55 of April 10, 1977 is a law about the transcription of 

national languages) and regulated their use in the media (newspapers, radio, and television). 

There are also a series of legislations aiming at strengthening the role of French in Senegal. 

For example, there are, among others:  
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i  Loi N0 77-55 du 28 mars 1977 instituant des sanctions administratives et des 

poursuites judiciaires en cas de non-respect des règles édictées en matière de 

transcription16. (quoted in Prinz 1996:60) 

ii Décret N0 73-955 du 17 Octobre relatif a l'enrichissement de la langue 

française.17 (quoted in Prinz 1996:61).                                                              

However, in spite of strenuous efforts to impose and maintain French in Senegal 

over several centuries, its use continues to be marginal and elitist and French remains, for 

many Senegalese, a foreign language. In particular, the use of French remains confined to 

specific situations such as schools and universities, administration, courts, and parliament. 

French is also dominant in the media, especially the printed media and national television. 

French is spoken fluently by only around 20% of the population and is the mother tongue 

of a tiny elite of less than 1% of the Senegalese population (Ndoye 1996). On the contrary, 

it is Wolof, one of the local languages spoken by more than 80% of the population, which 

is the lingua franca in most parts of the country and is used widely in all spheres of the 

society. 

2.3. The arrival of English 

2.3.1. English in Senegal  

In recent years, another language, English, has been added to the Senegalese 

linguistic repertoire. The arrival of English, in fact with considerable power and prestige, 

further marginalised the languages of the people and impacted on the prestige and the 

hegemony of French in Senegal.  For several reasons, which will not be addressed here, 

English has gained worldwide prestige. It is the language of the most powerful global 

economy and an international medium of communication, the command of which is also 

well recognised as a useful asset in Senegal. Along with French, English has become 

extremely important in Senegal for international communication, greater professional and 

educational opportunities, and for social prestige. As a result of the growing interest in 

English in Senegal, there has been a mushrooming of English language centres during the 

last decade. For example, just in Dakar, besides the Department of English and the Institut 

des Langues Étrangères Appliquées (ILEA), both at Université Cheikh Anta Diop, there are 

at least six major language institutes offering English language courses. These are: the 

Centre de Perfectionnement en Langue Anglaise (CPLA), the British Senegalese Institute 

(BSI), The British Council (BC), The American English Language Programmes (AELP), 

 17



Institut des Langues at Cesag, and Suffolk University English Language Centre. In addition 

to these language institutes, there is an impressive growth of bilingual (mainly French-

English) primary and secondary schools in Senegal. The expansion of English language 

service providers in the last decades has made the competition between English language 

schools tougher. Though most schools were tight-lipped with regard to their enrolment 

figures for the purpose of this research, administrative people and teaching staff met during 

the field trip hinted that their schools or centres are doing well and the business is 

prosperous. Figures obtained from the BSI confirm this trend. In 2001, enrolment numbers 

have doubled in the BSI between Semester I and Semester 2 2002, enrolments for adults 

evening classes jumped from 230 to 420 students. Another important language services 

provider in Senegal, the British Council, has recorded a similar trend though it started 

teaching English officially only in 1997/1998. Just in the October-December 2001 session, 

the British Council enrolled 176 students.  

 The importance of English in Senegal is not just evident in the schools and the 

language institutions, it is also apparent in job advertisements, namely for senior jobs and 

most secretarial positions. It is common to find job offers requiring “une bonne 

connaissance de l’anglais: parlé et écrit” or "a good knowledge of written and spoken 

English". Among the 25 jobs advertised in the main daily newspapers between 15 

December 2001 and July 2002 (“Le Soleil”, “Sud Quotidien”, and “Walf Fadjri”) when the 

fieldwork for this thesis was underway in Senegal, 19 jobs  requested excellent skills in 

English language “bonne connaissance de l’anglais” or  "good knowledge of English". 

 The spoken media in Senegal bestows little space to English. Until recently, 

regional FM radio stations (such as Thiés FM, Kaolack FM, and Dunya FM) aired weekly 

one-hour English language programmes while the national television also offered only a 

weekly one-hour English language magazine. In addition, the BBC World Service 

programmes are available both in French and English on FM in the capital and some 

regions. 

 Though Senegal continues to play a significant role in the Francophone movement 

and is often referred to as “arrière-cours” of France and “chasse-gardée” of the 

Francophonie18 (certainly confirmed by the election of the former Senegalese president 

Abdou Diouf as the General Secretary of the Francophonie), the growing importance of 

English and the great enthusiasm to learn the language coupled with the magnetism of the 

Anglo-American culture among a sizeable fringe of the population have symbolic 
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significance. This sends a message to the custodians of French language and culture and 

Francophonie in Senegal. This highlights also that the importance and prestige of English 

in Senegal is not just confined to schools, academics, and business institutions.  

It is interesting to note that English has even crept through the tall grills of the 

Palais de la République19 and is firmly implanted at the Présidence de la République20 of 

Senegal. In many circles close to the Présidence de la République, it is rumoured that the 

Senegalese president himself urged his Ministers to “go and learn English” during a 

Conseil des Ministres21. Furthermore, it was no secret to anyone at the time of the 

fieldwork in Senegal that English language instructors were very busy in the Présidence de 

la République delivering intensive English language classes to its senior staff.  

2.3.2. English for specific purposes in Senegal 

The second aspect of English language teaching in Senegal is the development of 

the teaching of English for specific purposes. The accelerated growth of private vocational 

schools in Senegal whose main foci are economics, accountancy, commerce, management, 

tourism, and computer sciences has created specific language needs, especially English for 

specialists in these fields. To deal with these emerging needs for specialists in these areas, 

the Institut des Langues Étrangères Appliquées (ILEA) and Langues Étrangères 

Appliquées (LEA) were created to support language teaching efforts in universities in 

Senegal and to address language needs in the professional sectors. The teaching of these 

specific language needs is based in Senegal on learners’ linguistic needs, which are 

essential in ESP as described by Hutchinton and Waters (1987: 19). Indeed, English for 

Specific Purposes (ESP) is “a language program designed for groups or individuals who are 

learning with an identifiable purpose and clearly specifiable needs” (Johnson and Johnson 

1999:105) which requires specific programme contents and activities. 

  In ESP research, the learner is at the centre of all preoccupations from needs 

analysis to task implementation through curriculum design. The shift of focus from the 

teaching environment to the learner’s needs started an entirely new paradigm in language 

teaching. According to Munby, ESP courses  

 

are those where the syllabus and the materials are determined in all 
essentials by prior analysis of the communication needs of the 
learner, rather than by non-learner-centred criteria such as the 
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teachers’ or the institution’s predetermined preference for general 
English or for treating English as part of a general education. 
(Munby 1978: 2)  

In ESP teaching, it is important to meet the language needs and demands of the 

learners. These may be, for example: 

a) English for Vocational Purposes, which deals with matters related to the learner’s 

occupational language interests i. e. his job or profession; and 

b) English for Academic Purposes, which focuses on the students’ academic specialism, 

like tourism, finance, and computer sciences among others.  

2.4. Interest in local languages 

In recent times, Senegalese people, in parallel with their interest in learning foreign 

languages, have become noticeably interested in learning their own languages and in 

seeking in their own culture and religion social, cultural, political, and economic references 

and patterns. There are at least three significant reasons that may explain this major attitude 

shift towards local languages and cultures.  

First, there are important changes in the political leadership in the country. Leopold 

Sedar Senghor, the first Senegalese president, retired unexpectedly from the presidency of 

Senegal in 1981. Senghor had a keen sympathy for vernacular languages and African 

culture. He did not fail to trumpet this view whenever he was given an opportunity to do so. 

However, it was notorious also that his admiration, reverence, and high respect for the 

French language and culture were legendary and almost incomparable. He was prompt in 

defending the beauty and the importance of the French language.  

The maintenance of French as the only official language of Senegal after the 

independence of Senegal is largely attributable to Senghor, a complex person, whose 

standpoint on languages (local languages and French, in particular) remains controversial 

among educators, linguists, and teachers. However, after his sudden withdrawal from 

politics, the new political leaders introduced a more vigorous policy to “nationalise” the 

education system of Senegal. The main purpose remained that education should mirror 

local languages and cultures but also that it should aim at reinventing a new type of 

Senegalese people whose identity and personality traits are immersed in their own local 

cultures and their religion22. In other words, to place education and language-in-education 

in Senegal into the global post-colonial context of decolonisation as defended by post-
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colonial theorists such Wa Thiong'o (1993,1986, 1981), Fanon (1952) and (Mazrui 1978, 

1975) to name but a few, that is, to de-colonise education in general and language-in-

education with a greater focus on Senegalese languages, history, and culture and to recenter 

learning into the global African and Senegalese cultural, social, and religious context 

(Mazrui 1975; Wa Thiong'o 1993, 1986, 1981). These processes have resulted in new 

educational orientations in Senegal after the “État Généraux de l’Éducation et de la 

Formation”23.  

The second reason for the growing interest of Senegalese people in their own 

languages and cultures can be summed up by the development of a strong resentment 

towards the previous socio-economic,  political, and cultural models copied from Europe 

and imposed upon people immediately after independence and in the subsequent years. 

More than four decades after the independence of the country, the expectations and hopes 

of people have not been met and the economic and social situations of the country have not 

improved much since independence (endemic unemployment, high school dropout rates, a 

rampant illiteracy rate, devaluation of the local currency at that time attached to French 

currency, and repetitive strikes in high schools and universities). Furthermore, the general 

sentiment towards the Metropole has been affected by a series of social, economic and 

political events over time, namely political interference in domestic affairs, the imposition 

of stricter visa regulations, frequent and humiliating deportation of Senegalese (West 

African) migrants attempting to enter illegally in France, rise of the National Front in 

France and its serious socio-political implications, and last but not least the memorable win 

of Senegal over France during the Soccer World Cup in Japan 2002.  

The combination of these factors has undermined considerably the prestige, status, 

and myth associated with education in French. As noted by Tabouret-keller et al., in 

Senegal  

social promotion was until recently obtained through jobs in the public sector, 
which demanded proficiency in oral and written French, but today in Dakar there 
is a new class of prosperous merchants who promote Wolof as their working 
language. (Tabouret-Keller et al. 1997: 58) 

As a result, education in French is no longer seen as the only key for social and 

economic mobility. This belief of social and economic promotion without necessarily 

education in French has been reinforced by the miraculous success stories of the “baol -

baol” and “modou-modou” throughout the world. These concepts are generally used in 
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Senegal to designate people (mostly from Diourbel region known as The Baol region and 

Louga region) with little or no formal education in French but who have built large and 

prosperous financial and business empires in Senegal, Europe (particularly France, Italy, 

and Spain) and USA 

The third and last important reason for the attitudes shift in Senegal is the sudden 

development of media of mass communication in local languages. In the late 1980s and 

early 1990s, private radio stations have been allowed, thus creating an explosion of local 

private FM radio stations. They broadcast essentially in local languages and today there are 

more than twenty local radio stations across Senegal. Henceforth, access to information, 

knowledge and services are easier and available to a larger number of people in their 

mother tongue.  

2.4.1. The status of local languages  

The colonial language policy advocated the use of French as the sole language and 

mercilessly developed a strategy to “throttle” local languages (Bokamba 1991). During the 

colonial period, the design and implementation of language policies were ideological and 

political in nature; and they were not based on the relevant socio-economic and linguistic 

needs of people. After independence, the early political authorities – most of them shaped 

and moulded in the colonial model – did not have any moral qualms or any practical 

difficulties about maintaining foreign languages, especially French as the only official 

language, and in relegating to the scrap heap of oblivion their own local languages. Their 

choice had been made easy by the fact that French was already officially dominant in the 

linguistic scene of Senegal before independence. The real decision to formally organise and 

manage local language resources in Senegal dates back to the 1970s (DPLN24, Ndoye: 

1996). Presidential decree No 71566 on 21 May 1971 organised the status of local 

languages in Senegal. The 1971 decree admitted Wolof, Pulaar, Serrere, Diola, Mandingo, 

and Soninke as the six “national” languages of Senegal. The promotion of local languages 

in Senegal has undergone various contours. In 2001, the Ministère de l’Alphabétisation et 

des Langues Nationales was created. Before its creation as a fully fledged ministry, it was 

simply an ordinary directorate attached to the Ministry of National Education for a few 

years and then was turned into a deputy ministry or Ministère Délégué in 1996 and then 

back again to a directorate. Efforts to promote local languages were supported in the 1970s 

and 1980s by political and ideological commitment under Senghor to study and research 
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local languages namely at l’Institut Fondamental d’Afrique Noire (IFAN) and Centre de 

Linguistique Appliquée de Dakar (CLAD), both attached to Université Cheikh Anta Diop. 

The local languages of Senegal do not enjoy any considerable recognition in the 

formal education system in Senegal. They are not taught at schools, there is an absence of 

curricula, a scarcity of reading materials and a lack of well-trained instructors in local 

languages is conspicuous despite the fact that there is currently an improvement in the 

awareness of the population and policy-makers about the relevance of local languages in 

the current situation in Senegal. 

2.4.2. Local languages promotion  

In more recent years, there is  mounting pressure to give local languages more space 

and importance. As a result, the Ministère de l’Éducation de Base et des Langues 

Nationales was created in 1986 and it became the  Ministère de l’Alphabétisation et des 

Langues Nationales in 2001. The aim of the creation of this ministry to promote local 

languages is to address local language communication challenges, and, especially to 

conduct mass literacy programmes as an answer to the weak and inefficient literacy rate in 

French.  

In a bid to bring local languages to a greater height, the current policy-makers of 

Senegal have voiced their intention to create an academy for national languages. The role 

of the academy for national languages is, according to the Senegalese President, “…de 

réflexions sur la langue, sur son respect et son évolution25 [sic]” i.e. "to reflect on the 

language, on its respect and its evolution" 

2.4.3. Other local languages bodies 

There are also other bodies active in the promotion of local languages in Senegal. 

These include non-governmental organizations (Tostan, ARED), research and training 

institutions (IFAN, UCAD), and voluntary associations (Association pour la Renaissance 

du Pulaar and Association pour le Développement de la Langue Saafi). In addition, big 

companies, mainly located in rural areas, are very much dedicated to the promotion of local 

languages. For example, the SODEFITEX, one of the largest cotton producers in West 

Africa, uses the most popular local languages to train and communicate with farmers. 

Indeed, in local languages (e.g. Pulaar), farmers are taught to use chemicals, introduced to 

new farming techniques, and initiated in primary health care. These training sessions in 
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local languages are reinforced by radio programmes on the same topics offered through the 

“radios rurales” training programmes in the languages of the areas. According to staff 

members of the SODEFITEX interviewed during the fieldtrip in Tambacounda, the use of 

local languages in their training programmes has given successful results in terms of 

improving health standards and it has largely enhanced production capacities in the farms. 

As a general trend, many development agencies such Agence de Développement Rural 

(ADR), World Vision International (WVI) and Tostan focus on the use of local languages 

instead of French in order to reach the majority of people for the promotion of local 

governance (e.g. widening democratic participation as everybody understands clearly the 

message and people express themselves freely, transparency in public management, easy 

access to information on land rights), for awareness in  national and international 

conventions and laws (e.g. Kyoto Conventions and Geneva Conventions), more awareness 

on environmental and gender issues, for achievement of sustainable development at the 

grassroots level ( massive literacy and numeracy skills campaigns  in local languages and 

improvement of basic health care). 

2.5. Sign language in Senegal 

         In Senegal, there is currently greater interest for local languages due to their positive 

roles and implications for the social, economic, and cultural development of the country. 

However, in general, society, language planners, and language-in-education decision-

makers do not seem to understand and appreciate the imperative to cater for the large 

number of people with special language needs. Generally speaking little, if not nothing, is 

done by authorities to systematically promote and cater for the needs of people with hearing 

impairment. For example, during the PhD fieldwork conducted in Senegal, it was noticed 

that almost nothing was mentioned regarding opportunities to teach, promote, and develop 

sign language in Senegal. Sign language is not mentioned anywhere in any language 

planning or policy document. Neither the Ministry of National Education nor the Ministry 

for Promotion of Local Languages could provide clear and well-defined language policies 

that catered for learners with special needs. They do not even seem to realize the relevance 

of the issue of sign language in language-in-education programmes, namely with regard to 

the special language needs and the attention towards learners with language communication 

disorders.  
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 Almost no school is prepared and equipped to address systematically language 

needs of students with communication disorders because the social stigma around such 

impairments is still strong and there is a little awareness (both policy-makers and general 

public) about the option offered by modern science and technology to improve substantially 

the learning opportunities and the communication skills of people with visual and aural 

disorders. As a result, schools (government and private) and public institutions (national 

television, courts etc) do not have trained people in sign languages and in language 

disorders (e.g. sign language teachers, speech therapists etc) and teaching and hearing 

materials are almost non-existent. People with communication disorders are left to 

themselves, to their families, and to society. Since it is very important to offer all 

Senegalese people the opportunity to develop adequate communication skills and to have 

equal access to services, information, and education through the language they know best 

or in which they are proficient, including sign languages, then this situation calls for 

immediate attention. Consequently, there is a need to address this issue and incorporate 

sign language in language planning and language-in-education policy programmes in 

Senegal (see section 7.5. Sign language and language disorders). 

2.6. Language planning and language-in-education in Senegal 

It is evident that more than 40 years after the design and implementation of 

language education policy and language planning, new language demands and expectations 

have emerged. These are the results of internal as well as external needs.  

Senegal, similarly to many countries, does not have a single and independent 

official body which has the responsibility to organise, conduct, and implement language 

policy matters. Language planning and language-in-education policy are organised at two 

major levels. On one hand, there is the Constitution of Senegal and, on the other hand, there 

are the Ministry of National Education, the Ministère de l’Alphabétisation et des Langues 

Nationales26 (MALN), and non-governmental organisations and other independent bodies. 

2.6.1. The Constitution of Senegal 

The status of languages in Senegal is embedded in the Constitution of the country. 

Article 1 of the 1971 Constitution stipulated that French is the official language and Wolof, 

Pulaar, Serrere, Diola, Mandingo, and Soninke are the six “national” languages. However, 

in 2001, a new Constitution was adopted after a referendum following the political 
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changeover referred to earlier (see section 2.4. Interest in local languages). The new 

Constitution introduced a sea change in language policy matters. It reinforced and 

expanded Article 1 of the 1971 Constitution and stipulated that “toute langue codifiée est 

une langue nationale” 27. Since then, there has been an expeditious process to codify as 

many local languages as possible in order to promote the prestige of these languages and 

also support language promotion efforts conducted massively at community levels. In less 

than four years, the MALN has carried out the codification of eight languages. These are: 

Hassaniya, Balant, Mankaañ, Manjaku, Serrere None, Bedik, Bassari, and Saafi . The 

present author was a member of the scientific committee for the codification of Manjaku in 

May 2002. 

2.6.2. The Ministry of National Education 

The Ministère de l’Éducation Nationale (MEN) has the mission to organise and 

coordinate the education system of Senegal.  It has the huge responsibility of ensuring a 

high standard delivery of all school subjects in secondary schools in Senegal (e.g. 

mathematics, physics, English, French, and German among other subjects), designing 

curricula, participating in the training and recruitment of teachers, maintaining school 

statistics, among others. The MEN also organises and coordinates the teaching of foreign 

languages in Senegal. To carry out these tasks, the MEN is split up into various 

departments and sub-departments. English has a high level of attention and representation 

at the MEN. At the MEN, there is a Bureau Technique pour l’Enseignement de l’Anglais 

commonly known as Bureau d’Anglais which is located at Pièce 228. Its designated 

mission is “to help promote English language teaching and learning in secondary schools in 

Senegal” (Coly 2001:1). It also organises professional development and in-service 

education for as many English teachers as possible throughout the country. According to 

Coly, the Bureau d’Anglais is “the interface between the Ministry of National Education 

and the British and American partners or any other country or institution interested in the 

development of English in Senegal” (Coly 2001: 2) and it also advises the MEN on issues 

related to English language teaching in Senegal. 

The other major languages taught in Senegalese secondary schools (German, 

Spanish, Arabic, Russian etc) are represented at the MEN and their missions are, among 

other things, to promote their respective languages by designing high quality language 

programmes and by organising workshops for in-service teacher development. 
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2.6.3. The Ministry for the Promotion of Local Languages 

The other major player in language matters in Senegal is the Ministère de 

l’Enseignement Technique, de la Formation Professionnelle, de l’Alphabétisation et des 

Langues Nationales commonly known as the Ministère l’Alphabétisation et des Langues 

Nationales (MALN). This super ministry has the mission, among others things to promote 

local languages and basic education in Senegal. Its basic challenge is to create favourable 

conditions for a successful introduction of the teaching of local languages in the education 

system. The school year 2002-2003 marked the official introduction of local languages in 

the education system. A series of action plans has been elaborated by the MALN and is 

aimed at gradually introducing some local languages namely Wolof, Serrere,  Diola, and 

Pulaar in a range of selected schools in order to trial the implementation of the policy of the 

introduction of local languages in the education system. The future of local languages in the 

education system depends largely on the success or the failure of this small-scale trialling.  

The MALN is divided into two main departments: the Direction pour la Promotion 

des Langues Nationales (DPLN) and the Direction de l’Alphabétisation et l’Éducation de 

Base (DAEB). The DPLN has the mission to promote local languages in Senegal while the 

DEAB has the mission to conduct mass literacy programmes in local languages. As 

mentioned earlier, since its inception in 2001, the MALN has already codified four local 

languages. 

2.7. Conclusion 

Current language planning and language issues in Senegal reflect a long historical 

process strongly marked by its colonial past. The colonial language policy persistently 

relegated the local languages of the country to the background. However, when the country 

achieved independence from France, the early post-independence language policy did not 

strive at the outset to restore local languages and give them full recognition, especially in 

education, the courts, the media, and administration. 

It is only after 1971 that the first reforms towards greater recognition of local 

languages were initiated following political pressures and social demands. In recent times, 

pressure for more recognition of local languages has intensified at the grassroots level, not 

only because of political or ideological reasons but for more objective reasons such as 

cultural and linguistic maintenance, educational advantages, and socio-economic mobility. 

These social demands have received positive resonance at the decision-making level and 
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the decision-makers have realized the weight and power of local languages in today’s 

Senegal. Timid and uncoordinated measures are being taken though a lot more needs to be 

done regarding language in education and the promotion of the prestige of local languages.  

In addition, another language, English has been added to the linguistic repertoire of 

the Senegalese people. It has come with greater power and prestige. As a result, interest in 

local languages coupled with the prestigious arrival of English is a threat to French in 

Senegal. The prestige and the domain of French have shrunk and the language has started 

losing ground. These are not only challenges for the French language but also for language 

policy decision-makers in Senegal, in particular, the MEN, the MPLN and other language 

policy bodies which have the mission to meet the language needs and aspirations of the 

people. Chapter 3, the following chapter, reviews language policy and language planning 

research. It analyses language from a resource perspective and discusses language issues in 

“monolingual” and multilingual contexts. It also addresses the developments, phases and 

the rationale for language planning and policy. 

 

 

 

 

 

 

 

 

 

 

Chapter 3 

Literature Review 

Introduction 

It was only during the 1960s that the field of language planning and language policy 

was formalised and recognised as a separate academic subject within sociolinguistic 

inquiries (Eastman 1983; Fishman 1971, 1983; Hornberger 1998). However, activities 
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related to language choice and use, correctness, maintenance and preservation, and 

diffusion have always attracted the interests of humans over several millennia. Indeed, 

society has always highly valued correctness and appropriate usage of language with 

respect to the established norms of the language. As an illustration, in around 3,000 BC, the 

much-revered Pānini compiled the sutras of Sanskrit grammar; thereby he set consensus 

and uniformity in the usage of the language (Misha and Prakhasan 1982; Thieme 1935). In 

spite of the relative young age of language planning as a formal discipline, it has largely 

benefited from the insights of various disciplines, such as anthropology, psychology, 

sociology, economics, political sciences, and naturally from formal linguistics i.e. what  

Ricento (2000) described as the epistemological factors that have been instrumental in 

shaping language planning and language policy field. According to Ricento epistemological 

factors "[…] concern paradigms of knowledge and research, such as structuralism and 

postmodernism in the social sciences and humanities, rational choice theory and neo-

Marxism in economics and political sciences, and so on." (2000: 196). 

In this survey, language planning is understood here as a future oriented activity and 

is a series of deliberate interventions, manipulations or activities undertaken by a 

government, an institution, or any other body with the effect of influencing and imparting 

language behaviours and attitudes while language policy is, on the other hand, a set of 

strategies, ideas, tactics, and rules aimed at achieving and implementing language planning 

goals. Attitude, in relation to language, can be defined as a feeling, perception or behaviour 

that is entertained towards a language, a culture or a group of people. 

This chapter presents an overview of language planning and language policy 

research and it discusses their focus, scope, development, and design.  

3.1. Language as a resource 

An overview of the linguistic scene over the last few years shows that impressive 

and steady leaps forward have been made in the field of linguistics. Recent developments in 

cognitive sciences, developmental psychology, behavioural sciences, and related disciplines 

have enlightened further our understanding of language-related problems, improved 

tremendously language learning and acquisition theories, and impacted positively in 

reshaping attitudes towards the acceptance of the linguistic concerns formulated by 

language variationists (Labov 1966; Trudgill 1974). 
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These breakthroughs in sociolinguistic enquiry have also had a powerful impact on 

the attitudes of decision-makers towards linguistic diversity. Henceforth, linguistic 

diversity is no longer perceived as a societal pathology or deformity but as invaluable 

resources upon which nations can draw profitably (socially, culturally, and economically) 

(Ruiz 1984), a blessing “a source of novel delights and subtle experience, a blessing” 

(Haugen 1987:1), or, as Bourdieu simply put it, an invaluable linguistic capital (1991). In 

fact, the concept of language as a resource was introduced by Ruiz in the language planning 

and policy research. It is based on the belief that languages other than English in America, 

namely minority and ethnic languages are to be regarded as resources rather than deficits or 

problems (Ruiz 1984). This view, as supported by Ruiz, has contributed tremendously to 

reshaping the debate over the maintenance and the revitalisation of minority languages in 

America. Languages as resources were also instrumental in initiating policies in support of 

the teaching, maintenance, and use of minority language in America and also in the growth 

of bilingual language programmes (Ruiz 1984; Cahnmann 1998).  

Language is a very important social construct used for interpersonal 

communication, community identity, and cultural solidarity. The centrality of language and 

its importance are stressed also by Lo Bianco, one of the architects of language policy in 

Australia who argued that: 

As the primary means of interpreting realities, language becomes a 
basic code to cultural evolution and change, and therefore becomes 
a code for the unique experiences of different cultural groups. 
Language is a source of group and cultural identities…Languages 
are the product of cultural, artistic, economic and intellectual 
endeavours as well as the tools of them. (Lo Bianco 1987:1) 

 As such, languages are valuable resources that require systematic organisation, 

intelligent protection, and coherent planning. In addition, other relatively recent 

sociolinguistic studies have focused upon languages as “natural” resources out of which 

nations can draw positively (Kaplan and Baldauf 1997;  Ruiz 1984; Ingram 1979; Jernudd 

and Das Gupta 1971). Therefore, if it is admitted that languages are resources that may be 

equated with other national resources, then they deserve intelligent and methodical 

planning for their preservation, development, and enrichment through clearly designed, 

rational, and coherent language policies. 
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As a result of the positive attitudes towards languages, bilingualism has become 

more accepted, thus rendering some early linguistic assumptions about multilingualism and 

linguistic diversity inadequate and ineffective. For instance, the troubling view that 

bilingualism is detrimental to cognitive development was refuted strongly and convincingly 

by several researchers (The Washington Post 2004, BBC NEWS 2004, Hakuta and Suben 

1985; Pattanayak 1986; Kachru 1985; Annamalai 1980; Pattanayak and Khatoon 1980). 

Usually, it falls within the responsibilities of governments to utilise intelligently and 

coherently the language resources of their countries by developing consistent and coherent 

language policy programs. As a result of the healthy evolution of attitudes towards 

language, language policy theories were reformulated due to insightful research studies 

from sociolinguistics, sociology, anthropology, psychology, political sciences, and other 

related disciplines. From this research, language planning has developed rational and 

coherent frameworks that are formulated in many language planning and policy programs 

and substantial efforts carried out for their successful implementation (Lo Bianco 1987; 

Ager 2001). 

3.2. Language planning and language policy concerns in multilingual countries 

3.2.1. Identity  

In developing countries, language planning gained impetus and relevance after the 

independence movements, especially in the former European colonies in Africa, Asia, and 

Latin America. In countries under Western economic and political domination, there were 

critical issues regarding the linguistic directions to be adopted by the newly independent 

nations (for India see Aggarwal 1991; and for Africa see Bokamba 1991 and Bamgbose 

1976). The situation was all the more acute because the anti-colonial struggles were largely 

underpinned by legitimate linguistic and cultural claims. In a country like Tanzania, 

Swahili was promoted and further used as a national symbol of the country in order to build 

political unity and integration during the freedom struggle for independence (Eastman 

1983).  

3.2.2. Culture 

Language management in multicultural, multiethnic, and multilingual countries is 

complex due to people’s attachment to their languages, to the intricacies related to the 

nature of language, and to the process of language planning. Language management is a 
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complex activity because language carries not only a significant cultural load but also 

emotional and affective loads. The stake in language planning seems crucial in the sense 

that it deals with the most sensitive societal construct. Language embodies the culture and 

the identity of the people. It is through language that traditions and customs are maintained 

and cultures replicated and transmitted from one generation to the next (Schiffman 1996). 

Language is one of the common identities that hold a society together. It weaves the 

cultural threads of a society through a tapestry of habits, customs, and traditions (Schiffman 

1996). Wa Thiong’o in his discussion of the centrality of language with regard to culture 

and identity concluded that language epitomises the “collective memory bank of a people” 

(1993:30). Thus, for a language policy to be viable and to gain massive support from the 

people for whom it is designed, the language needs and wishes of the people must be 

entirely taken care of in the policy-making. 

 It is also essential that language policy should not overlook people’s subtle and 

sensitive cultural and affective attachments to their languages. Stressing its significance, 

Kelman pointed out that language is a “uniquely powerful instrument in unifying a diverse 

population and involving individuals and subgroups in the national system” (1971: 21). 

After independence in multilingual and multiethnic countries, language planning 

has produced various attitudes and has been subjected to several political initiatives. These 

initiatives ranged from total rejection of the language of the colonial power (in India, for 

example, English was to be replaced by Hindi within fifteen years after the independence of 

the country) to self-imposition of the colonial language (Senegal provides the best 

illustration since French, the former colonial language, is still maintained as the only 

official language). In between these two extremes of language planning, there are cases 

wherein a skilful blend of local languages and a language of wider communication has 

resulted in palatable language engineering for example in Tanzania where Swahili, a local 

language, has a key role along with English, the language of the colonial power (Aggarwal 

1991; Eastman 1983; Whiteley 1979). Therefore, it is legitimate to question the grounds on 

which language choices are made, how the language policies are adopted, and what 

strategies are developed for language policy implementation. The main task of language 

planners is to address effectively language-related issues with respect to attaining 

individual, group, and societal language needs as well as gearing the nation’s social, 

economic, cultural, and linguistic development. 

 32



In language planning and language policy it is important to keep up with the 

changes that affect all the languages of the world. Indeed, changes in languages are normal 

and natural processes that enrich and expand them. Therefore, the changes keep languages 

alive and enlarge their domain of usage by a constant updating process that follows the 

speed of the fast social, scientific, and technological transformations.  

3.2.3. Endangered languages 

Not all the languages of the world enjoy the same prestige. The languages of large 

scope, referred to as “core” languages by Clayton (1999), are spreading phenomenally 

across the globe, whilst some are being insidiously relegated to the periphery and others are 

threatened with extinction (Cunningham, et al. 2006; Bradley and Bradley 2002;  

Hornberger 1998; Bamgbose 1993; Krauss 1992) and death (Crystal 2000; Clayton 1999; 

Mühlhäusler 1996; Brenzinger, 1993; Hale 1992). In fact, the concept of “endangered 

languages” describes the plight of the world’s vanishing languages due to the “aggression” 

of world languages such as English, Spanish, and French (Hornberger 1998). In Australia, 

there are serious concerns about the future of many Aboriginal languages. For example, by 

the 1980s, only 150 Aboriginal languages survived from more than 250 Aboriginal 

languages (Ingram 1988:14). If one looks at the current situation closely, the concern is far 

greater. According to Lo Bianco, in 1974, there were around 114 Aboriginal languages 

spoken by fewer than 10 people (1987:10). It is not an overstatement from Dixon as quoted 

by Kaplan and Baldauf that, in Australia, “every Aboriginal language in Australia is 

currently at risk” (1997: 63). To survive, a language needs speakers within a community 

who use the language and transmit it to their children. It is also important that substantial 

efforts are deployed to encourage the teaching of endangered languages and also to create 

an environment conducive to carrying out research on these languages in order to expand 

their domain of use, enrich their corpus, and enhance their status. Protective measures such 

as recording, book writings, and publications are only meaningful when they are combined 

with all the initiatives indicated above for the revival of endangered languages.  

To date a thorough and detailed assessment of the indigenous languages of Africa is 

not available. However, if one looks at the speed at which the economically and 

demographically dominant local languages attract growing numbers of speakers (because of 

the constraints related to cultural and linguistic assimilation process of these local 

languages) and if one considers also that former colonial languages or languages of wider 
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communication have become considerably more important for professional and functional 

reasons, then there are solid reasons to be alarmed about the future of many languages in 

some areas of Africa. According to Grimas (2000), for instance, of the 6,700 languages 

recorded worldwide, about 30% are spoken in Africa. It is estimated that within 30-40 years 

half of these will die (Grimas 2000).  

Language planning and language policy aim to monitor language changes, prescribe 

linguistic solutions (for instance, codification and standardisation), and offer significant 

advice for effective implementation of language policy. Language planning and language 

policy intervene in other significant activities. For example, it is within the scope of 

language planning and language policy to anticipate internal changes in languages and to 

oversee the growth of the languages through official bodies and legislation. 

In newly independent countries, language planning and language policy, and their 

implementation have raised serious questions regarding the language policy formula the 

country should adopt. For example, should the languages of colonisation be promoted 

alone? Should former colonial languages be moved out in order to free local languages and 

cultures from colonial legacies (Wa Thiong’o 1993)? Should the language of the people be 

given more space, power, and prestige?  

 After many years of language policy experiences in several developing countries, it 

can be safely observed that there is an overall failure in the field of language education. In 

most developing countries, the literacy rates at primary school levels are low; there are 

massive failures at school examinations, and the school dropouts and class repetition rates 

are extremely high. A large number of reports (UNESCO 1989, 1984, 1953) and incisive 

studies conducted in West Africa (Bokamba 1991; Bamgbose 1976), East Africa (Cleghorn 

et al. 1989), India (Pattanayak and Khatoon 1980), and elsewhere (Skutnabb-Kangas and 

Toukomaa 1976) have particularly accounted for these education backlashes to the 

inadequate mastery of the foreign languages which are generally the medium for education 

and instruction in these countries. Teaching at the lowest levels of education, especially in 

developing countries, is still conducted in foreign languages (English, Spanish, and French) 

contrary to UNESCO’s recommendations (see UNESCO 1953). In fact, UNESCO 

recommends the use of vernacular languages in early education for the advantage of both 

early childhood learning and cognitive development. 
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3.2.4. Language-in-education issues in post-colonial era 

3.2.4.1. Mother tongue education 

The issue of language use in education in early childhood raises a timely and often 

passionate sociolinguistic debate about mother tongue education. 

 There is a sizeable body of literature that has clearly demonstrated, on the grounds 

of solid linguistic evidence, the advantages for children to receive their early education in 

their mother tongue or the language of their immediate environment (Fishman 1985; 

Landers 2002; Pattanayak 1981, 1986; Pattanayak and Khatoon 1980). These claims are 

both pedagogical and social. First, education in the vernacular language certainly enhances 

the children’s emotional and cognitive development given that the stimuli received in the 

classroom are reinforced naturally at home, in the street, and with playmates (Landers 

2002; Spolsky 1986; UNESCO 1953, 1989). In this way, the acquisition of knowledge is 

direct and children do not need to translate or to superimpose languages or cultures in order 

first, to understand, and then to learn about the subject matter. Children, in the context of 

mother tongue education, directly perceive and feel the world from the perspective of their 

own language and culture (Bamgbose 1983, 1976; UNESCO 1953).  

Second, education in the mother tongue reinforces the cultural and linguistic 

identity and perceptions of children and gives prestige to their languages. Mother tongue 

education also values children’s cultures and traditions, and reinforces their self-esteem and 

sense of identity (Landers 2002; Bamgbose 1983; UNESCO 1953).   

3.2.4.2. Education for  the "Civilisation de l'Universel" 

In post-independent Africa, language was a central issue for nation building and 

policy formulation in relation with education and its role in the newly independent 

countries. Senghor, one of the key figures of the Negritude28 movement and the architect of 

language-planning and language-in-education policy in Senegal, advocated what he called 

"civilisation de l'universel" or universal civilisation.  The education system in Africa, he 

contended, should aim at helping Africans to be open to other cultures but, at the same 

time, they should be rooted in their own cultures and traditions i.e. they should be able to 

accommodate new customs, cultures, and languages to the African traditions. To reach the 

aims that he outlined in his concept of universal civilisation, Senghor believed the best way 

was to grant higher importance to Western languages (because they are universal languages 
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or languages of wider communication), namely French and English while the local 

languages should be at the background (because their scope of usage is restricted). As a 

result, he skilfully conceived and implemented a language policy model that is in line with 

his ideals in Senegal. After the independence in 1960, he imposed French as the only 

official language and, around a decade later, he conferred on the local languages (six of 

them) the status of national languages. However, despite the elevation of local languages to 

the status of national languages, he did not define or outline clearly their role and place in 

the education system.   

3.2.4.3. Decolonising education 

In contrast, Wa Thiong'o (1986), Mazrui (1978), and Fanon (1952) called for a total 

rejection of colonial languages and language-in-education policies inherited from the 

former colonial powers. They advocated langue-in-education policies focusing on African 

languages and cultures and emphasised that African literature should be written in African 

languages. Their primary aim was to resist and wipe out the colonial and imperial legacies 

(Fanon 1952), decolonise the African mind and personality  (Wa Thiong'o 1986; ), and 

recentre the African education model in local contexts in order to give local cultures more 

space and assert African culture and identity (Wa Thiong'o 1986; Mazrui (1978). Wa 

Thiong'o, one of the most radical and controversial postcolonial writers, described western 

languages as "means of spiritual subjugation"(1995:287) and therefore he advocated a clear 

rejection of colonial language policies and language education legacies. Therefore, Wa 

Thiong'o, as with many other African English speaking writers, did not support the 

"universal civilisation" as outlined in the negritude philosophy. For example, Jean-Paul 

Sartre, a well-known French philosopher, in his preface to Senghor (1948), criticised 

vigorously the negritude ideology on the ground that it is "a weak stage of a dialectical 

progression: the theoretical and practical affirmation of white supremacy is the thesis" 

(Senghor 1948:13). Similarly, Soyinka contradicted the advocates of negritude because it 

"[negritude] stayed within a pre-set system of Eurocentric intellectual analysis both of man 

and society and tried to redefine the African and his society in those terms" (1976: 136). 

Therefore, the opponents of the negritude ideology called, as mentioned by Slemon, for 

"the need, in nations or groups which have been victims of imperialism, to achieve an 

identity uncontaminated by universalistic or Eurocentric concepts and images" (Slemon 

1995:125). The struggle for cultural and identity affirmation of Africa and the 

 36



decolonisation of the colonial legacy (education, institutions, administration, Christianity 

etc) have taken various forms ranging from an abundant literature to glorify and deify the 

past of Africa and its beliefs systems (Maran 1921; Laye 1994; Senghor 1948) to a vivid 

denunciation of the colonial oppression and its devastating effect on African culture. As a 

result, they rejected radically the colonial legacy because it embodies humiliation and the 

destruction of African culture, language, and values and epitomises the Western "superioty 

complex" (Wa Thiong'o 1993, 1986; Sembéne 1960, 1956; Achebe 1958). On the other 

hand, postcolonial writers such as Fanon (1961; 1952) and, to certain extent, Sembéne 

(1960) advocated violence and militancy for the liberation from [French] imperialism 

because "violence is a cleansing force. It frees the native from his inferiority complex and 

from his despair and inaction; it makes him fearless and restores his self-respect."(Fanon on 

http://www.kirjasto.sci.fi/fanon.htm on 24/02/2006 at 10.34). 

3.2.4.4. Education for "African renaissance" 

As for Cheikh Anta Diop, he argued strongly in favour of African Renaissance. 

Diop (1996) outlined three broad fundamental requirements supporting what he believed 

could lead to achieving African Renaissance. These are: 

1-        the development of African languages,  

2-        the strengthening of African political ideology, and  

3-        the achievement of economic independence.  

Of these three requirements, Diop (1996) mentioned that "the development of our 

indigenous languages is the prerequisite for a real African Renaissance" (35) because using 

foreign languages (European languages) is detrimental to African identity and personality. 

He strongly advocated the use of local language as a medium of instruction arguing that 

using foreign languages is a serious obstacle in the education process of young Africans. To 

illustrate this view, he indicated that Africans who learn in foreign languages are "forced to 

make double efforts [when they learn] to assimilate the meaning of words and then, through 

a second intellectual effort, to capture the reality expressed by the words" (Diop 38). 

3.2.5. Inequality, power and language rights 

Language creates a dynamic of control of power and domination. Indeed, the 

imposition of languages of wider communication in multilingual nations has widened the 

gap between an elite educated in the foreign language and the large majority, illiterate in 
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the same language because colonial languages continue to be widely dominant in 

education, administration, judiciary, and business and industry. Therefore, language use has 

generated a source of power (Tollefson 1991) and has developed a symbol of prestige used 

manifestly to tighten the domination of the elite over the majority. 

 In addition to the practical learning difficulties discussed above (see section 3.2.4. 

Language-in-education), the dilemma caused by people’s attachment to their own local 

languages on one hand and the ardent pressure to be competent in foreign languages on the 

other, has culminated in psychological damage, the results of which are frustration, self-

denial, inferiority complex, and low self-esteem. For many, lack of skills in these languages 

indicates that they have very few job opportunities, and their access to basic information, 

knowledge, and culture is restricted. They are intellectually marginalised and their 

prospects for social mobility are troubled. 

In contrast, the language abilities possessed by educated people and the elites confer 

significant benefits. Their linguistic abilities in foreign languages facilitate their social and 

economic mobility, enhance their social prestige, and tighten their domination over the 

people they are to serve. Thus, language generates power to control the masses (Fairclough 

1989). 

Language planning and language policy  contribute considerably to breaking down 

the socio-economic inequalities associated with language resources distribution (see 

Fairclough 1989 and Tollefson 1991 for a discussion on language and power). In addition, 

language planning and language policy ensure individuals basic rights such as equal access 

to knowledge and services in their own mother tongue or the language of their choice in 

order to foster equal opportunities to all and the basic right to education.  

This issue of language as a right (the right to receive education and services in one’s 

own language) and language as an instrument for power is intimately related to the crucial 

situation of language policy for migrants and indigenous people. Indeed, the pursuit of 

better economic opportunities and a safer political environment has motivated large 

migration patterns towards wealthier countries. In the United States, for example, the non-

English speaking communities, especially the Hispanic communities are maintaining 

permanent pressure on decision-makers for the teaching of their languages and cultures 

while the native Amerindians are alarmed by the extinction of their languages (Crawford 

2000, 1992; Hornberger 1998; Schiffman 1996). As a result, in the United States, bilingual 
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education opportunities are conceded in many States and the Bilingual Education Act of 

1968 guarantees them29. 

3.2.6. Language maintenance and language shift 

During the last decades topics related to language use in multilingual contexts, 

particularly, language maintenance and shift have attracted considerable interest (Eggington 

and Wren 1997; Mukherjee 1980; Agnihotri 1979; Haugen 1973, 1972; Fishman 1966). 

Language maintenance occurs when a linguistic community in a given multilingual context 

successfully maintains its language while language shift refers to a situation where a 

minority group does not maintain its language but adopts the dominant language as their 

first language (Fishman 1980). A large number of studies have demonstrated that the 

languages of wider communication are spreading across the world (for the spread of 

English see Kachru 1982), thus leaving barely any space for small-scale languages. In 

multilingual contexts, this situation has resulted in processes of assimilation (Agnihotri 

1979), crisis of identity (Agnihotri 1987), language detrition (Hale 1992), and language 

shift and maintenance (Mukherjee 1980) among others. Language planning has a vital role 

in the maintenance, preservation, shift, and revival of languages. 

3.3. Language policy concerns in “monolingual” countries 

Since its formal inception in the 1960s as a sociolinguistic discipline, the major 

thrust of language planning is related to language problem-solving, notably in multilingual 

countries. Language planning can be said to have started formally with Fishman’s intensive 

research on language-related problems in the United States (Eastman 1983). From his 

research, he published Language Loyalties in the United States in 1966, a landmark in the 

history of language planning. Fishman’s main findings incisively contradicted the common 

description of the United States as a “melting-pot”. In particular, he established that the 

indigenous population and the immigrants in the United States are enthusiastically and 

emotionally attached to their own languages and cultures.  

Incidentally, Fishman’s labour-intensive study had put the spotlight on the issue of 

language planning in countries hitherto described as “monolingual” countries. There are 

many factors that have given impetus to language problems and language-in-education 

concerns in these countries. The most significant factors are the linguistic intolerance 

nurtured by host communities and the stereotypes and the negative attitudes cultivated 
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towards minority groups. In addition, there is also a strong desire for immigrants to 

preserve their languages and cultures, and, most important of all, a failure of political 

authorities and language policy-makers to formulate clear and comprehensive language 

policies based on the relevant linguistic needs and aspirations of these people. In Australia, 

for instance, the public authorities adhered for a long time to English monolingualism 

embedded in a stringent policy of assimilation and exclusion (Ozolins 1993; Lo Bianco 

1990; Ingram 1979). As a result, English remained the dominant language and de facto the 

official language of the country (Ingram 1979; Lo Bianco 1997). Consequently, until the 

early 1990s, language policy consisted systematically of hostility towards indigenous 

languages and the denial of non-British migrants’ languages and cultures. According to Lo 

Bianco, language policy in Australia was characterised by “the stigmatisation and 

deprecation of Australian varieties of English, neglect and denigration of immigrant 

languages other than English” (Lo Bianco 1997: 108). 

3.4. Research studies in language planning and language policy  

To understand better language planning and language policy theories, their scope, 

design, and development, it is necessary to start with a discussion of the concepts used in 

the discipline. The concepts of language planning and language policy have been used 

interchangeably to designate the same kind of activities. Even though they may refer to 

governmental decisions related to language matters with regard to language development 

and language teaching, it is essential to note that an important number of language planners 

prefer to treat them as distinct entities (Kaplan and Baldauf 1997; Schiffman 1996 among 

others). According to Kaplan and Baldauf  

Language planning is an activity, most visibly undertaken by 
government (simply because it involves such massive changes in a 
society), intended to promote systematic linguistic change in some 
community of speakers. The reasons for such change lie in a 
reticulated pattern of structures developed by government and 
intended to maintain civil order and communication, and to move 
the entire society in some direction deemed ‘good’ or ‘useful’ by the 
government. (Kaplan and Baldauf 1997: xi) 

As for language policy, it is defined as:  

A body of ideas, laws, regulations, rules and practices intended to 
achieve the planned language change in the society, group or 
system. (Kaplan and Baldauf 1997: xi) 
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Schiffman (1996) adopted a similar type of dichotomy between language planning 

and language policy. He borrowed his dichotomy from Bugarski. Schiffman contended 

that: 

The term language policy here refers, briefly, to the policy of a 
society in the area of linguistic communication-that is, the set of 
positions, principles and decisions reflecting that community’s 
relationships to its verbal repertoire and communicative potential. 
Language planning is understood as a set of concrete measures 
taken within language policy to act on linguistic communication, 
typically by directing the development of its languages.  
        (Bugarski quoted in Schiffman 1996) 

3.4.1. Focus on problem-solving 

Language planning has been referred to broadly as a language problem-solving 

activity in a community. This dimension of language planning owes much to the definition 

provided by Rubin and Jernudd (1971). Language planning, she emphasised, “refers to the 

development, implementation, and evaluation of particular approaches to specific language 

problems” (Rubin and Jernudd 71: vii). 

Due to the intricacies related to the nature of language itself, the complexity of the 

language decision-making process, and the various people involved at the various stages in 

the decision-making process, analysing language planning as only a problem-solving 

activity is simply conceiving of it as a fairly broad and unspecific task. Language problems 

occur under different forms and at various levels, and differ across countries. It is, 

therefore, always difficult to come up with a comprehensive definition of language 

planning that encompasses the full range of tasks it seeks to serve. Cooper in his seminal 

book Language Planning and Social Change (1989) listed twelve definitions regarding 

language planning, examined each of them and then offered his own. Cooper argued that: 

 Language planning refers to the deliberate efforts to influence the 
behaviour of others with respect to the acquisition, structure, or 
functional allocation of their language codes. (Cooper 1989: 45) 

Cooper (1989) not only contributed to redefining the concept of language planning, 

but also assigned it an important additional dimension. Indeed, his work shifted the focus of 

language planning and policy from merely a language problem-solving activity to 

fundamental behavioural change. Language policy, he observed, “is couched in behavioural 

rather than problem-solving terms” (Cooper 1989:45).  
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3.4.2. Focus on behavioural change 

To describe language planning as an attempt to influence behaviour is significant in 

the sense that planning for languages is a progressive and continuous process, whose long-

term goals are to change the behaviours and the attitudes of people. Language planning 

aims to impact on the behaviours and attitudes of people in relation to language acquisition, 

the structure of the language, and language choice and use. Cooper’s attempt to encapsulate 

such a vast body of activities into a single definition has led him to fall also into a lack of 

precision with regard to who carries out what activities and how to carry them out. 

Cooper’s definition placed stress only on the results expected from language planning but 

he is silent about the language policy-making process, the nature of the activities to carry 

out, and the identity of the players involved in the whole language planning process. 

Furthermore, Cooper does not proffer information about his understanding of behavioural 

change and how it is achieved. 

3.5. Covert and overt policy 

In language planning, a dichotomy has been frequently made between overt and 

covert language policy. A language policy is overt when it is stated, explicit and made 

public i.e. “de jure embodiment of rules in laws or constitutions” Schiffman (1996). For 

instance in France, language planning is an amalgamation of activities involving different 

governmental bodies (Ministries, Secretaries, and Cabinets). The status of the French 

language is defined and entrenched in legislation. Besides, the French constitution states 

unequivocally “the language of the Republic is French” (Ager 1996). In Senegal also, the 

status of French as the official language is recorded in the 1960 Constitution.  

A covert language policy is not stated and implicit i.e. de facto a matter of practice 

and usage by people, for instance, in the United States (Schiffman 1996), England (Ager 

1996), and Australia (Djité 1994; Lo Bianco 1987) among other countries.  

3.6. Types of policy planning 

The aim of language planning is to solve language-related problems in order to 

bring about behavioural and attitudinal changes with regard to three main focal points. 

These are: (1) to operate language choice, (2) to monitor necessary changes for the 

modernisation and enrichment of the language, and (3) to ensure language teaching and 

preservation. The long-term outcome of the language planning is to alter behaviours and 
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attitudes. These changes are achieved after a series of extensive linguistic manipulations 

that take place at different levels and follow various strategies (Ager 1996:4; Cooper 

(1989:2). Following seminal contributions by Baldauf and Ingram (2001), Ricento (2000), 

Haugen (1972; 1966), and Fishman (1966) and others, language planning and language 

policy can be assigned four major, sometimes overlapping, activities. Generally, these are: 

(1) corpus planning, (2) status planning, (3) acquisition planning, and (4) prestige planning.   

There are in fact fundamental difficulties in setting clear-cut boundaries between the 

range of domains assigned to language planning, namely, between corpus planning and 

status planning on the one hand and prestige planning and status planning on the other, with 

regard to three main foci: 

1) the kind of activities to carry out given they may overlap because the 

seemingly different pathways they follow may be serving the same function 

and purpose; 

2) who is undertaking the language activity and at what levels. Language-related 

activities can be initiated by several actors from different levels, hence the 

difficulty in assigning them to a single body or to specific individuals; and  

3) even though the tasks involved in the language planning phases may appear 

fairly different, they are oriented towards similar goals. 

 Kloss (1969) was the first to introduce a conceptual dichotomy between corpus 

planning and status planning, followed later by language planning scholars like Cobarrubias 

(1983), and Cooper (1989), among others. Twenty years later, in 1989, Cooper developed 

the concept of acquisition planning or language-in-education planning while Haarmann 

(1990) and Omar (1998) introduced prestige planning. In this review, language planning 

and the language policy processes shall be discussed while keeping in mind the four 

dimensions pointed out earlier. The dichotomy is illuminating for three major reasons. First 

of all, it offers a greater degree of explanatory adequacy for the understanding of the 

language planning process; secondly it provides theoretical clarity, and, finally, it is an 

excellent methodological framework for a research of this nature. 

 
3.7. Models in language planning 
 

Haugen (1966) developed the first model of language planning. Since then, he has 

revisited both his model and his definitions following the insights and criticisms of many 

 43



fellow language planning scholars. Subsequently, several typologies, some similar, have 

emerged. 

Haugen’s four-fold model of the language planning process comprised: (1) norm 

selection, which describes the choice of a language or a variety of a language; (2) 

codification, which consists of standardisation procedures; (3) implementation, which 

involves carrying out standardisation procedures; and (4) elaboration or modernisation.  

As already mentioned, Haugen’s language planning model attracted a whirlwind of 

criticisms. Rubin (1971), for example, found fault with Haugen’s typology on the grounds 

that it did not integrate evaluation. Haugen acknowledged the imperfection of his model. In 

1983, he revisited his model as he said in order to “harmonize” it with the other models. 

Even though he revisited his model, Haugen vigorously stressed that:  

 I cannot claim that it amounts to a theory of language planning. It 
provides a description of what language planners have done, but it 
does not tell us why they have done it, or what goals they have 
hoped to attain. (Haugen 1983: 274) 

Following Haugen’s first model (1966) and the subsequent revisions he made to his 

own work (e.g. 1983), other models have been developed. Jernudd (1971), for example, 

subsumed his classification of language planning into three types. These are: 1) language 

determination (i.e. policy formulation); 2) language development including codification and 

elaboration; and 3) policy implementation.  

In 1970, Neustupný simplified Haugen’s model and recommended only two points 

of reference for language planning: the policy and the cultivation processes. The policy 

process refers to the administrative processes of language policy while the cultivation 

process refers to the technical aspects of languages such as grammar, codification, and 

others. 

Srivastava (1983) introduced another important factor. He classified language 

planning into language choice and language change. Language choice is the selection of the 

language to be used in education, administration, and mass communication while language 

change refers to codification, elaboration, and cultivation. For example, Rubin (1971), a 

pioneer language planner, built up her classification of language planning on the basis of 

aims. According to Rubin, the three aims of language planning are extra-linguistic, semi-

linguistic, and pure linguistic. 

 44



The term extralinguistic refers to language variations across geographical settings 

(countries, provinces, etc) and also changes across social classes and groups. It also 

incorporates the diachronic process of language, especially regarding language revival, 

language death, and/or the creation of a new language. Rubin, in the same article, argued 

that the semi-linguistic aims of language policy refer to the invention of a writing system, 

the development of grammar and punctuation rules, and the elaboration of a spelling 

system. Pure linguistics covers a broader aim than both the extra-linguistic and the semi-

linguistic aim of language planning. According to Rubin (1971), it involves activities such 

as vocabulary enlargement and development, structure (phonology, morphology, and 

syntax) systematisation, and choice of style (for instance, the selection between traditional 

and europeanised style). It may also involve the choice between the original form of the 

literature of the country and the modernised or translated form. 

Cooper (1989) addressed the issues of the language planning process in the same 

frame. He introduced a fundamental concept in the language planning process called the 

“acquisition process”. Acquisition or the language-in-education process is the teaching of 

language and the development of literacy and numeracy skills. 

More recently, Kaplan and Baldauf (1997:60) expressed dissatisfaction about the 

various language planning typologies developed so far. Though they acknowledged that 

Haugen’s framework provides excellent scaffolding for the language planning process, 

Kaplan and Baldauf insisted that Haugen’s framework did not address the issue of language 

planning goals. Similarly, they criticised Haarmann’s ideal typology for language planning 

(1990) on the grounds that it did not address the issue “for what purpose?” 

Further to their criticisms of previous models, Kaplan and Baldauf (1997:61) argued 

that language planning should be examined from the perspective of goals. Therefore, they 

provide an overview of the various objectives, goals, and functions that language planning 

should address. Kaplan and Baldauf have identified the goals of language planning as being 

language purification, revival, reform, standardisation, spread, lexical modernisation, 

terminological unification, internal communication, and auxiliary code standardisation (see 

Kaplan and Baldauf 1997). A close look shows that most of these different levels of 

language planning are not really different. Indeed, they overlap at times because different 

functions may pursue the same goals. For example, the terminology unification and the 

codification function in language planning discussed by Kaplan and Baldauf (1997) have 
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ultimately the same goals, that is, facilitate intelligibility and reduce miscommunications 

between groups of speakers of the same languages.   

In fact, most language planning models offered by language planning scholars cover 

almost the same stages and practices in language planning. However, what they lack in 

common is the attempt to include the language planning process within the general frame of 

the language policy-making process at a national level in a country’s national policy in 

general. As an illustration, Haugen’s model and the subsequent models make a case that 

selection is the first phase of the language planning process. It can be reliably argued that 

norm selection should come in at the second stage of language planning, namely, at the 

policy formulation and decision-making level. In the first place, language planning and 

policy are part of the language policy agenda-setting, which is the phase where language 

issues are discussed and identified. 

 To address language policy, which ideally should take place at a broader level of 

policy making, as a peripheral and marginal activity in government planning, is to overlook 

its scope and void it of its real context. The language policy process is and should be 

anchored in the national planning process. In this chapter, the language planning and 

language policy processes shall be examined in the context of government policy. The 

objective is to provide a clear understanding of the language policy process and to offer a 

coherent framework. 

3.8. Stages in language planning 

This review has come up with the gestalt below. It segments language planning and 

language policy processes in four discrete stages summarised into the four-fold model. 

According to the model proposed below, each stage of the language planning process is 

significant. The model analyses language planning process as a cycle of interrelated 

activities. 

 
  Formulation and   

   decision-making 
      Agenda-setting  

 
 
 
 
 

 
    Evaluation   Implementation 
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          Figure 1.  Four-fold stages of language planning and language policy paradigm adapted from 
Howlett and Ramesh (1996:11)) 

 

The first stage is language policy agenda-setting which is triggered when language 

problems are identified. Language problems are then acknowledged and identified and their 

nature is clearly defined. The language problems are recorded in an agenda for discussion, 

and the strategic solutions are formulated as a part of government policy. The second stage 

is the formulation of language policy and the articulation of decision-making choices. The 

policy formulation refers to language choice, i.e., how to work out solutions to the language 

problems and how to delegate people who are expected to carry out the implementation 

tasks. Decision-making refers to the kind of decisions to opt for and the nature of these 

decisions. It is arguably at this level that norm selection takes place. Other important 

decisions, such as allocation of finances and human resources development are made at this 

stage.  

The third stage of the language planning process is implementation. The 

implementation phase is about the execution of the language policy determination, while 

evaluation, the last stage of the paradigm, ascertains whether the policy is successful or 

unsuccessful.  

Ideally, as shown in Figure 1 above, evaluation is to be conducted on each and 

every stage of the language planning and the language policy-making process. The insights 

provided by evaluators are used to steer the on-going language policies. The model 

discussed above and summarised in Figure 1 suggests that these stages are linked together 

and related. The model is cyclical and when used as such gives language planning and 

language policy more objectivity and contribute to the rational and coherent approach to 

policy-making.  

3.8.1. Corpus planning 

3.8.1.1. Aims and scope 

To provide a comprehensive definition of corpus planning that encompasses the full 

range of activities, identifies clearly the targeted groups, and suggests methodological 

approaches is a challenging undertaking. Nevertheless, Cooper’s (1989) definition presents 
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a significant model as it captures the main activities of corpus planning. Indeed, he argued 

that corpus planning could be associated with 

activities such as coining new terms, reforming spelling, and 
adopting new script. It refers, in short, to the creation of new forms, 
the modification of old ones or the selection from alternative forms 
in a spoken or written code. (Cooper 1989: 13) 

If one looks back in history, it can be realised that the language practices mentioned 

in the quote above are not new linguistic activities. Indeed, it has been a linguistic practice 

for many years. In addition to the systematisation of Sanskrit, similar linguistic activities 

have been undertaken elsewhere. One can, for instance, mention, among others, the 

language planning processes undertaken by Ben Yehuda in the 1880s for the revival of 

Hebrew before the creation of Israel (Ager 1996; Copper 1989; Eastman 1983) and the 

linguistic activities that have led to the creation of the Académie Française in France in 

1636 (Ager 1996). For instance, Yehuda’s project was to ensure that Hebrew could be 

spoken everywhere: at home, at school, in public life (in commerce, business, and 

industry), arts, and sciences (Nahir 1977: 111 as quoted by Eastman 1983). The intensive 

language activities carried out for the revival of Hebrew were closely associated with the 

building up of a Jewish nation and the strengthening of the “Back to Future” syndrome 

(Glinert 1991: 215). However, Glinert (1991) minimises the significance of corpus 

planning activities in the process of Hebrew modernisation and he attributes the success of 

language policy in Israel to the Zionist philosophy and its socio-political aims. 

Furthermore, he argues that the modernisation of Hebrew was an “activity [that] proceeded 

sporadically and without any official or even semi-official planning. There were no self-

appointed committees, no conventions, no associations” (Glinert 1991:218).  

  Glinert contended that Hebrew served as a frame to build up a nationalist Jewish 

nation under the same linguistic and cultural banners embedded in shared religious 

convictions. His statement seems to emphasise only the limitations of Va’ad Halashon (the 

language committee) in its mission to spread Hebrew among the Jewish people. Glinert also 

focuses on the limitations of the impact of thesauruses and dictionaries against other factors 

but he did not discuss comprehensively the missions of the Va’ad Halashon.  

A long time before Ben Yehuda’s ambitious projects to revive Hebrew as the 

language of the Jews, Samuel Johnson in England attempted language programs in England 

to codify English. As a result, in 1755, the first English dictionary he had written a long time 
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before was published and was followed later, in 1884, by the publication of the first edition 

of the Oxford English Dictionary (Ager 1996).  

Furthermore, in England, corpus-planning matters are addressed usually by 

universities, independent publishers of dictionaries, or scientific and technical terminology 

committees. In contrast, in French, corpus policy and corpus planning are dominated by 

vigorous government involvement. In France, corpus planning always bears the indelible 

mark of Cardinal de Richelieu. Indeed, in a bid to save the French language from 

fragmentation and disintegration in the 1660s due to internal and external pressures, 

Cardinal de Richelieu restlessly devoted his time in power to protecting and expanding the 

use of French (Ager 1996; Schiffman 1996; Cooper 1989). He began his linguistic vision for 

French by issuing outstanding linguistic challenges whose purpose was “to make it [French] 

pure, eloquent and capable of treating the arts and sciences” (Ager 1996: 54). 

Consequently, the French Academy began in 1634 under his patronage (Ager 1996; 

Cooper 1989). The French Academy is a body established by the French government that 

has persistently and tirelessly played the role of linguistic gendarme for the French language 

through innumerable revisions of dictionaries and a plethora of linguistic proscriptions and 

enactments. In order to resist the phenomenal growth of English and to protect French both 

at home and abroad, namely, in its former colonies and territories, the French authorities 

created the Haut Comité de la Langue Française (HCLF) under the auspices of President 

Charles de Gaulle (Ager 1996). The HCLF is directly attached to the Prime Minister’s 

Office (Shelly 1999). This, from our perspective, seems paradoxical because while intensive 

language activities were undertaken for the preservation and expansion of French, French 

colonial authorities were incredibly hostile towards the indigenous languages in their former 

colonies (e.g. in West Africa) and they implemented language policies that systematically 

marginalised the indigenous languages. This hostile French colonial system persistently 

perceived local languages as obstacles to the colonial policy of assimilation (Bokamba 1991: 

202) while developing their own corpus.  

3.8.1.2. Tasks 

Generally, corpus planning follows a four-step model (Cooper 1987; Eastman 1983; 

Fishman 1983, 1968; Rubin and Jernudd 1971) summarised below: 

 1) Graphisation is the development or the creation of a writing system for unwritten 

languages. Graphisation proceeds after a language or a variety of a language is selected. 
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Usually, the choice is made with respect to an individual’s, group’s, community’s or 

country’s needs and aspirations while keeping in mind international linguistic 

communication challenges as well. Graphisation involves preparation of a script, and 

writing down an orthography and a spelling system. There are cases of creation of new and 

specific scripts in West Africa (Cooper 1989:129-131) and cases of revival of an 

orthography that existed previously (China and Japan). There are cases of radical change of 

the scripts initially adopted, such as in Turkey. In fact, for several centuries, Turkish was 

written with the Arabic alphabet but in the 1920s, under the aegis of Ataturk, the Roman 

alphabet was adopted. A script may also be promoted as an identity marker illustrated by 

the separate development of an Arabo-Persian script for Urdu in Pakistan and the 

Devanagari script for Hindi in India (Schiffman 1996).  

2) Standardisation or codification is a matter of elevating one model (pronunciation, 

lexicon, and grammar) of a language among a number of varieties for acceptance as the 

norm of usage (Eastman 1983; Ferguson 1983; Haugen 1987 among others). 

Standardisation or codification aims at creating harmonious communication and 

understanding between speakers of the same speech community regardless of the 

geographic spread of the language. All educated Arabic speakers throughout the world 

speak a standardised Arabic that makes their language intelligible given that the speakers 

share the same set of grammar, a basic lexicon, and, to a certain degree, the same 

pronunciation. Thus, communication is possible across the Arab world and North Africa 

because the standard language is shared by the Arabic speech community no matter in 

which country they live.  

In connection with standardisation, the linguistic phenomenon that characterises the 

spread of languages is fascinating: the fast growing development of local varieties of such 

languages. As a result, there are emerging local varieties of languages like English and 

French. For example, there are Australian, New Zealand, Singaporean, Indian, and West 

African Englishes (see Kachru 1992, 1986, 1983) and also the varieties of French spoken in 

Canada and in Francophone Africa (Calvet 2000: 35). 

 3) Modernisation or elaboration of a standard for the selected language is the third 

phase. This process may involve terminology and style development and grammatication. 

According to Kaplan and Baldauf, grammatication “involves the extraction and formulation 

of rules that describe how a language is structured” (1997: 41). Haugen, paraphrasing 

Ferguson, contended that modernisation is “making it [the language] fully translatable for 
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the terminology of technological, social, artistic, and intellectual endeavours of our time” 

(Haugen 1987:85). Furthermore, Haugen observed that to modernise a language is to 

develop or expand it. In other words: 

A fully developed language must have words for “atom” and 
“nuclear power,” as well as for “social security,” “proletariat,” 
“birth control,” “rock and roll music”, and “existentialism”.  
       (Haugen 1987: 85) 

Language has a significant communication role in society. Consequently, it should 

be able to fulfil this social function. Today’s society is marked by fast changes that affect 

all aspects of life. Ideally, to modernise and to develop a language is to keep it at the speed 

of social, political, economic and technological transformations by selecting and 

developing the appropriate lexicon, the structure, and the phonology of the language. 

Modernisation is an intensive language activity that takes place through coining of new 

words, borrowing, loanwords, and translation among others (Haugen 1987; Cooper 1989; 

Eastman 1983 among others).  

4) Cooper (1989) introduced renovation, the fourth phase of corpus planning. 

According to him, corpus planning designates “an effort to change an already existing 

writing code, whether in the name of efficiency, aesthetics, or national or political 

ideology” (1989: 154). He supported his statement by referring to the eradication of Persian 

and Arabic loanwords from Turkish and the feminist campaign for non-sexist language in 

English. To these, it can be added the vocal language reformists in India, mostly endorsed 

by Hindu groups, that advocate a process of purification of Hindi by the adoption of 

Sanskrit-based words thus keeping the language distant from Urdu, the official language of 

Pakistan. In Germany, similar reforms are also undertaken for the Germanisation of the 

language by straining it of foreign words. 

3.8.1.3. Technical aspects of corpus planning 

 Corpus planning, in the first instance, is an entirely technical issue even though at 

times political authorities may interfere–as is often the case in France and other countries. 

Linguists mainly carry out corpus planning activities, along with other language-related 

specialists like writers, publishers, educators, translators, and lexicographers. However, it is 

noteworthy to mention that, according to Eastman, anthropologists might be included in 
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developing corpus-language matters, especially at the codification phase (Eastman 1983: 

69). 

 Most corpus planning works are assigned to language academies (for instance, the 

Spanish Academy, the Urdu Academy, and French Academy), universities (e.g. English) 

and language directorates (e.g. Hindi and Tamil in India) just to name a few. Corpus 

planning tasks may be assigned to ad hoc language commissions or committees (for 

instance, a committee for terminology) set up by governments or other bodies in order to 

offer technical advice and expertise.  

As discussed earlier, significant differences in procedures and approaches with 

regard to language corpus issues may appear across countries. In general, factors such as 

socio-historical, geographical, and political contexts and ideological orientation of the 

country account for these differences. 

3.8.2. Status planning 

3.8.2.1. Aim and scope 

Status planning refers to the processes of the selection and use of languages in 

relation to education, administration, judiciary, mass media, trade, and international 

relations. Language status decisions intervene at several levels of language planning. 

Depending on the linguistic make-up of the society, language status may focus on issues 

such as which local languages or local variety to choose. Language choice may be also 

between local languages on one hand and local or international on the other. Consequently, 

status planning deals with crucial topics regarding which language should be official, 

national, regional, and so forth. The language choice is generally associated with wide 

social, cultural, and psychological factors in response to relevant sociolinguistic functions 

of the languages and the linguistic needs of the people (Eastman 1983; Fishman 1974; 

Haugen 1972). Eastman (1983:16), for instance, suggested that decisions regarding 

language choice and language of literacy might be carried out on the basis of the following 

questions: 

1. Is literacy desired in the first language alone? 

2. Is literacy desired in the language of a larger regional group if that language is neither a 

first nor a national language?   

3. Is literacy desired in the language of a person’s domicile regardless of region of birth? 
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4. Is literacy desired in both the first language and/or a second language (most often the 

official national language)? 

5. Is literacy desired in the official national language alone?  

The questions above suggested by Eastman may serve as an excellent framework to 

make a language choice. In countries under former colonial domination, language choice 

has been made primarily either on the basis of nationism or nationalism or the combination 

of both. Nationism, in this context, refers to the use of an international language or 

language of wider communication for political integration and linguistic efficiency while 

nationalism is concerned with the choice of an indigenous language in order to foster 

patriotism and to preserve culture and traditions (Eastman 1989; Fishman 1969, 1971). 

The choice of a language and its development are essential elements of language 

planning. A great deal of attention has been given to language choice by sociolinguists. In 

1969, Fishman, for instance, developed a model of language choice in which he claimed 

that language choices are made primarily with respect to six key features. Those key 

features were later modified and expanded by Eastman (1983). 

In Figure 2 below Fishman (1969) quoted in Eastman (1983) highlighted some 

essential questions that motivate language choice with reference to a three-type modal of 

countries. Each modal of countries is based on their sociolinguistic make-up, linguistic 

experience, and the type of policies desirable in the country. 

 

 

 

 

 

 
Features a- modal nations 

      Type A 
b- uni-modal nations 

            Type B 
c- modal nations 

            Type C 
1- Is there a great  
    tradition? 

No Yes Many 

2- Reasons for  
selecting a national  
language 

for political integration for nationalism for compromise 

3- Reasons LWC*        
     is used 

as a national symbol for transition as a unifying force 

4- LP*  activity to be  
    Done 

standardisation Diglossia modernisation 

5- Is bilingualism a  no yes, but situational Yes 
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     goal? 
6- Is biculturalism a  
     goal? 

no yes, but situational Yes 

* LWC: Language of Wider Communication 

* LP: Language Planning 

Figure 2. Types of language choices (modified from Fishman 1969:192) in Eastman (1983:13) 

In Type A language choices are made “in order to politically integrate a 

linguistically complex area wherein primarily oral rather than written traditions exist” 

(Eastman 1983:13). Type B is the combination of both indigenous languages with a 

language of wider communication; which is often the result of colonisation. In such 

situations, each language serves a specific purpose. Type C is applicable in complex 

linguistic areas such as India, which has several languages possessing long literacy 

traditions. Language choice is based on bargaining and compromising (see Eastman 1983; 

Fishman 1969, 1972b). 

3.8.2.2. Tasks 

Language status activities can affect linguistic distribution and language use in 

different ways. The most frequent language status activities are related to provision of a 

high or low status to languages. In multilingual countries of Africa and Asia, the encounter 

between international languages (associated with “high status and prestige”) and indigenous 

languages (associated with a “low or less high status”) has made language choice a 

complex issue. In Kenya, for example, language choice includes the attribution of prestige 

to Swahili – a local language – along with English. In Cameroon, the two international 

languages, French and English, have been given equally high status. The language policy of 

the European Union gives high status to all official languages of member countries of the 

Union (Europe of Cultural Cooperation 2000; Eastman 1983; Whiteley 1979). 

Conversely, language status policy has also denied prestige, space and recognition 

to many languages. In a country like Senegal ( and in most, if not all, former French 

colonies), French, the former colonial language, maintains a high status, as it is the only 

official language despite the fact that only a small portion of the population has a good 

command of the language. The local languages in Senegal do not enjoy any official, 

administrative, legal, or educational function even though Wolof is the language spoken 

almost everywhere by people from different ethnic, cultural, and linguistic backgrounds. 
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This sociolinguistic pattern is quite common in Africa, in South America, and in the Indian 

subcontinent. In India, for example, the Constitution in 1950 initiated steps to upgrade the 

status of local languages, notably the promotion of Hindi, by a move that aimed to replace 

English with Hindi (Diallo 1999:5; Aggarwal 1991). To reinforce prestige and allow more 

space and power to local languages, the Kothari Commission in 1966 reiterated the three-

language formula. In short, the three-language formula stipulated, as far as language 

education is concerned, that, first, the language of the region or the mother tongue should 

be taught at the regional level; second, Hindi or any other regional language at the state 

level; and third, English or any other European language should be taught at the higher 

education level, namely, at university (Aggarwal 1991). Consequently, more than 18 

regional languages are given equal official status by the Indian Constitution. Among these 

official languages, Hindi functions as the official link language and English as an associate 

official language (Aggarwal 1991). These efforts to enhance the esteem and image of the 

home languages in India were not an easy task, especially because of the tight antagonism 

between Indian languages and the large number of languages in the country. Indeed, there 

are more than 1600 languages and dialects in India. However, in spite of the strong 

language policies committed to enhancing the image of local languages and to extensive 

academic interest and publications in these languages, English remains extremely important 

for social mobility, higher education, and for job opportunities in India (Diallo 1999; 

Aggarwal 1991). 

Status planning has a fundamental role to play in the redistribution of linguistic 

resources and the maintenance of minority and community languages. Also, status planning 

has an important role for the protection of the language rights, especially the linguistic 

rights of the indigenous minorities and migrant communities. Discussing Australia’s 

experience, Lo Bianco (1990) underscored the Australian government initiatives to endorse 

measures “for the maintenance of ethnic community languages, Aboriginal languages and 

the extensions to programs for the teaching of English as a second language” (1990:48). 

 For a few years, Australia had developed a fascinating language planning pattern that 

highlights the empowerment and the expansion of Languages Other Than English (LOTE), 

especially Asian languages. For several decades, however, the dominant British migrants 

implemented systematically a policy of assimilation and, forcefully, the absorption of the 

English language and culture by non-British migrants. However, the intensification of 

political and ethnic issues, together with all sorts of lobbying, has crystallised the attention of 
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political authorities. These claims have yielded interesting and minority-friendly policy 

initiatives since the monumental Galbally Report in the late 1970s. The Galbally Report, a 

landmark in the history of language planning in Australia, put an end for good to the fatuous 

official argument that linguistic and cultural diversities were divisive factors for Australia. 

Indeed, the report stated clearly that: 

We are convinced that migrants have the right to maintain their 
cultural and racial identity and that it is clearly in the best interests 
of our nation that they should be encouraged and assisted to do so if 
they wish…(Galbally Report 1978: 104-5) 

Since the Galbally report, the concept of multiculturalism was strengthened and had 

become the galvanising concept in Australia and since then – in spite of the unchallenged 

domination of the English language – the knowledge of Asian languages and cultures such 

as Chinese, Indonesian, and Japanese has spurred a nationwide upsurge interest in these 

languages. Similarly, in England, the government endorses efforts to encourage the 

teaching of migrants’ languages notably Arabic, Bengali, Chinese, among others (Ager 

1996).  

3.8.2.3. Deliberate/spontaneous  

Status planning may be the outcome of deliberate political decisions or simply 

spontaneous language use and practice. Status planning is deliberate when there are efforts 

to influence the allocation and use of languages in a specific setting. Language policy may 

be spontaneous, i.e., the status of the official language is not the result of any official 

legislation. In the United States, for instance, English is de facto the official language of the 

federal government as well as of many states. However, the “laissez faire” approach in US 

language policy is threatened and status policy seems more fragmented due to mounting 

pressure of both “English only” and “English plus” policy lobbyists (Crawford 2000; 

Schiffman 1996). The “English only” campaigners sponsor the adoption of English as the 

only official language of the USA while the “English Plus” lobbyists support the 

fundamental right for bilingual education, that is English plus another language, especially 

the language spoken at home. As a result, in the United States, some states have already 

declared English as their official language. On the other hand, some minority communities, 
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especially the Hispanic community, have been successful in their fight for the acceptance of 

their language too, following the Bilingual Education Act of 1968.  

The status of languages is attached to their social, economic and political functions. 

In return, these functions affect the distribution and prestige of languages with regard to 

their status. 

3.8.3. Acquisition planning  

3.8.3.1. Aim and scope 

Acquisition planning (Cooper 1989) or language-in-education planning is closely 

associated with language learning and literacy skills development as well as literature 

production and language use in the media. It also focuses on planning and cultivation 

policies (Baldauf and Ingram 2000; Ager 1996; Hornberger 1994). Acquisition policy is not 

restricted only to the teaching of official or foreign languages but may include the teaching 

of minority and indigenous languages, for example, migrants’ languages in Britain (Arabic 

and Hindi) and LOTE (European and Asian languages) in Australia.  

Language-in-education policy has a tremendous impact on behavioural and 

attitudinal changes. These changes are achieved through curriculum development policy, 

teaching methods, and the material used. Indeed, the design of curriculum should consider 

the demographic make-up and reflect the socio-cultural diversity by integrating some 

essential elements of local as well as other cultures. In this regard, in Senegal, les États 

Généraux de l’Éducation et de la Formation (EGEF) was commissioned by the 

government following the protests of both teachers and students for curricular reforms. One 

of the recommendations of the EGEF regarding the teaching of English in Senegal was the 

creation of a Commission Nationale pour l’Anglais (CNA) or National Commission for 

English. The CNA had the mission to revise the curriculum and to elaborate on 

recommendations for the improvement of English language teaching among others. 

Subsequently, the CNA prescribed the English language syllabus entitled Enseignement 

Moyen et Secondaire. Programme de Langue Vivante: Anglais. 

3.8.3.2. Tasks of acquisition planning 

Acquisition planning includes among other activities: curriculum design, teaching 

methodologies and materials to be employed, teacher selection and training, and evaluation. 

It also includes issues related to language choice, i.e., language planning should meet the 

 57



full range of language needs by providing a wide choice for languages teaching. In fact, 

language acquisition planning should be able to cater for individual, group, and community 

needs, interests and aptitudes (see Baldauf and Ingram 2001).  

There are other important tasks to be carried out by the language acquisition 

machinery, such as curriculum content, time and resources allocation, selection of teaching 

materials, and the provision of infrastructures. There is also the central issue of personnel 

policy: the selection and recruitment of the teaching personnel, their initial and continuing 

training, and their qualifications and recruitment. 

The organisation of systematic evaluation at each stage of the acquisition policy is 

of immense significance for the language-in-education policy in particular, and language 

planning in general. The feedback helps to monitor the necessary changes while the 

activities are in progress and ideally feeds back into the language policy-making itself. . 

 Further, acquisition planning may also deal with problems related to language use 

in various sociolinguistic contexts. For example, Baldauf and Ingram (2001), Cooper 

(1989), and Kennedy (1984) among others have examined the four goals of language 

acquisition policy in relation to language use. These aims are: 

1) language reacquisition, e.g., the revitalisation of Hebrew in Israel or 

Quechua language in Ecuador (see Glinert 1991; Cooper 1989);  

2) language maintenance, for example, the Bengali community maintains 

its language in Delhi in spite of the pressure from, and the domination of 

Hindi (see Mukherjee 1980); 

3) language shift, for instance, in Leeds, the Sikh community, especially 

the younger generation, is shifting towards the English language (see 

Agnihotri 1987, 1979) and in Delhi the Punjabis are shifting towards the 

Hindi language (Mukherjee 1980); and  

4) the teaching of foreign and second languages (see Baldauf and Ingram 

2001).  

 In addition to the goals of language-in-education discussed above, others can be 

added, such as language preservation and revitalization, e.g., native languages in California 

and West Africa, Schawenda in Brazil (see Hornberger 1998; 1996), and Quechua in 

Colombia (see King 1999). 
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3.8.3.3. Language acquisition instruments 

Acquisition planning has developed important tools such as schools for language 

acquisition purposes. Indeed, schools together with the media, just to name these two, are 

among the most effective places to introduce powerful and radical attitudinal and 

behavioural changes through the teaching of languages. Bokamba (1991), discussing 

French colonial language policies in Africa, shows how French colonists targeted schools 

in order to instil radical behavioural and attitudinal changes in their former colonies of 

Africa. According to him, French colonists used schools as the best instrument for their 

colonial policy. They imposed their language as the sole language of instruction. This 

obsession for behavioural change was conducted in line with the French cultural 

assimilation policy of the indigenous population. In fact, according to Turcotte (1981:73), 

quoted by Bokamba (1991), Governor Ponty emphasised the following in Circular No 83c 

dated August 10, 1910: 

 

L’école est le meilleur instrument du progrès; c’est elle qui sert le 
mieux les intérêts de la cause Française et qui en transformant peu 
à peu la mentalité de nos sujets nous permettra de les acquérir à nos 
idées sans heurter aucune de leurs traditions30.                              
         (quoted in Bokamba 1991: 183) 

However, in Ireland and New Zealand, schools are used to various degrees as the 

medium for language revival (Benton 1986). According to Benton (1986:60), for over 

twenty years, Irish was the sole language used in primary education in order to 

counterbalance the hegemony of English in Ireland. Currently, similar linguistic 

manoeuvres aiming at reviving and expanding the Maori language have been started in 

New Zealand. As a result, all primary schools must include “elements of the Maori 

language in their curriculum” (Benton 1986:55). Furthermore, proficiency in the Maori 

language is strongly encouraged. Similar policies are being implemented in Australia where 

the teaching of Asian languages has experienced an upsurge in interest at all levels of the 

educational system (Brady 1991; Ingram and John 1990; Lo Bianco 1987) justified 

primarily by the economic and business opportunities expected from countries such as 

China, Japan, and Indonesia, just to name a few.  However, this policy guided by economic 

and business interests weakened when the Australian Language and Literacy Council 

(ALLC) was abolished and funding for the national Asian languages strategy was 
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discontinued in 2002 (Ingram 2003:10). Currently, there are hopes for improvement as the 

Australian government has shown renewed interest in language policy matters “with 

several new initiatives including funding for a new National Centre for Language Training 

to provide intensive courses for business and teachers…” (Ingram 2003:10) 

3.8.3.4. Other acquisition bodies 

Acquisition bodies include government institutions or their affiliated departments 

and services, mostly dedicated to language teaching and culture spread, for example, the 

Goethe Institute for German, Alliance Française for French, Indian Council for Cultural 

Relations (ICCR) for Indian cultures and languages, and the American Cultural Centre and 

the British Council for English. In Senegal, the British-Senegalese Institute, though now  

dependent upon the Senegalese Ministry of Education, has the mission to contribute to the 

development of the knowledge and practice of English language in Senegal (Diallo 

1995:86). Among other acquisition bodies, there are private language teaching institutions, 

such as English Language Intensive Courses for Overseas Students (ELICOS) and similar 

institutions for the teaching of English in Australia. There are also non-governmental 

organisations (NGO’s) involved in the language acquisition process. These NGO’s provide 

literacy, numeracy, and language skills, e.g., Association for Research and Development 

(ARED) and Tostan in Senegal. ARED is very active in supporting publication and editing 

in Pulaar, a local language, while Tostan is involved, among others, in providing functional 

literacy skills in the national languages of Senegal.  

 In France, for instance, since the 1789 Revolution, the teaching of French is the 

chasse-gardée of the State. On the contrary, in Britain, language matters are the concerns of 

academics and other language specialists, such as dictionary-makers, translators, 

lexicographers, and language and linguistic departments. It is only recently that the British 

government started to exhibit sporadic interest in language policy matters, namely, for the 

teaching of English and other migrants’ languages (Ager 1996). 

3.8.4. Prestige planning 

3.8.4.1. Scope 

Prestige planning or image building is the fourth range of language planning. 

Haarmann (1990) introduced the concept of prestige planning in the language planning 

literature. Omar (1998) discussed thoroughly the concept in the light of language planning 
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in Malaysia. According to Omar, the prestige planning concept stemmed from the 

observation that status planning, corpus planning, and acquisition planning are “… not 

sufficient to achieve the various functions the language should fulfil” (1998: 64).  

 Omar's argument was based on the necessity to elevate the prestige of the Malay 

language to greater height by the use of an image-building repertoire in tandem with the 

other language planning dimensions, such as corpus planning, status planning, and 

acquisition planning. The objective of prestige planning is to promote the language for 

wider acceptance. She argued that image-building focuses on the functions rather than on 

the form of the language. However, it would be interesting to draw the line between the 

scope of status planning and prestige planning on the one hand, and corpus planning and 

prestige planning on the other. For instance, is prestige planning really different from status 

planning? If yes, what makes the difference? 

  To answer these questions, Haarmaan (1990) argued that corpus planning and status 

planning are distinct. Moreover, he stressed in the quote below that prestige planning is an 

activity in its own right, that is:  

The recognition of prestige planning as a separate functional range 
implies that it does not depend on activities in the ranges of corpus 
or status planning […]. Planning prestige is a force in its own right. 
             (Haarmann 1990: 105) 

  Furthermore, Haarmann (1990) substantiated his argument by underlining that the 

absence of the necessary prestige planning measures in the 1920s and 1930s explains 

clearly the failure of corpus and status language planning in the former Soviet Union. 

Besides, he believes that corpus planning and status planning should be subsumed under 

the umbrella of prestige planning activities when he stated that:  

In language planning, all activities which are directed at the 
structure of a language (that is, at its corpus) and at its status appear 
in the light of prestige values which form a network of evaluations 
and attitudes. (Haarmann1990: 105) 

 With regard to language planning, Haarmann brought a dichotomy between aspects 

of language policy aiming at the productive level (i.e., an activity articulated by the 

planners) and the receptive level (i.e., in relation to the recipients of the policies or the 

people for whom the planning is structured). This duality is important in the sense that the 
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prestige and the positive image of a language are essentially associated with the attitudes of 

the recipients of the policy rather than those who plan or design for languages. Indeed, as 

stressed by Calvet (2000), those who use the language are indeed the real choosers because 

the speakers are the people who shape the future of the language and bring its prestige to 

higher level. 

3.8.4.2. Goals 

 The goal of prestige planning or image building is to promote the image or the prestige 

of a language in a given society. Indeed, according to Omar  

A language needs to have a good image in order to be able to stand 
proud as a national and official language. The image is a necessary 
ingredient in the building of the confidence of its users, and it is this 
confidence that will take the language to greater heights.  
       (Omar 1998:62-63) 

 However, Haarmann, from his own perspective, elaborated the goals of prestige 

planning in a larger frame. He argued that: 

Any kind of planning has to attract positive values, that is, planning 
activities must have such prestige as to guarantee a favourable 
engagement on the part of the planners and, moreover, on the part of 
those who are supposed to use the planned language.   
                             (Haarmann 1990:104) 

3.8.4.3. Stages of prestige planning 

  Omar (1998) focused essentially on Malay, the official language of Malaysia, and 

also of Brunei, Indonesia, and Singapore. In her article, she reviewed some stages that may 

possibly contribute to building the positive image of Malay. These are: 

• Scientific image 

  Omar acknowledged that scientific terminology contained in dictionaries and 

glossaries are only useful for the maintenance and the development of good referencing. 

She stressed that: 

 An important factor that contributes to the building of the image of 
scientific language is academic publications in the various fields of 
study in the language. These publications not only prove the 
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existence of the image concerned, they also give permanence to this 
repertoire. (Omar 1998:54) 

  However, she contended that dictionaries and glossaries have some serious 

limitations since they don’t provide avenues to use the language permanently, except in 

scientific discourse. She stressed also that these dictionaries and glossaries are detached 

from daily and contextual use because scientific language is quite esoteric. 

• Professional image 

  Omar also contended that building professional image, which may overlap with 

scientific image-building, may enhance the image of a language. Therefore, she suggested, 

for instance, the use of Malay in various professions such as law, accountancy, and 

business among other fields. 

• Image of high culture and refined social interaction 

  To build a positive image of Malay, Omar recommended the intensive use of the 

language as a lingua franca in a variety of social domains to be reflected in high culture and 

refined social interaction. Ultimately, Malay would be the language of high culture and the 

language of socio-professional interaction between people from different socio-economic 

and linguistic backgrounds in Malaysia. 

• Image of international diplomacy 

 Furthermore, she believed that using a language like Malay at sub-regional, regional 

and international forums and conferences may confer on it an international stature. 

• Image of high literature 

  Omar (1998) associated the building of a positive image of a language with the 

development of high quality reading materials, especially in children’s literature and the 

production of novels. Moreover, she asserted that the television and film industries should 

offer entertainment of high quality in the language in order to promote it. 

3.8.4.4. Issues on prestige planning 

 The contributions of Haarmann (1990) and Omar (1998) are monumental in the 

field of language planning. However, there are important questions that remain unanswered 

by prestige planning advocates. Is the prestige of a language planned or “unplanned”? Or is 

it the attitude and behaviour of the recipients that need to be “planned” or changed? The 

case of Hindi is an important point to consider regarding prestige planning. Hindi has 
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apparently achieved most – if not all – the image-building stages that Omar (1998) 

discussed in her article. Hindi has achieved tremendously in scientific fields and in various 

professional areas. It is also a language of high culture and literature, widely used in the 

entertainment industry in the Indian sub-continent. It remains the most important language 

of communication in Northern India and in many parts of the country and is widely used by 

a large Hindi speech community in the East and the South of Africa, in South Asia, in the 

Middle East, and in Europe. In addition, the number of its native speakers is larger than the 

native speakers of more prestigious languages such as French or German. However, Hindi 

has not reached the magnitude of worldwide high prestige. Certainly, the current diplomatic 

and political efforts deployed for its use as a language of the United Nations aims at 

enhancing its prestige. 

 Similarly, Swahili has gained prestige in some East African countries as the result 

of intensive language planning and language-in-education policies. Indeed, current 

language policy focuses on attitudinal improvement towards Swahili. According to 

Eastman, “people in Tanzania today have a positive attitude toward Swahili and accord it 

prestige, while it, in turn, provides them with a sense of national identity” (1983:43). 

However, despite the prestige it enjoys and the ambitious language-in-education policy in 

Tanzania and Kenya, Swahili has a long way to go as its scope and domains of use are in 

the shadow of the English language in East Africa. The use of Swahili is still confined to 

the lower levels of the education system and it is not used officially as the language of 

communication at subregional level, especially in East Africa. 

 Another important question that needs further investigation is related to the 

“unequal” prestige of different varieties of the same language. It is the case, for example, 

that the varieties of English such as Australian, American, and Canadian Englishes have 

gained much in prestige, while other models of the same language, for instance, Indian 

English, Nigerian English, or Singapore English are still stigmatised. Certainly economic 

prosperity, military might, technological sophistication, and neocolonialism have much to 

do with the prestige or image of individual languages. 

3.9. Rationale for language planning and language policy  

If it is agreed that designing a language policy is a fundamental activity, then it is 

legitimate to ask the following question: what is the rationale for language policy-making? 

The answer to this essential question necessitates looking at several aspects. However, for 
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methodological reasons, they are summarised into two major interrelated factors: (1) 

theoretical factors and (2) linguistic factors. 

3.9.1. Theoretical factors 

Many language planning scholars have widely examined the rationale that justifies a 

policy. Parsons (1995), in his inspired study of public policy, has convincingly described 

the main rationale for a policy. Indeed, he contended that to have a policy is “to have 

rational reasons or arguments which contain both a claim to an understanding of a problem 

and a solution” (Parsons 1995:15). 

From Parsons’ observation, it is possible to argue that a language policy is an 

answer to questions regarding the identification of the linguistic challenges and the 

implementation of strategic solutions in order to enhance effective communication. 

3.9.1.1. Official nature 

From the view expressed above by Parsons (1995), it is possible to state that a 

policy is a set of rules, laws, and actions undertaken by a government in order to improve 

and resolve specific societal language problems. Among the primary motivations for a 

language policy, there are language determination, language use, language cultivation, and 

language development and maintenance. Governments need language policies that describe 

officially all language activities they plan to undertake and to clearly indicate their 

commitment to carry out language related missions. Language planning is essential, as it 

requires a careful identification of language needs of the people and proposes adequate 

solutions. 

Therefore, language planning activities require an official and legal frame of 

reference that contains the principles of the language policy to be undertaken. The 

framework outlines the essential strategies for the successful execution of the language 

policy goals. The goals have been accurately identified and the actors participating in the 

implementation of the policy designated. In short, to implement a language policy, the 

elaboration of a theoretical framework based on solid rational and scientific arguments is 

essential. Indeed, language planning claims must be theory-based and their implementation 

should follow a coherent, systematic, and rational process. Language policy should neither 

be a random collection of good intentions nor pious wishes. Language policy is not an 

amateurish activity as vigorously condemned by Ingram (1994). He stressed also that 
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language planning is neither “a matter of putting together a string of good wishes for the 

well being of languages and their speakers…” nor “a collection of piecemeal ‘good ideas’ 

about languages” (Ingram 1994:12). He forcefully advised that language planning should 

be 

A rigorous and rational process, leading to coherent, comprehensive 
and informed policy and implementation with continuous 
evaluation being an integral part leading to policy adjustment in the 
light of new insights and changing needs. (Ingram 1994:12) 

 Language policy and language planning are important in the sense that they justify 

and legitimise the set of language-related activities undertaken by governments. Parsons 

(1995) puts it very simply: in the same way a seller is expected to have goods, a 

government is expected to have a policy. Furthermore, language policy is designed to 

demonstrate political commitment and it legitimates actions because governments need a 

frame of reference to carry out all their policies in such areas as health, housing, energy etc. 

3.9.1.2. Rational nature 

If it is true that the aim of language planning and language policy is to change 

behaviours and attitudes, and if it is also true that both seek to find solutions to language 

problems, therefore both language planning and language policy should follow a 

systematic, rational, and objective methodology. Indeed, language planning and language 

policy require a coherent and rigorous framework that follows well-argued and intelligent 

procedures anchored in rigorous scientific methods (Ingram 1994; Neustupný 1983). 

Furthermore, language planning and language policy should be backed by solid facts and 

truth in order to win the sympathy of the people and ultimately their endorsement. As 

pointed out by Ozawa, “government actions are justified on the basis of evidence in an 

overwhelming array of issue areas” (1991: xi).  

The quest for rational and scientific arguments in decision-making and planning is 

attributable to the philosophies developed by the positivist theories and some influential 

political thinkers such as Francis Bacon, William James, Aaron Wildasky, Walter 

Lippmann, and to a certain extent, Harold Lasswell      

(http://en.wikibooks.org/wiki/Communication_Theory/Propaganda_and_the_Public).  

Indeed, they have contributed enormously to enhancing the understanding of social 
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phenomena and have provided convincing insights into how scientific knowledge, rigorous 

fact finding methods, and rational reasoning can improve governance and enlighten the 

decision-making process. Bacon, for example, argued notably for the use of a scientific 

method of inquiry in order to develop critical thinking. He stressed that critical thinking is 

important in the sense that it liberates the mind from the ghosts that corrupt it. When the 

mind is liberated from the idols that creep in on it, Bacon argued that it has the 

extraordinary power to unpack mysteries of all kinds and possesses unlimited abilities to 

reach fact-based and valid conclusions (1994:54). As for William James, he propagated the 

theory of pragmatism which he defined as "the attitude of looking away from first things, 

principles, 'categories', supposed necessities; and of looking toward last things, fruits, 

consequences, fact" (James 1907:29).    

In contrast, the rational and scientific nature of language planning and language 

policy has been severely questioned in the language planning literature. In fact, some 

scholars have described language planning as idealistic and at the mercy of political and 

administrative manipulations. Cooper, for example, described language planning as  “a 

messy affair – ad hoc, haphazard, and emotionally driven” (1989:41) whilst Djité disagreed 

on the rationality of language planning because “its linguistic aspects are in fact less 

important than its social, political, administrative, even military aspects” (1994: 69).  

Several years before, other language planning theorists had raised concerns 

regarding the rational nature of language planning. Fishman (1983), and Jernudd and Das 

Gupta (1971) among others, drew attention to the conspicuous absence of professional 

linguists and trained language planners in the design, implementation, and evaluation of 

language planning and language policy. In short, in spite of its rational, systematic, and 

scientific nature, it would be hard to represent language planning as a discipline free from 

political influence and intrusion because national  language policy and planning is not only 

ideological in nature but also has resource implications  in which politicians are inevitably 

involved.    

3.9.2. Linguistic factors 

This section shows that now a large body of study, theoretical as well as empirical, 

that supports with remarkable evidence the positive benefits related to language learning. A 

viable language policy is one that clearly draws maximally on languages by promoting 

language teaching and language maintenance on the grounds of the following factors. 

 67



3.9.2.1. Socio-cultural factors  

Language serves more than just the communicative functions to which it is prime 

facie assigned. It is an excellent tool for bridging the gaps between speakers of different 

languages and cultures. A good language policy is needed to foster inter-communication 

between people of different cultures, languages, and countries. In addition, language is an 

identity marker as well and connects members of a speech community but at the same time 

it distinguishes speakers of different languages. Though today’s world is markedly 

heterogeneous, a large number of people from various cultures, languages, and races 

mingle every day in their work place, street, market, and school. Thus, a language policy 

that stresses multilingualism contributes enormously to shaping positive and healthy 

attitudes for the understanding and the acceptance of different cultures (Ingram and John 

1990; Ingram 1988). Good language planning should promote tolerance, generosity, and 

harmony. In reality, according to Lo Bianco: 

Language and culture are inextricably linked, learning languages 
can contribute to cultural enrichment and intercultural 
understanding between members of different groups in several 
ways. (Lo Bianco 1987:45) 

This positive benefit associated with language, in particular, for the improvement of 

cross-border communication has been clearly understood by the Committee of Ministers of 

the Council of Europe. The Council of Europe insists strongly that, to build up a unified 

Europe, learning European languages is a key factor in strengthening European integration; 

especially in order to facilitate the circulation of people, communication, and cultural 

understanding and tolerance. As a result, one of the recommendations31 of the Committee 

of Ministers of the Europe of Cultural Cooperation stated that: 

It is only [our emphasis] through a better knowledge of the 
European modern languages that it will be possible to facilitate 
communication and interaction among Europeans of different 
mother tongues in order to promote European mobility, mutual 
understanding and cooperation and overcome discrimination32.  

 Language embodies, inter alia, strong socio-cultural and affective dimensions. 

Most importantly, it is primarily a social construct that functions as a vehicle for the 

construction, replication, and transmission of culture (Schiffman 1996). Therefore, 
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language policy should aim at preserving and maintaining the cultural and linguistic 

heritages associated with languages. In addition, language policy should ensure a safe 

transfer of languages from generation to generation.  

 Linguistic diversity is necessary. The maintenance of languages promotes cultural 

richness and exalts human diversity. For example, Crystal emphasised unambiguously that: 

Preservation of linguistic diversity is essential, for language lies at 
the heart of what it means to be human. If the development of 
multiple cultures is so important, then the role of languages 
becomes critical, for cultures are chiefly transmitted through spoken 
and written languages. (Crystal 2000:33-34) 

3.9.2.2. Cognitive factors 

In addition to cultivating togetherness and tolerance, bilingualism is a powerful 

cognitive stimulant. Bilingualism is used here to refer to the functional use or knowledge of 

two or more languages. It enhances cognitive abilities and develops excellent 

communication skills, especially if the acquisition process of the second language takes 

place in the early stages of life. The cognitive and linguistic abilities of bilinguals and 

monolinguals have been explored in considerable research (Lambert 1999; Fishman 1985; 

Kachru 1985). Careful studies based on cutting-edge research techniques and data 

collection tools have confirmed the conclusions reached by Lambert in the late 1970’s 

according to which “bilingual children, relative to monolingual controls, show definite 

advantages on measures of ‘cognitive flexibility’, ‘creativity’, or ‘divergent thought’ ” 

(Lambert 1977:16). 

Furthermore, in the same path-breaking study, Lambert reported another study 

conducted by Scott (1973) that compared monolinguals with bilinguals learning French in 

an immersion program. The findings of this study are similar to those reached by Lambert 

(1977), thus providing more grounds to support the claims that multilinguals develop a 

greater cognitive ability in comparison to monolinguals. In short, the study that Lambert 

had referred to concluded that: 

The group of youngsters who had become functionally bilingual 
through “immersion” schooling were substantially higher scorers 
than the monolingual group with whom they had been equated for 
IQ and social background at the first grade level. (Lambert 1977:17) 
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Since these findings, there has been an upsurge of research in bilingualism, 

language acquisition, and language learning, notably on bilingual acquisition modes. To 

date, a large body of research conducted, among others, by Cummins (1993); Kachru 

(1985), Pattanayak (1981, 1986), Pattanayak and Khatoon (1980) support also the 

beneficial effects of bilingualism.  

3.9.2.3. Economic and intellectual factors 

 Granted the fact that language learning properly designed and implemented can 

improve cross-cultural attitudes and also granted the fact that bilingualism broadens 

cognitive abilities, then language learning contributes remarkably in moving back linguistic 

barriers and in promoting conclusively economic and intellectual cooperation between 

countries. In particular, language intensifies economic and business performances between 

countries. Cogent globalisation and internationalisation of world markets have made 

distances between people shorter and communication means are faster than ever before. As 

a result, the need for faster, reliable, and standardised communication modes has made 

proficiency in an international language extremely important for international trade and 

cooperation. Therefore, language skills are certainly desirable, especially in business 

negotiations. Indeed, language is an important business tool whose assets should not be 

overlooked, particularly, in the process of exploring market and business opportunities. 

Definitely, language skills may be significant because they increase chances for economic 

and business successes. As argued by Ingram: 

In a highly competitive international market place, having language 
skills and a closer cultural understanding of the target market can give 
a company and a nation the marginal difference that separates success 
from failure. (Ingram 1979: 17) 

Therefore, to avoid economic and business seclusion and marginalisation, language 

policy-making and planning should accord top priority to the teaching and learning of 

international languages in order to foster international trade and concomitantly foster 

intellectual exchanges and strengthen diplomatic ties. Besides, being competent in 

international languages is extremely important to access and exchange knowledge.  
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3.10. Language policy paradigm 

3.10.1. Language policy agenda-setting 

3.10.1.1. Needs analysis 

One of the most fundamental aims of language planning and language policy is to 

manipulate behaviours and attitudes in a specific direction through a gradual but intense 

process of language activities. To bring changes in behaviours and attitudes is not an 

overnight activity or a magician’s job. It is a long process that requires constant and 

continuous efforts. It also takes a very long time to learn a language and to understand a 

culture; and certainly a more considerable amount of time to influence behaviour and 

attitude. Therefore, in designing language policies, it is essential to understanding 

thoroughly the nature of language learning and the changing nature of the linguistic needs 

and aspirations of individuals and groups.  

To understand educational needs, language planners and language policy-makers set 

an agenda for a discussion on significant topics related to language. This agenda-setting 

stage is vital because it is the strong desire to resolve compelling communication needs that 

triggers language planning and language policy. The agenda-setting phase identifies 

specific language needs, which means that the language issues are implicitly 

acknowledged, and therefore, something needs to be done. When language concerns, such 

as language selection, language teaching, and language development among others, are 

identified, then specific and strategic solutions to solve them can be outlined and a series of 

actions can to be initiated. Once a coherent and integrated specification of the nature of the 

problem is carried out, then the actors are identified and the strategic solutions of the 

problem can be recorded in the agenda. The decisions arrived at during agenda-setting carry 

a coercive weight, given that they are within the government’s prerogatives and powers.  

3.10.1.2. Contents of agenda-setting 

Agenda-setting is a conceptualisation of language policy concerns, that is, a set of 

ideas explaining and describing the languages needs, formulating tentative solutions, 

elaborating procedures for their implementation, and spelling out systematic evaluation 

processes. As argued by Kingdom:  

The agenda, as I conceive of it, is the list of subjects or problems to 
which governmental officials, and people outside government closely 
associated with those officials, are paying some serious attention at 
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any given time…. Out of the set of all conceivable subjects or 
problems to which officials could be paying attention, they do in fact 
seriously attend to some rather than others. So the agenda-setting 
process narrows this set of conceivable subjects to the set that actually 
becomes the focus of attention. (Kingdom 1984: 3-4) 

 In language policy agenda-setting, the language goals and objectives to be achieved 

are always clearly articulated, the strategies and solutions coherently established, and their 

implementation and evaluation procedures clearly spelled out. 

3.10.1.3. Scope  

 It is important to understand that language choice is an integral part of agenda-

setting. The choice regarding which language or languages should be put on the agenda, 

which one should be left out, and the functions of the language are governed by a host of 

linguistic as well as non-linguistic factors. Primarily, agenda-setting should be based on a 

clear understanding of the language needs of the people for whom the decisions are made. 

It is also desirable to conduct a detailed individual and societal language needs analysis to 

facilitate objective data collection and to assemble solid facts to enable the language 

planners and policy-makers to cater for the range of language needs. The language needs, 

therefore, should be “associated with the whole spectrum of national life and not merely 

with selective or ‘high culture’ activities” (Fishman 1974:534). 

 Further, Rubin (1984) strongly recommended a step-by-step procedure when 

language planners intend to conduct a thorough investigation of language needs. She 

emphasised that: 

In the first step, the planner must have a certain amount of 
information about the situation in which the plan is to be effected.  
Probably, the more information the better. He should know 
something about the needs of the target or client, which he intends 
to serve. He should know something about the sociolinguistic 
setting in which the plan is to be effected. (Rubin 1984:6) 

3.10.1.4. Public support  

Although a careful analysis of the communication needs is important, it is also 

transparent in Rubin’s statement that the satisfaction of these needs is largely dependent 

upon an understanding of the demographic make-up, the social texture, the geographic 
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setting and the support of the public. In fact, most language planning that has failed did not 

secure a massive public endorsement, for example in the former USSR and the Baltic 

countries. For example, it is important to note the excellence approach adopted in Australia 

in the early 1980s involving the public very widely. The support of the public is essential 

for a constructive outcome for language policy. Indeed, Howlett and Ramesh argue that: 

 

 

In agenda-setting, the extent of public support for the definition of a 
policy problem is a significant variable in identifying typical 
patterns of agenda-setting, along with the question of whether the 
state or societal members of a subsystem dominated or initiated 
debate on the subject. (Howlett and Ramesh 1996:186) 

 Consensus and public support are pivotal in adopting language policies and in 

seeking to institutionalise them in an agenda. Consensual adhesion can be obtained through 

various ways, such as public debates, discussion, conferences, negotiation, and bargaining. 

The most elaborated work regarding language policy to date is certainly the European 

Framework of Reference produced by the Council of Europe. The document was compiled 

after a series of conferences and meetings held in several parts of Europe. However, with 

respect to language policy-making, Eastman (1983) warned strongly against attempts to 

impose a language policy. In case that there is a competition between languages, she 

suggested that there is no point imposing one.  

3.10.1.5. Lobbying  

 In order to gain support and ultimately influence agenda-setting in language policy-

making and language planning processes, interest and pressure groups lobby actively in 

favour of the linguistic orientation they hope for. The successes of interest and pressure 

groups are largely determined by the intensity of their actions and, most important of all, by 

“their numbers, wealth, organisational strength, leadership, access to decision-making, and 

internal cohesion” (Ager 1996:9).  

 Interest and pressure groups may be professional associations, e.g., the Australian 

Federation of Modern Language Teachers Association (its members played a leading role 

in the lobbying for systematisation of language policy in Australia) and the Fédération de 

l’Éducation Nationale in France (FENF).  The FENF is a key player in issues regarding the 
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implementation of language policy-decisions in France (for the case of Australia see 

Ingram 1988 and 1979 and for France see Ager 1996). It is also worthwhile to add that non-

professional lobbying may be as influential as professional ones. Non-professional 

organisations may be community-based associations, e.g., the Association pour la 

Renaissance du Pulaar in Senegal and the Federation of Ethnic Communities’ Councils of 

Australia.  

 Lobbying is also an important tool to gather support among linguistic communities. 

For example, some political parties (through their elected MPs or representatives), some 

independent bodies (e.g. the American Civil Liberties Union in California lobbies against 

the legislation of English as the official language in the United States)33, some opinion 

leaders, some religious authorities, some individuals, and some non-governmental 

organisations may lobby in favour of their ideas and interests. 

 To make their presence felt, language lobbyists may have recourse to a variety of 

strategies ranging from street demonstrations, circulation of petitions and leaflets, have 

press releases, academic papers, submissions, and public information campaigns among 

others. There are also situations where pressure groups are involved in violent activities, for 

instance, the riots of Tamil Nadu in 1966 against the imposition of Hindi as the official 

language of India (Aggarwal 1991, Schiffman 1996).  

3.10. 2. Languages policy formulation and decision-making 

3.10.2.1. Policy formulation  

  In the phase of agenda-setting, government officials and bodies have a significant 

role, which consists among others of providing administrative and organisational supports. 

Government officials organise the meetings and provide the administrative assistance. 

Governments or their representatives or people entitled to represent them also initiate most 

language-related activities in the language policy formulation and decision-making phase. 

However, the role of language or language-related specialists should be more prominent 

because possess the skills and the knowledge to offer sound expertise rooted on their 

linguistics concerns. Moreover, their views should be noteworthy. Indeed, according to 

Howlett and Ramesh the formulation of language planning decisions should be 

restricted to those who have some minimal knowledge in the subject area, 
allowing them to comment, at least hypothetically, on the feasibility of options 
put forward to resolve policy problems. (Howlett and Ramesh 1996:135) 
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 There are indeed stages of language planning activities that should normally be 

restricted to linguists, language planners, and language specialists. The language policy 

formulation and decision making are among these. However, language specialists should 

work in close collaboration with sociologists, economists, anthropologists and the like. 

Cross-discipline collaboration is highly desirable in language policy formulation but, in 

practice, more and more people whose knowledge in the field is peripheral intrude on the 

language policy-making and language planning processes. These people strongly influence 

language decisions on account of their political affiliation, their social and political 

influences, and/or financial weight (Ingram 1994; 1988). This situation makes it difficult to 

draw boundaries between language policy agenda-setting and formulation on one hand and 

implementation on the other. For instance, the language policy process in France is 

characterised by an all-pervasive intervention of several governmental authorities at all 

levels, which makes it difficult to distinguish clearly the stages of the policy process. This 

blurred context of decision-making in France apparently explains the reason why Ager 

(1996), discussing the various phases of policy planning, argued that the plethora of 

administrative decisions (decrees, decisions, circulars, and laws) in the French system are 

part of the language policy agenda-setting and formulation stage. However, a close analysis 

shows that the decisions taken in the process of language policy-making in France occur at 

the implementation (e.g. political decision on language decisions to be implemented by 

people in the administration or “fonctionnaires”) rather than at the agenda-setting phase. 

3.10.2.2. Decision-making 

When language problems are acknowledged and needs analyses have clarified the 

individual, group, and societal linguistic needs and aspirations, then a language policy is 

formulated and the players or the actors are identified. The formulation of language policy 

is the phase of theoretical and conceptual decision-making regarding the solutions to be 

worked out in order to answer language communication challenges. Therefore, a detailed 

description of the solutions should be outlined, all the individuals, groups, bodies, 

institutions, and agencies involved are listed, the rules and regulations are made public, the 

funds to carry out the policies are allocated, and the materials and infrastructures are 

provided. 

Other important decisions should be made also at this stage, namely, the elaboration 

of teaching methods and materials with regards to syllabus contents, curriculum design, 
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evaluation, and assessment and testing methods among others. Issues related to language 

teacher supply, their initial and in-service training, and their qualifications are dealt with at 

this level of decision-making. Also, other issues such as the human resources needed, the 

learning facilities and infrastructures, and the level at which the foreign or second language 

will be taught should be part of the decision-making process.  

3.10.3. Language policy implementation 

3.10.3.1. Effectuation 

The implementation phase of language policy corresponds to what is frequently 

referred to in language planning and policy literature as the language cultivation 

perspective (Cooper 1989; Fishman 1983; Neustupný 1983). Language cultivation, initiated 

by Neustupný, designates the various decisions and initiatives related to language matters, 

whilst the language policy designates language agenda-setting as well as the language 

policy formulation and the decision-making process. 

 Implementation corresponds to the phase of effectuation of the language policy 

decisions that were reached in the previous two phases. The implementation of a language 

policy is to translate into actions the policy formulated, that is, to carry out the activities as 

empowered by the official decision-makers. At the implementation level, actors such as 

teachers in their classroom and heads of schools, among others, have a prominent role to 

play in the success of the language policy. The administration plays a catalyst role in the 

sense that it simply provides and maintains the language teaching support services such as 

the infrastructures, teaching material, and equipment and should create the supportive 

climate in the school. The language teaching corollaries are also significant for the success 

of the language policy. The people identified within the language policy machinery 

implement all language policy decisions. Implementation is a highly complex process that 

requires the skilful coordination of the actions of several participants that operate at various 

stages over a long period of time.  

3.10.3.2. Implementation bodies 

 Schools, language learning institutions, and language research centres are among the 

most important language policy implementation bodies. These implementation bodies have 

an essential role in influencing and changing behaviours and attitudes. There are several 

other actors who participate at different stages of language policy implementation. Among 
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them, some government bodies such as the Académie Française for French, the Spanish 

Academy for Spanish, or the Hebrew Language Academy for Hebrew (see Ager 1996; 

Schiffman 1996; Cooper 1989 for further discussion). Some governmental and 

administrative units (affiliated to the Ministry of Education), language institutes or centres 

(Central Institute for Indian Languages in India and Centre de Linguistique Appliquée de 

Dakar in Senegal), or similar institutions (British Senegalese Institute, American English 

Language Program, and Alliance Française) are important language spread bodies.  

 In addition, private or voluntary agencies, community and/or voluntary associations, 

public libraries, and the media supplement governments in implementing language policy 

decisions. Language policy-making and language planning generally follow a top-down 

approach. A top-down approach takes place when a policy is initiated or centred on 

decision-makers or official institutions. However, recently due to the failure of governments 

to cater for all language needs, particularly to preserve and to maintain endangered 

languages in some parts of the world, there are several bottom-up initiatives. Most bottom-

up initiatives attempt to reverse shift or preserve some languages. Bottom-up initiatives take 

place when local communities or local associations undertake the language policy initiatives 

or activities. For example, the revitalization of Shawandawa, an indigenous language in 

Brazil, initiated by local people is a successful bottom-up initiative (Hornberger 1998). 

Language policy decisions reached at the official and bureaucratic levels are implemented 

and tested in the fields of learning and teaching. The implementation involves professionals, 

for instance, language teachers and other relevant experts, such as psychologists, linguists, 

and educators to name only a few. 

3.10.3.3. Implementation factors 

 The implementation phase also provides insights regarding the degree of political 

involvement of language decision-making authorities and their efficiency in meeting their 

goals and objectives. Successful implementation of language policy decisions is largely 

subjected to the efficiency and organisation of the administrative system. It also may 

depend on the competence of the human resources; for example, it is essential to ensure that 

the human resources needed for the implementation of language policy are available. If the 

human resources are not available, then there should, for example, be a policy for 

recruitment and professional development. The policy also should be realistic, that is, the 
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country should have the financial, economic, human and technological resources to 

implement the language policy already designed.  

Also important in implementing language policy are the feasibility factors. The 

feasibility factors depend upon the financial capacities of the government to recruit and 

train the human resources required for the implementation of language teaching and the 

execution of administrative tasks. The government provides, among other things, the 

premises, the teaching material and equipment, and the technology. The language policy 

should be realistic in nature and pragmatic in choice, e.g., it may not be realistic to envisage 

providing all the classrooms, teachers, and designing curriculum for each and every 

language spoken in a multilingual country. 

3.10.4. Language policy evaluation 

3.10.4.1. Definitions 

The concept of evaluation is broad and multi-faceted because it encompasses a wide 

range of subactivities at different stages and with a lot of players. It can be broadly defined 

as:  

A more thorough examination, at specified points in time, of 
programmes or projects or parts of them, usually with emphasis on 
impacts and additionally commonly on efficiency, effectiveness, 
relevance, replicability and sustainability. ( Dale 1995:29) 

With regard to education for example, Brown defines it as : 

The systematic collection and analysis of the relevant information 
necessary to promote the improvement of the curriculum, …, and 
assess its effectiveness and efficiency, as well as the participants’ 
attitudes within the context of the particular institutions involved.   
                                                                              (Brown 1989: 223) 

Despite its broad context of use, evaluation, in language policy and planning, is 

a fundamental task that must be carried out systematically since the results should be 

used to monitor the on-going language planning programs.  

3.10.4.2. Aims 

As mentioned before there are four key areas of focus for language policy but they 

are not all addressed with the same level of importance. Issues related to evaluation appear 
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to have received the least attention in language policy and planning research (Takala and 

Sajavaara 2000, Beratta 1992, Rubin 1971). Accordingly, there is a serious need to expand 

the research on evaluation of language planning and language policy. In fact, Takala and 

Sajavaara voiced the same concern when they stated that “one of the key areas where 

evaluation [language] can be enhanced considerably is in the area of policy and planning 

[language]” (2000:129). 

The concept of evaluation in language planning and language policy has great 

significance. Evaluation is a fundamental task that must be undertaken with rigour as it 

determines the success or failure of a plan or a policy. The results of evaluation provide 

insightful feedback on the strategies adopted for modification, innovation, or improvement 

by the policy-makers (Takala and Sajavaara 2000; Beretta 1992; Rea-Dickins and 

Germaine 1992; Lynch 1996). As discussed earlier, language policy covers a large 

spectrum of activities (curriculum, syllabus, teacher training, budget allocation, time…), 

involves a wide range of participants (teachers, educationists, parents, students…), and is 

influenced by a number of factors and variables (context of learning, psycho-social 

variables, social context…). Consequently, to design a single evaluation approach that is 

fairly comprehensive and that addresses the full range of the tasks that are involved in 

language policy and planning processes is really a huge challenge. As such, a plethora of 

evaluation approaches have been developed recently, and each focuses on particular aspects 

of the policy process, and uses distinct evaluation tools and techniques. Even though there 

are various approaches to evaluation, there are, nevertheless, some fundamental standards 

and criteria that any valid and reliable evaluation method should strictly observe, such as 

“utility, feasibility, propriety, and accuracy” (Beretta 1992:18).  

In a remarkable article, Takala and Sajavaara (2000) successfully link language 

policy with evaluation. The model they developed was based on the program evaluation 

model developed in language education. Their model, based on previous models, subsumes 

evaluation into four types in the acronym CIPP (Context, Input, Process, and Product). The 

model is summarised in Table 5 below. 

 Intended Actual 
Ends Planning Decisions supported by 

Context Evaluation 
Recycling Decisions supported by 
Product Evaluation 

Means Structuring Decisions supported by 
Input Evaluation 

Implementation Decisions supported 
by Process Evaluation 

   Table 1. The CIPP model of evaluation by Stufflebaem as quoted in Takala and Sajavaara (2000:132)  
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The model shows the ends and the means for the evaluation of language policy 

programmes. It also describes the intended and the actual evaluation. Briefly, the intended 

evaluation is conducted at the planning decisions levels. In that case, it is called Context 

Evaluation while the Input Evaluation aims at structuring the decisions that language 

planners wish to make. 

There are two types of evaluation at the actual level, that is, when the policy is 

underway. The first is called Product Evaluation and it aims at improving or recycling the 

decision while the second evaluation is based on assessing the implementation process and 

is called Process Evaluation. 

Even though the lack of an evaluation model specifically designed for language 

policy evaluation is conspicuous as contended by some language planning and policy 

researchers such as Rubin (1971) and Takala and Sajavaara (2000), the theories and 

practices developed in parallel areas may be successfully utilised in language planning and 

language policy in general, and language-in-education policy in particular. For example, 

evaluation research in second language education (Alderson and Beretta 1992), language 

programs (Lynch 1996), and education (Rea-Dickens and Germaine 1992).  

3.10.4.3. Types of evaluation 

Evaluation can be classified into several types (Alderson and Beretta 1992; Lynch 

1996; Rea-Dickens and Germaine 1992) based on when it is carried out and the purposes 

for which it is undertaken. However, for the purpose of this review, the focus is on two 

main types of evaluation, most commonly used in language education. These are: 

1. Formative Evaluation: This type of evaluation is carried out while the activities are in 

progress. Formative evaluation is conducted for improvement purposes. Indeed, it 

identifies the weaknesses and the strengths of the policy process or the programme and 

provides feedback.  

2. Summative Evaluation: It is undertaken at the end of a language program or project. 

The major concern is to introduce innovation and provide information whether a program 

or an activity is to be continued or discontinued.   

A further distinction in evaluation can be made on the basis of the people who 

conduct the activity, who commission it, and for what purpose. When an evaluation is 

commissioned to external evaluators, then it is referred to as an extrinsically-oriented 
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evaluation. The extrinsically-oriented evaluation may be commissioned by funding 

agencies, government, or stakeholders. This type of evaluation is accountability-oriented or 

formative in orientation. 

When people who are directly involved in the language program or the project, i.e., 

internal evaluators, carry out an evaluation, then it is called an intrinsically-oriented 

evaluation. This type of evaluation is development-oriented. 

However, these two types of evaluation are not mutually exclusive. Ideally, the 

more comprehensive evaluation encompasses both accountability and development 

orientations (Weir and Roberts 1994; Rea-Dickens and Germaine 1992). The most 

important benefit in combining both types of evaluation is to “forge stronger and more 

trusting relations between the bureaucracy, staff, and external evaluators” (Weir and 

Roberts 1994: 9). 

3.10.4.4. Purposes and reasons for evaluation 

 Evaluation can be undertaken for a variety of reasons and purposes. The main 

purposes are to ensure efficiency, to provide feedback to decision-makers, to improve 

curriculum, and to seek strategic advice among others. The findings of an evaluation are 

used to improve the language related-activities and to increase the effectiveness of the 

policy. For instance, according to Rea-Dickens and Germaine (1992), evaluation is 

conducted mainly for two reasons: (1) to confirm existing policies and/or (2) to innovate 

and change.      

3.11. Critiques of language planning and policy 

In spite of strenuous efforts to construct and develop systematic, rational, and 

coherent framework for language planning and language policy, the discipline has attracted 

considerable critiques constructed from several perspectives (see Tollefson 1991; Fishman 

1994; Fairclough 1989; More (1996), and Luke 1990 among others). For example, early 

language planning was criticized because it was only "concerned with status planning and 

issues connected with standardization, graphisation, and modernization" (Ricento 2000: 

202). This criticism has led to the broadening of the scope of the field with the inclusion of 

topics focusing on social, economic, and political aspects of life. However, one of the main 

charges levelled against language planning is that it reproduces inequalities by elevating 

one language or variety over others, thus excluding people from having the same social, 
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economic, and educational opportunities. Fishman (1994), for example, emphasised that 

language planning reproduces social, cultural, and economic inequalities and also serves 

the interests of an elite. 

3.11.1. Language planning and interest 

Language planning is described as serving the interests of planners who under the 

guise of planning devise policies that contribute to the maintenance of the dominant 

ideology. To give an example, Ricento (2000) mentioned that "the evaluation of the relative 

effectiveness of bilingual education policies in U.S. public education varies according to 

operating assumptions and expectations of different interested constituencies".  

This idea of interest in language planning is relayed by Moore (1996) who used 

instead the term "interestedness". She questioned language planning on issues such as 

description, choice and procedures and argued that  

"the differences[…] bring to light the interestedness of describers 
of language policies in what they describe and what their 
description can produce, both in the academy and policy  making 
arenas" (Moore 1996:485).  

Luke et al. discussed similar views and argued that people involved in status 

planning  

"have worked under a range of stated and unstated constraints which 
reflect political interests of those who have commissioned language 
plans-whether these be regional educational authorities, national 
governments or international development agencies- and have not had 
purely linguistic or (social) 'scientific' interests." (Luke et al. 1990: 27) 
 
The issue of interest and interestedness highlights the concerns of the "objectivity" 

and "facticity" of language planning in general and language planning research in particular 

(Moore 1996: 487-488). Indeed, Luke et al. stated that "the call for language 

standardization and change under the auspices of 'technological development' may serve an 

economic and ultimately political agenda" (1990: 35). In the same line of thought, Ricento 

argued that ideology is central to aspects of the Americanisation movement which took 

place in America in 1914. Indeed, he stressed that there is ideology behind "[...] that 

highlighted the cultural and linguistic assimilation of non-English speakers in America 

during the Americanisation campaign in 1914-1924" (Ricento 2000:205). According to 

Moore, it is also ideology rather than deficiencies or weaknesses that justify the 
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replacement of the National Policy on Language (NPL) with Australian Language and 

Literacy Policy (ALLP). She argued that "...the ALLP produced and enforced the 

ideological circle of DEET metapolicy" (1990:493) because  

the NLP had succeeded in naming languages as an object of policy 
making, they would be reconstituted in the ALLP to serve economic 
restructuring: Asian languages would meet overseas trade objectives, 
literacy would focus on skills upgrading and social justice without 
allowing pluralist claims to surface.  
                                                                               (Moore 1996: 492)  

3.11.2. Language planning and class 

Luke et al. (1990) examined language planning and policy theories on the terrains of 

class, state, and power. They also believed that language planning and policy in its 

endeavours is not perfect because something is omitted. Indeed, they argued that what "is 

omitted is an exploration of the complex theoretical relationship between language, 

discourse, ideology and social organisation" (1990: 28). As a result, Luke et al. (1990) 

found a relationship between language planning and class. In relation to class, they 

highlighted the notion of power and control in language choice. Indeed, they stated that 

 "those who are able to decide what language use(s) can be deemed 
acceptable, which should be encouraged and furthered, 
respectively demoted and discouraged, are in positions of political 
power and hence control the development of language (planning), 
in addition to controlling to some extent actual discursive 
practices". (Luke et al. 1990:28) 

Consequently, they stated that "language rulers contract plans for language users; 

linguists, bureaucrats and politicians determine what language is fit for the rest of the 

people to use" (29).This has led to what Mey called "linguistic oppression" i.e. situations 

where the use of "low" prestige language is not tolerated and consequently punished e.g. 

the treatment of the Basque language and people in some areas in Spain (1985:26). 

3.11.3. Language planning and state 

At the state level and in nation-building process, language planning is justified by 

three interrelated directions, namely "the economic, political/bureaucratic, and 

sociocultural" systems (Luke et al 1990:33) because "language plans are justified on the 

basis of 'cultural preservation', scientific 'development', 'international trading links' or 

'national unity' "(ibid.). As a result, they argued that  
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"in order to gain legitimacy, or mass loyalty, acceptance and 
actual use, a language must indeed have apparent value and use 
within the cultural traditions and social practices of the latter 
sphere; it must serve a political structure, and it must be 
congruent with the demands of the economic system or 
subsection in question".(Luke et al. 1990:34) 

3.11.4. Language planning and power 

Power in relation to language planning refers here to the limitations of the 

discipline. Indeed, language planning as a discipline can contribute to planning languages 

but it cannot plan discourse because language planning "is the classic incarnation of 

linguistics which is blind to the networks of power through which it operates" (Moore 

1996:38). However, as stressed by Luke et al. "while language, in the sterile sense 

linguistics has attached to it, can be 'planned', discourse cannot. In planning 'language', 

discourse continues as before: it continues as discipline" (1990:39).  

3.12. Conclusion 

This review of literature has presented the linguistic challenges faced by language-

planners in the processes of language planning and language policy. It has also given a 

description of the state of the discipline and analysed the stages of the process of language 

planning and language policy in a broader frame. From the discussion above, the following 

conclusions have been reached: 

• In designing language planning and developing language policies some 

factors, such as a thorough identification of the needs and aspirations of people, a good 

understanding of their attitudes towards languages, and a clear vision of the future are 

essential. Fundamentally, language planning is future-oriented given that it seeks, among 

other things, to alter behaviours and attitudes. Therefore, it should be flexible in order to 

bring effective answers to constantly changing language needs. 

• Language policy-making and language planning may vary considerably 

across countries because of different social, historical, political, and economic factors. For 

example, the notion of language rights for migrants is increasingly accepted and 

considerable efforts are deployed to cater for social equity and justice. However, these 

linguistic claims should not overlook the importance of international languages for their 

functional purposes. 
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• In spite of the global spread of language problems, language policy-making 

and language planning solutions are country-specific. Therefore, the solutions to language 

problems should be local and tailored to the fundamental needs and rights of people for 

whom the language policies are designed.  

• Even though there are conceptual difficulties in defining language planning 

and delimiting its activities, the language planning and policy field has reached solid 

findings and gathered strong experience that may be useful for other language planning and 

language policy-makers. 

• Language policy is not a “value-free” or a “politically neutral” discipline. 

However, its rational and scientific bases should not be overlooked. Accordingly, there are 

reasons for a shift towards a more elaborated paradigm in the processes of language 

planning and language policy-making. Indeed, language planning and language policy 

would gain much more in credibility and reliability if the policy-makers understood better 

the rational process and the coherent framework that organise the policy process. As 

pointed out by Low “planning must serve political will yet present a technical face [our 

emphasis] to the general public, for technique is the basis of professional legitimacy”(Low 

1994:258).  

The literature review has emphasised that the primary focus of language planning is 

language, which is of immense significance for humans. Language is certainly the most 

fundamental means of communication in all human societies. It is not only used for identity 

and solidarity between groups but, through language, ideas are communicated, feelings 

expressed, abstract thoughts conveyed, culture disseminated, and world view shared. The 

significance of language to human society has placed it at the heart of social, political, and 

economic struggles. Language planning is associated with the distribution and the 

management of language resources. The equal distribution of language resources has 

always been problematic in the sense that some groups (political, religious), some classes 

(rich people, the educated people), or others endeavour always to confiscate the national 

wealth and deny access to others. As such, the control of language has meant power and 

domination.  

Furthermore, in the light of the discussion above, understanding that today’s 

linguistic world picture is not an accident in history or an ordinary phenomenon is 

important. The domination of the languages of wider communication appears to be the 
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result of careful, deliberate and “purposeful” (Clayton 1999) language spread strategies 

whose aims are, among others, to maintain a cultural domination and an ideological 

dependence for economic and linguistic benefits. As a result, the explosion of language and 

culture spread by bodies such as the British Council centres, the Alliance Française in many 

parts of the world and affiliated or similar institutions around the world are phenomenal.  

In short, language planning and language policy may be described as delicate 

decision-making processes that require a careful analysis of the linguistic needs of the 

people. Furthermore, the needs’ identification should be guided by two essential factors. 

First, the local factors which require a sound understanding of the demographic structure of 

the population and the inclusion in the language planning and the language policy design of 

all aspects of local cultures and languages, especially in the corpus planning, status 

planning, and prestige planning phases. The purpose is to give expression to local cultures 

and reinforce and develop a sense of national identity. The second factor, equally as 

important as the first, is to take into account the international communication constraints. In 

this, the teaching of international languages should be a central part in language planning 

and language policy, especially with regard to acquisition planning. A fine balance between 

local language needs and international communication constraints may yield successful 

language planning and language policy that would foster a harmonious economic and social 

development. The next chapter (Chapter 4) addresses the research methodology used in 

this thesis. It discusses also the sampling procedures and deals with the instruments used 

for the data collection.  
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Chapter 4 

Research Methodology 

 This research study is underpinned by the principle that strategic language planning 

should be facts and evidence based, a policy should follow a clear and well-articulated 

framework, and implementation should be systematic, rigorous, and results-oriented.  

To provide well-researched data for advice on language planning and language-in-

education policy in Senegal, the study focuses primarily on quantitative analysis for data 

collection and data analysis. For this purpose, a set of four questionnaires highlighting 

significant variables for the understanding of language planning and language-in-education 

policy in Senegal was constructed for data collection for this research. The understanding 

of these variables helps formulate facts-based strategic language planning and language-in-

education policy advice for Senegal. The variables identified include, among others, 

analysing the language used by Senegalese people in various social, public, and 

professional settings, the issue of language of education in Senegal, the attitudes of 

Senegalese people towards languages and their speech communities, and the intensity of 

their desire to learn languages.  

This chapter discusses the features of both quantitative and qualitative research, 

reviews the variables used in the survey, and outlines their relationships with the research 
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outcomes. It addresses also the techniques used for data collection in the study. In 

particular, it provides a detailed description of the sampling procedures and presents the 

sample population identified for the research which is categorised and divided into micro- 

and macro-levels population. In addition, this chapter provides information on the research 

team and the research sites.  

To collect data for the study, fieldwork was undertaken in Senegal from January 

2002 to July 2002 in order to administer the questionnaires and collect other data. 

4.1. Features of quantitative and qualitative methods 

Qualitative research techniques are used in research of this type because they are 

based on the positivists' fundamental assumption that reality and knowledge are tangible 

and they are fragmentable. In addition, the qualitative research inquiry system is value free 

(Lincoln and Guba 1985). Quantitative research, defined as "a formal, objective, systematic 

process in which numerical data are utilised to obtain information about the world" (Burns 

and Grove cited by Cormack 1991:140), is preferred in this study for a number of reasons. 

First, as supported by a number of researchers (including Kumar 1996; Creswell 1994; 

Merriam 1988; Lincoln and Guba 1985), quantitative research is thought to be objective 

because analyses, interpretations, and conclusions are based solely on numbers. Second, its 

results can be generalised if conducted properly with appropriate sampling techniques, 

relevant methods, and, among others, appropriate data analysis tools. Results, though based 

on a limited but represented sample, can be generalised to the whole population. 

The qualitative approach, however, is based on the naturalist paradigm which 

claims that reality and truth are multiple i.e. there is no single reality or truth. Therefore, 

both can be captured from different angles which make the qualitative research a subjective 

inquiry process (Marshall and Rossman 1980) because, as emphasised by Munhall (1989), 

"truth is an interpretation of some phenomenon; the more shared that interpretation is the 

more factual it seems to be, yet it remains temporal and cultural" 

(http://www.fortunecity.com/greenfield/grizzly/432/rra3.htm). Besides, this process of 

inquiry is subjective in its approach and holistic in its process (Glesne and Peshkin 1992) 

because qualitative research is descriptive and the researcher is concerned with process 

rather than outcomes (Marshall and Rossman 1980; Creswell 1994). Also, it can be added 

that qualitative research is an inductive activity in the sense that the researcher can develop 

a theory based on results that are made up of multiple realities or pieces of truth (Creswell 
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1994; Merriam 1988). However, in qualitative research, results, even though they can be 

theorised, can not be generalised in the sense that variables such as perception, opinions or 

views vary from person to person and they can change over time and geographic spread. 

Qualitative data have meaning only within a given situation or context. 

Even though qualitative research and quantitative research are based on different 

theoretical assumptions, they share similar research patterns, namely the principles of 

validity and reliability among others. However, there are scholars, such as Kerlinger, who 

tend to reject qualitative in favour of quantitative research. He believed that "there is no 

such thing as qualitative data. Everything is either 1 or 0" (Kerlinger quoted from Miles and 

Huberman 1994:40) but a close scrutiny shows that these two research methods are not 

exclusive because one type entails the other as argued by Campbell "all research ultimately 

has a qualitative grounding" (Campbell quoted from Miles and Huberman 1994:40). 

Recently, there is a research trend, called multi-method approach, which aims at combining 

both quantitative and qualitative research and rejecting the narrow separation of these two 

research paradigms. 

4.2. Quantitative data in this survey 

 Since the main purpose of this research is to formulate facts-based 

recommendations for strategic language planning and language-in-education policy, the 

quantitative research is the most appropriate in the sense that the method used in this 

research is objective because the results are facts-based. Though the results reached in this 

study are based on four categories of the Senegalese population, i.e. the general population, 

the business sector, the students and the public administration, its results can be generalised 

at the nationwide level and can help formulate a clear and objective language planning and 

language-in-education policy framework for the country.     

The quantitative data used in this study are mainly obtained form the responses 

provided by the respondents in sections A, B, D, E, F of the questionnaires (See 

Appendices I, II, and III).The responses were categorised and were given a numerical 

value and entered into SPSS for Windows for statistical analysis. Frequency distribution 

tables are used here to highlight the outcomes of the research and to illustrate trends in the 

data.  
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4.3. Qualitative data in this survey 

As for the qualitative data referred to in the study, they are primarily the results of 

the answers provided by the respondents on questions outlined in section C of the 

questionnaires (See Appendices I, II, and III). In particular, respondents had to answer 

questions and then provide a set of reasons. There were nine questions of this type in each 

questionnaire. These qualitative data include also the comments given by the respondents 

and obtained at the final section of each questionnaire where a space was provided for the 

respondents to give their comments and discuss the questionnaires, language teaching and 

language issues in Senegal. Thus, the qualitative data are both the information obtained 

from section C of each questionnaire and the discussions on language issues in the last 

section of each questionnaire. The answers and the information obtained were categorised 

and given numerical value and they were entered into SPSS for Windows for statistical 

analysis.  

The qualitative data collected in Senegal were also obtained from the official 

government documents and reports on language policy-making, language policy, and 

language-in-education planning. The qualitative data collected from government bodies 

include the Ministry for National Education, the Ministère de l’Alphabétisation et des 

Langues Nationales (MALN), and academic research in Senegalese universities. To discuss 

the current language planning and language-in-education policy in Senegal, and, in 

particular, to describe the language situation and the linguistic background of the country, 

active and guided observation was adopted which consisted of maintaining a diary and 

recording all relevant observations. A series of discussions was held with people involved 

with language planning and language issues in Senegal, especially for the preparation of the 

questionnaires and to obtained guidance for data collection. Reference to the discussions is 

given in the study when they are relevant as anecdotal evidence about languages policy and 

language issues in Senegal. Also, reference to language issues as reflected in the media is 

also provided. In the data analysis, the qualitative data are mainly used to elucidate the 

responses provided by the respondents and to illustrate the answers provided in the 

quantitative data. 

4.4. Research variables 

The following variables were identified on the grounds that they provide key 

information for language policy and language planning improvement in Senegal. For 
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example, understanding the language patterns and the languages used by Senegalese people 

in various social, public, and professional settings is essential for language planning and 

policy-making. Indeed, it is important to know the languages used in social domains and in 

public and professional environments. In other words, the variables lead to answers to the 

following questions:  

1- Is it the case that in Senegal each language has a specific social function?  

2- Do Senegalese people speak one language in their social environment, 

another in their public milieu, and another in their professional setting? 

 3- What can we learn from this for language-in-education planning?  

4- Is French, the only official language, dominant in public and professional 

settings (as stipulated in the Constitution), or is it Wolof (the lingua franca)? 

5-  What is the place of the other local languages in the Senegalese society? 

 6- Are the mother tongues used widely in the professional sector? 

 7- What is the place of English in the education system and where does it fit 

into the socio-linguistic picture of Senegal?  

An investigation into the language patterns and language use has at least three 

potentially significant outcomes because it can  

i- offer insight into language needs in each domain i.e. which language to 

teach and for what purpose;  

ii- help determine whether language-in-education policy is consistent with 

home languages and the language of the learners' linguistic environment, 

especially in early learning; and 

iii- provide an informed opinion into the usage of French in different 

environments. 

It is important to understand the attitudes towards languages and towards speech 

communities before making decisions on language choice, and language teaching before 

formulating strategic language planning advice. For example, if one looks at the language 

situation in Senegal, it is essential, given the socio-linguistic context, to understand, on the 

one hand, the attitudes of the Senegalese people towards Wolof (the lingua franca), French 

(language inherited from colonisation), and English (as language for globalisation) and, on 

the other hand, it is also essential to understand the duality between the Wolof language and 

the other local languages of Senegal. The native speakers of languages other than Wolof 

generally perceive Wolof as an invading language (mostly by communities known for their 
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keen attachment to their languages and cultures). Therefore, they resist, in a structured way 

or not, the rampant "Wolofisation" of the country due to the emergence of powerful Wolof 

speaking business classes in the country (Tabouret-Keller et. al. 1997) and their hold over 

public administration since the 1970s. Also as noted by Prinz,  Wolof has always played a 

major role in the country not only in relation to expansion at the national level but mainly 

in the area of academic research (1996:25).As a result, there have been concerns about the 

Wolof language, the Wolof culture, and, to a certain extent, the Wolof people.  This de 

facto imposition of Wolof in Senegal has been accelerated recently by the local media in 

Senegal, namely FM radios which have allocated to the Wolof language the lion's shares of 

their programmes. For example, on Walf FM (one of the most popular local FM radio 

stations) every news edition and bulletin in French is systematically followed by a Wolof 

version, giving it a status which the other national languages do not enjoy. More than three 

quarters of their programmes are in Wolof. 

As for the variables regarding the attitudes towards language learning, once 

language needs and attitudes towards languages and speech communities are identified, it is 

important to study how people, especially students feel about learning these languages. In 

this study attitude refers mainly to feeling, perception or behaviour that is entertained 

towards a language, a culture or a group of people. Even though English and French are 

important languages, people may not be ready to learn them for fear of acculturation (as 

stressed by respondents during the fieldtrip). Understanding these features of language 

patterns in Senegal helps in language planning and language policy in Senegal regarding 

what is to be done in order to improve attitudes towards local languages (mainly Wolof) 

and French (partially eroded). This would result, for example, in designing language 

policies aimed at improving attitudes towards Wolof languages.  

4.5. Translation and interpretation issues 

There was neither serious confusion nor misunderstanding regarding the 

interpretation and the translation of some key adjectives and concepts used in the 

questionnaires to collect data in the survey. The researchers and the respondents appeared 

to have had similar understanding of the adjectives used to investigate the attitudes of the 

respondents towards languages and speech communities. The main reason that explains 

why the research overcame any possible problems with regards to meaning was to prefer 

face-to-face for the administration of the questionnaires whenever possible, especially in 

 92



rural areas. This has helped overcome the minor issues inherent in translation and 

interpretation from one language to another. In addition to the translation of the adjectives 

into the local languages, other simple but effective techniques were used, i.e. interpretation 

of the adjectives or concepts, drawing parallels between languages and cultures, providing 

examples, making comparison, and using metaphors and simile. Our personal experiences 

in field research in the Senegalese context and elsewhere (India) have shown that these are 

effective methods to convey meaning, especially to non-educated people.  

The research team members were also highly qualified bilinguals who were 

proficient in the languages spoken in the research sites. They have a solid understanding of 

the culture because they lived or have being living in the research sites for many years 

when the study was undertaken. 

4.6. Target groups 

To address the issue of language planning and language-in-education policy in 

Senegal, a large spectrum of respondents was identified and stratified. The main reasons for 

the stratification of the sample into three socio-economic groups are to ensure that the 

sample population is representative of the total population and to obtain a cross section of 

the sample population. The population is also classified by income level (people with high 

income, people with moderate income, and people with low income or no income). 

Similarly, the study was conducted in urban as well as in rural areas in Senegal in order to 

reflect the geographical spread, especially due to the fact that, according to the Direction de 

la Prévision et de la Statistique (June 1993:8), nearly 65% of the Senegalese population live 

in rural areas. 

For methodological clarity and scientific rigour, the sample was subsumed under 

micro- and macro-levels. The micro-level refers to the sampling of the population based on 

individual or personal level while macro-level indicates that respondents were selected with 

reference to their professions (i.e. mostly cooperates and industries). The micro and macro-

levels are discussed further in the following sections.  

4.6.1. Micro-level  

The micro-level category includes mainly current students at secondary level 

(Standard XIII or Terminale level which is the last year in secondary school before 

university in Senegal), tertiary level, and also the general population (families) in order to 
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collect evidence of language use, language needs, attitudes towards learning languages and 

towards speech communities, and the intensity of the desire to learn languages. An 

understanding of these factors is critical and can help provide advice for language-in-

education in Senegal because education is one of the most powerful contexts for enforcing 

language policy decisions.  

The secondary students represented in this sample are drawn from “public” and 

“private” secondary schools at the Terminale level class in Senegal and include general as 

well as professional streams. General streams means here classical high schools with a 

focus on general subjects such as languages, mathematics, physics and others while 

vocational streams refer to schools with focus on vocational training such as industry, 

mechanics, and commerce, just to name a few. The micro-level group comprises also 

students selected from universities and vocational tertiary institutions. The sampling from 

the general population includes a wide range of people, mainly parents, the unemployed, 

and persons confined to home duties, among other people. The table below presents the 

micro-level group along with the sampling techniques and the data collection tools.  

Target groups Sampling techniques Data collection tools 
 
Students at secondary 
level (Standard XIII) 

Lists of registered schools in the 
region were obtained and clusters 
were made based on standing and 
then selection  of the schools (based 
on accessibility) 

Questionnaire highlighting language 
use and language attitudes (mother 
tongues, Wolof, French, English) 
among others (see Appendix II) 

 
 
General 
university 
training  
 

Random selection at the 
Department of English and Langues 
Etrangères Appliquées respectively  
at Université Cheikh Anta Diop and 
Gaston Berger (including other 
faculties and departments) 

Questionnaire highlighting language 
use and language attitudes (mother 
tongues, Wolof, French, English) 
among others (see Appendix II) 

 
 
 
 
Students 
at 
tertiary 
level 

Vocational 
university-
level 
training 

Selection of the sample from the 
major tertiary national schools: 
ENAM, ENOA, ENSA, ENEA, 
ENS34. 

Questionnaire highlighting language 
use and language attitudes (mother 
tongues, Wolof, French, English) 
among others (see Appendix II) 

 
 
 
        General  population 
 

Nationwide survey. Selection of a 
sample from urban and rural areas 
on the basis of educational 
facilities, socio-economic situation, 
and accessibility. The focus was on 
clusters (lower, middle and high 
classes).  

Questionnaire highlighting language 
use and language attitudes (mother 
tongues, Wolof, French, English) 
among others (see Appendix I) 

  Table 2. Micro-level population, sampling techniques and data collection tools           
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4.6.2. Macro-level  

The macro-level refers to respondents selected from the professional sectors, in 

particular tourism, industrial, commercial, and banking sectors and people from the public 

and parapublic administration of Senegal. The macro-level is categorised in order to 

analyse language needs and discuss language use in the professional setting for language 

planning decision making and language policy implementation i.e. whether language 

planning goals are met and language policy strategies efficient. Table 3 summarises the 

various population-categories identified for the data collection along with the sampling 

techniques and the data collection tools.  

 

 

 

 

population-
categories 

Sampling techniques Data collection tools 

Industry Stratified random 
sampling  

Questionnaire highlighting language use and language 
attitudes (mother tongues, Wolof, French, English) 
among others (see Appendix III) 

Tourism Stratified random 
sampling 

Questionnaire highlighting language use and language 
attitudes (mother tongues, Wolof, French, English) 
among others (see Appendix III) 

Business Stratified random 
sampling 

Questionnaire highlighting language use and language 
attitudes (mother tongues, Wolof, French, English) 
among others (see Appendix III) 

Public 
administration 

Stratified random 
sampling 

Questionnaire highlighting language use and language 
attitudes (mother tongue, Wolof, French, English)  among 
others (see Appendix III) 

Table 3. Macro-level population 

4.7. Sampling procedures 
The complexity of research on language use and language attitudes and the large 

gamut of categories involved in the research require specific sampling techniques. 

Therefore, various sampling methods were adopted in order to include the whole range of 

categories that make up the population of Senegal.  
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4.7.1. Micro-level sampling techniques 

4.7.1.1. Sampling for secondary schools  

To conduct this study on language use, attitudes towards languages and speech 

communities of students, the secondary schools used in the sample were randomly selected 

among the “public” and “private” schools accredited by the Ministry of Education. The 

classroom size in Senegal ranges between 25 and 60 students.  

4.7.1.2. Sampling for tertiary level  
To assess language use and attitudes of students towards languages at university and 

university level-institutions in Senegal, two categories of tertiary level institutions were 

identified. The first cluster of tertiary level institutions includes respondents selected from 

universities. The university level respondents were selected from Université Cheikh Anta 

Diop in the Dakar region and Université Gaston Berger in the Saint Louis region. 

The second cluster of respondents was selected from the major national tertiary 

level institutions in Senegal. The following five schools were identified on the grounds of 

their accessibility and also because the Senegalese government and the private sector 

traditionally rely on them for recruitment. These are: École Nationale d’Administration et 

de Magistrature (ENAM), École Nationale des Officiers Actives de Thiés (ENOA), École 

Nationale Supérieure d’Agronomie (ENSA), École Nationale d’Économie Appliquée 

(ENEA), and École Normale Supérieure de Dakar (ENS). They are generally known as 

“Les Écoles Nationales” with selective entrance examination and the graduates from these 

prestigious institutions are generally employed by the government.  

4.7.1.3. Sampling for the general population  

 Understanding language use and the attitudes of the general population towards 

their own mother tongues, Wolof, French, and English is an essential component of this 

research. To this end, a large-scale survey was conducted in order to include the language 

use and attitudes towards languages and people across a wide range of respondents from 

different socio-economic backgrounds. The general population sample was selected from 

seven out of the ten regions of Senegal, two “départements”, and five villages or 

“communautés rurales”. The aim was to include, as far as possible, every category of the 

general population in the survey. There are profound disparities based on socio-economic 

and educational opportunities between regions in Senegal. For reasons of accessibility, time 
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management, and financial constraints, the capital cities along with major and significant 

“départements” (for example, Kaffrine) were visited for the administration of the 

questionnaires. In each capital city, the target population was categorised into three strata 

viz. lower, middle, and upper classes. The socio-economic discriminators are based on 

education, income, and residence. Indicators such as car possession, telephone connection 

at home, and physical appearance have also been used as discrimination indicators in order 

to select respondents in the general population.  

4.7.2. Macro-level sampling techniques 

To conduct the needs analysis survey at the macro-level, a stratified sampling was 

adopted in order to ensure that the sample was representative of the population targeted.  

4.7.2.1. Sampling for tourism sector  

For the tourism sector, the Ministry of Tourism was visited and the lists of the 

registered hotels in Dakar as well as in other regions were obtained. Upon receipt of the 

lists, the tourist units were grouped into small, medium, and large categories. The 

classification was based on turnover, size (e.g. number of bedrooms) and prestige, among 

other criteria. A codified number was given to each unit in each category and the sample 

was selected at random by drawing procedures, that is, in each draw made in a category, 

each unit in each level had an equal chance of being drawn.  

4.7.2.2. Sampling for business and industrial sectors 

In Senegal, the term “business person” is an elusive concept because everyone 

involved in financial transactions also would claim to be a business-person. An extreme 

heterogeneity and a plethora of socio-professional associations mark the business people of 

Senegal. For the purpose of this research, only formal business institutions, that is, 

registered institutions such as banks, travel agents, and commercial units, among others, 

were selected to participate in this research.  

 To select a sample from the commercial and industrial sectors, the major business 

and industries associations were selected and were included in the sample. The research 

team has particularly worked with Conseil National du Patronat (CNP), Union Nationale 

des Commerçants et Industriels du Sénégal (UNACOIS), and Rassemblement des 

Opérateurs Économiques du Sénégal (ROES). These associations coordinate and manage 
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their respective sectors and officiate as unions for their members. These associations were 

contacted in order to gather information about the businesses and industries they represent 

in Senegal and also to obtain the lists of the registered members for sampling purposes. 

Their members come from a diverse range of interests and professions. For example, the 

CNP is one of the associations of employers whose members are from various sectors, in 

particular tourism, mining, and banks among others.  

The business and industrial units were stratified on the basis of their size (number of 

employees, capacity of production, turn over…) and their financial capacities (e.g. for 

banks). After the stratification of business and industrial units, each unit was given a 

number and the sample was selected randomly, that is, a draw in each category.  

These procedures to select a sample for the macro-level group were particularly 

useful in Dakar where there is a huge concentration of business, industries, and hotels. 

However, in the other regions included in the research, the sampling procedures were 

modified to suit the local realities. In many cases, some business, industrial and tourist units 

were selected simply because they were the only ones available, particularly in Kaolack, 

Tambacounda, and, to a certain extent, Saint Louis.  

4.7.2.3. Sampling for public administration sector 

 The respondents from the public administration were selected from seven key 

ministries all located in Dakar. The following ministries were selected: the Ministry for 

Presidential Affairs (Présidence), The Primature, the Ministry of National Education, the 

Ministry of Finances, Ministry of Foreign Affairs, Ministry for the Promotion of National 

Languages, and the Ministry of Armed Forces. These ministries were selected on the basis 

of their assumed contacts with other countries and also their exposure and involvement 

with language issues in Senegal.  

4.8. Data gathering tools 

To collect data for this research, four questionnaires were designed. They are 

described below along with the other data gathering tools that were used. 

4.8.1. Questionnaires  

The four sets of questionnaires sought information on the following: 
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• the personal background including age, gender, mother tongue, education, and 

income among others; 

• the language use in social and professional contexts (homes, schools, markets, 

workplaces, hospitals, “grand places”, “thieet”, communions, mosques...); 

• the language use with a range of interlocutors (father, mother, siblings, senior 

colleagues, junior colleagues, police officers…); 

• the attitudes towards languages feature attitudes regarding mother tongues, 

Wolof, French, and English; 

• the importance, place, and future of these languages in Senegal and the issue of 

the language (s) of instruction in the country; 

• the attitudes of respondents towards their own mother tongues, Wolof, French, 

and English speech community were sought based on a continuum ranging from 

the most positive to most negative attitudes; and  

• the intensity of the desire of respondents to learn their own mother tongues, 

Wolof, French, and English. 

In addition to the above, the questionnaires for both business sectors and public 

administration solicited information on:  

• language qualifications and skills;  

• language use in occupational contexts;  

• language challenges at home and abroad; and 

• language development. 

4.8.2. Library research and discussion sessions 

In addition to the questionnaires used to collect data, a considerable time was spent 

in libraries by the author and discussions were held with people who were involved in 

language policy and language-in-education planning in Senegal. 

The library research focused primarily on identifying literature relevant to language 

matters in Senegal. In particular, emphasis was put on language policy and language 

practices in colonial and post-colonial eras, the place of local languages in post-

independence Senegal, the status of French, and the interest of Senegalese people in 

English. The following places were visited: les Archives Nationales35 IFAN, CLAD, the 

Bureau d’Anglais, the British Senegalese Institute, American English Language 
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Programme, and the British Council. In addition, regular discussion sessions were held with 

language policy-makers at the DEAB and DPLN and with other key staff members at the 

MALN and other relevant ministries such as MEN, and the Ministry for Culture. 

4.9. Administration of questionnaires 

4.9.1. Administration of questionnaires to micro-level sample  

The questionnaires designed for students at Terminale level were administered in 

the normal classroom setting. A formal letter explaining the purposes of the research and 

seeking permission to submit the questionnaires was sent to the Censeur and/or Proviseur36 

of the schools. Usually one hour was requested, preferably during English classes, for the 

submission of the questionnaire. When permission was granted  (no one refused), around 

15 to 20 minutes were dedicated to explaining to the students the purposes of the research, 

the content of the questionnaires, and the procedures for answering the questions. The 

remaining 40 to 45 minutes were used to answer the questions. 

The questionnaires for students at the tertiary level were distributed to students 

through their Director of Studies, teachers or directly to students and when the 

questionnaires were answered they were returned through the same channel. 

4.9.2. Administration of questionnaires to macro-level sample 

To submit the questionnaires for the macro-level target group, contacts were 

initiated by personal visits to the research sites explaining the purposes of the survey and to 

identify potential respondents. Once contact was established, an appointment was booked 

for a face-to-face submission of the questionnaires to respondents. In several cases, the 

researchers were referred to human resources management people for a formal introduction 

to the research sites. Whenever possible, people who could provide important and useful 

information about language use and needs in the workplace were preferred. In particular, 

respondents from the decision-making level, the training and in-service development units 

and marketing were selected. In many cases (due to busy schedules of the respondents or 

lengthy bureaucracy), the contacts initiated in order to submit the questionnaires face-to-

face were unsuccessful. As an alternative, the questionnaires along with a letter explaining 

the purposes of the research were passed on to the respondents through secretaries or 

colleagues and when the questionnaires were filled in they were collected through the same 

channels. 
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Letters along with notes explaining the research were sent to three business units in 

order to get an appointment. Unfortunately, none of them was successful. In this research, 

telephone calls were used to assure the follow-up of the questionnaires already distributed 

and to arrange times for their collection. Emails were not used at all in this collection of 

data. 

4.10. Research team  

To carry out this research, seven research assistants were involved, especially to 

collect data in rural areas which required knowledge of the language and a longer stay in 

the areas. The research assistants were mostly teachers and existing students (at the time of 

the research) with university degrees and research experience. One of the research 

assistants held a Master in Sociology combined with strong research experience in rural 

areas in Senegal while three of the research assistants held Bachelor degrees (one in applied 

linguistics and two in English as a Foreign Language). The other three research assistants 

were qualified secondary teachers with some research experience in education and 

development studies. After selection of the research assistants, a three-hour session was 

held to explain the data collection procedures and prepare for the field trip. 

Urban areas Rural areas 

Regions Surveyors Period of 
visits 

Areas Surveyors Periods of 
visit 

Dakar and Thiés Present author January to July Thiakhare One research 
assistant 

April 

Kaolack (Kaffrine 
and Koungheul) 

Research assistant 
and present author 

April  to May  Ndolndole Two research 
Assistants 

May to 
June  

Tambacounda Present author May to June  Keur Momar 
Sarr 

One research 
assistant 

March  

Ndiaganioa One research 
assistant 

May  Saint Louis Two research 
assistants  

June to July 
 

Sanaar Two research 
assistants 

July  

 Table 4. Research assistants involved in the research and periods of visits in 2002                    

4.11. Research sites 

The fieldtrip was conducted in seven regions (Dakar, Thiés37, Kaolack, 

Tambacounda, Saint Louis, Louga, and Diourbel) in five rural areas among them four 

“communautés rurales” (Thiakhare, Ndolndole, Ndiaganio, and Sanaar), one 

“arrondissement” (Keur Momar Sarr). The “arrondissement” of Koungheul and the 
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“département” of Kaffrine are included in the Kaolack region because of their advanced 

economy and their substantial population. Except for the “arrondissement” of Keur Momar 

Sarr (Louga region), the present author visited and/or participated in the research in all the 

sites where the surveys were conducted. It is important to underline that the survey does not 

include regions and rural areas in the southern part of Senegal for security reasons. The 

southern part of Senegal has been fighting an independence war for more than twenty years 

against the central government of Senegal. There are frequent violent ambushes and attacks 

against the regular army in Casamance and Kolda. In Table 4, the list of the sites visited is 

provided along with the population surveyed. To analyse the data collected, SPSS 10.0 and 

excel were used and a standard code, which includes the four sets of questionnaires, was 

designed. 

 

 

 

 

 

 

Urban areas Rural areas 

Regions  Population surveyed Rural areas and their 
regional locations 

Population 
surveyed 

Thiakhare (Diourbel) General 
population 

Dakar and 
Thiés 

Business/Public 
administration  

General 
population 

Students 

Sanaar (Saint Louis) General 
population 

Kaolack 
(Kaffrine and 
Koungheul ) 

Business General 
population 

Students 
(Only in 
Kaoloack) 

Ndolndole (Thiés) General 
population 

Tambacounda Business General 
population 

Students Keur Momar Sarr 
(Louga) 

General 
population 

Saint Louis Business General 
population 

Students Ndiaganioa (Thiés) General 
population 

Table 5. Research sites and population surveyed 

4.12. Overview of questionnaires and subjects 

 The four parallel questionnaires submitted to the four population-categories to 

gather data on language use and attitudes towards languages share five similar sections.  

 The first section is about the personal and family background of the respondents 

while the second focuses on the language use by respondents with various people and in a 

 102



wide range of social, public, and institutional settings. The third section highlights issues on 

the attitudes of the respondents towards languages (mother tongues, Wolof, French, and 

English). As for the fourth section, it is about the attitudes of the respondents towards the 

speakers of these languages. The questions on attitudes towards languages were tested 

through a list of personal qualities and character traits. The last section focuses on 

identifying the intensity of the willingness of the respondents to learn these languages. 

 In addition to these five sections, the questionnaires to the business sector and 

public administration included two more sections in order to highlight the respondents’ 

language of trade and their language qualifications and language skills. 

 In total, the research team distributed 500 questionnaires as follows: 200 to the 

general population, 150 to the students, 115 to the business sector, and 35 to the 

respondents in public administration. The total return rates were 80.80% and were 

distributed as follows: 43.07% from the general population, 33.41% from the students, 

18.32% from the business sector, and 5.20% from the public administration. 

4.13. Conclusion 

Chapter 4 has addressed the methodology adopted in this research. The population 

for this research is divided into micro and macro-level categories. The first includes 

students and the general population while the second comprises business people and those 

in public administration.  

The study used a variety of research techniques to reflect diversity of the 

background of the respondents involved in each category. To collect the data, the research 

primarily used questionnaires highlighting language use and attitudes towards languages 

and language speakers in Senegal. The questionnaires were mostly administered face-to-

face. Though this was more constraining and time consuming, it ensured high return rates. 

This research involved a team of seven researchers and was conducted in seven regions, 

two “départements” and five villages spread over the country and it took around seven 

months to complete.  In the following chapter (Chapter 5), the responses provided by the 

participants in this research study are analysed by population-categories, namely, the 

general population, the business sector, public administration, and students.  The analysis 

centres on languages used in a range of social settings and with a wide range of people. It 

also discusses the attitudes of the respondents towards their own mother tongues, Wolof, 

French, and English and the importance, place and future of these languages in Senegal. 
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Other issues addressed in Chapter 5 include the level of introduction of local languages in 

the education system, the language of instruction in Senegal, the attitudes of the 

respondents towards their mother tongues, Wolof, French, and English, and the intensity of 

their desire to learn these languages.  
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Chapter 5 

Population-category analysis 

5. General overview and statistical procedures 

This chapter discusses the data collected from the set of four parallel questionnaires 

submitted to the four population-categories that made up the overall population of the 

sample. These population-categories are: the general public, people in the business sector,  

public administration, and students (see section Error! Reference source not found.). This 

chapter is divided into four sections; each section addresses one of the population-

categories or groups mentioned above. The first section of this chapter analyses the data 

obtained from the general public, the second focuses on the business sector while the third 

is about public administration, and the last and fourth section is about the students.   

Each section in this chapter is further subdivided into four major parts:  

1- The first part discusses the patterns of language use with various 

interlocutors in a range of socio-institutional settings. 

2- The second analyses, first, the respondents’ language choices and attitudes, 

in particular their attitudes towards Wolof, their own mother tongues, 

French and English, second,  discusses the issue of language of instruction 

in Senegal and finally deals with the importance, role, and future of 

languages in Senegal.  

3- The third part addresses the respondents’ attitudes towards four speech 

communities, viz., their own mother tongue, Wolof, French, and English.  

4- The fourth and last part of each section addresses the intensity of the 

respondents’ desire to learn the languages mentioned above. 

 Wolof has a particular status in Senegal which reflects its ambiguous sociolinguistic 

uses. Therefore, it is useful to discuss briefly about Wolof and its use in this research. As 

described elsewhere, Wolof is spoken in Senegal by around 43% as a mother tongue and is 

also the lingua franca in Senegal and as such it is spoken by more than 85% of the 

population (including those who speak it as a mother tongue).  

 In this research, Wolof and mother tongues are used in two separate ways in order 

to highlight their different uses in Senegal. On questions regarding language use and 
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attitudes towards languages (see Appendix I and Appendix II sections B and C and 

Appendix III sections D and E), Wolof and mother tongues denote two different concepts 

which may not be used interchangeably. Wolof, in these contexts, is the language spoken as 

a mother tongue by respondents (who may speak other local languages as well) but mother 

tongues refer to any other languages but Wolof spoken as mother tongues in Senegal. For 

example, these mother tongues may be Pulaar, Serrere, Diola etc. At this stage, the study 

focuses on language use in various contexts and with a range of speakers and the highlight 

is on Wolof as a mother tongue and the other mother tongues as separate entities. 

 However, on questions regarding attitudes towards speech communities and the 

intensity of the desire to learn languages (see Appendix I and Appendix II sections D and 

E and Appendix III sections F and G), the situation is different and more complex. Wolof 

and mother tongues denote two concepts and they may be used interchangeably sometimes. 

Wolof refers to a second language (or the lingua franca) while mother tongues refer to any 

languages spoken as mother tongues in Senegal (Wolof included). 

 This distinction between Wolof and mother tongues is important in this study for at 

least two main reasons. The first reason is to find out how Senegalese people (namely 

speakers of other languages) feel about the Wolof speech community and Wolof language. 

Indeed, there are common stereotypical views about Wolof speech community, namely on 

issues (as those highlighted in the questionnaires) such as honesty, hardworking, sincere 

etc. Therefore, the questions on attitudes towards speech community are framed in such a 

way that it is possible to capture how speakers of other mother tongues (or other speech 

communities) view the Wolof speech communities.  

 The second reason is to ascertain the attitude of Senegalese people to learning 

Wolof as a second language because, as Wolof is the lingua franca in Senegal and is the 

dominant language in many sectors of life, there are increasing numbers of people who 

suggest that it should be the official language of Senegal. However, there are linguistic 

communities who oppose this view and advocate using local languages of wider scope than 

Wolof in terms of geographic space of usage (e.g. Pulaar is spoken in many parts of 

Senegal, it is a language spoken in all neighbouring countries, and it is also spoken in many 

west and central African countries while Wolof is only spoken in Senegal and by a tiny 

population in Gambia). In addition, the Wolof language is generally perceived as an 

“invading” language because its domains and spheres of use have expanded considerably 

recently and Wolof has penetrated the hitherto most conservative families and regions in 
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Senegal. Therefore, it was important to analyse Wolof from that perspective, that is, what 

do non-native speakers of Wolof think about learning Wolof. Understanding how non-

native speakers of Wolof perceive Wolof language and the Wolof speech community is 

essential for the future of language planning in Senegal with regard to status planning and 

language acquisition planning.  

 In the data analysis, the “no responses” are generally very high, especially on 

questions regarding attitudes towards languages and attitudes towards speech communities. 

In fact, the “no responses” are high because most of the respondents do not have previous 

experience in this kind of research in which they have to express their opinion about 

languages using quantifiers for concepts they were not used to despite the translation and 

interpretation of the questionnaires in the indicated languages. For example, concepts such 

as sophisticated, beauty, precise, rich etc would not mean much in reference to languages- 

let alone the request that these concepts be quantified. The difficulties were more serious 

with respondents in the general population which has the largest number of uneducated 

respondents and respondents with a lower level of education. Even respondents in other 

population-categories, especially students and the public administration – with a larger 

number of educated people – faced similar difficulties when they were asked to use these 

categories and quantify languages. To overcome these cultural and linguistic challenges 

highlighted by the questionnaires, the research team worked out various effective 

techniques. In addition to translation and interpretation of the questions, the research team 

resorted to techniques such as providing examples and explanation in local languages, 

comparing cultures and languages, and using metaphors and simile, among others. The 

technique was judged effective because the respondents indicated they understood the 

questions (See 4.5. Translation and interpretation issues).  

 In addition to the reasons mentioned above regarding the importance of the “no 

responses”, a large number of respondents were uneasy about expressing “value judgment” 

on speech communities. Despite this, there were groups of respondents quite keen to 

answer these questions. A large number of respondents, however, were hesitant. Therefore, 

some respondents decided simply to choose the “no responses” category.  

 The “no responses” were important also because a large number of respondents 

were not able to express their attitudes towards languages and speech communities because 

they do not speak the languages (especially English - and to a certain extent French), or 
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they do not know much- (if anything) about the speech communities, namely the French 

speech community and to a large extent the English speech community.  

 In this section speech community is used in this study to indicate a community who 

speaks a language as native speaker and who embodies the culture as well. For example, 

the Wolof speech community refers to a group of people who are native speakers of Wolof 

and who embody the Wolof language, culture, and values. The French speech community 

means people who speak French as native speakers and who embody the French language, 

culture, and values (here this is restricted only to France). Similarly, the English speech 

community means people who speak English as native speakers and who embody English 

language, culture, and values (here this is restricted to America and England). The concept 

of the English speech community was preferred to the concept of the English speaking 

community to anticipate and avoid ambiguity and confusion with any of the other 

communities who might speaks the English language but do not embodies the English 

culture and values, which is commonly seen in communities in India, Gambia, and Nigeria, 

among others. 

 It is also important here to define some other concepts and adjectives used to 

describe attitudes towards languages in the study. These include, for example, the concept 

of an important language. A language is important in terms of its usefulness in relation to 

(inter)national or interethnic communication and in terms of job, education, economic 

opportunities that it offers. In contrast, a rich language can formulate precise ideas, use a 

several words or expressions for the same idea or different ideas. A language is rich also 

because it borrows words from other languages and cultures. In this research, fascinating is 

used to refer to a language that one wants to learn, understand, and speak because the 

language has structures, components, and a high level of prestige that makes it alluring and 

appealing. A language is said to be charming whenever someone hears the language, they 

want to hear and learn to speak the language more and more. In other words, they are 

attracted to learning the language. A precise language is a language that has the capacity to 

express ideas clearly without ambiguity while a sweet language is related to the tune or 

melody of the language i.e. when the spoken language is pleasant to the ear. A 

sophisticated language expresses subtle ideas and nuances, articulates philosophical 

concepts, and translates images clearly into words. A language is said to be beautiful 

because the speakers have a specific way or manner of speaking the language (see 4.5. 

Translation and interpretation issuesError! Reference source not found.). 
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In this chapter, the quantitative data analysis was obtained using SPSS 10.0 for 

Windows for statistical analyses. As stated elsewhere in this study, the qualitative data (see 

Section C, Appendices I, II, and III) are categorised and will be referred to in order to 

support the responses provided by the respondents in the quantitative data. Tables and 

figures are used here to highlight the outcomes of the research and to present evidence of 

the trends in the research. 

The section below analyses the results obtained from the general population-

category in Senegal. 

5.1. General population results 

The first section of this chapter discusses the data obtained from the general 

population or the general public respondents in Senegal. The general population or the 

general public refers to the ordinary people in Senegal who may be educated or non-

educated. The ordinary people may be also from rural or urban areas and may exercise any 

professions ranging from housewife to government minister to an unemployed individual. 

5.1.1. Characteristics of the general population 

 In total, 200 questionnaires were distributed to the respondents in the general public 

and a total of 174 questionnaires were answered and returned, which is a return rate of 

87%. The return rates were especially high in rural areas (68%) mostly because the 

questionnaires were administered to respondents face-to-face. However, in urban areas, 

where the return rate is only 32%, there was a great challenge to distribute the 

questionnaires to the respondents and collect them because not only were the respondents 

scattered in all corners of the research sites but also most of them showed poor attitudes 

towards the questionnaires. The respondents showed this poor attitude towards the 

questionnaires partly because the majority had never participated in a research project. It is 

important to add that, at some point, many respondents were reluctant to respond to what 

they described as “value judgement” questions on the speech communities, namely, 

questions on their attitudes towards Wolof and their own speech communities and their 

attitudes towards the French speech community (because they knew little about it) and 

English speech community (which they didn’t know at all). In addition, as expressed by a 

good number of respondents, the size of the questionnaires did not help obtaining a prompt 

 109



response. It took, on average, around 30 to 35 minutes for an educated respondent to fill in 

a questionnaire and around 50 to 55 to administer it to an illiterate respondent.  

The age of the respondents in the general population ranges from 15 to more than 

45 years and is made up of the following:  the largest number of the respondents (40%) is 

between 26 and 35 while the second largest group (30%) is between 15 and 25. The third 

largest group is between 36 and 46 and represents 20% of the total population. The 

respondents who are over 46 constitute only 10% of the total population. In the general 

population sample, 62% of the respondents are males and 38% are females.  

The general population in this research is selected from 8 locations in Senegal (see 

Map of Senegal in Appendix IV). Around 32% of the total population is selected from 

urban areas such as Dakar/Thiés (16%), Kaolack (9%) including Kaffrine and Koungheul, 

and Tambacounda (7%). The population in rural areas (68%) is from Sanaar (17%), Keur 

Momar Sarr (16%), Ndiaganioa (14%), Ndolndole (11%), and Thiakhare (10%).  

The respondents speak around 12 languages as their mother tongues. The Wolof 

speakers are the largest group (48%), followed by the Serrere (23%), Pulaar (22%), Diola 

(2%), French (1%), and other language groups (4 %). Table 6 provides a summary of the 

general and the linguistic characteristics of the general population. 

Age Sex 

15-25 26-35 36-45 + 46 Male  Female  
30% 40% 20% 10% 62%  38%  

Urban Areas Rural Areas 

Dakar/Thiés 16% Sanaar 17% 

Kaolack (includes Kaffrine  
                    and Koungheul) 

9% Keur Momar Sarr 16% 

Tambacounda 7% Ndiaganiao 14% 

  Ndolndole 11% 

  Thiakhare 10% 

Total 32% Total 68 % 

Languages spoken as mother tongues by the respondents 

Wolof Serrere Pulaar Diola French Other 
languages 

Total 

48% 23% 22% 2% 1% 4% 100% 

         Table 6. General and linguistic characteristics of the general population sample 
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5.1.2. Socio-education and professional backgrounds 

The respondents in the general population were asked a set of questions featuring 

the socio-educational and professional background of the respondents in order to find out 

more about their social, education, and professional background. 

The largest section in the general population has completed their secondary school 

education (31%) while around 29% have a university degree. The respondents who 

completed primary education make up 15% of the sample but only 3% hold doctoral 

degrees. The percentage of the respondents who have not attended formal education is as 

high as 22%. 

The teaching profession is the largest group in the whole general population sample. 

Indeed, it represents around 21% of the professions of the respondents in the general 

population. The second largest group is made up of housewives who represent 17% of the 

population while 8% are students. Other professions are represented in the sample. These 

are business people (7%), farmers (3%), drivers (2%), lawyers (1%), and others (34%). 

There are also a number of unemployed people (7%). These professions are summed up in 

the table below. The table below summarises the professional background of the 

respondents in the general population sample. 

Professions Percentages Professions Percentages 

Teachers 21% Business people 7% 

Housewives 17% Farmers 3% 

Students 8% Drivers 2% 

Jobless people 7% Lawyers 1% 

  Other professions 34% 

Total 53% Total 47% 

Table 7. Professional background of the respondents in the general population sample 

The division of the population according to monthly income shows a wide range of 

income groups. The population without a regular income is heavily represented in the 

sample (37%). The low income category is divided into two groups. The first is the 

population with a monthly income below 100.000 F CFA ($ US 180), which is about 17% 

of the respondents. The second group has a monthly income between 100,000-200,000 F 

CFA ($ US 180-360) and makes up around 22% of the respondents. The intermediate group 

is within the 200,000 to 400,000 F CFA ($ US 360-720) monthly income bracket and is 
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12% of the general population. The high income group represents 12% of the respondents 

and earns a monthly income above 400,000 F CFA ($US 720). 

5.1.3. Language use with interlocutors 

The respondents in the general population were asked to use a scale which consisted 

of “always”,  “most of the time”, “sometimes”, “rarely”, “never”, and “not applicable” to 

express the frequency they use their mother tongues, Wolof, French, English and any other 

language (s) with members of their immediate and extended family and also with people 

outside the family circle. The analysis below focuses on the highest frequency of language 

use which is the sum of the frequency for “most of the time” and “always” i.e. the “most of 

the time + always” column in the tables below. In order to offer clear and more readable 

tables, “never” and “rarely” have been grouped into one single column i.e. “never + rarely” 

column. It is also important to mention that the columns for other languages spoken by the 

respondents which are mentioned in the questionnaires (see Appendix I) are not 

reproduced in the analysis below because most of the time the questions in this section of 

the questionnaires “other language(s) spoken” were unanswered. In designing the 

questionnaires, it was anticipated that the respondents might speak other languages in 

specific situations such as Arabic in the mosque. However, the data show that in most cases 

the respondents did not seem to speak Arabic significantly in the mosque or any other 

language. Even if they did speak other languages, their use was marginal. Therefore, it was 

decided to omit this section from the analysis. 

In the questionnaire, questions on language use with son/daughter, niece/nephew, 

grandson/granddaughter, and brother/sister were asked separately because it was assumed 

that there might be significant variations in language use – because of gender and age – 

with these interlocutors. However, the data indicate that generally there were no significant 

variations in the responses given by the respondents between these pairs. Therefore, the 

answers are paired up and placed in a single column in this analysis to make the data more 

manageable. In addition, off-spring would be used instead of son/daughter, grandchildren 

instead of grandsons/granddaughters, and siblings instead of brothers/sisters. The pair, 

nephews/nieces, would be kept as it was but the pair father and mother are not combined 

because the answers show significant variations in language use. All the numbers referred 

to in the tables hereafter are rounded off and they are all expressed in percentages. 
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In Senegal, code shifting is not only dependent upon the place of communication 

but also it depends considerably on the interlocutors. For example, within the family circle, 

the mother tongues are widely used. Indeed, according to Table 8, the respondents in the 

general population sample speak mostly their mother tongues to address their off-spring 

(73%), their mothers (71%), their fathers (70%), and their nephews/nieces (69%). The 

respondents also speak their mother tongues widely with their grandchildren (69%) and 

their siblings (63%). 

 Wolof is the second most popular language after the mother tongues in the family 

environment. The respondents speak Wolof with their mothers (54%), their siblings (53%), 

and their fathers (52%). French is hardly ever spoken with family members. Only a tiny 

number speaks it with their fathers (9%), with their off-spring (9%), their siblings (9%), 

and their grandchildren (6%). The percentage of respondents who speak it “sometimes” 

with their siblings, their nieces/nephews, and their off-spring is however quite noticeable 

19% (siblings), 18% (nephews/nieces), and 13% (off-spring) respectively. 

However, when the respondents move away from the family circle, there is a 

remarkable code shifting characterized by a high level of usage of Wolof instead of their 

mother tongues and also a steady increase in the use of French. For example, the 

respondents speak mostly Wolof with their neighbours (59%) while the mother tongues are 

spoken only by 43%. Similarly, the respondents in the general public speak Wolof (59%) 

more than their own mother tongues (41%) with their friends.  

The percentage of respondents who use Wolof increases remarkably when the 

respondents in the general population move further away from the family circle and their 

neighbourhood. The respondents speak mostly Wolof with their religious guides (66%), 

their political leaders (54%), town hall officers (51%), police officers (50%), and doctors 

(48%). As mentioned before, another important feature of language use outside the family 

circle is the increase of French use and a sharp decline in the use of the mother tongues.  

A similar pattern of language use, characterised by a decline in the use of the 

mother tongues, is quite noticeable in the language pattern of the general population. For 

example, to communicate with police officers, around 50% of the respondents speak Wolof 

while 37% speak French but only 9 % use their mother tongues. With town hall agents, 

51% of the respondents speak Wolof, 36% speak French but only 9% use their own mother 

tongues. In addition, 54% indicate they speak Wolof with their political leaders while 26% 

speak French but only 14% speak their mother tongues.  
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Interestingly, a large number of respondents use their own mother tongues when 

they speak with their religious guides. The percentage is as high as 36% for use of the 

mother tongues with their religious leaders but is just 10% for French. Table 8 shows the 

languages used by respondents in the general population sample with a range of 

interlocutors. 

 
Wolof Never + 

Rarely 
Sometimes Most of the 

time + Always 
No 

response 
Total 

Mother 32 5 54 9 100 
Father 38 4 52 6 100 
Off-spring 39 9 41 11 100 
Nephew /Niece 29 14 49 8 100 
Grand children 42 6 33 19 100 
Siblings 30 11 53 6 100 
Relatives 15 14 65 6 100 
Neighbours 15 21 59 5 100 
Friends 13 22 59 6 100 
Doctor 24 18 48 10 100 
Police officer 21 21 50 8 100 
Town hall officer 21 20 51 8 100 
Religious guide 16 12 66 6 100 
Political leader 14 16 54 16 100 

 Mother tongue Never + 
Rarely 

Sometimes Most of the 
time + Always 

No 
response 

Total 

Mother 15 5 71 9 100 
Father 17 4 70 9 100 
Off-spring 10 5 73 12 100 
Nephew /niece 12 11 69 8 100 
Grand children 14 14 69 3 100 
Siblings 15 12 63 10 100 
Relatives 21 21 44 4 100 
Neighbours 21 25 43 11 100 
Friends 21 26 41 12 100 
Doctor 63 11 13 13 100 
Police officer 65 12 9 14 100 
Town hall officer 65 12 9 14 100 
Religious guide 37 12 36 15 100 
Political leader 54 16 14 16 100 
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French Never + 
Rarely 

Sometimes Most of the 
time + Always 

No 
response 

Total 

Mother 82 1 4 13 100 
Father 75 5 9 11 100 
Off-spring 63 13 9 15 100 
Nephew /Niece 63 18 8 11 100 
Grand children 69 8 6 17 100 
Siblings 60 19 9 12 100 
Relatives 51 25 9 15 100 
Neighbours 43 27 20 10 100 
Friends 42 29 19 10 100 
Doctor 32 20 38 10 100 
Police officer 33 22 37 8 100 
Town hall officer 35 21 36 8 100 
Religious guide 73 4 10 13 100 
Political leader 43 21 26 10 100 

 
English Never + 

Rarely 
Sometimes Most of the 

time + Always 
No 

response 
Total 

Mother 89 1 - 10 100 
Father 85 1 1 13 100 
Off-spring 79 3 - 18 100 
Nephew /Niece 82 2 1 15 100 
Grand children 80 3 - 17 100 
Siblings 82 2 1 15 100 
Relatives 79 3 1 17 100 
Neighbours 77 5 3 15 100 
Friends 76 6 3 15 100 
Doctor 82 2 - 16 100 
Police officer 84 1 - 15 100 
Town hall officer 82 1 - 17 100 
Religious guide 85 - - 15 100 
Political leader 82 1 - 17 100 

 Table 8. Languages used by respondents in the general population sample with a range of interlocutors 

5.1.4. Language use in social settings 

The respondents in the general public were also asked to use a scale which consisted 

of “always”, “most of the time”, “sometimes”, “rarely”, “never”, and “not applicable” in 

order to describe the frequency of use of Wolof, their mother tongues, French, English 

and/or any other language in various socio-institutional settings (see Table 9). The analysis 

below focuses on the high frequency of language use which is expressed by the sum of the 

frequency for “most of the time” and “always”, viz., the “most of the time + always” 

column presented in the tables. To offer clear and more readable tables "never" and "rarely" 

have been grouped into one single column i.e. “never + rarely” column. As mentioned 
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earlier, the columns about the “other languages” spoken by the respondents are not 

analysed here because, in most cases, the columns were unanswered. This probably 

suggests that the respondents did not speak any other languages or even if they did their use 

was marginal. Therefore, they deemed it not necessary to mention them.  

 Some of the family, social, and religious settings investigated in this section are 

specific to Senegal and therefore need a brief description. The “grand places” is a men’s 

only place where they meet quite regularly to discuss all sorts of issues ranging from family 

topics to international events while the “Dahira” is used to describe social and professional 

groups or associations gathering people who belong to the same religious brotherhood 

under the same spiritual leader. The “Magal” is the annual pilgrimage that takes place to 

the holy city of Touba in Senegal. It is organised by the Sufi brotherhood called Mourides 

to commemorate the date the founder of the Mourides brotherhood was forced into exile in 

Gabon by the colonial authorities. The “Magal” is a very important moment for the 

Mourides and, every year, thousands of disciples visit the holy city for the pilgrimage. The 

“Gamou” is very similar to the “Magal” but it is not just attended by a specific sect or 

group but by all the Muslim communities of Senegal (and other countries) to celebrate the 

birthday of the Prophet Mohamed (Peace Be Upon Him). The “khoumbeul” is a popular 

musical entertainment organised during the summer holidays when the “navétanes” take 

place, i.e., popular soccer competitions held during the rainy seasons between districts or 

communities. Usually these activities are organized to entertain the young people in the 

district.  The “yendu” takes place usually when brides hold a late afternoon or evening 

party for their friends. It involves a lot of food and drink and musical entertainment. The 

“thieet” is when the groom joins the bride’s house while “tontine” is when a group of 

people, usually women, put their money together as a form of solidarity fund and meet to 

talk about their financial contributions and to socialize. 

 A close analysis of Table 9 shows that local languages are predominantly used in 

family, social, religious and public settings. In particular, Wolof and the mother tongues are 

the main languages spoken at home, i.e. 60% and 70% respectively. The general public 

respondents prefer to use their own mother tongues before using any other languages. The 

results show that the Wolof language is widely spoken in “Magals” (79%), in weddings 

(77%), in mosques (74%), in “khoumbeuls” (73%), in tontines (73%), in “dahiras” (72%), 

in “yendus” (69%), in “thieets” (69%), in naming ceremonies (68%), and  in “grand 

places” (67%). Wolof is also an important language in the street with a frequency of usage 
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“most of the time + always” as high as 40% and a frequency of usage for “sometimes” as 

high as 40%. In addition to being significantly used at home, mother tongues are also used 

widely in markets (82%). They are also important in buses (69%), in the street (65%), in 

hospitals (52%), at weddings (50%), and at naming ceremonies (50%). 

The general population uses their mother tongues also in other family, social, and 

religious gatherings, but at a moderate proportion compared with the use of Wolof. In 

particular, mother tongues are spoken in “thieets” (44%), in “yendus” (39%), in 

“khoumbeuls” (32%), in mosques (31%), in “Gamous” (30%), and in tontines (26%). 

Mother tongues are spoken moderately in professional settings namely in workplaces 

(43%) and in banks (35%). The mother tongues are the most important languages in 

markets (82%), at home (70%), in the street (65%), and in “grand places” (67%). In 

churches, the mother tongues with 19% of frequency of use are more popular than Wolof 

with 17%. 

  The general population does not use French widely. French is spoken only in 

public institutions, i.e. as little as 12% in banks, 9% in post offices, 8% in hospitals but 

19% in workplaces. French is the most important language spoken in churches (30%) 

followed by the mother tongues (19%). French is used “sometimes” at 30% in markets, 

30% in the street, 24% at communions, 19% in buses and in workplaces, and 18% at home. 

French is not widely spoken in family, social, or Islamic religious activities but is 

frequently spoken in public places such as in the street (37%) and “sometimes” in markets 

(30%), and in buses (19%). French is spoken only by 14% at home unlike English which is 

only 1%. 

 The data regarding the use of English in banks (50%), in post offices (45%), and in 

work places (43%) are, in the opinion of the researcher, grossly overrating. There may be 

several reasons for this: the respondents are either trying to impress the interviewer or to 

express their wishes because English is highly unlikely to be used more than French in 

these particular instances. However, there are strong signs that English is slowly entering 

the domains of language use of the general population, especially in public and professional 

settings. This trend is perceptible in the frequency of using English in the street (13%) and 

in markets (9%). English may be used “most of the time + always” in buses (15%), in the 

street (13%), and in markets (9%) in Senegal but the ratings provided by the respondents 

for “most of the time + always” in banks (50%), in post offices (45%), in workplaces 

(43%), and in hospitals (37%) are also manifestly overrated by the respondents. This could 
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be to project a positive image. In addition, the use of English “sometimes” is quite 

important as well, especially in the street (30%), in buses (26%), in hospitals (20%), in post 

offices (17%), in banks, and in markets (16% each). Table 9 lists the languages used by 

respondents in the general population in a range of social settings. 

 
Wolof Never  + 

Rarely 
Sometimes 

 
Most of the time + 

Always 
No response Total 

Home 24 9 60 7 100 
Street 14 40 40 6 100 
Market 22 11 50 17 100 
Bank 7 14 72 7 100 
Post office 7 14 57 22 100 
Hospital 6 13 69 12 100 
Bus 5 23 67 5 100 
Workplace 15 8 69 8 100 
Mosque 9 7 74 10 100 
Church 31 17 17 35 100 
“Grand place” 12 15 67 6 100 
“Dahira” 11 11 72 6 100 
“Magal” 9 6 79 6 100 
“Gamou” 11 7 75 7 100 
“Khoumbeul” 9 9 73 9 100 
Wedding 12 15 77 6 100 
“Yendu” 10 14 69 7 100 
“Thieet” 11 12 69 8 100 
Naming 
ceremony 

10 16 68 6 100 

Communion 20 15 43 22 100 
Tontine 8 7 73 12 100 
Mother tongue Never  + 

Rarely 
Sometimes 

 
Most of the time + 

Always 
No response Total 

Home 14 6 70 10 100 
Street 4 25 65 6 100 
Market 2 12 82 4 100 
Bank 37 15 35 13 100 
Post office 24 12 54 10 100 
Hospital 18 21 52 9 100 
Bus 5 22 69 4 100 
Workplace 26 22 43 9 100 
Mosque 28 18 31 23 100 
Church 22 18 19 41 100 
“Grand place” 12 15 67 16 100 
“Dahira” 36 13 29 22 100 
“Magal” 40 18 20 22 100 
“Gamou” 33 17 30 20 100 
“Khoumbeul” 32 16 32 20 100 
Wedding 15 20 50 15 100 
“Yendu” 18 24 39 19 100 
“Thieet” 19 21 44 16 100 
Naming 
ceremony 

15 20 50 15 100 

Communion 30 13 24 33 100 
Tontine 36 10 26 28 100 
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French Never  + 
Rarely 

Sometimes Most of the time + 
Always 

No response Total 

54 Home 18 14 14 100 
Street 20 30 37 13 100 
Market 33 30 21 16 100 
Bank 60 7 12 21 100 
Post office 64 8 9 19 100 
Hospital  58 14 8 20 100 
Bus 53 19 8 20 100 
Workplace 39 19 19 23 100 
Mosque 71 6 1 22 100 
Church 30 7 30 33 100 
“Grand place” 67 15 8 20 100 
“Dahira” 77 4 2 17 100 
“Magal” 77 4 1 18 100 
“Gamou” 72 7 2 19 100 
“Khoumbeul” 71 8 4 17 100 
Wedding 63 12 5 20 100 
“Yendu” 60 14 6 20 100 
“Thieet” 67 10 4 19 100 
Naming 
ceremony 

63 13 5 19 100 

Communion 35 24 19 22 100 
Tontine 60 10 6 24 100 
English Never  + 

Rarely 
Sometimes 

 
Most of the time + 

Always 
No response Total 

Home 75 4 1 20 100 
Street 40 30 13 17 100 
Market 57 16 9 18 100 
Bank 24 16 50 10 100 
Post office 28 17 45 10 100 
Hospital 33 20 37 10 100 
Bus 47 26 15 12 100 
Workplace 34 11 43 12 100 
Mosque 76 - - 24 100 
Church 70 - - 30 100 
“Grand place” 75 1 1 23 100 
“Dahira” 78 1 - 21 100 
“Magal” 79 1 - 20 100 
“Gamou” 76 2 - 22 100 
“Khoumbeul” 71 8 4 17 100 
Wedding 75 2 - 23 100 
“Yendu” 74 1 - 25 100 
“Thieet” 75 1 1 23 100 
Naming 
ceremony 

73 1 1 25 100 

Communion 67 2 - 31 100 
Tontine 71 2 - 27 100 

 Table 9. Languages used by respondents in the general population in range of social settings 
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5.1.5. Attitudes towards languages 

The respondents from the general public were asked to use a scale which consisted 

of “no opinion”, “not at all”, “a little”, “very”, and “very much” to express their attitude 

towards a series of attributes related to Wolof, their mother tongues, French, and English. 

In the analysis below, the focus will be on the high frequency of language use which is the 

sum of the frequency for “not at all” and “a little” i.e. the “not at all + a little” column. 

Similarly, “very” and “very much” are merged in the “very + very much” column presented 

in the table below. The “no response” and “no opinion” are also merged into a single 

column which is the “no opinion + no response” column.  

Even though the general population uses primarily their local languages to 

communicate in most family, social, and religious domains, this does not mean that the 

other languages are disregarded. In fact, they value highly all the four languages when they 

indicate that Wolof, their mother tongues, French, and English are very important, rich, and 

beautiful among other positive attributes (see Table 10). Actually, French is considered as 

the most beautiful (57%), the richest (65%), the most charming (54%), and the most 

fascinating (50%). The respondents indicate, however, that French is the most difficult to 

learn (35% indicate it is “not at all + a little” easy to learn). A total of 49% mention that 

French is also not a very precise language (49%)- though some of them may not speak it! 

English, as the emerging language, is also quite well appreciated. The general 

population considers English to be the second most beautiful language (53%), the second 

most fascinating (46%), second most charming (52%) and the second most sophisticated 

(37%). However, English is also difficult to learn (31% mention “not at all + a little” for 

ease of learning) and it is the least precise language (38%).  

The local languages of Senegal are also considered important and rich though less 

so than French. Wolof is considered the second richest (56%), the second most precise 

language (46%), and the third most fascinating (44%). Further, Wolof is considered the 

easiest language to learn (65% for “very and very much” ease of learning). As for the 

mother tongues, the general public respondents mention that they are the most precise 

(53%) and the second most prestigious languages (41%). They are also the second easiest 

language to learn (41% indicate “not at all + a little” for ease of learning) after Wolof. 

Table 10 below summarises the attitudes of the respondents in the general population 

towards languages. 
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 Wolof Not at all 
+ A little 

Very + Very 
much 

No opinion +  
No response 

Total 

Importance 13 69 18 100 
Richness 21 56 23 100 
Fascination 28 44 28 100 
Charm 32 41 27 100 
Precise 27 46 27 100 
Sweet 32 37 31 100 
Sophisticated 38 27 35 100 
Ease of learning 17 65 18 100 
Prestige 35 39 26 100 
Beauty 24 50 26 100 
Mother Tongue Not at all 

+ A little 
Very + Very 

much 
No opinion +  
No response 

Total 

Importance 7 61 32 100 
Richness 6 62 32 100 
Fascination 19 45 36 100 
Charm 17 46 37 100 
Precise 13 53 34 100 
Sweet 22 39 39 100 
Sophisticated 23 34 43 100 
Ease of learning 18 41 41 100 
Prestige 20 41 39 100 
Beauty 14 50 36 100 
French Not at all 

+ A little 
Very + Very 

much 
No opinion +  
No response 

Total 

Importance 9 71 20 100 
Richness 13 65 22 100 
Fascination 23 50 27 100 
Charm 19 54 27 100 
Precise 23 49 28 100 
Sweet 23 47 30 100 
Sophisticated 27 46 27 100 
Ease of learning 35 32 33 100 
Prestige 24 46 30 100 
Beauty 17 57 26 100 
English Not at all 

+ A little 
Very + Very 

much 
No opinion +  
No response 

Total 

Importance 9 63 28 100 
Richness 17 52 31 100 
Fascination 20 46 34 100 
Charm 16 52 32 100 
Precise 26 38 36 100 
Sweet 25 36 39 100 
Sophisticated 26 37 37 100 
Ease of learning 31 31 38 100 
Prestige 25 39 36 100 
Beauty 16 53 31 100 

 Table 10. Attitudes of respondents in general population towards languages 
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5.1.6. Importance, place and future of local languages in the education system  

According to Table 11 below, a significant number of respondents in the general 

public (a total of 54% made up of 49% for “much” and 5% for “a great deal”), indicates 

that local languages in Senegal are currently fairly important in the education system. 

However, the data show also that there are a substantial number of respondents (33%) who 

believe that the importance of the local languages in the education system is just “a little”. 

In total, the answers to Q2 regarding whether local languages should be given more 

importance in education show that a significant number of respondents (a total of 85%) 

indicate that the local languages should be given more importance in education while in Q3 

which is about the introduction of local languages in the education system, the 

overwhelming proportion of respondents (94%) support the introduction of local languages 

in the education system. The table below summarises the responses of the general 

population regarding the importance, place, and future of local languages in the education 

system.  

Q1. What is currently the 
importance of local 
languages in the education 
system? 

Q2. Should local languages be 
given more importance in the 
education system? 

Q3. Should local languages 
be introduced in the 
education system? 

None 12% Yes 85% Yes 94% 
A little 33% No 13% No 6% 
Much 49% Yes/No 1% Yes/No - 
A great deal 5% No response 1% No response - 
No response 1% - - - - 
Total 100% Total 100% Total 100% 

          
Table 11. Importance, place and future of local languages in the education system according       

to respondents in the general population 
 

5.1.7. Level of introduction of local languages into the education system 

According to Table 12, the respondents in the general population indicate clearly 

that they prefer the introduction of local languages at the primary level. Indeed, 41% 

indicate that they prefer the local languages to be introduced at the primary level. The 

respondents who prefer the local languages to be introduced at the nursery level are also 

quite important (25%). As for the secondary and tertiary levels, the preferences are not 

significant. It is also important to note that the preference for the introduction of local 

languages at all levels of the system is also quite low (only 6%). Table 12 lists the 

 122



responses of the respondents in the general population regarding the level of introduction of 

local languages into the education system. 

Levels Percentages Levels of 
introduction

Percentages Levels of 
introduction 

Percentages

Nursery (1) 25% (1), (2) 5% (1), (2), (4) 1% 
Primary (2) 41% (2), (3) 1% (2), (3), (4) 1% 
Secondary (3) 11% (3), (4) 3% (1), (2), (3), (4) 6% 
University (4) 4% (1), (2), (3) 2%   
Total 81% Total 11% Total 8% 

Table 12. Level of introduction of local languages into the education system according to 
respondents in the general  population 

5.1.8. Importance, place and future of French in the education system 

From Table 13 and the answers to FQ1, it is clear that, according to the respondents 

in the general population, French is currently very important in the education system. 

Indeed, around 75% indicate that the importance of French in the education system is 

“much” while 21% mention “a great deal”, that is a total of 96%. Although they indicate 

that French is currently important in the education system, responses to questions FQ2 

suggest that 69% of the respondents still believe that French should be given more 

importance in the education system. However, 29% say that French should not be given 

more importance in the education system. Similarly to responses to question FQ2, the 

respondents in the general population are quite divided regarding their answers to questions 

FQ3. Indeed, though the large majority (66%) agree that French does not have a negative 

influence in Senegal, there are significant numbers of people (30%) who believe that it does 

have a negative influence in Senegal. These differences of views over questions FQ3 are 

not reflected in the answers to question FQ4. Indeed, the overwhelming number of the 

respondents (92%) thinks that French should not be abolished in the education system in 

Senegal. The “yes/no” responses indicated respondents who ticked both “yes” and “no” in 

their answers to the questions asked in Table 13.   
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FQ1. What is currently 
the importance of 
French in the education 
system? 

FQ2. Should French 
be given more 
importance in the 
education system? 

FQ3. Does French 
have negative 
influence in 
Senegal? 

FQ4. Should French 
be abolished in the 
education system in 
Senegal? 

A little 3% Yes 69% Yes 30% Yes 6% 
Much 75% No 29% No 66% No 92% 
A great deal 21% Yes/No 1% Yes/No 2% Yes/No 1% 
No response 1% No response 1% No response 2% No response 1% 
Total 100% Total 100% Total 100% Total 100%

Table 13. Importance, place, and future of French in Senegal according to respondents in the general 
population  

5.1.9. Importance, place and future of English in the education system 

The data in Table 14 below show that answers to questions on the importance, role 

and future of English are not as discordant as the answers regarding French. The answers to 

question EQ1 show that a total of 48%, made up of 42% for “much” and 6% for “a great 

deal”, indicate that English is important in the education system. A large number of 

respondents (42%) indicate that the current importance of English is just “a little”. To 

express their dissatisfaction about the current level of importance of English in the 

education system, 79% think that English should be given more importance in answers to 

question EQ2, 76% mention that English does not have negative influences in their 

answers to question EQ3 while 87% in their answers to question EQ4 disagree that English 

should be abolished in the education system in Senegal. The “yes/no” responses indicate 

the respondents who answered both “yes” and “no” to questions asked in Table 14 . Table 

14 below is a summary of the responses provided by respondents in the general population 

to questions regarding the importance, place, and future of English in Senegal.    
 

EQ1. What is currently 
the place of English in 
the education system? 

EQ2. Should English 
be given more 
importance in the 
education system? 

EQ3. Does English have a 
negative influence in 
Senegal? 

EQ4. Should English 
be abolished in the 
education system in 
Senegal? 

None 7% Yes 79% Yes 16% Yes 6% 
A little 42% No 14% No 76% No 87% 
Much 42% Yes/No 2% Yes/No 3% Yes/No 2% 
A great deal 6% Don’t know 1% 
No response 3% 

No response 5% 
No response 4% 

No response 5% 

Total 100% Total 100% Total 100% Total 100%

Table 14. Importance, place and future of English in Senegal according to respondents in the general 
population  
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5.1.10. Language of instruction in Senegal 

A set of questions was submitted to the respondents in order to find out their 

opinions about the language of instruction for children in Senegal. As shown in Table 15, a 

total of 46% of the respondents in the general population preferred the usage of local 

languages as the language of instruction. The largest number (26%) indicates that the 

language of instruction for children should be the child’s mother tongue while 19% prefer 

Wolof as the language of instruction. However, the respondents who support the use of 

European languages as the language of instruction are quite significant as well. A total of 

43% (French or/and English) support the use of European languages or a combination of 

European languages as media of instruction for children in Senegal. Of these, French is the 

most preferred language with 31% while only 9% prefer English. The preference for a 

combination of local languages and European languages as languages of instruction is not 

very significant. These include, for example, Wolof and French (only 1%), the child’s 

mother tongue and French (only 1%), and Wolof and English (only 1%). Table 15 outlines 

answers regarding the language (s) of instruction in Senegal.   

           Languages   and   percentages   

Wolof  Child’s mother  
        Tongue  

Wolof and child’s mother  
                tongue 

Total local 
languages 

Total 

19% 26% 1% 46% 46% 

           Languages   and   percentages   

French English French/ 
English 

French/
Wolof 

French Child’s 
mother tongue 

English/ 
Wolof 

Others 
(languages and 
combinations) 

Total 

31% 9% 3% 1% 1% 1% 8% 54% 

Table 15. Language of instruction in Senegal according to respondents in the general population 

5.1.11. Attitudes towards speech communities 

In this section the attitudes of respondents towards Wolof, their own mother 

tongues, French, and English speakers were investigated. The respondents were given pairs 

of opposite personal qualities on a continuum and they were asked to rate the speech 

communities based on their own knowledge and experience with these groups. The 

continuum ranges from 1 to 7. The ratings between 1 and 3 represent the negative extreme 

of the continuum while 5 to 7 is positive; a rating of 4 is considered neutral.  
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As a whole, the attitudes of the sample drawn from the general public towards 

Wolof, their own mother tongues, French, and English speech communities are positive. In 

particular, the respondents’ attitudes towards their own mother tongues speech 

communities are the highest and range between 51% (honesty and generosity), and 57% 

(friendliness). The mother tongue speech communities are also perceived as helpful (57%), 

sincere (54%), creative (52%), hardworking (52%), and generous (51%).  

 Attitudes towards the Wolof speech community are also positive; however they are 

not as high as the attitudes towards the mother tongues. Further, there are situations where 

negative attitudes are quite high. Attitudes towards the Wolof speech community are 

positive for attributes such as helpfulness (40%), friendliness (41%), creativity (38%), and 

generosity (37%). The attitudes are also positive but moderate if compared with the ratings 

for other positive attributes such as hardworking (35%), reliability (32%), sincerity (32%), 

and honesty (30%). The negative attitudes towards the Wolof speech community are quite 

high, in particular for attributes such as dishonesty (16%), unreliability (11%), laziness 

(14%), and insincerity (14%).  

 The attitudes towards the French speech community are generally positive but 

attributes such as generosity and helpfulness are quite modest; i.e. respectively 35% and 

34%. As for the attitudes towards English, they are generally positive but modest for most 

attributes such as honest (38%), reliable (34%), sincere (34%), generous (30%), friendly 

(30%), and helpful (29%) but attributes such as hardworking and creative are rated highly 

at 47% and 40% respectively. However, the rating for the unhelpfulness of the English 

speech community is remarkably low (29%). Table 16 shows the attitudes of the 

respondents in the general population towards speech communities.  
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  Attributes Languages Negative Neutral Positive No response Total  

Mother tongue 4 3 55 38 100 
Wolof  11 10 32 47 100 
French 7 11 42 40 100 

 
Unreliable  
to  
Reliable 

English 7 10 34 49 100 
Attributes Languages Negative Neutral Positive No response Total  

Mother tongue 5 4 52 39 100 
Wolof  7 8 38 47 100 
French 1 4 54 41 100 

 
Uncreative  to  
Creative 

English 4 7 40 49 100 
Attributes Languages Negative Neutral Positive No response Total  

Mother tongue 8 1 52 39 100 
Wolof  14 4 35 47 100 
French 6 4 51 39 100 

 
Lazy  
to 
Hardworking 

English 4 2 47 47 100 
Attributes Languages Negative Neutral Positive No response Total  

Mother tongue 3 7 51 39 100 
Wolof  11 6 37 46 100 
French 11 13 35 41 100 

 
Mean  
to 
Generous 

English 7 12 30 51 100 
Attributes Languages Negative Neutral Positive No response Total  

Mother tongue 2 1 57 40 100 
Wolof  6 3 40 51 100 
French 14 10 34 42 100 

 
Unhelpful  
to 
Helpful 

English 8 10 29 53 100 
Attributes Languages Negative Neutral Positive No response Total  

Mother tongue 5 3 54 38 100 
Wolof  14 6 32 48 100 
French 8 10 41 41 100 

  
Insincere  
to 
Sincere 

English 6 10 34 50 100 
Attributes Languages Negative Neutral Positive No response Total 

Mother tongue 5 5 51 39 100 
Wolof  16 7 30 47 100 
French 8 10 41 41 100 

 
Dishonest 
to  
Honest 

English 5 9 38 48 100 
Attribute Languages Negative Neutral Positive No response Total 

Mother tongue 3 1 57 39 100 
Wolof  5 6 41 48 100 
French 11 11 38 40 100 

 
Unfriendly 
 to  
Friendly 

English 7 12 30 51 100 

Table 16. Attitudes of respondents in the general population towards speech communities 

5.1.12. Intensity of desire to learn languages 

This section analyses, the intensity of the desire of the respondents from the general 

population to learn Wolof, their mother tongues, French, and English. The respondents 

were asked to state to what extent they agree with a set of four statements highlighting the 

intensity of their desire to learn these languages.  

 127



 When asked their opinion whether they think about learning to read and write the 

various languages, the answers show great enthusiasm of the respondents in the general 

population for learning French and the mother tongues. For example, 55% of the 

respondents always think about learning French while it is 59% for the mother tongues. 

However, most surprisingly, only a small number of respondents think of always learning 

to read and write Wolof (21%) while around 27% of the respondents think of learning 

English.  

 The second set of questions aimed at finding out whether the respondents made 

efforts by themselves to learn to read and write the four languages. Similarly to the first 

question, 52% state that they make efforts to learn to read and write French and also 51% 

make similar efforts to learn their own mother tongues. However, the data show that the 

efforts the respondents make to learn Wolof are very little (24%) while the efforts made to 

learn English are remarkably high (48%). 

 If classes to learn to read and write Wolof, their mother tongues, French, and 

English were offered to the respondents, the total number of the respondents who claim that 

they would learn their own mother tongue is remarkably high (63%). The percentage of 

respondents who would take up English and French is also quite high, that is 60% and 55% 

respectively. However, the percentage of respondents who would take up Wolof remains 

significantly small i.e. only 30%. 

 When asked whether they feel sorry for people who are illiterate in their own 

mother tongues, Wolof, French, and English, a large number (51%) feel sorry for those who 

can’t read or write French, and 45% express similar attitudes towards those who can’t read 

or write in their own mother tongues. In addition, 50% feel sorry for people who can 

neither read nor write in English. However, only 25% feel sorry for people who can neither 

read nor write Wolof.  Table 17 summarises the intensity of the desire of the respondents in 

the general population to learn languages. 
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I always think of learning to read and write the following languages 

Languages Strongly disagree 
+  Disagree 

Strongly 
agree + Agree 

No response Total 

Mother tongue 32 59 9 100 
Wolof 51 21 28 100 
French  28 55 17 100 
English 58 27 15 100 

I make a lot efforts to learn to read and write the following languages 
Languages Strongly disagree + 

Disagree 
Strongly 

agree 
No response Total 

Mother tongue 39 51 10 100 
Wolof 55 24 21 100 
French  32 52 16 100 
English 25 58 17 100 

If classes to learn to read and write the following languages were offered, I would 
definitely enrol 

Languages Strongly disagree + 
Disagree 

Strongly 
agree 

No response Total 

Mother tongue 29 63 8 100 
Wolof 49 30 21 100 
French  29 55 16 100 
English 29 60 11 100 

I feel sorry for those who can’t read or write the following languages 
Languages Strongly disagree + 

Disagree 
Strongly 

agree 
No response Total 

Mother tongue 44 45 11 100 
Wolof 53 25 22 100 
French  38 51 11 100 
English 39 50 11 100 

           Table 17. Intensity of desire of respondents in the general population to learn languages 

 
The analysis in this section, based on a sample of 174 respondents, has discussed a 

set of language attitudes among respondents in the general public scattered in many parts of 

Senegal. The following conclusions can be reached. Regarding language use with 

interlocutors, the respondents speak with family members mainly in their mother tongues 

then followed by Wolof. The French language is hardly spoken in the family circle. At 

home, the respondents in the general population speak their mother tongues but when they 

move away from their family circle, the shift towards Wolof is greater, especially with 

neighbours, religious guides, and their political leaders. The respondents in the general 

public shift also towards French and speak it, mainly with their doctors.  

As for language use in social domains, local languages are dominant at home and in 

some specific public settings. However, French predominates in public and private 

 129



institutions such as banks, post offices, hospitals, and workplaces. The English language is 

making inroads gradually into these institutions namely in workplaces, in the street, in post 

offices, and also in buses though the responses here, as already noted, seemed somewhat 

inflated. 

 The language attitudes reveal interesting results. The respondents in the general 

public highly appreciate their own mother tongues, Wolof, French, and English. They also 

appreciate all the languages but their appreciation for local languages is rated the highest. 

The data also show that respondents generally think that the current importance of local 

languages in the education system is modest; therefore, they desire an increased presence of 

local languages in the education system. As for the French language, it is considered very 

important in the education system and the respondents believe that it should not be 

abolished. Even though the majority of the respondents indicate that French does not have 

negative influences in Senegal, there is a significant number of respondents who believes 

that French has negative influences in the country (for further discussion see 6.7.2. Does 

French have negative influences in Senegal?).  

The respondents believe that English is not given the place it deserves in the 

education system. They think that the importance of English in the education system should 

be increased and it should not be abolished in the education system. 

The data indicate also that local languages are the most preferred for the instruction 

of children in Senegal. In particular, respondents prefer the child’s mother tongue to be 

used as the language of instruction-as supported by a large body of research in literacy 

pointed earlier (see 3.2.3. Endangered languages). However, the push for French remains 

firmer and stronger than for Wolof.  

The ratings for the attitudes towards speech communities are generally positive and 

high but they are higher for the mother tongue speech communities. The attitudes towards 

the Wolof speech community are positive and high for some attributes but quite negative 

for attributes such as unreliable, laziness, and insincerity. The attitudes towards the French 

speech community are positive and high but there are modest ratings for some attributes 

such as generosity and helpfulness. As for the English speech community, the attributes are 

also positive and high but the respondents stress also that the English speech community is 

unhelpful. 

The intensity of the desire of the respondents to learn languages shows some 

variations. The respondents show great enthusiasm for learning to read and write their own 
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mother tongues (Wolof as mother tongue included) and French but they show little 

enthusiasm for learning to read and write Wolof (as second language) and English. A great 

number of respondents mention also that they make efforts to learn by themselves to read 

and write their mother tongues and French but do not make such efforts to learn to read and 

write Wolof (as a second language) or, to a certain extent, English. The largest number 

indicates that they would attend language classes to learn to read and write their own 

mother tongues (Wolof as a mother tongue included), French, and English but they 

wouldn’t attend Wolof (as a second language) classes if they were available. In addition, a 

large majority of the respondents feel sorry for those who can’t read or write in their own 

mother tongues (Wolof as a mother tongue included), French, and English but they don’t 

show such concerns for those who can’t read or write Wolof (as a second language).  

 The attachment of the general population to their local languages is quite strong and 

this explains their widespread use in close family settings and the positive attitudes towards 

these languages and their speech communities. It is also apparent in their answers that the 

respondents in the general public would like to learn more about their own languages. This 

is a call to language policy-makers to cater for the needs of the general population. In 

particular, it is important to introduce, develop, and promote literacy and numeracy in local 

languages, namely Wolof and the mother tongues, by introducing them in education and/or 

by creating local language learning centres. This requires systematic, well defined, and 

permanent language programmes rather than the short (i.e. people are taught local 

languages for only one week), folkloric (because they involve a lot of popular dance and 

music by traditional bands), and unproductive (no follow-up or continuous learning, 

therefore relapse of learning and disinterest are common) “Semaine Nationale de 

l’Alphabétisation” or “Initiation des Cadres de l’Administration en Langues Nationales” 

organised by the government.  

 National literacy campaigns and functional literacy programmes for adults 

conducted by the government may have yielded positive results but they should be vigorous 

and permanent to avoid a relapse of skills or sub-standard education. In addition, policy-

makers should strive to make the learning of European languages, namely, French and 

English, more available as the data indicate that respondents wish to learn these languages. 

The following section analyses the data collected in the business population-category. 
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5.2. Business sector results 

5.2.1. Overview 

This second section of the chapter analyses the results collected from the 

respondents in the formal business sector in Senegal. This sector is referred to as the formal 

business sector because all the subjects involved in the research are from registered 

businesses operating in Senegal. The non-formal sector, which is quite important in terms 

of numbers and financial weight in the national economy, is not taken into account because 

their heterogeneity and their imprecise structures would have been a serious challenge for 

constituting a representative sample. The largest numbers of the formal businesses in this 

research are mostly affiliated with registered and well-established business unions or 

associations (see section Error! Reference source not found.) in the country.  

5.2.2. General and linguistic characteristics of the business sector 

A total of 115 questionnaires were distributed in the business sector operating in the 

five most important regions (demographically, economically, and financially) in Senegal. A 

total of 74 responses were received, a return rate of nearly 65%. The age of the respondents 

ranges between 25 and above 45. It is made up of the following: 8% between 15 and 25, 

37% between 26 and 35, 20% between 36 and 45, 27% are above 45, and 8% did not 

answer or withheld their responses. The largest proportions of the respondents are located 

in Dakar and Thiés (41%), Kaolack (24%), Saint Louis (20%), and Tambacounda (15%).  

The respondents speak around 6 languages as their mother tongues. The majority 

speak Wolof as their mother tongue (66%) while French is spoken by only 12% as the 

mother tongue.  The respondents also speak other languages such as Pulaar (8%), Bambara 

(6%), Serrere (4%), and Diola (4%). Table 18 summarises the general and linguistic 

characteristics of the business people. 
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Age Sex 

15-25 26-35 36-45 + 45 No response Male  Female  

8% 37% 20% 27% 8% 63%  37%  
                                                                  Areas   

Dakar/Thiés Kaolack Saint Louis Tambacounda 
41% 24% 20% 15% 

Languages spoken as mother tongues 
Wolof French Pulaar Bambara Serrere Diola Total 
66% 12% 8% 6% 4% 4% 100% 

  N =74 
Table 18. General and linguistic characteristics of respondents in the business sector 

5.2.3. Education and professional backgrounds 

5.2.3.1. Education background 

The respondents in the business sector who participated in the survey are generally 

well educated people. A total number of 53% of the respondents had completed their 

university degree (bachelor and master degrees), 26% had completed their secondary 

education, and 16% possess doctoral degrees. Only 1% had completed only primary level 

education, and around 3% have not received any formal education.  

 The respondents came from a wide range of academic backgrounds. In particular, 

the largest groups possess degrees in commerce (22%), tourism (22%), finance (16%), and 

administration (6%). There are also respondents with other education backgrounds such as 

agriculture (4%), law (4%), computer sciences (3%), English language teaching (3%), 

insurance (3%), and transport (3%) among others. The table below lists the education 

background of the respondents in the business sector. 

Education backgrounds Percentages Education backgrounds Percentages 

Commerce 22% Agriculture 4% 

Tourism 22% Law 4% 

Finance 16% Computer sciences 3% 

Administration 6% Others 23% 

Total 66% Total 34% 

        Table 19. Education background of respondents in the business sector 
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5.2.3.2. Professional background 

 There is a huge diversity of professional backgrounds. The majority of the 

respondents (25%) work as supervisors in their jobs. The second largest professional group 

work as heads of a service or heads of department in a ministry (23%) while the third 

largest group is made up of directors (10%) and accountants (10%). There are also people 

managing their own businesses (6%), receptionists (5%), people working in marketing 

(5%), and other professions (16%). 

Regarding the work experiences of the respondents, 36% have above 10 years work 

experience; 35% indicate they have between 2 and 5 years work experience while 22% 

have between 6 and 10 years work experience. Around 7% have less than 2 years work 

experience. Table 20 below summarises the professions of the respondents in the business 

sector. 

Professions Percentages Professions Percentages 

Supervisors 25% Business people 6% 

Head of  ministerial 
department 

23% Receptionist 5% 

Directors 10% Marketing people 5% 

Accountants 10% Others 16% 

Total 68% Total 32% 

Table 20. Professions of respondents in the business sector 

5.2.3.3. Language qualifications background 

 This section analyses the language qualifications of the respondents in the business 

sector to ascertain whether they are linguistically prepared to deal with the language needs 

that are required in their work especially outside the country. The section discusses the 

respondents’ linguistic qualifications, their trips abroad and the language problems they 

face there. The vast majority of the respondents (76%) indicate that they don’t possess a 

language qualification that is relevant to their work while the remaining 24% do possess 

language qualifications. However, among the number of respondents (24%) who possess a 

language qualification besides French, a large number, i.e. 68%, claim that they possess a 

qualification in English. The respondents also possess qualifications in the following 

languages: German (6%), Arabic (6%), Spanish (6%), and Italian (6%). The respondents 
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claim that they possess also qualifications in other languages and these are about 8% of the 

total language qualifications. 

  The data indicate that the respondents who claim that they possess language 

qualifications hold master degrees (27%), bachelor degrees (15%), Diplômes d’Études 

Universitaires Générales (DEUG; a two-year university diploma) (14%), and First 

Certificate of English (FCE) (12%). The respondents possess qualifications such as Brevet 

d’Études Préparatoires d’Anglais (BEPA) (10%), and Diplômes d’Études Préparatoires 

d’Anglais (DEPA) (9%). The respondents also possess other types of qualifications which 

represent 13% of the total qualifications of the respondents. 

 The language qualifications are earned from the British Senegalese Institute (28%), 

Université Gaston Berger (24%), Université Cheikh Anta Diop (19%), others institutions 

(19%), and the American English Language Programs (10%).  

 The duration of the language training ranges from 6 to 8 months to 5 years. The 

shortest training for language qualifications is between 6 and 8 months (6%) and the 

longest is 5 years (11%). A total of 29% have 4 years of language training, 25% have 2 

years, 24% have 3 years while only 5% have 1 year.  

5.2.3.4. Language experiences abroad 

The respondents in the business sector travel outside the country for professional 

reasons. Indeed, around 40% indicate that they travel outside the country in relation to their 

work while 60% claim they don’t. By far the most visited place in relation to work is 

France (26%), then come countries such as Mali (8%), Gambia (7%), Mauritania (7%), and 

Canada (5%). Some respondents visit other countries such as USA (5%), Italy (5%), 

England (5%), Spain (5%), and Switzerland (4%). They also visit a host of other countries 

and these represent 23% of their trips abroad. Most of the visits abroad (42%) are on an 

annual basis while 11% are monthly trips and 8% are semester trips. However, the needs-

based trips (39%) are dominant. 

The questionnaire investigated the duration of the business trip carried out abroad. 

According to the respondents in the business sector, most of their business trips abroad last 

between 1 and 4 weeks (54%). The second longest business trips (34%) are between 1 and 7 

days. Trips between 1 and 2 months are around 8% while, for 4%, the trips last 3 to 6 

months. During these trips abroad, the people in the business sector speak mostly French 
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(45%), English (37%), and Spanish (7%). They speak also German (1%), Italian (1%), and 

Arabic (1%) when they travel abroad. They also speak a host of other languages abroad and 

these represent around 8% of the total languages spoken abroad by the respondents in the 

business sector. 

Even though 76% of the respondents state that they don’t possess language 

qualifications that are relevant to their work, only 33% of respondents admit that they have 

language problems when they travel abroad. These language problems occur in many 

places around the world. For example, in Europe, the language problems abroad occur in 

France (16%), Italy (7%), Germany (7%), and the Netherlands (6%). In Africa, the 

respondents face language problems when they visit South Africa (7%), Morocco (7%), 

Tunisia (6%), and Nigeria (6%). In the rest of the world they face language problems when 

they travel to the United Arab Emirates (8%), Indonesia (6%), Australia (6%), Kuwait 

(6%), USA (6%), and Singapore (6%). 

The business people who claim that they face language problems during their trips 

abroad emphasise that they do so when they have to communicate primarily in English 

(64%), Arabic (16%), Dutch (10%), and French (10%). They state that the nature of the 

language problems they face is varied. In fact, they face a variety of language problems 

ranging from performing one specific task to a multitude of more complex tasks in the 

foreign country. The nature of the linguistic challenges is identified by the respondents. For 

example, the most serious linguistic challenges happen when respondents have to “place an 

order and fill out business forms” (29%) in the foreign country. The second most 

challenging linguistic task of the respondents is “understanding the accent of their foreign 

colleagues” (19%). The respondents acknowledge that they have problems not only in 

understanding their foreign counterparts and filling in business forms but also they have 

problems in “getting directions” (18%) whenever they want to go somewhere in the foreign 

country. The respondents indicate a combination of language problems such as 

“understanding the accent of their foreign colleagues” and  “getting directions” (13%),  

“finding an address” and “understanding the accent of their foreign colleagues” (15%) and 

“understanding the accent of their foreign colleagues” and “booking a taxi” (6%). 

In spite of the objective linguistic challenges they face, only 16% of the respondents 

state that they use the services of a translator or interpreter during their trips abroad. 

Paradoxically, the respondents use translation or interpretation services more in Senegal 

(23%) than abroad!  
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In Senegal, the people in the formal business sector use translation and 

interpretation services usually on four specific bases. Most of the time, they use translation 

and interpretation services on a “needs basis” (61%), or on a “contract basis” (13%), or 

they use the services of “bilingual employees” (13%) i.e., usually they hire bilingual 

personnel who, in addition to their normal duties, can carry out the interpretation/translation 

tasks. Some respondents indicate that their employees use the services both of an external 

translator or interpreter (i.e. services of a private translator/interpreter) and services of an 

internal translator/ interpreter (services of in-house “bilingual employees”) which is 13%. 

5.2.3.5. Language of trade 

When asked whether a good command of the languages they use in their work 

(beside French) is essential for recruitment in their current positions, 73% stated “yes” 

against 27% who stated “no”. According to the respondents, the most essential languages 

for jobs in Senegal are English 52%, followed far behind by Spanish (18%), Pulaar (10%), 

Italian (10%), and Wolof (10%). Even though these languages are essential for recruitment, 

only 46% of the respondents find that they are essential for the correct execution of their 

work.  

The respondents add that these languages are important mainly on economic 

grounds. In particular, the languages are essential when respondents want to “communicate 

with [their] business partners/customers/ colleagues” (31%). The languages are used in 

“commercial/business exchanges” (17%) and also they are “required in business 

negotiations” (11%). The respondents in the business sector mention also that these 

languages are essential in their work because the “mail and documentation [they receive] 

are in English” (11%). Furthermore, they emphasise that these are “universal languages” 

(7%) and they are “languages used in business and commerce” (6%). The respondents also 

mention that these languages offer “job opportunities” (3%) and are important for 

“diplomacy and international relations” (3%). In addition to these reasons, the respondents 

mention a host of other reasons to argue the importance of these languages for the correct 

execution of their job and these represent around 11% of the total reasons they have 

provided. 
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5.2.3.6. Language development 

In Senegal, most of the employers in the business sector do not contribute to the 

language development of their employees. Indeed, 65% of the respondents state that their 

employers do not help them to meet their language needs and requirements while only 17% 

of the respondents receive support from their employers. The remaining percentage (18%) 

is self-employed. 

A small number of employers support their employees in developing skills in the 

following languages: English (47%), Pulaar (13%), French (14%), Wolof (13%), and 

Mandingo (13%). 

The commonest way for employers to help their employees is to provide financial 

help by “paying full fees for language classes” (54%). Some employers prefer to support 

their employees by “calling in a language instructor” (16%) to teach the required languages. 

Some respondents indicate that their employers also may combine various support policies. 

For example, the employers may combine “paying full fees for language classes” and 

“calling in a language instructor” (15%) or concomitantly “subsidising fees for language 

classes”, “calling in a language instructor”, and “calling in a private translator/interpreter” 

(15%). 

 Since the employers do not generally provide opportunities for their employees to 

improve their language skills, a substantial number of employees (57%) in the business 

sector have their own ways of learning or improving their languages skills. However, 43% 

indicate they do not make any effort to improve their own language skills. The respondents 

are usually interested in learning English (72%), Spanish (8%), French (5%), Italian (5%), 

Arabic (5%), German (3%), and Pulaar (2%). This shows that demands and needs for 

English are by far the most important for people in the business sector while the needs and 

demands for languages such as Spanish, Italian, and Arabic remain small. Therefore, people 

in business should be given more opportunities to learn English which could be done, for 

example, through the strengthening of English in the education system.  

To improve their language skills, the employees use different methods. They 

indicate that the most common ways to learn languages are either to “learn [the 

language(s)] by themselves using books, audio/video cassettes, CD” (31%) or “attending 

language classes” (28%) or paying for “private tuition” (18%). They also combine various 

other methods to learn and improve their language skills. For example, the respondents 
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mention that they may “learn by themselves using books, audio/video cassettes, CD” along 

with “attending languages classes” (5%) in a language school. They combine also 

“attending language classes” along with taking “private tuition” (5%) at home. The 

respondents also combine the three methods mentioned above i.e. “learn by themselves 

using books, audio/video cassettes, CD”, “attend language classes”, and pay for “private 

tuition” (5%) while others combine “learning by themselves using books, audio/video 

Cassettes, CD.” and pay for “private tuition”(3%). The respondents also use a host of other 

methods to further their language skills and these represent 5% of the methods they use to 

learn languages.  

5.2.4. Language use in professional settings  

 There is a significant difference with regard to the frequency of language use in the 

work environment between respondents in the general population and the formal business 

sector. Indeed, in the formal business sector in Senegal, the frequency of speaking French 

in the work environment is remarkably high. The respondents speak mostly French with 

their senior colleagues (74%), their colleagues in other businesses/units/ministries (63%), 

their non-Senegalese colleagues abroad (62%), their colleagues of the same rank (61%), 

and their Senegalese colleagues abroad (60%). The frequency of speaking French, though 

dominant, drops quite sharply when the respondents speak with their junior colleagues 

(49%), colleagues of the same sex (52%), and colleagues of the opposite sex (52%). This 

indicates that in work environment in the public administration in Senegal French is quite 

strong. It is the language of prestige and power relations between colleagues. People tend to 

address their senior colleagues or, at least, people in similar and same rank in French which 

they may associate with the language of prestige and respect, while they address other 

colleagues in local languages (Wolof or mother tongues).      

Wolof is by far the second most important language used by the respondents in the 

business sector in their professional setting. Wolof is used particularly with junior 

colleagues (36%), colleagues of the same rank (35%), colleagues of the opposite sex (33%), 

and colleagues of the same sex (31%). Wolof is also spoken with colleagues in other 

business/units/ministries (29%). The respondents do not use Wolof significantly with their 

colleagues in other businesses/units/ministries (29%), with their secretaries (23%), with 

their senior colleagues (21%), with their Senegalese colleagues abroad (15%), and with 

 139



their non-Senegalese colleagues abroad (6%). The percentages are 43% for “not at all + 

rarely” with their senior colleagues, 35% with both their secretaries and their Senegalese 

colleagues in other businesses/units/ministries 32% with Senegalese colleagues abroad, and 

50% with non-Senegalese colleagues abroad.  

The mother tongues, which were dominant in the family environment and in a few 

selected social settings of the respondents in the general population, are not spoken much 

by the respondents in the business sector, especially in the professional settings. Similarly, 

English is not very popular in conversations between colleagues in the business sector. 

English is mainly used to communicate with non-Senegalese colleagues abroad (20%). It is 

also used to communicate with Senegalese colleagues abroad (8%) but those who answer 

“never + rarely” regarding the use of English with their senior colleagues, their junior 

colleagues, colleagues of the same rank, and secretaries are quite significant (57%, 51%, 

50%, and 47% respectively). Table 21 below shows the languages used by the respondents 

in the formal business sector at work.  

Wolof Never + 
Rarely 

Sometimes 
 

Most of the time 
+  Always 

No response Total 

Senior colleagues 43 15 21 21 100 
Junior colleagues 20 19 36 25 100 
Colleagues of the 
same rank 

26 18 35 21 100 

Secretaries 35 12 23 30 100 
Colleagues of the 
same sex 

22 21 31 26 100 

Colleagues of the 
opposite sex 

20 19 33 28 100 

Colleagues in other 
businesses/units… 

35 11 29 25 100 

Senegalese colleagues 
abroad 

32 11 15 42 100 

Non-Senegalese 
colleagues abroad 

50 2 6 42 100 
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Mother tongue Never + 
Rarely 

Sometimes 
 

Most of the time +  
Always 

No response Total 

Senior colleagues 59 4 4 33 100 
Junior colleagues 36 12 12 40 100 
Colleagues of the same 
rank 

50 - - 50 100 

Secretaries 50 - - 50 100 
Colleagues of the same 
sex 

46 8 4 42 100 

Colleagues of the 
opposite sex 

42 12 4 42 100 

Colleagues in other 
businesses/units… 

45 7 4 44 100 

Senegalese colleagues 
abroad 

39 - - 61 100 

Non-Senegalese 
colleagues abroad 

36 4 4 56 100 

French Never + 
Rarely 

Sometimes 
 

Most of the time +  
Always 

No Response Total 

Senior colleagues 6 7 74 13 100 
Junior colleagues 20 5 49 26 100 
Colleagues of the same 
rank 

7 8 61 24 100 

Secretaries 8 7 58 27 100 
Colleagues of the same 
sex 

11 7 52 20 100 

Colleagues of the 
opposite sex 

8 10 52 30 100 

Colleagues in other 
businesses/units… 

7 4 63 26 100 

Senegalese colleagues 
abroad 

2 3 60 35 100 

Non-Senegalese 
colleagues abroad 

2 2 62 34 100 

English Never + 
Rarely 

Sometimes 
 

Most of the time +  
Always 

No Response Total 

Senior colleagues 57 6 2 35 100 
Junior colleagues 51 3 2 44 100 
Colleagues of the same 
rank 

50 5 - 5 100 

Secretaries 47 - - 53 100 

Colleagues of the same 
sex 

45 2 - 53 100 

Colleagues in other 
businesses/units… 

40 5 3 52 100 

Senegalese colleagues 
abroad 

25 0 8 57 100 

Non-Senegalese 
colleagues abroad 

22 11 20 47 100 

Table 21. Language used by respondents in the business sector at work    
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5.2.5. Language use in social settings 

As discussed earlier, French is primarily dominant in the professional environment 

of the people in the formal business sector. However, when the respondents change milieu, 

there is an important shift in their language use too. The frequency of speaking Wolof is 

very high. Wolof is dominant at home (54%) and in most public settings such as markets 

(73%), mosques (72%), in the street (69%), “grand places” (64%), and buses (50%). 

However, Wolof is not dominant in churches (just 30% compared with 68% for French). 

Language use in the formal business sector varies considerably. For example, 

respondents speak French predominantly in public institutions such as banks (72%), post 

offices (65%), and workplaces (61%). They also speak French largely in workplaces (61%), 

in hospitals (54%), and in churches (34%). In post offices, the French language is used 

extensively (65% compared with 28% for Wolof). The use of English remains particularly 

confined to workplaces (11%). There are traces of English language use at home (3%), in 

hospitals (3%), in banks (1%), in the street (1%), and in post offices (1%).  

The mother tongues are not significantly used in public institutions. In fact, they are 

not spoken “most of the time + always” in banks, in hospitals, in post offices, and in buses. 

The frequency of using the mother tongues “never + rarely” is 41% in the street and in 

workplaces, 55% in banks, 39% in hospitals, 18% in churches, and 33% in buses. The 

mother tongues are moderately spoken in churches (37%), at home (30%), in the street 

(18%), and in markets (14%). Table 22 provides the frequency with which the respondents 

speak local languages in various social and public settings of in the formal business sector.  

Wolof Never 
+ Rarely 

Sometimes 
 

Most of the time + 
Always 

No response Total 

Home 4 9 54 23 100 
Street 8 6 69 17 100 
Market 4 6 73 17 100 
Bank 38 18 14 30 100 
Post office 31 17 24 28 100 
Hospital 19 3 37 31 100 
Bus 8 21 50 21 100 
Workplace 17 26 30 27 100 
Mosque 7 - 72 21 100 
Church 50 30 30 - 100 
“Grand place” 2 10 64 24 100 
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Mother tongue Never 
+ Rarely 

Sometimes 
 

Most of the time + 
Always 

No response Total 

Home 30 - 30 40 100 
Street 41 5 18 36 100 
Market 37 4 14 45 100 
Bank 55 - - 45 100 
Post office 50 - - 50 100 
Hospital 39 - - 61 100 
Bus 33 6 - 61 100 
Workplace 41 14 4 41 100 
Mosque 32 8 8 52 100 
Church 18 5 37 40 100 
“Grand place” 20 10 10 60 100 
French Never 

+   Rarely 
Sometimes 

 
Most of the time + 

Always 
No response Total 

Home 20 22 34 24 100 
Street 20 12 31 27 100 
Market 39 13 18 30 100 
Bank 6 3 72 19 100 
Post office 4 6 65 25 100 
Hospital  7 15 54 24 100 
Bus 15 28 34 23 100 
Workplace 4 10 61 25 100 
Mosque 47 9 4 40 100 
Church - - 68 32 100 
“Grand place” 28 26 12 34 100 
English Never 

+ Rarely 
Sometimes 

 
Most of the time + 

Always 
No 

response 
Total 

Home 43 4 3 50 100 
Street 44 6 1 49 100 
Market 49 1 - 50 100 
Bank 55 1 1 43 100 
Post office 50 - 1 49 100 
Hospital 48 - 3 49 100 
Bus 48 - - 52 100 
Workplace 32 7 11 50 100 
Mosque 46 - - 54 100 
Church 67 - - 33 100 
“Grand place” 69 3 - 28 100 

        Table 22. Languages used by respondents in the business sector in social settings 

5.2.6. Attitudes towards languages 

The data in Table 23 indicate that the respondents in the business sector have great 

admiration for European languages. The respondents indicate that French and English are 

the most important (59% and 56% respectively), the richest (55% and 46% respectively), 

the most charming (45% and 35% respectively), the most precise (51% and 33% 
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respectively), the most sophisticated (43% and 26% respectively), the most prestigious 

(46% and 35% respectively), and the most beautiful languages (44% and 42% 

respectively).  

Similarly to the findings in the general public, the respondents in the business sector 

mention that Wolof is among the easiest languages to learn 42% for “very much + much”. 

It is also more fascinating (34%) than the mother tongues (26%) and English (31%). The 

Wolof language is also rated as somewhat more prestigious (29%) than the mother tongues 

(21%). 

The data also show the attitudes of the respondents in the business sector towards 

their mother tongues in not high. In other words, they do not value very much their own 

mother tongues. The ratings are generally low, in particular for attributes such as sweet 

(21%), sophisticated (21%), precise (23%), and beautiful (21%). However, the ratings 

indicate that the mother tongues are unexpectedly the most difficult to learn, that is, the 

mother tongues are more difficult to learn than Wolof, French, and even English. The rating 

is 12% for “very + very much” ease of learning while it is 42% for Wolof, 30% for English, 

and 26% for French. Table 23 below shows the responses provided by the respondents in 

the business sector regarding their attitudes towards languages.  

     Wolof Not at all 
+ A little 

Very + Very 
much 

No opinion + No 
response 

Total 

Importance 19 50 31 100 
Richness 21 43 36 100 
Fascination 19 34 47 100 
Charm 32 26 42 100 
Precise 33 24 53 100 
Sweet 24 27 49 100 
Sophisticated 29 20 51 100 
Ease of learning 25 42 33 100 
Prestige 38 29 43 100 
Beauty 23 33 44 100 
Mother tongue Not at all 

+ A little 
Very + Very 

much 
No opinion + No 

response 
Total 

Importance 3 35 62 100 
Richness 7 30 63 100 
Fascination 6 26 68 100 
Charm 3 24 73 100 
Precise 6 23 71 100 
Sweet 9 21 70 100 
Sophisticated 6 21 73 100 
Ease of learning 19 12 69 100 
Prestige 6 21 73 100 
Beauty 9 21 70 100 
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French Not at all 

+ A little 
Very + Very 

much 
No opinion + No 

response 
Total 

Importance 7 59 34 100 
Richness 19 55 26 100 
Fascination 14 42 44 100 
Charm 14 45 41 100 
Precise 7 51 42 100 
Sweet 19 36 45 100 
Sophisticated 17 43 40 100 
Ease of learning 38 26 36 100 
Prestige 10 46 44 100 
Beauty 14 44 42 100 
English Not at all 

+ A little 
Very + Very 

much 
No opinion + No 

response 
Total 

Importance 4 56 40 100 
Richness 6 46 48 100 
Fascination 18 31 51 100 
Charm 19 35 46 100 
Precise 15 33 52 100 
Sweet 15 27 58 100 
Sophisticated 19 26 55 100 
Ease of learning 30 30 40 100 
Prestige 16 35 49 100 
Beauty 13 42 45 100 

       Table 23. Attitudes of respondents in the business sector towards languages 

5.2.7. Importance, place and future of local languages in the education system 

According to Table 24 below, 62% of the respondents in the business sector 

indicate that the current place of local languages in the education system is fairly important. 

Around 50% mentioned that the current importance of local languages in the education 

system is “much” while 12% mention it is “a great deal”. However, a substantial number of 

respondents indicate that the current importance of local languages is not very much; in 

particular, 26% mention that the current importance of local languages in the education 

system is “a little” while 12% state it is “none”. A large majority (75%) indicates that local 

languages should be given more importance in the education system and also almost the 

same percentage (76%) indicates that local languages should be introduced in the education 

system. However, the percentages of respondents who disagree that the local languages 

should be given more importance (21%) and those who think that they should be 

introduced in the education system (22%) are substantial. Table 24 shows the place, role, 

and future of local languages of Senegal according to the respondents in the business 

sector. 
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Q1. What is currently the 
importance of local languages 
in the education system? 

Q2. Should local languages 
be given more importance 
in the education system? 

Q3. Should local languages 
be introduced in the 
education system? 

 None 12 % Yes 75 % Yes 76 % 
A little 26 % No 21 % No 22 % 
Much 50 % Yes/No 1 % Yes/No 1 % 
A great deal 12 % No response 3 % No response 1 % 
Total 100% Total 100% Total 100% 

Table 24. Importance, place, and future of local languages according to the business people 

5.2.8. Level of introduction of local languages into the education system 

The respondents in the formal business sector prefer the introduction of local 

languages into the education system at the nursery and primary levels. Indeed, according to 

Table 25, 25% indicate they prefer the nursery level while the same percentage indicates 

they prefer the primary level for the introduction of local languages into the education 

system. Furthermore, the table indicates that support for the introduction of local languages 

simultaneously at both levels (nursery and primary levels) is only 12%. Preference for the 

introduction of local languages at other levels seems quite low; in particular it is quite weak 

for secondary (8%) and university (5%) levels. Support for the introduction of local 

languages when all the four levels of the education system are combined together is also 

quite modest, only 10%. There was no ambiguity on the question regarding the level of 

introduction of local languages into the education system, i.e., to start teaching the language 

(s) at that level and not teach it anywhere else. However, some respondents interpreted 

“introduction” to mean to start teaching in one level and continue on through the levels. 

This misinterpretation may have been deliberate in order to stress the importance of their 

language throughout the education system. The table below shows the level of support for 

the introduction of local languages by the respondents in the formal business sector.  

Levels Percentages Levels Percentages Levels Percentages 
Nursery (1) 25% (1), (2) 12% (1), (2), (4) 2% 
Primary (2) 25% (2), (3) 2% (2), (3), (4) 2% 
Secondary (3) 8% (3), (4) 3% (1), (2), (3), (4) 10% 
University (4) 5% (1), (2), (3) 2% No response 4% 
Total 63% Total 19% Total 18% 

   Table 25. Level of introduction of local languages into the education system according to the business   people 
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5.2.9. Importance, place and future of French in the education system  

 Similar to the respondents in the general population, the overwhelming number of 

respondents in the formal business sector thinks that French is currently very important in 

the education system. Indeed, 62% mention that the current importance of French is 

“much” while 33% mention it is “a great deal”, that is a total of 95%. When asked whether 

French should be given more importance in the education system, a large number of 

respondents (63%) indicate that French should be given more importance. However, a 

sizeable number of respondents (29%) maintain the view that French should not be given 

more importance in the education system. In addition, 76% of the respondents think that 

French does not have negative influences in Senegal and around 84% think it should not be 

abolished in the education system. The percentage of respondents who mention that French 

has negative influences in Senegal is small (19%) while the proportion of those who think 

that it should be abolished in the education system is negligible (8%). Table 26 below 

shows the place, importance and future of French in Senegal according to the respondents 

in the formal sector.  

FQ1. What is currently 
the importance of 
French in the education 
system? 

FQ2. Should French 
be given more 
importance in the 
education system? 

FQ3. Does French 
have a negative 
influence in Senegal? 

FQ4. Should French 
be abolished in the 
education system in 
Senegal? 

A little 1% Yes 63% Yes 19% Yes 8% 
Much 62% No 29% No 76% No 84% 
A great deal 33% Yes/No 1% Yes/No 1% Yes/No - 
No response 4% No response 7% No response 4% No response 8% 
Total 100 % Total 100 % Total 100 % Total 100 % 

Table 26. Importance, place, and future of French in Senegal according to respondents in the           
business sector 

5.2.10. Importance, place and future of English in the education system 

According to Table 27, the respondents in the business sector are far from satisfied 

with the importance given to English in the education system. Indeed, only 38% indicate 

that the current importance of English is “much” while only 7% indicate “a great deal” i.e. 

only a total of 45% seem happy about the current importance of English in the education 

system. However, a large number of respondents (86%) are not satisfied with the 

importance of English in the education system in Senegal. A total of 47% indicate that the 

importance of English in the education system is “a little” while 4% indicate “none”. As a 

result of this lack of importance of English in the current education system, a large number 
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of respondents (86%) mention that English should be given more importance in the 

education system. A comparable number indicates that English does not have negative 

influences in Senegal. The dissatisfaction with the importance afforded to English in the 

education system coupled with the wish to see the language given more importance in 

education certainly explain why as many as 91% of the respondents strongly reject the idea 

that English should be abolished in the education system. Table 27 shows the importance, 

place, and future of English in Senegal according to the respondents in the business sector.  

EQ1. What is 
currently the 
importance of English 
in the education 
system? 

EQ2. Should English be 
given more importance 
in the education 
system? 

EQ3. Does English 
have negative 
influence in Senegal? 

EQ4. Should English 
be abolished in 
Senegal? 

None 4% Yes 86% Yes 10% Yes 5% 
A little 47% No 11% No 86% No 91% 
Much 38% No response 3% No response 4% No response 4% 
A great deal 7%   
No response 4% 

  
 

  
 

Total 100% Total 100% Total 100% Total 100% 

Table 27. Importance, place, and future of English in Senegal according to respondents in the business 
sector 

5.2.11. Language of instruction in Senegal according to the business sector 

According to Table 28 below, the respondents in the formal business sector think 

that French should be the language of instruction in Senegal. The largest number (38%) 

indicates that French should be the language of instruction. This rating for French is more 

important than the total combination of local languages. Wolof is the second most 

important choice for the language of instruction for children but it comes far behind French. 

The respondents in the formal business sector do not think that the child’s mother tongue is 

a good option for the language of instruction in Senegal because only 10% support it. Even 

the combination of both Wolof and the child’s mother tongue is not overly attractive to 

them because only 5% agree on this combination. Table 28 gives the answers regarding the 

language of instruction for children in Senegal according to the respondents in the business 

sector.  
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Languages and percentages 

Wolof Child’s mother tongue Wolof / Child’s 
mother tongue 

Total local 
languages 

19% 10% 5% 34% 
Languages and percentages 

French English French / 
English 

French / 
Wolof 

French / Child’s 
mother tongue 

English / 
Wolof 

Others 
(languages and 
combinations) 

38% 7% 2% 4% 1% 1% 8% 

Table 28. Language of instruction in Senegal according to respondents in the business sector 

5.2.12. Attitudes towards speech communities 

Overall, the respondents in the formal business sector do not use English a lot in the 

family circle and in other social and public settings. They also don’t use it much in their 

professional milieu. However, unexpectedly, their attitudes towards the English speaking 

community is the highest and the most positive if compared with their attitudes towards their 

own mother tongues speech community as well as to the Wolof and French speech 

communities. Indeed, according to the respondents, the English speech community is the 

most hardworking (67%), the most creative (64%), and the most reliable (53%).  

Attitudes towards the French speech community are positive for sincerity (50%) but 

they drop considerably for attributes such as friendliness (44%), generosity (40%), and 

helpfulness (40%). The attitudes towards the French speech community are also high for 

attributes such as creative (58%) and hardworking (52%). The ratings are moderate for 

attributes such as honesty (40%), reliable (36%), and friendly (32%) but negative for 

attributes such as mean (33%) against generous (22%), and unhelpful (29%) and helpful 

(23%). The French speech community is also considered as the least friendly (32%). 

The Wolof speech community is rated as the friendliest (47%), the second most 

hardworking (39%), and the second most helpful (39%). The ratings are moderate for 

attributes such as creative (42%) and generous (39%). However, the ratings drop 

dramatically for attributes such as dishonesty (18%), insincerity (22%), and laziness (27%). 

Table 29 shows the attitudes of the business people towards speech communities.  
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Attributes Languages Negative Neutral Positive No response Total 
Wolof 13 30 25 32 100 
French 21 15 36 28 100 

Unreliable 
 to 
 Reliable English 11 9 53 27 100 
Attributes Languages Negative Neutral Positive No response Total 

Wolof 8 12 42 38 100 
French 9 6 58 27 100 

uncreative 
 to 
 Creative English 4 4 64 28 100 
Attributes Languages Negative Neutral Positive No response Total 

Wolof 27 16 27 30 100 
French 7 13 52 28 100 

Lazy 
 to 
Hardworking English 5 2 67 26 100 
Attributes Languages Negative Neutral Positive No response Total 

Wolof 9 18 39 34 100 
French 33 13 22 32 100 

Mean 
 to 
Generous English 15 14 40 31 100 
Attributes Languages Negative Neutral Positive No response Total 

Wolof 12 11 39 38 100 
French 29 16 23 32 100 

Unhelpful 
 to 
 Helpful English 18 12 40 30 100 
Attributes Languages Negative Neutral Positive No response Total 

Wolof 28 15 22 35 100 
French 15 11 48 26 100 

Insincere 
 to 
Sincere English 11 12 50 27 100 
Attributes Languages Negative Neutral Positive No response Total 

Wolof 23 21 18 38 100 
French 24 9 40 27 100 

Dishonest 
 to 
 Honest English 14 8 59 28 100 
Attributes Languages Negative Neutral Positive No response Total 

Wolof 11 9 47 33 100 
French 29 12 32 27 100 

Unfriendly 
 to 
 Friendly English 18 11 44 27 100 

 Table 29. Attitudes of respondents in the business sector towards speech communities 

5.2.13. Intensity of desire to learn languages 

 The intensity of the desire of the respondents in the business sector to learn 

languages is not consistent across the four languages. The desire to learn the mother 

tongues is quite constant and substantial. The data show that 47% of the respondents 

always think about learning their mother tongues, 38% acknowledge they make a lot of 

effort to learn to write and read their own mother tongues. Furthermore, a significant 

number of respondents, i.e. 54%, agree that they would definitely attend classes to learn to 

read and write their mother tongues if such classes were offered. The percentage of the 
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respondents who feel sorry for people who can’t read or write in their mother tongues is 

also quite high (43%).  

However, the data about the intensity of the desire to learn to read and write Wolof 

show an entirely different scenario. Though steady, the results are quite low. Only 15% of 

the respondents say they “strongly agree + agree” that they always think of learning Wolof 

while only 11% indicate that they make a lot of effort to learn to read and write Wolof. In 

addition, a small number (only 10%) feel sorry for people who can neither read nor write 

Wolof. The percentage of respondents who would attend classes to learn to read and write 

Wolof if they were offered is quite modest (25%) compared with responses obtained on 

similar questions regarding the mother tongues (54%), French (50%), and English (34%).  

Similarly to the intensity of their desire to learn their own mother tongues, the 

intensity of the desire of the respondents in the formal business sector to learn French and 

English is remarkably high. A large number of respondents indicate that they always think 

about learning French (50%) and English (41%). The percentage of respondents who make 

a lot of efforts to learn to read and write French is as high as 33%. However, it goes up to 

60% for the respondents who make efforts to learn to read and write English. In addition, a 

large number of respondents indicate that they would definitely attend classes to learn to 

read and write French (50%) and English (34%) if they were offered. The data show that 

33% and 49% of the respondents indicate that they feel sorry for those who can’t read or 

write French and English respectively. Table 30 below outlines the intensity of the desire 

of the respondents in the formal business sector to learn languages. 

I always think of learning to read and write the following languages 

Languages Strongly disagree + 
Disagree 

Strongly 
Agree +Agree 

No response Total 

Mother tongue 34 47 9 100 
Wolof 55 15 30 100 
French  40 50 10 100 
English 43 41 16 100 

I make a lot of efforts to learn to read and write the following languages 
Languages Strongly disagree + 

Disagree 
Strongly 

Agree +Agree 
No response Total 

Mother tongue 49 38 13 100 
Wolof 57 11 32 100 
French  56 33 11 100 
English 24 60 16 100 
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If classes to learn to read and write the following were offered I would definitely attend 
Languages Strongly disagree + 

Disagree 
Strongly 

Agree +Agree 
No response Total 

Mother tongue 34 54 12 100 
Wolof 39 25 36 100 
French  40 50 10 100 
English 54 34 12 100 

I feel sorry for those who can’t read or write in the followings languages 
Languages Strongly disagree + 

Disagree 
Strongly 

Agree +Agree 
No response Total 

Mother tongue 49 43 8 100 
Wolof 62 10 28 100 
French  49 33 18 100 
English 35 49 16 100 

Table 30. Intensity of desire of respondents in the formal business sector to learn languages 

 

 The analysis of the results obtained from the responses of the sample in the formal 

business sector is based on 74 businesses located in five regions in Senegal. The 

respondents are generally well qualified and show a wide range of professional and 

education backgrounds. They also travel to a wide range of countries in connection with 

their job. The data show that they face a range of productive and receptive language 

problems especially in English, which is the language they most frequently comment that 

they find difficult for communicating with their various interlocutors. The data also show 

that, according to the respondents in the business sector in Senegal, English is the most 

important language besides French. As a result, both employers and employees work 

towards improving their language skills. The data show that the support of employers has 

not met the expectations of the employees. Probably, this explains largely why employees 

use their own ways of developing their own language skills according to their own needs. 

 Regarding language use and language attitudes, the analysis shows also interesting 

results. For example, regarding language use with interlocutors, French is remarkably 

dominant with people in workplaces while Wolof is the second most important language. 

The mother tongues are primarily spoken with family members and the immediate 

environment. Regarding language use in social settings, Wolof is dominant at home and in 

most public settings such as markets and mosques, just to name a few. However, French 

remains strong in public institutions such as banks, workplaces, hospitals, and churches. 

The respondents in the formal business sector speak very little English in most of the 

settings examined in the research.  
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The language choices and stereotypes data show that attitudes towards European 

languages are very positive while the data on the attitudes towards local languages show 

lower esteem.  

The respondents believe that local languages are currently reasonably important in 

the education system. The majority are, nevertheless, in favour of giving more importance 

to these languages. They indicate also that the local languages should be introduced in the 

education system, however, there are substantial numbers of respondents who disagree and 

believe that local languages should not be given more importance and should not be 

introduced in the education system either. As for French, though the respondents mention 

that it is quite important in the education system, a large number of respondents think that it 

should not be given more importance but it should not be abolished in the education system 

in Senegal. However, there are a good number of respondents who think that French has 

negative influences in the country.  

According to the respondents, the current place of English in the education system 

is quite moderate. As a result, there is large support for more importance being given to 

English in the education system. There is also strong opposition to the abolition of English 

in the education system in Senegal. Furthermore, the largest number of respondents state 

that English has no negative influences in the country.  

Overall, the respondents indicate that they prefer the local languages to be used as 

languages of instruction. The mother tongues remain the preferred language of instruction 

for the respondents in the formal business sector. However, if one looks at the responses 

individually, the data indicate that the respondents far prefer French as the language of 

instruction.  

The data indicate that though English is not an important part of the linguistic 

repertoire of the respondents, their attitudes towards the English speech community is 

positive and high. Overall, the attitude towards the French speech community is quite 

positive and high but it drops remarkably for attributes such as generous, helpful, and 

friendly. Similarly, the attitude towards Wolof is positive for some attributes but negative 

for attributes such as dishonest, lazy, and insincere. 

In total, the intensity of the desire of respondents in the formal business sector to 

learn European languages is remarkably high but it is quite moderate for the mother 

tongues and particularly low for Wolof.  
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In a global business environment immensely dominated by English, it is important 

for decision-makers and employers (mainly through their unions and organisations) to 

support employees in acquiring the language skills they need in order to be able to carry out 

successfully their responsibilities at home and abroad. The support may be carried out in 

various ways such as full or partial financial support for employees who are interested in 

learning languages, providing incentives such as language trips, and allocating flexible 

work time and work load to allow employees to attend language classes. It would be, for 

example, interesting to encourage conversation and language study groups and meetings 

between people from different businesses to meet and socialize in English or in the 

language of their trade. In addition to promoting English, it is important to support and 

promote literacy and numeracy skills in local languages for people in the business sector. 

They showed their interest in learning the mother tongues, especially those with modest 

knowledge and skills in French. These activities may be alternatives to literacy and 

numeracy in French which are quite low, especially among people in the informal business 

sector in Senegal. The following section analyses the results obtained from respondents in 

the public administration sample. 

5.3. Public administration results 

5.3.1. Overview 
The third section of this chapter deals with the results obtained from respondents in 

public administration in Senegal. The respondents are senior civil servants who, because of 

their senior position in the Senegalese administration, were able to provide information 

about language issues and language use, language preferences, and language attitudes (see 

Chapter 2). A total of 35 questionnaires were distributed to senior civil servants in 7 major 

ministries. In each ministry, five respondents were targeted. However, only 21 

questionnaires from 5 ministries were returned answered which gave a return rate of about 

60%. A total of 10 questionnaires from two ministries were filled in and posted from 

Senegal but unfortunately they did not reach Brisbane. 

5.3.2. General and linguistic characteristics of the respondents in public administration 

The age of the respondents ranges from 26 to above 46 and is made up of the 

following: 10% between 26 and 35; around 35% between 36 and 45; 50% above 46 while 

5% of the respondents did not mention their age. 
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The respondents who completed the questionnaires in the public administration 

sample came from five major ministries, namely 24% from Primature (Prime Minister 

Office), 24% from the Ministry of Education, 24% from the Ministry for the Promotion of 

Local Languages, 19% from the Ministry of Finance, and 9% from the Présidence de la 

République (Senegalese President’s Office). 

The largest number (43%) of the respondents speak Wolof as their mother tongue, 

20% speak Serrere, 14% Pulaar, 9% Diola, 7% French, and 7% Mandingo. A total number 

of 86% of the respondents are male while 14% are female. Table 31 provides a summary of 

the general and linguistic characteristics of the respondents in the public administration. 

Age Sex 

26-35 36-45 + 45 No 
response 

Total Male Female Total 

10% 35% 50% 5% 100% 86% 14% 100% 

Ministries of origin Mother tongues 

Primature 24% Wolof 43% 

Ministry for Education 24% Serrere 20% 

Pulaar 14% Ministry for the Promotion of Local 
Languages38

24% 
Diola 9% 

Ministry of Finances 19% Mandingo 7% 

Présidence de la République 9% French 7% 

Total 100% Total 100% 

Table 31. General and linguistic characteristics of respondents in public administration 

5.3.3. General background 

5.3.3.1. Education and professional backgrounds  

Due to their high level of responsibility, the respondents in the public administration 

are highly qualified people. 25% possess a postdoctoral degree, around 39% possess 

doctoral degrees, 30% possess university degrees (MA and/or BA degrees) but 6% possess 

only secondary education only. As for their education background, half the respondents 

graduated in education. There are also respondents with qualifications in other areas, 

namely finance (10%), economics (10%), administration (10%), diplomacy (5%), English 

(5%), management (5%) and others (5%). 
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5.3.3.2. Language qualification  

This section analyses the language qualifications of the respondents in the public 

sector in order to find out whether they are linguistically prepared to deal with the language 

needs in their work, especially when they are on a mission abroad. It also seeks information 

on the respondents’ linguistic qualifications, the countries they visit for professional 

reasons, the language problems they face during these trips abroad, the types of language 

developmental supports offered to them by their employers, and the personal language 

development strategies that the employees have themselves adopted. 

The vast majority of the respondents (71%) indicate that they do not possess 

language qualifications that are relevant to their work while only 29% indicate that they do 

possess language qualifications necessary for their work.  

The respondents who possess language qualifications (29%) indicated that they hold 

Bachelors degrees (34%), Masters degrees (33%), LCCI degrees (22%), and Certificate of 

Proficiency in English (11%).  

 The data indicate that 44% of the respondents in the public administration earned 

their language qualifications from the Université Cheikh Anta Diop while 14% mention 

other institutions such as the University of Orleans (14%), the United Nations languages 

centre (14%), Lancaster University (14%), and the University of Leeds (14%). In general, 

the length of the language training varies from 1½ to 5 years. The shortest language 

training courses account for about 11% while the longest ones account for 34%. The 

courses that lasted four years account for about 22%, the same percentage attended 3 year 

long language training and 11% attended a two-year training course.  

5.3.3.3. Professional background 

The respondents from public administration hold very important positions in 

Senegal. Around 21% of the respondents were direct and personal advisers to the Prime 

Minister of Senegal, 20% were directors of department in their ministries, 11% were 

ministers themselves, and 9% were conseillers pédagogiques or pedagogic advisers in a 

ministry. Among the respondents in the public administration sample, there are also 

programme and policy coordinators (13%), directors of projects (9%), programme and 

policy supervisors (8%), a directeur de cabinet (5%) in a ministry, a head of the 

communication department (4%) in a ministry, and a data base manager (4%). 
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The respondents in public administration travel abroad quite a lot in relation to their 

work. Indeed, around 81% travel abroad. In Europe, they travel mostly to France (18%), 

England (8%), Germany (9%), Turkey (2%), and Switzerland (2%). In Africa, the 

respondents in the public administration travel generally to Mali (8%), Gambia (8%), Benin 

(6%), and Cameroon (6%). They also visit other countries in Africa such as Tanzania (2%), 

Ethiopia (2%), and Burkina Faso (2%). In the Americas, the respondents travel mainly to 

the USA (16%) and Canada (8%). In the rest of the world, they visit the United Arab 

Emirates (6%) and Iran (2%). Most of these business trips abroad are needs based (75%) 

but there are annual and semestral business trips abroad corresponding to 21% and 4% of 

the total visits respectively.  

The duration of trips abroad varies a lot. The largest proportion of trips abroad 

(54%) last between 1 and 4 weeks while the second largest proportion of trips (31%) are 

less than a week, 10% of the trips are between 3 and 6 months long and the shortest 

duration is between 1 and 2 months (5%). During these trips abroad, the respondents speak 

mostly French (48%), English (38%), German (7%), and Arabic (7%). 

5.3.3.4. Language experience abroad 

 Around 24% of the respondents indicated that they face communication problems 

when they travel abroad. English and, to a certain extent, Italian, are the main languages 

that cause problems to the respondents when they travel abroad. Indeed, these language 

problems occur mainly when they travel to the USA (25%), Italy (25%), Canada (25%), 

and South Africa (25%). 

The nature of the language problems is quite diverse and ranges from accomplishing 

a simple task to performing a host of more complex tasks. For example, the respondents 

reveal that the most common language problems are “understanding their foreign 

colleagues” (40%), “understanding the accent of their foreign colleagues” (10%), and 

“giving directions” (10%). The respondents mentioned also that they face problems both 

“understanding the accent of their colleagues” and “filling out business forms” (40%).  

5.3.3.5. Language of trade and language services 

 The data indicate that the respondents use translation and interpretation services 

more in Senegal than abroad. Certainly, around 81% of the respondents indicate that they 
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do not use the services of a translator /interpreter when they travel abroad while only 19% 

use translation/interpretation services in Senegal. They use these services mainly on a 

“needs basis” (33%) or they use the “services of bilingual employees’ (33%). They may 

combine both “needs basis” and “services of bilingual employees” in their work (34%). 

When asked whether a good command of the languages used in their work (beside 

French) is essential for recruitment to their positions, 60% state “yes” while 40% said “no”. 

According to the respondents, beside French, the most essential languages for their jobs are 

English (58%), Spanish (42%), Wolof (17%), Serrere (17%), and Soninke (16%). Even 

though these languages are important for recruitment to their current position, 72% indicate 

that proficiency in these languages is not essential to carry out their work adequately. 

To answer the questions regarding the importance of these languages in their jobs, 

the respondents provided a set of reasons. They state these languages are important mainly 

because they “are official languages [English] [sic]” of Senegal (48%). They mention also 

other reasons such as that these languages are used to “communicate with business partners, 

customers, colleagues… [French and English]” (14%), they are “required in business 

negotiations” (10%), they offer “job and professional opportunities” (4%), and they 

increase “academic opportunities” (2%). The respondents also add other reasons such as 

that these languages are “important/useful” (1%) and they are used in “diplomacy/ 

international relations” (1%). 

5.3.3.6. Language development 

In Senegal, the government (the employer of the respondents in the public 

administration population-category) contributes little to the linguistic development of the 

employees. Indeed, only 27% of the respondents state that their employers help them meet 

their language needs and requirements while 68% of the respondents do not receive 

support. The remaining respondents (5%) withheld their answers. The employers help 

improve skills in languages such as English (59%), Italian (5%), and Spanish (5%). The 

remaining 31% withheld their answers regarding the language support they receive from 

their employer i.e. the Senegalese government. Most of the time, the government supports 

its employees financially by “paying full fees for language classes” or “subsidising 

language classes” (33%) i.e. the employer pays a  specific percentage of the English 

language fees. The government may support their employees by “paying fees for language 

classes” (14%) or by “subsidising the language classes” (14%). The respondents indicated 
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that the government (their employer) supports them also by “hiring a language instructor” 

(10%) or “calling in a private translator/interpreter” (10%). The remaining 19% did not 

answer the questions.  

As pointed out earlier, only a small number of respondents receive help from the 

government to improve their language skills. However, among this small number of 

respondents, there are a substantial number of employees (43%) in the public 

administration who make their own efforts to learn or improve their languages skills by 

themselves while the remaining 57% indicate that they do not make similar efforts. 

The respondents mentioned the languages they are interested in learning. English, 

with 65%, topped the list of the languages they want to learn, followed by German (21%), 

Spanish (7%), and Italian (7%). To learn or improve their proficiency in these languages, 

most of the respondents “attend languages classes” (45%) in a language school or institute 

or “learn [the language] by themselves using books, audio/video cassettes, CD” (20%). The 

respondents combine both “learning by themselves using books, audio/video cassettes, CD” 

and “attending language classes” (15%). The respondents mentioned other ways to expand 

their language skills. These include combining “listening to radio programs” and “watching 

television” (10%). In addition, they combine “private tuition” and “attending languages 

classes” (5%) and also combine “learning [the language] by themselves using books, 

audio/video cassettes, CD” together with “attending languages classes” (5%).  

5.3.4. Language use in professional settings 

Table 32 shows that French is the dominant language spoken by respondents in 

public administration in their work environment. In particular, French is almost the only 

language that the respondents speak when they communicate with their colleagues in other 

businesses/units/ministries… (94%). French is also the dominant language used with senior 

colleagues (89%), junior colleagues (89%), and colleagues of the same sex (89%). The 

respondents speak French to communicate with their Senegalese colleagues living abroad 

(88%), their secretaries (84%), their colleagues of the opposite sex (84%), their colleagues 

of the same rank (78%), and also with their non-Senegalese colleagues living abroad 

(62%).  

The respondents in public administration do not make significant use of their local 

languages in the workplace. For example, they speak their mother tongues to communicate 

only with their junior colleagues (33%), and their colleagues of the same rank (33%) but 

 159



they hardly speak their mother tongues with their senior colleagues (only 14%). Wolof is 

more popular than the mother tongues in the public administration. It is used quite 

importantly with junior colleagues (33%), colleagues of the same rank (33%), and 

colleagues of the same sex (33%). Wolof is also used, though a little less, with colleagues 

of the opposite sex (28%) and with colleagues in other businesses/units/ministries…(23%). 

The respondents in public administration also use Wolof a little to communicate with their 

Senegalese colleagues living abroad (22%). 

Table 32 shows that respondents in public administration do not include English in 

their conversation when they speak to each other. They speak it only to communicate with 

their non-Senegalese colleagues staying abroad (28%) or their Senegalese counter parts 

abroad (12%). Table 32 shows the languages used by respondents in the public 

administration in the professional settings.   

Wolof Never  + 
Rarely 

Sometimes 
 

Most of the time 
+ Always 

No response Total 

Senior colleagues 50 33 6 11 100 
Junior colleagues 17 39 33 11  
Colleagues of the same rank 22 33 28 17 100 
Secretaries 28 33 22 17 100 
Colleagues of the same sex 22 33 33 22 100 
Colleagues of the opposite sex 22 39 28 11 100 
Colleagues in other   
businesses/units/ministries… 

47 18 23 12 100 

Senegalese colleagues abroad 50 11 22 17 100 
Non-Senegalese colleagues 
abroad 

78 - - 22 100 

Mother tongue Never  + 
Rarely 

Sometimes 
 

Most of the time 
+ Always 

No response Total 

Senior colleagues 43 14 14 29 100 
Junior colleagues 33 17 33 17 100 
Colleagues of the same rank 33 17 33 17 100 
Secretaries 33 17 17 33 100 
Colleagues of the same sex 66 17 - 17 100 
Colleagues of the opposite sex 44 11 19 15 100 
Colleagues in other   
businesses/units/ministries… 

66 17 17 - 100 

Senegalese colleagues abroad 83 17 - - 100 
Non-Senegalese colleagues 
abroad 

- - - - -100 

French Never  + 
Rarely 

Sometimes 
 

Most of the time 
+ Always 

No response Total 

Senior colleagues - 5 89 6 100 
Junior colleagues - 6 89 5 100 
Colleagues of the same rank - 11 78 11 100 
Secretaries - 6 84 10 100 
Colleagues of the same sex - 6 89 5 100 
Colleagues of the opposite sex - 11 84 5 100 
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Colleagues in other   
businesses/units/ministries… 

- - 94 6 100 

Senegalese colleagues abroad - 6 88 6 100 
Non-Senegalese colleagues 
abroad 

- 4 62 14 100 

English Never  + 
Rarely 

Sometimes 
 

Most of the time 
+ Always 

No response Total 

Senior colleagues 55 - - 45 100 
Junior colleagues 61 - - 39 100 
Colleagues of the same rank 45 11 - 44 100 
Secretaries 56 - - 44 100 
Colleagues of the same sex 50 11 - 39 100 
Colleagues of the opposite sex 45 11 - 44 100 
Colleagues in other   
businesses/units/ ministries… 

50 6 - 44 100 

Senegalese colleagues abroad 39 11 12 38 100 
Non-Senegalese colleagues 
abroad 

22 22 28 28 100 

 Table 32. Language use in professional settings by respondents in public administration  

5.3.5. Language use in social settings 

The respondents from public administration speak predominantly French in their 

professional settings. However, outside workplaces, they speak the local languages in their 

linguistic repertoire more frequently. In particular, at home the respondents speak mainly 

their mother tongues (67%) and Wolof (45%). About 50% also speak French at home. This 

pattern of language use is not constant in the various different social and public settings that 

were tested. The respondents in public and professional settings use French quite 

commonly; in particular, French is dominant in workplaces (90%), in post offices (85%) 

and in hospitals (80%). The respondents use French quite frequently in buses (40%), in the 

street (25%), and even in “grand places” (20%). The respondents speak only Wolof in 

markets (100%) and predominantly in the street (95%), in “grand places” (93%), in 

mosques (88%) in contrast to 6% and 0% for French and English and in buses (60%). 

Similarly to the pattern of language use by the respondents in the general public and 

business sectors, the respondents in public administration do not speak Wolof and their 

mother tongues much in churches. For example, in churches, Wolof is spoken 50% only 

“sometimes” and also the mother tongues are spoken only 50% “sometimes” in churches. 

The respondents in the public administration speak French mainly in churches. 

Respondents in the public administration generally speak their mother tongues at 

home (67%) but the mother tongues are not pervasive in the street (only 20%) and in 
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“grand places” (17%). Table 33 summarises the languages used by respondents in the 

public administration in a range of social and institutional settings. 

Wolof Never + 
Rarely 

Sometimes 
 

Most of the time + 
Always 

No response Total 

Home 15 30 45 10 100 
Street - 5 95 - 100 
Market - - 100 - 100 
Bank 50 30 15 5 100 
Post office 45 25 25 5 100 
Hospital 30 30 40 - 100 
Bus 5 35 60 - 100 
Workplace 15 42 32 11 100 
Mosque - - 88 12 100 
Church - 50 - 50 100 
“Grand place” - 7 93 - 100 
Mother tongue Never + 

Rarely 
Sometimes 

 
Most of the time + 

Always 
No response Total 

Home 11 11 67 11 100 
Street 30 10 20 40 100 
Market 33 22 11 34 100 
Bank 50 37 - 13 100 
Post office 63 25 - 12 100 
Hospital 50 30 - 20 100 
Bus 63 25 - 12 100 
Workplace 14 43 14 9 100 
Mosque 50 - 17 33 100 
Church - 50 - 50 100 
“Grand place” 33 17 17 33 100 
French Never + 

Rarely 
Sometimes 

 
Most of the time + 

Always 
No response Total 

Home 25 15 50 10 100 
Street 20 40 25 15 100 
Market 52 32 - 16 100 
Bank 10 45 40 5 100 
Post office - 10 85 5 100 
Hospital  5 5 80 10 100 
Bus 15 35 40 10 100 
Workplace - 5 90 5 100 
Mosque 74 - 6 19 100 
Church - - 50 50 100 
“Grand place” 53 7 20 20 100 
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English Never + 
Rarely 

Sometimes 
 

Most of the time + 
Always 

No response Total 

Home 74 5 - 21 100 
Street 68 5 3 24 100 
Market 77 6 - 17 100 
Bank 74 10 - 16 100 
Post office 78 5 - 17 100 
Hospital 79 5 - 16 100 
Bus 74 10 - 16 100 
Workplace 56 11 11 22 100 
Mosque 74 - - 26 100 
Church 50 - - 50 100 
“Grand place” 55 - 9 36 100 

      Table 33. Language use in social settings by respondents in public administration 

5.3.6. Attitudes towards languages 
Overall, respondents in public administration have quite a positive outlook towards 

Wolof, their mother tongues, French, and English. Regarding the attributes of languages, they 

state that all the four languages are important (75%), (55%), (80%), and (58%) respectively. In 

particular, the ratings for French and Wolof are generally the highest. Indeed, French is rated as 

the richest (75%), the sweetest (40%), the most prestigious (65%), and the most beautiful 

(68%) language. However, French is rated amongst the least precise languages (45%). As for 

the Wolof language, it is the second richest language (65%). French is the second most 

charming (50%) and the second most beautiful (58%). However, it is the easiest to learn at 55% 

for “very + very much” and also it is the sweetest language (50%). 

In general, the attitudes towards the mother tongues are quite moderate. The mother 

tongues are the third richest languages (50%), the least fascinating (45%), the least charming 

(36%), and the least beautiful (36%). Furthermore, the ratings regarding the attitudes towards 

the mother tongues and Wolof drop dramatically for some attributes. Especially, the mother 

tongues are considered among the most difficult to learn (only 25% for “very + very much” 

ease of learning) and the least sophisticated (8%). However, the mother tongues are rated as 

important (55%), rich (54%), and fascinating (45%) languages. Moreover, respondents state 

that their mother tongues are not sweet at all (but only 18% mentioned “a little”) and they are 

not very prestigious (30%) as well. Nevertheless, the mother tongues are considered to be the 

most precise languages (66%). The attitudes of the respondents towards English are generally 

quite positive. English is considered to be the most fascinating language (58%), the second 

most sophisticated (20% - even though the score is low), the second most prestigious (58%), 

and the third most beautiful language (42%) but it is not very sophisticated (20%). Table 34 

shows the attitudes of respondents in the public administration towards languages. 
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Wolof Not at all 
+ A little 

Very + Very 
Much 

No response Total 

Importance 10 75 20 100 
Richness 10 65 35 100 
Fascination 15 50 35 100 
Charm 10 50 40 100 
Precise 10 55 35 100 
Sweet 20 50 30 100 
Sophisticated 35 10 55 100 
Ease of learning 20 55 25 100 
Prestige 26 37 37 100 
Beauty 5 58 37 100 
Mother tongue Not at all 

+ A little 
Very + Very 

Much 
No response Total 

Importance 9 55 36 100 
Richness - 54 46 100 
Fascination 9 45 46 100 
Charm 10 36 54 100 
Precise - 66 34 100 
Sweet 18 - 82 100 
Sophisticated 8 8 84 100 
Ease of learning 20 25 55 100 
Prestige 10 30 60 100 
Beauty 9 36 55 100 
French Not at all 

+ A little 
Very + Very 

Much 
No response Total 

Importance - 80 20 100 
Richness - 75 25 100 
Fascination 10 55 35 100 
Charm 5 50 45 100 
Precise 10 45 45 100 
Sweet 5 40 55 100 
Sophisticated 15 45 40 100 
Ease of learning 25 35 40 100 
Prestige 5 65 30 100 
Beauty 11 68 21 100 
English Not at all 

+ A little 
Very + Very 

Much 
No response Total 

Importance - 58 42 100 
Richness 11 47 42 100 
Fascination - 58 42 100 
Charm 10 42 48 100 
Precise 20 45 35 100 
Sweet 5 32 63 100 
Sophisticated 22 20 58 100 
Ease of learning 11 34 55 100 
Prestige - 58 42 100 
Beauty 11 42 47 100 

            Table 34. Attitudes of respondents in public administration towards languages   
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5.3.7. Importance, place and future of local languages in Senegal  

Contrary to the respondents in the general public and the formal business sector, the 

respondents in public administration seem to show greater attachment to their local 

languages than the European languages. They do not think that the current place of local 

languages in the education system is important. For example, more than half of the 

respondents, that is 60%, mention that the importance of local languages in the education 

system is “little”, 20% mention that the importance is “none” while only 10% rate it as 

“much”. As a result, they do not hesitate to state that local languages should be given more 

importance and should be introduced in the education system. An impressive number of 

respondents (95%) support the idea that local languages should be given more importance 

in the education system. Most important of all is the fact that all the respondents (100%) 

think that local languages should be introduced in the education system. The table below 

outlines the importance, place, and future of local languages in the education system 

according to respondents in the public administration. 

Q1. What is currently the 
importance of local languages 
in the education system? 

Q2. Should local languages be 
given more importance in the 
education system? 

Q3. Should local languages be 
introduced in education 
system? 

None 20% Yes 95% Yes 100% 
A little 60% No - No - 
Much 10% Yes/No - Yes/No - 
A great deal 5% No response 5% No response - 
Total 100% Total 100% Total 100% 

Table 35. Importance, place, and future of local languages in the education system according to                            
respondents in public administration 

5.3.8. Level of introduction of local languages into the education system 

 The respondents in the public administration have a particular view about the level 

of introduction of local languages into education. In fact, they prefer the local languages to 

be introduced at all levels of the education system. A close look at the choices for the other 

levels shows that the primary level (14%) is the second most important choice for the 

respondents while the nursery and the secondary level come third with 10% each. There are 

other combinations such as nursery, primary, and secondary on the one hand and primary, 

secondary, and university on the other, that is 9% and 5% respectively. Table 36 shows the 

preference for the level of introduction of local languages into the education system in 

Senegal. 
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Nursery Primary Secondary Nursery/Primary Total 

10% 14% 10% 24% 58% 

Nursery /Primary/ 
Secondary 

Primary/Secondary/
University 

All four levels Total 

9% 5% 28% 42% 

Table 36. Level of introduction of local languages into the education system according to respondents                                  
in public administration 

5.3.9. Importance, place and future of French in the education system 

Regarding the importance, place and future of French in the education system, the 

respondents in the public administration indicate that French is enormously important. 

Indeed, according to the data in the table below (Table 37), around 65% mention that the 

current importance of French is “much” while 30% indicate it is “a great deal”, that is a 

total of 95%, which reflect the idea that French is very important in the education system. 

Consequently, a slight majority of the respondents (52%) maintain that French should not 

be given any more importance in the education system while only 48% think that French 

should continue to be given more importance in the education system. Nevertheless, a 

substantial minority of respondents (24%) mention that French has negative influences in 

Senegal. However, the majority (76%) thinks that it does not have negative influences. 

Though the respondents think that French is exceedingly important in the education system 

and it should not be given more importance, an overwhelming number of respondents 

(95%) think that French should not be abolished in Senegal. The table below shows the 

answers of the respondents in public administration regarding the current importance, role, 

and future of the French language in Senegal.  

FQ1. What is currently 
the importance of French 
in the education system? 

FQ2. Should French 
be given more 
importance in the 
education system? 

FQ3. Does French 
have negative 
influence in Senegal? 

FQ4. Should French be 
abolished in the 
education system in 
Senegal? 

None 5% Yes 48% Yes 24% Yes 5% 
A little - No 52% No 76% No 95% 
Much 65% Yes/No - Yes/No - Yes/No - 
A great deal 30% No response - No response - No response - 
Total 100% Total 100% Total 100% Total 100%

 Table 37. Importance, place, and future of French according to respondents in public administration 
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5.3.10. Importance, place and future of English in the education system 

According to Table 39, a large number of respondents in the public administration 

indicate that the current level of importance of English in the education system is 

unsatisfactory. Indeed, a large number of respondents (67%) indicate that currently the 

level of importance of English in the education system is “a little” while only 33% indicate 

it is “much”. For that reason, around 95% support the idea that English should be given 

more importance while a similar percentage indicates that English does not have negative 

influences in Senegal. In addition, all the respondents in the public administration sample 

(100%) think that English should not be abolished in the education system in Senegal. 

Table 39 shows the answers of respondents in public administration regarding the current 

importance, role, and future of the English language in Senegal. 

EQ1. What is currently 
the importance of 
English in the 
education system? 

EQ2. Should English be 
given more importance 
in the education 
system? 

EQ3. Does English 
have negative influence 
in Senegal? 

EQ4. Should English 
be abolished in the 
education system in 
Senegal? 

None - Yes 95% Yes 5% Yes - 
A little 67% No 5% No 95% No 100% 
Much 33% Yes/No - Yes/No - Yes/No - 
A great deal - Don’t know - 
No response - 

No response - 
No response - 

No 
response 

- 

Total 100% Total 100% Total 100% Total 100% 

Table 38. Importance, place and future of English according to respondents in public administration 

5.3.11. Language of instruction in Senegal 

 According to Table 39, the respondents in the public administration would prefer 

the local languages to be used as the medium of instruction. Indeed, the preference for local 

languages in total is 47%. However, the preference for the use of the mother tongues as the 

language of instruction in Senegal is greater than for any other local language. The Wolof 

language is the second most preferred language of instruction in Senegal by the respondents 

in public administration. The choice of French as the preferred language of instruction is 

quite insignificant (just 10%). It is interesting to note that the respondents in public 

administration did not mention the combination of French/Wolof as media of instruction. 

Nevertheless, they prefer a combination of the child’s mother tongue and French (11%). 

Contrary to the respondents in the business sector and general population, the respondents 

in public administration did not mention English at all as the language of instruction in 

Senegal though 5% mentioned a combination of English and the child’s mother tongue. 
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The table below shows the preferred language of instruction according to the respondents in 

public administration. 

Languages and percentages  

Wolof Child’s mother 
tongue 

Total local 
languages 

French French/ English Total 

21% 26% 47% 10% 5% 62% 
Languages and percentages 

Child’s mother 
tongue/ English 

French/Child’s 
mother tongue/ 
English 

Wolof/ 
French/ 
English 

Wolof/Child’s 
mother tongue/ 
French/English 

Child’s mother 
tongue/French 

Total 

5% 6% 10% 6% 11% 38% 

Table 39. Language of instruction in Senegal according to respondents in public administration 

5.3.12. Attitudes towards speech communities 

Overall, the attitudes of the respondents towards their mother tongues are positive 

and high and range between 40% and 30% but it is low and evenly distributed on the “mean 

to generous” (20%) continuum. The attitudes towards the French and English speech 

communities are also positive. For example, the ratings for French are the highest 

especially for attributes such as creative (45%) and generous (25%) and among the highest 

for attributes such as reliable (35%), hardworking (40%), and honesty (30%) among others. 

However, attributes such as generous (25%), hardworking (50%), and reliable (50%) are 

the highest for English. There are also other high ratings for English; in particular English 

is the second highest for creative (40%) and friendly (30%). The attitudes towards the 

Wolof speech community are not generally positive. Indeed, the respondents in the public 

administration rated positively the Wolof speech community on attributes such as dishonest 

(only 29%), hardworking (only 23%), sincerity (only 24%), reliable (only 18%), and mean 

(only 24%). Table 40 shows the attitudes of the respondents in the public sector towards 

the speech communities. 
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Attributes Languages Negative Neutral Positive No response Total 

Mother tongue 5 15 35 35 100 
Wolof  18 23 18 41 100 
French 5 25 35 35 100 

 
Unreliable  
to  
Reliable 

English - 10 50 40 100 
Attributes Languages Negative Neutral Positive No response Total 

Mother tongue - 20 40 40 100 
Wolof  6 18 41 35 100 
French 5 15 45 35 100 

 
Uncreative  
to  
Creative 

English - 15 40 45 100 
Attributes Languages Negative Neutral Positive No response Total 

Mother tongue 5 25 30 40 100 
Wolof  23 24 12 41 100 
French 5 20 40 35 100 

 
Lazy  
to 
Hardworking 

English - 10 50 40 100 
Attributes Languages Negative Neutral Positive No response Total 

Mother tongue 20 20 20 40 100 
Wolof  24 12 23 41 100 
French 20 20 25 35 100 

 
Mean  
to 
Generous 

English 20 15 25 40 100 
Attributes Languages Negative Neutral Positive No response Total 

Mother tongue 5 10 45 40 100 
Wolof  12 17 24 47 100 
French 20 10 30 40 100 

 
Unhelpful 
to 
Helpful 

English 10 15 35 40 100 
Attributes Languages Negative Neutral Positive No response Total 

Mother tongue 10 20 30 40 100 
Wolof  24 12 17 47 100 
French 5 15 35 45 100 

  
Insincere 
to 
Sincere 

English 27 9 27 7 100 
Attributes Languages Negative Neutral Positive No response Total 

Mother tongue 5 20 35 40 100 
Wolof  29 12 18 41 100 
French 15 20 30 35 100 

 
Dishonest 
to  
Honest 

English 10 25 25 40 100 
Attributes Languages Negative Neutral Positive No response Total 

Mother tongue 5 15 40 40 100 
Wolof  12 18 29 41 100 
French 15 20 30 35 100 

 
Unfriendly  
to  
Friendly 

English 5 20 30 45 100 

 Table 40. Attitudes of respondents in public administration towards speech communities 

5.3.13. Intensity of desire to learn languages 

According to Table 41 the intensity of the desire of the respondents in the public 

administration to learn languages varies across languages. For example, the intensity of the 

desire of the respondents to learn the mother tongues is very positive and high: around 62% 
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state that they always think of learning their mother tongues, around 47% indicate they 

make efforts to learn to read and write their mother tongues, while 61% indicate that if 

classes to learn to read and write their mother tongues were offered they would attend such 

classes. In addition, quite a significant number (43%) mention that they feel sorry for those 

who can’t read or write their own mother tongues. 

The intensity of the desire of the respondents in the public sector to learn English is 

also high and positive. For example, around 65% feel sorry for the people who can’t read or 

write English, 60% make a lot of effort to learn to read and write the language and also 

quite a large number (48%) mention that they think of learning English. However, the 

majority, that is 52%, indicates that they would not attend English classes even if they were 

offered in their locality. Unlike the intensity of the desire to learn their mother tongues and 

English, the intensity of the desire to learn to read and write Wolof is negative overall. 

Most of the respondents, that is, 43% indicate that they don’t think always of learning the 

language. In addition, a slightly higher number of respondents, that is, 36% mention that 

they don’t make any efforts to learn to read and write Wolof. The percentage of 

respondents (21%) who indicate that they don’t feel sorry for the people who can’t read or 

write Wolof is not impressive. However, a substantial number of people (43%) indicate that 

if classes to learn to read and write Wolof were offered, they would definitely attend. As 

mentioned elsewhere, the intensity of the desire to learn French is not addressed in this 

section because all the respondents in public administration are senior civil servants in the 

Senegalese administration and therefore speak and write excellent French. Table 41 shows 

the intensity of desire of the respondents in the public administration to learn languages.  
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I always think of learning to read and write the following languages 
Languages Strongly disagree + 

Disagree 
Strongly agree 

+ Agree 
No response Total 

Mother tongue 29 62 9 100 
Wolof 43 35 22 100 
English 33 48 19 100 

I make a lot efforts to learn to read and write the following languages 
Languages Strongly disagree + 

Disagree 
Strongly agree 

+ Agree 
No response Total 

Mother tongue 43 47 10 100 
Wolof 36 35 29 100 
English 25 60 15 100 

If classes to learn to read and write the following languages were offered, I would 
definitely enrol 

Languages Strongly disagree + 
Disagree 

Strongly agree 
+ Agree 

No response Total 

Mother tongue 34 61 5 100 
Wolof 36 43 21 100 
English 52 43 5 100 

I feel sorry for those who can’t read or write the following languages 
Languages Strongly disagree + 

Disagree 
Strongly agree 

+ Agree 
No response Total 

Mother tongue 43 43 14 100 
Wolof 64 21 15 100 
English 30 65 15 100 

 Table 41. Intensity of the desire of respondents in public administration to learn languages 

The data collected in the public administration of Senegal are based on a sample of 

35 respondents selected in 5 major ministries in Senegal. The data on language use with 

interlocutors in the professional milieu show that, as expected, French is the dominant 

language in the public administration because it is the official language of the country. 

According to the data, there is no substantial use of local languages in the professional 

milieu of the respondents in public administration. It is important to underline that Wolof is 

more popular than the mother tongues of the respondents. However, local languages, 

namely, the mother tongues, dominate in most of the respondents’ social settings while 

Wolof is important only in a few selected social and public settings. English is used just to 

communicate with specific interlocutors, namely interlocutors outside the country; that is, 

English is purely a means of communication with people outside the country.  

As for language attitudes towards languages, the respondents in the public 

administration have a quite positive outlook towards Wolof, their mother tongues, French 

and English. However, they indicate that their mother tongues are not sweet and prestigious 
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at all but they describe them as the most precise languages. Regarding the importance, 

place, and future of local languages in Senegal, the respondents in the public administration 

do not hesitate to indicate that they are far from being pleased about the current level of 

importance, role and future of local languages in Senegal. As a result, they think that the 

importance of local languages should be increased and the local languages should be 

introduced into the education system. As for French, they state that it is currently very 

important in the education system. Therefore, the respondents in public administration state 

that its importance should be limited. In addition, quite a large number thinks that French 

has negative influences but the large majority of the respondents oppose the idea of 

abolishing it in the education system in Senegal. 

The respondents also mention that the current level of importance of English in the 

education system is not significant. As a result, they indicate that it should be given more 

importance. They also indicate that English does not have negative influences in Senegal 

and none of the respondents agree with the idea of abolishing it in the education system.  

The attachment of the respondents in public administration to their local languages 

is reflected in their choice of the language of instruction in Senegal. Indeed, they prefer 

local languages to be used as the language of instruction in Senegal, in particular the child’s 

mother tongue. 

The attitudes towards languages are positive and high for the mother tongues and 

English but quite negative for Wolof on a set of specific attributes. Similarly, the intensity 

of the desire to learn languages is quite positive and high for the mother tongues, French, 

and English but poor for Wolof.  

 Since French is the sole official language in Senegal, it is not a language problem at 

all for the people in the public administration. Their main problem is certainly the dilemma 

they face as public servants educated and trained in European languages but employed to 

serve people who speak and understand better different languages. As pointed out earlier, 

most of them are not only illiterate in their own mother tongues but also in Wolof. 

Therefore, there is a serious handicap that most senior civil servants find paradoxical, that 

is, they have to design, implement, and explain the country’s major strategic policy usually 

in a language that is foreign to their own people because they hardly understand them.  

 In regards to the communication gap between the people in administration and the 

common people in Senegal, there are several anecdotal references. However, only two will 

be mentioned which took place in a rural area where literacy in the dominant language is 
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quite strong and well-established. In this rural area, most adults attend literacy programmes 

and training in their local languages. In their own language, they study the constitution of 

Senegal, they understand the land laws, they are aware of good governance statements 

(democracy, transparency, equal opportunity) and they are familiar with the family code 

among other topical social and political issues. In this area, it is said that the villagers once 

got together and sent a strong letter of complaint written in the local language to the 

governor of the region in which they criticized the land distribution and condemned the 

luck of transparency in the management of the public affairs in their region. The governor, 

surprised by the letter, turned to his entourage for translation but he discovered none of 

them were able to provide satisfactory assistance. The governor then had to resort to the 

“Cellule d’Alphabétisation” – a kind of department for literacy programmes located in 

regions – for translation and interpretation. After that, the governor found himself facing 

another challenge, which was to write an answer in the local language of the villagers– 

something the  governor  never did. This situation or similar ones are quite common 

between the local administration and people living in rural areas, especially when it is about 

the language to be used during meetings and other gatherings between the public 

administration and local people.  

 The second example is mentioned by a senior civil servant involved in outlining the 

strategic policy of the country. He confessed his inability to explain the country’s key 

policies to his own people because his proficiency in a local language is quite limited and 

he found this situation “disastrous”. 

 This is the reason why it is very common in the public discourse of these people to 

resort to code mixing which is a new sociolinguistic phenomenon for Senegal characterized 

by the mixing of code, especially French /Wolof, French/Wolof and another local language, 

French/a local language (mother tongues), or even French/English. This new urban 

discourse is quite trendy among educated people and seems to be a display of dual identity 

as a western educated Senegalese but entrenched in their own culture.  

 This gap created by two patterns of language education and learning also seems to 

be widening if one looks at the trends in language in education and literacy programmes 

underway currently in Senegal. More and more education in European languages (namely 

French) is dominant in all public schools though very weak in rural areas. However, 

literacy programmes (mainly in local languages) are strong in rural areas, especially 

functional literacy for adults and young girls. This indicates that the elite continued to be 
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educated in French, while in the rural areas access to this model of education is weak and 

education is primarily conducted in local languages. As a result, there is an urgent necessity 

for language planners to reconsider the status of languages in the country and also their 

place in the education system. This situation certainly explains the insistence of the people 

in public administration on learning and promoting local languages in the education system.  

The language planning authorities seemed to have understood these realities. 

However, the language policy decisions taken so far such as “Semaine de 

l’Alphabétisation” and the “Formation des Cadres de l’Administration en Langues 

Nationales”, among others training programmes in national languages, seem to be 

ineffective because these programmes target primarily the elite of the country and there 

seem to be no genuine continuity and follow-up.  As a result, relapse of skills and lassitude 

in learning languages are quite common In addition, it is no secret to anyone that one can’t 

learn and master a language (even one’s own mother language) in these courses offered 

every year for just a week. Instead of dilapidating resources and time, there is a need to 

design well-planned, systematic, and coordinated training programmes in local languages to 

enable people in the administration to face these linguistic challenges and be accountable to 

their own people by speaking the language the tax-payers speak. The process may start at 

the early stage of the education system and continue up to the prestigious and well-known 

“Ecoles Nationales” where most people in public administration are trained. Introducing 

local languages in education may be a true stepping stone towards good governance, the 

policy of transparency, and mainly in the timely policy of “décentralisation” or 

delocalisation which is at the centre of the current policy of administrative reform in the 

county. The section below discusses responses provided by the students in Senegal.  

5.4. Student results  

5.4.1. Overview 

This fourth and last section of Chapter 5 presents and discusses the responses 

provided by students in Senegal. The students are selected from a wide range of institutions 

(see section Error! Reference source not found.). In total, 150 questionnaires were 

distributed to students and the return rate was 135, that is 90%. The return rate was high 

mostly because the questionnaires were administered to students directly in their classes or 

in the residential colleges by the researchers. However, in some cases, namely at tertiary 
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level institutions, the questionnaires were handed over to the director of studies for 

administration and collection. 

5.4.2. General and linguistic characteristics of the population 

  In the student sample, around 75% of the respondents are between 15 and 25 while 

23% are between 26 and 35. Only 2% are between 36 and 45.  

The respondents were selected from four cities in Senegal:, Dakar (47%), Kaolack 

(21%), Thiés (19%), and Tambacounda (13%). Questionnaires were not submitted in rural 

areas because there were no Terminale classes there. As discussed in Chapter 4, the 

respondents are from two levels of the education system of Senegal, from Terminale i.e. 

last grade (Grade XIII in Senegal) of secondary school in Senegal including general and 

vocational schools )(62%) and tertiary level (38%).  

 The respondents selected from the secondary school level are from three types of 

schools. Around 50% are from lycées d’enseignements généraux (schools with focus on 

academic subjects), 33% from lycées commerciaux (schools with focus on commerce and 

business), and 17% from lycées industriels (schools with focus on electricity, electronics 

and mechanics) (see section Error! Reference source not found.).  

The respondents from the tertiary level are from a wide range of schools and 

backgrounds. Around 20% of the respondents are from the École Normale Supérieure 

(ENS), 20% from the École Nationale d’Administration et de Magistrature (ENAM), 18% 

from the École Nationale des Officiers Actives de Thiés (ENOA), 16% from the Université 

Cheikh Anta Diop (UCAD) and the Université Gaston Berger (UGB), 13% from the École 

Nationale Supérieure d’Agronomie (ENSA), and 13% from the École Nationale 

d’Economie Appliquée (ENEA) (see section Error! Reference source not found.).  

Around 62% of the respondents are male while 38% are female and they come also 

from different linguistic backgrounds. The respondents speak around 11 languages as their 

mother tongues. Of these, Wolof speakers are the largest linguistic group (43%), then 

Pulaar (19%), Serrere (18%), and finally Diola (8%). The students speak several other 

languages as mother tongues: Russian (3%), Bambara (2%), French (2%), Arabic (2%), 

Sarakhole (1%), Manjaku, and Mankagne (1%). Table 42 lists the types of institutions 

represented in the sample and the linguistic backgrounds of the respondents. 
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Institutions Mother tongues 
Secondary institutions (62%) Wolof 43% 
Lycée  d’Enseignement  Général  50% Pulaar 9% 
Lycée Commercial   33% Serrere 18% 
Lycée Industriel   17% Diola 8% 
Total        100% Russian 3% 
Tertiary institutions (38%) Bambara 2% 
ENS 20% French 2% 
ENAM 20% Arabic 2% 
ENOA 18% Sarakhole 1% 
UCAD/UGB 16% Manjaku 1% 
ENSA 13% Mankagne 1% 
ENEA 13%   
Total 100% Total 100% 

    Table 42. Type of schools and linguistic characteristics of students 

5.4.3. Family socio-economic and educational backgrounds 

The research investigated the level of education of the respondents’ fathers and 

mothers; it also investigated their respective professions. 

5.4.3.1. Fathers’ education and profession 

 The respondents come from varied socio-economic and educational backgrounds. 

For example, 28% of the respondents’ fathers have completed university level education 

while 36% have completed a secondary school degree. Around 6% of the fathers possess 

only a primary level education while 22% have not attended formal eduction. The 

remaining 8% did not answer this question. 

The research investigated also the profession of the respondents’ fathers. The data 

show that 29% of them are accountants and lawyers, 20% are pensioners, 16% are teachers, 

13% are farmers, 11% are businessmen, 6% are policemen, 3% are drivers and 2% are civil 

servants, commonly known as fonctionnaires. 

5.4.3.2. Mothers’ education and profession 

As for the education level of the respondents’ mothers, the largest group (48%) have 

not attended formal education while around 25% have completed secondary level 

education. A substantial number of the respondents’ mothers (16%) have only completed 

 176



primary level education and only 7% have a university degree. In total, only 2% have a 

doctoral degree and the remaining 2% did not answer the questions. 

An overwhelming number (78%) of the respondents indicated that their mothers are 

housewives while 7% indicated that their mothers are businesswomen. Around 7% are 

teachers and 3% are pensioners, 2% seamstresses, 2% civil servants, and around 1% 

indicated that their mothers are jobless. 

5.4.3.3. Family income 

The family monthly income is also quite diverse and reflects the wide range of 

socio-economic categories of the students who participated in the research. The largest 

number of the respondents (50%) is the middle class group with a monthly family income 

between 200,000 to 400,000CFA (US $360 to 720) while the upper class (10%) is made up 

of respondents with monthly family income of more than 400,000CFA (more than US$ 

720). The low income group has a monthly income below 200,000 CFA (US$ 360) and is 

about 40% of the respondents.  

5.4.4. Language use with interlocutors 

Table 43 shows that the students speak mainly Wolof and their mother tongues in 

the family circle. The frequency of using Wolof is very high with their neighbours (77%) 

and their religious guides (73%). The respondents also speak Wolof frequently with their 

friends (71%), their mothers (63%), their relatives (62%), their siblings (59%), and their 

fathers (53%).  

As for the mother tongues, they are not spoken significantly with friends (just 19%), 

neighbours (17%), religious guides (15%), or political leaders (11%) but the respondents 

speak their mother tongues considerably with their mothers (57%), their relatives (55%), 

and their father (50%). The respondents speak their mother tongues moderately with their 

siblings (39%). However, they do not speak it generally with doctors (6%) or police agents 

(6%).  

At school, the students speak French most of the time with their surveillant 

généraux (93%), their censeurs or director of studies (83%), their proviseurs or director of 

school (83%), their classmates (77%), doctors (74%), and teachers (72%). In addition, they 

also speak French quite noticeably with police officers (55%), the town hall officers (55%) 
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and their political leaders (52%).  However, French is used moderately with friends (39%), 

siblings (28%), and fathers (26%) but far less with mothers (only 9%).  

With regard to English, it is not used substantially with the people mentioned above. 

The highest frequency of use is with teachers (24%) and friends (15%). It is used 

“sometimes” quite a lot with classmates (24%), friends (22%), and teachers (18%).      

Table 43 summarises the languages spoken by the students with a range of interlocutors.   

Wolof Never + 
Rarely 

Sometimes 
 

Most of the time 
+ Always 

No response Total 

Mother 25 6 63 6 100 
Father 30 9 53 8 100 
Siblings 19 16 59 6 100 
Relatives 21 10 62 7 100 
Neighbours 7 11 77 5 100 
Friends 9 13 71 7 100 
Classmates 25 22 43 10 100 
Teachers 78 8 3 11 100 
Censeur/Director of 
studies 

73 2 14 11 100 

Proviseur/Director of 
school 

82 4 2 12 100 

Surveillant général 82 5 3 10 100 
Doctor 53 19 18 10 100 
Police officer 39 24 27 9 100 
Town hall officer 42 20 27 11 100 
Religious guide 12 9 73 6 100 
Political leader 35 24 32 9 100 
Mother tongue Never + 

Rarely 
Sometimes 

 
Most of the time 

+ Always 
No response Total 

Mother 28 6 57 9 100 
Father 29 12 50 9 100 
Siblings 30 20 39 11 100 
Relatives 20 12 55 13 100 
Neighbours 48 17 17 18 100 
Friends 50 12 19 19 100 
Classmates 66 11 4 19 100 
Teachers 77 4 5 14 100 
Censeur/Director of 
studies 

78 2 5 15 100 

Proviseur/Director   
  of school 

80 2 4 14 100 

Surveillant général 79 2 6 13 100 
Doctor 75 4 6 15 100 
Police officer 72 5 6 17 100 
Town hall officer 75 5 1 19 100 
Religious guide 60 9 15 16 100 
Political leader 64 9 11 16 100 
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French Never + 

Rarely 
Sometimes 

 
Most of the time 

+ Always 
No response Total 

Mother 72 9 9 10 100 
Father 47 17 26 10 100 
Siblings 39 24 28 9 100 
Relatives 46 24 15 15 100 
Neighbours 47 23 15 15 100 
Friends 18 30 39 13 100 
Classmates 2 12 77 9 100 
Teachers 3 21 72 4 100 
Censeur/Director of 
Studies 

1 10 83 6 100 

ProviseurDirector of 
school 

2 9 83 6 100 

Surveillant général 3 1 93 3 100 
Doctor 5 13 74 8 100 
Police officer 13 23 55 9 100 
Town hall officer 12 24 55 9 100 
Religious guide 72 4 13 11 100 
Political leader 14 26 52 8 100 
English Never +  

Rarely 
Sometimes 

 
Most of the time 

+ Always 
No response Total 

Mother 87 2 0 11 100 
Father 87 2 - 11 100 
Siblings 83 5 3 9 100 
Relatives 82 2 2 14 100 
Neighbours 80 6 0 14 100 
Friends 58 22 6 14 100 
Classmates 50 24 15 11 100 
Teachers 49 18 24 9 100 
“Censeur”/Director  
of studies 

80 3 2 15 100 

“Proviseur”/Director  
  of school 

82 3 1 14 100 

“Surveillant général” 87 2 2 9 100 
Doctor 82 1 1 16 100 
Police officer 81 1 1 17 100 
Town hall officer 81 1 1 17 100 
Religious guide 82 1 1 16 100 
Political leader 80 1 1 18 100 

      Table 43. Language spoken by students with interlocutors 

5.4.5. Language use in social settings 

The frequency the students speak Wolof and their mother tongues at home is quite 

high, that is 68% and 58% respectively. Wolof is also important in markets (77%), in 

“grand places” (81%), in mosques (81%), in the street (79%), in buses (66%), and in 

hospitals (41%). As for the mother tongues, 24% speak them in “grand places”, 22% in 

mosques, and 16% in the street. 
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The students do not speak much French in markets (only 14%), at home (19%), in 

hospitals (27%), and in the street (28%) but they speak it widely in banks (76%) and in post 

offices (71%). French is moderately spoken in churches (41%), in buses (29%), and in 

schools (29%). The comparative absence of English in the linguistic repertoire of the 

students is fairly conspicuous. The students speak it as little as 10% in schools and just 12% 

at home for “most of the time + always”. However, they speak it “sometimes” in schools 

(17%), in the street (11%), and in “grand places” (8%). Table 44 summarises the 

languages spoken by the students in a range of social and institutional settings.  

Wolof Never + 
Rarely 

Sometimes 
 

Most of the time 
+ Always 

No 
response 

Total 

Home 18 8 68 6 100 
Street 5 12 79 4 100 
Market 5 6 77 2 100 
Bank 51 25 13 11 100 
Post office 41 27 23 9 100 
Hospital 24 30 41 5 100 
Bus 9 20 66 5 100 
School 41 30 19 10 100 
Mosque 5 8 81 6 100 
Church 26 8 51 15 100 
“Grand place” 4 9 81 6 100 
Mother tongue Never + 

Rarely 
Sometimes 

 
Most of the time 

+ Always 
No 

response 
Total 

Home 22 10 58 10 100 
Street 53 15 16 16 100 
Market 66 9 7 19 100 
Bank 75 5 3 17 100 
Post office 73 9 2 16 100 
Hospital 76 12 5 17 100 
Bus 60 12 9 19 100 
School 70 12 2 16 100 
Mosque 57 5 22 16 100 
Church 61 13 0 26 100 
“Grand place” 48 8 24 20 100 
French Never + 

Rarely 
Sometimes 

 
Most of the time 

+ Always 
No 

response 
Total 

Home 37 33 19 11 100 
Street 33 30 28 9 100 
Market 61 16 14 9 100 
Bank 3 16 76 5 100 
Post office 10 17 71 2 100 
Hospital  12 34 27 27 100 
Bus 44 29 29 8 100 
School 4 11 79 6 100 
Mosque 78 5 7 10 100 
Church 27 27 41 5 100 
“Grand place” 57 27 17 9 100 
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English Never + 
Rarely 

Sometimes 
 

Most of the time 
+ Always 

No 
response 

Total 

Home 80 7 2 11 100 
Street 76 11 1 12 100 
Market 87 2 0 11 100 
Bank 79 5 1 15 100 
Post office 84 2 0 14 100 
Hospital 73 2 0 15 100 
Bus 83 2 - 15 100 
School 61 17 10 12 100 
Mosque 85 1 0 14 100 
Church 80 3 0 17 100 
“Grand place” 88 8 1 13 100 

 Table 44. Languages used by students in a range of social settings 

5.4.6. Attitudes towards languages 

The attitude of the students towards the English language is high in general. The 

students indicate that English is the most important language (78%), French is the second 

most important (74%), and Wolof is the third (69%) while the mother tongues are the least 

important (49%). The respondents mention also that all the four languages are rich. 

However, French is the richest (71%), English the second (69%), Wolof the third (51%), 

and the mother tongues (50%) are the least rich. French and English are considered as the 

most charming; that is 55% and 67% respectively. However, the attitudes towards Wolof 

(35%) and their mother tongues (38%) for charm are not very high.  

The data indicate that the attitudes of the respondents for the attribute precise are 

not high. However, French is considered the most precise (albeit only 50%), English (46%) 

is the second; Wolof (45%) is the third, and the mother tongues (35%) are the least precise 

language. Similarly, the respondents find that the languages are not generally sweet. French 

is rated as the sweetest (52%), English is rated only 43%, the mother tongues 34%, and 

Wolof 30%. In addition, the students mention that all the four languages are not very 

sophisticated. For example, English, which is the most sophisticated, is rated only 48%; the 

second is French (43%), Wolof is the third (20%) while the mother tongues are the least 

sophisticated (only 15%). 

Overall, the students find the four languages easy to learn. Compared with the other 

sectors, students are the only respondents who found that French is the easiest to learn. 

Around 34% indicated that French is the easiest language to learn, 29% English, 21% 

Wolof, and 17% the mother tongues. Further, the respondents are not impressed by the 

languages; they also don’t find them very prestigious. For example, French is the most 
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prestigious and is weighted only 39%, English is the second (38%), the mother tongues 

(34%) are the third and Wolof is the last and least prestigious (32%). However, the ratings 

of the beauty of the languages show that there are considerable differences. The European 

languages are perceived as the most beautiful, namely English (60%) and French (60%). 

The local languages are less beautiful with ratings at 45% for Wolof and 43% for the 

mother tongues. Table 45 shows the attitudes of the Senegalese students towards 

languages. 

Wolof Not at all +A 
little 

Very + Very 
much 

No response Total 

Importance 21 69 20 100 
Richness 23 51 26 100 
Fascination 36 36 28 100 
Charm 37 35 28 100 
Precise 26 45 29 100 
Sweet 38 30 32 100 
Sophisticated 40 20 40 100 
Ease of 
learning 

21 62 17 100 

Prestige 42 32 26 100 
Beauty 29 45 26 100 
Mother 
tongue 

Not at all +A 
little 

Very + Very 
much 

No response Total 

Importance 19 49 32 100 
Richness 19 50 31 100 
Fascination 29 37 34 100 
Charm 30 38 32 100 
Precise 18 35 27 100 
Sweet 30 34 36 100 
Sophisticated 21 15 44 100 
Ease of 
learning 

29 34 37 100 

Prestige 30 34 36 100 
Beauty 24 43 33 100 
French Not at all +A 

little 
Very + Very 

much 
No response Total 

Importance 9 74 17 100 
Richness 12 71 17 100 
Fascination 27 49 24 100 
Charm 19 55 26 100 
Precise 25 50 25 100 
Sweet 22 52 26 100 
Sophisticated 31 43 26 100 
Ease of 
learning 

34 34 32 100 

Prestige 31 39 30 100 
Beauty 15 60 25 100 
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English Not at all +A 

little 
Very + Very 

much 
No response Total 

Importance 5 78 17 100 
Richness 10 69 21 100 
Fascination 15 61 24 100 
Charm 10 67 23 100 
Precise 16 46 28 100 
Sweet 26 43 21 100 
Sophisticated 22 48 30 100 
Ease of 
learning 

29 39 32 100 

Prestige 26 38 36 100 
Beauty 7 60 23 100 

Table 45. Attitudes of students towards languages 

5.4.7. Importance, place and future of local languages in the education system 

 According to Table 46 the students in general find that the current importance of 

local languages in the education system is great. Around 56% mention that their current 

importance is “much” while 6% mention “a great deal”. However, a substantial number of 

students (23%) indicate that the current importance of local languages in the education 

system is “a little” while 13% of the students mention the current importance of local 

languages in the education system is “none”. The majority of the respondents (83%) believe 

that local languages should be given more importance while 84% state that local languages 

should be introduced in the education system. The percentage of students who mention that 

local languages should not be given more importance in the education system is small 

(16%). Similarly, the percentage of students who think that the local languages should not 

be introduced in the education system is also small (14%). The table below outlines the 

importance, place, and future of local languages in the education system according to the 

students. 

Q1. What is currently the 
importance of local languages 
in the education system? 

Q2. Should local languages be 
given more importance in the 
education system? 

Q3. Should local languages be 
introduced in education 
system? 

None 13% Yes 83% Yes 84% 
A little 23% No 16% No 14% 
Much 56% Yes/No 1% Yes/No 1% 
A great deal 6% No response - No response 1% 
No response 2%     
Total 100% Total 100% Total 100% 

Table 46. Importance, place, and future of local languages in the education system according to 
students 
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5.4.8. Level of introduction of local languages into the education system 

 According to Table 47, the majority of the students think that local languages 

should be introduced at the primary level of the education system. A total of 29% indicate 

their preference at the primary level for the introduction of local languages into the 

education system while 18% indicate they prefer the nursery level. The preference for the 

primary level is followed closely by the preference for secondary level (17%). As for the 

university level, only 8% indicate that local languages should be introduced at this level. 

There is a substantial number of respondents who indicate that local languages should be 

introduced at all stages of the education system (13%). Around 9% indicate their preference 

for both the nursery and primary level. There are other preferences but they are negligible, 

such as primary, secondary and university (3%), nursery, primary, and secondary (2%), and 

primary and secondary (1%). The table below outlines the responses provided by the 

students on the levels for the introduction of local languages into education in Senegal. 

Levels Percentages Levels Percentages 
Nursery (1) 18% (1), (2) 9% 
Primary (2) 29% (2), (3) 1% 
Secondary (3) 17% (1),(2),(3) 2% 
University (4) 8% (2),(3), (4) 3% 
  (1),(2),(3), (4) 13% 
Total 72% Total 28% 

                 Table 47. Level of introduction of local languages into the education system according to students 

5.4.9. Importance, place and future of French in the education system 
According to Table 48, French is currently considered very important in the 

education system. Indeed, a total rating of 90%, made up of 63% for “much” and 27% for 

“a great deal” support this view. Though a total number of 90% mention that French is 

currently very important, only 63% think that French should be given more importance and 

also 62% indicate that French does not have negative influence in Senegal. However, when 

one looks closely at the answers in Table 48, there are quite large numbers of respondents 

(34%) who mention that French should be given more importance in the education system 

while 32% agree that it has negative influences in Senegal. However, there seems to be less 

disagreement on the question of whether French should be abolished in the education 

system in Senegal. Indeed, 90% of the students mention that French should not be 

abolished. The percentage of respondents who think that French should be abolished is 
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quite small (7%). The table below shows students’ answers regarding the current 

importance, role and, future of the French language in Senegal. 

FQ1. What is currently 
the importance of 
French in the education 
system? 

FQ2. Should French 
be given more 
importance in the 
education system? 

FQ3. Does French have 
negative influence in 
Senegal? 

FQ4. Should French be 
abolished in the 
education system in 
Senegal? 

None 2% Yes 63% Yes 32% Yes 7% 
A little 4% No 34% No 62% No 90% 
Much 63% Yes/No 3% Yes/No 1% Yes/No - 
A great deal 27% No response - No response 5% No response 3% 
No response 4%       
Total 100% Total 100% Total 100% Total 100% 

Table 48. Importance, place, and future of French according to students 

5.4.10. Importance, place and future of English in the education system 

 According to Table 49, the students state that the current level of importance of 

English in the education system is not very considerable. Indeed, only a total of 36%, made 

up of 29% for “much” and 7% for “a great deal”, indicate that they are satisfied with the 

current place of English in the education system. However, the majority (63% made up of 

59% for “a little” and 4% for “none”) mention that the current importance of English in the 

education system is unsatisfactory. As a result of this dissatisfaction, 92% agree that 

English should be given more importance in the education system and 95% indicate that it 

should not be abolished in the education system. In addition, 87% of the respondents 

indicate that English does not have negative influences in Senegal. Table 49 shows the 

answers of the students regarding the current importance, place, and future of the English 

language in Senegal. 
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EQ1. What is currently 
the importance of 
English in the 
education system? 

EQ2. Should English 
be given more 
importance in the 
education system? 

EQ3. Does English 
have negative 
influence in Senegal? 

EQ4. Should English 
be Abolished in the 
education system in 
Senegal? 

None 4% Yes 92% Yes 10% Yes 1% 
A little 59% No 7% No 87% No 95% 
Much 29% Yes/No 1% Yes/No 3% Yes/No - 
A great deal 7%   
No response 1% 

No 
response 

- 
  

No 
response 

4% 

Total 100% Total 100% Total 100% Total 100% 

Table 49. Importance, place and future of English according to students 

5.4.11. Language of instruction in Senegal  
According to the data in the table below, the students show a particular stand 

regarding the language of instruction in Senegal. The largest number of respondents (39%) 

mention that French should be the language of instruction for the children in Senegal. This 

rating is quite impressive especially if it is compared with the preference for Wolof (only 

18%) or the child’s mother tongue (only 8%) as the language of instruction for children in 

Senegal. The total preference for local languages as the language of instruction is 

overwhelmed by the preference for French. This indicates that students assign little 

importance to their own languages to the benefit of European languages, viz. French.  

Table 50 below summarises the preferred languages of instruction according to students in 

Senegal. 

 Languages  and percentages   
Wolof Child’s mother 

tongue 
Wolof/Child’s 
mother tongue 

Total local 
languages 

Total 

18% 8% 2% 28% 28% 

 Languages  and percentages   

French English French/ 
English 

French/
Wolof 

French / 
Child’s 
mother 
tongue 

Wolof/ 
French/ 
English 

Others (two or 
more combinations) 

Total 

39% 9% 4% 1% 2% 2% 15% 72% 

Table 50. Language of instruction according to students 

5.4.12. Attitudes towards speech communities 

According to Table 51, students have generally quite positive attitudes towards 

their own mother tongues, Wolof, French, and English. However, the attitudes vary 

considerably across speech communities. For example, the attitudes towards English are 
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positive and high. The students indicate that the English speech community is hardworking 

(67%), creative (64%), and reliable (53%). They describe the English speech community as 

quite honest (50%), sincere (50%), and friendly (44%). Regarding the French speech 

community, the students believe they are mean (33%) and unhelpful (29%) but they 

described them as among the most creative (58%) i.e. second after the English speech 

community, the second most hardworking (52%), the second most sincere (48%), the 

second most honest (40%), the second most reliable (36%) but the least friendly, the least 

helpful and the least friendly (32%). 

More students rated the Wolof speech community at 31% for unreliable and only 

25% for reliable and slightly more rated it at 32% for insincere and 31% for sincere. 

Slightly more rated Wolof at 43% for honesty while 33% rated it at 33 for dishonesty. The 

Wolof community is also very friendly (57%), quite helpful (51%), fairly generous (45%) 

and, creative (44%) but moderately hardworking (33%). Table 51 shows the attitudes of 

the students towards speech communities. 

Attributes Languages Negative Neutral Positive No response Total 
Unreliable Wolof 31 16 25 28 100 
to French 2 15 36 28 100 
Reliable English 11 9 53 27 100 
Attributes Languages Negative Neutral Positive No response Total 

Uncreative Wolof 19 9 44 27 100 
to French 9 6 58 27 100 
Creative English 5 4 64 27 100 
Attributes Languages Negative Neutral Positive No response Total 

Lazy  Wolof 26 14 33 27 100 
to  French 7 13 52 28 100 
Hardworking English 5 2 67 26 100 
Attributes Languages Negative Neutral Positive No response Total 
Mean Wolof 20 10 45 25 100 
to French 33 13 22 32 100 
Generous  English 15 14 40 31 100 
Attributes Languages Negative Neutral Positive No response Total 
Unhelpful Wolof 15 6 51 28 100 
to French 29 16 23 32 100 
Helpful English 18 12 40 30 100 
Attributes Languages Negative Neutral Positive No response Total 
 Insincere Wolof 32 11 31 26 100 
 to French 15 11 48 26 100 
Sincere English 11 12 50 27 100 
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Attributes Languages Negative Neutral Positive No response Total 
Dishonest  Wolof 33 9 34 24 100 
to French 24 9 40 27 100 
Honest English 14 8 50 28 100 
Attributes Languages Negative Neutral Positive No response Total 
Unfriendly Wolof 14 4 57 25 100 
to French 12 29 32 27 100 
Friendly English 18 11 44 27 100 

   Table 51. Attitudes of students towards speech communities 

5.4.13. Intensity of desire to learn languages 

In the table below, the intensity of the desire of the students to learn French is not 

addressed because French is the sole official language of the country. It was assumed that 

the students are proficient in the language since they have been learning and using the 

language as a medium of instruction for at least 13 years. Therefore, it was not relevant to 

ask questions about the intensity of the desire to learn a language they already know. 

However, questions about the desire to learn to read and write their mother tongues, Wolof, 

and English were asked of the students. According to Table 52, the intensity of the 

students’ desire to learn their mother tongues is positive and high. The large majority of the 

students (61%) indicate that they always think of learning their own mother tongues while 

50% say they make a lot of effort to learn to read and write their own mother tongues. 

Furthermore, 68% mention that if classes to learn to read and write their mother tongues 

were offered, they would attend while a large number of respondents, that is, 47% state 

they feel sorry for people who can’t read or write their own mother tongues.  

Similarly, the intensity of their desire to learn English is positive, in particular the 

percentage of the respondents who state that they would definitely attend English language 

classes if they were offered is quite high i.e. 80%. A good number of students (52%) 

mention that they always think of learning English while 48% say they make efforts to 

learn English. However, there are sizeable numbers of students (48%) who responded that 

they don’t make any efforts to learn English. The percentage of students who feel sorry for 

people who can’t read or write English is fairly significant (49%) while the percentage of 

the respondents who don’t feel sorry is quite high too (43%).  

The intensity of the desire of the students to learn to read and write Wolof is quite 

negative for all the four indicators used to test the intensity of the respondents’ desire to 

learn languages. A total of 50% say they don’t think of learning the Wolof language while 
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61% indicate that they don’t make any efforts to learn to read and write Wolof. 

Furthermore, 47% say they would not attend classes to learn Wolof if they were offered. 

There are also a sizeable number of students (62%) who indicate that they don’t feel sorry 

for people who can’t read or write the Wolof language. Table 52 shows the intensity of the 

desire of the students in the sample to learn languages. 

I always think of learning to read and write the following languages 
Languages Strongly disagree 

+ Disagree 
Strongly agree + 

Agree 
No response Total 

Mother tongue 28 61 11 100 
Wolof 50 3 4 16 100 
English 40 52 8 100 

I make a lot efforts to learn to read and write the following languages 
Languages Strongly disagree 

+ Disagree 
Strongly agree + 

Agree 
No response Total 

Mother tongue 37 50 13 100 
Wolof 61 21 18 100 
English 44 48 8 100 

If classes to learn to read and write the following languages were offered, I would 
definitely attend 

Languages Strongly disagree 
+ Disagree 

Strongly agree + 
Agree 

No response Total 

Mother tongue 9 68 13 100 
Wolof 47 35 18 100 
English 11 80 9 100 

I feel sorry for those who can’t read or write the following languages 
Languages Strongly disagree 

+ Disagree 
Strongly agree + 

Agree 
No response Total 

Mother tongue 41 47 12 100 
Wolof 62 22 16 100 
English 43 49 8 100 

            Table 52. Intensity of desire of the students to learn languages 

 

The analysis in this section was based on answers provided by 135 students from 

secondary and tertiary levels in Senegal. This section has discussed a number of issues 

regarding language use, language preferences, and language attitudes of students.  

Regarding language use with interlocutors, Wolof and mother tongues are spoken 

quite commonly in the family and friends’ circles while French is dominant with 

interlocutors at schools and in most school environments. Generally speaking, the students 

do not speak English generally in any of these situations - even in the school precincts! 

The students maintain the same pattern of language use in social settings i.e. they 

speak Wolof widely and their mother tongues in most social settings whereas French is 
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used primarily in public institutions. The English language is not spoken significantly in 

any social settings. 

 The students’ attitudes towards Wolof, their mother tongues, French, and English 

are generally positive; in particular the attitudes are very high for French and English. The 

attitudes are generally positive also for Wolof and the mother tongues. However, there are 

cases where the attitudes are quite negative, especially attributes regarding the Wolof 

language.  

As for the importance and the future of languages, the students think that local 

languages are currently not very important in the education system and they agree that they 

should be introduced in the education system. Therefore, they request increased importance 

to be given to the local languages in the education system. Regarding French, the students 

think that the language is very important in the education system. As a result, although a 

significant number of respondents mention that it should not be given more importance, the 

majority thinks differently. In addition, quite a large number of respondents think also that 

French has a negative influence in Senegal. In spite of the divergent views on the 

importance of French in the education system and its influence in Senegal, the students are 

more or less unanimous about the future of French in Senegal. They state that French 

should not be abolished in the education system in Senegal.  

Regarding English, the students mention that the language is not given due 

importance in the education system and that it should be given more importance. They 

indicate also that its negative influences are marginal and the students strongly state that it 

should not be abolished in the education system.  

 From their answers, it is clear that the students are interested in learning to read and 

write local languages because they believe these are languages they know better and they 

use them frequently in most social and institutional domains and with a large number of 

their interlocutors. Indeed, it is more beneficial for them to learn and interact with these 

languages. It is imperative for policy-makers to reflect on effective ways of introducing 

local languages in the education system in Senegal. For example, the introduction of local 

languages in the education system may be carried out gradually, which means the 

languages should be offered as school subjects or credits to all students. The purpose of this 

would be to promote literacy and numeracy skills to reach a large number of students in 

their own mother tongues or the dominant language in the areas the live or in the languages 

of their choice. 
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Although the students acknowledge the importance of both French and English, 

they speak them only in confined settings in Senegal. The importance of French could be 

maintained as it is currently but English, as they indicate, should be promoted. It is 

important to motivate students to take more interest in learning English and to encourage 

them to use the language outside classrooms, namely in school premises. English teachers, 

with the support of language planners, can organize campaigns aimed at promoting English 

in schools and explaining to the students the importance and benefits associated with 

proficiency in English both locally and internationally.  

As a general conclusion to Chapter 5, it may be stated that it shows interesting 

findings about language use, language preferences, and language attitudes in Senegal. In 

particular, the results show that the respondents in the general public seem to be more 

receptive to their local languages than their counterparts in other sectors. For example, not 

only do the respondents in the general public prefer to speak their own languages 

predominantly with their family members in the family settings and most social and public 

settings but their attitudes towards these languages and these communities are significantly 

positive and high. Furthermore, their attitudes towards their mother tongues are the highest 

and the intensity of their desire to learn them is also quite high. Certainly, the high level of 

intensity of the desire of the respondents in the general population to learn their local 

languages explains the reasons why they strongly support the introduction of these 

languages to the education system.  

In addition to their attachment to their own languages, the data show that the 

respondents in the general population are strongly interested in the English language even 

though the language is not part of their linguistic repertoire. Their attitudes towards English 

and the English speech community are positive and the intensity of their desire to learn it is 

also positive and high.  

Similar to the respondents in the general population, the respondents in public 

administration value highly their own languages and they speak them essentially in their 

family setting. However, they speak French primarily in their professional settings. Their 

attitudes towards local languages are generally positive but, contrary to the other 

population-categories, the respondents in public administration express serious unhappiness 

with the current place and importance of the local languages in the education system. 

Therefore, they would like to see the local languages given significant importance in the 

education system. However, there is no serious divide on this issue of the level of 
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introduction of local languages in the education system between the four population-

categories. Based on the four population-categories, the primary level seems to be the most 

preferred level for the introduction of local languages in the education system. However, 

the respondents in public administration seem to prefer both the nursery and the primary 

levels. They also give greater emphasis to the four levels of the education system for the 

introduction of the local languages in the education system.  

In contrast with the other population-categories, the respondents in public 

administration believe that the importance of French is strongly evident in the education 

system. Therefore, there are significant numbers of the respondents in public administration 

who think that French should not be given more importance in the education system. In 

addition, the respondents in public administration are the only respondents among the four 

population-categories to mention that the French language has negative influences in 

Senegal and it is also the only population-category with a large number of respondents 

indicating that they would not be concerned if French were abolished in the education 

system in Senegal.  

The respondents in public administration similarly to their counterparts in other 

sectors are also dissatisfied with the current importance and place of English in the 

education system. Most of them think that the current importance of English in the 

education system is minimal. However, the ratings of the respondents in public 

administration population-category are the highest among the four categories regarding the 

current importance and place of English in the education system.  As a result, they request 

that English should be given more importance in the education system. The respondents in 

public administration are the only respondents to support, in their totality, that English 

should not be abolished in the education system in Senegal. 

The issue of the language of instruction shows serious differences of views across 

the four categories. The respondents in public administration strongly support the use of 

local languages (Wolof and the mother tongues) in the education system at the same time 

they support the idea of reducing the importance of French in the education system. This 

attitude is very close to the attitude of the respondents in the general population category. In 

addition, they prefer the local languages to be used as the medium of instruction. However, 

there is a huge difference between these two categories regarding the language of 

instruction in Senegal. Unlike the respondents in public administration, the respondents in 

the general population prefer French as the language of instruction while the respondents in 

 192



public administration seem to support the idea of striking a balance between local 

languages and French as far as the medium of instruction is concerned.  

The respondents in the formal business sector and students seem to have similar 

views regarding the language of instruction which is quite the opposite with the first two 

categories named earlier. Indeed, for both the respondents in the formal business sector and 

the students the language of instruction in Senegal should be French. The similarity of 

views between these population-categories stops there. They don’t think that the local 

languages should be preceded by French. The formal business sector gives more 

importance to local languages on this particular issue. As for the students, they indicate that 

English is an important language that is worth considering; in particular, they prefer 

English more than the child’s mother tongue as the language of instruction.   

 The attitudes of the respondents in public administration towards speech 

communities are positive and high but, contrary to the respondents in the general public and 

the other sectors, their attitudes towards the Wolof speech community is a mix of positive 

and negative attitudes. In addition, the intensity of their desire to learn languages is high 

but, unlike the respondents in the general population, the intensity of their desire to learn 

Wolof is not strong.  

 For the respondents in the business sector, and similarly the respondents in public 

administration, French is the dominant language in the work place but, unlike the 

respondents in the general population and in public administration, Wolof dominates more 

in the family circle than the mother tongues.  

 The respondents in the business sector seem to be more favourable towards the 

European languages than the respondents in public administration and general population. 

They also confer little value on their own languages. However, his situation is different 

from the attitudes of the respondents in public administration and the respondents in the 

general population towards their own languages. Furthermore, there are quite substantial 

numbers of respondents in the business sector who maintain that local languages should not 

be given more importance in the education system. Their affection for the European 

languages, in this case French and English, is reflected in their positive attitudes towards 

European speech communities (French and English) and to the high intensity of their desire 

to learn European languages.  

 The intensity of the desire of the respondents in the business sector towards learning 

their own languages is both positive and high but the attitudes towards their own speech 
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community and the intensity of their desire to learn their languages are inconsistent with 

their attitudes towards their own speech community. The ratings are particularly negative 

for the Wolof language. However, the high esteem of the respondents in the business for 

the European languages is particularly reflected in their choice of French as the most 

preferred language of instruction in Senegal. Respondents in the business sector, contrary to 

the respondents in public administration and the general population, but similar to the 

students, are the only category of respondents who indicate that French should be the 

language of instruction for children in Senegal.  

As for the students, their responses are in many ways very similar to those provided 

by respondents in the business sector. The students admire more European languages than 

their own languages, particularly French. For example, similar to the respondents in the 

business sector, the students prefer by far the use of French as the language of instruction in 

Senegal. However, their attitudes towards the Wolof, French, and English speech 

communities show different scenarios. There is no consistency in their attitudes across 

these languages. The attitudes are positive for the English speech community, quite 

moderate for the French speech community, and negative for the Wolof speech community. 

Indeed, the students are the only group of respondents who consistently give the French 

speech community negative ratings. Generally, the ratings for the Wolof speech community 

are quite modest, i.e., a combination of positive and high with negative ratings.  

Similarly, the intensity of the students’ desire to learn their mother tongues, Wolof, 

and English is a mixture of positive and negative levels of intensity, in particular their 

attributes are very similar to the attitudes shown in the responses provided by respondents 

in the public administration, i.e., their desire to learn the other languages (their own mother 

tongues, French, and English) is high but it is negative for Wolof. 

Overall, Wolof dominates the socio-linguistic pattern of language use in Senegal. It 

is widely used at home and in most social and professional settings in Senegal and is 

dominant with interlocutors in the family and social circles and important in some socio-

professional settings. However, attitudes towards Wolof and the Wolof speech communities 

are the most desperate than the attitudes towards others languages or speech communities 

(e.g. mother tongues or French). It seems that the non-native speakers of Wolof tend to 

reject the idea of choosing Wolof as, for example, the language of instruction. Instead, they 

prefer French, and to a lesser extent, English as “safer” alternatives for languages of 

instruction. 
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The following Chapter 6 analyses the responses provided by the respondents using 

the variables discussed in Chapter 5 in an overall discussions and draws significant 

implications for language planning and policy in Senegal. 
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Chapter 6 

Overall Analysis 

6.1. General overview 

This chapter analyses the overall data collected during the field trip conducted in 

Senegal. As described in Chapter 3, a set of four parallel questionnaires was used to 

collect the data. The set of questionnaires includes questions for respondents in the general 

public, respondents from the business sector, respondents from the public administration, 

and the students in Senegal. This chapter highlights the overall results based on the 

responses provided to the four questionnaires. The discussion in this chapter comprises five 

sections: 

• The first section presents an overview of the general and linguistic 

characteristics of the entire sample (N=404). 

• The second section highlights the patterns of the languages used by the 

respondents in various socio-institutional settings and with different 

interlocutors. 

• The third section analyses the respondents’ answers with regards to their 

attitudes towards languages. In particular, it discusses the respondents’ 

attitudes towards their local languages, French, and English. This section 

also analyses the importance, place, and role of these languages in Senegal 

and addresses the sensitive issue of the language (s) of instruction in 

Senegal. 

• The fourth section analyses the respondents’ attitudes towards their own 

mother tongues, Wolof, French, and English speech communities.  

• The fifth and final section discusses the intensity of the respondents’ desire 

to learn their own mother tongues, Wolof, French, and English.  

6.2. Statistical overview 

The quantitative data were obtained by using SPSS 10.0 for Windows in order to 

perform statistical procedures. Initially, a Chi-square cross-tabulation was used to test 

whether the variables included in the cross-tabulation are independent. Whenever Chi-
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square measures indicated there might be a relationship between variables (a significance 

value below 0.05), Pearson correlation coefficients were calculated to indicate the strength 

and the direction of the relationship. The Pearson correlation coefficients were used to 

determine what variables govern language use and preferences in Senegal. Individual tables 

of correlation coefficients are not presented in the text because of space issues and because 

there were rarely strong relationships among the variables. Rather, they are presented in the 

CD attached at the end of the thesis. However, in the course of the data analysis, 

relationships are reported in the text itself when they are significant.     

6.3. General characteristics of the overall population 

In total, 500 questionnaires were distributed to the respondents and 404 completed 

responses were returned and answered, resulting in a return rate of more than 80%. The 

return rate was especially high in rural areas (above 90%); mostly because the 

questionnaires were administered face-to-face. In cities, however, the situation was more 

challenging particularly because of the geographic spread of the respondents. Mobility and 

access were serious hurdles. For example, in the business sector, the questionnaires were 

sent directly to the respondents. After that, the members of the research team collected the 

questionnaires after their completion. The total responses (N=404) consist of 174 

respondents from the general public, 135 students, 74 business people, and 21 subjects 

from the public administration of Senegal representing 43%, 34%, 18%, and 5% 

respectively of the total population.  

The age of the respondents ranges from 15 to more than 46 and is made up of the 

following: 41% of the population is between 15 and 25 while 33% is between 26 and 35. 

The third largest group is between 36 and 46 and represents 14% of the total population of 

the research. The respondents who are more than 46 constitute only 12% of the total 

population. In the overall sample, 64% of the population are males and 36% are females.  

The overall population in this survey is spread over several areas in Senegal. The 

largest part of the population, that is 69%, is from urban areas, namely Dakar (32%), 

Kaolack (including Kaffrine and Koungheul) (16%), Tambacounda (10%), Thiés (7%), and 

Saint Louis (4%). The population in the rural areas accounts for 31% of the total sample. 

They are from different parts of the country, namely 8% from Keur Momar Sarr (Louga 

region), 7% from Ndiaganioa (Thiés region), 6% from Ndolndole (Diourbel region), 5% 

from Thiakhare (Diourbel region), and 5% from Sanaar (Saint Louis region).  
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The data also reveal the multilingual nature of the sample. The respondents speak 

the following languages as their mother tongues: Wolof (50%), Serrere (18%), Pulaar 

(18%), Diola (5%), French (3%), Bambara (2%), Mankagne (1%), and others languages 

(3%). Table 53 below provides a summary of the make up of the total sample and its 

general and linguistic characteristics.  

Population-categories Age 

General 
population 

Students Business Public 
administration 

15-25 26-35 36-45 46 and 
above 

43% 34% 18% 5% 41% 33% 14% 12% 

                                             Urban areas (69%)                       Rural areas (31%) 

Dakar 32% Keur Momar 
Sarr 

8% 

Kaolack 16% Diaganiao 7% 

Tambacounda 10% Ndolndole 6% 

Thiés 7% Sanaar 5% 

Saint Louis 4% Thiakhare 5% 

Languages spoken as mother tongues by the overall population 

Wolof  50% Serrere 18% Pulaar 18% Diola 5% 

French  3% Bambara 2% Mankagne 1% Others 3% 

Total 53% Total 20% Total 19% Total 8% 

     N=404 
  Table 53. General and linguistic characteristics of the overall population 

6.4. Language use in social and public settings   

This section discusses the frequency of use of Wolof, mother tongue, French, and 

English by the respondents in a variety of social and public situations and contexts. The 

respondents were asked to rate the frequency they use Wolof, their mother tongues, French, 

and English by using the following frequency scales: “always”, “sometimes”, “never”, 

“most of the time”, “rarely” and also “not applicable”. The percentage of frequency in this 

section refers to the percentage the respondents use a language in a particular situation. The 

analysis focuses on the percentage of high frequency, which is the aggregate of the 

frequency the language is spoken “always” and “most of the time”. This percentage is 

given in the “always + most of the time” column in the tables below. In the discussion 

below the languages used by the respondents in social, public, and institutional settings are 
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addressed. The frequencies refer to the percentage of high frequency or frequency of high 

language use (N = 404). 

Home

The respondents were asked to state the frequency they use their mother tongues, 

Wolof, French and English at home. The data indicate that the respondents most frequently 

speak their mother tongues and Wolof in at home. The total percentage of high frequency 

of mother tongue use at home is 62% and the total percentage of high frequency of Wolof 

use is 61%. However, the frequency of using French “sometimes’’ at home is considerable 

i.e. 35% as it the frequency of “never + rarely” speaking French at home (40%). English is 

almost never spoken at home with a rating of 70% for “never + rarely”. In addition, the 

frequency of speaking it “sometimes” at home is as low as 5%.  

Frequency of language use at home 

 Languages Never  + 
Rarely 

Sometimes Most of the time + 
Always 

No 
response 

Total

Wolof 20 10 61 9 100 
Mother tongues 18 7 62 13 100 
French 40 35 10 15 100 

English 70 5 3 22 100 

 

Street 

Wolof is by far the most frequently used language in the street. The total frequency 

of high use of Wolof in the street is 76%. The mother tongues are also widely used in the 

street with a total frequency of 45% for “most of the time + always” and 20% for 

“sometimes”. The total frequency of high use of French in the street is 31% while it is only 

7% for English. The frequency of using English “sometimes” in the street is 18% while it is 

29% for French. The frequency of “never + rarely” speaking French in the street is 25%.  

Frequency of language use in the street 

Languages Never  + 
Rarely 

Sometimes Most of the time + 
Always 

No response Total 

Wolof 6 10 76 8 100 
Mother tongues 22 20 45 13 100 
French 25 29 31 15 100 
English 54 18 7 21 100 
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Markets 

In markets, Wolof is the most widely spoken language; a total frequency of use 

equivalent of 79%, followed by the frequency of use of mother tongues at 63 %. The 

frequency of French use in markets is fairly modest with 20% for “sometimes” and only 

16% for “most of the time + always”. The frequency of using English in markets is very 

low; only 4% for “most of the time + always” and 8% for “sometimes”. The frequency of 

“never + rarely” speaking English in markets is as high as 66% while the frequency of 

“never + rarely” speaking French in markets is as high as 47%. The frequency of using 

“never + rarely” the mother tongues in markets is also quite important (24%).  

Frequency of language use in markets 

Languages Never  + 
Rarely 

Sometimes Most of the time + 
Always 

No response Total 

Wolof 6 9 79 6 100 
Mother tongues 14 11 63 12 100 
French 47 20 16 17 100 
English 66 8 4 22 100 

Banks 

In banks, the situation regarding the frequency of language use is different from the 

frequency of language use in markets. French is the most widely spoken language in banks 

with a total high frequency of use around 58%, far higher than the mother tongues (21 %) 

and Wolof (20%). The frequency of using English in banks is also around 20%. The use of 

these languages “sometimes” is quite low but the frequency of “never + rarely” using them 

in banks is quite high, especially for English (52%), Wolof (51%), and the mother tongues 

(50%). 

Frequency of language use in banks               

Languages Never  + 
Rarely 

Sometimes Most of the time + 
Always 

No response Total 

Wolof 51 12 20 17 100 
Mother tongues 50 12 21 17 100 
French 20 10 58 12 100 
English 52 9 20 19 100 
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Post offices 

The frequency of using Wolof in post offices (23%) is somewhat less than the 

frequency of the use of mother tongue (26%). French is the most frequently used language 

in post offices with a total frequency of high use rated at 53% while English is spoken 

“most of the time + always” in post offices by 19%. The frequency of “never + rarely” 

using French in post offices is around 24% while it is 39% for Wolof and even higher for 

the mother tongues and English, that is, 43% and 54% respectively.   

Frequency of language use in post offices 

Languages Never  + 
Rarely 

Sometimes Most of the time + 
Always 

No response Total 

Wolof 39 23 23 15 100 
Mother tongues 43 16 26 15 100 
French 24 11 53 12 100 
English 54 8 19 19 100 

Hospitals

There are significant differences between the use of the four languages in hospitals. 

The frequency of using Wolof and the mother tongues is also not constant in hospitals. The 

frequencies of “most of the time + always” language use are 38% for Wolof, 33% for 

mother tongues, and 17% for French and English. The frequency of “never + rarely” using 

English in hospitals is around 55% while it is 62% for French and quite high for the mother 

tongues (35%).  

Frequency of language use in hospitals 

Languages Never  + 
Rarely 

Sometimes Most of the time + 
Always 

No response Total 

Wolof 26 24 38 12 100 
Mother tongues 35 17 33 15 100 
French 62 15 17 6 100 
English 55 9 17 19 100 

Buses 

In buses, Wolof is used a great deal (a total high frequency of 56%) followed by the 

mother tongues (with a total high frequency of 44%). French is not widely used in buses (a 

total of 24%). However, it is spoken “sometimes” at a frequency of 26%. The use of 

English in buses is relatively small, that is only 6% for “most of the time + always”. The 

frequency of “never + rarely” in language use in buses is 25% for the mother tongues while 
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it is 35% for French. The frequency of “never + rarely” use of English in buses is very high 

(62%). 

Frequency of language use in buses 

Languages Never  + 
Rarely 

Sometimes Most of the time + 
always 

No response Total 

Wolof 13 20 56 11 100 
Mother tongues 25 18 44 13 100 
French 35 26 24 15 100 
English 62 12 6 20 100 

Workplaces 

In workplaces, a different scenario is noticeable. French is predominantly spoken; 

the frequency of use of French is 59%. The mother tongues are the second most dominant 

languages in workplaces in Senegal with a total high frequency of use rated at 27%. The 

use of Wolof and English are equally important in workplaces (24% each). The frequency 

of “never + rarely” using their own mother tongues in workplaces is 33%, and it is 40% for 

Wolof. Similarly, the frequency of language use is quite high for English, that is, 43%. It is 

important to note that English is used more in the workplaces than in any of the other 

settings discussed earlier. 

Frequency of language use in workplaces 

Languages Never + 
Rarely 

Sometimes Most of the time + 
Always 

No response Total 

Wolof 33 29 24 14 100 
Mother tongues 40 19 27 14 100 
French 13 12 59 16 100 
English 43 13 24 20 100 

Mosques

In mosques, Wolof is the dominant language. Its high frequency of use is 76%. The 

mother tongues are the second most important languages in the Senegalese mosques. Their 

frequency of use in mosques is 23%. The frequency of using French is 4%. English is 

almost never spoken in mosques in Senegal. The frequency of “sometimes’’ using English 

in mosques is nil. The frequency of speaking English “most of the time + always’’ in 

mosques is just 1%. 

 Most surprisingly, even the Arabic language is not popular in mosques. The 

frequency of speaking Arabic “most of the time + always” in mosques is only 7% while it 
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is 11% for “sometimes” and 61% for “never + rarely” despite the fact that more than 90% 

of the Senegalese population are Muslim.  

Frequency of language use in mosques 

Languages Never  + 
Rarely 

Sometimes Most of the time + 
Always 

No response Total 

Wolof 8 5 76 11 100 
Mother tongues 40 11 23 26 100 
French 69 6 4 21 100 
English 97 00 1 2 100 
Arabic 61 11 7 21 100 

Churches

Contrary to the language use in mosques, French is the dominant language in 

churches (38%) – slightly more than Wolof (35%). The use of the mother tongues in 

churches is not important (16%). It is also important to note that the “no response” is fairly 

high (33%) for responses to the questions in this section, probably, because most of the 

respondents are not Christian. The English language is rarely spoken by the respondents in 

churches (just 15% for “sometimes”). 

Frequency of language use in churches 

Languages Never  + 
Rarely 

Sometimes Most of the time + 
Always 

No response Total 

Wolof 28 14 35 23 100 
Mother tongues 41 10 16 33 100 
French 26 17 38 19 100 
English 76 15 00 9 100 

“Grand places” 

 “Grand places” are part of Senegalese popular culture. “Grand places” are men-

only places where people gather to play draughts, cards, or simply get together and gossip 

on all sorts of issues (local and international) such as politics, society, and family matters 

among others. Though generally stigmatised, “grand places” have an important social 

significance due to the large amount of information that circulates in this milieu. In “grand 

places”, Wolof is the most frequently used language. The frequency of using this language 

for “always + most of the time” in “grand places” is very substantial (73%). The mother 

tongues are not generally spoken in “grand places” (only 29 % for “most of the time + 

always”). The frequency of speaking French language “sometimes” in “grand places” is 

just 20% which is far less than the frequency of using it “most of the time + always” (13%). 
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However, English is virtually unused in “grand places”; only 2% for “most of the time + 

always” and 3% for “sometimes”. 

Frequency of language use in “grand places” 

Languages Never  + 
Rarely 

Sometimes Most of the time + 
always 

No response Total 

Wolof 7 12 73 8 100 
Mother tongues 33 13 29 25 100 
French 49 20 13 18 100 
English 75 3 2 20 100 

6.5. Attitudes towards local and European languages 

This section discusses the language choice of the respondents and their attitudes 

towards Wolof, their own mother tongues, French, and English. The respondents were 

given a set of attributes related to these languages and were asked to express their attitudes 

towards these languages using the following categories “very much”, “very”, “a little”, 

“average”, “not at all” or “no opinion”. The percentages in this section refer to the attitudes 

of respondents towards these languages based on the attributes they were given. The 

analysis focuses mainly on “very much + much” for each attribute. As mentioned 

elsewhere, in this section there are quite high scores for “no response + no opinion” 

challenges to interpret and translate these concepts into French and some local languages. 

For example, the concepts of sophisticated and sweet were not easy to render in French 

because they might not have the same meaning in both languages. It was also quite 

laborious to translate these concepts into some local languages and then explain them to the 

respondents, viz. respondents in rural area. In addition, most of the respondents did not 

know much about French and/or English. Therefore, they preferred to choose “no answer” 

or “no opinion”. 

Importance 

 According to the table below, all these languages, that is Wolof, the mother tongues, 

French, and English are significantly important for the respondents. The total for both “very 

+ very much’’ regarding the importance of the languages are above the 60% mark. 

However, French is the most important language (71%), followed by Wolof (69%), English 

(63%), and the mother tongues (61%). It is important to note that the respondents indicate 

that English is slightly more important than their own mother tongues.  
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Attitudes towards the importance of the languages mentioned in  the table 
Languages Not at all + A 

little 
Very + Very 

much 
No response + 

No opinion 
Total 

Wolof 13 69 18 100 
Mother tongues 7 61 32 100 
French 9 71 20 100 
English 9 63 28 100 

Richness 

 All the four languages are also rich according to the respondents; in particular 

French, with a total score of 65%, is rated as the richest language followed by Wolof 

(56%), English (52%), and the mother tongues (only 30%). There is a substantial number of 

respondents who indicate that Wolof is “not at all + a little” rich (21%).  

Attitudes towards the richness of the languages mentioned in the table 
Languages Not at all + 

A little 
Very + Very 

much 
No response +

No opinion 
Total 

Wolof 21 56 23 100 
Mother tongues 6 30 31 100 
French 13 65 22 100 
English 17 52 31 100 

Fascination 

The four languages mentioned in the table do not fascinate the Senegalese people 

very much. Indeed, French is the most fascinating language with a total aggregate of only 

50% and the second is English with a total of 46%. The total aggregate shows that Wolof 

(44%) is the least fascinating language preceded by the mother tongues (45%). The “not at 

all + a little” fascinating is also high for Wolof (28%), French (23%), English (20%), and 

the mother tongues (19%). 

 

Attitudes towards the fascination of the languages mentioned in the table 
Languages Not at all + 

A little 
Very + Very 

much 
No response +

No opinion 
Total 

Wolof 28 44 28 100 
Mother tongues 19 45 36 100 
French 23 50 27 100 
English 20 46 34 100 
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Charm 

With regard to the charm of the languages, the respondents find that the local 

languages are less charming than the European languages. For example, Wolof is the least 

charming (41%), preceded by the mother tongues (46%). French is the most charming 

(54%) while English is second (52%). However, the rating of Wolof for “not at all + a 

little” charming is as high as 32%. 

Attitudes towards the charm of the languages mentioned in the table 
Languages Not at all + A 

little 
Very + Very 

much 
No response +

No opinion 
Total 

Wolof 32 41 27 100 
Mother tongues 17 46 37 100 
French 19 54 27 100 
English 16 52 32 100 

Precise 

The respondents believe that their mother tongues are the most precise languages 

(53%). French is the second most precise (49%) while Wolof is the third most precise 

language (46%). The respondents think that English is the least precise language (38%). 

The ratings for “not at all + a little” precise are 27% for Wolof, 26% for English, and 22% 

for French but it is just 13% for the mother tongues. 

Attitudes towards the preciseness of the languages mentioned in the table 
Languages Not at all + A 

little 
Very + Very 

much 
No response  + 

No opinion 
Total 

Wolof 27 46 27 100 
Mother tongues 13 53 34 100 
French 26 49 25 100 
English 26 38 36 100 

Sweet 

According to the respondents the four languages do not enjoy a high level of 

sweetness. The scores are below the 50% line and range between 47% and 36%. However, 

French is rated as the sweetest of all (47%), followed by the mother tongues (39%), and 

Wolof (37%). English is the least sweet language with a total score of 36%. The 

respondents’ ratings of Wolof for “not at all + a little” sweet is 32%, it is 25% for English, 

23% for French, and 22% for the mother tongues. 
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Attitudes towards the sweetness of the languages mentioned in the table 
Languages Not at all + A 

little 
Very + Very 

much 
No response  + 

No opinion 
Total 

Wolof 32 37 31 100 
Mother tongues 22 39 39 100 
French 23 47 30 100 
English 25 36 39 100 

Sophisticated 

The respondents indicate that the European languages are considerably more 

sophisticated than local languages. The ratings are 46% for French, 37% for English, 34% 

for the mother tongues, and 27% for Wolof. The ratings for “not at all + a little” for the 

sophistication are 38% for Wolof, 27% for French, 26% for English, and 23% for the 

mother tongues. 

Attitudes towards the sophistication of the languages mentioned in the table 
Languages Not at all + A 

little 
Very + Very 

much 
No response + 

No opinion 
Total 

Wolof 38 27 35 100 
Mother tongues 23 34 43 100 
French 27 46 27 100 
English 26 37 37 100 

Ease of learning 

The local languages are described as easier to learn than the European languages. 

Indeed, Wolof is rated as the easiest to learn at 65%, followed by the mother tongues 

(41%). The English language and the French language are the most difficult to learn, viz. 

31% and 32% respectively. The rating for “not at all + a little” ease of learning for the 

French language is the highest (34%) and the rating is 31% for English. 

Attitudes towards the ease of learning the languages mentioned in the table 
Languages Not at all + A 

little 
Very + Very 
much 

No response + 
No opinion 

Total 

Wolof 17 65 18 100 
Mother tongues 18 41 41 100 
French 34 32 34 100 
English 31 31 38 100 
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Prestige 

The prestige of the four languages is not high and ranges between 39 % and 46%. 

However, French is the most prestigious (46%) while the mother tongues are the second 

most prestigious languages (41%). The prestige of Wolof and English are the same (39%). 

The rating of Wolof for “not at all + a little” prestigious is quite high (35%). The ratings for 

the same attribute are 25% for English, 24% for French, and 20% for the mother tongues.  

Attitudes towards the prestige of the languages mentioned in the table 
Languages Not at all + A 

little 
Very +Very 

much 
No response +

No opinion 
Total 

Wolof 35 39 26 100 
Mother tongues 20 41 39 100 
French 24 46 30 100 
English 25 39 36 100 

Beauty 

The respondents mention that all the languages are beautiful. However, the French 

language is rated as the most beautiful language at 57%, followed by English with 53% 

then the mother tongues and Wolof, rated each at 50%. The respondents’ rating of Wolof 

for “not at all + a little” beautiful is high (24%). 

Attitudes towards the beauty of the languages mentioned in the table 
Languages Not at all + A 

little 
Very +Very 

much 
No response + 

No opinion 
Total 

Wolof 24 50 26 100 
Mother tongues 14 50 36 100 
French 17 57 26 100 
English 16 53 31 100 

6.6. Importance, place and future of local languages in the education system  

The status of local languages in the education system is certainly the most 

interesting feature of language planning in Senegal. In 1971, six local languages were 

declared national languages (see section 2.4.1. The status of local languages). However, a 

lot needs to be done to reflect the status of these languages in the education system of the 

country because the absence of local languages in education is notorious. French dominates 

alone literally from secondary school to university and university-level institutions. There is 

no formal government school in Senegal that systematically teaches literature, mathematics, 

physics, finance, or computer sciences or any other subjects in local languages. However, 

there are some kindergartens that sometimes use the local languages to teach different 
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subjects but this practice is largely marginal and insignificant. The main university, 

Université Cheikh Anta Diop, offers classes in some local languages, especially at the 

Facultés des Lettres et Sciences Humaines but these remain marginal and their weight in 

the curriculum is not as important as the other subjects that are offered. 

 This situation puts the status, function and, above all, the concept of national 

languages in the forefront: Is the status of national languages purely symbolic? Is it to 

address intense political and social pressures for greater prestige of local languages? Is the 

move to grant national status to some local languages a genuine decision aiming 

increasingly at the development and the introduction of local languages in the education 

system? Or is it simply a political decision that failed because of the complexity of 

language choice and language status in Senegal? More often than not, language issues, as in 

several multilingual countries, raise passionate discussion, especially regarding the place 

and the status of local languages in the education system. Paradoxically, with more than ten 

“national” languages currently, their absence from the education system is conspicuous. 

To elucidate the language choice and preference of the Senegalese people, a set of 

three parallel questions highlighting the central issues of language in education in Senegal 

was put to the respondents. The first set of questions focus on the current place of local 

languages in the education system, whether they should be given more importance and 

whether they should be introduced into the education system. The second set discusses the 

current place of French in the education system and whether its importance should be 

increased in the education system. Also, the research is aimed at finding out whether 

French has negative influences and whether it should be abolished in the education system 

in Senegal. The third set – same as the second – asked the respondents questions regarding 

English, in particular, its current place in the education system and whether its importance 

should be increased in the education system or not. In addition, the research tried to 

ascertain whether English is seen as having negative influences and whether it should be 

abolished in the education system in Senegal. 

According to Table 54, the respondents show overwhelming support for local 

languages. Though a total of 57% (made up of 50% for “much” and 7% “a great deal”) 

mention that the importance given currently to their local languages is not substantial, there 

is overwhelming support for their introduction into the education system (87%). In 

addition, a large number of respondents (83%) support the idea that local languages should 
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be given more importance in the education system. Such high scores reflect the attachment 

of the respondents to their own languages and their importance to the people.  

 
Q1. What is currently the 
importance of local languages 
in the education system? 

Q2. Should local languages be 
given more importance in the 
education system? 

Q3. Should local languages be 
introduced into education 
system? 

None 13% Yes 83% Yes 87% 
A little 30% No 14% No 11% 
Much 50% Yes/No 1% Yes/No 1% 
A great deal 7% No response 2% No response 1% 
Total 100% Total 100% Total 100% 

Table 54. Importance, place and future of local languages in the education system according to the 
overall sample 

6.6.1. Should local languages be given more importance in the education system? 

Tables 55 and 56 below show the reasons given by the respondents to support their 

views on whether local languages should be given more importance or not. The discussions 

below are based both on the positive (Yes) and the negative (No) reasons provided in 

response to question Q2 (see Table 54). 

6.6.1.1. Local languages should be given more importance in the education system 

According to Table 54, a large number, that is, 83% of the respondents, thinks that 

local languages should be given more importance in the education system in Senegal. 

Respondents indicate that the most important reason is that the local languages “facilitate 

access to knowledge” (15%). This means that education through local languages makes 

access to knowledge easier and facilitates the learning process. It is quite significant that a 

good number of respondents stress similar pedagogical reasons to argue that the importance 

of local languages should be increased in the education system. The advantages related to 

education in the vernacular are acknowledged in a large body of literature (see section 

3.2.4. Language-in-education issues).  

Similar views regarding the benefits of local languages are also expressed by a 

sizeable number of the respondents in this research. For example, 7% find that giving more 

importance to local languages in the education system helps “eradicate illiteracy and non-

numeracy” (7%) and contributes to the “promotion of local languages” (6%). According to 

respondents who provided positive answers, local languages “develop the brain and the 

mind” (1%) and also help people to know how to “read and write in local languages” (1%). 
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The respondents also indicate that local languages should be given more importance for 

effective communication for reasons such as that local languages “make communication/ 

understanding more effective” (14%) and that they “feel very comfortable with the 

language” (10%).  

The respondents mention that local languages should be given more importance for 

cultural and linguistic reasons. For example, local languages are important for “cultural 

maintenance and preservation” or “enracinement” (12%) and they are important for 

“cultural and linguistic identity” (12%). Table 55 is a summary of the reasons provided by 

the overall sample to increase the importance of local languages in the education system. 

Reasons  Percentages 
Facilitates access to knowledge 15 % 
Makes communication/understanding more effective 14% 
Cultural maintenance and preservation/ “enracinement” 12% 
Cultural and linguistic identity 12% 
Feel very comfortable with the language 10% 
Eradicate illiteracy and innumeracy  7% 
Other reasons 7% 
Promotion of local languages 6% 
Important 3% 
Mother tongue 3% 
Easy to learn 2% 
Boost economic and social development 2% 
Create interest/motivation for local languages 2% 
Rich/beautiful/prestigious 2% 
Develop brain and mind 1% 
Read and write in local languages 1% 
I like it 1% 
Total 100% 

Table 55. Reasons to increase the importance of local languages in education according to           
the overall sample 

 
6.6.1.2. Local languages should not be given more importance in the education 
     system 

According to Table 56, there are many reasons respondents believe local languages 

should not be given more importance in the education system. According to the 

respondents, the most important reasons are mainly “local languages are not important” 

(24%) and these are “just spoken in Senegal” (22%). The respondents state also that local 

languages should not be given more importance because they are “languages of division” 
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(15%), that is, the choice of one language may divide people who disagree with that choice 

viz. they “make learning difficult” (7%), that is differences between languages (French and 

local languages) create difficulties because of first language transfer i.e. from the first 

languages to French. According to the respondents, the local languages of Senegal should 

not be given more importance in education because they are not “official languages” (7%), 

i.e. they are not used in the education system (as a means of instruction) or in the 

workplace. The respondents mention also local languages are “not used in science and 

technology” (4%) and the “country [Senegal] is not technically ready for [the introduction 

of] local languages” (3%) in the education system. Therefore, they argue that local 

languages should not be given more importance in the education system. The respondents 

add that local languages should not be given importance in the education system because 

“French is more important than local languages” (5%). Table 56 provides a set of reasons 

against the increase of the importance of local languages in the education system.      

 Reasons  Percentages 

Local languages are not important 24% 
Just spoken in Senegal 22% 
Language of division 15% 
Other reasons 13% 
Not official languages (not used in workplace, education...) 7% 
Make learning difficult 7% 
French is more important than local languages 5% 
Language not used in science and technology 4% 
Country is not technically ready for the introduction of local languages in 
education  

3% 

Total 100% 

Table 56. Reasons local languages should not be given more importance in the education                      
system according to the overall sample 

6.6.2. Should local languages be introduced into the education system? 

Tables 57 and 58 show the reasons given by the respondents to explain the reasons 

local languages should be introduced into the education system or not. The discussions 

below are based both on the positive (Yes) and the negative (No) reasons provided by the 

respondents in response to question Q3 (see Table 54). 

 
6.6.2.1. Local languages should be introduced into the education system  

As shown in Table 54, a large number of respondents (87%) find that local 

languages should be introduced into the education system. The main reason they put 
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forward is that local languages “facilitate access to knowledge” (18%). The second most 

important reason is that local languages “make communication/understanding effective” 

(16%) while the third reason is that local languages are useful in preserving “cultural and 

linguistic identity” (14%) and are important for “cultural maintenance and promotion” or 

“enracinement” (13%). According to the respondents, local languages should be introduced 

in education because they “feel very comfortable with the language [local language]” 

(12%). The respondents also mention other reasons for the introduction of local languages 

into the education system. These include, among other things, comments such as that local 

languages can help “eradicate the illiteracy and non-numeracy rates” (6%), they can 

contribute to the “promotion of local languages” (5%) and they can “boost the economic 

and the social development” of the country (2%). The table below mentions also other 

reasons such as local languages are “important” (4%), they are “easy to learn” (2%), they 

develop “brain and mind” (2%), they can help people to “read and write in local languages” 

(2%), they are their “mother tongues” (1%), they are “rich/prestigious/beautiful” (1%), they 

“create interest/motivation to learn local languages” (1%), and some respondents simply 

mention that “they like them [local languages]” (1%). Table 57 summarises the reasons 

provided by the overall sample on the issue of the introduction of local languages into the 

education system.  

Reasons Percentages 
Facilitate access to knowledge 18% 
Make communication/understanding more effective 16% 
Cultural and linguistic identity 14% 
Cultural maintenance and preservation/ "enracinement" 13% 
Feel very comfortable with the language 12% 
Eradicate illiteracy and innumeracy rates 6% 
Promotion of local languages  5% 
Important 4% 
Boost economic and social development 2% 
Easy to learn 2% 
Develop brain and mind 2% 
Read and write in local languages 2% 
Mother tongue 1% 
Rich/Beautiful/Prestigious 1% 
Create interest/motivation for local languages 1% 
I like them 1% 
Total 100% 

 
Table 57. Reasons for the introduction of local languages into the education system                  

according to the overall sample 
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6.6.2.2. Local languages should not be introduced into the education system 

The respondents indicate that the two most important reasons why local languages 

should not be introduced into the education system are, first, that they are “just spoken in 

Senegal” (23%) and second they are “languages of division” (22%). The respondents 

consider that local languages are divisive languages, that is, the choice of one local 

language, among a score, as language of instruction may cause problems in the country. A 

good number of respondents state simply that “local languages are not important” (14%), 

therefore they should not be introduced into the education system while other respondents 

argue that they are “not official languages” (8%). Respondents refer to their weight in the 

scientific and technological domains by indicating that local languages are “not used in 

science and technology” (4%). The respondents find that introducing local languages into 

the education system is not appropriate because they “make learning difficult” (7%) i.e. 

they constitute hurdles to the learning process, especially for learning French which is 

currently the only language of instruction in Senegal. According to the respondents, local 

languages should not be introduced into the education system because “the country is not 

technically ready for [the introduction of] local languages” (4%). They mention a set of 

other reasons and they are subsumed under “other reasons” (13%) in Table 58 which 

outlines the reasons provided by the overall sample against the introduction of local 

languages into the education system. 

Reasons  Percentages 
Just spoken in Senegal 23% 
Languages of division 22% 
Local languages are not important 14% 
Other reasons 13% 
Not official languages (used in workplace, education...) 8% 
Make learning difficult 7% 
French is more important than local languages 5% 
Not used in science and technology 4% 
Country not technically ready for the introduction of  local languages 4% 
Total 100% 

Table 58 . Reasons against the introduction of local languages into the education system 
according to the overall sample 

6.6.2.3. Level of introduction of local languages into the education system. 

 Around 87% of the respondents indicate that local languages should be introduced 

into the education system. According to Table 59, the primary level is the top choice for 
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the introduction of local languages into the education system in Senegal. Indeed, the 

primary level is ranked as first with 33%, while the nursery level, with a rating of 22%, is 

the second most preferred level for the introduction of local languages into the education 

system. The secondary level of education comes third with 13% while the university level, 

the fourth preferred level, is as low as 5%. The choices of all the four levels (nursery, 

primary, secondary, and university) and for the nursery and primary levels (8%) to 

introduce local languages into the education system are also important (10% each). The 

respondents mention other levels for the introduction of local languages into the education 

system but they are not considerable. Table 59 summarises the responses provided by the 

overall respondents regarding the level of introduction of local languages into the education 

system.   

Levels Percentages Levels Percentages Levels Percentages

Nursery (1) 22% (1), (2) 8% (1), (2), (4) 1% 
Primary (2) 33% (2), (3) 1% (2), (3), (4) 2% 
Secondary (3) 13% (3), (4) 1% (1), (2), (3), (4) 10% 
University (4) 5% (1), (2), (3) 4%   
Total 73% Total 14% Total 13% 

Table 59. Level of introduction of local languages into the education system according to the overall sample 

6.7. Importance, place and future of French in Senegal 

  Table 60 shows interesting results regarding the importance, place, and future of 

French in Senegal. According to the answers obtained from FQ1, a large number of 

respondents, i.e. 94% (made up of 68% who state that the place of French is “much” and 

26% who find that French has  “a great deal” of importance), believe that French is 

currently very strong in the education system of Senegal. However, despite the 

overwhelming importance of French in the education system of Senegal, a significant 

number of respondents (64%) believe that the importance of French should continue to be 

increased in the education system (see FQ2). The respondents overwhelmingly reject the 

idea of abolishing French in the education system in Senegal (90%) (see FQ4). Only 28% 

of the respondents find that French has negative influences while around 67% state that 

French does not have negative influences (see FQ3) in Senegal. Table 60 shows the 

responses provided by the overall sample regarding the importance, place, and future of 

French in Senegal. 
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FQ1. What is currently 
the place of French in 
the education system? 

FQ2. Should French be 
given more importance 
in the education system? 

FQ3. Does French 
have a negative 
influence in Senegal? 

FQ4. Should French 
be abolished in the 
education system in 
Senegal? 

None 1% Yes 64% Yes 28% Yes 6% 
A little 3% No 32% No 67% No 90% 
Much 68% Yes/No 1% Yes/No 2% Yes/No 1% 
A great deal 26% 
No response 2% 

No 
response 

3% No response 3% No response 3% 

Total 100% Total 100% Total 100% Total 100%

Table 60. Importance, place and future of French in Senegal according to the overall sample 
 

6.7.1. Should French be given more importance in the education system?  

Tables 61 and 62 below list the reasons put forward by the respondents to justify 

why French should or should not be given importance in Senegal. In this section, both 

positive (Yes) and negative (No) reasons provided in response to question FQ2 (see Table 

60) are discussed. 

6.7.1.1. French should be given more importance in the education system  

According to Table 61 below, there is a wide range of reasons for the increase of 

the importance of French in the education system. The three most important reasons are 

related mainly to international as well as national communication needs. The respondents 

state that the most important reason why French should be given more importance is that 

French is a “universal language” (26%), i.e. a language for international communication. 

The second most important reason is that French is the “official language” (21%) of 

Senegal and the third most important reason is that French is the “lingua franca” (6%) of 

Senegal. It is highly probable that the respondents associate lingua franca with official 

language or they consider code mixing (usually French is the dominant language) as lingua 

franca, especially code mixing between Wolof or other local languages and French. The 

mixing of codes (local languages and French) is an important feature of language use 

among educated people in Senegal. This seems to be a little surprising because it is known 

that the illiteracy rate in French is worryingly very high and also only a tiny proportion of 

the Senegalese population speaks French as a mother tongue (see section 2.2.4. French in 

post-independence Senegal). This contrasts sharply with the reasons provided by the 

respondents mentioning that French should be given more importance in the education 

system because it is “not widely spoken in Senegal” (1%). 

 216



Also important is the finding that around 5% believe that French develops “cultural 

understanding” between French speaking people and is a “link language” (4%) in Senegal 

and in the “Francophone” world (3%).  

However, it is important to underline that only a small number of respondents 

mentions that French should be given more importance for job opportunities (4%). 

However, the reasons relating to academic opportunities are expressed in different ways. 

Indeed, since French is the only official language of Senegal, it seems redundant to point 

out these reasons. A total number of 10% stress academic reasons and these are that French 

is the “language used in research and publications” (4%), it facilitates “access to 

knowledge” (3%), it is “used in science and technology” (2%), and it offers “academic 

opportunities” (1%).  

 The respondents mention other reasons such as French is “rich/prestigious” (3%) 

and it is “important/ useful” (4%). French is also important because it is the “language of 

the former colonial power” (4%), it is easy to learn (2%), and is important for 

“globalisation” among other reasons (see Table 61). The respondents mention other 

reasons to highlight their reasons why French should be given more importance. These 

include that French is a “language used for email and internet” (4%), it is important in 

“diplomacy/international relations” (1%), and it can “boost the economic and social 

development” of the country. Table 61 shows the reasons to increase the importance of 

French in the education system according to the overall sample. 
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Reasons Percentages 

UUnniivveerrssaall  llaanngguuaaggee  26% 
OOffffiicciiaall  llaanngguuaaggee  21% 
LLiinngguuaa  ffrraannccaa  6% 
CCuullttuurraall  uunnddeerrssttaannddiinngg  5% 
LLaanngguuaaggee  ooff  ffoorrmmeerr  ccoolloonniiaall  ppoowweerr  4% 
LLiinnkk  llaanngguuaaggee  4% 
IImmppoorrttaanntt//uusseeffuull  4% 
JJoobb  ooppppoorrttuunniittiieess  4% 
LLaanngguuaaggee  iinn  rreesseeaarrcchh  aanndd  ppuubblliiccaattiioonn  4% 

FFrraannccoopphhoonniiee//FFrraannccoopphhoonnee  3% 
RRiicchh//  PPrreessttiiggiioouuss  3% 
AAcccceessss  ttoo  kknnoowwlleeddggee  3% 
EEaassyy  ttoo  lleeaarrnn  2% 
LLaanngguuaaggee  uusseedd  ffoorr  eemmaaiill  aanndd  iinntteerrnneett  2% 
LLaanngguuaaggee  uusseedd  iinn  sscciieennccee  aanndd  tteecchhnnoollooggyy  2% 
GGlloobbaalliissaattiioonn  2% 
NNoott  wwiiddeellyy  ssppookkeenn  iinn  SSeenneeggaall  1% 
CCoommmmeerrcciiaall//BBuussiinneessss  eexxcchhaannggeess  1% 
AAccaaddeemmiicc  ooppppoorrttuunniittiieess  1% 
DDiipplloommaaccyy//IInntteerrnnaattiioonnaall  rreellaattiioonnss  1% 
BBoooosstt  eeccoonnoommiicc  aanndd  ssoocciiaall  ddeevveellooppmmeenntt  1% 
Total 100% 

     Table 61. Reasons to increase the  importance of French in the education system according to                             
the overall  sample 

6.7.1.2. French should not be given more importance in the education system  

 Table 62 lists the reasons put forward by these respondents in order to argue that 

French should not be given more importance in the education system. According to the 

table, the respondents think that the main reason why French should not be given more 

importance in the education system is that there is a real need to “promote the local 

languages” (29%) of the country. There are other reasons why French should not be given 

more importance and these include that French is an “obstacle to local languages” (4%), 

and it threatens the linguistic ecology of Senegal by causing “language 

death/loss/detrition/attrition” (2%). Further, the respondents mention that French 

perpetuates “cultural and linguistic domination” (7%). 

 The respondents put forward another important reason for not giving more 

importance to French in education. They state that since “English is more important than 

French” (21%) there is no reason to give French more importance. Instead, it is the 



importance of English that should be stressed because the respondents believe that French 

is “well established in Senegal” (9%). 

 The respondents mention also the preservation of the linguistic heritage and the 

maintenance of cultural identity as reasons against the promotion of French in the education 

system. For example, some respondents do not support increasing the importance of French 

in the education system putting forward the reason that French “does not express our 

culture” (8%) and that it also has “negative influences” (6%) in the country. Some 

respondents argue against giving more importance to French for the reason that it causes 

“acculturation” (6%). There are other reasons such as that French is “difficult to learn” 

(4%), it is an “obstacle to socio-economic development” (1%), it is “not important” (1%), 

and it does not foster “democracy/justice/equality” (1%) in Senegal. Table 62 below 

shows the reasons against increasing the importance of local languages according to 

the overall sample. 

Reasons  Percentages 
Promotion of local languages 29% 
English is more important than French 21% 
Already well-established language 9% 
Does not express our culture 8% 
Cultural and linguistic domination 7% 
Negative cultural influences 6% 
Acculturation 6% 
Obstacle to local languages 4% 
Difficult to learn 4% 
Language death/loss/detrition 2% 
Obstacle to socio-economic development 1% 
Not important 1% 
Democracy/Justice/Equality 1% 
Cultural maintenance 1% 
Total 100% 

Table 62. Reasons against increasing the importance of French in the education system            
according to the overall sample 

6.7.2. Does French have negative influences in Senegal? 

Tables 63 and 64 in this section show the reasons put forward by the respondents as 

to whether French has negative influences in Senegal or not. In this section both the 

positive (Yes) and the negative (No) reasons provided in response to question FQ3 (see 

Table 61) are discussed. 
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6.7.2.1. French has negative influences in Senegal  

According to the respondents (see Table 63 below), the negative influences of 

French in Senegal are mainly on the culture of the people, in particular the alienation effect. 

The most important reason is that French has “negative cultural influences” (33%) in the 

country, in particular among young people. Respondents mention that “young people do 

not respect the elderly anymore” or “young people do not know how to speak to their 

parents”. The second most important reason mentioned by the respondents is that French 

“does not express our culture” 9%. The negative cultural influences of French in Senegal 

are also apparent in the alienation effect on the people. Indeed, “acculturation” (26%) is 

described as the second most significant negative influence of French in Senegal and 

another related reason is that French maintains its “cultural and linguistic domination” (3%) 

in Senegal.  

French also has negative influences because it destroys the linguistic ecology and 

widens the socio-economic gap. Indeed, the third most important reason is that French is an 

“obstacle to local languages” (19%) and it causes “language death/loss/detrition/attrition” 

(2%). As a result, the respondents express other reasons such as the need to “promote local 

languages” (3%) because French is an “obstacle to socio-economic development” (4%) of 

the country and does not contribute to “democracy/ justice/equality” (1%) in Senegal as 

people without French knowledge are deprived of equal access to information and services 

and do not have equal opportunities. The table below is a summary of the negative 

influences of French in Senegal according to the overall sample.  

Reasons Percentages 
Negative cultural influences 33% 
Acculturation 26% 
Obstacle to local languages 19% 
Does not express our culture 9% 
Obstacle to socio-economic development 4% 
Cultural and linguistic domination 3% 
Promotion of local languages 3% 
Language death/loss/detrition 2% 
Democracy/Justice/Equality 1% 
Total 100% 

Table 63. The negative influences of French in Senegal according to the overall sample 
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6.7.2.2. French does not have negative influences in Senegal 

A total of 67% indicate that French does not have negative influences in Senegal. 

The table below presents the reasons put forward by the respondents in order to argue that 

French does not have negative influences in Senegal.  

A close look at Table 64 shows that the respondents mention a large variety of 

reasons. The most significant reasons are related to communication (national and 

international), education and access. 

The most important reason mentioned by the respondents is that French is a 

“universal language” (25%) which is used in “diplomacy/international relations” (1%). 

Other important reasons supporting the idea that French does not have negative influences 

in Senegal include the idea that French is the “official language” (13%) of Senegal and it 

facilitates “cultural understanding” (8%). The respondents mention other reasons, including 

French is “rich/prestigious” (6%), it facilitates “access to knowledge” (6%), it is 

“important/useful” (5%), and it is the “language used in research and publication” (5%).  

The respondents mention that French does not have negative influences in Senegal 

for a number of other reasons. These include, among others, French is the “lingua franca” 

(4%), a “link language” (4%), Senegal is a “Francophone country” (4%), and French is a 

“language used in science and technology” (3%). Other reasons supporting that French 

does not have a negative influence in Senegal include reasons such as French is “not widely 

spoken in Senegal” (2%), it offers “academic opportunities” (2%), it is the “language of the 

former colonial power” (2%), and it is “used in business and commerce” (2%). The 

respondents mentioned other reasons and these are shown in Table 64 which summarises 

the reasons why French does not have negative influences in Senegal according to the 

overall sample.  
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Reasons Percentages 
Universal language 25% 
Official language 13% 
Cultural understanding 8% 
Rich/ Prestigious 6% 
Access to knowledge 6% 
Important/Useful 5% 
Language used in research and publication 5% 
Lingua franca 4% 
Link language 4% 
Francophonie/Francophone country 4% 
Language used in science and technology 3% 
Not widely spoken in Senegal 2% 
Academic opportunities 2% 
Language of  former colonial power 2% 
Language used in business and commerce 2% 
Diplomacy/International relations 1% 
Boost economic and social development 1% 
Identify With French Culture 1% 
Globalisation 1% 
Easy to learn 1% 
Commercial/Business exchanges 1% 
Like it 1% 
Language used for email and internet 1% 
Communication with business partners/ customers/ colleagues... 1% 
Total 100% 

 Table 64. French does not have negative influences in Senegal according to the overall sample 

6.7.3. Should French be abolished in the education system in Senegal? 

Tables 65 and 66 list the reasons put forward by the respondents to justify why 

French should or should not be abolished in the education system in Senegal. This section 

discusses both the positive (Yes) and the negative (No) reasons provided by respondents to 

question FQ4 (see Table 60).  

6.7.3.1. French should be abolished in the education system  

According to Table 65, a small minority (6% of the respondents) indicated that 

French should be abolished in Senegal primarily to protect local languages and cultures. 

The most important reason provided by respondents for the abolition of French in the 

education system is defensive and aims at the “promotion of local languages” (33%). The 

respondents mention other reasons such as French “does not express our culture” (22%), it 

maintains its “cultural and linguistic domination” (6%), and it causes “acculturation” (6%). 
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Other reasons for the abolition of French in the education system include “English is more 

important than French” (12%). Therefore, English should be given more importance than 

French. In addition, the respondents indicate that French should be abolished in the 

education system because it is an “obstacle to the socio-economic development” (11%) of 

the country and is also “difficult to learn” (10%). A set of other reasons are mentioned and 

they are listed in the table below. 

 Reasons Percentages 
Promotion of local languages 33% 
Does not express our culture 22% 
English is more important than French 12% 
Obstacle to socio-economic development 11% 
Difficult to learn 10% 
Cultural and linguistic domination 6% 
Acculturation 6% 
Total 100% 

  Table 65. Reasons for the abolition of French in Senegal according to the overall sample 

6.7.3.2. French should not be abolished in the education system  

To make a case for the maintenance of French in Senegal, the respondents present a 

host of reasons. According to the reasons provided in Table 66, the most important reasons 

why French should not be abolished in Senegal are related to international communication 

needs, professional and academic opportunities, and the prestige of the language. Table 66 

shows that the respondents think that French should be maintained because it is a “universal 

language” (25%) and because it is the “official language” (19%) of the country. 

French should be maintained also because it is “important/useful” (10%) and is a 

“link language” (6%). The respondents mention other reasons for the maintenance of 

French in Senegal. These include academic reasons such as that French is a “language used 

in research and publications” (4%), it facilitates “access to knowledge” (4%), it offers 

“academic opportunities” (2%), and it is “used in science and technology” (1%). The 

respondents mention economic opportunities to argue that French should not be abolished 

in the education system in Senegal. These are, among others, that French is a “language 

used in business and commerce” (1%), it is “required in business negotiations” (1%), and is 

important in “commercial and business exchanges” (1%). Others reasons include that 

French is used in diplomacy and international relations (2%), it is “rich and prestigious’’ 

(4%), Senegal is a “francophone country” (4%), it is “already a well-established language” 
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(3%) in the country. There are also other reasons that support the idea that French should 

not be abolished in Senegal. These include, among others, that French fosters “cultural 

understanding” (3%), it is the “language of the former colonial power” (2%), it is the 

“lingua franca” (2%) in Senegal and it offers “job opportunities” (2%). The respondents 

provided a large number of other responses which are subsumed under “other reasons” and  

these represent around 4% of the total reasons provided by the respondents. Table 66  lists 

the reasons against the abolition of French in the education system in Senegal. 

Reasons Percentages 
Universal language 25% 
Official language 19% 

Important/Useful 10% 
Link language 6% 
Francophonie / Francophone country 4% 
Language in research and publication 4% 
Rich/ Prestigious 4% 
Other reasons 4% 
Access to knowledge 3% 
Already a well-established language 3% 
Cultural understanding 3% 
Language of former colonial power 2% 
Lingua franca 2% 
Job opportunities 2% 
Academic opportunities 2% 
Diplomacy/International relations 2% 
Language used in science and technology 1% 
Language used in business and commerce 1% 
Commercial and business exchanges 1% 
Required in business negotiations  1% 
Boost economic and social development 1% 
Total 100% 

Table 66. Reasons why French should not be abolished in Senegal according to the overall sample 

6.8. Importance, place and future of English in Senegal 

If one looks at Table 67, one realises that the respondents believe that English has 

great importance and has high prestige for the respondents. The majority, almost 55% of 

the respondents, finds that the current importance of English in the education system is 

“none” (5%) and “a little” (50%) while only 42% (made up of 36% for “much” and 6% for 

“a great deal”) mention that the importance, place, and future of English in the education 

system is great. As a result, the respondents overwhelmingly support the idea of increasing 
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the importance of English in Senegal. For instance, 86% believe that English should be 

given more importance in the education system. The large number of respondents (82%), 

who strongly maintain that English does not have negative influences in Senegal, helps also 

to show the importance of English. In addition, a total of 91% of respondents disagree with 

its abolition in the education system in Senegal. Table 67 shows the responses provided by 

the overall population regarding the importance, place, and future of English in Senegal.  

EQ1. What is currently 
the place of English in 
the education system? 

EQ2. Should English 
be given more 
importance in the 
education system? 

EQ3. Does English 
have negative 
influence in Senegal? 

EQ4. Should English 
be abolished in the 
education system in 
Senegal? 

None 5% Yes 86% Yes 12% Yes 4% 
A little 50% No 10% No 82% No 91% 
Much 36% Yes/No 1% Yes/No 1% Yes/No 1% 
A great deal 6% Don’t know 1% 4% 
No response 3% 

No 
response 

3% 
No response 4% 

No response 
 

Total 100% Total 100% Total 100% Total 100% 

 Table 67. Importance, place and future of English in Senegal according to the overall sample  

6.8.1. Should English be given more importance in the education system?  

Tables 68 and 69 list the reasons given by the respondents to justify why English 

should or should not be given more importance in the education system in Senegal. This 

section discusses both the positive (Yes) and the negative (No) reasons provided in 

response to question EQ2 (see Table 67). 

6.8.1.1. English should be given more importance in the education system  

 According to Table 68, English should be given more importance in Senegal for a 

variety of reasons. The most important reason is that English is the “universal language” 

(32%), that is, an international language for communication. The second most important 

reason is that English is the “dominant language in research and publications” (15%).The 

third most important reason is that it is “important and useful” (10%) and it is a “rich and 

prestigious” (10%) language. The English language is important also because it is the 

“dominant language in business and commerce” (9%). Other reasons given for an increased 

importance of English in the education system include that English is used in “science and 

technology” (3%), and it offers “academic opportunities” (1%) as well as “job 

opportunities” (1%). The respondents mention also that English is “easy to learn” (2%) and 

it fosters “cultural understanding” (2%). Table 68 shows the reasons provided by the 
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respondents regarding the importance of English in Senegal. These include reasons such as 

that it is “used for emails and internet” (2%), they “like it [English]” (2%), and “English is 

more important than French” (1%) among others.  

Reasons Percentages 
Universal language 32% 
Dominant language in research and publication 15% 
Important/Useful 10% 
Rich/ Prestigious 10% 
Language used in business and commerce 9% 
Language used in science and technology 3% 
Easy to learn 2% 
Cultural understanding 2% 
Other reasons                                                     2% 
Language used for email and internet 1% 
Like it 1% 
English is more important than French 1% 
Academic opportunities 1% 
Globalisation 1% 
Commercial/Business exchanges 1% 
Access to knowledge 1% 
Diplomacy/International relations 1% 
Job opportunities 1% 
Boost economic and social development 1% 
Required in business negotiations 1% 
Communication with business partners/customers/colleagues...              1% 
Not widely spoken in Senegal 1% 
Link language 1% 
Commercial/Business exchanges 1% 
Total 100% 

Table 68. Reasons English should be given more importance in the education system           
according to the overall sample 

6.8.1.2. English should not be given more importance in the education system 

According to Table 69 below, the respondents believe that English should not be 

given more importance because there is a need to “promote local languages” (47%) and 

also because English is an instrument of “acculturation” (17%). Some respondents indicate 

that English should not be given more importance simply because Senegal is a 

“Francophone” country (16%) and also because “the country is not technically ready” (6%) 

i.e. there are not enough teachers and there is a scarcity of teaching materials such as 

textbooks. However, some respondents underline that English should not be given more 
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importance because it is “already well-established [sic]” (4%) and it is “not important” 

(4%). The respondents provide a wide range of “other reasons” (6%) against assigning 

more importance to English in the education system. The table below presents the reasons 

that English should not be given more importance in the education system. 

Reasons Percentages 
Promotion of local languages 47% 
Acculturation 17% 
Francophonie/Francophone 16% 
Other reasons 6% 
Country not technically ready (teachers, textbooks...) 6% 
Already well-established language 4% 
Not important 4% 
Total 100% 

Table 69. Reasons English should not be given more importance in the education                            
system according to the overall sample 

6.8.2. Does English have negative influences in Senegal? 

Tables 70 and 71 below list the reasons put forward by the respondents to justify 

why English has or does not have negative influences in Senegal. This section discusses 

both the positive (Yes) and the negative (No) reasons provided in response to question EQ3 

(see Table 67). 

6.8.2.1. English has negative influences in Senegal  

According to the respondents, the main reason English has negative influences is 

that it has “negative cultural influences” (42%) on people. An examination of the responses 

provided by the respondents shows that they stress that English “breeds violence among the 

young people in Senegal because of the influence of rap music” or it “has changed the 

behaviours of the young people towards adults or elderly people”. The young people “don't 

respect their parents anymore” and “they don’t know how to talk to their parents”. The  

second most important reason is that English “does not express our culture” (17%) and is 

an “obstacle to local languages” (9%) and therefore puts the country at the mercy of the 

“cultural and linguistic domination” (9%) of English. The respondents also mention reasons 

such as English causes “acculturation” (7%) and “generation gap” (3%) and, in addition, is 

a threat to local languages because it also causes “language death/attrition/loss” (2%). As a 

result, these are reasons to “promote local languages” (2%) in order to preclude any 
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negative influences of English in Senegal. The table below lists the negative influences of 

English in Senegal. 

Reasons Percentages
Negative cultural influences 42% 
Does not express our culture 17% 
Others reasons 9% 
Cultural and linguistic domination 9% 
Obstacle to local languages 9% 
Acculturation 7% 
Generation gap 3% 
Promotion of local languages 2% 
Language death/loss/detrition/attrition 2% 
Total 100% 

Table 70. Negative influences of English in Senegal according to                                         
the overall sample 

6.8.2.2. English does not have negative influences in Senegal 

According to Table 71, the respondents state that English does not have negative 

influences in Senegal in the sense that it is a “universal language” (32%) and it is also an 

“important and useful” (9%) language. English does not have negative influences also 

because it is used in “research and publication” (7%) and in “business and commerce” 

(7%). The respondents mention reasons such as that English promotes “cultural 

understanding” (7%) between different people and provides opportunities for “access to 

knowledge” (6%) and offers greater “academic opportunities” (6%). The respondents add 

that English does not have negative influences because it is used “in science and 

technology” (5%) and is the language used for “email and internet” (5%). It is also “rich 

and prestigious” (5%) and is a good asset for a variety of other reasons such as “job 

opportunities” (3%) and is important in “diplomacy or international relations” (3%) and is 

useful in “globalisation” (2%). 

The respondents add that English does not have negative influences because it is 

important in “commercial and business exchanges” (1%) especially with partners, 

customers or colleagues. It is also used in “communication with business 

partners/customers/colleagues…” (1%). According to the respondents, English can help 

“boost the economy and the social development of the country” (1%) but they did not 

mention how this might occur. Table 71 shows the reasons English does not have negative 

influences in Senegal according to the overall sample. 
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Reasons Percentages 
Universal language 32% 
Important/Useful 9% 
Language in research and publication 7% 
Language used in business and commerce 7% 
Cultural understanding 7% 
Access to knowledge 6% 
Academic opportunities 6% 
Language used in science and technology 5% 
Language used for email and internet 5% 
Rich/ Prestigious 5% 
Diplomacy/International relations 3% 
Job opportunities 3% 
Globalisation 2% 
Commercial/Business exchanges partners /customers /colleagues... 1% 
Communication with business partners /customers /colleagues... 1% 
Boost economic and social development 1% 
Total 100% 

Table 71. English does not have negative influences in Senegal according to the overall sample 

  6.8.3. Should English be abolished in the education system? 

Table 72 lists the reasons put forward by the respondents to justify that English 

should or should not be abolished in Senegal. This section discusses both the positive (Yes) 

and the negative (No) reasons in response to question EQ4 (see Table 67). 

6.8.3.1. English should be abolished in the education system  

Only a small number of respondents (4%) think that English should be abolished in 

the education system in Senegal. They provide four major reasons to justify their answers. 

The most important reason is that English is “not important” (50%), the second most 

important reason is that it causes “negative cultural influence” (20 %) i.e. the young do not 

respect the older people anymore. They also argue that English causes a “generation gap” 

(15%), that is, young people will be influenced by English culture and will not get on well 

with adults or their parents. The fourth and last reason mentioned by the respondents is that 

English nurtures “linguistic and cultural domination” (15%) and therefore it should be 

abolished in the education system in Senegal. 
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6.8.3.2. English should not be abolished in the education system  

 The respondents provide a large variety of reasons to support the view that English 

should not be abolished in the education system in Senegal. Table 72 shows that the 

respondents argue that English should not be abolished in the education system because it 

is a “universal language” (42%) and it is also “important/useful” (16%). According to the 

respondents, English should not be abolished because it is the dominant language in 

“business and commerce” (8%) and it is used “in science and technology” (7%). It should 

not be abolished in the education system also because it is important in “research and 

publications” (6%) and it facilitates “access to knowledge” (2%). The respondents add that 

English should not be abolished because it is “rich and prestigious” (3%), it is used in 

“diplomacy and international relations” (3%), and it is important for “globalisation” (2%). 

Other reasons include the belief that English fosters “cultural understanding” and is “used 

for emails and internet” (2%). There are other reasons and they are presented in Table 72 

which summarises the reasons why English should not be abolished in Senegal according to 

the overall sample.  

Reasons Percentages 
Universal language 42% 
Important/Useful 16% 
Language used in business and commerce 8% 
Language used in science and technology 7% 
Language in research and publication 6% 
Rich/ Prestigious 3% 
Diplomacy/International relations 3% 
Globalisation 2% 
Access to knowledge 2% 
Cultural understanding 2% 
Language used for emails and internet 2% 
Cultural/ Linguistic marginalization 1% 
Boost economic and social development 1% 
Job opportunities 1% 
Like it 1% 
English is more important than French 1% 
Easy to learn 1% 
Academic opportunities 1% 
Total 100% 

Table 72. English should not be abolished in Senegal according to                                                       
the overall sample 
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6.9. Language of instruction in Senegal 

A set of questions was submitted to the respondents in order to find out their 

opinions about the language of instruction in Senegal. According to the total responses 

obtained, around 37% of the respondents support the use of local languages as the medium 

of instruction for children in Senegal with 18 % in favour of Wolof, 18% for the child’s 

mother tongue, and 1% for the combination of Wolof and the child’s mother tongue. A 

significant number (33%) of people state that French should be the language of instruction 

in Senegal. A total of 8% think that English should be used as the medium of instruction. 

However, when the data are analysed separately, French is the primary nominated language 

of instruction in Senegal. There are combinations of two or more languages. They are not 

generally significant and they are also quite disparate; which makes it hard to categorise 

them. For example, the combination of French and English as languages of instruction is 

only 4%. It is only 2% for French and Wolof, 1% for French and the child’s mother tongue, 

and only 1% for English and Wolof. Other combinations of more than two languages 

amount to 14%. The table below outlines the answers regarding the language of instruction 

for children in Senegal. 

            Languages and   percentages  
Wolof Child’s mother 

tongue 
Wolof/Child’s mother 

tongue 
Total local 
languages 

18% 18% 1% 37% 

            Languages and   percentages   
French English French/ 

English 
French / 
Wolof 

French / 
Child’s mother 

tongue 

English/ 
Wolof 

Others (group of 
two or more 
languages) 

33% 8% 4% 2% 1% 1% 14% 

        N=404 

 Table 73. Language of instruction in Senegal according to the overall sample 

6.10. Attitudes towards speech communities 

In this section, the analysis focuses on the attitudes of the respondents towards their 

own mother tongue, Wolof, French, and English speech communities. The respondents 

were asked to use their knowledge and experience with the people mentioned above and 

rate their personal qualities based on a semantic differential using pairs of adjectives 

ranging from the extreme lowest rating (0) to the highest (7); a rating of 4 was considered 

neutral while a rating of 1 to 3 was negative and 5 to 7 positive. However, in this section of 
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the questionnaires there were two major points to note. As mentioned earlier in this section, 

most of the respondents were not familiar with this type of questionnaire where they had to 

express value judgments about people or speech communities. On the one hand many 

respondents considered these questions inappropriate (culturally and ethically). Therefore, 

they preferred not to answer these attitudinal questions but, on the other hand, there were 

respondents who showed great enthusiasm to answer the same attitudinal questions!  

The second point, as mentioned earlier, is related to expressing attitudes towards 

French and English speech communities. The large majority was reluctant as they had 

never been in contact (directly or indirectly) with these communities, especially in rural 

areas, and so they knew very little or nothing at all about them. As a result, the “no 

response” and the “neutral” responses are quite high.  

6.10.1. Attitudes towards the mother tongue speech community 

 The attitudes of the respondents towards their own mother tongue speech 

communities are overall very positive. In particular, the respondents find their own speech 

community is remarkably helpful (56%), friendly (55%), and reliable (53%). They find also 

their speech communities are sincere (52%), hardworking (50%), creative (50%), and 

honest (50%). However, among all the attributes examined, the generosity of their speech 

community is rated as the lowest but, nevertheless, it is quite high 48%. The table shows 

that the “negative” and “neutral” ratings for the mother tongues are low. Understandably, 

the respondents may be moved by the desire to show attachment to their own languages. 

The table below shows the attitudes of Senegalese people towards their mother tongues 

speech communities. 

Attributes Negative Neutral Positive No response Total 
1. Unreliable to reliable 4 4 53 39 100 
2. Uncreative to creative 4 6 50 40 100 
3. Lazy to hardworking 7 4 50 39 100 
4. Mean to generous 6 6 48 40 100 
5. Unhelpful to helpful 3 1 56 40 100 
6. Insincere to sincere 6 4 52 38 100 
7. Dishonest to honest 5 7 50 39 100 
8. Unfriendly to friendly 3 3 55 39 100 

Table 74. Attitudes of the overall sample towards their mother tongues speech communities  
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6.10.2. Attitudes towards the Wolof speech community 

The attitudes of the respondents towards the Wolof speech community are not 

generally high and positive. The attitudes towards the Wolof speech community are 

strongly positive only for attributes such as friendliness (47%), helpfulness (43%), 

generosity (40%), and creativity (41%). Most attitudes towards the Wolof speech 

community are negative, in particular 27% for dishonest, 38% for insincere, and 33% for 

lazy. The score increases sharply when it is about the unreliability/reliability of the Wolof 

speech community. Indeed, the rating for reliable is 17% while it is as high as 43% for 

unreliable. In addition, the data indicate that the respondents show little penchant for 

expressing their attitudes towards the Wolof speech community. The “neutral” ratings are 

high for the attitudes towards Wolof community, namely unreliable and reliable (17%) and 

lazy and hardworking (11%) continua. The “no response” scores are also quite high at 

times, mainly on the continua for unhelpful and helpful (40%), lazy and hardworking 

(39%), and uncreative to creative (38%). The table below shows the attitudes of Senegalese 

people towards the Wolof speech communities.  

Attributes Negative Neutral Positive No response Total 
1. Unreliable to reliable 43 17 17 23 100 
2. Uncreative to creative 11 10 41 38 100 
3. Lazy to hardworking 33 11 25 39 100 
4. Mean to generous 14 10 40 36 100 
5. Unhelpful to helpful 11 6 43 40 100 
6. Insecure to sincere 38 10 20 32 100 
7. Dishonest to honest 27 8 28 37 100 
8. Unfriendly to friendly 10 7 47 36 100 

Table 75. Attitudes of the overall sample towards Wolof speech community  

6.10.3. Attitudes towards the French speech community 

The attitudes of the respondents towards the French speech community are in 

general positive and high. They range from 52% (creativity) to 28% (generosity). The 

ratings are 50% for hardworking, 43% for sincere, and 39% for reliable. However, the 

ratings of the French speech community for attributes such as mean and unhelpful are quite 

significant, i.e., 21% and 19% respectively. Table 76 shows the attitudes of Senegalese 

people towards the French speech communities. 
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Attributes Negative Neutral Positive No response Total 
1. Unreliable to reliable 13 13 39 35 100 
2. Uncreative to creative 5 7 52 36 100 
3. Lazy to hardworking 7 9 50 34 100 
4. Mean to generous 21 14 28 37 100 
5. Unhelpful to helpful 19 13 30 38 100 
6. Insincere to sincere 11 11 43 35 100 
7. Dishonest to honest 14 11 40 35 100 
8. Unfriendly to friendly 10 11 44 35 100 

Table 76. Attitudes of the overall sample towards the French speech community  

6.10.4. Attitudes towards the English speech community 

The attitudes of the respondents towards the English speech community are positive 

and strong. In particular, the respondents find that the English speech community is 

hardworking (53%), creative (47%), friendly (44%), generous (43%), honest (41%), 

reliable (41%), and sincere (39%). It is clear that the high frequency of neutral responses 

compared with the negative certainly expresses the attitude of being positive when the 

respondent is not sure or does not know. However, the ratings for friendly and helpful are 

quite modest, that is 36% and 32% respectively. The table below shows the attitudes of 

Senegalese people towards English speech communities. 

Attributes Negative Neutral Positive No response Total 
1. Unreliable to reliable 8 11 41 40 100 
2. Uncreative to creative 5 8 47 40 100 
3. Lazy to hardworking 6 4 53 37 100 
4. Mean to generous 9 13 43 35 100 
5. Unhelpful to helpful 12 15 32 41 100 
6. Insincere to sincere 8 13 39 40 100 
7. Dishonest to honest 9 10 41 40 100 
8. Unfriendly to friendly 11 13 36 40 100 

        Table 77. Attitudes of the overall sample towards English speech community  

6.11. Intensity of desire to learn languages 

This section discusses the intensity of the desire of the overall respondents to learn 

their own mother tongues, Wolof, French, and English. In Senegal, even though most 

people speak their mother tongues or Wolof, only a very small number is literate in their 

own languages. Therefore, it is interesting to weigh up the intensity of the desire of the 

Senegalese people to develop reading and writing skills in their own languages.  

The intensity of the desire to learn French is included in this section but the largest 

majority of the respondents speaks French, in particular all the students and the subjects in 
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the public administration. However, there are significant proportions of respondents in the 

general pubic and a tiny number among the business people who are illiterate in French and 

therefore the data related to French in the table below reflect the intensity of desire to learn 

French by respondents in the general public and the business sector. 

The intensity of the desire to learn French is quite high. Around 61% indicate that if 

classes to learn the language were offered, they would definitely attend. Around 56% also 

mention that they always think of learning to read and write in French.  Consequently, 51% 

of the respondents always make efforts to learn to read and write in French.  

According to Table 78, the intensity of the desire to learn their mother tongues is 

higher than their intensity to learn Wolof. For example, a total of 58% said they always 

think of learning to read and write their own mother tongues but only 29% express the same 

desire for Wolof. A large number of respondents (64%) indicate they would attend classes 

to read and write their mother tongues if they were offered but only 32% would attend 

Wolof classes. The intensity of the desire to learn Wolof is also extremely weak, in 

particular only a small number (22%) makes an effort to learn to read and write Wolof by 

themselves but 48% mention that they would make similar efforts to learn their own mother 

tongues. A total number of 46% mention that they feel sorry for those who can’t read or 

write their mother tongues but only 22% feel sorry for those who can’t read or write in 

Wolof.  

In general, the intensity of the desire to learn English is significantly high. For 

example, a total number of 54% state that, if English classes were offered in their area, they 

would definitely attend and also 58% feel sorry for people who can’t read or write in their 

own mother tongues but the percentage is quite modest for the respondents who think of 

learning to read and write English (39%) and those who always make a lot of effort to learn 

by themselves to read and write the language (35%). Table 78 summarises the intensity of 

the desire to learn local languages, French and English by the overall sample.  
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I always think of learning to read and write the following languages 

Languages Strongly Disagree
+ Disagree 

Strongly agree 
+ Agree 

No response Total 

Mother tongue 32 58 10 100 
Wolof 51 29 20 100 
French 29 56 15 100 
English 48 39 13 100 
I always make a lot of efforts to learn by myself to read and write the following languages 
Languages Strongly disagree 

+ Disagree 
Strongly agree 

+ Agree 
No response Total 

Mother tongue 40 48 12 100 
Wolof 56 22 22 100 
French 33 51 16 100 
English 54 35 11 100 
If classes to read and write the following languages were offered I would definitely attend 
Languages Strongly disagree 

+ Disagree 
Strongly agree 

+ Agree 
No response Total 

Mother tongue 26 64 10 100 
Wolof 46 32 22 100 
French 24 61 15 100 
English 30 54 16 100 

I feel sorry for those who can’t read or write in the following languages 
Languages Strongly disagree 

+ Disagree 
Strongly agree 

+ Agree 
No response Total 

Mother tongue 44 46 10 100 
Wolof 58 22 20 100 
French 41 46 13 100 
English 29 58 13 100 

Table 78. Intensity of the desire to learn local languages, French and English according to the 
overall sample     

6.12. Overall findings 

6.12.1. Language use in social settings according to the overall respondents 

 Three languages seem to share the linguistic space of the Senegalese people. These 

are essentially the mother tongues, Wolof, and French. The use of these languages is 

largely dependent upon the context where communication takes place. On one hand, the 

mother tongues and Wolof are predominantly used in the social settings and home or family 

contexts. For example, the mother tongues are widely dominant at home (62%) and are 

important in markets (53%), in buses (44%), in the street (45%), and in hospitals (33%). As 

for Wolof, it is extremely important in markets (79%), in the street (76%), in mosques 
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(76%), in “grand places” (73%), and at home (61%). It is also widely spoken in buses 

(56%). 

On the other hand, languages like French and, to a lesser extent, English are 

particularly significant in public and professional institutions. French is especially 

dominant in workplaces (59%), in banks (58%), and in post offices (53%) but, interestingly 

and unexpectedly, French is the dominant language in churches (38%) – though only 

slightly more than Wolof (35%). French also seems to be intruding gradually into the social 

sphere of the Senegalese people, in particular the frequency of using it “most of the time + 

always” is high, namely in the street (31%), in buses (22%), in markets (16%) but also in 

“grand places” (13%) and at home (10%). The frequency of speaking it “sometimes” is 

important at home (23%) and in the street (29%). As for English, it is quite rare in the 

social settings but quite common in the public institutions. English is spoken at 24% in 

workplaces, 20% in banks, 19% in post offices, and 17% in hospitals but very little in the 

street (7%), in markets (4%), at home (3%), in “grand places” (3%), in mosques (1%), and 

the frequency of speaking it in churches is nil.  

Pearson correlation coefficients were computed to determine whether there was a 

relationship between factors such as age, gender, and previous linguistic background and 

language use in the various socio-institutional settings and interlocutors. The Pearson 

correlation analysis shows that gender and the mother tongues of the respondents have no 

relationship, however there are significant correlations between age and mother tongues use 

(r =. 487, p<. 034). Older respondents tend to speak local languages more commonly in the 

various social, public, and education settings. Table 79 presents the overall results of the 

mother tongues, Wolof, French, and English use in the various socio-institutional contexts 

discussed earlier. 

Wolof 
 

Never + 
rarely 

Sometimes 
 

Most of the time 
+ Always 

No response Total 

Home 20 10 61 9 100 
Street 6 10 76 8 100 
Market 6 9 79 6 100 
Bank 51 12 20 17 100 
Post office 39 23 23 15 100 
Hospital 26 24 38 12 100 
Bus 13 20 56 11 100 
Workplace 33 29 24 14 100 
Mosque 8 5 76 11 100 
Church 28 14 35 23 100 
“Grand place” 7 12 73 8 100 
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Mother tongue Never + 
rarely 

Sometimes 
 

Most of the time 
+ Always 

No response Total 

Home 18 7 62 13 100 
Street 22 20 45 13 100 
Market 24 11 53 12 100 
Bank 50 12 21 17 100 
Post office 43 16 26 15 100 
Hospital 35 17 33 15 100 
Bus 25 18 44 13 100 
Workplace 40 19 27 14 100 
Mosque 40 11 23 26 100 
Church 41 10 16 33 100 
“Grand place” 33 15 27 25 100 
French Never + 

rarely 
Sometimes 

 
Most of the time 

+ Always 
No response Total 

Home 40 35 10 15 100 
Street 25 29 31 15 100 
Market 47 20 16 17 100 
Bank 20 10 58 12 100 
Post office 24 11 53 12 100 
Hospital  62 12 6 20 100 
Bus 35 26 22 17 100 
Workplace 13 12 59 16 100 
Mosque 69 6 4 21 100 
Church 26 17 38 19 100 
“Grand place” 49 20 13 18 100 
English Never + 

rarely 
Sometimes 

 
Most of the time 

+ Always 
No response Total 

Home 70 5 3 22 100 
Street 54 18 7 21 100 
Market 66 8 4 22 100 
Bank 52 9 20 19 100 
Post office 54 8 19 19 100 
Hospital 55 9 17 19 100 
Bus 62 12 6 20 100 
Workplace 43 13 24 20 100 
Mosque 77 0 1 22 100 
Church 76 15 0 9 100 
“Grand place” 67 13 3 17 100 

Table 79. Comparative results of language use in various social settings by the respondents in                        
the overall sample 

6.12.2. Attitudes towards languages according to the overall respondents 

Table 80 presents an overview of the results of the attributes related to Wolof, 

mother tongues, French and English. A close look at the overall results based on the 

respondents’ answers to the questions related to the attributes of languages, shows that 

French enjoys the highest esteem of the respondents. French is also the most important 

(71%), the richest (65%), the most charming (54%), the most fascinating (50%), the 
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sweetest (47%), the most sophisticated (46%), and the most prestigious (46%) of the 

languages. It is also the second most precise (49%) and the third easiest language to learn 

(32%).  

As for English, the respondents do not consider it very rich (only 52%) compared 

with the mother tongues (62%) and French (65%). The respondents do not find that, 

comparatively, English is precise (only 38%). It is the least easy to learn (only 31% for 

“very + very much”; hence the most difficult to learn), it is among the least prestigious 

(39%), and the least sweet (36%) if compared with French or the mother tongues or even 

sometimes compared with Wolof. 

Overall the respondents find that Wolof is the easiest language to learn (65% for 

“very and very much) but it is not the most beautiful (third with 50%). Along with the 

mother tongues, Wolof is the third most charming (41%) and the third most fascinating 

(44%) language. As for the mother tongues, they are the most precise languages (53%), the 

second easiest to learn (41%), the second most prestigious (41% after French), the second 

sweetest (39% along with Wolof), and the second richest (62%) but the least important 

(61%), and the least sophisticated (34%) among the four languages. Factors such as age, 

gender, and previous linguistic background show no correlation with language attitudes. 

Table 80 shows the overall attributes regarding the mother tongues, Wolof, French, and 

English.  

Wolof Not at all Very + Very 
much 

No response Total 

Importance 13 69 18 100 
Richness 21 56 23 100 
Fascination 28 44 28 100 
Charm 32 41 27 100 
Precise 27 46 27 100 
Sweet 32 37 31 100 
Sophisticated 38 27 35 100 
Ease of learning 17 65 18 100 
Prestige 35 39 26 100 
Beauty 24 50 26 100 
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Mother tongue Not at all Very + Very 

much 
No response Total 

Importance 7 61 32 100 
Richness 6 62 32 100 
Fascination 19 45 36 100 
Charm 17 46 37 100 
Precise 13 53 34 100 
Sweet 22 39 39 100 
Sophisticated 23 34 43 100 
Ease of learning 18 41 41 100 
Prestige 20 41 39 100 
Beauty 14 50 36 100 
French Not at all Very + Very 

much 
No response Total 

Importance 9 71 20 100 
Richness 13 65 22 100 
Fascination 23 50 27 100 
Charm 19 54 27 100 
Precise 23 49 28 100 
Sweet 23 47 30 100 
Sophisticated 27 46 27 100 
Ease of learning 35 32 33 100 
Prestige 24 46 30 100 
Beauty 17 57 26 100 
English Not at all Very + Very 

much 
No response Total 

Importance 9 63 28 100 
Richness 17 52 31 100 
Fascination 20 46 34 100 
Charm 16 52 32 100 
Precise 26 38 36 100 
Sweet 25 36 39 100 
Sophisticated 26 37 37 100 
Ease of learning 21 31 48 100 
Prestige 25 39 36 100 
Beauty 16 53 31 100 

Table 80. Attitudes of the overall sample towards mother tongues, Wolof, French,                               
and English 

6.12.3. Summary of the results on the importance, place and future of languages in the 
  education system 

Table 81 summarises the results based on the similar set of four parallel questions 

regarding the importance, place and future of local languages, French, and, English in 

Senegal. The responses to the first set of questions (Q1, FQ1, and EQ1) reveal that French 

seems to be currently very important in the education system while English is not as 

important as it should be. The combination of scores obtained for “much + a great deal” 
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amount to 94% for French while the total of the same quantifiers for English amount to 

only 42%. Local languages are rated as important in the education system at 57%.  

The responses to questions Q2, FQ2, and EQ2 indicate also that the respondents 

claim that the languages should be given more importance, but with greater focus on 

English. For example, around 86% state that English should be given more importance, 

83% for Wolof, and 64% for French. The respondents also stress the need to see their own 

languages given more importance in the education system. A significant number, around 

83%, expresses this view.  

The desire for a significant role for local languages is expressed in the answers 

provided by respondents to questions about whether these local languages should be 

introduced in the education system (Q3). Indeed, a significant number, that is 83%, 

supports the introduction of local languages in the education system.  

The answers provided for questions FQ3 and EQ3 show that the respondents seem 

to indicate that French (28%) has more negative influences than English (12%) in Senegal. 

However, both languages seem to have one common denominator, that is, both are 

considered by a minority of respondents to have a negative influence in Senegal. However, 

the percentages are only 12% for English but as high as 28% for French. Although, some 

respondents stress that these two languages have a negative influence in Senegal, the “no 

response” is the more frequently recorded category. 

Though the responses show that there are serious discrepancies among the 

respondents regarding the current place, importance, and the negative influence of Wolof, 

the mother tongues, French, and English, the respondents are in strong agreement about the 

future of these languages in the country. Responses provided to questions FQ4 and EQ4 

against the abolition of French and English are extremely high, i.e. 90% and 91% 

respectively. Table 81 is a comparative table summarising the importance, role, and future 

of languages in Senegal according to the overall sample. 

 241



 
Q1. What is the importance of 
home languages in the 
education system? 

FQ1. What is the importance of 
French in the education 
system? 

EQ1. What is the importance of 
English in the education 
system? 

None 13% None 1% None 5% 
A little 30% A little 3% A little 50% 
Much 50% Much 68% Much 36% 
A great deal 7% A great deal 26% A great deal 6% 
No response - No response 2% No response 3% 
Total 100% Total 100% Total 100% 
Q2. Should local languages be 
given more importance in the 
education system? 

FQ2. Should French be given 
more importance in the 
education system? 

EQ2. Should English be given 
more importance in the 
education system? 

Yes 83% Yes  64% Yes  86% 
No 14% No 32% No 10% 
Yes/No 1% Yes/No 1% Yes/No 1% 
No response 2% No response 3% No response 3% 
Total 100% Don’t know 100% Don’t know 100% 
Q3. Should local languages be 
introduced in the education 
system? 

FQ3. Does French have a 
negative influence in Senegal? 

EQ3. Does English have a 
negative influence in Senegal? 

Yes  83% Yes  28% Yes  12% 
No 14% No 67% No 82% 
Yes/No 1% Yes/No 2% Yes/No 1% 
No response 2% No response 3% No response 4% 
Don’t know - Don’t know - Don’t know 1% 
Total 100% Total 100% Total 100% 
FQ4. Should French be abolished in the education 
system in Senegal? 

EQ4. Should English be abolished in the 
education system in Senegal? 

Yes 6% Yes 4% 
No 90% No 91% 
Yes/No 1% Yes/No 1% 
No response 3% No response 4% 
Total 100% Total 100% 

Table 81. Comparative table of the importance, role and future of languages in Senegal according to respondents 
in the overall sample 

6.13. Summary of the positive reasons regarding the importance, role and future of 
 languages in the education system 

Table 82 summarises the five most important reasons put forward by the 

respondents to the four parallel questions regarding the importance, place, and future of 

local languages (mother tongues and Wolof), French, and English in the education system 

in Senegal.  The reasons provided are based on responses to questions Q2 and Q3.       

Table 82 summarises only the five most important reasons provided by the overall sample 

regarding the importance, place, and future of local languages in the education system.  
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Q2. Should local languages be given more         
       importance in the education system? 

Q3. Should local languages be introduced in the 
       education system? 

1- Facilitates access to knowledge 1- Facilitates access to knowledge 
2- Makes learning/understanding more effective 2- Makes learning/understanding more effective 
3- Cultural language maintenance 3- Cultural and linguistic identity 
4- Cultural and linguistic identity 4- Cultural language maintenance 
5- Very comfortable with the language 5- Very comfortable with the language 

Table 82. Five most important reasons regarding the importance, place and future of local languages in the 
education system according to the overall sample 

6.13.1. Local languages 

As shown in Table 82 above, particularly in Q2 and Q3, there are three main 

reasons that militate in favour of giving more importance to local languages in the 

education system and to support their introduction into the education system. From the 

answers provided by the respondents, there are three major reasons: the first is pedagogical, 

the second is cultural and linguistic maintenance, and the third is about effective 

communication needs. 

6.13.1.1. Pedagogical reasons 

  As shown in the reasons provided for Q2 and Q3 (see Table 82), the respondents 

mentioned the introduction of local languages in the education system and also the fact that 

giving them more importance will make access to knowledge easier. A close look at the 

answers provided by the respondents shows a host of reasons related to the pedagogical 

benefits of starting education in local languages. For example, one respondent states “it is 

easier to understand in one’s own mother tongue or first language” because “local 

languages stimulate the brain”. Another with a similar view stresses that “local languages 

help children learn more easily, especially those who find it difficult to pick up French” and 

the same person concludes by saying that “school children express themselves better in 

home languages therefore learning is fairly easy”. One respondent believes that with local 

languages students would not write “essays and commentaries full of awkward language 

skills”. Another respondent adds that when you learn with your mother tongue you 

“memorise easily” because it is “easy to learn and understand”. Further, according to a 

respondent, education in the local languages will help “reduce the illiteracy rate and the 

school dropouts” in Senegal. According to respondents, many school children fail at school 
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because “they don’t understand their teachers who teach [sic] in a language they [students] 

don’t understand”. A respondent states that “it is hard to explain things to school children 

in a foreign language” and he concludes “they [local languages] allow children to 

understand what they learn at school and develop a critical mind”. Many respondents 

expressed similar opinions regarding local languages. For example, one of the respondents 

thinks that learning through local languages makes the process shorter and therefore he 

strongly suggests that “to understand lessons, think through your own languages” because 

“children don’t speak French well, therefore it is not easy for them to understand and they 

are acculturated yet they understand their own languages” better. 

6.13.1.2. Cultural and linguistic maintenance or “enracinement” 

According to the respondents, there is great enthusiasm to learn local languages 

because the introduction of local languages in the education system not only facilitates 

access to knowledge but also “helps preserve and maintain our cultures”. According to 

some respondents, “enracinement” in cultural values is quite important. Otherwise, people 

will “lose their culture and civilisation”. Education in local languages “is the best way for 

children to learn and know more about their own culture” and, in learning their home 

languages, there is “cultural and linguistic reinforcement at home”. Many respondents 

regret also the fact that “many young children do not speak (well) their mother tongue” 

anymore.  

6.13.1.3. Effective communication 

The third reason for the introduction of local languages in education and to give 

them more importance is related to the fact that these languages are their own “mother 

tongues” therefore they speak them well and they “feel more comfortable with these 

languages”. They emphasise also that “the languages are rich, precise and we speak them 

naturally”. As a result, there is “no misunderstanding” or “communication with great 

difficulties”. Some respondents claim, for example, that “everybody speaks Wolof”, 

therefore they are “comfortable with the language” and “understanding and communication 

are natural and easy”.  
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6.13.2. French  

The set of five responses provided by the respondents regarding French in question 

FQ1, FQ2 and FQ3 (Table 83 in the following page) indicate that French is important for 

a variety of reasons. In particular, it is useful for national and international communication 

and cultural understanding between French speaking people. The table below summarises 

the five most important reasons provided by the respondents to questions FQ1, FQ2, and 

FQ3. The table below summarises the five most important reasons provided by the overall 

sample regarding the importance, place, and future of French in the education system.  

FQ1. Should French be given     
more importance in the 
education system? 

FQ2. Does French have a 
negative influence in 
Senegal? 

FQ3. Should French be abolished 
in the education system in 
Senegal? 

1- Universal language 1- Universal language 1- Universal language 
2- Official language 2- Official language 2- Official language 
3- Lingua franca 3- Cultural understanding 3- Important/useful 
4- Cultural understanding 4- Rich/prestigious 4- Link language 
5- Language of former colonial 
    power 

5- Access to knowledge 5- Francophonie/Francophone  
      country 

Table 83. Five most important reasons on the importance, place and future of French in the education 
system according to respondents in the overall sample 

6.13.2.1. National and international communication 

From the responses provided by the respondents, the most recurrent reasons are that 

French is an international language for communication and it is also the official language of 

Senegal. Indeed, many respondents emphasised that French is an “international language” 

as it is used in many parts of the world, in particular in French-speaking countries. As such, 

it is a lingua franca and a link language between many people in the sense that it promotes 

“integration between French speaking people” and facilitates “mobility in the French 

speaking community”. Therefore, the respondents associated French with contributing to 

“improving cultural understanding” and as important in the education system, the 

workplace and also for mobility. 

6.13.2.2. Link language 

 The status of French as an official language in Senegal is another strong reason to 

give it more importance because respondents perceive French as an important link language 

between people from different ethnic and linguistic backgrounds in the country. It is a 
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“neutral” language in the sense that it helps alleviate any tension that may arise if one of the 

local languages is granted preferential status or importance.  

6.13.3. English 

The answers to questions EQ1, EQ2, and EQ3 in Table 84 below show that 

English is primarily important to respondents because it is a universal language, that is, it is 

the “first international language” and is, therefore, spoken “almost everywhere in the 

world”, i.e., it is the “world language”. According to the respondents, English is the 

“working language of U.N.” and the language of “the most powerful country in the World”.  

Since “French is limited in the world” and “Senegalese people travel a lot” 

especially outside the French speaking zone, speaking English makes them “feel more 

comfortable abroad” and they will be able to speak with “those who speak English only”. In 

other words, English is important because it helps people who “travel to various countries 

to communicate with non-French speaking people” because, as stressed by a respondent, 

“French is just spoken in France” and “it seems that people who speak English in the world 

are more numerous than those who speak French”. Table 84 summarises the five most 

important reasons provided by the overall sample regarding the importance, place, and 

future of English in the education system.  

EQ1. Should English be given 
more importance in the 
education system? 

EQ2. Does English have a 
negative influence in Senegal? 

EQ3. Should English be 
abolished in the education 
system in Senegal? 

1- Universal language 1- Universal language 1- Universal language 
2- Language used in research and 
    publications 

2- Important/useful 2- Useful/important 

3- Important/useful 3- Language used in research 
   and  Publications 

3- Language use in business  and  
     commerce 

4- Rich/prestigious 4- Language used in business 
   and  Commerce 

4- Language used in science and   
    technology 

5- Language used in business and 
    commerce 

5- Cultural understanding 5- Language used in research      
     and  publications 

Table 84. Five most important reasons on the importance, place and future of English in the                   
education system according to respondents in the overall sample 

6.13.3.1. Language used in science and technology  

 A significant number of people who supported English in Senegal argue that 

English is extremely important for business, science, and technology. For example, English 

“dominates French in technology and science” because all the “new technology such as 
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internet, computer sciences are in English”. As argued by a respondent, English is the 

language of “the new technology for information and communication (NTIC)”.  

English is accorded high esteem because it is important to access “English speaking 

universities and research institutions”. Furthermore, respondents emphasised that the most 

“eminent researchers and scientists publish in English” and the “best books are written in 

English and the best scientists are English speaking”. Therefore, according to them, English 

is “indispensable for the acquisition of knowledge in this modern world” while others 

define it as an “essential language for education and research”. 

6.13.3.2. Language used in business  

English is also significantly important for economic reasons. It is important in 

“establishing contacts with business partners”. For example, according to a respondent, 

“with globalisation, English is the language of the planet. It helps in understanding 

international relations and exchanges”. Globalisation is also a frequent reason mentioned by 

many respondents in their comments to reinforce the place of English in Senegal. They 

describe English as “the language of globalisation”. In other words, English is so important 

that “without it [English], people are illiterate, handicapped in the international arena and 

unprepared for the “give and take rendez vous” because English is the “international key 

for this millennium”.  

6.14. Attitudes towards speech communities  

A comparison of the responses regarding the attitudes of the respondents towards 

speech communities shows significant variations across the items that were tested in this 

research. Among the four population-categories, the mother tongue speech community is 

described as the most reliable (53%) while the Wolof speech community is the least reliable 

(27%). All the communities are positively rated for their creativity. The French speech 

community is considered the most creative (52%) while the Wolof speech community is the 

least (41%). Again, the English speech community is the most hardworking (53%) while 

the Wolof speech community is the least hardworking (32%). The mother tongue speech 

community is the most helpful (56%) and the most generous (48%) and it is followed by 

the Wolof, that is 43% for helpful and 40% generous. The English language community 

comes third with 33% for helpful and 47% for generous. The French speech community is 

the least helpful (30%) and the least generous (28%). 
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 With regard to attributes such as sincerity, honesty, and friendliness the mother 

tongue speech community is the most highly rated by the majority of the respondents. The 

ratings are 52%, 50%, and 55% respectively. The French speech community is rated at 43% 

for sincerity while the English speech community is rated at 40% for honesty and the 

Wolof speech community at 47% for friendliness. In addition, the Wolof speech 

community got the lowest rating for sincerity (29%) and for honesty (28%) but, as 

mentioned earlier, it is rated as the friendliest (47%). The French speech community got the 

lowest ratings for friendliness (52%) and generosity (28%). 

Table 85 shows that despite the fact that the ratings for the Wolof speech 

community are positive regarding some specific attributes, there are several negative 

ratings. In particular, many respondents find that the Wolof speech community is dishonest 

(24%), insincere (24%), lazy (21%), and unreliable (19%). The attitudes towards French are 

positive but moderate, especially for attributes such as generosity (28%), helpfulness 

(30%), and friendliness (34%). 

As mentioned earlier, the neutral attitude and the “no response” are quite high, 

particularly for English and French speaking communities, which is the result of a lack of 

knowledge and exposure to these communities and also the reluctance of the respondents to 

express value judgment on communities. Table 85 summarises the responses on the 

attitudes of the overall sample towards speech communities. 

Attributes Languages Negative Neutral Positive No response Total 
Mother tongue 4 4 53 39 100 
Wolof  19 17 27 37 100 
French 13 13 39 35 100 

 
Unreliable  
 to  
Reliable 

English 8 11 41 40 100 
Attributes Languages Negative Neutral Positive No response Total 

Mother tongue 4 6 50 40 100 
Wolof  11 10 41 38 100 
French 5 7 52 36 100 

 
Uncreative  
 to  
Creative 

English 5 8 47 40 100 
Attributes Languages Negative Neutral Positive No response Total 

Mother tongue 7 4 50 39 100 
Wolof  21 11 32 36 100 
French 7 9 50 34 100 

 
 Lazy  
 to 
 Hardworking 

English 6 4 53 37 100 
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Attributes Languages Negative Neutral Positive No response Total 

Mother tongue 6 6 48 40 100 
Wolof  14 10 40 36 100 
French 21 14 28 37 100 

 
Mean  
 to  
Generous 

English 14 13 47 26 100 
Attributes Languages Negative Neutral Positive No response Total 

Mother tongue 3 1 56 40 100 
Wolof  11 6 43 40 100 
French 19 13 30 38 100 

 
Unhelpful  
 to  
Helpful 

English 12 12 33 43 100 
Attributes Languages Negative Neutral Positive No response Total 

Mother tongue 6 4 52 38 100 
Wolof  24 10 24 37 100 
French 11 11 43 35 100 

  
Insincere  
 to  
Sincere 

English 8 13 39 40 100 
Attributes Languages Negative Neutral Positive No response Total 

Mother tongue 5 7 50 39 100 
Wolof  24 11 28 37 100 
French 14 11 40 35 100 

 
Dishonest  
 to  
Honest 

English 9 10 41 40 100 
Attributes Languages Negative Neutral Positive No response Total 

Mother tongue 3 3 55 39 100 
Wolof  10 7 47 36 100 
French 10 11 34 35 100 

 
Unfriendly  
 to  
Friendly 

English 11 13 36 40 100 

 Table 85. Summary of responses provided by respondents in the overall sample regarding their attitudes 
towards speech communities  

6.15. Conclusion 

This chapter has focused on the overall analysis of the results based on 404 

respondents drawn from the four population-categories identified for the research. The 

overall data show that the attitudes of the respondents towards the French language are the 

highest and the most positive. The attitudes towards English and the mother tongues also 

are positive and high. However, the attitudes towards the Wolof language show variations. 

In particular, attributes such as ease of learning the language, its beauty, its richness, and its 

importance are highly rated but attributes such as sweetness, prestige, and charm of Wolof 

and the mother tongues are not especially highly rated.  

The results show that the respondents believe that their local languages are not very 

important in their own education system. Consequently, the respondents indicate that local 

languages should be introduced into the education system. The respondents are also not 

satisfied with the current place and the level of importance of English in their education 
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system. Therefore, there is strong support to increase the importance of local languages and 

English in the education system. As a result, they indicate that local languages should be 

introduced into the education system. It is also important to emphasise that the respondents 

think that English does not have negative influences in Senegal and they believe that it 

should not be abolished in the country.  

Regarding French, the overall results show that the Senegalese people find that 

French is very important in the education system. There is a strong support to give it more 

importance in the education system and respondents believe that it does not have negative 

influences in the country and it should not be abolished. However, there are substantial 

numbers of respondents who strongly believe that French should not be given more 

importance than it currently has in the education system and also a substantial number of 

respondents believe that it has negative influences in the country. As a result, a large 

number of respondents indicate that they would not mind if French were abolished in 

Senegal but these are not in the majority. 

In total, the respondents prefer the local languages to be used as languages of 

instruction for the children in Senegal. A total of 37% (comprising 18% for Wolof and 18% 

for child’s mother tongue, and 1% combining Wolof and the child’s mother tongue) think 

that local languages are the appropriate language of instruction in Senegal. However, 33% 

of the respondents remain faithful to the maintenance of French as the language of 

instruction for children. If the languages are taken separately, French is by far the single 

most preferred language of instruction in Senegal.  

The attitudes of the Senegalese people towards their own mother tongues, Wolof, 

French, and English speech communities are positive. For example, the attitudes are 

positive and high for their own mother tongues, the French, and the English speech 

communities. However, the attitudes towards the Wolof community are a combination of 

both positive and negative ratings.  

Regarding the intensity of the desire of the Senegalese people to learn languages, 

the data indicate also a mixture of reaction regarding the level of intensity of their desire to 

learn languages. The intensity of the desire to learn French is positive and high. It is also 

positive and reasonably high for the mother tongues. As for English, the intensity of the 

desire to learn it is an amalgamation of positive and negative ratings but the intensity of the 

desire to learn Wolof is predominantly negative. 
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This chapter highlights also the reasons provided by respondents in order to 

elucidate their language use, language preferences, and language attitudes. The respondents 

indicate that their extensive use of local languages (mother tongues and Wolof) is related to 

their desire to sustain effective communication and to maintain their culture namely their 

language and their identity. They add also that using their own languages enhances their 

academic aptitudes because they find it easier to learn in their own languages than in 

French. As for European languages, respondents argue that they are important because they 

offer more academic and professional opportunities and they are used as international 

means of communication. The respondents indicate that French is the official language of 

Senegal and it is an international language of communication, namely in French-speaking 

countries while English is described as a useful supplement to French in non French-

speaking areas.    

From the overall findings, it can be surmised that language use, language 

preferences, and language attitudes in Senegal are particularly dependent upon three 

important sociolinguistic variables. First of all, language use, and to a certain extent 

language preferences, are dependent upon the place of communication. Based on the 

overall results, it can be argued that the mother tongues and Wolof are extremely important 

languages in most social settings. For example, the mother tongues are dominant at home 

while Wolof is dominant in public places such as markets, streets, mosques, and the “grand 

places”. The results indicate that French is used particularly and even dominates in public 

institutions such as banks, workplaces, post offices and, surprisingly, in churches. As for 

English, it is well on the way to being part of the Senegalese linguistic repertoire namely in 

some social and public settings because of its prestige and importance.  

 The second most important sociolinguistic variable is that language use is 

influenced by the interlocutor, i.e., the person with whom the speaker communicates. 

Again, the mother tongue and Wolof dominate the conversation within the immediate 

family and the extended family circle. The mother tongue dominates particularly in 

communication with parents and relatives while Wolof is dominant in the larger circle of 

friends, neighbours, and also political leaders. French, and to a certain extent Wolof, is 

particularly dominant with interlocutors in the workplace and interlocutors in/or 

representing public institutions such as police officers, town hall officers, and doctors.  

The third most important sociolinguistic variable that governs language use, 

language preferences, and language attitudes in Senegal is related to the language needs and 

 251



requirements of the speakers, i.e. language preference and language attitudes influence 

largely the language or the set of languages people are interested in learning. These 

language needs and requirements are governed by a certain number of linguistic and non-

linguistic factors. The linguistic factors may be related to the desire to maintain their 

languages and cultural identity and also to meet national and international communication 

challenges. For example, to support their answers regarding language use, language 

preferences, and attitudes towards local languages, the respondents mention reasons such as 

cultural identity, language maintenance, and effective communication, while to substantiate 

their attitudes towards French they underline that French is the language of the former 

colonial power, Senegal is a francophone country, and French is useful for international 

communication. The respondents expressed their positive attitudes towards English by 

mentioning that it is the international language of communication, it is an important asset in 

the globalizing world, and it is useful for science, education, and business among other 

reasons. It is important to add that these linguistic and non-linguistic needs and 

requirements, in turn, influence not only language use, language preferences, and attitudes 

towards languages but they also influence largely attitudes towards speech communities, 

language choices (especially with regards to languages-in-education), and, to a large extent, 

the strength of motivation to learn languages. 

Chapter 7, the following and final chapter, outlines the major findings of this thesis 

and draws the language planning and the language-in-education implications of the 

research. It also offers recommendations for better strategic language-in-education policy in 

Senegal and discusses significant language education and language policy implications of 

the research findings.  
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Chapter 7 

Conclusion and recommendations 

The last chapter of the thesis analyses the main findings of this study and discusses 

their major implications as far as understanding language behaviours and language attitudes 

in Senegal are concerned. It formulates also recommendations for strategic language 

planning and language-in-education policy for Senegal through a national language policy 

framework. Based on the results of the analysis, the survey draws conclusions that can 

assist in a better understanding of language issues in Senegal. The thesis also formulates 

recommendations that can contribute to improving language planning and language 

education in the country.  

This research took place in seven regions and five villages scattered all over 

Senegal. In total, 500 questionnaires were distributed to the respondents and, a total of 404 

responses were obtained, i.e., a total return rate slightly over 80%. The respondents were 

selected from various socio-professional backgrounds. The age of the respondents who 

participated in this nationwide research was between 15 and above 45. The overall analysis 

shows interesting results regarding the language use, language behaviours, and the attitudes 

of Senegalese people towards their home languages (mother tongues and Wolof) and 

European languages (French and English), the attitudes towards these speech communities, 

and their attitudes towards learning these languages.  

7.1. Findings and language policy implications  

In the light of the findings, it can be argued that there are three major patterns 

regarding language use, attitudes towards languages, and languages-in-education in 

Senegal. One of the major findings in this thesis is the loyalty of Senegalese people towards 

their own languages. In particular, the Senegalese people are first loyal to their own mother 

tongues and to Wolof; the second major finding is that Senegalese people are strongly 

attached to the French language; and the third and last finding is that they have a great 

admiration for English. 

  A wide range of reasons ranging from language use in various social settings to 

effective communication needs demonstrate the attachment of respondents to their local 

languages. The respondents prefer to speak local languages (mother tongues and Wolof) at 
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home, in markets, in buses, in hospitals, and in mosques but they speak French only when 

they are in public institutions such as their workplaces, banks, post offices, and churches.  

The respondents’ attitudes towards language use, language choices, and language 

preferences demonstrate their loyalty to their home languages. They overwhelmingly 

support increased importance for home languages in the education system; especially, they 

support the introduction of local languages in the education system. Their preference to use 

their local languages over European languages for communication in most social and public 

situations also supports this view.  

The respondents are loyal to their local languages because of the positive benefits 

associated with early education in mother tongues since it facilitates the learning process 

and makes access to knowledge easier. In addition, as mentioned earlier, local languages 

are also preferred in order to maintain and sustain greater and more effective 

communication. 

 Given the fact that language is primarily used for communication purposes and the 

respondents feel comfortable with their languages, it is not surprising for them to prefer the 

language they already know. The respondents are loyal to their own languages also because 

of their strong commitment to maintaining their culture and identity, i.e. to be “enraciné” in 

their own cultures and values.  

The loyalty of the Senegalese people to their languages is also expressed clearly in 

their views about the language of instruction for children in Senegal. A large number 

endorses the use of local languages as the medium of instruction. However, in spite of their 

loyalty to their home languages, the prestige of these languages remains amazingly low and 

the attitudes towards these communities are not significantly positive. In particular, the 

mother tongues and Wolof enjoy very low profiles in comparison with European languages. 

These European languages are considered generally more prestigious. Moreover, the 

attitudes towards the Wolof speech community are remarkably negative. Here is an area 

where language policy should focus because the current socio-economic weight of Wolof in 

Senegal is extremely important. Wolof is not only the mother tongue of more than 45% of 

the population but it is also the lingua franca in many parts of the country and is spoken by 

more than 85% of the population. In addition, Wolof is the language of trade between 

different ethnic groups in Senegal. Therefore, any clearly informed language policy should 

aim first at enhancing the prestige and image of the Wolof language and should attempt real 

attitude changes towards the language as Wolof is generally perceived as a greater threat to 

 254



other local languages than French and English. Language policy in Senegal cannot be 

conceived without a preponderant role for Wolof.  

The results indicate that it is important to consider enhancing significantly the status 

and the role of the local languages in Senegal. Essentially, efforts should be made towards 

giving local languages a greater place at the nursery and primary levels of the education 

system because the data show that the respondents seem to value first their mother tongues 

(Wolof as a mother tongue included) before any other languages.  

The second finding based on the overall results show that the respondents are still 

attached to the French language. This attachment seems modest when compared with the 

responses regarding home languages and English. The French language remains highly 

regarded in Senegal but the attitudes towards its community contrast with this view. In spite 

of being the only official language in Senegal for nearly half a century, the use of French is 

particularly confined to public institutions such as banks, post offices, workplaces, and, 

surprisingly, churches. The respondents find that French is an important language for 

national and international communication. It is an important link language between people 

of different ethnic backgrounds in some parts of Senegal (certainly after Wolof) and it is 

also a useful international language of communication particularly in French speaking 

areas. Therefore, it is a medium of communication that contributes positively to the 

improvement of cultural understanding and allows mobility within French speaking areas.  

The third finding shows that respondents admire the English language and the 

attitudes towards the English speaking community are significantly positive. In particular, 

respondents have great interest in English due to the international stature of the language in 

the world. It is “a complement” to French and is seen as a bridging language between the 

French speaking and non-French speaking people. English is also significant for its weight 

in international business, trade and commerce and for access to knowledge, to science, and 

to technology. Therefore, language policy could give a greater role to local languages, the 

place of French could be consolidated while English could be encouraged and given more 

support in the country.  

Besides, there are two important points to emphasise regarding language attitudes in 

Senegal. First of all, despite being the lingua franca in most parts of the country, the 

attitudes towards the Wolof language and Wolof community remain significantly negative 

but these negative attitudes do not affect the general preference of Wolof as the desirable 

language of instruction in Senegal even though their attitudes are overshadowed by the 
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positive attitudes towards the French language. Therefore, there is a need to develop a 

systematic language policy that aims at fostering positive attitudes towards the Wolof 

language and Wolof speech community. This could be done concomitantly with initiatives 

aimed at enhancing the prestige of local languages, especially in the area of corpus 

planning and prestige planning. Second, despite being the dominant language during all the 

colonial process and being the only official language of the country since after the 

independence of the country, the attitudes towards the French speech community is not as 

positive or as impressive as one might have expected. The attitudes towards the language 

remain virtually positive but the attitudes towards the speech community are fairly depleted 

for a range of attributes. The situation has two significant socio-linguistic implications with 

regard to language policy issues in Senegal. In particular, it is interesting to know whether 

the Senegalese people are prepared to learn languages for which their attitudes towards the 

speech community are low or negative. For example, if one analyses the situation of Wolof 

in Senegal, the question one might ask is whether Wolof can be promoted and given the 

status of an official language in parallel with French though the attitudes of the Senegalese 

people do not seem to be favourable towards learning the Wolof language and also the 

attitudes towards the community, which are not as positive, do not support it. Similarly, 

another major implication for language policy-makers in Senegal is to consider the 

incongruous status of French as the only official language though its sphere of use remains 

confined to a limited range of socio-institutional domains. In the same way, it is legitimate 

to ask whether people will continue to accept the imposition of French as the only official 

language in the country even though its prestige is diminishing and the attitudes towards 

the speech community are increasingly eroding due, mainly, but not entirely, to a greater 

interest in home languages and in English. Besides, there are strong reasons to support 

giving more space and recognition to mother tongues. Indeed, attitudes towards the mother 

tongues, towards learning them, and towards mother tongues speech communities continue 

to be positive. Furthermore, the attitudes towards learning them are constant across the four 

categories and are significantly positive.   
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7.2. Recommendation for languages-in-education  

7.2.1. National languages 

7.2.1.1. Towards a systematic national languages-in-education policy   

Language education policy is justified to serve speakers in a community through the 

process of identification of language problems, a thorough understanding of these language 

problems, and by adopting and implementing appropriate solutions in order to meet 

individual and community language needs. As mentioned earlier, one of the major findings 

in this study is that the Senegalese people have great interest in learning their own 

languages. Therefore, to meet these demands, language education policy-makers in Senegal 

should consider a smooth, well-articulated, and rigorous policy of introduction of local 

languages in the education system instead of the current amateurish, haphazard, and 

uncoordinated national language programmes conducted by people with little knowledge 

and expertise in the areas of applied linguistics or language policies that are generally 

implemented by unmotivated and unqualified formateurs and volontaires in national 

languages.  

7.2.1.2. National languages-in-education 

Certainly, there is too great a number of local languages to be introduced all at the 

same time all the more that most of them are not yet technically ready for introduction in 

education. Indeed, a large number of local languages remain to be codified and there is a 

need to develop substantially the literary production in these languages so that they can be 

ready for introduction in education. However, the first six national languages, that is, 

Wolof, Pulaar, Serrere, Diola, Mandingo, and Soninké could be introduced simultaneously 

in the education system as school subjects since these national languages have been 

codified for quite some time now and there is: 

• extensive language development and modernisation work already carried out 

or underway; 

• a large body of literature that is already produced;  

• significant teaching and learning materials in these languages; 

• a substantial teaching workforce already available; and 

• an interesting, even if limited, experience already with these languages.  
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For the remaining national languages, the development work and the literary 

production should be continued consistently in accordance with the recommendations 

formulated during the codification seminars. The codification seminars usually set out 

action plans which are usually of recommendations for the development of the languages 

and their introduction in the education system. 

7.2.1.3. National languages-in-education policy implementation 

The implementation of such a policy would require a rigorously designed national 

language education policy with systematic implementation strategies and an articulated on-

going evaluation policy to monitor its success. The current policy programme in place and 

the experiences underway for the introduction of local languages in education do not seem 

to adhere to these basic principles for language education policy.  

To meet individual and community needs in local languages, it is important, as 

mentioned earlier, to articulate a rigorous language-in-education policy in Senegal based on 

coherent frameworks. In the following sections, a set of recommendations will be discussed 

and “rational frameworks” will be suggested. 

7.2.1.4. Language policy formula for national languages 

 As far as national languages are concerned, it is important at the outset to formulate 

a clear, objective, and rational language policy formula in Senegal. To start with, the 

country could, for example, adopt and implement a two-language formula for national 

languages. First, the national language policy formula would be based on the geographic 

distribution of languages in Senegal. For example, there might be four language zones. In 

Zone I, there would be the language(s) of the East ; Zone II, the language(s) in the West ; 

Zone III, the language(s) of the North ; and Zone IV, the languages of the South. Second, 

the national language policy formula could state that, in each geographic area, Wolof and 

the dominant national language (s) would be offered as school subjects. Third, in Wolof 

dominated areas, learning national languages other than Wolof would be strongly 

encouraged.  

The national two-language formula has a certain number of advantages. First, it 

would clearly help avoid the promotion of a single culture or language in Senegal. Second, 

it would calm the growing concerns of many ethnic communities in Senegal who fear the 

absorption of their languages and cultures by Wolof. Third, Wolof is the lingua franca in 
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Senegal; therefore, it is important to give an opportunity to every individual to learn the 

language wherever they are in the country. Fourth and last, speakers of national languages 

other than Wolof would be given the opportunity to learn their own language(s) or the 

languages of their choice wherever possible. 

7.2.1.5. National Languages Institutes in Senegal 

The implementation of the above policy might require setting up a Central Institute 

for Senegalese Languages (CISL), a national body to oversee the introduction of national 

languages in the education system and to plan for the modernisation of all the languages in 

Senegal. The central body would have two regional branches; for example, an Institute of 

Southern Languages (ISL) and an Institute of Northern Languages (INL) to support the 

CISL in its mission. The CISL would be a clearinghouse whose mission statements are, 

among others, to 

• advise the government on matters pertaining to Senegalese languages;  

• modernise all Senegalese languages;  

• safeguard endangered languages of Senegal;  

• maintain the multicultural nature of Senegal and promote tolerance and 

harmony through the teaching of Senegalese languages,  and 

• foster all language talents for the social, cultural, educational and economic 

benefits of the country. 

The goals and objectives of the CISL might be, but not limited to,  

• coordinating research on national languages conducted in the ISL and INL;  

• monitoring the introduction of national languages in the education system; 

• developing national competencies in national languages programmes; 

• supervising national language programmes and their teaching by keeping 

updated statistics about all languages in Senegal, ensuring high professional 

standards (high-quality national curriculum, textbooks, assessment), setting 

requirements for staffing (teacher recruitment and promotion), and 

identifying various support systems (such as infrastructures and their 

locations and equipments); 

• accelerating the process of codification of all the languages of Senegal; 

• developing and modernising all languages of Senegal; 
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• providing socio-economic opportunities for learning these languages: jobs 

and promotion; 

• maintaining and sustaining clear policy to enhance the prestige of local  

languages; 

• protecting and documenting minority languages in Senegal;  

• developing sign language for Senegal; 

• integrating new technology in national languages teaching and digitalising 

the documentation: CD ROMS, DVD and others; 

• maintaining cross-cultural and language tolerance and harmony through the 

teaching of Senegalese languages; 

• promoting cross-disciplinary research in national languages;   

• disseminating knowledge in local languages through publications, seminars, 

conferences, and workshops; and  

• seeking cooperation and collaboration with similar institutions or institutions 

with similar interests at home and abroad. 

The ISL and the INL, which are local sections of the CISL, support it in its missions by  

• conducting research in the languages of their areas by listing and 

reorganising the literature that is already available;  

• collecting, recording, and preserving scientifically the linguistic and literary 

resources of the country; 

• documenting these languages by working on dictionaries, thesauruses, 

glossaries, encyclopaedias, and word finders;  

• accelerating research and development of sign language of Senegal; 

• conducting translation, lexicography, and other extension work in local 

languages; 

• codifying and developing the lesser-known languages; 

• designing curricula, producing teaching material, setting standards for 

assessment, testing, and evaluation; and   

• organising regular in-service professional development programmes for 

national language teachers in their area. 

Implementation of this policy would inevitably imply changes and improvement in 

various aspects of education in Senegal. 
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7.2.1.6. Training schemes for teachers in national languages 

In any language education policy, teachers have a pivotal role to play for a 

successful implementation of the policy. As a result, there is need to ensure high-quality 

and sufficient teacher supply in Senegal. The following education policy recommendations 

might help meet the needs for sufficient and qualified teachers in national languages. For 

instance, setting up a Department of National Languages at the École Normale Supérieure 

to train teachers in these languages is of significant importance; that is, a similar pre-

teacher training pattern should be instituted like those offered currently available for 

teachers of other languages at ENS such as English, German, and Spanish, among others. 

This suggestion would also help to promote immensely the current status of national 

language teachers by professionalising their jobs and creating employment opportunities in 

local languages. This would also contribute to raising the standard of national language 

teachers.  

 In addition, in the aim of providing sufficient national language teachers, training 

should not be solely the mission of the ENS but universities should be more actively 

involved with the creation of Departments of Education at Université of Cheikh Anta Diop 

and Université Gaston Berger to foster interest and research in national languages. In both 

universities, the Departments of National Languages would contribute to research and 

teaching in national languages. 

There is also the need to diversify teacher training in Senegal so that the ENS, 

universities, and private institutions are given opportunities to offer programmes (both in 

national and European languages) with various foci such as adult education, child 

education, special education, sign languages, and language management among others. 

These institutions would develop also various award courses such as graduate certificates, 

graduate diplomas, and postgraduate degrees in national and foreign languages. These 

should be recognised as criteria for professional promotion and employment opportunities. 

In addition to focusing on providing highly qualified teachers, it is important to 

involve and technically prepare primary and secondary schools in Senegal for the 

implementation of these changes. School authorities such as school directors and principals, 

proviseurs, censeurs and other school authorities should gain knowledge on current issues 

and theories on language planning and language policy in general and in Senegal in 

particular. Therefore, they should be trained in language policy and language planning and 
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their implementation procedures. They should be familiarised with the objectives and goals, 

the implementation strategies, and the evaluation process of the national language 

education policy in Senegal through regular workshops, seminars, and short courses. In the 

same way, people in the Inspections Régionales and in the Inspections Départementales de 

l’Enseignement could attend the above training programmes in order to coordinate better 

the policy of the introduction on local languages in the education system. 

7.2.1.7. National syllabus and curriculum 

In addition to introducing local languages at the primary and secondary levels in 

public education institutions, language policy and language planning courses or similar 

courses may be introduced in the curriculum of some of the “Écoles Nationales” such as 

École Nationale d’Administration et de Magistrature (ENAM), École Nationale 

d’Économie Appliquée (ENEA), École Normale Supérieure (ENS), Centre de Formation et 

de Perfectionnement Administratifs (CFPA), and Centre de Formation Judiciaire (CFJ), to 

name but a few, in order to sensitise their graduates to language issues in Senegal and 

prepare them for leadership and decision-making in the field of language education in 

general. 

Courses in applied linguistics with a focus on language acquisition/learning, 

language planning and language policy, and language management should be part of the 

curriculum of pre-service teacher training for national and European languages at the ENS 

and in the Departments of Education at Université of Cheikh Anta Diop and Université 

Gaston Berger. The same courses could be introduced at the various École de Formation 

des Instituteurs (EFI), which train primary school teachers in Senegal. 

7.2.1.8. Teaching material and equipment 

The success of these experiences depends largely on the teaching materials that are 

available. The CISL along with INL and ISL would contribute immensely to the 

development of relevant and updated teaching materials with a focus on introducing 

modern educational technology: textbooks, audio and video cassettes, CD ROMs, DVDs, 

and computer softwares.     

The government should support and provide adequate infrastructure (classrooms, 

equipped libraries), modern teaching equipments (computers, language labs, printing and 
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photocopying equipment) which are indispensable also for a successful implementation of 

language education policy. 

7.2.1.9. Literature in national languages 

The government should encourage publications in national languages; e.g. short 

stories, story books, comic books, cartoons, fiction, non-fiction, story-telling for children), 

literary work (publication or translation of some major epic novels and classics in national 

languages), and artistic production (e.g. games in national languages). This could be done 

by instituting national contests, quizzes, or awards such as the prestigious Prix du Président 

de la République des Arts et des Lettres.  

7.2.1.10. Media in national languages  

At the same time, there should be support for the media for the emergence of high 

quality printed media (magazines and newspapers) in national languages. However, it is 

important to reassess objectively the deficiencies of the previous experiences regarding 

printed media in some national languages and before starting a more consistent and high-

quality printed media in national languages.  

 The audio and visual media should be encouraged to create and develop sufficient 

good quality programmes in national languages, especially programmes for children 

(original production, translation and interpretation, and subtitling). The audiovisual and the 

printed media should agree on a code of practice to ensure fair and equal treatment of all 

languages in the media. On this particular issue, the Haut Conseil de la Radio et de la 

Télévision (HCRT) and l’Agence de Régulation de la Télévision (ART) should be involved 

as part of their missions to oversee a fair treatment of information and ensure equal  access 

of all political parties to public media. 

7.2.1.11. Social attitudes and national languages 

There is a need to organise information campaigns to initiate social changes in 

favour of national languages, especially regarding the validity of their introduction in the 

education system and their benefits for the nation. These information campaigns would 

target some sections of the society and some parents who are reluctant to accept the idea of 

giving more weight to national languages in the education system. The campaign may be 

supported and encouraged by opinion leaders, religious groups, and language and cultural 
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associations who can lobby in favour of the national language education policy 

programmes. The campaigns can be organised through public information sessions, 

discussions and debates on TV and radio, and advertising campaigns.  

7.2.2. Rational Frameworks for National Languages  

The Rational Frameworks for National Languages Education Policy 

Recommendation for Senegal suggested below are adapted from Ingram and John (1990). 

The frameworks suggested summarise the major policy recommendations for national 

languages in Senegal and are divided into six main categories which are: 

1- Needs Analysis, which identifies and examines the needs for a National 

Language Education Policy (NLEP). 

2- Goals and Objectives, which address the goals and the objectives of the NLEP. 

3- Policy Recommendations, which recommend policies towards achieving the 

goals and the objectives of the NLEP. 

4- Implementation Recommendations, which recommend strategies to implement 

the policy recommendations. 

5- Rationale, which justifies the NLEP.   

6- Finally, the Quality Assurance Procedures set standards and outline procedures 

to maintain quality delivery in national languages. 
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Rational Frameworks for National Languages-in-Education Policy Advice for Senegal (adapted from Ingram and John 1990] 
 

NEEDS  
(National language 
education  policy) 

GOALS AND 
OBJECTIVES 

POLICY 
RECOMMENDATIONS 

IMPLEMENTATION 
RECOMMENDATIONS 

RATIONALE QUALITY  INSURANC

            I. NATIONAL LANGUAGE TEACHERS SUPPLY AND TRAINING  
 
1- Adequately trained 
national language teachers 
to implement the language 
education policy. 

 
Provision of sufficient 
teachers adequately trained in 
national language teaching. 

 
Language teaching 
methodology should form a 
part of the pre-service of all 
national language teachers 

 
All current primary and 
secondary school teachers 
who wish to specialise in 
national language teaching 
to take courses in language 
acquisition and language 
learning  and language 
teaching methodology 
(including classroom 
techniques, syllabus design 
and assessment procedures). 
 

 
Language teachers will be 
required to teach according 
to qualifications and training 
attended. 
All national language 
teachers need a thorough 
understanding of the theory 
and practice of language 
teaching (first language 
learning/acquisition). 

 
Primary School Teachers
primary school teachers i
national languages shoul
attend a pre-service teach
training and must obtain 
requirement for qualifica
(BFEM or equivalent deg
plus at least three years 
teaching experience at 
secondary school level. 
 

 
2- Highly proficient 
teachers in national 
language. 

 
Primary School: trained 
teachers in national language 
with a BFEM degree or any 
equivalent qualifications plus 
high proficiency in the 
national language and 
attended a pre-service training 
at ENS or any pre-service 
training deemed equivalent. 
 
 
 
Secondary School: trained 
teachers in national language 
with a Baccalaureate, BA or 
MA in any of the relevant 
languages and attend a one-
year or two-year pre-service 
teacher training (as per 
Senegalese administration 
recruitment guidelines) at 
ENS or any pre-service 
training deemed equivalent.  

 
All primary teachers of 
national languages should be 
highly proficient in the 
national language (s) they 
teach and should be strongly 
encouraged to take a degree in 
the area of applied linguistics 
and language policy/planning 
(including language acquisition 
and language learning 
principles). 
 
 A Baccalaureate should be 
regarded as minimum 
qualification for admission at 
ENS, during the interim 
period, plus demonstrated 
proficiency in the language and 
successful completion of 
intensive pre-service courses 
run by ENS or assimilated 
institutions being accepted as 
an alternative. 

 
Provision for graduate 
courses in applied 
linguistics in universities. 
ENS to organise intensive 
summer pre-service (at least 
8 weeks) courses for a 
transitional period. 
Implementation by the 
Ministry of Education and 
the Ministry for 
Employment conditions for 
in-service teachers 
promotion. 
 
 
ENS to organise intensive 
summer pre-service (at least 
8 weeks) courses for the 
transitional period leading 
to  credit towards formal 
awards. 

 
There is an urgent need to 
train primary school teachers 
to teach national languages 
to facilitate the 
implementation of this 
policy. 
   
 
 
 
 
 
 
There is an urgent need to 
train secondary school 
teachers to teach national 
languages to facilitate the 
implementation of this 
policy. 
 

 
Secondary School Teach
All secondary school teac
in national languages sho
attend a pre-service teach
training and must obtain 
required qualifications 
(Baccalaureate, BA, MA
national languages or in 
applied linguistics or 
linguistics) or any equiva
degrees. 
 
 
Proficiency assessment: 
 
ISLPR: 3+ 
IELTS: 7 
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  INSURANC

 

NEEDS  
(Na
education  

tional language 
policy) 

GOALS AND 
OBJECTIVES 

POLICY 
RECOMMENDATIONS 

IMPLEMENTATION 
RECOMMENDATIONS 

RATIONALE QUALITY

 II. PROFICIENCY FOR NATIONAL LANGUAGE TEACHERS 
 
National language teachers 
with adequate proficiency for 
teaching purposes. 
 

 
All national language 
teachers to meet minimum 
proficiency levels. 

 
 Minimum language 
proficiency level (ISLPR 3+ or 
IELTS 7) for teachers of 
national languages for 
primary and secondary 
schools: 

 
Minimum proficiency levels 
to be promulgated and 
notified to teacher training 
institutions for admission 
and exit purposes. 
 
 

 
- Language proficiency is of 

fundamental importance for 
language teachers. 
- The national language is 

both the target and the 
medium of instruction 
Teachers of all age levels 
able to present a fluent, 
grammatically accurate and 
situationally sensitive model 
of the language. 

 
 
 
Proficiency assessment:
be at least equivalent to: 
ISLPR:  R,W,L,S:  3+ 
IELTS:   R,W,L,S: 7 
 

 

 III. SYLLABUS AND CURRICULUM  
 
Standardised national 
language syllabus and 
curriculum for each language. 
 

 
All teachers in national 
languages to meet the same 
national standards as 
outlined in the national 
syllabus and curriculum. 

 
Total coverage of the national 
syllabus and curriculum for 
each national language. 

 
National syllabus and 
curriculum contents to be 
promulgated and notified to 
teacher training institutions 
and schools. 
Develop curriculum to train 
teachers accordingly. 

 
Knowledge of the national 
syllabus and curriculum is of 
fundamental importance for 
language teachers, learners 
and the community. 

 
 
 
Periodic evaluation 

               IV. ASSESSMENT AND  EVALUATION 
 
Standardised national 
language assessment/test for 
each language. 

 
All national languages 
teachers to meet the same 
national standards as 
outlined in the syllabus and 
curriculum.  

 
 Thorough understanding and 
knowledge of the national 
assessment criteria/method for 
each language.  

 
Assessment criteria/ method 
to be promulgated and 
notified to teacher training 
institutions and schools and 
stated clearly in  national 
syllabus/ curriculum.  

 
 Knowledge of the 
assessment criteria/methods 
is of fundamental 
importance for language 
teachers, learners and the 
community.  

 
 
 
 
Periodic evaluation 

Table 86. Rational Frameworks for National Languages-in-Education Policy Advice for Senegal 

 

 
 



The Rational Frameworks for National Languages Education Policy 

Recommendations above are built upon the following four basic phases which are 

discussed and tested below:  

1- National language teachers’ supply and training. This scheme provides 

recommendations regarding teachers’ recruitment and training in order to 

maintain high professional standards. 

2- National language teachers’ proficiency sets requirements for national 

language teachers’ proficiency. 

3- Syllabus and curriculum for national language teachers recommend setting 

a national language syllabus and curriculum. 

4- Assessment and Evaluation recommend standardised language assessment 

method for each national language.   

7.3. English 

7.3.1. On the rising trend 

For a small country like Senegal, with more than two centuries of French 

colonial domination, known for the strong penchant of its educated elite for the French 

language and culture, and the attachment of the country to its economic, educational 

and cultural ties with France, the current place of English in the country can be 

described as more than satisfactory. Generally speaking, English is quite well-

established in the Senegalese education system and its teaching in the public education 

system is probably one of the most successful amongst the French speaking countries 

in Africa. English was introduced in Senegal after the independence in the 1960s and 

was promoted and spread in the country through the services of the BSI and the CPLA. 

Besides, English was given  quite a significant weigh in the national curriculum of the 

education system. Since then, English, as mentioned earlier, has become extremely 

important in Senegal for many Senegalese people, not just for educated and elite 

people. For students and teachers in pursuit of further education and knowledge, 

English is a language of greater opportunities, to business people and industrialists, it 

is a language for international communication, and to many employees (private as well 

as public) it is a language of access and mobility. As a result, the demands for English 

have grown very rapidly to the extent that some believe it to be a serious threat to the 

hegemony of French in Senegal. For example, Ackers and Matusse (1995:158) in the 
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Dunford Seminar Report (1995) contended that “French is being further eroded as the 

national currency by English in Senegal…”. To support this view, Ackers and Matusse 

articulated a long list of 17 reasons, mostly anecdotal and impressionistic though. 

Incidentally, they concluded that, in Senegal, “French is already on the downward 

language slide from attrition to shift to endangerment to loss and to death” (1995:159). 

Even though this conclusion about the fate of French in Senegal seems exaggerated, it 

is, however, a clear indication of the increasing importance of English in Senegal and 

the pressing need to provide more opportunities to learn English for people in 

education, in business, in administration and private sectors, and for Senegalese people 

in general, as supported by the conclusions arrived at in this study and in the report by 

Ackers and Matusse (1995) a decade ago. Therefore, there is an urgent need to 

reinforce and strengthen English language teaching in Senegal and to provide more 

services in English, especially translation and interpreting. 

7.3.2. English language teachers supply 

 For example, it is important to increase the number of English teachers by 

training and recruiting highly proficient and professionally qualified English teachers 

so that each high school in Senegal gets the number of English teachers they need. 

This means that the Department of English at ENS should be allowed to recruit more 

students for pre-service training. In parallel, the Department of English at Université 

Gaston Berger and Université Cheikh Anta Diop should be allowed or asked to prepare 

teacher training schemes for English teachers in order to supplement the ENS in ELT 

pre-service training. These courses or trainings may be similar courses to those offered 

at the Department of English at ENS, that is, the CAES and CAEM among others. 

These could be in the form of short courses such as diplomas and graduate diplomas 

and certificates, and advanced diplomas or certificates. This would help meet the 

increasing needs for qualified language teachers and the schools would be able to 

increase the weekly amount of English taken by students in high schools. For example, 

it could be increased from 8 hours to 10 hours in junior secondary and more 

substantially in senior secondary school, that is, 15 hours for arts students and 10 hours 

for science students. 
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7.3.3. Compulsory school subject   

To give English its due importance and encourage and motivate people to learn 

the language, it could be recognized as a compulsory school subject in all secondary 

schools, in all universities, and all university-level institutions in Senegal (including 

both public and private).  

English should be made compulsory in all national examinations organised and 

supervised by the government, such as the “Diplômes d’États”. The policy-makers 

could enforce this measure by using the quality of English language programmes 

offered by institutions as key indicators for both accreditations of private secondary 

schools and private tertiary institutions (private universities and university level 

private schools).      

7.3.4. Professional development 

Professional development is significant in the professional career of language 

teachers. It provides opportunities to update one’s skills and knowledge. Therefore, it 

is important to increase and systematise the professional development of the in-service 

English teachers, especially with regular input in modern language teaching methods 

and theories such as the use of softwares, internet, and computer assisted language 

learning. It would be important to provide substantial support to English language 

teaching by providing modern teaching materials and equipments such as tape 

recorders, audio-visual equipment (television sets, OHP), CDs, DVDs, language lab. 

for each high school. Also, as part of the professional development for teachers, it 

would be good to offer scholarships or arrange short trips for English teachers in 

English speaking countries (countries where English is spoken natively or non-

natively) to offer teachers opportunities to practise further their language skills, 

exchange teaching experiences with colleagues, and familiarize themselves with the 

different varieties of English.   

7.3.5. Language services in English 

Language policy-makers should consider developing and improving 

government English language services in Senegal, namely translation and interpreting 

services in the regions. The official translation services are currently centred and 

offered only by the Ministry of Foreign Affairs in Dakar. Usually, the delays and the 
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lengthy process require more flexible and more accessible services in translation. The 

government may consider setting up a translation and interpretation department in each 

ministry, at least in the major ones particularly at the Présidence, Primature, Ministry 

for Finances, Ministry of Armed Forces, and Ministry of the Interior, just to name a 

few. In each region also, these should provide affordable and accessible translation and 

interpreting services to cope with local needs for English.  

Besides, as far as language services are concerned, it is important to create 

opportunities for business people, industrialists, and students to learn the foreign 

language(s) of their choice. Employers and policy-makers could encourage, support, 

and offer tailored evening English classes to the outreach community, in particular in 

English, which seems to be the language Senegalese people are most interested in 

learning.  

7.4. French 

7.4.1. French for all 

As far as French is concerned, the Senegalese people seem to be generally 

quite happy about its current place in the education system. Therefore, the current 

place of French could be maintained – if not expanded. However, based on the 

responses provided by the respondents in the four categories, supported by statistics 

about French in Senegal, and reinforced by observations made during the fieldtrip in 

Senegal, there are strong reasons to support and increase opportunities to learn French 

in Senegal because French "restera toujours incontournable à cause de sa présence 

exclusive dans tous les textes officiels, législatifs, administratifs etc"39. (Prinz 

1996:62). This has at least three major implications for Senegal.  

The first implication is to make learning French available to all Senegalese 

people. There is a need to initiate and sustain massive literacy campaigns in French 

because, if French is to remain the only official language of Senegal, then every person 

should be able to read, write, understand, and speak the official language or at least be 

given every opportunity to do so. Unfortunately, the current literacy drives, which 

focus only on national languages, seem to contradict the idea of giving all Senegalese 

people the same opportunities and equal access to services, information, and 

education. The current literacy trends in Senegal tend to widen the linguistic divide 

between Senegalese people by creating two parallel societies, when the focus should 
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be on language for all. On one hand, there are people who are more and more educated 

in French, thus having more access to power, education, and job opportunities and 

mobility, while there are more and more people educated or trained in local languages 

(especially adults and women and people in rural areas) who certainly have less access 

to these various services and have fewer socio-economic and education opportunities.  

The second implication is related to the need to offer French language services 

to business people, industrialists, and people in general in Senegal. A good number of 

people in the general population and business sector expressed the need to have more 

access to learn and improve their skills in French. Therefore, it is important, as 

mentioned earlier, to create more opportunities for learning French by offering French 

evening classes tailored to the needs of these people.  

The third implication is related to the status of French in Senegal. Taking into 

account the current undisputed hegemonic status of French in Senegal as the only 

official language and keeping in mind the remarkably low national literacy rate in 

French, a common sense conclusion would suggest further research on the status of 

French in Senegal in order to evaluate its impact on the society and to understand its 

socio-economic implications for the country.  

7.4.2. Compulsory school subject 

Given its status as the only official language of Senegal, the government should 

request all teaching institutions (mainly Arabic or Koranic schools) to include in their 

school programmes the French language as a compulsory school subject. This would 

give a chance to all students in the country to learn French.  

7.5. Sign language and language disorders  

 There is an urgent need to consider outlining a national policy on Sign 

language supported by a range of outreach clinical services to communities for people 

with hearing and speech disorders. The policy should focus on the following: 

• Harnessing the human resources competent and trained in sign 

languages. 

• Developing Senegalese Sign Language. 

               271



• Setting up of a section at the MNE and MPLN whose missions are 

among others to coordinate and implement decisions regarding sign 

language policy in the relevant schools and teaching institutions. 

• Offering scholarships and other incentives to attract more students in 

the areas of sign language.   

• Creation of a Department of Speech, Hearing and Language Sciences at 

ENS to provide training in speech language pathology and audiology, 

conduct research in sign language for people with hearing, speech, and 

language or cognitive problems, and contribute to training teachers in 

the relevant areas of speech and hearing disorders. 

7.6. Theoretical implications 

This study shows that Senegal has valuable language potential and resources 

that could be engineered profitably to build a nation where local and internal languages 

would blossom by creating an internationally open country but one whose people are 

immersed in their own cultures. These language potentials and resources are based on 

the solid experience with the French language and culture, the growing attachment of 

the Senegalese people to their languages and cultures, and their openness to learn and 

integrate the English language and culture, which, subsequently, will create a more 

tolerant and harmonious nation and will strengthen its multilingual experience. 

Therefore, it is important to focus on behavioural and attitudinal changes of 

Senegalese people, namely towards the Wolof language and culture in particular and 

national languages in general. It is also important for policy-makers in Senegal to 

engage in language policies focusing on prestige planning and status planning (local 

languages mainly) and acquisition planning (both local languages and European 

languages). 

This study highlights also significant trends in language planning and language 

policy theories. It shows that, in designing language planning and language policy, 

especially in decolonising countries and in the post-independent context, it is essential 

to understand the features of the people for whom the language decisions are made. 

The following characteristics based on the Senegalese model can help improve 

language planning and language policy in the post-independent context and understand 
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better the language planning and language policy processes for countries with similar 

experiences. For example, some of these characteristics are: 

• understanding the socio-demographic make up; 

• analysing the colonial legacy; 

• taking into account the historical experience; 

• assessing the socio-linguistic practices;  

• anticipating the changing language needs of the people; and 

• incorporating the international communication requirements. 

 Besides, the study illustrates that, though language planning and language 

policy are country-specific, there are more and more solid grounds to move away from 

a single national language policy and language planning to group or sector-based 

policies. In other words, language planning and language policy should not address 

language issues nationally but should address them according to the specific needs and 

aspirations of the various stakeholders based on their sociolinguistic experience while 

integrating the changing nature of human needs and the compelling challenges for 

international communication.  

  This thesis has focused its analysis on some specific aspects of language 

behaviours and language attitudes in Senegal. It is a modest contribution to 

understanding language issues in Senegal – and to some extent language policy issues 

in post-independent contexts. Though based on a limited sample, the conclusions of 

this study can be generalised in Senegal and they can help one to understand language 

issues in the country. The recommendations formulated in the thesis can help improve 

strategic language planning and language-in-education policy decisions in Senegal. 
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Appendices 

Appendix I. Questionnaire to general population  

 
Section  A.  Personal Background 

 
1-  Name:..................................   2- Age:  ................................ 

3-  Address:..............................                     4-  Mother tongue: ........................ 

5-  Other language(s) spoken. Please list. 

        -----------------          ---------------------          -------------------------    ------------------------  

6-  Gender.  Please tick the box beside the answer pertaining to you 

           Male             Female 

7- What is your highest education degree? Put a tick ( ) in the appropriate circle. 

No formal education                  Primary                Secondary                   University  

           Doctorate                 Post doctorate degree 

8- What is your profession (eg. teacher, driver, pensioner...)? 

------------------------------------------------------------------------- 

9- What is your family monthly income (in F. CFA)? 

Below 100,000  100,000 - 200,000  200,000 – 300,000            above  300,000   
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Section B. Language use 

 
1- Please use the scale below to rate the frequency you use the languages with each of the groups 

of people listed in the left column eg. If you “ always” speak Wolof with (1) “senior colleagues 
” please write 4 in the column provided. 

 
Always                = 4 Sometimes    = 2 Never = 0 
Most of the time  = 3 Rarely            = 1 Not Applicable = NA  

 
Other languages spoken 
(Please specify ) 

For example with this 
person or people 
below I speak: 

Wolof  Mother tongue 
(If  not Wolof) 

French English 
 

   
1- Mother        
2- Father        
3- Son        
4- Daughter        
5- Nephew        
6- Niece        
7- Grand son        
8- Grand daughter        
9-  Brother        
10- Sister        
11- Neighbours        
12- Friends        
13- Doctor        
14- Police officer        
15- Town hall officer        
16- Religious guide        
17- Political leader        
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2- Please use the scale below to rate the frequency you use each of the languages in the 
situations listed in the left column of the table below eg. If you “always” speak Wolof 
in the “street” (2) please write 4 in the column provided. 
 

Always                = 4 Sometimes    = 2 Never = 0 
Most of the time  = 3 Rarely            = 1 Not Applicable N.A 

 
          Languages  Other languages      

(Please specify) 
Situations 
 
 Wolof  Mother tongue 

(if not Wolof) 
French English   

1- Home       
2- Street       
3- Market       

4- Bank       
5- Post-office       
6- Hospital       
7- Bus       
8- Workplace       
9- “Dahira”       
10- “Magal”       
11- “Gamou”       
12- “Grand place”       
13- “Khoumbeul”       
14- Wedding       
15- “Yendu”       
16- “Thieet”       
17- Naming ceremony       
18- School       
19- University       
20- Communion       
21- Tontine       
22- Mosque       
22- Church       
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1- Please use the scale below to rate how much you think each attribute in the list (1-10) applies 
 to each  language in the table e.g. if you think that Wolof is “very”  “prestigious” write 4 in 
 the column  provided.   
 

Very     = 4 Average       = 2 Not at all   = 0 
A little  = 3 No opinion  = 1  
 

  Languages  Attributes 
Wolof  Mother tongue 

(If not Wolof) 
French English 

1- Important     
2- Rich     
3- Fascinating     
4- Charm     
5- Precise     
6- Sweet     
7- Sophisticated     
8- Ease of learning     
9- Prestigious     
10- Beautiful     

 
2- Please use the scale below and rate the level of importance you believe the local 

languages such as Wolof, Serrere… receive today in Senegal by ticking the 
appropriate circle. For example the importance of the local languages in the education 
system is: 

 
None  Little    Much                     A great deal  

 
3- Based on your answer to Question 2 do you think that local languages should be given more 
 importance than  this in Senegal? 

 
Yes     No  
 
Please write the three most important reasons for your choice below: 
i  --------------------------------------------------------------------------------------------------------------- 

ii -------------------------------------------------------------------------------------------------------------- 

ii -------------------------------------------------------------------------------------------------------------- 

4-        Do you think that the local languages of Senegal should be introduced in the education system? 
                     Yes                                                              No                      
             
5- If answer to Question 4 is Yes at what level of the education should the local language(s) be 
 introduced?  
 

 Nursery              Primary                 Secondary              University    
 

Please write the three most important reasons for your choices below: 

Section C. Attitudes towards languages 

i  --------------------------------------------------------------------------------------------------------------- 

ii -------------------------------------------------------------------------------------------------------------- 

iii ------------------------------------------------------------------------------------------------------------- 
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6- If your answer to Question 4  is No, please write the three most important reasons for choice 
 below: 

i  --------------------------------------------------------------------------------------------------------------- 

ii --------------------------------------------------------------------------------------------------------------  

iii -------------------------------------------------------------------------------------------------------------- 

7- Please use the scale below and rate the level of importance you believe the French 
language receive today in the education system in Senegal by ticking the appropriate 
circle. 

 
None   Little    Much                A great deal  

 
8- Based on your answer to Question 7 do you think that the French language should be given 

 more importance  than this in Senegal? 

 
Yes     No  
 
Please write the three most important reasons for your choice below: 
i  --------------------------------------------------------------------------------------------------------------- 

ii -------------------------------------------------------------------------------------------------------------- 

iii -------------------------------------------------------------------------------------------------------------- 

9- Do you think that French language has a negative influence in Senegal? 
 

Yes     No 
 
Please write the three most important reasons for your choice below: 
i  --------------------------------------------------------------------------------------------------------------- 

ii --------------------------------------------------------------------------------------------------------------  

iii ------------------------------------------------------------------------------------------------------------- 

10- Do you think that French language should be abolished in Senegal? 
 

Yes     No 
 
Please write the three most important reasons for your choice below: 
i  --------------------------------------------------------------------------------------------------------------- 

ii --------------------------------------------------------------------------------------------------------------  

iii ------------------------------------------------------------------------------------------------------------- 

11- Please use the scale below and rate the level you believe English receive in the 
education system in Senegal today by ticking the appropriate circle. 

 
 None   Little  Much                   A great deal  

 
12-   Based on your answer to Question 11 do you think that English should be given more 

 importance than  this in Senegal? 
 

 
Yes     No  
 
Please write the three most important reasons for your choice below: 
i  --------------------------------------------------------------------------------------------------------------- 

ii -------------------------------------------------------------------------------------------------------------- 

iii ------------------------------------------------------------------------------------------------------------- 
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13- Do you think that English language has a negative influence in Senegal? 
 

Yes     No 
 
Please write the three most important reasons for your choice below: 
i  --------------------------------------------------------------------------------------------------------------- 

ii -------------------------------------------------------------------------------------------------------------- 

  iii -------------------------------------------------------------------------------------------------------------- 

14- Do you think that English language should be abolished in Senegal? 
 

Yes     No 
 
Please write the three most important reasons for your choice below: 
i  --------------------------------------------------------------------------------------------------------------- 

ii ------------------------------------------------------------------------------------------------------------- 

iii -------------------------------------------------------------------------------------------------------------- 

15- According to you which language should be the language of instruction for children in 

 Senegal?  Please  circle your answer. If other language (s) please mention 

    
Wolof            French             The child’s own mother tongue                English 

                       (if not Wolof) 
                         Other  language(s)  --------------------------------------------------                   
   
 Please write the three most important reasons for your choice below: 
 i  --------------------------------------------------------------------------------------------------------------- 

 ii --------------------------------------------------------------------------------------------------------------- 

 iii -------------------------------------------------------------------------------------------------------------- 
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Section D- Attitudes towards speech communities 

 

 
 

Using your knowledge and experience with the people mentioned, please circle on the continuum for each 
pair to show where you rate them in relation to personal qualities of character. 

1- Mother tongue speech community 
 

Unreliable 0 1 2 3 4 5 6 7 Reliable 
Uncreative 0 1 2 3 4 5 6 7 Creative 
Lazy 0 1 2 3 4 5 6 7 Hardworking 
Mean 0 1 2 3 4 5 6 7 Generous 
Unhelpful 0 1 2 3 4 5 6 7 Helpful 
Insincere 0 1 2 3 4 5 6 7 Sincere 
Dishonest 0 1 2 3 4 5 6 7 Honest 
Unfriendly 0 1 2 3 4 5 6 7 Friendly 

 
2- Wolof  speech community (Pleas DO NOT answer this questions if Wolof is your mother 

tongue) 
 

Unreliable 0 1 2 3 4 5 6 7 Reliable 
Uncreative 0 1 2 3 4 5 6 7 Creative 
Lazy 0 1 2 3 4 5 6 7 Hardworking 
Mean 0 1 2 3 4 5 6 7 Generous 
Unhelpful 0 1 2 3 4 5 6 7 Helpful 
Insincere 0 1 2 3 4 5 6 7 Sincere 
Dishonest 0 1 2 3 4 5 6 7 Honest 
Unfriendly 0 1 2 3 4 5 6 7 Friendly 

 
3- French speech community 

 
Unreliable 0 1 2 3 4 5 6 7 Reliable 
Uncreative 0 1 2 3 4 5 6 7 Creative 
Lazy 0 1 2 3 4 5 6 7 Hardworking 
Mean 0 1 2 3 4 5 6 7 Generous 
Unhelpful 0 1 2 3 4 5 6 7 Helpful 
Insincere 0 1 2 3 4 5 6 7 Sincere 
Dishonest 0 1 2 3 4 5 6 7 Honest 
Unfriendly 0 1 2 3 4 5 6 7 Friendly 
 

4- English speech community 
 

Unreliable 0 1 2 3 4 5 6 7 Reliable 
Uncreative 0 1 2 3 4 5 6 7 Creative 
Lazy 0 1 2 3 4 5 6 7 Hardworking 
Mean 0 1 2 3 4 5 6 7 Generous 
Unhelpful 0 1 2 3 4 5 6 7 Helpful 
Insincere 0 1 2 3 4 5 6 7 Sincere 
Dishonest 0 1 2 3 4 5 6 7 Honest 
Unfriendly 0 1 2 3 4 5 6 7 Friendly 
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Thinking about the languages listed to what extent do you agree with the statements below.  A rating of 

E. Intensity of the desire to learn languages 

4 means “Strongly Agree” (SA) while a rating of 1 means “Strongly Disagree” (SD); 3 means “Agree” 
(A) and 2 “Disagree” (D), and  NA means “Not Applicable”.  Please circle your answers. 
 
1- Mother tongue 
 

 SD D A SA 
1-   I think about learning (to read and write) my own mother tongue      1 2 3 4 
2- I make lots of efforts to learn my own mother tongue by myself 1 2 3 4 
3- If classes to learn my own mother tongue were offered I would definitely attend  1 2 3 4 
4- I feel sorry for those who can’t read or write  their own mother tongue   1 2 3 4 

 
2- Wolof  (Please DO NOT answer this question if Wolof is your mother tongue) 
 

 SD D A SA 
1- I think about learning to read and write Wolof  1 2 3 4 

2- I make lots of efforts to learn Wolof by myself 1 2 3 4 
3- If classes to learn Wolof were offered I would definitely attend 1 2 3 4 
4-  I  feel sorry for those who can’t read or write Wolof   1 2 3 4 

 
3- French 
 

 NA SD D A SA 

1- I think about learning to read and write French                                   NA 1 2 3 4 
2- I make lots of efforts to learn French by myself                                               NA 1 2 3 4 
3- If classes to learn French were offered I would definitely attend                            NA 1 2 3 4 
4-  I  feel sorry for those who can’t read or write  French                                           NA 1 2 3 4 

 
4-     English 
 

 SD D A SA 
1- I think about learning to read and write English                                   1 2 3 4 
2- I make lots of efforts to learn English by myself                                                1 2 3 4 
3- If classes to learn English were offered I would definitely attend                             1 2 3 4 
4- I  feel sorry for those who can’t read or write English                                            1 2 3 4 

 
This space is provided for your comments on the questionnaire and language teaching in Senegal. 

-----------------------------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------------------------
--------------------------------------------------------------------------------------------------------------------- 
-----------------------------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------------------------
-------------------------------------------------------------------------------------------------------------------------- 

Thank you very much for filling in the questionnaire 
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Appendix II. Questionnaire to students 

 
 

 
 

1-  Name:..................................   2-  Age:  ................................

  

3-  Address:..............................                   4-  Mother tongue: ........................ 

5-  Other language(s) spoken. Please list. 

        -----------------          ---------------------          -------------------------    ------------------------  

6-  Gender.  Please tick the box beside the answer pertaining to you 

           Male             Female 

9- What is your father’s highest level of education? Put a tick ( ) in the appropriate 

circle. 

No formal education                 Primary                Secondary                      University  

           Doctoral                 Post doctoral level 

10- What is your father’s profession (eg. teacher, driver, pensioner...) 

------------------------------------------------------------------------- 

9- What is your father’s level of education level? Put a tick (√) in the appropriate circle. 

No formal education                     Primary                 Secondary             University         

Doctoral                 Post doctoral 

10-        What is your mother’s profession? (eg. teacher, women at home, pensioner...) 

------------------------------------------------------------------------- 

11- What is your family monthly income? (in F. CFA) 

      Below 100,000           100,000 - 200,000               200, 000 –300,000           above 300,000   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Section A.  Personal and family background 
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1- Please use the scale below to rate the frequency you use the languages with each of 

the groups of people listed in the left column eg. If you “always” speak Wolof with 
(1) “senior colleagues” please write 4 in the column provided. 

 
Always                = 4 Sometimes    =  2 Never = 0 

Section   B. Language use  

Most of the time  = 3 Rarely            =  1 Not Applicable = NA  
 

Other  languages spoken 
(please specify) 

For example with this 
person or people  below 
I speak: 

Wolof  Mother tongue 
(if not Wolof) 

French English 
 

   
1- Mother        
2- Father        
3- Brother        
4- Sister        
5- Relatives        
6- Neighbours        
7-Friends        
8-Classmates        
9- Teachers        
10-  Censeur/ Director 
        of  Studies 

       

11- Proviseu/ Director  
      of School 

       

12- Surveillant général        
13- Doctor        
14- Police officer        
15- Town hall officer        
16- Religious guide        
17- Political leader        
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2- Please use the scale below to rate the frequency you use each of the languages in the 
situations listed in the left column of the table below e.g. If you “ always” speak 
Wolof in the “street” (2) please write 4 in the column provided. 
 

Always                = 4 Sometimes    =  2 Never = 0 
Most of the time  = 3 Rarely            =  1 Not Applicable N.A 

 
          Languages  Other languages      

(please specify) 
Situations 
 
 Wolof  Mother tongue 

(if not Wolof) 
French English   

1- Home       

2- Street       
3- Market       
4- Bank       
5- Post-office       
6- Hospital       
7- Bus       
8- Workplace       
9- Mosque       
9- Church       
10- “Grand  place”       

  
 
 
 
 
1-       Please use the scale below to rate how much you think each attribute in the list  (1-10) applies to   
 each language in the table eg. if you think that Wolof is “very”  “prestigious” write 4 in the 

column provided. 
 

Very     = 4 Average     = 2 Not at all   = 0 
A little  = 3 No opinion  = 1  
 

 Languages  Attributes 
Wolof  Mother tongue 

(If not Wolof) 
French English 

1- Important     
2- Rich     
3- Fascinating     
4- Charm     
5- Precise     
6- Sweet     
7- Sophisticated     
8- Ease of learning     
9- Prestigious     
10- Beautiful     

 
 
2- Please use the scale below and rate the level of importance you believe the local 

languages such as Wolof, Serrere… receive today in Senegal by ticking the appropriate 
circle. For example the importance of the local languages in the education system is: 

 
None  Little    Much                      A  great deal  

 
 

Section C. Attitudes towards languages 
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3- Based on your answer to Question 2 do you think that local languages should be given 

more importance than this in Senegal? 
 
Yes     No  
 
Please write the three most important reasons for your choice below: 
i  -------------------------------------------------------------------------------------------------------------- 

ii -------------------------------------------------------------------------------------------------------------- 

iii -------------------------------------------------------------------------------------------------------------- 

4- Do you think that the local languages of Senegal should be introduced in the education 
 system? 
                     Yes                                                              No                      
             
5- If answer to Question 4 is Yes at what level of the education should the local language(s) be 
 introduced?  
 

 Nursery              Primary                 Secondary              University    
 

Please write the three most important reasons for your choices below: 
i  --------------------------------------------------------------------------------------------------------------- 

ii -------------------------------------------------------------------------------------------------------------- 

iii -------------------------------------------------------------------------------------------------------------- 

6- If  your answer to Question 4  is No, please write the three most important reasons for choice 
 below: 

i  --------------------------------------------------------------------------------------------------------------- 

ii -------------------------------------------------------------------------------------------------------------- 

iii ------------------------------------------------------------------------------------------------------------- 

7- Please use the scale below and rate the level of importance you believe the French 
language receive today in the education system in Senegal by ticking the appropriate 
circle. 

 
None   Little    Much                A great deal  

 
8- Based on your answer to Question 7 do you think that the French language should be given 

 more  importance than this in Senegal? 

 
Yes     No  
 
Please write the three most important reasons for your choice below: 
i  --------------------------------------------------------------------------------------------------------------- 

ii -------------------------------------------------------------------------------------------------------------- 

iii ------------------------------------------------------------------------------------------------------------- 

9- Do you think that French language has a negative influence in Senegal? 
 

Yes     No 
 
Please write the three most important reasons for your choice below: 
i  --------------------------------------------------------------------------------------------------------------- 

ii ------------------------------------------------------------------------------------------------------------- 

iii ------------------------------------------------------------------------------------------------------------- 
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10- Do you think that French language should be abolished in Senegal? 
 

Yes     No 
 
Please write the three most important reasons for your choice below: 
i  --------------------------------------------------------------------------------------------------------------- 

ii -------------------------------------------------------------------------------------------------------------- 

iii ------------------------------------------------------------------------------------------------------------- 

11- Please use the scale below and rate the level you believe English receive in the 
education system in Senegal today by ticking the appropriate circle. 

 
 None   little  much                   A great deal  

 
12- Based on your answer to Question 11 do you think that English should be given more 

 importance than this in Senegal? 

 
Yes     No  
 
Please write the three most important reasons for your choice below: 
i  --------------------------------------------------------------------------------------------------------------- 

ii -------------------------------------------------------------------------------------------------------------- 

iii ------------------------------------------------------------------------------------------------------------- 

13- Do you think that English language has a negative influence in Senegal? 
 

Yes     No 
 
Please write the three most important reasons for your choice below: 
i  --------------------------------------------------------------------------------------------------------------- 

ii -------------------------------------------------------------------------------------------------------------- 

iii ------------------------------------------------------------------------------------------------------------- 

14- Do you think that English language should be abolished in Senegal? 
 

Yes     No 
 
Please write the three most important reasons for your choice below: 
i  -------------------------------------------------------------------------------------------------------------- 
ii -------------------------------------------------------------------------------------------------------------- 
iii -------------------------------------------------------------------------------------------------------------- 

15- According to you which language (2) should be the language of instruction for children 

 in Senegal? Please circle your answer. If other language (s) please mention. 

    
Wolof  French                   The child’s own mother tongue            English 

           (if not Wolof) 
         Other  language (s)  --------------------------------------------------                

  
 Please write the three most important reasons for your choice below: 

i  --------------------------------------------------------------------------------------------------------------- 

ii ------------------------------------------------------------------------------------------------------------- 

iii ------------------------------------------------------------------------------------------------------------- 
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1-  My mother tongue speech community 

 
Unreliable 0 1 2 3 4 5 6 7 Reliable 

Section D. Attitudes towards speech communities 

Using your knowledge and experience with the people mentioned, please circle on the 
continuum for each pair to show where you rate them in relation to personal qualities 
of character. 

Uncreative 0 1 2 3 4 5 6 7 Creative 
Lazy 0 1 2 3 4 5 6 7 Hardworking 
Mean 0 1 2 3 4 5 6 7 Generous 
Unhelpful 0 1 2 3 4 5 6 7 Helpful 
Insincere 0 1 2 3 4 5 6 7 Sincere 
Dishonest 0 1 2 3 4 5 6 7 Honest 
Unfriendly 0 1 2 3 4 5 6 7 Friendly 

 
2- Wolof  speech community (DO NOT answer this question in Wolof is your mother  
 tongue) 
 

Unreliable 0 1 2 3 4 5 6 7 Reliable 
Uncreative 0 1 2 3 4 5 6 7 Creative 
Lazy 0 1 2 3 4 5 6 7 Hardworking 
Mean 0 1 2 3 4 5 6 7 Generous 
Unhelpful 0 1 2 3 4 5 6 7 Helpful 
Insincere 0 1 2 3 4 5 6 7 Sincere 
Dishonest 0 1 2 3 4 5 6 7 Honest 
Unfriendly 0 1 2 3 4 5 6 7 Friendly 

 
 
3- French speech community  

 
Unreliable 0 1 2 3 4 5 6 7 Reliable 
Uncreative 0 1 2 3 4 5 6 7 Creative 
Lazy 0 1 2 3 4 5 6 7 Hardworking 
Mean 0 1 2 3 4 5 6 7 Generous 
Unhelpful 0 1 2 3 4 5 6 7 Helpful 
Insincere 0 1 2 3 4 5 6 7 Sincere 
Dishonest 0 1 2 3 4 5 6 7 Honest 
Unfriendly 0 1 2 3 4 5 6 7 Friendly 
 

4- English speech community 
 

Unreliable 0 1 2 3 4 5 6 7 Reliable 
Uncreative 0 1 2 3 4 5 6 7 Creative 
Lazy 0 1 2 3 4 5 6 7 Hardworking 
Mean 0 1 2 3 4 5 6 7 Generous 
Unhelpful 0 1 2 3 4 5 6 7 Helpful 
Insincere 0 1 2 3 4 5 6 7 Sincere 
Dishonest 0 1 2 3 4 5 6 7 Honest 
Unfriendly 0 1 2 3 4 5 6 7 Friendly 
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Thinking about the languages listed to what extent do you agree with the statements below?  A rating of 4 means 

E. Intensity of the desire to learn languages 

“ Strongly Agree” (SA) while a rating of 1 means “Strongly Disagree” (SD); 2 means “Disagree” (D) and 3 “Agree” 
(A), and NA means “Not Applicable”. Please circle your answers. 

 
1- Mother tongue 
 

 SD D A SA 
1-   I think about learning (to read and write) my own mother tongue      1 2 3 4 
5- I make lots of efforts to learn my own mother tongue by myself 1 2 3 4 
6- If classes to learn my own mother tongue were offered I would definitely 

attend 
 1 2 3 4 

7- I feel sorry for those who can’t read or write in their own mother tongue   1 2 3 4 
 

2- Wolof  (Please DO NOT answer this questions  if Wolof is your mother tongue) 
 

 SD D A SA 
1- I think about learning to read and write Wolof  1 2 3 4 

2- I make lots of efforts to learn Wolof by myself 1 2 3 4 
3- If classes to learn Wolof were offered I would definitely attend 1 2 3 4 
4-  I  feel sorry for those who can’t read or write  Wolof   1 2 3 4 

 
3- French 
 

 NA SD D A SA 

4- I think about learning to read and write  French                                   NA 1 2 3 4 
5- I make lots of efforts to learn French by myself                                              NA 1 2 3 4 
6- If classes to learn French were offered I would definitely attend                      NA 1 2 3 4 
4-    I  feel sorry for those who can’t read or write  French                                       NA 1 2 3 4 

 
 

4- English 
 

 SD D A SA 
7- I think about learning to read and write in English                                   1 2 3 4 
8- I make lots of efforts to learn English by myself                                               1 2 3 4 
9- If classes to learn English were offered I would definitely attend                            1 2 3 4 
4-    I  feel sorry for those who can’t read or write English                                           1 2 3 4 

 
 

This space is provided for your comments on the questionnaire and language teaching in Senegal. 
-----------------------------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------------------------
--------------------------------------------------------------------------------------------------------------------------- 
-----------------------------------------------------------------------------------------------------------------------------
--------------------------------------------------------------------------------------------------------------------------- 

Thank you very much for filling in the questionnaire 
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Appendix III. Questionnaire to public (and parapublic) and business 
sectors     

 
 
 
 
1-  Name:..................................   2-  Age:  ................................ 

3-  Address:..............................                   4-  Mother tongue: ........................ 

5-  Other language(s) spoken. Please list. 

        -----------------          ---------------------          -------------------------    ------------------------  

6-  Gender.  Please tick the box beside the answer pertaining to you 

           Male             Female 

 
 
 
 
 
1- Education level.  Please put a tick ( ) in the appropriate circle. 
           

    No formal education                Primary              Secondary                   University   

                  Doctoral                    Post doctoral  

2- What is your area of majoration?  Eg. Finance, administration, law, commerce... 
 
 ..................................................................................................................................... 
 
3- Do you possess a language(s) qualification(s) which is /are relevant to your work? 
 
         Yes                                                  No:         
 

If your answer to Question 3 is Yes please complete the matrix below and list  
a)the language(s) you have a qualification for or any other relevant skills eg. Spanish, 

 Arabic... 
b) the qualification eg. Bachelor degree, Master degree, BEPA, DEPA etc  
c) the institution you attend to gain the qualification eg. Université Cheikh Anta Diop, 
British Senegalese Institute... 
d) the duration of the course in terms of semester, years... 
An example is provided  
 

Language  Qualification Institution Duration of course 

Section A.  Personal background 

Section B. Qualifications and language skills 

 

0. Arabic Bachelor  degree Université Cheikh Anta Diop 3 years 
1-    
2-    
3-    
4-    
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1-      Please write the name of your position at work in the space provided.  eg. adviser, accountant, 
  supervisor etc 
  

------------------------------------------------------------------------------------ 
 
2- Please tick (√) the circle that describes how many years you have been in the  workforce (in 
 years).  
 
 2 years or less                  3 - 5                   6 - 10                  above 10   
  
3- Do you travel abroad in connection with your work?  
 
 Yes   No 
 
4- If your answer to Question 3 is Yes please complete the matrix below and list: 

a) Up to 4 countries you have visited in the last 3 years  
b) the frequency of the visits in terms of weeks, months 
c) the duration of the trips in terms of days, weeks, months 

          An example is provided 
 

Countries Frequency of visits Duration 
0. Germany Monthly 10 days 
1-   
2-   
3-   
4-   

 
5- If your main partners /customers/ suppliers/ collaborators are abroad in which  

      language(s) do you communicate? 
 
                          ---------------              ----------------                    -----------------              ------------- 
 
6- During your missions abroad have you ever been in a situation where you had  
 communication  problems? 
 
             Yes                                 No    
        
7-  If your answer to Question 6 is Yes please list in the matrix below: 

 
a) the country where the communication problems occurred 
b) the language problems 
c) communication problems (for example the problems may be a) finding an address 
b) understanding foreign colleagues c) booking a taxi  d) giving directions e) order a 
meal d) filling in a business form...) 
 
Please mention as many problems as possible.  An example is provided 
 
 
 
 
 
 
 

1  2 3 4 

Section C- Language of occupation  
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Countries Language Problems faced 
0. Japan English a) et d) 
1-   
2-   
3-   
4-   
5-   

 
8- Do you use the services of a translator or interpreter during your trips abroad? 
   
 Yes    No      
        
9- Do you use the services of a translator or interpreter in your work in Senegal? 
  

Yes    No 
  
10- If your answer to Question 9 is Yes on what basis do you use the services of a 

translator or interpreter?  Please tick more than one if necessary. 
 
 Needs basis                  Contract basis                  In-residence translator/ interpreter 
   
 Bi-lingual employees                      Multilingual employees 
 
11- Are language skills essential for the appointment in your current position? 
  

Yes                         No  
 
12- If your answer to Question 11 is Yes please list the language or languages that is/ are 
 essential? 
 
                           -------------------- -               ------------------               ------------------            -------------- 
 
13-      Is a good command of the foreign language(s) you have just mentioned in Question 12 essential   
 for you to carry out successfully your work? 
          
            Yes                                 No  
 
       
14- If your answer to Question 13 is Yes please give your three most important reasons 

why these languages are important.  If your answer is No please go to Question 15. 
i  --------------------------------------------------------------------------------------------------------------- 

ii -------------------------------------------------------------------------------------------------------------- 

iii -------------------------------------------------------------------------------------------------------------- 

15- Do you make efforts to learn or to improve your language skills and knowledge yourself. 
 

Yes                                 No  
  

If your answer is Yes please list in the matrix below the method(s) you use yourself to 
learn or improve your competence or knowledge in the language(s) you need in your 
work?  For example, the methods may include: 
 a) Paying for private tuition at home 

b) Teaching myself by CD-ROM, cassettes, books 
c) Attend language classes in language schools or institutions 

 

1 2 3 4 
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Please describe other methods you have used if appropriate. An example is provided. 
 

Languages Methods 
 0.  Arabic a) 
1-  
2-  
3-  
4-  

 
 
16- Does your employer help his employees to meet the language requirements at the workplace? 
 
       Yes                            No 
 
17- If your answer to Question 16 is Yes please mention in the matrix below the methods 

used by your employer to help his employees to face their language difficulties. For 
example, these methods may include  
a) Paying for language classes 
b) Subsidising language classes  
c) Calling in a language instructor   
d) Calling in a private translator/ interpreter 
 
Please describe other methods you have used if appropriate. An example is provided. 
 

Languages Methods 
0. German b) and d) 
1-  
2-  
3-  
4-  
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1- Please use the scale below to rate the frequency you use the languages with each of 

the groups of people listed in the left column eg. if you “ always” speak Wolof with 
(1) “senior colleagues ” please write 4 in the column provided. 

 
Always                = 4 Sometimes    =  2 Never = 0 

Section D.  Language use  

Most of the time  = 3 Rarely            =  1 N.A.= Not Applicable 
 

Other languages 
(specify) 

For example with this person or 
people  below I speak: 
 

Wolof  Mother tongue 
(if not Wolof) 

French English 

  

1- Senior colleagues       
2- Junior colleagues       
3- Colleagues of the same rank       
4- Secretary (ies)       
5- Colleagues of the same sex       
6- Colleagues of the opposite sex       
7- Colleagues in other  
    departments / ministries/ units 

      

8- Senegalese colleagues abroad          

9- Non-Senegalese  colleagues 
    abroad 

      

 
2-  Please use the scale below to rate the frequency you use each of the languages in the 

situations listed in   the left column of the table below eg. if you “ always” speak Wolof in 
the “ Street” (2) please write 4 in the column provided. 
 

Always                = 4 Sometimes    = 2 Never = 0 
Most of the time  = 3 Rarely            = 1 N.A.= Not Applicable 

 
          Languages  Other languages      

(specify) 
Situations 
 
 Wolof  Mother tongue 

(If not Wolof) 
French English   

1- Home       

2- Street       
3- Market       
4- Bank       
5- Post-office       
6- Hospital       
7- Bus       
8- Workplace       
9- Mosque       
9- Church       
10- “Grand place”       

  
 
 
 Section E. Attitudes towards languages 
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1- Please use the scale below to rate how much you think each attribute in the list  (1-10) applies 
 to each  languages in the table eg. if you think that Wolof is “very”  “prestigious” write 4 in 
 the column provided.   
 

Very     = 4 Average     = 2 Not at all   = 0 
A little  = 3 No opinion  = 1 N.A.= Not Applicable 

 
 

 Languages  Attributes 
Wolof  Mother tongue 

(If not Wolof) 
French English 

1- Important     
2- Rich     
3- Fascinating     
4- Charm     
5- Precise     
6- Sweet     
7- Sophisticated     
8- Ease of learning     
9- Prestigious     
10- Beautiful     

 
 
2-  Please use the scale below and rate the level of importance you believe the local   
 languages such as Wolof, Serrere… receive today in Senegal by ticking the appropriate  
 circle. For example the importance of the local languages in the education system is: 
 
 

None  A little    Much                     A  great deal 
  

3-  Based on your answer to Question 2 do you think that local languages should be given more           
            importance than this in Senegal? 

 
Yes     No  
 
Please write the three most important reasons for your choice below: 
i  -------------------------------------------------------------------------------------------------------------- 

ii -------------------------------------------------------------------------------------------------------------- 

iii ------------------------------------------------------------------------------------------------------------- 

4-   Do you think that local languages of Senegal should be introduced in the education system? 
                     Yes                                                              No                      
 
5- If answer to Question 4 is Yes at what level of the education should the local language(s) be  
             introduced?  
 

 Nursery              Primary                  Secondary              University    
 
 

 
 
 
Please write the three most important reasons for your choices below: 
i  --------------------------------------------------------------------------------------------------------------- 
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ii --------------------------------------------------------------------------------------------------------------  

iii ------------------------------------------------------------------------------------------------------------- 

6- If  your answer to Question 4 is No, please write the three most important reasons for 

 choice below: 

i  -------------------------------------------------------------------------------------------------------------- 

ii -------------------------------------------------------------------------------------------------------------- 

iii ------------------------------------------------------------------------------------------------------------- 

7- Please use the scale below and rate the level of importance you believe the French language 

 receive today in the education system in Senegal by ticking the appropriate circle. 

 
None   Little    Much                A great deal 
  

8-  Based on your answer to Question 7 do you think that the French language should be given 

  more importance than this in Senegal? 

 
Yes     No  
 
Please write the three most important reasons for your choice below: 
i  --------------------------------------------------------------------------------------------------------------- 

ii ----------------------------------------------------------------------------------------------------------- 

iii ------------------------------------------------------------------------------------------------------------- 

9-        Do you think that French language has a negative influence in Senegal? 

 
Yes     No 
 
Please write the three most important reasons for your choice below: 
i  --------------------------------------------------------------------------------------------------------------- 

ii -------------------------------------------------------------------------------------------------------------- 

iii ------------------------------------------------------------------------------------------------------------- 

10- Do you think that French language should be abolished in Senegal? 

 
Yes     No 
 
Please write the three most important reasons for your choice below: 
i  -------------------------------------------------------------------------------------------------------------- 

ii -------------------------------------------------------------------------------------------------------------- 

iii ------------------------------------------------------------------------------------------------------------- 

11- Please use the scale below and rate the level you believe English receive in the education `

 system in  Senegal today by ticking the appropriate circle. 

 
 None  Little  Much                   A great deal  

 

12-  Based on your answer to Question 11 do you think that English should be given more  

  importance than this in Senegal? 
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Yes     No  
 
Please write the three most important reasons for your choice below: 
i  --------------------------------------------------------------------------------------------------------------- 

ii -------------------------------------------------------------------------------------------------------------- 

iii ------------------------------------------------------------------------------------------------------------- 

13- Do you think that English language has a negative influence in Senegal? 

 
Yes     No 
 
Please write the three most important reasons for your choice below: 
i  --------------------------------------------------------------------------------------------------------------- 

ii -------------------------------------------------------------------------------------------------------------- 

iii -------------------------------------------------------------------------------------------------------------- 

14- Do you think that English language should be abolished in Senegal? 

 
Yes     No 
 
 
Please write the three most important reasons for your choice below: 
i  --------------------------------------------------------------------------------------------------------------- 

ii -------------------------------------------------------------------------------------------------------------- 

iii -------------------------------------------------------------------------------------------------------------- 

15- According to you which language should be the language of instruction for children in Senegal.   

              Please circle your answer. If other language(s), please mention. 

    
Wolof  French                  The child’s own mother tongue                    English 

                      (if not Wolof) 
                          Other  language (s)   --------------------------------------------------                
 
 Please write the three most important reasons for your choice below: 

i  -------------------------------------------------------------------------------------------------------------- 

ii -------------------------------------------------------------------------------------------------------------- 

iii -------------------------------------------------------------------------------------------------------------- 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Section F- Attitudes towards speech communities 
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1- Mother tongue speech community 

 
Unreliable 0 1 2 3 4 5 6 7 Reliable 

Using your knowledge and experience with the people mentioned, please circle on the continuum for each 
pair to show where you rate them in relation to personal qualities of character. 

 

Uncreative 0 1 2 3 4 5 6 7 Creative 
Lazy 0 1 2 3 4 5 6 7 Hardworking 
Mean 0 1 2 3 4 5 6 7 Generous 
Unhelpful 0 1 2 3 4 5 6 7 Helpful 
Insincere 0 1 2 3 4 5 6 7 Sincere 
Dishonest 0 1 2 3 4 5 6 7 Honest 
Unfriendly 0 1 2 3 4 5 6 7 Friendly 

 
2- Wolof speech community (DO NOT answer this question in Wolof is your mother  
 tongue) 
 

Unreliable 0 1 2 3 4 5 6 7 Reliable 
Uncreative 0 1 2 3 4 5 6 7 Creative 
Lazy 0 1 2 3 4 5 6 7 Hardworking 
Mean 0 1 2 3 4 5 6 7 Generous 
Unhelpful 0 1 2 3 4 5 6 7 Helpful 
Insincere 0 1 2 3 4 5 6 7 Sincere 
Dishonest 0 1 2 3 4 5 6 7 Honest 
Unfriendly 0 1 2 3 4 5 6 7 Friendly 

 
3- French speech community 
 

Unreliable 0 1 2 3 4 5 6 7 Reliable 
Uncreative 0 1 2 3 4 5 6 7 Creative 
Lazy 0 1 2 3 4 5 6 7 Hardworking 
Mean 0 1 2 3 4 5 6 7 Generous 
Unhelpful 0 1 2 3 4 5 6 7 Helpful 
Insincere 0 1 2 3 4 5 6 7 Sincere 
Dishonest 0 1 2 3 4 5 6 7 Honest 
Unfriendly 0 1 2 3 4 5 6 7 Friendly 

 
3- English speech community 
 
Unreliable 0 1 2 3 4 5 6 7 Reliable 
Uncreative 0 1 2 3 4 5 6 7 Creative 
Lazy 0 1 2 3 4 5 6 7 Hardworking 
Mean 0 1 2 3 4 5 6 7 Generous 
Unhelpful 0 1 2 3 4 5 6 7 Helpful 
Insincere 0 1 2 3 4 5 6 7 Sincere 
Dishonest 0 1 2 3 4 5 6 7 Honest 
Unfriendly 0 1 2 3 4 5 6 7 Friendly 

 
 
 
 

   G. Intensity of the desire to learn languages 



 
Thinking about the languages listed to what extent do you agree with the statements below?  A rating of 
4 means “ Strongly Agree” (SA) while a rating of 1 means “Strongly Disagree” (SD); 2 means 
“Disagree” (D) and 3 “Agree” (A), and NA means “Not Applicable”. Please circle your answers. 
 
1- Mother tongue 
 

 SD D A SA 
 

1-   I think about learning (to read and write) my own mother tongue      1 2 3 4 
2- I make lots of efforts to learn my own mother tongue by myself 1 2 3 4 
3- If classes to learn my own mother tongue were offered I would definitely attend  1 2 3 4 
4- I feel sorry for those who can’t read nor write in their own mother tongue   1 2 3 4 

 
2- Wolof  (Please DO NOT answer this questions if Wolof is your mother tongue) 
 

 SD D A SA 
1- I think about learning to read and write Wolof  1 2 3 4 

2- I make lots of efforts to learn Wolof by myself 1 2 3 4 
3- If classes to learn Wolof were offered I would definitely attend 1 2 3 4 
4-  I  feel sorry for those who can’t read or write  Wolof   1 2 3 4 

 
3- French 
 

  A SD D A SA 
1- I think about learning to read and write  French                                   NA 1 2 3 4 
2- I make lots of efforts to learn French by myself                                              NA 1 2 3 4 
3- If classes to learn French were offered I would definitely attend                      NA 1 2 3 4 
4- I  feel sorry for those who can’t read or write French                                      NA 1 2 3 4 

 
4-       English 
 

 SD D A SA 
1- I think about learning to read and write  English                                   1 2 3 4 
2- I make lots of efforts to learn English by myself                                               1 2 3 4 
3- If classes to learn English were offered I would definitely attend                            1 2 3 4 
4- I  feel sorry for those who can’t read or write English                                           1 2 3 4 

 
This space is provided for your comments on the questionnaire and language teaching in Senegal. 

-----------------------------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------------------------
----------------------------------------------------------------------------------------------------------------------- 
-----------------------------------------------------------------------------------------------------------------------------
--------------------------------------------------------------------------------------------------------------------------- 
---------------------------------------------------------------------------------------------------------------------------- 

Thank you very much for filling in the questionnaire 

Appendix IV. Map of Senegal 
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 Source: http://wikitravel.org/upload/en/5/5e/Sg-map.png  
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Endnotes 

                                                 
1 Possibilities for expansion and to reach the outback of the country, to work there in order to improve 

our trade opportunities, to make the territory a colony where French civilisation will flourish 
progressively. 

 
2 It is not enough to suppress: we would be having only ephemeral success: we must also educate: This 

is the aim for the creation of primary schools. 
 
3 One of the most efficient ways to maintain our influence on the indigenous race and to lead it in the 

direction that suits our interest is without doubt education, because education….aims to reduce 
obstacles prompted by differences of customs and belief systems…Therefore, it is in the interest of 
the indigenous race as well as ours which is the outcome we seek when we try to educate the 
population so that we can assimilate it. 

 
4 We are beginning to harvest the benefits of this institution. Most (students) speak and write French 

adequately and have acquired at the same time a much better instruction than their predecessors. The 
older ones soon will be able to maintain from a register and start a business. 

 
5 The fundamental vice of the education system, is the use of the indigenous language, a language 

spoken but not written, as a means of educating students. 
 
6 This is the most serious obstacle, the main difficulty:  as long as the use of Wolof is not banned from 

classes in the school and let's say taken away from the students, we will never obtain real success and 
we will fall back into the inconvenience of inculcating the children with only superficial notions, 
confusing, and ephemeral, that most will forget immediately after they leave school. 

 
7 Auxiliaries useful to the administration who are able to understand and make others appreciate the  

civilization role of France. 
 
8 Instruct this population in order for us to assimilate it. 
 
9 To create every year among students, a nursery of young subjects ready to become the elite of their 

fellow countrymen, to enlighten them in return and propagate insidiously the first elements of 
European civilisation among the people living in the interior. 

 
10 Indeed, what is the use of French or English words repeated by a young African, when he can't 

understand the meaning of these words in his own langage. Then, he is discouraged; and often the 
first month of education will be enough to discourage him forever. 

 
11 Whatever we may say, black people must be educated in their own language; without that there won't 

be any sustainable schools, any civilization. 
 
12 French will be the only language used by students. 
 
13 These [the colonial authorities] had neither the political will to instruct and educate the African 

population in general nor, a foritori, the interest to find a didactic method for a teaching in tune with 
the African context. 

 
14 The teaching should be conducted exclusively in French. The use of indigenous idioms is prohibited. 

The use of the mother tongues is only allowed in Koranic schools and catechism schools, religious 
schools are not considered as teaching institutions. 

 
15 From the beginning of the promotion of African languages by the Senegalese government, the 

decision-makers were particularly concerned with maintaining the role of French, the official 
language of the country, as the only means of social promotion. 
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16 Law  N0 77-55 of March 28, 1977  establishing administrative sanctions and judicial pursuits in   case 

of non-respect of rules formulated in relation to transcription. 
 
17 Decree N0 73-955 of Octobre, 17 regarding the enrichment of the French language. 
 
18Francophonie designates the commonwealth of countries where the French language is entirely or 

partially spoken. According to http://www.francophonie.org (the official website of the organisation) 
visited on 20/02/2006 at 16:50, there are 43 country members and 10 countries with the status of 
observers.  

 
19 Office of the President of Senegal. 
 
20 Cabinet of the President of Senegal. 
 
21 Council of Ministers is a weekly meeting of all the ministers presided by the Senegalese President. 
 
22 In the same line of thoughts, the Senegalese government initiated in the 1990s a vast programme to 

rename the major streets, roads, public places, schools, and other institutions which had any 
connotations with colonial system.   

 
23 Initiated by the Senegalese government, it was a national forum about the new orientation to be given 

the Senegalese education system. 
 
24 Leaflet published in 2001 by the Direction pour Promotion des Langues Nationales (DPLN).  
 
25 The Senegalese President, Abdoulaye Wade, revealed the information during a live online chat 

organised by Radio France Internationale (RFI). The internet live chart was reported on http://www. 
sudonline. sn/archives/1606200.html  accessed on 18/06/2001 at 11:00. 

 
26 Officially known as Ministère de l’Enseignement Technique, de la Formation Professionnelle, de  
     l’Alphabétisation et des Langues Nationales. However, MALN will be used hereafter. 
 
27 Any language that is codified is a national language. 
 
28 Negritude is francophone literary and artistic movement launched by Aimé Césaire, Senghor, and 

Léon-Gontran Damas in the 1930s. Negritude was perceived as a reaction against French racism and 
is defined as the sum total of cultural values of Black people. 

 
29 American Civil Liberties Union of Northern California on Civil Liberties. Implications of  “Official  
   English  Legislation”. Downloaded from http://www.aclu.org/congress/chen.html accessed on 

22/11/00 at 12:33. 
 
30 School is the most appropriate instrument for progress; the one that serves better the cause of French 
interests and which while transforming gradually the mentality of our subjects will allow us to make 
them  acquire our ideas without hurting at all  any of their traditions 
 
31 It is the Recommendation (K82) of the Committee of Ministers of the Council of Europe. 
 
32 Europe of Cultural Cooperation. Downloaded from http://culture.coe.fr/lang/eng/eedu2.4a.html   

accessed on 22/10/2000 at 12:5:45. 
 
33 The American Civil Liberties Union of Northern California on Civil Liberties Implications of 

“Official English Legislation". Downloaded from http://www.aclu.org/congress/chen.html accessed 
on 22/11/2000 at 12:33. 
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34 ENAM (École Nationale d'Administration et de Magistrature), ENOA (École Nationale des Officiers 

Actives de Thiés), ENSA (École Nationale Supérieure d’Agronomie), ENEA (École Nationale 
d’Economie Appliquée), and ENS  (École Normale Supérieure). 

 
35 The Archives Nationales of Senegal was created in 1913 and attached to the Primature (Prime 

Minister’s Office). The bulk of the colonial history of French speaking West Africa is kept in the 
collections of this national library. Since the independence, all the government publications and 
decisions (decrees, laws, and others) are archived in the Archives Nationales. 

 
36 In Senegal, “censeur” is head of academic affairs in a high school while “proviseur’, besides his  
    academic responsibilities, is the administrative authority of a high school. 
 
37 For the purpose of this research, Dakar and Thiés regions were grouped into one single research site 

due to their geographic proximity. 
 
38 The Ministry is officially known as the Ministère de la Formation Professionnelle, de l’Enseignement Technique 

et des  Langues  Nationales (MFPTLN). 
 
39 will always remain because of its exclusive presence in all official texts, legislative texts, 

administrative texts etc. 
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