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Abstract 

This study develops a set of evaluation criteria and a framework for evaluating 

English learning websites for advanced-level learners, to assist English teachers, 

course designers and interface designers develop effective sites for advanced users of 

English and help them screen appropriate and reliable sites to use to improve 

students’ English ability. To fulfil this objective, a three-phase research procedure has 

been employed: (a) establishing a preliminary set of criteria from a review of the 

literature; (b) evaluating and refining the preliminary criteria by distributing a 

questionnaire to advanced learners and assessing its findings; and (c) validating and 

finalising the criteria according to the fit between advanced user needs and 

preliminary criteria identified in the previous phases. The established criteria are 

classified into two parts: pay-website fit, which includes the three criteria of user fit, 

material fit and environment fit, and dimensions of language learning, which includes 

the five criteria of language learning potential, meaning focus, positive impact, 

authenticity and practicality. 

Based on qualitative and quantitative analyses of advanced users’ opinions of three 

ESL/EFL pay-websites, the effectiveness of criteria developed for evaluating such 

sites are confirmed. With this framework and criteria, the goal is to enable teachers, 

website designers and course designers to develop quality English language learning 

websites and to be able to judge reliably the appropriateness of English learning 

websites for advanced users. This in turn will help learners to increase their English 

ability more effectively and conveniently when using these websites.  
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Chapter 1 Introduction 

1.1 Background to the study  

The ubiquity of the Internet has increased the opportunities available to adults 

learning second and foreign languages to study using both distant and conventional 

modes of delivery. Distance education and e-learning are becoming an increasingly 

important part of second language learning in the higher education landscape. The 

development and increasing accessibility of the Internet worldwide has hastened this 

development in recent years. The North American Council for Online Learning 

(NACOL), for instance, surveyed over 30 countries and found a continuous growth in 

the use of distance-learning programs in all countries. However, as so much of the 

information on the World Wide Web is written in English, as well as the opportunities 

it affords it also poses problems for English as Second/Foreign Language (ESL/EFL) 

students. Learning and teaching ESL/EFL using technology is still a relatively new 

approach for many teachers and students. While many schools use technology in the 

classroom, there is still much to be learned about how technologies may be most 

effectively deployed to support second language learning.  

As an English language teacher, I believe that using technology in classrooms can 

have considerable value for ESL/EFL students. Coming from a non-English speaking 

background myself, I have seen that students learning in their own countries miss 

valuable opportunities for improving their English because their local teacher is their 

only source for learning English. Web-based technologies, in particular ESL/EFL 

websites, have the potential to give students more chances to learn English than 

relying on the single dominant learning mode, face-to-face with a teacher in the 

classroom. ESL/EFL websites offer a tremendous opportunity to learn without being 
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subject to limitations such as time or location. Students are able to do course work at 

the time, place and pace of their choosing, freeing themselves from schedules 

imposed by others. In addition, the content of websites supports multiple 

representations of educational material and various ways of storing and structuring it, 

and so they can accommodate multiple educational strategies and learning styles. 

Tselios et al. (2001) argue that the organisation of the information on the web is 

similar to that of human memory, and that the process of information retrieval from 

the web has important similarities with human cognitive activities. As such, web-

based learning will assist learning if the delivery of the content is user-friendly and 

educationally sound.  

There are other advantages that are specific to learning second languages via 

websites. Most websites, especially pay-websites, offer the opportunity to chat with 

native English speakers 24 hours a day. Students can start practising conversational 

English in their homes. They can also make friends in other parts of the world with 

speakers of English as a first language. This access to web-based language learning 

media can lead students, eventually, to develop a better ability to communicate in 

English because of the unique facilities that websites make available. Another 

advantage of websites is their assistance to students by circumventing some problems 

such as being shy when learning a new language, because website learning can be 

done anonymously. Moreover, as many have discovered, web-based learning allows 

learners to overcome time and space barriers: students can do course work at times 

that best suit them. Perhaps most important, introducing students to a new system of 

learning English may help their development of critical thinking and problem-solving 

skills as they learn from the websites by themselves: their expertise in using websites 

will increase along with their proficiency in English.  
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It is evident from a very first glance that websites are a potentially valuable resource 

for English language learning. This study will focus on pay-websites in particular, as 

their content is generally user friendly and reliable, as will be discussed in Chapter 

Three. It will also focus on drawing out the voices and perspectives of users 

themselves in order to develop a comprehensive set of criteria for evaluating 

ESL/EFL websites. While the implications of this study for website designers, 

website course designers, teachers and learners will all be considered specifically in 

relation to pay-websites, these also have broader implications for all ESL/EFL 

websites, whether pay or free.  

1.2 ESL/EFL advanced students and Web 1.0, 2.0 and 3.0 technologies 

English, by far the most widely used of all living languages, is taught as a foreign 

language at schools of many nations (Broughton et al. 2003), but in many cases there 

is limited access to authentic materials and input from native speakers. Websites are 

thus a powerful tool for language learning as they can support the publication of 

multimodal learning materials. It is widely accepted that the hypermedia structure of 

the web can support teaching (Felix, 2001), with some researchers characterising the 

web as an active learning environment that supports creativity (Li, 2000). In addition, 

the web encourages exploration for knowledge and browsing, behaviours that are 

strongly related to learning (Ghaoui, 2003); and websites can provide useful resources 

for fostering English language learning. In particular, their capacity to offer language 

tasks such as reading authentic materials, participating in online chats, listening to 

recordings of native speakers or even speaking with them, not only boost students’ 

motivation but hold promise for facilitating the acquisition of English. Some studies 

have shown positive effects of using web-based activities on students’ conversational, 

reading and writing skills (Gu, 2002; Kung & Chuo, 2002; Lin, 2003). Other studies 
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report that web-enhanced activities foster students’ development of in-depth cultural 

understanding while improving linguistic proficiency and generating increased 

engagement in learning activities (Hoecherl-Alden, 2000; Osuna & Meskill, 1998). 

More recently, the concepts of Web 1.0, 2.0 and 3.0 have been discussed and analysed 

with enthusiasm in the field of computer-assisted language learning (CALL). Web 1.0 

is described by Wolef as ‘a medium that encourages brief encounters. We use phrases 

such as “browsing” and “surfing” to describe our experience with the website rather 

than “studying” and “contemplation’ ((2001 p. 93). Web 2.0 and 3.0 are described by 

a variety of researchers as web-based applications and services that provide users with 

visual, textual, audible forms of communication, interactive information, and 

opportunities to share content and collaborate in authentic ways and develop their 

digital literacy (Boyd & Ellison 2008; Giustini 2006; Haythorthwaite & Kazme 2004; 

Knobel & Lankshear 2007; Maness 2006; Mcloughlin & Lee 2007; Miller 2005; 

Motteram & Sharma 2009; O’Reilly 2005; Price 2006; Richardson 2006; Thomas 

2009). O’Reilly (2005), for instance, describes Web 2.0 as a collaborative 

environment in which users have the opportunity to contribute to a growing 

knowledge base, assist in the development of web-based tools, and participate in 

online communities. Wikipedia (2008) defines Web 2.0 as ‘changing trends in the use 

of World Wide Web technology and web design that aim to enhance creativity, 

communications, secure information, sharing, collaboration and functionality of the 

web’ (para. 1). 

It has been noted that language students have started using English via newly 

emerging web-based communication and social media tools. The increasing 

popularity of Web 2.0 and 3.0 technologies in almost every field of daily and 
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academic life has prompted researchers to consider whether and to what extent such 

educational tools are beneficial. Isman (2008), for instance, has conducted a study that 

highlights how improvements in communication tools have had a direct influence 

upon education.  

Web 2.0 and 3.0 technologies used in education include blogs, wikis, social media 

sites like Facebook and Twitter, multimedia sharing services, content syndication, 

podcasting and content tagging services (Anderson 2007). Particularly in foreign 

language learning, many researchers have found that Web 2.0 and 3.0 technologies 

can be utilised as effective educational tools since they enable collaboration, 

communication and interaction, all of which are critical for developing advanced level 

skills in a second or foreign language (Fullan 1993; Jonassen, Peck & Wilson 1999; 

Kayri & Çakir, 2010; Lee 2005; Munoz 2009, Oskoz, Sykes & Thorne 2008; Pica 

1997; Warschauer, Shetzer & Meloni 2000). In addition to, these Web 2.0 leads to the 

enhancement of writing skills for learners (Mason & Rennie 2008, Vijayakumar 

2011). Web 2.0 tools have also been attributed with enabling greater learner 

autonomy (Cooker 2010; Crook 2008); and a study by Lam (2000) reveals that Web 

2.0 tools can increase the motivation of learners, although these tools may also be 

disruptive if they are not developed or utilised appropriately. There is still much to be 

learned about how Web 2.0 and 3.0 technologies can be successfully integrated with 

traditional web-based ESL/EFL learning environments. While language learning 

websites using this technology offer great promise for foreign language education, 

there is a lack of research on how users use these sites for the purposes of 

collaborative learning and social interaction. There is also a lack of research on the 

pedagogical and technical usability of these sites, and of how language learners might 

use them to enhance their learning abilities. Lomicka and Lord (2009) state that 
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research investigating second language acquisition through the use of Web 2.0 tools is 

only beginning to emerge, and is still lacking from both theoretical and empirical 

perspectives. Thus while the World Wide Web has become an established tool for 

language learning and teaching (Susser & Robb 2004; Warschauer 2005), given the 

vast number of websites related to ESL and EFL, and the proliferation of their use, 

there are still questions regarding the effectiveness of this evolving technology for 

learning English. Specifically, from an evaluation standpoint, as Susser and Robb 

note, the ‘vast quantity and variety of Internet resources for language study is 

welcome but leaves us with the problem of evaluating the quality of what is available’ 

(2004, p. 279).  

However, websites should not be evaluated solely on their features as effective 

tutoring environments. It is more appropriate to think of them as a powerful tool that 

can support English language learning if used in an appropriate way. Learning is a 

process that depends on many other features, such as learners’ motivations, needs and 

previous experiences, and the learning strategies that they have been encouraged to 

develop. 

Although websites have many powerful advantages as tools for language learning, 

there are some issues that must be considered when using them for teaching the 

English language. One is that no criteria have been developed specifically for 

evaluating English language-learning websites, particularly those designed for 

advanced-level students. Students and teachers are not sure how to evaluate the many 

available websites that will best assist their learning. It is important to identify 

specific criteria for selecting and evaluating ESL/EFL websites for advanced-level 

students. 
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This study contributes to this line of research by developing criteria for evaluating 

ESL/EFL websites, focusing on advanced-level learners, those best equipped to take 

full advantage of the opportunities afforded by Web 2.0 and 3.0 technologies. 

Although these technologies have made online teaching an increasingly attractive 

alternative for ESL/EFL students, it is argued here that it is nevertheless important to 

have a comprehensive set of criteria by which to select the best learning resources that 

are made available.  

This study aims to develop criteria for evaluating ESL/EFL websites grounded in the 

perspective of the users themselves. There are many websites for language learning, 

yet teachers are uncertain about how, exactly, to evaluate them and what criteria to 

use in doing so. Websites are difficult to evaluate because they contain many 

elements and are constructed in different ways. Furthermore, it is unclear what 

specific criteria should be used for evaluating websites to help learners and teachers to 

choose the most effective and useful websites for learning and teaching. Developing 

specific criteria is therefore essential so that teachers can make informed choices 

about which websites to use for their classes and how to maximise the pedagogical 

effectiveness of teacher-developed online materials. 

The overall goal of this study is to identify and validate, from the perspective of users, 

the criteria that characterise well-designed, multimedia instructional websites for 

ESL/EFL advanced-level students. The study seeks to provide teachers, website 

designers, and website course designers with criteria that will assist them when it 

comes to evaluating and developing materials for possible selection or for the 

enhancement of website design, and to provide a framework for assisting students as 
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well, in selecting the best learning environment relative to their specific language 

learning needs. 

1.3 Statement of the problem 

The rapid development of the Internet and Web 2.0 and 3.0 technologies in recent 

years has effected at least two important changes in language teaching. Firstly, a great 

many documents are produced and distributed in English on the Internet every day, 

which in turn has increased the role of English as a global language. Secondly, the 

web has opened up new opportunities for learning English. Traditionally, for most 

students of ESL/EFL, learning English was limited to classroom experiences, and was 

heavily dependent on teachers and textbooks. Now the Internet offers an array of 

possibilities for second/foreign language learners to obtain more authentic and up-to-

date learning materials, directly engage with people in the target culture, and engage 

in a more rounded learning experience using multimedia. Despite some limitations 

associated with learning on and with computers, such technology offers great learning 

opportunities to ESL/EFL learners. 

There has been discussion in the field of ESL/EFL regarding the quality of websites 

used for language learning (Felix 2001; Li 2000). It is argued that learners and 

teachers do not make full use of the potential of web-based resources, where much 

material exists (Felix 2001). This may be because of uncertainty about the quality of 

language learning afforded in online environments. There is much good material 

available on the construction of websites for language learning, such as The Internet 

for English Teaching (Warschauer, Shetser & Melooni 2000), Blueprint to Develop a 

Great Website (Ruffini 2001), The Internet and Web Design for Teachers (Anderson 

2001) and Dave’s ESL Café (Sperling 1997). Perhaps the quantity available makes 
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teachers and students uncertain about what criteria to use to judge websites, and how 

to evaluate them.  

Materials on websites are often not optimally designed or well organised; nor is there 

any way to promote effective and appropriate use of technology for education through 

websites. There are no specific criteria for evaluating English language learning 

websites provided for advanced level ESL/EFL learners, and there is a need to 

develop and make available to educators criteria for evaluating English web-based 

materials. Educators can then make informed choices about which websites to use, 

and how to maximise the pedagogical effectiveness of teacher-developed online 

materials. 

Nor are guidelines for designing and evaluating them from the perspective of the 

learners themselves readily available. Unfortunately, most studies only focus on 

developing evaluation guidelines based on experts’ comments or theoretical 

knowledge, and the opinions of language learners are often neglected or undervalued. 

By investigating various curriculum theories, instructional design theories and 

learning theories from the perspective of learners, this study will help website course 

designers, website designers, and teachers develop more effective and appropriate 

websites for use by ESL/EFL students. In other words, in this study, the opinions of 

the users themselves will be the main source for developing criteria which can be 

used to help select, evaluate and develop websites. 

1.4 Research questions and objectives 

The intended outcome of this study is to develop criteria for a comprehensive 

evaluation of ESL/EFL websites for advanced-level students. At the same time, one 
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objective is to help website course designers to develop effective structures for 

presenting online resources. 

The main research question to be explored during this study is: 

What set of evaluation criteria are most appropriate for the evaluation of English 

language learning websites for advanced-level students? 

The purpose of the criteria developed in this study is to enable consideration of 

whether the online learning environment provided by websites meets the students’ 

needs for learning English, and of how to improve the materials or their presentation 

to better meet students’ needs and levels of proficiency. Answering this research 

question will help to determine how English language learning websites for advanced-

level students can be improved; it will also assist in finding out exactly what is needed 

to improve them. This will lead to the development of evaluation criteria for 

evaluating English language-learning websites for advanced-level students. Finally, it 

will suggest how to integrate language learning websites into classroom curricula for 

advanced-level students.  

The results of this research will benefit four groups: English language teachers, who 

are trying to select appropriate learning websites to supplement their teaching 

practices and help the learners in their care who would like to develop English 

through the learning activities and resources provided by the English learning 

websites; website designers, who develop those sites and the materials made available 

by students and teachers; teachers and web developers, who can use these criteria as 

guidance when designing an ESL/EFL e-learning website; and finally learners, who 

will be able to utilise the criteria when selecting a website for their learning needs.  
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Chapter 2  Literature Review 

2.1 Introduction 

To develop criteria by which to evaluate English language learning websites for 

advanced users, it is helpful to consider evaluation criteria broadly before focusing on 

specific criteria of use for Computer Assisted Language Learning (CALL). This 

literature review begins by examining important considerations for advanced-level 

students’ language learning, especially in relation to distance learning (DL), learner 

autonomy, curriculum design and the need for optimal learning. First, the areas are 

explored in general, and then considered in relation to English language learning 

websites, where careful evaluation criteria are crucial. After this, the chapter moves on 

to an evaluation of CALL, beginning with a review of online courseware, software, 

Hubbard’s framework (1996),and Chapelle’s theory-driven framework (2001). 

Chapelle’s theory-driven framework (2001) will be the main point of focus for 

developing evaluation criteria for the websites under consideration, and will be 

addressed last.  

2.2 Distance learning and advanced learners 

Online and web-based courses within the scope of DL have become popular with both 

students and educational institutions as mediums delivering educational programs and 

opportunities (Learning Online 2008; Lee et al. 2007; Rao 2006; Robinson & Bawden 

2002; Turk 2006; Wang & Liu 2003). DL, according to several proposed definitions, is 

any learning in which participants are at a distance from each other – that is, are not in 

the same place at the same time (Edwards 1997; Ranson 1994; Raymond 2000; Roffe 

2002; Turk 2006; Wang & Liu 2003). For universities and other educational 



 
12 

institutions, online learning is an excellent way to reach students in diverse and distant 

locations.  

Given its popularity and increased use, it is important to consider how to modify and 

improve online learning environment and programs so that they can function as 

desired. This part of the literature review focuses on the impact of DL on learners and 

the learning process in terms of student autonomy, cognition, social learning and 

satisfaction. In regard to student autonomy, Anderson’s (2007) review of relevant 

research describes two frameworks, one by Garrison (1997) and the other by Peters 

(1998), both useful for understanding the complex nature of learner autonomy. These 

frameworks posit two dimensions of relevance to autonomous learners: self-

management of pedagogy, and self-monitoring of cognition (or metacognition). When 

students self-manage effectively, they recognise and control their learning goals and 

outward learning strategies, as well as their efforts. When self-monitoring cognition, 

they are able to recognise and control their inner cognitive strategies, as highlighted by 

Anderson (2007). Chen and Willits (1999) consider that autonomy is actually a 

combination of the cognitive style variables, independence and interdependence 

(learning individually and collaboratively), and argue that DL program designers have 

to take into account the individual autonomy of learners to be able to produce 

appropriate environments for them. Student autonomy will be discussed in more detail 

in Section 2.3. 

 In reviewing research related to students’ metacognition, White (1995, 1997, 1999, 

2003) finds that distance learners use the metacognitive strategies of self-monitoring 

and self-evaluation more than face-to-face students do. She argues that knowledge 

about oneself and one’s strategies are more important for successful learning than 
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knowledge about tasks and goals, an indication that self-monitoring may be more 

helpful even than prior knowledge of a subject. However, Jegede et al. (1999) finds 

that DL students do not meaningfully use metacognition to monitor, organise and 

reflect on their learning, although high achievers are more liable to employ 

metacognitive skills more than low-achieving students. Anderson (2007) explains that 

these differences may be due to cultural, interactional and technological variances, 

indicating a need for more clarifying research. 

An interesting question that has attracted the interest of researchers such as Allen et al. 

(2007) is whether DL can develop or enhance autonomy in learners. A study by Ching 

(1998), which uses cross-sectional and longitudinal data, finds that field-dependent 

learners become more field-independent when they participate in DL. Two major 

analyses, of 25 studies by Allen et al. (2002) and 154 studies by Bernard et al. (2004), 

find that students typically are slightly more satisfied with face-to-face (F2F) 

environments than with DL; however, Allen et al. (2007) note the limitations of these 

findings, explaining that such results could be due to factors such as the media used in 

courses (a minor preference for video over audio and text in DL), the quality of 

specific DL and F2F options, student learning styles, the synchronicity of DL 

communications and the amount of interaction within a course. Many of the original 

studies were of DL before communication methods were integrated into one 

technology, limiting the applicability of the findings. In addition, Allen et al. (2007) 

note that their analysis looks only at fully online or fully F2F environments, ignoring 

the very common blended models that integrate elements of both.  

Hannafin et al. (2007) explore how motivation, cognitive demands, and metacognition, 

which they refer to as the three information-processing principles, can be applied to 
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technology-enhanced DL environments, which commonly use information processing 

as a theoretical framework. Of the first of these, motivation, Bures, Amundsen and 

Abrami (2002) point out that intrinsic and extrinsic motivational factors in a computer 

conferencing course can influence satisfaction: students’ intrinsic motivation is related 

to their participation and performance in the course; and Whipp and Chiarelli (2004) 

show that students’ motivation can be influenced by how well they manage the social 

and technical aspects of a course. Hannafin et al. (2007) further find that, contrary to 

some beliefs, online learning is not inherently motivating and can even be de-

motivating if there are difficult factors, whether technological (lack of familiarity with 

the technology), intrapersonal (personal relevance of the learning tasks and beliefs 

about computers’ impact on learning), or interpersonal (managing distance 

collaboration). This is supported by Bures, Amundsen and Abrami (2002) and Schrum 

et al. (2005).  

The second information-processing principle cited by Hannafin et al. (2007) as having 

an effect on DL environments is cognitive demand. They claim that there are different 

kinds of mental demand that learning places on a student’s cognitive processing. An 

appropriate cognitive load can be helpful for efficient learning by creating mental 

schemas for processing future information; however, extrinsic and intrinsic cognitive 

loads can make learning more difficult. Hannafin et al. (2007) assert that hyperlinking 

can increase the extrinsic cognitive load, an argument supported by Clarke, Ayres and 

Sweller (2005), Eveland and Dunwoody (2001) and Niederhauser et al. (2000). 

Instructors can adjust cognitive load in online settings by using traditional scaffolding 

techniques: Hannafin et al. (2007) cite studies in which researchers provide students 

with worked-out, step-by-step examples of problems they are to solve, encourage 

students to use self-explanation, or use example elaboration/comparison or fading 
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methods. A study by Eveland et al. (2004) finds that increasing cognitive load through 

nonlinear websites hampers recall of factual information but improves students’ 

understanding of the relationships between concepts. This may indicate that 

nonlinearity is beneficial for improving ‘germane’ cognitive load but must be balanced 

against its negative impact from increasing ‘extrinsic’ cognitive load. 

The third principle of information processing that has an impact on DL is 

metacognition. Hannafin et al. (2007) argue that metacognition is critical for online 

learners because of the need for autonomy. Many studies support this finding, showing 

that providing small metacognitive prompts and supports significantly helps online 

learners to be autonomous (Anderson 2007; Bannert 2003; Eveland et al. 2004; 

Kaufman 2004; Smidt & Hegelheimer 2004; Zion, Michalsky & Mevarech 2005). 

Possessing metacognitive skills is related to online success and helps compensate for 

poor system or domain knowledge, making such skills especially critical for students 

in nonlinear online environments: including familiar conventions for students to utilise 

provides insight into how to design online learning effectively, based on established 

cognitive principles. 

Social aspects of learning in a distance mode are also key considerations in the design 

of online learning. Much discussion about DL revolves around online groups and 

computer-based collaboration. Carabajal, LaPointe and Gunawardena (2007) note that, 

historically, researchers have identified three main kinds of group development model: 

progressive (groups increasing in maturity and performance over time), cyclical (the 

terminal phase of the model beginning the process again) and non sequential 

(deemphasising linearity). These models have much in common, including the stages 

of group development and process, allowing for reliable theory and design heuristics 
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while researchers continue to develop more dynamic models representing the influence 

of the larger system.  

In discussing online learning groups specifically, Carabajal, LaPointe and 

Gunawardena (2007) outline three key elements: technology, people and tasks. 

Although desiring not to focus exclusively on technology, they point out that 

technology-rich environments can enable new group processes without restrictions in 

medium (that is, they are not text only, timing, and response lag). These emerging 

technologies have both technical and social components. The technical dimension 

supports how learning is managed, how documents are organised and transferred, and 

how instructors and students monitor progress. The social dimension is created as the 

technologies support social cues about interactions, norms, and the presence of other 

members. Carabajal, LaPointe and Gunawardena (2007) stress that online learning 

groups are often more ‘on task’, especially when role assignment is clarified early and 

they can be more effective at producing ideas. 

Information overload can also be a problem associated with DL for learners, a problem 

mentioned by Baskin, Barker and Woods (2005) and Fisher, Thompson and Silverberg 

(2005). They explain this as a characteristic of group size and social behaviour, and 

posit around twenty-five members as ideal for classes/communities and three to five 

members for small group work. The social nature of online learning groups is 

important, as it is social behaviour that sustains the online group over time, argue 

Carabajal, LaPointe, and Gunawardena (2007). Without group-maintenance activities, 

even the wide assortment of synchronous and asynchronous technologies cannot 

sustain a group. They caution that the tendency of online groups to be on task can 

negatively affect the group’s social element, hindering group decision-making. 
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However, researchers such as Walther (1996) and Graham (2003) find that online 

groups can be taught to establish norms that will strengthen the group and even 

develop stronger social ties than those found in F2F groups. 

Despite advances made in DL, research findings indicate many areas to which 

particular attention must be paid when developing evaluation criteria for ESL/EFL 

websites (Anderson 2007; Carabajal, LaPointe & Gunawardena 2007; Fisher, 

Thompson & Silverberg 2005; Hannafin et al. 2007; White 1995, 1997, 1999, 2003). 

Website course designers must be aware of the complex nature of learner autonomy 

when considering how socially interactive modes of technology are used in distance 

education and their impact on the extent to which metacognitive strategies are used, 

the extent to which website users draw on cognitive/ metacognitive strategies, as well 

the impact of cognitive/metacognitive strategies on users’ outcomes. Designers need to 

create courses that foster metacognitive/cognitive skills and knowledge. In addition, a 

greater focus on how to evaluate group-based learning products and on shifting focus 

from instructor-driven to student-developed learning is essential. Factors affecting 

student enrolment, satisfaction and learning needs, and effective, convenient methods 

of providing services for users are major concerns in designing and developing good 

websites for online learners, especially advanced users. 

2.3 Learner autonomy  

The widespread access to technology allows learners increasingly to use CALL 

materials in a learner-centred approach in which they take control of their own 

learning, in their own time, for their own purposes; learners are empowered by 

technology and effective course designs to learn the topics they require at their own 
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pace. But what is learning autonomy, and how can it be achieved within the CALL 

context for advanced learners who are using ESL/EFL learning websites? 

Learner autonomy is an ambiguous term, but generally refers to the ability of a student 

to work through steps in a learning process independently, with little or no teacher 

input. For Holec (1981), it is the ability to take charge of one’s own learning, whereas 

for others the definition is wider, in the sense that it includes factors such as 

willingness and motivation to assume responsibility for the choices required.  

Benson (2001) describes learner autonomy as ‘a multidimensional capacity that will 

take different forms for different individuals and even for the same individual in 

different contexts or at different times’ (p. 47). Blondy (2007) argues that learner 

autonomy requires individuals not only to set their own learning goals and activities, 

but also to create an integrated course structured on process as well as content. 

According to the European Centre for Modern Languages (ECML), learners have the 

ability to supervise their own schooling in order to interact with other users from 

different cultures. Little (1991) sees autonomy as ‘the learner’s psychological relation 

to the process and content of learning – a capacity for detachment, critical reflection, 

decision-making, and independent action’ (p. 45). Schwienhorst (2003) emphasises 

that autonomy in CALL involves learners in critical self-evaluation and reflection as 

well as self-determination, so that they take control over and responsibility for their 

development. Reinders (2006, 2007) and Darasawang and Reinders (2010) argue that 

autonomous learning in CALL can help learners modify input and gauge learning, 

monitor progress, and reflect on and prioritise their learning. 

Accordingly, learning autonomy encompasses the users’ ability to take ownership of 

their own learning experience and their responsibility for subsequent decisions 
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concerning all aspects of this learning; including determining objectives, defining 

content and milestones, establishing individual techniques and methods to be used, and 

evaluating if a successful outcome has been achieved.  

In the context of learning autonomy in CALL, a key consideration is how learning 

autonomy may be achieved by advanced-level website users and others. Spratt, 

Humphreys and Chan (2002) suggest, like Littlewood (1996), that motivation is a key 

factor influencing the extent to which learners are ready to learn autonomously. It 

follows that website course designers should assess users’ motivation before they 

enforce autonomy. Learners who are accustomed to a teacher-centred classroom may 

find it difficult to be autonomous without some training or detailed instruction at the 

beginning of the course, having little or no experience of this different mode of 

delivery and assessment of course material. Ideally, online courseware users would 

communicate well within a team environment and be self-motivated, with the ability to 

take direction, solve problems, test then turn newly discovered ideas into plans, make 

intelligent judgment calls and meet deadlines. According to Confessore (2002), 

psychological, methodological and sociological factors affect an individual’s ability to 

learn and perform during set tasks. French researchers have been mindful of essential 

interpersonal relationship roles when constructing self-directed learning for learner 

autonomy, according to Eneau (2008), and it is important that other designers of 

website courses put in place mechanisms that develop sustainable interpersonal 

relationships between individual learners and website representatives, including 

lecturers and facilitators. In creating a framework that fosters learner autonomy, the 

website course designers need to allow adequate flexibility to account for differences 

among various learner groups, who will come from varied educational backgrounds 



 
20 

and disciplines. In addition, they need to understand the factors affecting each learner 

if they are to generate resources that will assist the learner to become self-directed. 

Raya and Fernandez (2002) and Bishop (2006) suggest that users need help to become 

autonomous, and guidance to achieve their goals. This can only be managed if there is 

understanding of the learner’s personal circumstances and context, and involves 

inviting users to participate in structuring their course. Website course designers have 

to balance what students do, and what websites do, to enable the growth of autonomy 

in users’ learning programs. 

Benson (2001) explains the elements of autonomous learning, such as the opportunity 

for users to control their own learning and to decide its content, goals and purposes. To 

achieve this, learners must not only communicate meanings that matter to them 

personally, but be encouraged to make explicit their personal constructs and take 

greater control of their learning, which will have the effect of engaging them in 

activities such as language learning tasks. They will experience the learning they are 

engaged with as their own, enabling them to achieve greater learner autonomy. Apart 

from emphasising this situational aspect, Benson (2001) also refers to the fact that 

learner autonomy has a social aspect, which may involve control over learning 

situations and calling on particular capacities concerned with the ability to interact 

with others in the learning process. Although learner autonomy generally implies that 

the learner enjoys a high degree of freedom, consideration of the social aspect of 

autonomy makes it clear that this freedom is constrained. Benson (2001) argues that 

helping students to achieve autonomy and to maintain it can be done by making them 

aware of the social requirements of different situations. He also advises that traditional 

patterns of classroom organisation need to be abandoned in favour of learner-
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centredness in both curricula and classrooms. The range of roles that characterise 

autonomy, and that learners are expected to adopt, have to be available to them.  

To develop learner autonomy, Brown (2000) and Benson (2001) argue, apart from the 

students’ personal construct systems, individual psychological factors that have a 

strong influence on the way people learn a language and on the outcome of their 

learning efforts are important features that have to be taken into account. Some of 

these variables, such as learning style, skill and personality, are relatively stable 

conditions that cannot easily be changed.  

Benson (2001) argues that control over learning management is regarded as an 

important part of effective self-directed learning, which is understood as the key to 

learning languages and to learning how to learn languages. In order to manage their 

learning effectively, learners should use certain strategies, which are controlled 

cognitive aspects of their learning through the opportunity to make decisions in the 

classroom; but this will depend in part on the extent to which their decisions are 

limited to, or go beyond, learning procedures with which they are already familiar. 

They may develop the capacity to define and determine the content of their learning, 

but this again depends on the extent to which decisions are constrained by pre-

determined learning content. In this regard, Benson (2001) warns that learners will feel 

their decisions have little real consequence, or that they are being given responsibility 

without genuine freedom. To address this, website course designers should encourage 

and enable learners to take more control of all aspects of their learning. Even if 

learners do take control, however, this does not guarantee that they are autonomous. In 

order to be regarded as autonomous, learners have to try to take control of their 

learning not only every now and then, but systematically; and it is the role of the 
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website course designer to encourage and assist them in doing so. Flexibility in the 

guidelines for the implementation of a curriculum often creates spaces in which 

individual website course designers can offer learners a degree of control over aspects 

of their classroom learning. However, if the curriculum itself lacks flexibility, it is 

likely that the degree of autonomy developed by the learners will be correspondingly 

constrained. 

According to the studies by Benson and Little (1991), Bishop (2006), Blondy (2007), 

Brown (2000), Confessore (2002), Littlewood (1996), Raya and Fernandez (2002) and 

Spratt et al. (2002), in order to create an environment of autonomous learning and thus 

learner autonomy, website course designers should focus on creating a website-wide 

culture that is geared towards sympathetic interpersonal relations, support for students 

to develop study skills and in some cases essential life skills, support for students with 

special needs, student forums that engage in discourses and activities aimed at all-

round self-development, student-led organised systems of peer mentoring and peer 

tutoring, opportunities for students to develop skills enabling them to participate in the 

delivery and assessment of the subject matter, an institution-level professional 

development program for lecturers and facilitators that explores their attitudes and 

ethos towards student learning and needs, training facilities for lecturers to help them 

develop better understanding of changing cultural, socioeconomic and self-identity 

trends, and a self-reflective training program that helps facilitators contemplate their 

own personal and professional choices and their own efforts towards becoming 

autonomous professionals.  
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2.4 Website curriculum design and advanced users 

Traditional curriculum design is teacher-centred, and instructional goals and objectives 

are identified by teachers. With the growth of the web, demands for online curriculum 

development that are not so centralised have continued to increase. Chou and Tsai 

(2002) argue that while ‘computer networks provide new alternatives for the design, 

development, storage and distribution of, and access to, learning materials’ they also 

‘present new and formidable challenges for curriculum designers and teachers’ (p. 

623). They argue that ‘the time for researchers to ask whether or not web-based 

curricula should be created or used has now passed’ (p. 634), and that the focus should 

be on ‘developing effective web-based curricula that will benefit all our students’ (p. 

634).  

There are a number of different definitions of web-based instruction: Relan and 

Gillani(1997) call it ‘the application of a repertoire of cognitively oriented instructional 

strategies implemented within a constructivist and collaborative learning environment, 

utilizing the attributes and resources of the World Wide Web’ (p. 43), while Khan sees 

it as ‘a hypermedia-based instructional program which utilizes the attributes and 

resources of the World Wide Web to create a meaningful learning environment where 

learning is fostered and supported’ (2001, p. 77), and Clark defines it as 

‘Individualized instruction delivered over public or private computer networks and 

displayed by a Web browser’ (1996, p. 8). The essential focus in all these definitions is 

that the online learning environment is tailored to the specific needs of the learners. 

 It is now widely agreed that web-based curricula should be underpinned by 

constructivist approaches to education (Anderson & Garrison 1998; Brown 2000; 

Cheurprakobkit et al. 2002; Chou & Tsai 2002; Dabbagh 2007; Dabbagh & Bannan-
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Ritland 2005; Fosnot 1996; Harrison & Bergen 2000; Kearsley 2000; Khan 2001; 

Lambert 2000; Lindblom-Ylanne & Pihlajamaki 2003; Relan & Gillani 1997; Taylor 

& Fraser 1991; Taylor et al. 1995; Thompson 1998; Tsai 1998, 2001; von Glasersfeld 

1993). Constructivist theories assume that ‘knowledge is actively constructed by 

individuals, and that social interactions with others also play an important role in this 

process’ (Chou & Tsai 2002, p. 631). Because of this, ‘instruction needs to carefully 

consider learners’ prior knowledge and encourage student-to-student as well as 

student-to-teacher interactions’ by providing ‘student–teacher shared control or 

student-centred learning environments’ (Chou & Tsai 2002, p. 631). For example, 

website course designers can assess students’ prior knowledge, and then offer the 

appropriate curriculum for each student. In this way, not only do web-based courses 

emphasise the prior knowledge of learners, but they enable learner-centred instruction. 

Other useful features of web-based courses include the greater flexibility afforded by 

hypertexts, and possibilities for more interactions amongst students themselves and 

with teachers, via email and other web-based communication systems. The latter is a 

form of ‘participatory democracy’ which allows students and teachers to share control 

of learning (Chou and Tsai 2002, p. 631).  

There are, of course, challenges facing web-based curriculum designers, including 

allowing for sufficient creativity or teamwork amongst the learners, although Kearsley 

(2000) argues these are essentially the same as those facing designers of face-to-face 

curricula. Chou and Tsai however, argue that there are distinct and critical differences 

between web-based and face-to-face curricula, and that these differences lie primarily 

‘in the opportunities inherent in a technological world that seems to change 

exponentially, along with network technology itself, hypertext structure, and digital 

multimedia techniques’, which means that ‘developing web-based curricula and 
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courses is a complicated and time consuming process, and requires a team approach’ 

(2002, p. 631). Harrison and Bergen (2000), argue that designing an online curriculum 

involves a significant of work because such courses inevitably develop and change as 

technologies continue to evolve.  

Taba (1962) and Tyler (1949) are credited with outlining the key stages in curriculum 

development. However, given these were developed with face-to-face instruction in 

mind, a number of scholars have examined issues and challenges particular to web-

based curricula (Chou & Tsai 2002; Harrison & Bergen 2000; Kearsley 2000). These 

are divided into seven stages by Chou and Tsai (2002). 

The first stage of curriculum development for website course designers is to define the 

target group and their needs. Defining the target group is often more difficult in online 

learning environments than in face-to-face classroom settings, as noted by Terblanche 

(2011). Kearsley (2000) thus argues that designing online curriculum necessarily 

begins with a focus on the target students themselves, not only to identify what they 

have already learned, i.e., their cognitive, affective and psychomotor skill levels, as 

traditional curriculum designers do, but also to understand the nature of their 

computing capabilities and learning environment . If designers do not have a good 

understanding of the computing skills of the target students or their degree of 

accessibility to the Internet, the efficacy of an online curriculum may be compromised; 

when designing website curricula for advanced students, thought must be given to how 

to define the needs of the target students, and how to include web-based instruments 

that can assess their prior knowledge and skills, as well as to acquire some 

understanding of the situated context of those students, including their cultural 

backgrounds and learning styles (Willis & Dickinson 1997).  
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The second stage suggested for curriculum development is the instructional objective. 

Harrison and Bergen (2000) support Jones (1997) and French et al. (1999) in 

suggesting that it is important to start reconsidering the ‘authorship of the curriculum’, 

that is, ‘by shifting authority from teacher to student’ (Chou and Tsai 2002, p. 626), 

thereby providing ‘different types of curricula to students with different levels of 

background knowledge, experiences and learning preferences, and then create a 

student-centered approach to instruction’ (p. 625). Relan and Gillani (1997), for 

instance, find that web-based curricula generate a greater amount of student talk 

relative to teacher talk, and so allow for a greater degree of self-directed learning: that 

is, where students take more ownership not only of the pace and timing of their 

learning, but also of the actual learning objectives. This might be achieved through 

online forums where learners and teachers negotiate aspects of the curriculum or 

specific aims of a module of the course.  

The third stage of curriculum development for advanced-level learners is the scope of 

subject content. As argued by Harrison and Bergen (2000) as well as Landow (1997), 

since the web is hypertext this allows for content that is open, non-fixed and 

boundless, rather than closed, fixed and bounded. This argument is supported by Relan 

and Gillani (1997), who claim that such content is dynamic in nature, rather than being 

tied to a textbook and thus essentially static. The advantage of more dynamic content 

is, of course, that it allows designers of curricula to draw from web-based resources 

not only to enrich the course, but also to capture and maintain the attention of the 

learners (Chou & Tsai 2002). However, as Draves (2000) points out, this means 

learners will require some form of assistance or guidance to navigate such curricula. 

Chou and Lin (1998) suggest that guidance can be in the form of a ‘knowledge map’ 

where the entire hierarchical knowledge structure for the course is provided by means 
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of a list of the concept names of all hypertext nodes, enabling them to more efficiently 

and effectively search for, locate and learn from curriculum content.  

The fourth stage that needs to be considered in designing curricula for advanced 

students is the organisational sequence and structure of the course. Landow (1997) and 

Harrison and Bergen (2000) suggest that while web-based curricula can easily 

integrate visual and auditory resources into the learning environment, website course 

designers must nevertheless determine how to organize web curriculum sequences that 

best fit their students’ prior knowledge and skills, while simultaneously allowing 

structural flexibility for individual navigation, since hypertext, as Harrison and Bergen 

(2000) point out, enables users to navigate through materials in a non-linear fashion. 

They can select, search and browse in an infinite number of sequential, and often 

recursive patterns. Beer (2000) and Draves (2000) suggest that web curriculum 

designers should start by dividing the curriculum into five to ten modules, linked either 

horizontally or vertically. To link horizontally offers a stepwise progression to a 

different focus in the next module, while a vertical link involves more detailed or 

advanced modules on the same point. 

The fifth stage involves selecting presentation methods and media. Chou and Tsai 

argue that since ‘the Web is a multimedia system that incorporates text, graphics, 

audio, animation and video, it is effective in providing teachers and students with a 

greater range of presentation methods than previously utilized in traditional curricula’ 

(2002, p. 628). These are potentially useful resources for learning, and those designing 

web-based curricula must understand the scope of current technologies and what can 

feasibly be done (Kearsley 2000), so that when a particular curriculum is being 
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implemented by technical staff it is pitched at an appropriate level for the intended 

learners. 

The sixth stage encompasses the design of assessment activities, a critical element in 

curriculum development (Harrison & Bergen 2000). In the case of web-based 

curricula, web-based testing is becoming increasingly feasible and useful, and indeed 

such approaches are making important contributions to assessment generally (Beer 

2000; Chou 2000). Beer (2000) proposes that ‘experts’ can be invited to evaluate 

individual or collaborative work, as well as the content of web discussions, and also 

suggests that assessments be linked to learning resources, and the web itself used by 

individual learners to self-assess.  

The last stage of curriculum development is conducting a formative evaluation of web-

based curricula. Chou and Tsai argue that ‘formative evaluation requires experts in 

course content, curricula, media and administration to work together to develop 

evaluative methodologies that take into account students’ and experts’ presence at 

remote sites’ (2002, p. 630). This means that ‘teachers and designers need to develop 

methods for conducting formative evaluations within complex, technology-dependent 

learning environments and curricula, to set up a reasonable work schedule for 

continual updating and revision, and to work closely with formative evaluation from 

team members’ (2002, p. 630). The requirement for ongoing updating and revision 

could be considered onerous, but it does potentially offer a useful source of 

information for continually improving curricula.  

Another important study dealing with advanced learners and online curricula is the 

study by Dabbagh (2007), in which she argues that designing a curriculum for adult 

users is different from designing one for other types of students since their approach 
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differs in regard to goals, objectives and motivations. Adult learners tend to prefer 

single-concept, single-theory courses that focus heavily on the application of the 

concept to relevant problems. They need to be able to integrate new ideas with what 

they already know if they are to keep and use new information. Information that has 

little conceptual overlap with what is already known is acquired slowly.  

To accommodate, support, and promote the characteristics and skills of the successful 

advanced online learners’ curriculum effectively, as discussed by Dabbagh (2007), 

website designers and course designers should consider two pedagogical models: 

exploratory and dialogical. According to Dabbagh,  

an exploratory or experiential mode of learning is provided within online learning through the 

use of several online learning technologies, including hypermedia, multimedia, search engines, 

digital audio, Facebook, Twitter, video, graphics, and self-contained instructional modules 

developed using a variety of authoring tools. (2007, p. 222)  

This affords learning that builds on constructivist principles of discovery or inquiry-

based learning, such as ‘Microworlds, simulations, webquests, cognitive 

apprenticeships, situated learning, and problem-based learning’ (Dabbagh 2007, p. 

222). An exploratory or experiential model of learning can thus be implemented 

through available technologies, including, most importantly, hyperlinks and associated 

media and resources.  

The second pedagogical module to be considered by website course designers to meet 

advanced learners’ curriculum needs is dialogical learning models (Dabbagh 2007). A 

dialogical approach emphasises social interaction. Dabbagh argues that ‘web-based 

technologies provide various mechanisms for supporting dialogue related to both 

informal and formal learning situations’ (2007, p. 223). The focus in dialogical 
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pedagogical models is on supporting the development of ‘dialogical skills such as 

articulation, reflection, collaboration, and social negotiation, as well as self and group 

evaluation skills, which support the characteristics of successful online learners’ (2007, 

p. 223) Dialogical models can be implemented through various web-based 

technologies, such as email, Facebook, discussion forums, document sharing, virtual 

chat, and so on (Dabbagh 2007).  

Considering the seven stages of curriculum development and the two models for 

designing website curriculum, according to the studies by Chou and Tsai (2002), 

Harrison and Bergen (2000), Dabbagh (2007) and others, is essential in order to meet 

the needs of advanced users, and to be able to present a curriculum that fits the 

characteristics of advanced learners and web-based learning. 

2.5 Independent, self-directed CALL for advanced users  

In recent years there has been an increase in the number of local and international 

students from a variety of backgrounds and language needs who study online. Students 

intending to study English language or any language online need a planned program 

over a sustained period to succeed in their mainstream curriculum subjects (Tomlinson 

2003). Lee et al. (2007) Learning Online (2008) and Wools et al. (2002) argue that 

learners’ success in online learning relies on multiple interdependent factors such as 

technology, course materials and participants’ personal characteristics. In ESL, 

advanced learners are defined according to their proficiency: a limited assessment that 

does not focus on the whole person. This part of the literature review defines the 

characteristics of advanced English learners in terms of their needs, motivation and 

goals, important characteristics that vary in terms of each learner’s linguistic, cultural 

and educational background. This imposes an inherent complexity on appropriate 
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website and course design, which needs the potential to cater for widely varied and 

individual students’ needs which can be ascertained by understanding their 

characteristics, needs and goals.  

2.5.1 Advanced online users’ characteristics  

Research on DL, as mentioned by Galusha (1997) and Dabbagh (2007), shows that 

online advanced distance learners are mostly adult, employed, goal oriented and 

intrinsically motivated. Dabbagh (2007) argues that exploratory and dialogical online 

learning models are most effective for supporting and promoting these characteristics 

mentioned in Section 2.2. She also argues that the typical profile of the online learner 

has not been comprehensively researched. In contrast, Galusha (1997) argues that 

‘determining the characteristics and the educational needs of the online learner in a 

distance education program or course may not assist in ensuring their success in their 

studies’. It could, however significantly assist website course designers, website 

designers, and teachers to understand who is most likely to participate in online 

learning, what factors or motivators contribute to a successful online learning 

experience, and the potential problems that deter some students from actively 

participating in, adapting to, or successfully completing an online course.  

Dabbagh (2007) suggests that in order to gain a comprehensive understanding of the 

characteristics and perceived skills of online learners, a review of the traditional or 

‘classic’ distance education student is essential. In a review of a ‘classic’ distance 

education profile, Hanson et al. (1997) argue that the profiles of online students are 

similar to those of students in classic distance education settings: that is, most are 

adults with work and family commitments. A study of online students conducted by 

Lambert demonstrates that the average age of online students is 34 years of age; 66% 



 
32 

are male, 25% have a tertiary degree, more than 50% have had some form of college 

education, and more than 75% are married (2000, p. 11). He argues from this that 

distance education students are likely to be self-motivated, goal-oriented, and 

disciplined self-starters.  

Several other studies support Lambert (2000) and Hanson et al. (1997) by examining 

profiles of online learners including their attitudes, personality traits, study practices, 

course completion rates and other academic, psychological and social integration 

variables, in order to specifically identify problems relating to persistence in distance 

education and to determine factors that contribute to successful courses (Bose 2003; 

Learning Online 2008; Wools et al. 2002). Overall, they find, like Dabbagh, that  

Intrinsically motivated students that possess a high internal locus of control coupled with a 

positive attitude towards the instructor and a high expectation for grades and dedication to 

complete their degree were more likely to succeed in a distance education program. (Dabbagh 

2007, p. 218)  

Such characteristics are well served by web-based learning environments. As Brown 

argues, ‘the web affords the match we need between a medium and how a particular 

person learns’ (2000 p. 12). 

Although distance education students share broad demographic and situational 

characteristics, there is no concrete evidence to suggest that this is necessarily a 

consistent outcome. Dabbagh, for instance, argues that ‘the current profile of the 

online distance student can be characterised as emerging, adaptable to rapid 

technological innovations and new learning paradigms, and increasingly includes a 

younger age bracket’ (2007, p. 218). In other words, the so-called ‘digital native’ 

generation is well equipped to engage in online learning activities that support 
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interaction and collaboration (Bose, 2003; Dabbagh & Bannan-Ritland, 2005; Gönc, 

2006). Recent research on online student demographics conducted by Dabbagh (2007), 

Dabbagh and Bannan-Ritland (2005) and Zlatko (2008), has found the profile of online 

learners is shifting from the traditional one of distance learners to ‘one that is younger, 

more diverse, dynamic, tentative, and adaptable to rapid technological changes’ 

(Dabbagh 2007, p. 224). This means that website course designers must take into 

account these new emerging profiles in developing curricula. 

The distance education population as a whole is clearly becoming increasingly diverse, 

attracting students from a variety of cultural and educational backgrounds (Dabbagh & 

Bannan-Ritland 2005; Zlatko 2008). Thompson argues that ‘increasingly, students in 

close proximity to traditional educational institutions are choosing distance study not 

because it is the only alternative, but rather because it is the preferred alternative’ 

(1998, p. 13). Website course designers would be wise to respond to students’ desire to 

choose an alternative to mainstream education.  

Web-based learning also places greater emphasis on social interaction and 

collaboration (Dabbagh 2007; Dabbagh & Bannan-Ritland 2005). Anderson and 

Garrison agree, claiming that ‘the independence and isolation characteristic of the 

industrial era of distance education is being challenged by the collaborative approaches 

to learning made possible by learning networks’ (1998, p. 100). A vital characteristic 

of the new distance online learner is thus self-directed learning (Cheurprakobkit et al. 

2002), described by Olgren as the skill of ‘learning how to learn, or being 

metacognitively aware of one’s own learning’ (1998, p. 82). In web-based learning 

environments this ability to monitor one’s own learning is often critical (Dabbagh 

2007). Several researchers have pointed out, however, that just because users may be 
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fluent in the use of web-based technologies does not mean that meaningful interactions 

or collaborations will result in online learning environments (Comeaux et al. 1998; 

Lindblom-Ylanne & Pihlajamaki 2003; Spector, 1999).  

Based on the studies above, conclusions can be drawn that online advanced learners 

need to possess several characteristics and skills in order to succeed in online learning 

environments: diversity, dynamism, tentativeness and responsiveness to rapid 

technological changes, a strong academic self-concept, fluency in the use of online 

learning technologies, interpersonal and communication skills, an understanding of 

and value for interaction and collaborative learning, an internal locus of control, self-

directed learning skills, a need for affiliation, and skill in the use of online learning 

technologies, particularly communication and collaborative technologies. Website 

course designers need to aim to help advanced learners acquire these collaborative 

learning skills, independent of technologies.  

Knowing, understanding, supporting and promoting the essential characteristics of 

advanced learners by website course designers, website designers and teachers are 

essential requirements for developing a successful online program and meeting the 

needs of advanced learners’ who are using websites as learning tools. Such 

characteristics will be tested in this study in order to develop and validate criteria for 

evaluating English language learning websites for advanced learners. 

2.5.2 Advanced online users’ motivations and needs  

Each year, more online courses are offered and more learners participate in them, and 

educators struggle to improve online courses, as the field of online learning rapidly 

grows and develops. It is difficult for educators to stay current with online learning 

theories and research. Learner motivation is one such topic for attention, since 
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motivational sources for learners are different; as well, motivated students learn better. 

Pintrich (2003) points out that learner motivation is a complex, abstract concept 

associated with why students desire to participate in the learning process. Lumsden 

(1994) mentions that most learners show evidence of some form of motivation: even 

learners who withhold effort, cheat, procrastinate and appear to be unmotivated may be 

motivated to protect their self-worth. 

Since needs and motives operate at the unconscious level, students may not be aware 

of what factors in the educational process influence their learning (Beffa-Negrini, 

Cohen & Miller 2002; Kawachi 2003). Kawachi (2003) classifies learner motivation as 

intrinsic or extrinsic. When students are intrinsically motivated and interested in the 

course content, they generally show a higher level of conceptual understanding, 

demonstrate more creative thinking, and derive pleasure from learning. In contrast, 

extrinsically motivated students are usually undertaking the educational process as a 

means to an end, such as earning a grade or degree. Kawachi (2003) classifies intrinsic 

motivation in an educational setting as vocational, academic, personal, or social. 

Vocational motivation operates when a learner wishes to acquire new skills to advance 

in their vocation or employment. Academic motivation relates to when a learner is 

inspired by intellectual interests. Personal motivation is related to learning for self-

improvement: students possess the will to achieve mastery since they realise that their 

knowledge is incomplete and desire to supply their lack. Social motivation comes into 

play when learners learn to become part of a community of learners. Website course 

designers can understand their students’ motivations and needs by issuing 

questionnaires that clarify why and what their students wish to study. This will assist 

in designing content that considers learners’ motivations and keeps them interested in 

achieving their goals while satisfying their needs. 



 
36 

Online and distance learners’ successes and struggles are common themes that emerge 

in the literature (Beffa-Negrini, Cohen & Miller 2002; Chi-hung Ng 2002; Kawachi 

2003; King, Harner & Brown 2000; Lyall & McNamara 2000; Miltiadou & Savenye 

2003; Palloff & Pratt 2003; Pintrich 2003; Roblyer 1999; Sankaran & Bui 2001; 

Semmar 2006). Researchers wish to understand what causes students to have the desire 

to learn: what the forces are behind this. Why are some students willing to overcome 

obstacles to learning while others are not? This understanding is even more important 

for online learners, who need to be more motivated than traditional face-to-face 

learners since they face extra obstacles: difficulty with content, challenges with access 

to technology or with the technology itself, isolation, poor communication with 

instructors, working in English as a second language, and lack of connection between 

content and needs. Comfort with technology is also considered a factor in motivation: 

Semmar (2006) warns that if a learner fears technology or believes their technological 

skills are inadequate they will not be successful in an online learning environment.  

Two comprehensive studies that discuss students’ motivations and needs in depth are 

those by Pintrich (2003) and Miltiadou and Savenye (2003). Pintrich (2003) in his 

comprehensive research review discusses learner motivation and needs and categorises 

them by seven questions: What do students want? How do students get what they 

want? What motivates students in classrooms? Do students know what they want or 

what motivates them? How does motivation lead to cognition and cognition to 

motivation? How does motivation change and develop as learners evolve? What is the 

role of context and culture in learner motivation? These questions will be discussed in 

turn to establish how website courses should be developed to successfully motivate 

and accommodate advanced learners’ needs. 
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2.5.2.1 What do students want? 

 Pintrich (2003) associates the wants of learners with their needs. He names 

competence, autonomy and relatedness as three basic motives or needs of learners. 

Learners are motivated to learn by the need for competence as they desire to master the 

subject matter, by autonomy as they desire to be in control of their own behaviour, 

time and space, and by relatedness as they want to belong to a group. Website course 

designers can motivate advanced learners by introducing them to range of related 

courses which will assist them to be competent and autonomous in meeting their 

needs. 

2.5.2.2 Do students know what they want or what motivates them?  

Pintrich’s second question deals with what motivates students in classrooms. He 

argues that there are five needs at work The first is self-efficacy; he argues that 

students who believe that they are able, and can do well, are much more likely to be 

motivated in terms of effort, persistence and behaviour than students who do not 

believe they are able and do not expect to succeed. He warns that students need to have 

an accurate perception of their capabilities, since learners who consistently 

overestimate their abilities may ignore feedback regarding their weaknesses. The 

second need is adaptive attributions and control beliefs. ‘The general trend is that 

students who believe they have more personal control of their own learning and 

behavior are more likely to do well and achieve at higher levels than students who do 

not feel in control’ (2003, p. 673). The third need is a high level of interest. Learners 

are motivated by personal interest when they study a topic they enjoy, and are 

motivated by an engaging task or activity related to their situational needs. The fourth 

need deals with the concept that if learners value, or perceive that they will benefit 

from, what they are studying they will be motivated to learn. Goals are the last need, 
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and may be academic, such as receiving a degree, or goals, such as being part of a 

group. Regardless of their nature, when learners have set goals to achieve they take 

responsibility for their learning, are strongly motivated, and perform at a level that will 

meet their needs. Website course designers who understand what motivates advanced 

learners’ to enrol in a course, and what they need from that course, will be able to 

design a course that fits with such needs and motives. 

2.5.2.3 How do students get what they want?  

Pintrich (2003) argues that learners translate their wants into action through self-

regulation. Self-regulation involves learners developing strategies as they set goals and 

plans, and monitor and control their behaviour in line with their objectives. Website 

course designers should offer their students a range of target structures and 

autonomous curricula in order to allow them to be self-regulated in achieving their 

objectives. 

2.5.2.4 Do students know what they want or what motivates them?  

Although the idea of self-regulation suggests that learners are aware of the factors 

motivating them, Bargh (2001) suggests that learners do not always need to know this 

in order to be motivated. Motivated learners may be unconscious of the self-regulating 

factors they habitually engage in while participating in educational situations. Website 

course designers should have a knowledge of the factors behind the motives and needs 

of their students in order to promote these factors and apply them in designing website 

courses. 

2.5.2.5 How does motivation lead to cognition and cognition to motivation?  

Although there is much research in cognition of knowledge structures and acquisition, 

there is very little in motivational factors related to cognitive. Pintrich (2003) suggests 
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that cognitive and self-regulated learning strategies result in more involvement with 

content and lead to more knowledge acquisition or conceptual change. Website course 

designers should involve their learners in designing course content as, following this 

argument, learners’ cognitive processing habits do influence their motivation. They 

will be motivated to develop and evaluate course content to meet their needs, and their 

involvement may eventually lead them to be cognisant of their motivations and 

desires.  

2.5.2.6 How does motivation change and develop as learners evolve? 

As learners age, their comprehension and beliefs about motivation evolve as they gain 

a greater understanding of their own abilities, efforts, intelligence, interests, and the 

value they assign to learning. Research shows that over a course of study, student 

motivation declines, apparently linked to lessening personal interest and decreasing 

perceived value. Website course designers should be aware of this trend and try to 

avert it by re-evaluating their students and courses regularly, to design new content 

that is a good fit with their needs and will keep their motivation high.  

2.5.2.7 What is the role of context and culture in learner motivation?  

Current views of cognition and motivation suggest that there is a strong correlation 

between context and learner motivation. Although individual motivation is important, 

the context in which learning takes place also affects motivation. Student motivation is 

situated in, influenced by, and changed through the nature of classroom interactions, 

tasks, activities, practices and cultures. It is crucial to understand how different cultural 

or ethnic groups understand and define motivation and self-regulation. Website course 

designers should be aware of the backgrounds and cultural needs of their students in 

order to be able to introduce them to the appropriate courses.  
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Once the designers have determined what advanced learners’ needs and interests are, 

they are in a position to consider these needs in designing and planning a course. When 

doing this, the best place to start is at the end, by determining what is expected to be 

achieved from a course and then organising and delivering material to best facilitate 

the desired result. This gives students an idea of what they can reasonably expect from 

a course. It also provides an opportunity to adjust learning outcomes in line with 

particular groups’ needs. Such an interactive approach helps students feel involved, 

and that their input influences the shape of the course. Learning outcomes should be 

fluid, as not all learning can be prescribed or predicted. Learning opportunities that 

were never envisaged at the planning stage can arise during a course, and it is 

important to accommodate such unexpected opportunities. Assessment should be 

decided upon at the outset as an integral part of design. Assessment exercises can be 

directly linked to the projected learning outcomes, and assessment criteria can be made 

transparent so that students can see that each assignment is related to the overall 

objectives of the course.  

Pintrich’s (2003) comprehensive review demonstrates that when learners are interested 

they are motivated. Personal interest occurs when learners are studying a topic they 

enjoy, such as a course within their major. Situational interest motivates learners by 

involving them in engaging tasks and activities. Online course designers can help 

advanced learners to be motivated and meet their needs by engaging them in valued 

tasks and activities and avoiding non-valued tasks; by offering friendly and 

enthusiastic instructions on websites; by using a variety of instructional techniques; by 

presenting well-planned, organised and relevant course materials; by using real, 

concrete, and understandable examples; by offering work of an appropriate difficulty 

level for each student group; and by actively involving students in classroom learning. 
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All of these suggestions contribute to situational interest, an important point illustrated 

in Le Febre’s (2004) study which establishes that online adult learners have increased 

confidence when course materials relate to their lives and their life experiences. 

A second comprehensive study of students’ needs and motivation which relates to the 

study by Pintrich (2003) but with more focus on learners’ cognitive motives and needs, 

is by Miltiadou and Savenye (2003). They examine six motivation and needs factors 

and divide them into three cognitive structures. The first addresses how individual 

learners’ needs regarding their ability to accomplish a task affect their motivation. This 

considers learners’ beliefs that they can perform a task and that they are responsible for 

their own performance. They find three major components in this first cognitive 

structure: self-efficacy, locus of control, and to what learners’ attribute their successes 

and failures. Self-efficacy refers to a learner’s level of confidence in his or her ability 

to learn successfully, based on past educational successes and failures and with 

situational factors taken into account. Locus of control describes learners’ belief that 

they control their successes and failures. The third factor deals with how learners 

rationalise their successes and failures, which fall into two categories of attribution: 

environmental factors, where learners attribute their successes and failures in 

educational settings to the learning situation, social norms or instructor feedback; and 

personal factors, which include recognising prior knowledge and individual 

differences. Understanding how learners evaluate their ability to learn language is 

useful for website course designers to consider, so that they can build their courses in 

response to such features of students’ beliefs, confidence and responsibility for their 

education, so encouraging them to achieve their goals. 
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The second cognitive structure concerns a learner’s reason for engaging in the 

educational process. Miltiadou and Savenye (2003) examine learners’ reasons or 

purpose for engagement, arguing that it is possible for learners to be motivated by the 

performance and mastery of goals. Learners whose goal is mastery are said to be 

learning-goal orientated as they look to gain knowledge while they improve their 

skills. Learners who are motivated by performance goals are more concerned with the 

evaluation of their performance, as opposed to how much they learn: they want to look 

smart and not seem incompetent. Website course designers who know the reasons for 

students’ engagement in a course can should help students with their needs for mastery 

or performance by introducing them to a range of courses that meet their aims. 

The third cognitive structure is self-regulation, as a technique or strategy for 

accomplishment. Miltiadou and Savenye (2003) mention that self-regulated learners 

employ cognitive and met cognitive strategies to plan, organise, self-instruct and self-

evaluate as they learn. In addition, self-regulated learners are able to manage and 

regulate their time and study environments; they monitor their own efforts, learn from 

peers, and seek help and support as needed. Although not all learners who are self-

regulated are motivated to learn, motivated learners exhibit the traits of self-regulated 

learning.  

The different classification schemes Miltiadou and Savenye (2003) use have many 

commonalities. These include learners’ perceptions of their ability through self-

efficacy, locus of control, and identification of the factors that influence their success 

and failure; reasons for engaging in learning, such as mastery or performance goals; 

and self-regulation. Such themes have to be considered by website course designers in 
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order to be able to motivate advanced users of English to meet their needs and keep 

their interest at the appropriate level.  

Website course designers and designers should establish best practices to motivate 

advanced online learners to be more successful, satisfied and persistent. It can be 

concluded from the previous studies by Miltiadou and Savenye (2003) and Pintrich 

(2003) that online courses for advanced learners need to be well designed, provide 

situational interest, allow personal control and support extrinsic motivating factors. 

They need to motivate advanced learners to invest the necessary time and complete the 

necessary work to be successful, to study persistently and to actively participate in the 

course. Learners enrolling in online courses value the context of the online learning 

environment; however, that context must support learning. Courses must be designed 

to allow learners to acquire the requisite course knowledge: to give a basic instance, 

each needs a simple and visual design that is easy to navigate, with no typos or dead 

hyperlinks (Beffa-Negrini et al. 2002; Le Febre 2004; Menager-Beeley 2003; Palloff 

& Paratt 2003; Pintrich 2003; Roblyer 1999). Learners should not have to click 

through more than three levels to access required information, and if the course 

management system software allows for it, learners should be able to navigate from 

one sublevel to another without having to return to the course homepage, as this may 

cause them to lose interest. Lecture materials and notes should be available online for 

reference and be printer-friendly. Hyperlinks should be included allowing learners 

instant access to reference and support materials to enhance and advance learning and 

understanding. Learner and instructor expectations must be clearly defined. Learners 

need to know how, when, and how frequently they are required to interact online, 

when they can expect feedback from their instructor, and the timeframe they can 

expect for an email response. 
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Studying learner motivation and needs is important in understanding what makes some 

learners successful, but by now it is clear that motivation and needs are complex, 

psychological phenomena that are difficult to comprehend. What motivates one learner 

might not motivate another, and learners may not be conscious of what drives their 

own personal motivations and needs. There are also many other factors, personal and 

situational, that affect learner needs and motivation. How people learn, the 

environment in which they learn, how actively they engage in the learning process and 

their perceived rewards for learning: all contribute to their levels of motivation and 

needs.  

All this indicates that when planning and organising course content, it is important to 

take into consideration the individual nature of the advanced learners. They will have 

varied abilities and require varied levels of support. Prior learning experience may 

differ radically; some students will be enthusiastic lifelong learners while others are 

making a tentative move back into education. Motivations and needs for attending may 

range from those requiring a particular course for work or personal reasons, to those 

who enrol for leisure or pleasure. There will be varying degrees of commitment, 

interest and enthusiasm, and all of these variables may be represented in one group.  

After considering the right content fit with adult learners, evaluation is another step, 

since it allows the learner an opportunity to assess the course content. This can provide 

information on whether the course meets participants’ needs, and indicate how a 

course might be improved or modified. Analysing the learners’ needs is a way to 

determine any gap in their necessary skills, knowledge and abilities, and to fill it. 

Likewise, a learning needs analysis helps students identify where they are in terms of 
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their knowledge, skills and competencies, versus where they wish to be and what their 

learning goals are. 

2.5.3 Advanced users’ goals  

There is a growing body of research on cognitive processes influencing the decisions 

and actions of adult learners, and documenting educational persistence among adult 

students. There is also a substantial body of research on career development among 

mature adults. In general, these works examine the relationship between individual 

perception and social environment and how personal goals, motivation, and self-

efficacy influence the ways adults make educational decisions (Bandura 2001; 

Crudden, Sansing & Butler 2005; King 2002; Leininger & Kalil 2008; Taylor & 

McAtee 2003). 

Goto and Martin (2009) argue that even with the convenience of anytime/anywhere 

online learning, adult learners still encounter barriers and challenges in such areas as 

social interaction, technology, student support, pedagogy, and accessibility. Barriers 

for advanced learners are of concern because they influence the students’ goals and 

responses. Bandura’s (2001) social cognitive theory considers goal setting, motivation 

and self-efficacy in relation to social context. King (2002) notes that adults generally 

concentrate on addressing those barriers that most directly influence their goals, 

particularly those having to do with instructional delivery or information. 

Psychological factors such as self-esteem, as argued by Taylor and McAtee (2003), 

and control, as argued by Leininger and Kalil (2008), are intangible yet strongly 

influence how adults perceive their ability to succeed in education. Website course 

designers should consider how advanced users perceive and respond to education-
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related barriers such as goal setting, motivation, and self-efficacy in order to help them 

achieve their goals.  

While there is substantial documentation on external barriers that adult learners face 

(Crudden, Sansing & Butler 2005; King 2002), there is much less on how adults 

prepare themselves psychologically to overcome these challenges. Gaining insight into 

these processes would help website course designers support their users’ pursuit of 

educational goals. Removing or reducing these barriers could be done by providing 

technical support services, offering online orientations, pre-assessing student 

readiness, and designing courses to support the learning preferences of adult learners.  

Research on personal goals has examined how the goals of adult learners influence 

personal progress in education or employment. Comings, Parrella and Soricone (1999) 

consider the specificity of educational goals as one variable among several that affects 

students’ persistence: students who have a clear idea of what they want to accomplish 

in a given class are more likely to complete that class. Moreover, persistence is 

strengthened when individuals believe they are making satisfactory progress toward 

their goals: a study by Leininger and Kalil (2008), of employed adults, finds a positive 

correlation between career goal commitment and how one manages one’s career. 

Those with a specific and realistic career plan are more likely to be satisfied with their 

careers. These findings are relevant to advanced users who use English language 

learning websites for different purposes. Individuals are likely to invest effort in 

learning and to persist if they have strong outcome expectancy. An adult’s 

determination to seek further training is likely to increase with the specificity and 

robustness of his or her life plans, particularly regarding job advancement. 

Presumably, if provided with sufficient information about educational opportunities 
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and the potential for better employment, an adult can develop more informed life plans 

that include appropriate training. 

However, the studies mentioned above do not show how adults go about forming 

goals, fostering motivation, and building self-efficacy as they try to overcome barriers 

to education. One limitation is that existing studies tend to characterise psychological 

barriers as discrete cognitive variables that influence educational outcomes. Goal 

setting, motivation building and efficacy formation are portrayed as more or less 

independent mental processes occurring in the heads of individuals. Website course 

designers should consider how to build motivation and self-efficacy for adult users, 

how to form education-related goals for advanced users, and what motivates advanced 

users to pursue their goals. Answering such questions would fill an important gap in 

the existing research.  

Another set of goals that needs to be considered relates to language learning. 

Communication goals in particular need to be considered when designing courses, 

because other language goals generally cannot be achieved without it (Hutchinson & 

Waters 1983, 1987; McKay & Scarino 1991; Praetz 1992). Activities included under 

the communication goals should help students to establish and maintain relationships 

and discuss topics of interest related to their study. Students need to be able to interact 

socially with others, solve problems and make decisions. Designers of website 

activities could include activities to focus on the creative and imaginative use of 

language and respond personally to the creative stimulus of students. In addition, they 

need to consider socio-cultural goals, and provide students with materials and activities 

to help them understand more about the world around them and to develop an insight 

into other countries’ cultural traditions.  
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Another goal website course designers need to consider that of learning-how-to-learn. 

Activities in this area should enable learners to develop responsibility for their own 

learning: for instance, advanced English learners should be able to process information 

from a range of sources in a logical and coherent manner. There should be a language 

awareness goal that aims to develop an understanding of the role and nature of 

language in everyday life, enabling learners to use language in different contexts. In 

such ways, website course designers can enable students to perceive and understand 

the role of paralinguistic features in spoken and written communication. 

 The last goal could be included in designing website activities to meet students’ needs 

is the general knowledge goal. Website activities can develop learning in different 

subject areas for the needs and interests of the learners.  

These language learning goals are essential when designing courses for advanced-level 

students, and can be tested within the website to see if the content and site design 

encourage advanced-level students to use this new medium of learning.  

To achieve these many and rather overwhelming goals, website course designers 

should focus on two issues: first how to help students overcome the barriers mentioned 

above in order to achieve their goals; and second how to establish which language 

learning goals should be included in designing courses especially for advanced 

learners.  

2.5.4  Designing appropriate websites for advanced users 

Understanding advanced users’ characteristics is essential if website course designers 

are to create programs that are a good fit with their clients’ characteristics. Knowing 

what motivates advanced learners will assist designers to help students keep their 
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motivation high. Finding what advanced students are looking to achieve, and why they 

want to achieve it, will also assist in designing suitable courses. Website course 

designers, designers and teachers who have full understanding for the students’ 

background have taken the first step toward introducing advanced learners to the right 

course. This will lead eventually to quality course design addressing all students’ 

needs.  

2.6 Websites and advanced-level students 

Language learning websites offer great promise for foreign language education. They 

offer a tremendous opportunity to learn without being subject to limitations such as 

time or location. They can accommodate multiple educational strategies and learning 

styles using a variety of delivery methods.  

There has been much research on how users currently use websites for learning, on the 

pedagogical and technical usability of websites, and on how potential language 

learners use them to enhance their linguistic abilities, but nothing has been specifically 

articulated regarding advanced users. Lomicka and Lord (2009) note that research 

investigating second language acquisition through the use of Web 2.0 tools is only 

beginning to emerge, and research is lacking both from theoretical and empirical 

perspectives. The purpose of this study is to explore three language learning websites 

by means of a survey and a usability test to understand how current and potential 

advanced users use websites, in order to develop criteria for evaluating English 

language learning websites for these students. This part of the literature review will 

discuss different approaches developed specifically for websites, and highlight what is 

relevant to advanced-level students, covering some of the concerns of websites and 
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advanced-level students indirectly. It finishes by taking into account the key criteria 

that need to be considered when providing ESL/EFL websites for advanced students.  

2.6.1 Website literature and descriptions  

The increasing numbers of educational ESL/EFL websites have attracted attention 

from many researchers and practitioners, but theoretical approaches to designing 

informal learning experiences on the web for advanced level students have not yet 

been articulated. Recent literature shows that websites can be useful resources in 

fostering English language learning by offering authentic language tasks (e.g., reading 

authentic materials, participating in online chat, listening to recordings of native 

speakers and communicating with native speakers) and boosting students’ motivation: 

both of which facilitate the acquisition of English language (Blake 2008; Burston 

2003; Chang & Sun 2009; Chapelle 2009; Chen 2008; Erben, Ban & Castaneda 2009; 

Garcia Laborda et al. 2010; Huang & Liou 2007; Hwang et al. 2004; Kern 2006; Levy 

& Stockwell 2006; Liaw, 2007; Liu & Chen 2007; O’Reilly 2005; Ozkan & Koseler 

2009; Shee & Wang 2008; Tsou, Wang & Tzeng 2006; Yang & Chan 2008; Yeh & Lo 

2009). Studies by Kung and Chuo (2002) have shown the positive effects of using 

web-based activities on students’ conversational, reading and writing skills. Osuna and 

Meskill (1998), Hoecherl-Alden (2000), Huang and Liou (2007) and Yeh and Lo 

(2009) report that web-enhanced activities foster students’ development of in-depth 

cultural understanding while improving linguistic proficiency, as well as generating 

increased engagement in learning activities. Godwin-Jones (2011) cites specific 

examples of teachers using Web 2.0 and 3.0 in the classroom to facilitate language 

learning, including instant messaging tools used for text-based interaction with native 

speakers and downloadable podcasts made available to enhance listening skills and 

word recognition. Web-based gaming and virtual environments such as Second Life 
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and Active Worlds provide a space for students to assume an online identity and 

interact with others in the foreign language. Many of these tools are in the initial stages 

of classroom integration, and research is needed to develop criteria to evaluate these 

types of tools for language learning purposes, especially for advanced users. Providing 

technologically-enhanced learning tools to students does not in itself foster learning: 

positive results require carefully designed materials based on a critical understanding 

of the relationship between the language-learning process and technology, based on 

users’ opinions. 

Appropriate design of ESL/EFL websites can create a positive experience for users and 

have desirable outcomes. In literature on human–computer interaction, emphasis has 

been placed on the importance of user-centred design. Understanding how users think 

can help create websites that meet their goals and objectives. Design should address 

the three essential components of information, interface and interaction (Britain 2004; 

Chapelle 2009; Dalziel 2003; Krug 2005; Norman 2002; Ozkan & Koseler 2009; Phyo 

2003; Shee & Wang 2008; Yang & Chan 2008). Information design is the art of 

organising data so that it is easy to find and on a website. Interface design refers to 

those elements that affect the appearance of a website (e.g. font, font size, colours, 

spacing, visuals and icons) and the manipulation of these elements to both enhance the 

presentation of information and make the website easy to navigate. In other words, 

information and interface should be purposefully implemented so that they enrich the 

overall experience of using a website. On a well organised website, users know at all 

times what they can do, where they are, where they can go, and where they have been. 

Interaction design encompasses the elements that create a meaningful and enjoyable 

experience for the purpose of enhancing the way people learn, work, communicate and 

interact (Preece, Rogers & Sharp 2002). These three design aspects are related to each 
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other, and website course designers and website designers should incorporate their 

features to produce sites that meet advanced students’ needs.  

Web 1.0, 2.0 and 3.0 have been discussed and analysed with enthusiasm in the field of 

technology. While there continues to be disagreement over the benefits and drawbacks 

of this technology, there is also growing interest in how Web 2.0 and 3.0 tools can be 

used for educational purposes. The ability of individual users to collaborate, and to 

create and share content with other users, may prove especially useful for learning 

languages (Lomicka & Lord 2009).  

The Web 2.0 and 3.0 culture of increased online participation is commonly defined by 

its contrast with the Web 1.0. In the first stage of the Internet, or Web 1.0, users were 

passive receivers of information, reading static content created by experts who had the 

technical ability to write and post content (Ebner 2007). This contrasts with Web 2.0 

and 3.0, in which general users consume, create and edit content while easily 

collaborating with other users (McLoughlin and Lee 2007). This does not diminish the 

importance and usefulness of Web 1.0 tools for today’s users, since Web1.0 is the 

foundation upon which Web 2.0 and 3.0 are built. 

O’Reilly (2005), one of the pioneers of the term, describes Web 2.0 as a collaborative 

environment in which users have the opportunity to contribute to a growing knowledge 

base, assist in the development of web-based tools, and participate in online 

communities. Wikipedia (2008) defines Web 2.0 as ‘the changing trends in the use of 

World Wide web technology and web design that aim to enhance creativity, 

communications, secure information, sharing, collaboration and functionality of the 

web’ (Wikipedia, cited Toastmasters International). Web 2.0 and 3.0 tools give users 

the opportunity to play active roles, as authors, contributors, editors or specialists. Not 
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only do users participate at a richer level: the quality and even the survival of Web 2.0 

and 3.0 tools such as blogs, wikis, social networks, and others are largely dependent on 

the quality and consistency of their contributions. Blogs are made up of user-created 

content, wikis allow multiple users to contribute to a growing knowledge base, and 

social networks allow users to develop online communities of shared interests.  

While these tools have grown in popularity with general users, many researchers are 

discovering how some of them, such as educational blogs, wikis and podcasts, can 

provide students with opportunities for greater learner control, active construction of 

knowledge and access to collaborative learning environments (De Weber et al. 2007; 

Downes 2005; Solomon & Schrum 2007). Using Web 2.0 and 3.0 technologies in the 

classroom, argues Downes (2005), gives teachers a way of reaching the latest 

generation of learners who are already heavily immersed in the virtual world outside 

the classroom. Web 2.0 and 3.0 may provide necessary connections between learning 

resources and students, as well as empowering students to develop educational 

knowledge and content collaboratively (De Weber et al. 2007).  

Web 2.0 and Web 3.0 are beginning to play a role within the more formal learning 

environment of foreign language classrooms, which require specific types of 

pedagogical design in such educational tools. User-developed content within Web 2.0 

and 3.0 may provide real-world listening and speaking skills not provided by static 

Web 1.0 tools. For example, a university-wide survey of multiple disciplines 

conducted by Shield and Kukulska-Hulme (2006) to evaluate the satisfaction of 

students with their course websites found that foreign language students had the lowest 

satisfaction with their traditional course website, which was not meeting their need for 

feedback and interaction in a new language. The desire for feedback, and the 
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associated need for access to aspects of the culture under study, can better be 

addressed in the collaborative environment provided by Web 2.0 and 3.0.  

One of the main features of websites is online communities using email links, feedback 

forms, integrated databases, threaded discussions and the like. An important benefit of 

such communities for language learning is the opportunity for users to interact directly 

with native speakers in video, audio, or text-based chat, allowing participants to learn 

or teach a language using such communication tools. For example, an English speaker 

who wishes to learn Spanish is able to search the social network (http://verbling.com/) 

for a Spanish speaker who wishes to learn English. In the online exchange, each person 

is both student and teacher. These language learning websites can provide the real-

time, conversational aspect of learning a language that is sometimes only available 

when visiting or living in a foreign country.  

Another feature of such websites is the opportunity for new forms of interaction and 

communication. Recent research on interactive media suggests that high levels of 

interaction and participant empowerment are key ingredients of successful technology-

based education (Blake 2008; Chang & Sun 2009; Chen 2008; Huang & Liou 2007; 

Kern 2006; Liaw 2007; Liu & Chen 2007; Tsou, Wang & Tzeng 2006; Yeh & Lo 

2009). Students today appear more receptive than their elders to taking charge of their 

learning in digital domains. The level of interaction provided is likely to be central to 

creating successful educational web pages: course designers have to offer such features 

in order to present website fit with students’ needs. 

The websites are interactive media. However, ‘interactivity’ can refer to a number of 

different characteristics. One sense in which the web is interactive is that it facilitates 

communication among a community of people (Burston 2003; Chapelle 2009; Levy & 
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Stockwell 2006). E-mail links, feedback forms, integrated databases and threaded 

discussions are all ways in which the web facilitates interaction among people. Such 

tools have to be available for users, and instruction to use them appropriately is 

essential. 

The World Wide Web is considered one of the means for distance education, 

especially for language learning and teaching as mentioned (Susser & Robb 2004; 

Warschauer 2005). Wolfe describes the web as ‘a medium that encourages brief 

encounters. We use phrases such as “browsing” and “surfing” to describe our 

experience with the website rather than “studying” and “contemplation”’ (2001 p. 93). 

This highlights the nature of interaction on the website. As a medium, it is not well 

suited to lengthy presentations of text, as Wolfe (2001) argues. Rather, it is suited to 

drawing students into brief, voluntary, interactive learning experiences. As well, Wolfe 

(2001) argues, the web favours graphics over text, browsing over contemplation and 

economy over depth. The need, Wolfe suggests, is to provide quality over quantity. It 

is better to create brief, high-calibre experiences than to expect a website to be 

comprehensive and exhaustive. It is better to provide a substantive experience for 

users. However, a successful informal learning environment does not need to 

accomplish everything. For instance, links to other websites, annotated bibliographies, 

suggestions for further inquiry, and even links to more elaborate experiences within 

the same website are proven devices for raising users’ interest and encouraging further 

exploration. 

The World Wide Web is a medium that connects people in many ways (one-to-many, 

many-to-many). It has frequently been used in ways that alter the traditional roles of 

student and teacher by shifting the focus from instructor-centred to student-centred 
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activities. Applying a student-centred approach to informal education represents a 

logical extension of these efforts (Levy & Stockwell 2006; Liu & Chen 2007; Ozkan 

& Koseler 2009; Shee & Wang 2008; Yeh & Lo 2009). For instance, some websites 

contain mutable spaces where users change the content experienced by themselves and 

others. Examples of this are virtual whiteboards and threaded discussion lists. In these 

instances, viewers actually change the pages in ways that are visible to subsequent 

viewers: when a student posts questions on a discussion board, other students may add 

further comments and offer opinions. Users can make decisions as well as access 

images, sound, and text, tailored to their responses.  

The web has been described as cognitive tools and cognitive technologies (Burston 

2003; Chapelle 2009; Hwang, Huang & Tseng 2004; Levy and Stockwell 2006; Liu 

and Chen 2007; Shee and Wang 2008; Tsou, Wang & Tzeng 2006; Yeh and Lo 2009). 

It can be used to create rich learning environments. Rather than asking which theories 

promote learning at a distance, this analysis raises a different question: which theories, 

strategies, and approaches best aid the development of web resources that lead students 

to voluntarily engaging in higher-order thinking, developing and refining their mental 

representations of complex subject matter, and increasing intrinsic motivation to 

explore and learn? Website course designers should provide students with higher 

thinking activities and a range of strategies and approaches to motivate and encourage 

them to rich, high levels of competency in language use.  

Given the vast number of websites related to learning ESL and EFL, and the 

proliferation in their use, questions have been raised regarding the effectiveness of this 

evolving technology for learning English. Specifically, from an evaluation standpoint, 

Susser and Robb assert that ‘the vast quantity and variety of Internet resources for 
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language study is welcome but leaves us with the problem of evaluating the quality of 

what is available’ (2004, p. 279). Investigating the effectiveness of ESL/EFL websites 

requires establishing good design criteria for the context of second language 

acquisition (SLA). One window into understanding and developing criteria is by 

obtaining information directly from users. Usability testing provides an opportunity for 

understanding users’ experience with a particular website. According to Nielsen et al., 

usability testing ‘involves watching a person use the website in order to discover the 

ways the website aids or hinders people from reaching their goals’ (2000, p. 7). The 

results highlight not only user preferences but also their behaviours while interacting 

with the sites.  

Most studies so far have focused on developing evaluation guidelines based on 

experts’ comments or theoretical knowledge, and the opinions of language learners are 

often neglected or undervalued. Despite constant modification, existing websites or e-

learning systems and authoring tools of Web 2.0 and 3.0 have several limitations with 

respect to usability and provision of support, and cannot accommodate the needs of 

students who are using the sites or teachers who increasingly are looking for intelligent 

services and support when using such sites with their students. Most of the existing 

evaluation guidelines for English learning websites tend to be too general. 

Consequently, it remains an important and challenging issue to develop a multi-

dimensional set of evaluation criteria that is suitable for evaluating English learning 

websites based on advanced learners’ needs and opinions. These criteria will provide 

detailed and appropriate evaluation by taking the multi-dimensional aspects of the 

websites into account. The available general guidelines for evaluating such websites 

are not specific enough to be of practical value; recent research trends and outcomes 

have not yet caught up with the needs of advanced English learning website users. 
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Given the scarcity of empirical research addressing such considerations for ESL/EFL 

websites, additional research is needed. In the discussion below, several key factors 

derived from the literature have been taken into consideration. These factors will work 

as a base for developing evaluation criteria for evaluating ESL/EFL websites based on 

advanced users’ opinions. 

2.6.2 Evaluation criteria  

English language learning websites are becoming very popular as educational 

resources. Unfortunately, not every website makes a good resource for English 

language learning, and there is a need for a systematic means of evaluating sites. A 

commitment to quality evaluation, however, requires more than a one-off evaluation at 

the conclusion of a course. Planning for evaluation needs to be a part of course 

development (Burston 2003; Chapelle 2009; Ghaoui 2003; Hayati 1999; Hwang, Huan 

& Tseng 2004; Kapoun 1998; Levy & Stockwell 2006; Ozkan & Koseler 2009; 

Schrock 1998; Shee & Wang 2008; Yang & Chan 2008).  

In order to develop comprehensive evaluation criteria for ESL/EFL websites for 

advanced users, several key factors noted in the literature have been taken into 

consideration. One factor is that language learning should not be separated from the 

general processes of human interaction: that is, communication with others in the 

target language is a key element during the learning process. Another factor is that 

learning a target language does not mean simply achieving linguistic competence, but 

includes building communicative competence; and therefore the integration of 

language skills, language areas, and the ideas presented here are essential in current 

SLA practices. Another key factor is to develop the criteria based on the views of 

users’ needs and opinions. Karoulis, Demetriadis and Pombortsis (2006) and Preece, 
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Rogers & Sharp (2002) argue that user-based (empirical) evaluations can serve as 

direct descriptions of any problems with a website, and are necessary during the 

development of an integrated set of evaluation criteria. Developing criteria drawn from 

the users’ perspective should help build effective and attractive websites.  

The reason for choosing these perspectives and practices as important factors in 

developing criteria for evaluating English learning websites is because they are 

connected to the notion of linguistic and communicative competence. Linguistic 

competence can be seen as a major component of language: it consists of lexicon, 

phonology, morphology, syntax, and discourse. Communicative competence, 

according to Saville-Troike (2006), deals with the question of knowing when and how 

to say what to whom. While linguistic competence provides learners with the words, 

word order, and grammar in which to express themselves, communicative competence 

helps them choose the most appropriate forms, depending on the social context. 

Linguistic competence and communicative competence together make up the ability to 

use a language. Thus, how to help learners or students develop their linguistic and 

communicative competence in the target language through a variety of opportunities is 

significant and important, and needs to be addressed. 

Lately, many English language learning websites have begun providing a variety of 

developmental or challenging opportunities for interested users, including linguistic 

development activities and tasks, as well as online language tests and language games 

in which users themselves identify the learning outcomes. Internet-based standardised 

and non-standardised tests of the English language have become popular (Garcia 

Laborda 2007; Garcia Laborda et al. 2010; Ockey 2009). How to integrate various 

developments of linguistic and communicative competence in such online learning 
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activities, language tests and written and oral communications has become a critical 

issue. In order to meet this need, researchers such as Ockey (2009) and Garcia Laborda 

(2007) call for an integration of the four dominant language skills in online language 

tests, while others such as Liu (2005) and Yang and Chen (2007) promote the use of 

the ACTFL Standards for Foreign Language Learning (NSFLEP 1996) in designing 

and evaluating blended and online English lessons. Still other researchers, such as 

Phakiti (2008) and Ockey (2009), advocate the application of Bachman and Palmer’s 

(1996) strategic competence modules in language tests, to which affective and 

metacognitive factors should be added based on Bachman’s (1990) development of 

psycho-physiology mechanisms with the four components of grammatical, textual, 

illocutionary and sociolinguistic competences. Overall, the literature suggests various 

components that should be taken into consideration when helping language users 

develop competences through online language tests and other activities. As, when 

developing comprehensive criteria for evaluating ESL/EFL websites for advanced 

level students, all aspects available for learning and teaching available on websites 

should be considered, it is important to clarify those items that are essential to English 

learning: the four language skills, major language areas, the ACTFL Standards for 

Foreign Language Learning (NSFLEP 1996), and learners’ preferences and 

satisfaction, learning material, and usable site design. 

2.6.2.1 Language skills, major areas, and ACTFL 

The four language skills are reading, writing, listening, and speaking, and the major 

language areas involve knowledge regarding pronunciation, grammar, vocabulary and 

culture. A number of researchers point out that often language skills and language 

areas are connected to linguistic and not to communicative competence (Levy 2009; 

Levy & Stockwell 2006; Liu, Liu & Hwang 2011; Yang & Chan 2008), but that as the 
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former goes hand in hand with the latter, it seems reasonable to assume that language 

skills and language areas have an impact on communicative competence. Even when 

specific guidelines are developed, they often fail to cover all the four language skills 

and the major language study areas comprehensively. An integrated set of criteria is 

urgently required.  

Together with the major language areas and the four language skills, another important 

perspective affecting foreign or second language acquisition is the ACTFL Standards 

for Foreign Language Learning (NSFLEP 1996). Over the past decade, the focus of 

foreign or second language acquisition in computer-assisted language learning (CALL) 

or technology-enhanced language learning (TELL) studies has shifted to a an 

interactive, communication-oriented phase, based on both theory and research-proven 

practices (Blake 2008; Chapelle 2005, 2007; Kern 2006; Levy & Stockwell 2006; 

Yang & Chen 2007). Criteria for evaluating English learning website should take the 

communicative competence component into consideration. In addition, because the 

central idea in the ACTFL Standards for Foreign Language Learning is closely 

connected to communicative competence it is a decent reflection of ‘socio-cultural 

theory’ (Saville-Troike 2006; Vygotsky 1986) and this study has taken these standards 

into consideration as a major component in its development of a set of criteria for 

evaluating websites for advanced English learners. 

The ACTFL Standards for Foreign Language Learning (NSFLEP 1996), which have 

become a widely accepted professional guideline for designing and evaluating 

language learning activities, mainly consider the concept of ‘the five Cs’, namely 

communications, cultures, connections, comparisons, and communities:  
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Communications: learners need to communicate with others in the target 

language. Learners should try to express their feelings and thoughts, exchange 

ideas, and obtain information: in other words, to have communicative 

competence, in the target language.  

Cultures: it is essential to include teaching materials related to the culture of 

the target language, as learners should understand the relationship between the 

applications and perspectives as well as the products of the related culture.  

Connections: learners should gain knowledge of other disciplines through the 

target language. In addition, they need to recognise perspectives that are 

available only in the target language and its culture.  

Comparisons: learners should be able to compare the target language and their 

first language to better understand the nature of languages and the cultural 

concepts embedded in them.  

Communities: learners should use the target language on every possible 

occasion, because this raises the likelihood of becoming all-time learners who 

will use the target language for personal delight and improvement. They are, 

in a sense, life-long learners who use the target language in their living and 

learning communities. 

The list of the five Cs does not consider learning a foreign or second language to be a 

matter of simply achieving linguistic competence; its also builds communicative 

competence. Hence, the integration of language skills, language areas, and the ideas 

mentioned above are essential in current second language acquisition (SLA) as well as 
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in foreign language learning practices (Blake 2008; Chapelle 2009; Levy & Stockwell 

2006; Yang & Chen 2007).  

According to Watanabe and Swain (2007), interaction involving second language (L2) 

learners has been strongly debated in the relevant literature for over two decades. They 

highlight the fact that not every learner in a language classroom shares the same 

proficiency level, and individuals may be grouped with others who have significantly 

different abilities. However, they show that diverse language proficiency levels do not 

have much impact on learning outcomes, and that as long as the participants are 

involved in a collaborative learning process, everyone can usually benefit. This kind of 

integration of the five Cs is worth considering by website course designers. 

2.6.2.2 Language learners’ preferences and satisfaction 

It is argued that if users do not use a learning system or a website based on their 

preferences, they will not benefit from it (Ehrman, Leaver & Oxford 2003; Pituch & 

Lee 2006; Robinson 2002). When conducting relevant research, one needs to take 

learner preferences into consideration (Ozkan & Koseler 2009; Shee & Wang 2008; 

Yang & Chan 2008). In a study conducted by Hughes, McAvinia and King (2004), 687 

students were asked to identify a language learning website which they liked, and to 

give their reasons for liking it. The results indicate that students prefer websites with 

useful content or that are of practical use, such as academic support websites, hobby 

websites, news and magazines websites, and social networking websites. In their 

discussion of these findings, Hughes, McAvinia and King (2004) apply the results to 

develop five guidelines to help create successful web-based language learning 

websites; these five guidelines suggest that a high-quality language learning website 

should have good usability, clear functionality and easy navigation, convenient 
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accessibility to all visitors, numerous opportunities for interaction and learning, clarity 

and consistency in the management of text and subject matter, and many opportunities 

for teachers to include their own interests and perspectives into language instruction. 

Such guidelines are useful for website course designers to consider and apply.  

Levy and Stockwell (2006) refer to learners’ preferences as the ‘individual dimension’. 

They argue that individuals have personal preferences with regard to the media they 

choose. For example, learners have their own preferred means of communication for 

certain types of message: some may choose to write or type a letter, while others will use 

the telephone. The same applies in language-learning contexts. Levy and Stockwell 

(2006) argue that learners in classes offer a mix of different background knowledge, 

different skills, and different likes and dislikes, and it is not surprising that some will 

prefer to use one type of technology over another, depending on the situation. Evidence 

of this may be seen in a study by Perez (2003), which surveyed 24 learners of Spanish 

involved in interactions with the teacher through both email journals and synchronous 

chat and asked their preference in the means of communication. This result is 

informative because of the variation that is revealed across a group of learners, showing 

that what one learner prefers may be very different from the preference of another.  

The importance of learner preferences has attracted other researchers’ attention (Blake 

2008; Karoulis, Demetriadis and Pombortsis 2006; Ozkan & Koseler 2009; Sykes & 

Cohen 2008). Sykes and Cohen (2008) observed ten Spanish learners to find out what 

they did when navigating a self-access website dedicated to Spanish pragmatics, and 

how they perceived the experience. They conclude that learners utilise online content 

in different ways based on their learning context: that is, they use the online content 

according to their preferences. 
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The importance of learner preferences is also shown in the study by Karoulis, 

Demetriadis and Pombortsis (2006) in which they compare an expert-based evaluation 

methodology for a computer-based learning environment with an empirical 

(user/learner-based) methodology, to see to what extent they differed. Their results 

show that both evaluation approaches perform adequately, but that the empirical 

evaluation approach is preferable because it not only reveals the problems of real users 

but can highlight nearly all of them. Karoulis, Demetriadis and Pombortsis (2006) 

mention that the advantage of such design-based research is that it allows stakeholders 

(both learners and teachers) to test or adapt and then improve the principles derived 

from prior research; because of this, it is used in this study.  

The concept of learner preferences also appears in Shield and Kukulska-Hulme’s 

(2006) study. They included six questions involving learner preferences in a survey of 

22 language learning website users, and these helped in the related evaluations. The 

questions covered frequency of use, effectiveness of the website for language learning, 

how enjoyable or engaging it was, best sections and reasons for these choices, 

proposed modifications and reasons for t hem, and the kinds of websites liked by the 

respondent in general. They conclude that an evaluation of learner preferences is 

essential for the successful design of a language learning website, which echoes the 

ideas presented in Karoulis, Demetriadis and Pombortsis (2006). 

Learners’ preferences as well are considered in the study conducted by Antonis et al. 

(2011). They developed a framework for evaluating the effectiveness of a web-based 

learning design for adult students, and developed two criteria The first is learners’ 

performance, which they define as the measurement of those parameters that illustrate, 

in an approximate way, all those elements that a student has learned as a result of a 
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teaching or training process; this is considered the degree of achievement of the 

learning goals set by the course and the academic program in general. This criterion is 

described and measured by indicators that show the degree of achievement of students’ 

learning goals with regard to factors that influence their performance, such as the 

degree of difficulty that students faced in their course with regard to content or the 

technology used, and the type of assessment that followed (final exam, continuous 

evaluation or alternative methods). The second criterion is learners’ satisfaction. This 

can be considered the most important in their framework, and it includes several 

features such as general satisfaction, benefits obtained by students, content, and virtual 

learning environment. Together, satisfaction and performance are two important 

criteria that have to be tested to develop a tool to evaluate ESL/EFL websites for 

advanced learners. 

2.6.2.3 Language learning material  

In terms of evaluating information and activities on websites, Kapoun (1998) and 

Schrock (1996) argue that knowing what type of information is appropriate for 

particular purposes, knowing how to find such information easily, and evaluating that 

information, are important for both teachers and students. Gilster (1997) supports this 

claim when he argues that acquiring skills in finding information is not sufficient; 

students must also acquire the ability to use that information in their lives. Acquiring 

digital literacy, as he terms it, involves mastering a set of core competencies. The most 

essential of these is the ability to make informed judgments about what is found online 

and determining if it is suitable for current needs. Schrock (1996) outlines a lesson 

plan for teaching the critical evaluation of websites by students. She starts by outlining 

the critical evaluation criteria, and then presents students with one of six versions of a 

credible web page, some of which contain incorrect knowledge. The students work in 
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groups to evaluate printed copies of the page. The article includes a series of 

evaluation guides for each level of student.  

Another framework for evaluating information on websites is by Wyman, Beachboard 

and McClure (1997). Although their framework targets the evaluation of federal 

websites, the instruments used to rate the presentation, content, technical, and policy 

issues are easily adaptable to other types of site. The inclusion of a lengthy 

bibliography, as well as the results of the focus group discussions, demonstrates the 

importance of systematic evaluation and the assessment of Internet information. 

Fitzgerald (1997) supports Wyman, Beachboard and McClure (1997), explaining how 

one should evaluate information on the Internet. She outlines nine skills, including 

those that can be used to teach the critical evaluation process. Several suggestions are 

provided, such as allowing students to recognise that their own biases often cause a 

ready acceptance when the website’s premise agrees with their own. Learning more 

about content areas through offline reading and browsing, before the online search 

process begins, is thus presented as a necessary skill (Fitzgerald 1997).  

Ann and Ivers (1996) echo Fitzgerald (1997) and Wyman, Beachboard and McClure 

(1997) in presenting research modules for incorporating relevant and meaningful 

Internet activities in the classroom. This article deals with the information-gathering 

process and the sorting, shifting, and evaluation of what is found. Based on Eisenberg 

and Berkowitz’s (1990) ‘Big Six’ modules, the basic and advanced research processes 

for online searching are succinctly outlined. The evaluation section explains that the 

student may need to repeat a cycle if an adequate answer to their information problem 

is not found. Hayati (1999) and Kapoun (1998) support the discussion presented in 

these studies for evaluating information when they argue that for an evaluation to be 
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meaningful, researchers should start with the simple question: How will we know that 

this aim/objective has been achieved? Answering this can lead to a set of indicators 

that promote an ongoing monitoring and formative evaluation process, which in turn 

prompts the need to adapt and improve materials throughout the delivery of the course.  

When developing criteria for evaluating English language learning websites for 

advanced level students, it is thus important, as mentioned by Kapoun (1998) and 

Hayati (1999), to consider the accuracy of information on a website and whether there 

is someone who regularly checks it. In addition, the authority for the website should 

advise if there is an author or sponsor, so that their qualifications can be assessed. 

Links to information about the author or the sponsor are another important issue 

needing to be considered when developing criteria for evaluating EFL/ESL websites. 

Moreover, objectivity is important when developing criteria for evaluating ESL/EFL 

websites for advanced students: course designers of websites can provide information 

that shows a minimum of bias to students. The coverage of information is another 

criterion to consider when evaluating websites. The website course designers can 

satisfy advanced-level students with a variety of topics with intrinsic value and in a 

depth that meets their needs. 

Another framework for evaluating information on websites is offered by Antonis et al. 

(2011). They mention that the information and support provided to learners should be 

measured and evaluated not only during the period when the learners first express their 

interest and during the first days of their course (information that should be treated in a 

special way), but also throughout their studies. They also suggest noting how 

consistent learners are, determined by their level of participation in the enrolled 

courses and in the academic program as a whole; website course designers can 
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measure this by specific indicators that show the degree of support learners feel they 

received during their studies and how this affected their degree of consistency. The 

percentage of learners who drop out of a course is related.  

The materials on English language learning websites provide multi-channel, 

hypermedia-based communicative opportunities and possibilities for language learners 

to promote their target language (Chapelle 2009; Levy 2009; Liu & Chen 2007; Shield 

& Kukulska-Hulme 2006). Shield and Kukulska-Hulme (2006) consider online 

learning materials part of the learning and teaching resources supplied by an 

educational website, whether in written, audio or video form. Levy and Stockwell refer 

to learning material, or what they call the ‘material dimension’, as  

The actual physical properties of the technology, such as its size, weight, and portability. It also 

covers the ways the technology provides for human–computer interactivity; such as the size of 

the screen and the keyboard, the number and size of keys, provision of a mouse or pad, the 

range of interactive modes on offer (text, image, video, voice), and so forth. (2006 p. 105) 

They mention that learning materials have an important role to play on websites 

because they enable and shape the communication that occurs between 

participants.  

One good example of portable material used for language learning is the mobile phone 

with its small screen and keypad, which contributes to the ways in which users 

communicate (Levy & Stockwell 2006). Crystal (2001) points out that the smallness 

of the screen and keypad leads users to a new, abbreviated variety of language: it is 

questionable if these types of material are appropriate for language learning on 

websites. Levy and Stockwell (2006), indeed, argue that communication technologies 

used in the wider world are not necessarily appropriate or relevant for language 
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learning, although they note that they could be useful if there is a reasonable degree 

of synchronicity between the technologies used by students inside and outside the 

classroom. For these reasons, before any new technology is placed in an educational 

context it is necessary to test its strengths and limitations, both as a technology and as 

a pedagogical tool. Careful evaluation of any type of technology used for language 

learning must take place before it is to be accepted.  

Liu and Chen (2007) and Liu (2008) argue that the various uses of different types of 

ICT-integrated online learning contexts, with or without dynamic materials, need 

further investigation to identify their effectiveness, efficiency, and values with regard 

to facilitating the development of linguistic and communicative abilities. Functionality 

in assisting language learning is the key to success when learners use interactive 

materials on websites and autonomously develop linguistic competence and 

communicative competence with flexibility. Materials, or as some other researchers 

call them, information or activity, are to be considered carefully in developing criteria 

for evaluating ESL/EFL websites for advanced users. 

The argument presented above demonstrates that teachers should feel comfortable 

about searching for and critically evaluating information found on the Internet before 

trying to teach these important skills to students. At the end of the evaluation, the 

teachers should ask themselves whether the website provides the information needed 

to solve their students’ problems. If it does not, they should ask themselves how the 

process could be varied to obtain the desired results. Self-assessment is a higher-order 

thinking skill that students and teachers should understand and apply when using and 

evaluating information available on websites. 
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2.6.2.4 Web usability 

Many studies that have discussed website usability (Benigona & Trentin 2000; Brinck, 

Gergle & Wood 2002; Ghaoui 2003), but investigating the design effectiveness of 

ESL/EFL websites in particular first requires establishing good design criteria for the 

specific context of second language acquisition (SLA), as mentioned at the beginning 

of this chapter. One window into understanding design factors is by obtaining 

information directly from users. Testing a particular website’s usability provides an 

opportunity to understand users’ experience with it. According to Nielsen et al. (2000), 

usability testing ‘involves watching a person use the website in order to discover the 

ways the website aids or hinders people from reaching their goals’ (p. 7). Usability 

testing results highlight not only user preferences but also their behaviours while 

interacting with the sites.  

The concept of usability is related to the field of human–computer interaction (HCI). 

According to Preece (1995), usability is concerned with making systems that are easy 

to learn and easy to use, and to do this it is necessary to understand what factors 

influence users. Shield and Kukulska-Hulme (2006), suggest three components central 

to generic usability: ease, user experience and interaction design. Ease includes the 

ideas of easy-to-learn and easy-to-use, while user experience is related to the 

satisfaction, enjoyment, perceived helpfulness, and level of support provided by a 

system. A system with good interaction design will be easy to use and generally offer a 

satisfying user experience, and designers should take this into consideration if they are 

to offer good usability. 

Web page design is a factor that affects site usability. The evaluation of a web page is 

one of the most important elements that a designer of websites can consider (Brandt 
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1996; Marsha & Alexander 1996; Symons 1997). The page should capture visitors’ 

attention when they first arrive at the website; if not, they will lose interest. Marsha 

and Alexander (1996) outline the concept of evaluating different types of web pages 

with differing sets of criteria. Another good example of evaluating the usability of web 

pages comes from Everhart (1997), who supports Marsha and Alexander (1996) when 

she outlines nine categories for evaluation. She draws her criteria from sources on the 

Internet, and discusses the evaluation from a school-based perspective. A study by 

Symons (1997) uses a common-sense approach to evaluating web pages, Symons 

offering practical tips to help librarians find worthwhile sites. He suggests looking at 

the home pages of other schools and libraries to see what pages other teaching 

professionals have found worthy of adding to their websites.  

Aesthetics is another factor that affects website usability (Absher 1997; Hayati 1999; 

Kapoun 1998). Absher (1997) argues that websites present a challenge not only in 

terms of organising information, but also in regard to creating a visual package that 

raises the user’s curiosity and interest as well as providing an orientation to the 

website. He points out that creating graphics can be time-consuming, but serve an 

important function: they give a website a unique identity. This is supported by Jurist, 

who argues that the current generation uses the web to decide everything from what 

movie to see to which school to go to: ‘Students will look at a university’s web page to 

decide if it would be an exciting place to spend the next four years ... They will stop at 

an arresting web page – they won’t read yards of plain text’ (1996, p. 418). Clearly 

aesthetic features are an important consideration when designing a pleasing website for 

students. Website designers should consider carefully the aesthetic elements of the 

website: because making graphics is more time-consuming than downloading pre-
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made images, the designer must think carefully about the layout and the hierarchies of 

the entire site before sitting down to create it. 

Usability of websites can also be affected by the system characteristics. Pituch and Lee 

(2006) propose a fully mediated module for e-learning, composed of system 

functionality, interactivity, response, self-efficacy and Internet experience. System 

characteristics and user attributes both have impacts on perceived usefulness and ease 

of use (that is, usability). Since an e-learning system can be used as a supplementary 

learning tool within traditional classes, or as a method to provide a stand-alone 

distance course, Pituch and Lee (2006) consider both use for supplementary learning, 

and use for distance education as important factors on the use of an e-learning system.  

Web usability concerns how and what people will benefit from using the selected 

website, with a focus on allowing users to engage themselves in hypermedia-based, 

content-rich learning programs and contexts. The issues concerning web usability 

deserve close attention and further investigation. Studies indicate that web page 

presentation is an important aspect to be considered by the evaluator and the designers. 

A web page should attract students’ attention. This area of evaluation takes on 

importance when students or teachers are choosing a website to support the curriculum 

for advanced-level learners. 

Research is needed on how ESL learners actually use websites as a tool to facilitate 

their learning. Because a learner’s ultimate goal in using ESL websites is to acquire 

knowledge and skills in English, their cognitive capacity should be oriented towards 

learning tasks rather than figuring out how to use the sites. In this respect, good design 

increases a site’s usability; and the usability of ESL/EFL websites is particularly 

important for several reasons.  
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First, ESL/EFL websites tend to carry a large amount of content because the 

development of language skills and knowledge requires exposure to a great amount of 

information. This complicates the design of content organisation and navigation in 

multiple ways. In order for users to locate desired information or exercises, content 

needs to be presented in an organised structure with meaningful, recognisable 

categories. Although this may lead some designers to squeeze as much information as 

possible into a limited space, long pages crowded with a lot of information written in 

small font with narrow spacing overwhelm users, and information may be invisible 

except by using excessive scrolling. Common and established navigational devices 

such as search functions, links to the home page, and breadcrumbs help users locate 

information quickly and enable them to identify where they are in the site, and to move 

efficiently to other areas.  

Second, users of ESL/EFL websites are trying to understand how to use the website in 

their second language. Special caution is required in deciding what words to use for 

labels and instructions. Technical terms should be avoided as much as possible, and 

labels and other language elements that are meaningful from a learner’s perspective 

should be preferred. Because users’ background knowledge and proficiency vary 

significantly, reference tools such as a glossary or links to dictionaries may also be 

useful.  

Third, ESL/EFL websites often include learning activities such as quizzes, puzzles and 

games. The design of these should be guided by the learning objectives and SLA 

theory, rather than the use of technology. Multimedia and feedback should be provided 

in ways that maximise learning.  
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As has been made clear, many researchers have conducted studies on the evaluation of 

websites in general, each researcher targeting a specific area but none so far 

considering the requirements of advanced-level ESL/EFL students. Nor has any 

researcher targeted pay-websites, a gap that this study will fill. The studies reviewed in 

this section show that when developing criteria for evaluating ESL/EFL websites for 

advanced-level students, consideration should be given to their aim, content, target 

audience and design. Design thus involves examining their underlying principles of 

pedagogy and learning, catering for different learning styles and using established web 

design techniques. Information and content should be clear, concise, and have a well-

defined layout. It should be user-friendly and support learning in the classroom. 

Moreover, the design should encourage enquiry skills while providing direction. It 

should provide meaningful content; it should have a purpose and add to the learning 

process. All these aspects need to be considered in establishing evaluation criteria for 

advanced-level ESL/EFL websites. 

2.7 General frameworks with relevance to CALL 

While online education courses share a number of characteristics with face-to-face 

courses, the fact that they are delivered from a distance means that there are new 

variables to assess. According to Benigona and Trentin (2000), in developing 

evaluation criteria for ESL/EFL websites for a particular group of students, there are a 

number of important considerations. For example, the content must be at an 

appropriate level for the students. The structure of the site should be attractive and easy 

to use. The learning environment has to be organised in a way that meets students’ 

needs; in particular, many interactive facilities should be available for students 

working at a distance.  
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The evaluation framework created by Benigona and Trentin (2000) does not directly 

address the requirements for advanced-level students of English. For instance, in their 

evaluation framework they focus on the evaluation of online courses, attempting to 

identify and understand the elements to be evaluated. Their framework is based on that 

of Henri (1992) for message analysis. They argue that two aspects of particular 

significance can be considered when evaluating online courses in comparison with 

face-to-face courses: first, the evaluation of the learning environment; second, the 

performance of the participants. One of their key points is that the learning process 

online is social rather than individual. Consequently, they argue, evaluating the 

learning environment in distance education is an essential task – and a demanding one, 

in view of the range of different conditions that can affect the way individual students 

participate.  

Finally, Benigona and Trentin (2000) offer a new framework for considering the 

learning environment, from which some relevant points for developing evaluation 

criteria for ESL/EFL websites for advanced-level students can be drawn. Participants’ 

individual characteristics are crucial because the course designer ensure that, as far as 

possible, the content and structure of the website respond to the individual needs of 

advanced-level students. Another relevant point is the effectiveness of the support 

offered by tutors and experts: a very important consideration, particularly for 

advanced-level students, because the quality of the support offered by tutors and 

experts is crucial. In addition, the learning environment can be considered in terms of 

its various components: whether they be local (learning centres, at home, etc.), virtual 

(the network) or social. Finally, the communication technology used is crucial: for 

example, it needs to be easy to use and effective for online collaboration. Developing 

evaluation criteria for ESL/EFL websites for advanced-level students can take into 
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account the arguments presented by Benigona and Trentin (2000) by adopting their 

new approach (what is to be evaluated), which includes the learning environment, the 

content and the communication technology. 

Another important framework is that devised by Murray and Barnes (1998), designed 

to evaluate language learning software using a set of questions as a checklist that can 

be used by teachers to decide if the designers of the software have implemented sound 

language teaching and learning approaches. While their framework was not developed 

specifically with advanced-level students’ requirements in mind, it does provide 

relevant questions to consider when developing criteria for ESL/EFL websites for 

advanced-level students. One is, ‘Does the software incorporate manageable and 

meaningful input?’ This is important because foreign language learning improves 

when the learner is exposed frequently to manageable amounts of language. When 

practising a new language, the aim should not be learning sets of vocabulary and 

phrases but familiarisation with the language, leading to the students developing 

confidence in using and manipulating the language. Website course designers can 

introduce students to manageable amounts of language to build their confidence. 

Another relevant question from Murray and Barnes’ (1998) evaluation framework is, 

‘Does the software perpetuate cultural stereotypes?’ Equal opportunity can be 

considered in relation to both multi-cultural and gender issues, to ensure that each 

learner can identify with websites and stereotyping is avoided. The authenticity of the 

materials offered may allow learners to draw parallels from their own culture and help 

to eradicate stereotyping. Another useful question is, ‘How authentic and accurate is 

the target language used?’ The text provided by websites can be authentic and 

accurate; it can be produced by a range of native speakers rather than relying on only 

one voice, so that learners will become familiar with different dialects.  
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A relevant question when developing evaluation criteria for ESL/EFL websites is, 

‘How well does the software match the pupil’s expectations and the needs of the 

course?’ This is a crucial question because learners cannot feel comfortable if they are 

struggling to use a website. Thus, good design is essential. A final useful question 

from Murray and Barnes’ (1998) framework is, ‘How clear are the instructions for the 

users?’ All activities provided by a website should have clear instructions; it is 

important to provide examples and a short introduction to each activity. Although 

Murray and Barnes (1998) were not dealing directly with ESL/EFL websites for 

advanced-level students, their questions will inform the development of criteria for 

evaluating them. 

Another useful framework is the study by Bradin (1999), who argues that beginners 

who believe that the computer is supposed to replace a human teacher require the 

software to perform exactly in the same way as a human. Bradin (1999) notes some 

basic considerations for software selection. First, teachers can focus on what the 

software does do instead of what it does not do. Second, selection depends on an 

understanding of the setting or how the software will be used: is it for independent 

study where no help is available, at home, in a classroom or in a laboratory? She 

mentions that the setting in which the software will be delivered is an important 

consideration for determining its appropriateness in a given situation. Third, 

pedagogical goals must be clear. Does the software have those goals? If so, how does 

it promote them? Other issues include the outcomes the teacher and the students 

expect, the tasks the students will perform and how those tasks will be evaluated. All 

these considerations are useful and can be adapted when developing evaluation criteria 

for ESL/EFL websites that meet advanced-level students’ needs.  



 
79 

Bradin (1999) adopts Hubbard’s (1987, 1996) work in software evaluation and 

develops criteria for the evaluation of software that are useful for evaluating ESL/EFL 

websites, although not designed specifically for that purpose. She argues that 

evaluating software is a two-step process, exploring feasibility and determining 

quality; she defines software feasibility as whether or not it is possible to use the 

software in a particular laboratory environment. She settles some basic issues for the 

feasibility of software evaluation which can be used for evaluating website feasibility. 

Her main concern is whether it is possible to use the software in one’s particular 

environment, and advises that users need to think carefully about quality and 

appropriateness. She further argues that the quality of software is determined by 

content, format and operation; each item combines with other criteria.  

Some of Bradin’s (1999) criteria for software content that can be adapted to ESL/EFL 

websites’ content are: (i) the goal of the website has to be clear, (ii) the level should be 

appropriate for advanced students, (iii) the content should be accurate and up-to-date, 

and (iv) the materials should be culturally appropriate. Website course designers can 

accommodate students’ learning styles and preferences and make the work interesting. 

In addition, she argues that the format of the software has to be examined: the two 

most suitable criteria for this are that the interface should be consistent, and that it 

should motivate students to use it. Finally, she argues that the operational section can 

be examined using specific criteria.  

The most relevant points Bradin (1999) makes are that (i) websites should be easy to 

use, (ii) website text and graphics should be printed, (iii) websites should be interactive 

for students and (iv) the motivation device used and the quality and degree of feedback 

should be adequate for the students. Some of these criteria, including those to do with 
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content, format and operational issues, will help to developed evaluation criteria for 

ESL/EFL websites in this study.  

The three frameworks discussed above are useful aids for developing criteria for 

ESL/EFL websites for advanced-level students. Although they do not deal directly 

with this topic, the software and online courses still have features in common. This 

study will consider the relevant criteria developed by Benigona and Trentin (2000), 

Murray and Barnes (1998) and Bradin (1999), and will test them by using groups of 

students to find the most suitable content and design for advanced-level students. This 

will eventually lead to a new set of criteria that can be used for developing websites for 

advanced level students.  

2.7.1 The Hubbard framework  

Hubbard’s framework has had a profound influence in the area of CALL. It has been 

frequently cited (Burston 2003a, b; Levy 1997; Levy & Stockwell 2006), and has 

formed the basis of a principled and consistent approach to software reviews since its 

inception.  

Hubbard’s (1992) framework for courseware evaluation draws upon previous work by 

Richards and Rodgers (1986) and Philips (1985) for CALL in their description of a 

language teaching method. These earlier frameworks provided the structure for 

Hubbard’s. He presents a comprehensive methodological framework for the evaluation 

of courseware made specifically for second language learning and combines three 

interrelated modules for development, evaluation and implementation. He mentions 

that the framework should be principled, in the sense of having form and content, and 

have a high degree of face validity in addition to being comprehensive, and 

summarises the principles underpinning his framework by saying it should be 
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consistent with existing frameworks for language-teaching methodology; should be 

flexible and method-neutral; should explicitly link all three modules; and finally 

should represent the nature of the multiple relationships among its components. His 

framework is described in three levels: approach, design and procedure. Approach 

represents a theoretical account of the nature of language and language learning. 

Design represents assumptions in terms of syllabus or curricula goals, learning tasks 

and activities, and the role of the learner, teacher and the materials. Procedure 

represents the implementation of goals through specific techniques and practices in the 

classroom.  

The main focus here will be on the evaluation modules as presented by Hubbard 

(1996). The purpose is not to propose a specific evaluation process but rather to 

identify elements involved in evaluation, so that a new set of evaluation criteria and 

procedures can be established. In the development module, Hubbard (1996) starts with 

a language-teaching approach and a target audience of learners, to produce a 

courseware with activities and materials that fit their needs. In the evaluation module, 

the courseware is given and the determination of the fit is the goal of his study. 

The characteristics of the elements in Hubbard’s (1996) framework are basically the 

same in both modules (development and evaluation). Thus, the evaluation module is 

parallel to the development module in terms of ‘approach, design and procedure’. The 

evaluation incorporates the terms ‘teacher-fit’, ‘learner-fit’ and ‘operation 

descriptions’. In his modules, however, Hubbard does not include elements that are 

important in the overall evaluation process, such as the compatibility of the program 

with a particular hardware configuration or whether the program operates without 

crashing, and the cost of the program versus its perceived benefit. While such things 
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have been considered important s criteria by other researchers, Hubbard’s focus is on 

pedagogical issues.  

The ‘operational description’ in Hubbard’s (1996) evaluation module includes 

elements of the procedure sections of the development module together with elements 

found in the completed courseware. While the framework does not specify any 

particular evaluation process, the placement of the ‘operational description’ determines 

elements in the first step, which is essentially an objective enterprise. When these 

elements are made clear to the evaluator, the more subjective judgments of learner-fit 

and teacher-fit can be made in an informed fashion. As the elements of the courseware 

under evaluation in the module become clear in the operation system, their fit with the 

intended learners can be determined by asking a number of questions, such as: Does 

the presentation schema fit the students learning style? Is the program focus (language 

area) and learner focus (skill area) appropriate for the learners’ needs as determined by 

the syllabus? Is the language difficulty at the right level, given the learners’ 

proficiency? Is the feedback understandable and useful to the students? 

Parallel to the consideration of learner-fit are those of teacher-fit. As with the 

development module, this aspect of evaluation first combines linguistic assumptions 

with learning assumptions into a language-teaching approach. Melding the approach 

with the considerations of the computer delivery system yields a set of approach-based 

evaluation criteria. These can be used to judge the degree to which the piece of 

courseware fits with the learner’s conception of how language is successfully learned. 

It will help, when developing evaluation criteria for ESL/EFL websites, to examine 

certain aspects of language teaching approaches where the approach is taken to mean 

‘a set of underlying principles that outline a set of conditions for successful language 
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learning that often follow from the theory of language acquisition’ (Hubbard 1987, p. 

231). This provides the foundations for the classroom methods and techniques, as 

described by Hubbard.  

The parameters for these approaches are useful aids in determining the language 

teaching approach underlying given CALL websites and, in turn, providing a means 

for judging a fundamental question in website evaluation, which is, ‘How does the 

teaching approach manifested in websites match that of the teacher whose students will 

be using it?’ The above considerations are utilised to formulate evaluation criteria for 

CALL websites to include all the principles relevant to the computer medium. 

Hubbard’s (1996) criteria for evaluating courseware will be of help when determining 

evaluation criteria for ESL/EFL websites for advanced-level students because both 

software and websites have common features. 

2.7.2 Chapelle’s theory-driven framework  

Chapelle’s framework is one of the most important frameworks in CALL because of 

its completeness, and has been used and referenced by a number of CALL authors 

(Blin 2004; Jamieson, Chapelle & Preiss 2004, Levy & Stockwell 2006). This part of 

the literature review will consider the theory, principles and criteria used by Chapelle 

(2001) for selecting and evaluating task appropriateness in CALL. 

Chapelle (2001) uses theory concerning ‘ideal cognitive and socio-affective 

conditions’ in addition to five basic principles and criteria for evaluating CALL; these 

are drawn from the theory and research on tasks for instructed second-language 

acquisition. She points out that the cognitive conditions for SLA can be implemented 

through task-based instruction. She adapts Skehan’s (1998) guidelines for 

implementing effective task-based instruction and argues that the CALL evaluation has 
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to consider these guidelines. Course designers of websites can consider the guidelines 

in designing effective tasks for advanced-level students, as used by Chapelle (2001), 

for their evaluation in CALL. There are five guidelines offered by Skehan (1998) and 

adapted by Chapelle (2001): 

Range of target structures. The suggestion that a range of target structures be 

selected for learning materials stems from results of SLA research that 

indicate that a learner will only acquire particular structures or develop form-

meaning connections when ready to do so. Providing a range of structures can 

help speed up the process of learning, as Chapelle (2001) mentions. She points 

out that it is futile to keep students to a strict schedule of items to be acquired, 

or to expose them to language that is not within their grasp, as language 

beyond or beneath a learner’s needs is not useful for acquisition. Website 

course designers who consider the range of structures that are within the 

student’s grasp will make the learning process easier and more attractive for 

them.  

 Utility conditions. If a structure has utility in a task it is useful, but not 

necessary, for completing that task. Learners might choose the structure but 

express their meaning in a different way. This puts learners in the position of 

creating a condition in which a range of target structures might be practised, 

rather than assuming the learners will select structures one by one. Website 

course designers can therefore consider utility conditions in designing tasks 

for advanced-level students.  

Balanced goal development. This refers to the goals associated with second-

language tasks which require balanced development, as defined by Skehan 
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(1998) and developed by Chapelle (2001); they consist of the three dimensions 

of fluency, accuracy and complexity. Website course designers can choose 

pedagogical tasks that provide opportunities for balancing the development of 

each goal for advanced-level students.  

Focus on form through attentional manipulation. This outlines how website 

course designers can provide advanced-level students with meaningful 

language. Many researchers like Chapelle (2001) argue that learners need to 

attend to linguistic form for acquisition of the target language. For instance, 

the communication tasks provided to advanced-level students while using 

websites are chosen based on the meaning that learners are expected to 

practise. Learners will attend to the metalinguistic form while practising 

communication tasks when they suffer interruptions owing to a breakdown in 

comprehension. Chapelle (2001) mentions that modified interaction and 

modified output are two types of task that help concentrate learners’ attention 

on form. Skehan (1998) identifies six task characteristics, of time pressure, 

modality, support, surprise, control and stakes, that help learners to focus their 

attention on linguistic form while they are engaging in meaningful tasks. 

Website course designers can find the ideal method for constructing 

conditions for SLA tasks to concentrate students’ attention on form by 

considering the two types of task mentioned by Chapelle (2001) and the six 

mentioned by Skehan (1998).  

Cycles of accountability. Accountability, as Chapelle (2001) uses it, refers to 

the learners’ responsibility to keep track of what they are learning. Designers 

of ESL/EFL websites have a responsibility to draw learners’ attention to the 
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need to be aware of the language they are acquiring in such a way that they 

can take stock of where they are and plan for their own development. Website 

course designers can take an active role by storing exactly what the students 

are learning, such as making a revision section each week and building up 

each section based on the previous one. 

As Chapelle (2001) points out, the main guidelines can consider the cognitive 

conditions for SLA. She indicates that another set of conditions that should be created 

for successful SLA regards the social aspect of learning. Works in this area have been 

synthesised in the construct ‘willingness to communicate’, according to Chapelle 

(2001), a concept that van Lier (1996) describes as authentic engagement in an 

activity. Website course designers can consider the students’ needs and develop their 

willingness to communicate by using authentic tasks, as argued by both van Lier 

(1996) and Chapelle (2001).  

Although the theories of ideal cognitive and socio-affective conditions offer a solid 

basis for making decisions about task selection, there are three other factors to be 

considered in task selection as a solution to the problems of SLA (Chapelle 2001). 

These are, first, cognitive conditions, which take into account individual differences in 

the cognitive characteristics of learners owing to, for example, their age or cognitive 

style; second, task selection, which must take into account factors of the learning 

situation such as the effects of task choice on teachers, learners and others who are 

involved in the task; and third, task design, which takes into account practical factors 

such as available resources. Chapelle (2001) uses the above-mentioned theories and 

these three factors to develop the criteria and principles for CALL evaluation.  
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Chapelle (2001) thus argues that the evaluation criteria for task selection can be 

improved by three necessities: First, incorporating findings and theory-based 

speculations about ideal conditions for SLA; second, accompanying criteria with 

guidance on how they should be used; and third, applying both criteria and theory not 

only to software but also to the task that the teacher plans and the learners carry out. 

These three areas, in addition to the cognitive and socio-affective conditions, can help 

determine the particulars of the evaluation criteria for websites for advanced-level 

students. 

Chapelle (2001) uses another five principles for evaluation of CALL tasks. First, the 

evaluation has to be the result of an argument indicating in which ways a particular 

CALL task is appropriate for particular learners at a given time. Second, CALL can be 

evaluated through the dual perspective of the judgmental analysis of planned tasks and 

the empirical analysis of the learner’s performance during CALL activities. Chapelle 

(2001) mentions that the evaluation of CALL has three levels, each of which combines 

with the objectives and the methods of evaluation. The first level of analysis refers to 

the software that it is used for CALL activity. The second level is directed to the 

teacher’s planned activities. Both levels of evaluation use the same method, which is 

called the judgment method. The third level focuses on the learner’s performance and 

is conducted through the empirical data, reflecting the learner’s use of CALL and the 

learning outcome. This study will consider the third level of the empirical evaluation 

as well as all the principles mentioned by Chapelle (2001) as a guide for developing 

the criteria for evaluating websites for advanced-level students.  

The third principle is that evaluation criteria of CALL task quality should come from 

theory and research on SLA. Fourth, the criteria for CALL should be based on task 
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purpose, and the CALL task should have a clearly articulated purpose. Fifth and 

finally, language-learning potential should be the central criterion in the evaluation of 

the CALL activities. 

The criteria used by Chapelle (2001) for evaluating CALL tasks can be summarised as 

language-learning potential, learner-fit, meaning focus, authenticity, positive impact 

and practicality. These are drawn from theory and research on second-language 

acquisition. She points out that research questions about CALL need to be developed 

in view of the qualities for which evidence is sought, and outlines some general 

research questions that will satisfy each CALL quality. This study will adapt these 

questions to develop its own set of criteria. 

The empirical evaluation used in this study will assess the appropriateness of a task for 

a particular learner at a particular time, and will examine activities relative to the 

setting in which they are used. There are certain questions that can be used to guide an 

empirical evaluation of websites, such as those Chapelle (2001) uses to evaluate 

courseware. These questions are: ‘Is the CALL task sequenced appropriately with 

other form-focus and meaning-focus tasks?’ and ‘Is the learner provided with 

sufficient opportunities for learning and follow-up practice with the target forms?’ 

This study will adapt Chapelle’s (2001) framework to develop evaluation criteria of 

ESL/EFL websites for advanced level students, by considering her criteria for CALL 

task appropriateness (language-learning potential, learner-fit, meaning focus, 

authenticity, impact and practicality), her five principles, and the third levels of 

analysis for CALL evaluation as discussed above. 
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2.8 Summary 

Based on this review of the literature, it is clear that evaluation criteria are required for 

all stakeholders (advanced learners, teachers, website course designers and website 

designers) to effectively and efficiently assess the quality of English learning websites 

in diverse dimensions. The literature review examines the most relevant literature to 

answer the research question, ‘What evaluation criteria are the most appropriate for the 

evaluation of English language learning websites for advanced-level students?’ by 

considering the literature on students’ needs and websites in general before moving to 

more specific areas and considering Hubbard’s framework and Chapelle’s theory-

driven framework for CALL task evaluation.  

There are some relevant general points in the literature that should be considered when 

developing criteria for evaluating websites for any type of student, although very little 

is articulated specifically for advanced ESL/EFL users. Pay-websites have not been 

targeted in any development of evaluation criteria, although such comprehensive 

websites are often useful and relevant in meeting particular students’ needs. The 

literature suggests careful consideration should be given to the aim, content, target 

audience and design of websites. The concept of design includes pedagogy and 

learning, catering for different learning styles, and using established web design 

techniques. Information and content must be clear and concise, and have a well-

defined layout. It should be user-friendly and support learning in the classroom. Web 

design should develop enquiry skills while providing direction, and introduce 

meaningful content. It should have a purpose, adding something to the learning 

process. Such factors can be considered key criteria for advanced-level ESL/EFL 

student websites.  
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Chapter 3  Methodology 

Hubbard’s (1992, 1996) method and approach and Chapelle’s (2001) framework for 

successful language learning tasks, and the criteria identified from problems in 

second-language acquisition (SLA) and other criteria used by Benigno and Trentin 

(2000), Bradin (1992), Murray and Barnes (1998) and others, will serve as guides in 

developing criteria for ESL/EFL websites, from which implications for how English 

language learning websites for advanced-level students can be improved may be 

derived.  

3.1 Introduction 

New technologies and new media offer effective and attractive possibilities for 

English language learning online, particularly for non-native English speakers. Their 

application has influenced approaches to teaching and learning second or foreign 

languages, as discussed in the previous chapter. This study focuses on websites for 

learning ESL/EFL for advanced level students, where the idea is to encourage 

educational innovation and favour self- study through the creation of online 

multimedia self-study rooms that permit the students to organise their learning of the 

English language autonomously, as well as to access new materials where different 

skills are presented by way of integrated video, audio, graphics and text. This implies 

that students determine their own goals, define the content and learning pace they 

desire, select the methodology, control development, and assess their own progress. 

Students learning a foreign language in a multimedia environment have great 

autonomy, and their perspective in evaluating such websites becomes of great 

importance, as argued in the previous chapter.  
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This chapter will explain the research design and methodology used to develop 

evaluation criteria for English language learning websites for advanced-level students, 

based on critical input from the users themselves.  

3.2 Overall design of the study 

The intended outcome of this study is to identify and validate new evaluation criteria 

for ESL/EFL websites for advanced-level students from the perspective of the users 

themselves, including consideration of a website’s structure, organisation and content. 

In order to develop an integrated set of evaluation criteria for English learning 

websites that is grounded in the perspective of users, both quantitative and qualitative 

methods were utilised to collect and analyse data. The first step was to identify and 

examine what research on evaluating language learning websites had already been 

undertaken, as evidenced in the literature. Based on this, it was decided that 

evaluation criteria are required for all stakeholders (advanced learners, teachers, 

website course designers, and website designers) to effectively and efficiently assess 

the quality of English learning websites in diverse dimensions. Since the most notable 

gap in the literature was found to be research investigating the perspective of 

advanced learners, that is, the actual users, this became the primary focus of the study. 

It was found in the review of the literature that, generally speaking, when developing 

evaluation criteria for an English learning website, at least the following aspects need 

to be taken into account: the structure, content, language learning functions and the 

incorporated technology. To incorporate these varied elements, several dimensions 

need to be considered, including web usability, learning materials, functionality of 

assisting language learning, technology integration, and learner preferences. Hence, 

the study seeks to address the following main research question: What are the key 
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evaluation criteria for English learning websites according to advanced users 

themselves?  

A preliminary set of evaluation criteria for English learning websites was synthesised 

and established, drawing in particular on Chapelle’s (2001) framework for task 

appropriateness in order to construct a questionnaire. This preliminary set of 

evaluation criteria became the basis for a survey designed to obtain the opinions of 

advanced learners, whose perspectives were integrated into a pedagogically-oriented 

set of evaluation criteria based on the synthesis of the literature. 

The quantitative part of this research study consisted of two phases: firstly, 

identifying potential ESL/EFL websites, and secondly, distributing a questionnaire to 

users and analysing the results. Initially a large number of ESL/EFL websites, both 

free and pay, were collected via Google searches. After reviewing each website’s 

goals, content, target skill levels and media, it was decided to focus only on pay-

websites, as they were found to be the most comprehensive and included much of 

what students needed for learning a second or foreign language. Free websites (at 

least at the time they were surveyed) did not have all necessary tools for learning and 

teaching, and did not deal comprehensively with all aspects of language learning. The 

criteria discussed here can still be applied to free websites, but to include them in this 

study would not be particularly helpful because not all criteria are relevant to all free 

websites, which tend to have limited functionality. Ultimately a list of three pay-

websites was generated for use in the study, based on their degree of 

comprehensiveness and general popularity amongst advanced English language 

learners, as ascertained by the number of advanced-level participants at each website.  
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Susser and Robb (2004) claim that a manageable number of candidate websites is 

recommended for evaluation, and according to Nielsen et al. (2000) five evaluators 

are sufficient to locate most problems in a study. Given these recommendations, it 

was decided to select three pay-websites from the list and test each website with a 

minimum of thirty advanced ESL/EFL users to ensure both a manageable and 

rigorous research project.  

The three pay-websites chosen for this study to develop comprehensive evaluation 

criteria are EnglishTown (http://www.Englishtown.com), Peak English 

(http://www.peakenglish.com), and GlobalEnglish (http://www.globalenglish.com). 

All provide opportunities for users to interact with other users while learning a new 

language. The sites were chosen because of their use of Web 2.0 tools and 

collaborative learning opportunities. Language websites that did not require users to 

pay for tutoring, as well as sites that contained few elements of what is considered 

Web 2.0 or 3.0 technology, were eliminated. The remaining three websites contained 

social networking tools and user-created content as well as static, website-created 

content.  

3.2.1 Research question and objectives  

The main research question in this study is: What evaluation criteria are the most 

appropriate for the evaluation of English language learning websites for advanced-

level students from the perspective of users themselves? 

The literature review revealed that this question may be answered by thinking about 

the most frequent characteristics of the three selected pay-websites for advanced-level 

students, how website instruction can be integrated into curriculum design for 

advanced-level students, and areas of possible future development of websites.  

http://www.globale/


 
94 

Answering the above research question by considering its components will lead to a 

better understanding of how English language learning websites for advanced 

students can be improved. This study therefore has the potential to facilitate 

interventions to bring about change, and in this way may help improve websites for 

advanced-level students. 

3.2.2 Modes and concepts  

Two modes or research traditions for this study were considered. The ontological 

tradition (depicting reality) is concerned with establishing a set of evaluation criteria 

that, in this case, identify the basic characteristics of ESL/EFL websites for advanced-

level students. The operationalising tradition (measuring reality) is concerned with 

testing criteria to define and make them accessible, here for the evaluation of websites 

for advanced-level students. 

The concepts evaluated in this study include, first, multimedia instructional websites. 

Multimedia instructional Web 1.0 is given a working definition by Kirk as ‘a single 

instructional unit with one or more lessons designed for self instruction or small group 

instruction using a stand-alone computing system’ (2001, p. 21). Web 2.0 and 3.0 are 

defined by O’ Reilly (2005) as ‘web-based applications and services that provide 

users visual, textual, audible communication, interactive information, shared content, 

collaboration, authenticity and digital literacy’ (Wikipedia 2008, para. 1) Second, 

Chapelle’s (2001) criteria for CALL task appropriateness were used, including the 

following variables:  

1) Language Learning Potential: ‘the extent to which the task promotes 

beneficial focus on form’ (p. 55)  
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2) Learner Fit: ‘sensitivity of the task to individual students’ differences ... 

involves manipulating target structures appropriate to the level of learners’ (p. 

55)  

3) Meaning Focus: ‘the learner’s primary attention is directed toward the 

meaning while using CALL tasks’ (p. 55)  

4) Authenticity: ‘the degree of correspondence between tasks inside and outside 

the classroom’ (p. 55).  

5) Positive Impact: ‘classroom language learning tasks teach more than language; 

they should help learners develop their meta-cognitive strategies; they should 

engage the learners’ interest in the target culture and help learners gain 

pragmatic abilities’ (p. 55)  

6) Practicality: ‘adequacy of resources: how easy it is for the learners and 

teachers to implement a CALL task within the particular constraints of a class 

or language program’ (p. 55).  

3.2.3 Description of the study  

The data collection for this study came from three international groups of advanced-

level students of English and three English language learning pay-websites. The 

students were both male and female of various ages, with various cultural and 

educational backgrounds. The time spent collecting the data was approximately six 

months. A full subscription for each of the three pay-websites was established in 

order to have full access to all facilities on the sites. 

The sample consisted of self-selected informants; participation in the research was 

voluntary, but restricted to self-reported advanced-level students who had full 

membership on one of the pay-websites. The researcher’s role was limited to 

recruiting full-membership users who would be useful participants in the study and 

willing to help. The questionnaire was distributed by e-mail, and followed up in the 

same way if participants needed any explanation or clarifications. The students were 

generally approached individually through the profile page set up by the researcher 
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profile page. Individual relationships with each student were built up over three 

months, by contacting students through the chat room and discussion boards available 

on the website, after which time the research project was explained and the students 

were asked to participate. Most were happy to help despite the questionnaire being 

very long and needing a considerable amount of time to complete. Only through 

engaging with the students was it possible to collect such a rich dataset. 

The items in the questionnaire were analysed using software called Survey Methods 

(www.surveymethods.com). This involved sending the questionnaire as a link to the 

respondents via e-mail; students clicked on the link and filled in the questionnaire. 

After finishing they pressed ‘submit’ and the questionnaire automatically returned to 

the researcher’s account in Survey Methods. An analysis of the results was then 

undertaken. The questionnaire was built in such a way that respondents could not skip 

any questions, as they were not able to answer any question without answering the 

one preceding. Upon completion of the questionnaires the researcher sent thank you 

letters to all the participants. Surveys from approximately 35 users of each pay-

website were collected. 

The instrument used to collect the views of users on the websites was an online 

questionnaire. Three different English language learning pay-websites were used as 

points to collect the data for this study. An online questionnaire was distributed to 

students through the e-mail. The sample size for each pay-website was approximately 

35 advanced users. The survey was distributed via website using software programme 

called Survey Methods (www.surveymethods.com). The participants were all self-

reported advanced students with a fair amount of experience in using English learning 

websites.  
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3.2.4 Description of the selected websites 

The chosen websites all provide an online exchange environment in which users have 

the opportunity to interact with each other in audio and video conferences. Other 

materials available for learning purposes include video lessons and podcasts. Virtual 

classrooms are available for users to join. Interactive multimedia content offers users 

multiple ways to learn at their own pace. A social network is also available, so that 

users learn from each other via web-based audio or video chat. The sites’ combined 

self-paced lessons and social learning environment allows individual users to choose 

how they learn English. They can track their progress through online courses and 

access other learners directly via their profile pages. 

As previously noted, the reason for focusing on pay-websites rather than free websites 

was that from both personal experience and a pilot survey of many different websites 

indicated that pay-websites generally offer the most comprehensive and varied 

second/foreign language learning environments. Many other (free) websites are still 

useful, of course, but not practical options for developing comprehensive evaluation 

criteria since they do not – or at least at the time of the study did not – include the full 

range of available online tools for learning. Some of them focus on developing a 

specific skill; others do not even mention the presumed proficiency level of the users. 

In addition, advanced users often have various specific goals, such as learning English 

for academic or business purposes, and these are not reflected in the design of free 

websites, which do not tend to provide courses for specific purposes. Other 

weaknesses include not always offering up-to-date material, or providing no 

supervision or user-specific feedback, so students are often unable to achieve their 

goals. However, it is worth noting that approaching pay-websites for research 

purposes revealed that the owners were not especially helpful, as their focus was on 
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the commercial aspects of their websites. It was not an easy job to collect data from 

the users of these sites. 

3.3 Criteria for choosing study samples 

The international groups of advanced English language learners and the three English 

language learning pay-websites that were the main data sources in this study were 

chosen carefully. This section outlines the main criteria that provided a guide for 

selecting the websites and learners.  

An important point is that pay-websites users normally undertake a test before 

purchasing a course in order to determine their expertise and be classified as 

beginners, intermediate or advanced learners. Each website test was checked to 

determine its processes for identifying advanced-level learners of English, and each 

was found to be generally sound. 

 Before moving to the chosen criteria, it is necessary to explain why pay-websites and 

not free websites were used in this study, as well as the reasons for choosing 

advanced students and not intermediate or beginner level students. While the results 

can be applied to free websites, this study focused on pay-websites because they are 

more trusted and better organised than free websites. Participants on pay-websites are 

generally more serious about their education than those using free ones, and are often 

clearer about what they want since they are paying for a service. Pay-websites tend to 

be well managed, to cater for different language skills, and to use authentic material. 

They constantly update their materials; they provide specific directions to students. 

Professional teachers and professors are always available, along with people who can 

respond quickly to students who experience a problem. Pay-websites are large 

organisations, and the owners are keen to promote their sites because they are 
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managing them as commercial entities and are mindful of their reputation. Pay-

websites are content specific and occupy a niche market. They have the ability to 

accommodate multiple educational strategies and utilise a number of delivery 

strategies. At the end of the course, these sites give their users a certificate which can 

be used to apply for further study or for work-related purposes; they are recognised by 

many universities. Free websites, in contrast, are generally very simple in terms of 

design and often do not provide all the things students need. Learners may use them 

for a short period of time before realising that they cannot continue as the site does 

not meet their requirements.  

A significant challenge in developing this study was that there is very little research 

on pay-websites – an unusual omission, since pay-websites appear to be the most 

logical place to start in developing comprehensive evaluation criteria for ESL/EFL 

websites from a user’s perspective. Pay sites such as English Language School are 

open 24 hours a day with teachers, directors and advisors available all the time; this 

seems to be an ideal research locus; yet researchers tend to approach free websites, or 

university or medical websites used for distance education. This does not mean that 

research on free websites is not useful or necessary; but research on pay-websites has 

been scarce to date. A comparison of free and pay-websites might constitute a useful 

follow-up study, but more studies of pay-websites in their own right are necessary 

first, to properly ground any subsequent comparisons with free websites. 

Advanced students were chosen in preference to other levels because their needs are 

varied and more comprehensive than those of beginners or intermediate students. 

Moreover, and critically for this study, advanced students are more likely to have the 

metalinguistic skills necessary to reflect on their learning through pay-websites. The 
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results gathered can be applied to other levels of proficiency, with some modification. 

However, in this study using pay-websites and advanced students offers advantages in 

developing comprehensive evaluation criteria for such media.  

3.3.1 Criteria for selecting pay-website samples 

In the course of an initial review of hundreds of language learning websites, it was 

found that there are two types of websites, free and pay-websites, but that pay-

websites tend to be more organised than free ones and specifically designed for 

teaching English as a foreign or second language. This could be due to their 

development by organisations rather than by individual people, as is the case of free 

websites like Dave’s ESL Café, which has been developed by one person. Pay-

websites have more facilities to help students learn English better than free ones. Free 

ones are still valid and useful tools for learning English, but pay-websites are similar 

to text books in a more practical and modern way. Pay-websites tend to be more 

organised than others, which makes learning English easier for students, especially 

those who are not familiar with websites as a learning medium.  

The criteria ultimately used to choose the three pay-websites for this study were:  

1. the accuracy and clarity of the information on the websites  

2. the information being closely related to the purpose of learning, as well as 

being complete in scope and ready for use  

3. the activities being engaging for users  

4. the information being well-organised and comprehensive.  

The number of users accessing these websites was also considered. Having a large 

number of users was considered a useful indicator of a good website, since users are 

paying to access them. 
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3.3.2 Criteria for choosing learner groups 

A number of criteria guided the choice of learner groups in this study. The level of 

English of the users was determined by the proficiency tests offered by the websites. 

Other characteristics of the participants were that they had a first language other than 

English, and were of different age groups. As they were advanced-level students, they 

were able express themselves in complex words and did not try to remain within safe 

patterns of English usage. They possessed literacy and print experience in their first 

language, appropriate for their age group, and were ready to begin developing 

advanced literacy skills in English to write essays and reports, and present seminar 

papers. They had good computer skills, with the ability to send and receive e-mails 

and carry out search engine procedures to find materials relevant to their study. They 

were independent, highly motivated to learn English, and had been accustomed to a 

more directed curriculum and a different teaching style in a more structured learning 

situation. They needed time to understand the different expectations they would meet 

to use the technology, were likely to have a well-developed use of interpersonal 

language, were refining their use of academic language to suit their specific area of 

study, were likely to have independent learning skills (and be generally able to help 

themselves) but could still have particular individual needs, and were likely to be 

confident in using English for productive as well as receptive use, with particular 

development in academic usage. 

Advanced students were preferred to students at other levels because their needs 

varied and their learning goals were often quite different. Advanced students were 

looking to learn English for different purposes: business, academic, career 

development and others. Choosing advanced students interacting on pay-websites 



 
102 

offered a unique opportunity to gather a rich dataset from which to develop the 

evaluation criteria.  

3.4 Data collection 

This section includes the data types, forms and sources used in this research. It also 

explains the data collection techniques and timing needed for this research. 

3.4.1 Types and forms 

The primary data for this research was collected from three groups of international 

students using three English language learning pay-websites designed for teaching 

ESL/EFL in a natural social setting, as mentioned above. The students were asked to 

report on their experiences while using the pay sites through a comprehensive 

questionnaire (see Appendix B). The data in this study was produced in two forms: 

words and numbers. The form used mainly words, but to develop the evaluation 

criteria and student characteristics, numbers were used to report the results regarding 

good websites for advanced-level learners. Thus, both qualitative and quantitative 

data was collected, but in questioning users of these pay-websites was mainly 

quantitative. 

3.4.2 Selection of data sources  

Three representative samples of primary data were collected from observations of 

well-known, recognised and trusted ESL/EFL pay-websites for advanced-level 

students, using a combination of judgmental and purposive sampling methods. These 

methods reveal the range of topics and approaches taken in pay-website course design 

for the target respondents. The data was collected from one main source: the large 

number of students from all over the world who used the selected pay-websites. 
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Online questionnaires were sent to members of social network groups that the 

researcher developed on the websites over the course of a number of months.  

3.4.3 Data collection techniques and timing 

This study included an online questionnaire. The time required to collect the data was 

around six months. Work commenced with a selected group of five students from 

three pay-websites who were e-mailed pilot versions of the questionnaire. An online 

questionnaire was developed through those pilot versions and e-mailed to the larger 

group of students. It asked about the technical quality of the websites, including 

evaluation of the home page, navigation and information architecture and graphics, 

video, and audio, recordings etc. Pedagogical quality, including the content, ease of 

use, and others elements such as vocabulary, grammar, pronunciation, exercises and 

content were covered, and there were questions regarding the effectiveness of pay-

websites and the extent to which the websites were easy to use and helpful in learning 

English (see Appendix B). The responses revealed the students’ needs and the 

contribution of the pay-websites to learners’ motivation and satisfaction, and their 

appropriateness for learning English language in general. It was initially intended to 

use Camtasi Studio software to analyse the students’ online behaviour, but the 

websites owners were not willing to permit this, and instead an online questionnaire 

was offered as an alternate way to collect data.  

First, participant information was collected through a demographic questionnaire to 

gather personal information (e.g. age, gender), level of computer and web experience, 

and English learning history including experience using the web for this purpose.  

Second, a website feedback questionnaire assessed the participants’ overall 

satisfaction with their website experience. Each website was evaluated for ease of 
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finding information and activities, the quality of the information and activities, the 

appearance of the website, how useful it was for improving different English skills 

(i.e. speaking, listening, reading, writing, grammar, and culture), the likelihood of 

returning to the website and what the respondent liked most and least about the 

website (See Appendix B).  

Third, the learning content was investigated, through questions about presentations, 

documents, animations, and audio/video files, interaction between tutors and learners 

using tools (chats, forums) or media server functionalities. These questions were 

designed to ascertain the appropriateness of content relative to students’ expectations.  

Fourth, there was a section on information and support provided to learners, by which 

to assess their performance, satisfaction, enjoyment and content material, which 

included both the learning material itself and the class environment in general (such 

as links, bibliography and digital library). It also included support, such as the 

appropriateness and sufficiency of materials offered to support the student’s study and 

learning.  

Fifth was a section on communication (student–student; student–group; student–

tutorial), to reveal the different online relationships and interactions that the virtual 

community offered, as well as the various means and resources that contribute to the 

accomplishment of good communication.  

Sixth, a section on methodological elements included questions concerning strategies, 

learning resources and help in teaching and learning.  

The seventh dealt with technological issues, including questions about such matters as 

usability, functionality, services, and graphic design.  
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The final eighth section covered the virtual learning environment, such as how 

students assessed the information, services, and functionalities provided, in all aspects 

(pedagogical, technological, visual, and functional) (See Appendix B). 

3.5 Data analysis techniques 

The purpose of this study was to consider whether the online learning environment 

met students’ requirements for learning English using websites, and how to improve 

the materials on the sites in ways that would better suit advanced ESL/EFL students’ 

proficiency levels and learning needs.  

In the process of gathering data for this study, the analysis was started; the next step 

was organising and reviewing all the data and noting key issues and themes. Data 

from the three samples was analysed through aggregation and description. Descriptive 

methods were used to answer the research questions and to produce summary 

measures of the characteristics of the distribution after analysis of the samples. 

Questions concerning personal details included self-reported levels of proficiency, 

age, language, and attitude toward computers, the design of the websites, the 

exercises themselves, and the students’ learning experience after using the website. 

Students were asked to rate questions on a five-point Likert scale, ranging from (1) 

‘excellent’ to (5) ‘poor’. The main questions regarding the students’ learning 

experience were: 

 Did you find online English learning is as effective as you expected, compared 

with the traditional classroom? 

 Did the use of technology promote learning?  

 Were these resources appropriate for your learning needs?  
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 Did the websites help you to become more reflective about the processes 

involved in your language learning?  

 Did you like being autonomous while you were using the web? Do you know 

how to be autonomous? 

 If you start learning English using websites and there is less technical support, 

will you continue using the websites?  

 Which do you think is more useful for you, to learn English through websites 

or through the traditional way?  

 What are the main problems facing you when you start learning on the web?  

 What is the best solution for your problem? 

 What are the advantages and disadvantages of learning English by using 

websites in comparison to the traditional way of learning?  

3.6 Assessing students 

In order to develop the evaluation criteria, it was necessary to check students’ 

progress. The three pay-websites included either two or three ‘self-tests’ for the 

course, in addition to ‘report cards’ for each lesson. Students were normally obliged 

to take both the initial and the final tests, at the beginning and end of each period. 

Checking students’ progress was achieved by comparing the results of the two tests 

and by comparing the results of each lesson in the report cards. The sites helped 

students to attain and redefine their goals as necessary. Learners were free to make 

their own learning decisions and correct their errors autonomously.  

At completion of the course, students were required to take an achievement test to 

determine whether the website content suited their level. The tests were based on the 

content and method of the syllabus, and consisted of questions dealing with four 



 
107 

language skills and micro-skills, organised by the website managers. Some of the 

questions in this test were the same as those practised in the activities: the system for 

testing on pay-websites relied on assessing students and following up on their 

progress. This same information was gathered for this study by asking the participants 

to report the results of their tests and report cards. 

3.7 Assumptions and limitations  

There were some assumptions and limitations embedded in this research, despite it 

having been designed in response to the findings of the pilot study, which served to 

minimise these problems. Two limitations were time and student motivation. It was 

important for this study to identify highly motivated students, as they had to be 

prepared to spend considerable time studying English on the website for it to be truly 

useful. Time spent on the website equalled better feedback from students; however, it 

took much time to find such students. One advantage of pay-websites is that 

interactive facilities are available, such as the chat room for the teacher and students, 

but time-zone differences cause complications. The sites are mainly used in the UK 

and USA, but there are time differences between these countries and the rest of the 

world, and, regular meetings between teachers and students were difficult on some 

websites, which offered as many as six classes a day, making it necessary for students 

to stay up late or get up early to access these facilities.  

Online courses are usually offered through commercial websites that charge for using 

their materials, and it is not possible to get access except by subscribing. The cost for 

each website was around $70 Australian dollars per month which is relatively cheap. 

Some websites offer promotional discounts, such as three months for $100.  
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A major limitation of this study was the concern of website owners over providing 

full access to students’ profiles, including their progress reports. It took over than 

three months to circumvent this problem by finding students who contributed their 

personal information voluntarily. 

3.8 Summary 

The data sources for the analysis of user perspectives on language learning websites 

were three ESL/EFL pay-websites and three groups of international advanced-level 

students using them. The main method of data collection from the students was an 

online questionnaire. The analysis included documentation of users’ responses to 

using the available learning resources. Finding highly motivated advanced level users 

in order to obtain and analyse a richer dataset was one of the major concerns of this 

study.  
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Chapter 4  Results and Analyses 

4.1 Introduction  

Developing evaluation criteria for online language learning websites from the 

perspective of users requires a specific approach, as the literature review has revealed. 

In this study, a three-step approach was adopted. The first step involved analysing 

users’ needs in order to understand the nature of online advanced learners and their 

requirements: the first key evaluation criterion. The second step involved analysing 

the effectiveness of the online environment and measuring its success in delivering 

language courses for specific learners: the second key criterion. The last step required 

an analysis of the ideal conditions for successful second language learning: the third 

key evaluation criterion. This chapter presents the results of the analysis of the 

numerical data derived from the questionnaire. The closed questions were analysed 

using ‘survey method’ software, and the open text responses arising from the open-

ended questions were analysed using manual qualitative analysis and coding 

techniques. The results are presented in three sections, following the three criteria 

described above. 

4.2 Analysing advanced users’ needs 

The analysis of websites based on advanced users’ needs considers two primary 

issues: first, what constitutes the definition of a ‘need’ in specific contexts; and 

second, what kind of information should be generated in order to provide clarity to 

this concept of ‘need’. The discussion below explicates these concerns, looking into 

the demographics of the users from the three English-learning pay-websites before 

moving into a discussion of the specific learning needs of the users and their English 

learning backgrounds. 
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4.2.1 Demographics of pay-website users 

The questionnaire yielded information about 104 pay-website advanced users 

covering age, gender, nationality and first language, university academic majors, 

current level or highest level reached at university, and current occupation. These 

results reveal the backgrounds of users using the pay-sites Peak English, 

EnglishTown and GlobalEnglish.  

Table 4.1 shows the different age groups of users from the three sites. Most users in 

this sample are under 27, so the age brackets represented in the table are concentrated 

in users around this age. 

Table 4.1 Website users’ age groupings 

 Under-18 18-20 21-23 24-26 Over-27 Total 

Peak English 5 8 9 8 6 36 

EnglishTown 2 8 10 5 13 38 

GlobalEnglish 3 4 10 8 5 30 

Total 10 20 30 21 24 104 

 

The (21-23) age group has the highest number of users. With the exception of the 

under-18 group, the numbers of users in the other age brackets are fairly even. As 

72% of the users were over 21, they are likely to be finishing their studies or to have 

already graduated and consequently are moving into either travel or finding work.  

The age profile of users across the three websites is fairly similar, but one difference 

is that there are a greater number of users in the over-27 age group for EnglishTown 

(13 users) compared with Peak English (6 users) and GlobalEnglish (5 users).  
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Table 4.2 shows the gender distribution of those using Peak English, EnglishTown 

and GlobalEnglish.  

Table 4.2 Website users’ gender 

 Male Female Total 

Peak English 19 17 36 

EnglishTown 12 25 37 

GlobalEnglish 16 15 31 

Total 47 57 104 

 

Just under half the users are male, with the number of female users marginally higher. 

One noticeable difference across the websites is that EnglishTown has twice as many 

female users as males; the gender distribution for Peak English and GlobalEnglish is 

fairly even.  

Table 4.3 summarises the nationality and first language (L1) of users of Peak English, 

EnglishTown and GlobalEnglish involved in this study. 

Table 4.3 Website users’ nationality and first language 

 Peak 

English 

EnglishTown Global 

English 

Total 

Nationality L1     

Chinese Mandarin 3 6 10 19 

Egyptian Arabic 2 3 5 10 

Brazilian Portuguese  1 6 2 8 

French French 3 5 0 8 

Italian Italian 3 2 1 6 

German German 1 3 2 5 

Turkish Turkish 2 2 1 5 

Japanese Japanese 2 0 2 4 
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Spanish Spanish 1 2 1 4 

Korean Korean 1 0 2 3 

Hungarian Hungarian 2 0 0 2 

Mexican Mexican 0 0 2 2 

Portuguese Portuguese 2 0 0 2 

Swedish Swedish 2 0 0 2 

American English 0 1 0 1 

Greek Greek 1 0 0 1 

Other Other 6 6 8 20 

Total  32 36 36 104 

 

Almost all users are non-native speakers of English who have learned English in a 

predominantly foreign language context. The study collated responses from 22 

different countries. Chinese users are the largest group across all three websites, 

followed by sizeable groups of Arabic speakers from Egypt, and speakers of various 

European languages. The overall profile of users of Peak English was quite evenly 

spread across a larger number of countries, compared to EnglishTown and 

GlobalEnglish where a greater proportion of users were Chinese (and also Brazilian 

and French in the case of EnglishTown). Each website has its own profile of groups 

of users based on nationality, which suggests different language learning needs based 

on the first language background.  

Table 4.4 illustrates the past or current academic majors at university of the users. 

These majors have been grouped into ten categories, including Arts and Languages, 

Engineering and IT, and Business.  
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Table 4.4 Website users’ university academic majors 

 Peak English EnglishTown GlobalEnglish Total 

Business 2 8 5 15 

Arts and Languages  4 8 2 14 

Engineering and IT 6 3 5 14 

Education 5 4 4 13 

Health 5 3 5 13 

Science 4 5 3 12 

Environment and Planning 3 1 1 5 

Visual and Creative Arts 1 1 3 5 

Music 1 1 1 3 

Law 0 0 1 1 

Others  5 1 3 9 

Total 36 35 34 104 

 

The majority of users at all three pay-websites are university-educated, with a variety 

of academic backgrounds. Of the 104 respondents, 95 were either university students 

or in a professional field; nine of the users did not provide a response in this section. 

It thus appears that the majority are using the online learning platforms for learning 

English relevant to specific fields (English for Specific Purposes). For instance, the 

number of users with majors such as Business or Arts and Languages in EnglishTown 

was higher than for the other two websites. Observations of the three pay-websites, 

suggest that this is because EnglishTown focuses on subjects related directly or 

indirectly to these majors more than the other two websites. Another noticeable result 

is that the numbers of users with majors like Law or Music were lower than those 

with other majors. This could be due to the nature of the learning involved in these 

fields: for example, some majors need to be learned in the original language of the 
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correspondent country, as is the case with Law. Other majors, such as Music, have 

their own unique universal language. 

Table 4.5 shows the different academic levels the users have reached at university. 

The majority of users from the websites are either undergraduates or postgraduates. 

Table 4.5 Website users’ level at university 

 First Second Third Fourth Post-

grad 

Other Total 

Peak English 10 5 3 2 9 7 36 

EnglishTown 8 4 5 3 8 8 36 

GlobalEnglish 2 7 6 4 5 8 32 

Total 20 16 14 9 22 23 104 

 

There are high numbers of first-year students and those who have already completed 

their undergraduate studies. This suggests that those using the online learning 

platforms provided by the three pay-websites are either at the start of their studies, are 

in preparation for higher degrees, or are embarking on new careers.  

Table 4.6 illustrates the different purposes for learning English through the three pay-

websites. For the analysis, the purposes have been grouped under four main 

categories: study only, work only, both study and work, and other purposes. 

Table 4.6 Purpose for learning English 

 Study only Work only Study & work Other purposes Total 

Peak English 11 12 13 0 36 

EnglishTown 5 6 19 5 35 

GlobalEnglish 9 9 11 4 33 

Total 25 27 43 7 104 
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Forty-three website users are learning English for both study and work. Only a 

marginal number (seven users) are learning for other purposes, which include 

‘cultural purposes’, ‘communicating with friends’, ‘a love for the language’, ‘to write 

poetry’, and simply ‘for fun’. One interesting fact is that some people use these 

websites to learn skills in English teaching. One user mentioned, for instance: ‘I’m an 

English instructor so I need to learn more and more for my own sake and to help 

people, and teach grammar’. 

The number of users who used these pay-websites for study purposes was similar to 

those who used them for work purposes. The number of users using Peak English, 

EnglishTown and GlobalEnglish for study and work is higher than those who are 

using them for study or work only. This indicates that most website users need 

English for multiple purposes and to a lesser extent for personal enjoyment, and 

implies that the websites are able to offer learning services in different life domains 

depending on users’ needs.  

4.2.2 English language learning background 

The questionnaire provided information concerning the English language learning 

backgrounds of advanced users, including the schooling stage of learning English, the 

starting age of learning English, the EFL/ESL background of users, users’ English 

language partners, and overseas English experience. Data in this section assisted in 

providing an understanding of the factors that contribute to the overall English 

language learning background of the users.  
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Table 4.7 shows the various stages at which Peak English, EnglishTown and 

GlobalEnglish users started learning English, mostly as a requirement of their national 

educational system. 

Table 4.7 Website users’ schooling stage when starting to learn English 

 Primary School Student High School 

Student 

Adult Student Total 

Peak English 18 7 11 36 

EnglishTown 11 11 15 37 

GlobalEnglish 16 5 10 31 

Total 45 23 36 104 

 

The percentage of users who started learning the language at primary school is 43%, 

quite high compared with the other two groups. This indicates that most online 

learning users have already had exposure to English in spoken or written form for a 

fairly long period.  

The percentage of users who started learning English as adults is close to that of those 

who started early (35%); the number of those who started learning English in high 

school is lower than the other two stages (22%). One conclusion that can be drawn 

from this is that the majority of users of English language learning websites have been 

exposed to learning English at some stage of their lives, either at an early or a late 

stage of schooling. The data shows that the users who responded to the questionnaire 

are from a diverse group with regard to the educational stage at which they started to 

learn English. This diversity is further illustrated in Table 4.8 below, where the 

different ages at which users started learning English are presented. 
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Table 4.8 Website users’ starting age for learning English 

 1-5 6-10 11-15 16-20 21+ Total 

Peak English 6 6 5 11 8 36 

EnglishTown 1 6 14 8 8 37 

GlobalEnglish 3 7 9 6 6 31 

Total 10 19 28 25 22 104 

 

The majority of users (27%) started learning English aged between 11 and 15. In 

comparison, a distinctly small number (ten users) started learning English at the early 

age of 1–5 (9%). An interesting observation is that many users (22 in total) started 

learning English language at a late age, 21 years old or more (21%). In general, the 

data in this table supports an important conclusion about the users of these websites 

that was established from Table 4.7: namely that all three pay-websites’ users have 

generally had previous experience in learning the English language.  

Table 4.9 illustrates whether the English language is considered by the users of these 

three English language learning pay-website to be a second or foreign language in 

their home countries.  

Table 4.9 EFL /ESL background of respondents 

 EFL ESL Total 

Peak English 31 5 36 

EnglishTown 25 12 37 

GlobalEnglish 29 2 32 

Total 85 19 104 

 

For most users of the sites, English is regarded as a foreign language (82%). This 

suggests that most users of English language learning pay-websites come from an 
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EFL background, and perhaps not much focus is given to English in their daily lives; 

a contrast to users with an ESL background where English is available to be learned 

and practised more widely.  

Table 4.10 shows that users from all three pay-websites have opportunities to practise 

their English with native or non-native speakers or both, although it is not clear 

whether this involves online or offline interactions. 

Table 4.10 Website users’ English language partners 

 Native speakers Non-native 

speakers 

Both Alone Total 

Peak English 8 6 14 8 36 

EnglishTown 5 6 19 5 35 

GlobalEnglish 9 9 11 2 31 

Total 22 21 44 15 102 

 

Only 15 users who responded to this questionnaire indicated that they do not have 

language partners to practise with (14%). The number of users who could practise 

English with both native and non-native speakers is twice that of those who have 

access to only one of these sets (43%). This indicates that websites’ users live in 

environments that allow them to communicate in English with others regardless of 

their background. This may have some effect on the progress level of each user. For 

those who are continuously practising what they have learnt through interactions in 

real-life situations, it can be assumed that their practice allows for faster progress and 

development of proficiency. Those who are limited to website interactions, that is, 

interactions conducted online only and not face-to-face, may be considered passive Comment [a3]: Clarification added 
(p.118): “that is, interactions conducted 

online only and not face-to-face” 
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receivers are unlikely to show the same level of intensity in English language 

acquisition and development. 

Table 4.11 shows the time spent in English-speaking countries by the users of the 

three pay-websites. 

Table 4.11 Time spent in English-speaking countries 

 None 1-2 years 3-5 years + 5 years Other Total 

Peak English 24 7 1 0 4 36 

EnglishTown 26 5 4 0 2 37 

GlobalEnglish 14 8 5 0 4 31 

Total 64 20 10 0 10 104 

 

Around 62% of users indicated that they have not been to any English-speaking 

country, while around 10% have spent three to five years and twice that percentage 

have spent a period of one to two years in English-speaking countries. No users have 

spent more than five years in English-speaking countries. Some users indicated that 

they have been to English-speaking countries for short periods, a week or less, for 

conferences or business visits. Those who responded with ‘other’ stated that they are 

planning to visit an English-speaking country in future, either for study or work. In 

general this indicates that users’ participation in pay-websites depends on their 

English language proficiency and needs, which are inversely linked to the time they 

have spent in English-speaking countries.  

4.2.3 Analysing users’ needs 

This part of the analysis explains the needs of advanced users in relation to learning 

English. The questionnaire illustrates the knowledge and abilities that advanced users 

of Peak English, EnglishTown and GlobalEnglish require in order to perform at the 
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required degree of competency in a target situation. This section of the analysis looks 

into whether the users are employing English language skills they have learned in 

practical life, their main focus of learning, the place(s) where they use English, their 

motivations for using English, their experience(s) in using websites, the period they 

have been using pay-websites, and prior access to other websites.  

Table 4.12 shows the main four English language skills (speaking, writing, reading, 

and listening) which users have usually practised before using English language 

learning pay-websites. 

Table 4.12 Employing English skills in practical life 

 Speaking Writing Reading Listening Total 

Peak English 16 8 8 4 36 

EnglishTown 14 8 13 2 37 

GlobalEnglish 10 2 15 4 31 

Total 40 17 36 10 104 

 

Before starting to use pay-websites, advanced users have practised speaking and 

reading skills more than the skills of writing and listening. This data indicates that the 

majority of the website users speak and read English more than they write or listen in 

their daily interactions. Table 4.13 provides further explanation of the skills users 

focused on when they started using the three English language learning pay-websites. 

It shows six main areas of focus in learning English language for users in this when 

they started using pay-websites. 
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Table 4.13 Users’ main areas of focus 

 Reading Writing Speaking Listening Vocabulary Grammar ALL 

skills 

Peak English 8 12 15 8 6 4 19 

EnglishTown 8 12 13 11 7 6 24 

GlobalEnglish 3 6 6 6 3 3 21 

Total 19 30 34 24 16 13 64 

 

One noticeable result in the table above is that the majority of users are keen to 

develop all language skills, although a few are more interested in developing a 

specific skill set. The main focus for the largest group of users is the verbal and 

communicative use of English (34%); writing and listening are secondary focuses 

(24%). Reading, vocabulary and grammar are given less focus than other skills (16%), 

indicating that users of the pay-websites are keen to develop skills that are not 

necessarily accessible to them in real life, such as speaking, writing and listening. The 

more accessible skills such as reading, grammar and vocabulary, hold less interest to 

them. Recent world events have underscored the need to increase understanding and 

to improve communication among all nations. An international exchange of ideas is 

essential for pay-website learners in all life domains, whether for study, work or fun.  

Table 4.14 shows four main domains, including ‘other’, where most the respondents 

use English, including home, work, school and the Internet.  
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Table 4.14 Domains of English use 

 Home Work School Internet Other Total 

 Peak English 1 9 7 17 1 35 

 EnglishTown 0 11 8 12 6 37 

 GlobalEnglish 0 9 6 16 1 32 

 Total 1 29 21 45 8 104 

 

The majority of users use English through the various functions of the Internet (44%). 

Work and school are secondary domains where it is used (24%). It is obvious that the 

use of English at home is almost non-existent, with only one user of 104 indicating 

use of English at home. These numbers indicate that the Internet is a major learning 

environment for users. This matter is proportional and dependent on the domains to 

which each user is exposed. One explanation is that the high use of English in the 

workplace and schools makes acquisition of the language essential.  

Table 4.15 shows the motivation level of users for learning English. Increased 

motivation can be a key way to boost the learning process on pay-websites. 

Table 4.15 Motivation scale for learning English 

 Highly Motivated Motivated Less Motivated Other Total 

 Peak English 17 14 5 0 36 

 EnglishTown 20 12 3 0 35 

 GlobalEnglish 23 8 2 0 33 

 Total 60 34 8 0 104 

 

The majority of users are either highly motivated or motivated to learn. In both cases, 

the numbers indicate the users’ self-drive to learn English, with the difference in 



 
123 

levels perhaps being a reflection of their personal ambitions or simply in self-

reporting. Only eight users are less motivated to learn English. Perhaps these users 

lack self-motivation, or are not obliged to learn English to fulfil requirements of their 

workplace or schools. 

Table 4.16 illustrates whether users of Peak English, EnglishTown, and 

GlobalEnglish have previously used pay-websites as a resource for learning English. 

Table 4.16 Prior access to other websites 

 Yes No Total 

Peak English 32 4 36 

EnglishTown 32 4 36 

GlobalEnglish 29 1 30 

Total 93 9 102 

 

Many users have had access to other websites for learning the language (89%), with 

only nine users (8%) being new to online learning platforms. Since many users have 

previously used websites to learn English, this could mean that online learning is 

popular and efficient. Those who were not exposed to websites may have been 

directed to them by others, either friends or workmates.  

Table 4.17 shows types of website previously used by users of Peak English, 

EnglishTown, and GlobalEnglish. 

Table 4.17 Types of website previously used 

 Pay-websites Free-websites Both Total 

Peak English 9 16 11 36 

EnglishTown 7 17 11 35 
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GlobalEnglish 11 7 15 33 

Total 27 37 37 104 

 

Many users have been using both pay and free websites (35%), and the number of 

those who have been using free websites (35%) is higher than of those who have been 

paying for learning services (25%). This can be explained by the obvious fact that 

users prefer to use free websites to experience the online learning process and benefit 

from free services, but turn to pay-websites that provide additional services such as a 

24-hour online teacher and unlimited use of resources: options that are not available 

on the free websites.  

Table 4.18 shows the duration for which users have been using the services provided 

by Peak English, EnglishTown and GlobalEnglish respectively. 

Table 4.18 Time period of using websites 

 Less than 6 

months 

6 months –1 year +1 year Other Total 

 Peak English 14 14 8 0 36 

 EnglishTown 12 9 13 2 36 

 GlobalEnglish 16 9 5 2 32 

 Total 42 32 26 4 104 

 

Most respondents are new users, of less than six months (40%). Another 30% have 

been with the websites between six months to one year, while 25% have been using 

online learning for more than a year. It can be assumed that the longer period of use 

of these pay-websites by some indicates they are satisfied with the services provided 

and see them as a useful resource. 
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4.3 Analysing website effectiveness  

This section reports on the effectiveness of Peak English, EnglishTown and 

GlobalEnglish according to advanced users’ responses. The analysis in this section 

clarifies how certain features and functions on these websites can influence users’ 

motivation and level of satisfaction, and provides insights into the appropriateness of 

these websites for learning English language in general, including a discussion of the 

relative strengths and weakness of the three sites and identification of components or 

features that have not been provided by the designers of the sites and courses but that 

might meet learning objectives according to users’ needs.  

4.3.1 Website features and functions 

Table 4.19 describes the features and functions of the three English language learning 

pay-websites explored in this study. 

Table 4.19 Website features (1) 

 Peak English EnglishTown GlobalEnglish Total of the 

3 websites 

Website features Yes No Yes No Yes No Yes No 

Instructions are complete 
21 

12 

 
22 8 24 7 67 27 

Teacher intervention is 

required 
15 18 16 14 12 19 43 51 

Interface is effective 

/attractive 
21 12 24 6 29 2 74 20 

Few commands need to be 

learned 
15 18 19 11 20 10 54 39 

Screen is not congested 

with visuals and texts 
18 15 17 12 17 14 52 41 

Help is available on the 

screen 
25 8 27 3 31 0 83 11 
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Help is available from a 

learning tutorial desk 
27 6 25 5 26 4 78 15 

Website owners are 

accessible and 

approachable 

16 17 18 11 29 1 66 29 

Feedback is sufficient 23 10 21 8 27 4 71 22 

Function keys are self-

explanatory 
28 5 24 4 26 5 78 14 

Error checking is available 

e.g. spelling checker 
23 10 21 8 24 6 68 24 

Error messages are clear 16 16 17 12 19 11 52 39 

Total 251 144 249 104 291 76 791 324 

 

Overall, respondents appear satisfied with instructions and feedback mechanisms on 

the websites, with 80% of responses being in the affirmative. A number of users 

indicated some dissatisfaction with these features, with 324 total responses (20%) in 

the negative. In general, the instructions provided by all three pay-websites are 

complete, although a few users, especially users of Peak English, indicated that they 

did not find them so. 

The numbers of users who place importance on teacher intervention is roughly equal 

to the numbers who feel there is no need for such a feature. Users’ needs indeed vary; 

so users who assert that it is important to include teacher intervention on the websites 

should not be neglected. In other words, teacher availability on the pay-sites is an 

essential requirement for some. This is an important point that will be revisited in 

Chapter Five. 

In general, respondents indicate that the interface for the pay-website they use is 

effective and attractive. Users of GlobalEnglish comment positively on this attribute. 
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Peak English’s interface feature is not very attractive according to a small number of 

its users. It is apparent that good design is an essential feature in attracting and 

motivating users.  

Concerning screen congestion, around 56% of users agree that the screens are not 

congested, and around 44% of users disagree. This suggests that more work can be 

done to ensure an uncluttered and engaging screen design. This has a great impact on 

users’ focus and their learning process. 

Approximately 58% of advanced users state that a few commands that facilitate 

learning on their website need to be learned, while 42% indicate that no commands 

need to be learned. More users of Peak English state that commands have to be 

learned than users of the other two sites. This suggests that pay-websites in general 

need to be clearer in explaining their commands so that they are easier to grasp for 

users.  

The next discussion concerns the Help option of pay-websites, and whether this 

feature is available on the screen or from the learning tutorial desk. The majority of 

users (90%) from all three websites agree that the Help option is available from both 

places and can be easily accessed. This can be an indicator that pay-websites in 

general aim to provide users with all necessary assistance to make the learning 

process go smoothly. 

Another learner function that facilitates the learning process is access to tools that 

perform (self) error checking: an example of this function is the spell-checker. As 

indicated in Table 4.19 above, the error-checking function is available on all three 
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websites. This function is, indeed, a necessity enhancing language learning by 

providing users with a tool that allows them to correct their errors.  

Data concerning access to the owners of pay-websites shows that the owners of 

GlobalEnglish are readily reachable, but there are difficulties in contacting the owners 

of Peak English and EnglishTown. Easy, quick access to pay-website owners 

enhances users’ confidence in the services being provided. 

Users indicate that the feedback mechanism provided by the three pay-websites is 

fairly acceptable (85%); most users are satisfied with the feedback received from the 

site. This may be a function of the numerous feedback sources available on English 

learning pay-websites. However, quite a few users are not content with the feedback 

mechanism, perhaps because of type of feedback received.  

Most users (85%) find no difficulties in using the function keys in Peak English, 

EnglishTown and GlobalEnglish, as the keys are self-explanatory. Users can use each 

website’s operating features without much assistance from a manual or set of 

instructions. Function keys are simplified for users on these websites, for the most 

part to reduce unnecessary confusion and complications arising from technical issues.  

An important option provided by English learning pay-websites is the ‘error 

messages’ feature. How an error message is presented to users, and the clarity of the 

message itself, differs from one website to another. Data in Table 4.19 does not show 

much difference in the number of users who have issues with the clarity of error 

messages they receive from their website; nevertheless, around 16 Peak English users 

state that error messages are unclear, which could affect their understanding and 

learning.  
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The data above indicates that around 80% of users are content with the features of 

Peak English, EnglishTown and GlobalEnglish, while the other 20% have some 

problems with the services available on pay-websites. Familiarity and ease of use are 

two important issues which pay-website designers have to consider when designing 

language learning platforms for advanced users.  

The analysis of pay-website effectiveness for this study included the following three 

questions addressed to the users of Peak English, EnglishTown and GlobalEnglish:  

 In your experience, what are the strengths and weaknesses of this pay- 

website?  

 Are there features that you think this pay-website can include assisting you to 

improve your English? If you have answered ‘yes’, please specify this 

feature(s)? 

 How can this website be further improved so that it can better meet your own 

needs? 

4.3.2 Pay-websites’ strengths and weaknesses  

In general, each language learning website has different strengths and weaknesses, 

which need to be considered when developing evaluation criteria that will cover these 

and other sites.  

Users from Peak English highlight the following strengths: use of advanced learning 

approaches, availability of comprehensive and different level courses, easy access any 

time regardless of location, engaging and interesting activities, cost- and time-

effectiveness, and user-friendliness. The facts that Peak English employs teachers 

who are mostly native speakers, and that the website encourages and promotes a safe 
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environment for communication between users, are similarly seen as strengths. Some 

comments from Peak English users are ‘excellent ways of learning’, ‘trusted 

programs’, ‘ability to focus on specific skills’, ‘convenient interface design’, ‘various 

social activities related to English lifestyles’, ‘strong highly related content’, ‘strong 

staff’ and ‘no restrictions, students communicate freely’. These encompass a diverse 

range of positive features. 

Several points of weakness also emerge. Common concerns become evident when 

they are mentioned by different users. Peak English weaknesses include time zone 

differences affecting access to teacher services, which in turn limits/restricts the 

contact-time available for users to access these services, and the home page display 

not being attractive. Other, less commonly mentioned weaknesses are that responses 

can take a long time, some lessons are boring, not all activities are supervised by a 

live tutor, access is not easy, it is difficult to deliver an idea to the website owner, it 

takes a long time to skip menus, and there are limited games-based activities. 

Responses from EnglishTown users reveal that the website’s main strengths are its 

provision of a 24-hour teacher-service, advanced teaching technology, an attractive 

home page, strong content, and speedy feedback which motivates the user. Other 

strengths area also mentioned: learner-privacy, friendly native-speaking teachers, 

comprehensive and well-organised lessons, ease in navigation, extra supporting 

activities and learning games, technical support availability for all users, and 

socialisation with users from other cultures. 

Two significant weaknesses are pointed out by EnglishTown users: time zone 

differences affect users’ ability to attend live conversation classes, and navigation is 

slow. Other weaknesses noted relate to the length and frequency of lessons in 
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EnglishTown: ‘online lessons can’t be compensated’, ‘lessons are very long’, ‘too 

many lessons’ and ‘conversation classes are too short’.  

In reporting on the supporting activities provided by EnglishTown, users observe that 

explanations for incorrect answers and responses lack clarity and do not aid in their 

understanding. They comment that instructions should be made simpler and more 

homework should be imposed. 

GlobalEnglish users’ responses illustrate numerous and varied strengths: Many 

describe the website as motivating, interesting, attractive, flexible, convenient, 

friendly and providing a helpful environment. Users appreciate the interactive layout, 

the provision of a 24-hour teacher service, and opportunities to chat with native 

speakers. In addition there is a wide range of activities and specialised sections with 

no time limitation/restrictions, and the use of advanced learning methods. 

Many GlobalEnglish users give the teaching staff positive appraisals: ‘teachers help 

student in speaking appropriately’, ‘helpful teachers’ and ‘friendly tutors’. Others 

praise the teaching process and learning techniques, describing lessons as having the 

right duration and immersing users in real-life situation/contexts. They comment on 

the availability of high technology settings, a customised study schedule, necessary 

software downloads as an offline study option, provision of good reports and effective 

feedback, and the graduate learning process. Nevertheless, some weak points are 

noted, with some users saying they lose interest over time and others feeling that at 

times the subjects are not as interesting as they could be.  

These user responses indicate that Peak English, EnglishTown and GlobalEnglish 

have distinct strengths as well as weaknesses. General responses covering all three 
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websites are that many instructions are confusing, that sections and activities 

sometimes disappear, that supporting activities such as an ‘idiom section’ are not 

available, and that there can be insufficient or unclear feedback. Satisfaction with 

GlobalEnglish is relatively high, judging by the positive responses elicited by the 

questionnaire. Users of Peak English and EnglishTown include more negative 

comments, including concerns about the use and content of the two sites.  

4.3.3 Missing features assist in improving pay-websites  

The second question focuses on website-effectiveness and aims to identify features or 

functions which users of Peak English, EnglishTown, and GlobalEnglish find missing 

from the websites, and which could assist them in improving their English 

proficiency.  

Around 20% of Peak English users indicate that no other feature or function is 

required for the enhancement of learning. Their responses indicate that the website is 

meeting their needs and is effective. Representative responses include: ‘I think 

nothing missing. Mostly it included every thing’, ‘I don’t think so’ and ‘I think it is 

great’. However, needs vary from one user to another. A significant number of users 

(around 80%) indicate specific items they feel are inadequately provided by Peak 

English, such as voices or sounds in chat rooms. The chat function engages users in 

text-format, but many would prefer to have a ‘voice’ that they can practise with: one 

respondent says, ‘I think it is good to do a voice chat service’.  

Some Peak English users comment that more activities would be advantageous to 

their learning. This website offers an online teacher for only one hour a day. Other 

users suggest that the website could provide more conversation classes with a teacher 

available 24 hours: ‘I like to speak with teachers and have their feedback all the time’; 
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‘website should have teachers available all time for students questions’; ‘they need to 

have teachers 24 hours as other websites’. Peak English differs in the regard from 

EnglishTown and GlobalEnglish, which provide 24-hour online teacher services. 

Peak English users raise another issue: the editing of writing produced by users. Since 

some users focus on writing skills, they have requested more feedback on their 

writing skills: ‘when I send my opinion it is better if the website offer better way that 

is suggested to improve my expressions’. A small number of Peak English users are 

English language teachers who wish to enhance their teaching skills and update their 

knowledge, so specialised learning sections for this group would be advantageous. 

Users in this group also suggest that Peak English should include links to other web-

based sources for learning English, with some commenting, ‘yes, I believe that 

specialised section concerted with schooled teachers will be perfect that help them in 

improving their skills and learning plans’ and ‘it’s good to have links related to 

learning English that are attached to the website’. 

The response time in providing feedback to users’ questions is also a concern. All the 

websites’ managers can take up to two working days to respond to a user’s question 

and provide feedback, and a few users ask for quicker response times to keep them on 

track: ‘website should have teachers available all time for students’ questions’. 

Another concern is that the website’s interface needs to be better designed and more 

attractive. Some users suggest that Peak English could have daily theme-based 

lessons and activities to engage them further and teach them new things, and which 

would compensate for interest levels decreasing with repetitive or uninteresting 

materials. One Peak user comments that a ‘new theme every day that includes the 

subject, interface and all activities would be great’.  
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Around 40% of EnglishTown’s users have no negative comments about the services 

provided by the website. Positive comments include: ‘it’s almost good’; ‘at this stage I 

don’t think so’ and ‘no I don’t think so everything student need is there’. The other 

60%, however, note some missing features and functions that could assist them in 

improving their English skills. Users indicate that the number of conversational 

lessons is insufficient; they want conversations with native speakers to be available 24 

hours and related to real-life situations: ‘to increase the number of conversation 

lessons per day and to focus more on live conversation’ and ‘yes, speaking with 

English native speakers’.  

Another area of concern is the chat room service, which EnglishTown users indicate 

should be made exclusive to users with full membership. At present, chat rooms on 

the websites are for public use and so cannot be directed towards specific educational 

goals related to the needs of users: ‘they can add chat rooms that is limited to full 

membership students because chatting will be more effective and useful since we can 

discuss issues related to our study’, and ‘more useful chat rooms because I noticed 

that they have no educational goal just plain talk’. 

EnglishTown users note several factors that would assist them to acquire better 

learning strategies: more focus on pronunciation and listening; better explanations of 

their errors; more motivating activities; specialised teachers for business purposes; 

useful feedback on errors; more focus on pronunciation; more challenging and casual 

activities; and an appropriate time given for completing tasks. Some users also ask for 

specialised sections, with one of them requesting ‘designating a new section called 

“the today’s book” that give an access to certain book on line in which you have to 

read it and write summary about it this would be interesting’. 
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Only 10% of GlobalEnglish users are completely unsatisfied with its provision of 

service. In response to the question as to whether the website’s features/functions are 

adequate, praise includes responses such as ‘there is nothing missing I think is more 

satisfy for me’. A majority of GlobalEnglish users, however, suggest the inclusion of 

some features and functions to assist them in developing their English. Some 

recommend a more attractive interface and easy navigation between sections: ‘I spend 

long time to find thing around in the website’, ‘more friendly environment’ and 

‘attractive interface and schemes’. 

Another feature users mention is the various educational games-based activities. The 

purpose is to reduce the number of activities that are not very engaging. Users also 

recommend a new section for idioms and slang of the day. Others raise a key issue in 

suggesting that the website needs to have specialised sections for different 

professional fields in life, such as law, science and others, not just a business section. 

One user comments, ‘it is basically focused on business; it should have more varieties 

with law and others’.  

There is a wide divergence in the responses from users of Peak English, 

EnglishTown, and GlobalEnglish. Users of GlobalEnglish offer the greatest number 

of suggestions, EnglishTown has the highest number of satisfied users, and users of 

Peak English appear to accept what the website offers.  

4.3.4 Users’ suggestions for improving pay-websites 

The focus in this section is on the responses and recommendations of users based on 

their experiences in using the three pay-websites, in addition to what they think these 

websites can do better to meet their needs for learning and progress.  
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Users of Peak English offer recommendations concerning technical support, content 

and other general features that could be added to the website. With regard to technical 

support, users suggest that the website interface should be more colourful and 

attractive, and recommend that the sign-up procedure for new users be simplified. 

They also propose a demonstration feature, to help users interact with each activity 

more effectively: one respondent suggests they ‘give good map to explain everything 

attached with demo explain each task to learn’. Users indicate a need for timely 

technical support from Peak English staff, which should be available most of the time 

to avoid delay for users; as one respondent commented, ‘just to have many specialised 

teachers and technical to solve any problem right away’. 

Peak English users make many other suggestions to improve the website’s content. 

Some suggest an online teacher be made available 24 hours to support users and 

overcome differences in time zones. Some want more intervention and 

communication with live tutors: a number of respondents comment that ‘it should 

have more live communication and more lessons should be with teacher’, ‘I think to 

have more native speaker in the chat room’, ‘teacher online 24 hours to contact with, 

and ‘I think controlling the chat rooms conversation so that student manage to talk 

about things that are really useful and benefited their formal English language’. In 

other words, users would like more opportunities to communicate with the teachers, 

as well as more direct intervention from them. 

Users with full membership would prefer the Peak English chat room to have an 

exclusive space where they can interact, and a number suggest there be ‘separate full 

membership from non membership’, or that they ‘make chat room for full 
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membership together’, as they believe that ‘if students are formed as regular groups 

so that we can help each other in assignments and homework’.  

The main suggestions from users of EnglishTown focus on the website providing 

more fun activities and shorter lessons to keep them motivated. In addition, users 

would like compensation for any classes by online teachers that they miss, and 

suggest 24-hour online teacher availability would address this problem. 

Encouraging group work, taking advantage of working and learning from each other’s 

skills, and focusing on their needs are important. One respondent suggests that ‘if 

more encouragement is available for student to be engaged together for example 

giving one assignment to group of student where they have to keep in contact after 

class to solve it, this way will improve the sharing spirit and all students will benefit 

from each others skills’. 

In order to develop speaking skills, EnglishTown users suggest having audio available 

in chat rooms, and more conversation classes: ‘More live communications such as in 

conversation class is needed’. As well, they suggest more opportunities to interact 

with native speakers: ‘Making the chat rooms available to speak with professionals 

and with natives speakers’. An important suggestion made by some EnglishTown 

users is that the website owners need to be updated continuously with feedback from 

users, to ensure the most advanced, efficient and effective teaching-learning 

techniques are employed to meet the demands of each user.  

Users of GlobalEnglish suggest many ideas in their responses, although a few say that 

their needs are met: ‘it is very good’, ‘nothing really needs to be improved’, and ‘I 

think it’s satisfying for me’. The majority, however, would like the website to have 
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greater focus on professional fields other than business, evident in responses such as 

‘it is good to have more materials on other fields apart from business’, and ‘more 

specialised sections for different work fields and tips’. Other demands include 24-

hour online teacher availability to provide assessment and guidance where teacher 

intervention is essential: ‘more teacher intervention would be great’. According to one 

GlobalEnglish user, it is not necessary to engage only teachers who are native 

speakers, as teachers from different nationalities can offer other advantages: ‘more 

teachers from different countries also not necessary native speakers I would like to 

meet them to benefit from their learning English experience’. 

Some GlobalEnglish users recommend new activities be added, such as the inclusion 

of a section that highlights new published books: ‘if they add tools that provide you 

with the latest English books issued’, or a section on entertainment and a music 

section: ‘nice music to enhance the studying process would be great since it stimulate 

the brain according to what I hear’. 

Some respondents have strong suggestions relating to the website’s teaching 

approach, and many request a lighter work load, simpler activities and more content-

related quizzes: ‘making special page for fun and others for lessons’, ‘to limit the 

activities it is too much’. Some also suggest a new approach where advanced-level 

users assist in the teaching process. They suggest that this approach can significantly 

motivate other users to develop their skills. A small number feel that the website 

should provide quicker feedback on their answers in order to keep them on track, 

provide a faster e-mail service, and simplify the website’s instructions and activities. 

Over all there were many suggestions offered by the users that Peak English, 

EnglishTown and GlobalEnglish could consider and implement, to improve their 
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provision of services. No English learning website can claim to be the perfect solution 

for all users; however, the effectiveness of any website is dependent on each user’s 

needs and whether the site can meet them adequately. GlobalEnglish may be effective 

for some, but not for others. More research on websites and more feedback from users 

on a regular basis will help to achieve a high level of design quality that meets the 

needs of the majority of users. 

4.4 Analysing conditions for successful language learning 

This section of data analysis focuses on the six criteria used by Chapelle (2001) for 

evaluating task appropriateness in CALL (the conditions for successful language 

learning), more broadly. These criteria, as noted in Chapter Two (Section 2.7.2) are 

(i) Language learning potential, (ii) Learner fit, (iii) Meaning focus, (iv) Authenticity, 

(v) Positive impact, and (vi) Practicality. The numerical data as well as the responses 

to the open-ended questions is drawn upon in the following sections to test these 

criteria and their suitability for developing comprehensive evaluation criteria for 

English language learning websites for advanced-level learners.  

4.4.1 Language learning potential  

According to Chapelle (2001), the best way to study language learning potential is 

through the study of learning outcomes. In order to assess this criterion, the forms of 

language that Peak English, EnglishTown and GlobalEnglish focused on were 

analysed (summarised in Table 4.20 below), as well as the provision of opportunities 

for users to practise English through conversation and the different types of feedback 

offered by pay-websites for their users (Tables 4.21 and 4.22). 

Table 4.20 shows the focus of language forms in each website’s activities, including 

grammar, vocabulary and other. 
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Table 4.20 Language forms focus 

 Peak English EnglishTown GlobalEnglish Total 

Grammar  6 3 1 9 

Vocabulary  9 6 2 17 

Other 4 3 2 9 

Combination of them 20 23 25 68 

None of the above 0 1 0 1 

Total 39 36 30 104 

 

Most respondents state that their pay-website provides equal focus on both grammar 

and vocabulary. However, a comparison of the focus on grammatical form versus 

vocabulary shows that activities give more attention to the latter. Activities on Peak 

English give each form a different focus than the other two websites, indicating that 

Peak English pays equal attention to both language forms.  

The language learning potential of a website can be approached through an 

assessment of the opportunities provided for users to practise their conversational 

skills online, as shown in Table 4.21. Chapelle (2001) points out that an interruption 

of meaning making can cause a breakdown in comprehension or production. Such a 

breakdown can occur during an online conversation.  

Table 4.21 Opportunities to practise conversation 

 Yes No Total 

Peak English 30 5 35 

EnglishTown 33 2 35 

GlobalEnglish 34 0 34 

Total 94 10 104 
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Users of Peak English, EnglishTown, and GlobalEnglish are able to practise 

conversation in a wide range of activities. The most effective site in this matter is 

GlobalEnglish: its users answered yes without exception. GlobalEnglish and 

EnglishTown offer slightly less access to conversation; but overall, opportunities to 

practise conversation in all three websites are fairly similar.  

Chapelle (2001) highlights the relevance of the types of feedback users receive after 

responding to questions or prompts to analysing language learning potential. This data 

is shown in Table 4.22 below, which shows the assessment and feedback mechanisms 

provided by each website.  

Table 4.22 Types of feedback 

 Peak English EnglishTown GlobalEnglish Total 

Right/wrong 10 9 3 22 

Short phrase (5–7 words) 17 10 19 46 

Human tutor feedback 19 15 26 60 

Recorded computer feedback 21 12 24 57 

Annotation 13 11 19 43 

Definitions 20 14 13 47 

Help files 15 8 16 39 

Other (please specify) 0 1 0 1 

Total 115 80 120 315 

 

According to the users of Peak English, EnglishTown, and GlobalEnglish, feedback 

from human tutors is the most helpful form; recorded computer feedback comes a 

close second. The least effective method appears to be ‘right/wrong’ feedback. This 
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may be because ‘right/wrong’ feedback is too brief and does not give sufficient guide 

for users to work on their errors.  

One important finding is that the human tutor feedback in GlobalEnglish appears to 

be the most popular among users across all three websites. GlobalEnglish is the only 

one of these sites to provide a 24-hour online teacher, in addition to the feedback 

received by users. 

The data above tests three items: focus on language forms, opportunities to practise 

through conversation, and the types of feedback to consider if activities devised by 

Peak English, EnglishTown and GlobalEnglish are to contribute to the language 

learning potential of users. The results show positive responses from users of all three 

websites. 

4.4.2 Learner fit 

The data examined in relation to this criterion reveals the extent to which a CALL 

task engages learners in a language at a useful level of difficulty, appropriate to their 

individual characteristics. The focus here is on considering how learning activities fit 

learners. This criterion assesses the degree of difficulty of activities by seeking users’ 

opinions on the difficulty level, and the appropriateness of these activities by asking 

about their individual needs. Table 4.23 presents the evaluation of website activities.  

Table 4.23 Evaluation of the level of difficulty of activities 

 Too difficult to understand Too easy About right Total 

 

Peak English 7 9 19 35 

EnglishTown 6 6 24 36 

GlobalEnglish 1 7 25 33 
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Total 14 22 68 104 

 

The majority of respondents consider the difficulty level ‘about right’, indicating that 

they are content. This suggests that users of each website feel that they are being 

provided with adequate and varied levels of activities to suit their abilities and levels 

of competency. Only one user states that activities provided by GlobalEnglish are too 

difficult to understand, while seven Peak English users and seven EnglishTown users 

find the activities are above their ability level.  

Another approach to this criterion is to evaluate the match between users’ level of 

expectations to the activities on the websites. This is presented in Table 4.24. 

Table 4.24 Level of activities matching users’ expectations 

 Yes No If Yes/No why  Total participants 

Peak English 26 9 35 35 

EnglishTown 25 10 35 35 

GlobalEnglish 32 2 34 34 

Total 83 21 104 104 

 

In general, a high number of users across all three websites respond that the activities 

match the way they want to learn English. Peak English users respond positively in 

describing lessons and activities: ‘offer for me all chances to learn English’, ‘it 

allowed me to talk fluently with native speakers’, ‘I can learn at my own pace, also I 

can study any where any time’, and ‘exercises are interesting and not too hard so I can 

feel motivated every time I take a lesson’. Others comment that ‘there is management 

system that keeps track of my progress in each step until all lessons are finished’ and 

‘explaining everything about the text’. 
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EnglishTown users show similar responses, many of them commenting that the 

website presents its activities and services in a simple way that allows users to focus 

on what they want: ‘these activities are appeared in a simple way, and its focus on the 

4 skills’, ‘everything is available’, and ‘it saves my time and I can achieve a lot’. 

However, a few EnglishTown and Peak English users do not share these positive 

attitudes, feeling that the activities provided by the two sites are insufficient or 

lacking in some features. Some respondents said, ‘sometimes I feel that some 

activities are too hard to understand’, ‘I need to speak with native teachers and 

professionals’, and ‘I like more varieties of subjects’. 

Table 4.24 shows that GlobalEnglish’s activities best match the way its users like to 

learn. Almost all GlobalEnglish users in this study indicate that this website provides 

various satisfying activities that meet different demands: ‘they are easy to get along 

with, easy to practice and apply’, ‘because it gives me chance to set my goals and 

plan to develop what I need’, ‘it provide me with every information, skills and lessons 

I need in easy way so I don’t feel like am board or unsatisfied’, ‘I can revise my study 

plane according to my needs which matches the way I like to study’, and ‘try to offer 

good explanation for my mistakes and give me feedback’. 

The wide-ranging data above shows users’ positive perceptions of the activities 

provided by Peak English, EnglishTown and GlobalEnglish as suiting the users’ 

needs, with some exceptions among users of Peak English and EnglishTown. To 

further explicate this criterion in relation to learner’s fit, this study includes an 

evaluation of the preferences of users for particular activities. The activities are 

categorised into 13 sets, including core lessons, skills including conversation, 

listening, reading and writing, and games, and are presented in Table 4.25. 
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Table 4.25 Users’ preferred activities  

 Peak English EnglishTown GlobalEnglish Total 

Core lessons 12 11 9 32 

Conversational 26 22 24 72 

Grammar  16 31 17 64 

Vocabulary 22 20 22 64 

Pronunciation 16 17 23 56 

Listening 21 21 18 60 

Reading 15 16 7 38 

Speaking 25 18 21 64 

Writing 9 10 13 32 

Idioms 25 7 4 36 

Games  17 6 6 29 

Slang of the day  18 4 2 24 

Others 0 2 0 2 

 

It must be taken into consideration that activities that work for one user may not work 

for another, as each user has particular strategies or techniques for mastering 

educational subject matter. In this study, most users reveal a preference for 

conversational activities, followed by grammar, vocabulary and speaking. The two 

most unpopular activities, specifically in GlobalEnglish and EnglishTown, are the 

game-based activities and ‘slang of the day’. It can be assumed that users of Peak 

English, EnglishTown, and GlobalEnglish in general prefer professional activities 

which engage them directly in the learning process. This data also suggests that most 

of the users are learning for specific purposes.  

This criterion can also be assessed by checking average use by participants of the help 

option available on the three pay-websites, summarised in Table 4.26. 
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Table 4.26 Use of the ‘help’ option’ 

 A lot Average Not at all Other Total 

Peak English 7 19 8 1 35 

EnglishTown 8 15 9 2 34 

GlobalEnglish 3 27 5 0 35 

Total 18 61 22 3 104 

 

The majority of these users use the ‘help’ option sometimes, but not necessarily a lot. 

It can be observed that the number of GlobalEnglish users who use this option only on 

an occasion (‘average’) basis is higher than among users of Peak English and 

EnglishTown, indicating that activities on GlobalEnglish are introduced in a way that 

enables users to carry out their tasks with minimal assistance. EnglishTown users 

make least use of ‘help’ on an occasional basis, and more Peak English and 

EnglishTown clients use ‘help’ a lot than users of GlobalEnglish. Chapelle (2001) 

suggests that if learners consistently use the ‘help’ option, it means that the activities 

that they are engaged in are not level-appropriate. Using ‘help’ at an average rate 

indicates that the activities match users’ levels; using it a lot indicates that the 

activities are too hard, and never that they are too easy.  

Another way to approach the learner fit criterion is to find if activities provided by the 

websites match users’ learning style and assist them in developing specific strategies, 

as shown in Tables 4.27 and 4.28 below. 

 

Table 4.27 Compatibility of activities to users’ learning style  

  Strongly agree Agree Neutral Disagree Strongly disagree Total 

Peak English 12 15 7 1 0 35 

EnglishTown 10 17 8 0 0 35 
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GlobalEnglish 20 12 2 0 0 34 

Totals 42 44 17 1 0 104 

 

The highest number of responses is from GlobalEnglish users, who strongly agree that 

the activities accommodate their learning styles. Peak English and EnglishTown have 

similar numbers. A relatively high number of users strongly agree that activities on 

GlobalEnglish match their learning styles; in contrast, Peak English and EnglishTown 

show symmetry in terms of the number of users who indicate they strongly agree or 

are neutral on this matter. This indicates that the activities in Peak English, 

EnglishTown and GlobalEnglish generally match their users’ learning styles.  

Table 4.28 Developing new strategies for users  

 Yes No Why Yes/No Total participants 

Peak English 25 10 35 35 

EnglishTown 26 8 34 34 

GlobalEnglish 31 4 35 35 

Total 82 22 104 104 

 

Responses from users of Peak English reveal that the activities help them to learn and 

practise English in new, interesting and amusing ways, including through community 

activities available on the sites, helping those who are teachers to enhance their 

teaching skills and, according to one respondent, ‘using the learned language in real 

life situations; developing reading and writing strategies’. A few Peak English users 

comment that they already have strategies for language learning and that the set 

activities enhancing these strategies and improving the way they implemented them; 

as one user notes, ‘all strategies are already known but they were used in better ways’. 
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EnglishTown users seem content with activities that assist them to improve or acquire 

new strategies for learning English. These help them both to raise their motivation 

level and to learn how to use the language in more effective ways. Like Peak English 

users, some users of EnglishTown also mention that while they are aware of language 

learning strategies, the activities show them how to use these strategies effectively: 

according to one respondent, ‘Most of these strategies are already known but they 

were used in a different way’.  

The responses of GlobalEnglish users suggest that they are unanimous that the 

activities, in one way or another, assist them in developing new strategies for learning 

English. For some users, the activities allow them to learn through entertaining and 

interesting activities and games that eliminate traditional, dull ways of acquiring 

language. GlobalEnglish users comment, for instance that ‘learning English through 

the games help me to learn very quickly and make me try to understand the games in 

strong way’, and ‘it opened for me wide variety of new activities in which I can 

improve my language in interesting new ways’. 

For other GlobalEnglish users, the very act of learning online opens a whole new 

world to them. Learning English language using the most advanced technology and 

methods ‘made me more familiar with advanced technology methods’. A few 

GlobalEnglish users add that the technology or the activities enhance their 

knowledge: ‘I learned that language can be acquired in many ways other than the 

traditional way which is school’. Only four GlobalEnglish users say that they were 

already familiar with all these language learning strategies: ‘I studied English since I 

was little so all these strategies are already known to me’. 
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All three websites generally encourage users to develop new learning strategies, with 

GlobalEnglish having particularly good results in this regard. The data indicates that 

GlobalEnglish is able to accommodate the learning styles of its users, and create 

opportunities for them to develop different strategies for language learning, more 

effectively than the other two sites. 

4.4.3 Meaning focus 

Chapelle (2001) states that when practising CALL tasks, learners’ primary attention 

has to be directed towards meaning. The following analysis focuses on activities that 

assist learners to focus on communication as well as help them to produce correct 

English. Table 4.29 shows how users of Peak English, EnglishTown, and 

GlobalEnglish consider the activities they are engaged in provide focus on 

communication and simultaneously enhance their learning.  

Table 4.29 Focus on communication 

 Yes No Why /Yes Total Participants 

Peak English 28 7 28 35 

EnglishTown 27 7 27 34 

GlobalEnglish 32 3 32 35 

Total 87 17 87 104 

 

The users of the three English language learning pay-websites collectively agree that 

activities focus on communication to produce correct English. From the responses, it 

can be observed that activities in all three pay-websites have roughly equal focus on 

communication. All users who respond with ‘Yes’ offer explanations for their 

responses. GlobalEnglish users mention that many activities in the website help them 

focus on communication skills related to real-life situations, such as talk-back, chat 
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rooms, pen-pals, and online lessons with native speaking teachers: ‘there are a lot of 

activities help me to focus on speaking such as talk back with students and teacher’, 

‘there is option called communication activities that allow me to use what I learned in 

many situations’, and ‘it’s highly related to every day life and business so it allows me 

to use what I learn in every day communication’. The other two websites, especially 

EnglishTown, use different learning approaches as well as a focus on communication. 

Responses from users of these two sites indicate that they are given opportunities to 

speak with native and non-native speakers, using the community option that allows 

direct interaction between students. When they apply what they learn in social 

settings, their teachers can correct their mistakes and provide specialised feedback on 

how to communicate with people in different situations. 

Peak English, EnglishTown and GlobalEnglish offer their users numerous and varied 

ways to encourage communication, either by using the main activities or through the 

more entertaining ones such as conversations in a chat room, talk-back, pen-pals and 

others. Focusing on communication is essential in language learning as learners can 

practise and produce what they have learned.  

Another way to test this criterion is to measure if the activities assist learners to 

produce correct English, as seen in Table 4.30. 
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Table 4.30 Producing correct English 

 Yes No Why /Yes Total Participants 

Peak English 28 7 28 35 

EnglishTown 30 5 30 35 

GlobalEnglish 34 0 34 34 

Total 92 12 92 104 

 

All three websites provide users with sufficient yet different techniques, aiming to 

assist them in producing correct English. Based on these responses, it seems that all 

three pay-websites use techniques that give focus to producing correct English. Peak 

English users state that most activities help them to produce correct English in various 

ways: ‘through their error checking system that accompanies me step by step, give me 

the reason for my mistakes and explain to me what I should answer when I practice 

conversation’. Correct English is thus encouraged by allowing learners to keep trying, 

with feedback and intensive focus on pronunciation and speaking, as well as by 

communicating with teachers and other students, and making available different 

activities and grammar correctors. 

GlobalEnglish users say the website assists them to produce language correctly with 

focus on pronunciation during conversation lessons and other learning courses, and by 

giving immediate explanations for mistakes through the spelling check and grammar 

lessons, which contain detailed explanations; by receiving teachers’ feedback through 

instructions about how to express themselves properly, by receiving advice about how 

to express themselves properly, and by receiving feedback from the website 

management and computer software. 
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Responses from EnglishTown users also recognise the website’s efforts to assist them 

to produce correct English, including how to use the language correctly in certain 

real-life situations and giving them meanings of important expressions, giving 

feedback and evaluation after completing lessons or tasks, supplying website teachers 

who provide great help in producing correct language by interactive learning, 

especially in conversation classes but also by helping students while they are 

practising exercises: ‘teachers during conversation classes provide us with great help 

to improve pronunciation’. Throughout the website various activities work together to 

enhance language learning. One student states that ‘online courses include 

conversation, pronunciation, speaking and listening lessons which all are 

complementary together to make me produce correct English’. 

Users of Peak English, EnglishTown and especially GlobalEnglish generally feel that 

their respective websites provide positive support and sufficient feedback mechanisms 

to facilitate the production of correct English. The responses indicate that users are 

able to practise each exercise and receive teacher or computer feedback on their 

efforts. This is one of the main factors that assists advanced users to produce correct 

English, and sufficient feedback needs to be considered when pay-websites design 

activities for learners.  

4.4.4 Authenticity  

Chapelle (2001) refers to the concept of authenticity as the efficient correspondence 

between tasks inside and outside the classroom. This study collates users’ 

perspectives on using language in authentic contexts, such as conversing with pen-

pals, using chat rooms, electronic bulletin boards and discussion forums, and 

participating in the talkback platforms available on the websites. Interactions between 



 
153 

users using external social media such as Facebook, blogs and Twitter are not 

included in this analysis as they are external to the services offered by the pay-

websites proper. Those users of Peak English, EnglishTown, and GlobalEnglish who 

are employed in other situations of interest outside the classroom are compared, 

beginning with looking at the efficiency of activities in authentic contexts, shown in 

Table 4.31. 

Table 4.31 Efficiency of website activities in authentic contexts 

 Peak English EnglishTown GlobalEnglish 

E VG A BA P E VG A BA P E VG A BA P 

Pen-pals  6 13 9 1 1 5 11 6 5 1 5 11 9 2 1 

Chat rooms  5 10 12 1 2 2 10 9 3 4 2 9 7 8 1 

Electronic 

bulletin boards 

0 20 10 0 0 4 10 12 1 1 1 9 16 2 0 

Discussion 

forum  

3 17 8 2 0 6 9 11 1 1 10 9 7 1 0 

Talk-back  7 14 7 2 0 14 3 8 1 1 17 10 1 0 0 

Total  21 74 46 6 3 31 43 46 11 8 35 48 40 30 2 

E: Excellent; VG: Very good; A: Average; BA: Below Average; P: Poor.  

 

Peak English users indicate a very good level of satisfaction in the level of efficiency 

of its activities. Six Peak English users rate the pen-pals option as excellent, while 13 

users see it as very good. Some GlobalEnglish users are not content with the pen-pal 

activity provided by their website, with three users disliking it and nine giving it an 

average rating; but 16 were completely satisfied with the pen-pal activity. 

EnglishTown users have similar perceptions to those at GlobalEnglish; only five 

EnglishTown users give a below average rating to the activity. 
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In general, the chat room platform is seen to be an efficient and authentic context for 

the language learning process, as it allows users to have opportunities to socialise 

with others as they practise skills they have learnt. As seen in Table 4.31, the 

perceptions of most Peak English users are evenly spread across average to excellent 

assessments. The responses of EnglishTown users also indicate a general level of 

contentment, with only a few users rating it as below average or poor. The 

GlobalEnglish chat room, according to its users, is close to being efficient. Only nine 

GlobalEnglish users rate this activity as below average or indicate a low level of 

satisfaction. 

The electronic bulletin board of Peak English has a high standing with regard to its 

efficiency, rated very good by 20 users and average by another 10. EnglishTown users 

show fair acceptance, four users giving this function an excellent rating, 10 users 

rating it very good, and 12 finding it average. GlobalEnglish users are not as 

contented, however: the efficiency of their electronic bulletin board is rated as 

average by 16 users. 

Discussion forums in the websites allow users to write about and respond to topics 

that they care about, or to make comments and contribute to other users’ discussion 

threads. A large number of Peak English users see the discussion board as very good 

while a few rated it below average, so it appears to be reasonably convenient. 

EnglishTown users feel that their discussion board meets expectations. The discussion 

forum in GlobalEnglish is evaluated positively; 10 users consider it excellent while 

nine indicate that the forum is very good. GlobalEnglish has the most appreciated 

discussion board of all three sites.  
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The talk-back activity is greatly appreciated by users of GlobalEnglish, and most 

respondents find this activity to be highly efficient, with 60% giving it an excellent 

rating, 35% saying it is very good, and only one user considering the activity average. 

EnglishTown users show an average level of satisfaction, with 14 users rating it 

excellent, three users calling it very good, and eight users describing it as average: 

Peak English give the talk-back activity an overall rating of moderate efficiency, with 

seven users indicating is excellent, and another 14 finding the activity very good or 

average. Two Peak English users consider it below average. 

Table 4.32 summarises key data from Table 4.31 above, including pen-pal activity, 

chat rooms, electronic bulletin boards, discussion forums, and the talkback platform. 

Table 4.32 Summary of the efficiency of pay-website activities in authentic contexts  

      

Total for the three websites Excellent Very good Average Below average Poor 

Peak English 21 74 46 6 3 

EnglishTown 31 43 46 11 8 

GlobalEnglish 35 48 40 30 2 

Total 427 87 165 132 47 13 

 

The numbers of Peak English, EnglishTown and GlobalEnglish users who answer 

‘very good’ (38%) and ‘average’ (30%) are high, with users indicating that these 

activities help them to practise English in authentic contexts. The total number of 

respondents who rate these activities as excellent is relatively high (20%), compared 

to the number of users who rate them as below average (7%) or poor (3%).  
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Another approach to assessing this criterion is by collating perspectives on the 

relevance of activities that are learnt inside the classroom when applied in contexts 

outside the classroom, as indicated in Table 4.33 below.  

Table 4.33 Practising activities learned outside the classroom 

 Yes No Why Yes/ No Total participants 

Peak English 23 12 35 35 

EnglishTown 21 14 35 35 

GlobalEnglish 27 7 34 34 

Total 71 33 104 104 

 

Users of all three websites agree that the online classrooms help them achieve their 

goals. Peak English users, for instance, state that they benefit from what they learn in 

the classroom in many other fields, such as in their occupation or work: ‘I learned 

new thing in English that is related to my work’ and ‘some lessons relevant to my 

work’; as well as in their study: ‘I can use some materials about my area in university’ 

and with friends: ‘I can use what I have learned with friend online as well in school’. 

Some Peak English users comment that it helps them to obtain a better understanding 

in responding: ‘I can understand new things help me to search for music around the 

world’, ‘most of the activities on the website are good to be used out side the 

classroom’, ‘I can employ what I have learned out side classroom’. 

Responses from EnglishTown users indicate how classroom activities can help users 

achieve their various goals in a convenient way: ‘it gives the same learning 

technique’, ‘because using this way of learning now I can stay home and study 

English’, ‘the context in the website related to our life’.  
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A large number of GlobalEnglish users strongly agree that the website gives them the 

opportunity to achieve their goals in practical fields of life, especially at work: ‘I can 

talk in business with people from things I have learned’, ‘every thing relate to my work 

and study’, ‘I can use what I learn with English companies’. For other GlobalEnglish 

users, it helps them communicate better with friends online or elsewhere: ‘I can speak 

with my friend on the net or work in English’, ‘I can produce good writing and 

spelling and speaking outside the classroom with my friends’, ‘I can make a lot of 

phone calls overseas without a problem’. A few GlobalEnglish users do not find the 

out-of-classroom activities efficient or helpful. These users consider learning within 

the classroom context to be essential and more beneficial, as it involves direct 

communication with teachers and other users: ‘live teaching is more motivating for 

me’, ‘I don’t practice much outside classroom’, ‘I prefer classroom because I have 

live communication with teacher and student’. 

Most users are of the opinion that English learning pay-website activities have helped 

them achieve their learning goals outside the classroom. Nevertheless, a few users of 

Peak English and EnglishTown indicate that the activities do not much help them 

reach their goals outside the classroom. 

From the two approaches used for analysing authenticity in this section, it appears 

that the majority of users have positive perceptions concerning the activities such as 

pen-pals, chat rooms, electronic bulletin boards, discussion forums and talk-back that 

are available on Peak English, EnglishTown and GlobalEnglish websites.  

4.4.5 Positive impact 

Chapelle (2001) defines positive impact as classroom language learning tasks that 

teach more than just the language. Such tasks help learners develop metacognitive 
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strategies and engage learners’ interest in the target culture; they also assist learners to 

acquire pragmatic sensitivities in the target language. This section analyses users’ 

perceptions with regard to the effect of the activities in Peak English, EnglishTown 

and GlobalEnglish on their motivation. A comparison between web-based instruction 

and traditional classroom-based instruction is also undertaken. 

4.4.5.1 Impact of pay-website activities on users’ motivation  

The first question focusing on this criterion is whether the activities on pay- websites 

motivated them to learn English, as seen in Table 4.34 below.  

Table 4.34 Motivation effect of website activities 

 Yes No Why Yes/No Total 

Peak English 28 7 35 35 

EnglishTown 27 8 35 35 

GlobalEnglish 32 2 34 34 

Total 87 17 104 104 

 

In considering activities that contribute to motivation, Peak English users explain that 

they find the website activities motivating since they allow them to communicate with 

other students, focus on producing correct language, encourage practising English in 

interesting ways, provide continuous tutor feedback on assignments, present activities 

in interesting and amusing formats, and permit users to personalise their study plans. 

Other Peak English users find it motivating because activities are presented in an 

easy, simplified way rather than being too complex: ‘It’s not always hard so I can feel 

that mostly I understand lessons so I feel motivated’, ‘it is easy to understand and not 

complex’. However, some Peak English users indicate they are not motivated by the 
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activities, finding that they are boring and that teachers spend little time 

communicating with them. 

EnglishTown users respond almost unanimously that the website’s activities motivate 

them, helping them practise everything they learn in real-life contexts, allowing them 

to learn English in interesting ways, helping them to produce correct English, and 

giving them chances to produce acceptable answers. Other EnglishTown users are 

motivated by the activities, as they are able to communicate and practise with other 

users: ‘they allow communicating with other students especially with native speakers 

and motivates me highly’. Some EnglishTown users are motivated by the services 

available and the variety of activities, such as audible and visual options, with one 

respondent stating, ‘I like the variety of learning facilities because it motivate me each 

time to explore new knowledge and culture’. 

GlobalEnglish users are motivated because the activities are interesting, fun and 

flexible, and involve them in real-life situations: ‘the content is very exciting and 

interesting and directed exactly to provide maximum benefits’, ‘you feel like you are 

in real school but in more interesting environment’, ‘activities are customised to meet 

my needs and demands’, ‘it put me in realistic world of what I learn’. Other 

GlobalEnglish users comment that they find the activities motivating ‘because it give 

me chances to try and try again as well some of the exercise help me to develop my 

writing in indirect way’, ‘I can speak English and get feedback about my language 

with teachers who motivate me as well as the self involving activities’. The 

significant motivational effect of activities in GlobalEnglish is apparent from such 

comments. 
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The majority of users find their websites’ activities motivating and although a few 

users do not share this opinion, Peak English, EnglishTown and GlobalEnglish are 

generally thought to provide their users with activities that are stimulating and 

thought-provoking. Activities that raise users’ level of motivation help to attract these 

users to visit repeatedly, increasing the potential for their English proficiency level to 

improve.  

4.4.5.2 Users’ overall impressions of the effectiveness of using pay-websites 

Another question which focuses on the positive impact criterion in this study involves 

the overall impression of users about the effectiveness of using websites for learning 

English.  

The effectiveness of a website is determined by the availability of certain things, 

according to feedback from respondents. Peak English users show overall satisfaction, 

with the majority describing the website as effective and interesting. Many Peak 

English users comment that the site is useful for all age groups, and that they can 

access it at any time and from any location through the Internet: ‘it’s so effective and 

useful and suitable for everyone’, ‘it’s very effective because you can learn anytime 

anywhere’. For some of these users, the website is effective because they can modify 

their learning schedule to fit their needs and situations. A number of respondents 

comment that ‘using website is very effective because it’s available at anytime and 

you can choose the most suitable way to study’, ‘I think its not bad its good way when 

you don’t have enough time to join school’, ‘I think its an amazing idea which helps 

everyone no matter what is his background or age, it provide me with lots of English 

skills also its great help for us school teachers’.  
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Other Peak English users consider the website’s effectiveness to lie in its provision of 

all the necessary tools they need to learn English conveniently and be introduced to 

other cultures: ‘this website offers learners a broad range of dynamic courses and 

activities filled with images and audios that make it interesting and amazing’, ‘online 

learning to me is like walking through this huge door that gives me great benefits to 

learn English in very easy and helpful way and also to learn about this global language 

and its cultural background so its very effective’. A few mention the various activities 

of learning, entertaining and socialising when evaluating the overall effectiveness of 

the site. Respondents comment, ‘it’s easy and interesting’, ‘It combines learning, 

socializing and playing so it’s very effective way for developing your self in every 

way’. However, other users evaluated the website as somewhat ineffective, claiming 

that activities can get boring sometimes, especially if they do not keep on track and 

are updated regularly.  

EnglishTown users show complete satisfaction with the website’s effectiveness and 

provide no negative feedback. Some describe the site as excellent, very easy, 

interesting and friendly. It is found to be effective for learning English, in addition to 

its role in connecting English language students from different cultures and 

backgrounds, with one user responding, ‘It’s a new way that allows student from 

different countries share their desire of learning English’. 

The way in which website effectiveness is evaluated varied from one EnglishTown 

user to another. A large number of EnglishTown users explain that an effective 

website will allow them to study at any time and in ways that suit them. Such a 

website gives access for users to communicate with other users, allowing them to 

practise their English skills. Respondents comment that ‘it is very good place to learn 
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English and meeting people, both native and non-native’, ‘with the many sites offering 

learning English (free or paid) online courses I can save time stay homeland do many 

things, also I can make good communication with other learners’, ‘my impression is 

that it is very practical way of learning English because u have all methods of learning 

and u choose the most suitable one for you’. For several other Peak English users, 

however, the issue of website effectiveness is related to time and money concerns: 

‘it’s very effective and useful specially for those who don’t have much time to 

subscribe to real English learning school so it’s time saving and more convenient’. 

Some explain how English learning pay-websites have greatly affected their lives in 

different fields, academic or social: ‘it’s effective since it improves language skills 

even my friends noticed that my English skills raised and improved so I’ll keep the 

good work’, ‘it has great effected on my studying routine since it helped me a lot with 

my academic life and communication skills with native speakers so it is highly 

effective it made me love this language’. 

GlobalEnglish users respond similarly, with no negative opinions. Most are content 

with the service provided by the website, and with its efficiency. Elements 

appreciated by some users in regard to overall effectiveness include the broad range 

of activities that are well designed and can be personalised to meet users’ requests and 

age profile. Respondents point out that ‘it is very great place for me to develop my 

business English’, ‘The activities provided in different formats which encourage me 

to spend more time on the website’, ‘website provides comprehensive lessons and 

practice, in addition to the personalised instructions and study plan you are provided 

with so I think nothing is left for us except learning and enjoying the experience’, 

‘they provide every person who want to learn English with every practical service and 

guidelines to make the most of it’, ‘I believe that the courses are well-designed in 
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away which makes me like English and encouraged to spend more time in the 

website’, ‘it is so effective where it has convenient and flexible activities, lessons that 

are easy to understand and chat cafe which is asocial message board’. 

Other comments provided by GlobalEnglish users are that the website is convenient, 

providing them with all the learning tools they require: ‘the services that are offered 

in online learning websites especially here are exciting and easy to understand’, ‘they 

are very effective, they provide every person who want to learn English with every 

practical service and guidelines to make the most of it’, ‘I like this technology it 

makes life easier and save time for working people, in addition provides you with 

excellent education; so it very much effective’, ‘online learning English website are 

great resources for learning, they provide students with all the skills they need to 

acquires new language’, ‘these website are excellent, they provide student who want 

to learn English as second language with all tools needed to achieve that’. 

GlobalEnglish users also find the website effective in involving its users in real-life 

situations, with respondents commenting that ‘this website service is effective not 

only in teaching English but also in immersing learners in real life business situations 

and all of this is provided in easy not complicated ways’, and ‘this website is effective 

in teaching English and connect students in real situations’. 

The majority of pay-website users are satisfied with the services provided by Peak 

English, EnglishTown and GlobalEnglish. 

4.4.5.3 Pay-websites compared to classrooms 

The final question involving user perspectives on the positive impact criterion 

regarding website effectiveness relates to their views on how effective websites are at 
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teaching English, compared with learning in traditional face-to-face classrooms. A 

large majority of Peak English users consider pay-website teaching to be effective; 

one respondent notes that ‘I have respect to teachers they work hard and try their best 

but I think this technology can compensate what teacher in classroom can provide or 

more’. Other Peak English users indicate that learning language through a website is 

practical, interesting, convenient, comfortable, a open flexible environment, fun, 

friendly and more comprehensive than the classroom: ‘I think it’s quite effective since 

everything in classroom is available in such websites even it’s more convenient and 

comfortable where I can have the same education with easier access’. Others again 

find the website to be more effective than a traditional classroom, as the online 

learning platform provides them with a broad range of activities. In addition, each 

user can customise the study plans to match individual time, needs and language 

level; furthermore, the website provides opportunities to practise the language with 

native speakers: ‘website is better as you can learn at any time as you can and when 

you are ready and you can learn slow or fast it gives a lot of freedom furthermore you 

can be lucky to find native speaker to practice with not only in talking but also in 

every part of learning English’, ‘it’s more interesting and customised to your own 

benefit’. 

Some Peak English users find that classroom teaching has many limitations, one 

important one being limited teacher–learner interaction time. Other users find 

classroom instructions comparatively ineffective and less engaging than online 

activities offered by the website: ‘classroom is okay but sometime it become very 

boring where teacher has limited time to give a lot of information’, ‘it’s a lot more 

effective, classroom can become very boring and teachers themselves get bored so 

they don’t give excellent learning’. In contrast, a few users support language learning 
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in the classroom, as it allows for direct teacher-learner interactions, with one 

respondent commenting, ‘I think classroom teaching is a bit more interesting’. 

There are some neutral responses from Peak English users, some of whom feel that 

websites and classrooms have similar levels of effectiveness and complement each 

other, while other think that each has a unique approach to language learning: ‘both 

have similar efficiency’, ‘both of them complement each other’, ‘I think each has its 

own unique way of giving the information and the efficiency differs depending on the 

student, for me I found websites to be more practical thus more effecting’. 

Responses from EnglishTown users are, for the most part, that learning language 

using web-based instruction is more effective than classroom language learning, with 

responses such as ‘it is very effective and more flexible environment’, ‘both are 

effective but online teaching is more convenient’, ‘I can evaluate the effectiveness of 

teacher in the classroom by let say, in the best case to be 80%, while English teaching 

website has effectiveness up to 95%’, ‘in the present I can say that online teaching is 

more attractive for students who want to learn English language’ . The effectiveness 

of web-based instruction in language learning for some EnglishTown users is 

explained by the fact that pay-website teaching is based on modern technology, which 

provides users with advanced opportunities for learning; this is acknowledged in some 

of the responses: ‘it’s more effective since it’s more advanced and related to 

technology’, ‘I respect school teaching but it has limited resources but online teaching 

is a lot more effective and modern technological application of advanced learning’, ‘I 

think websites are more advanced so more effective because its already organised to 

meet all students demands in the way that it suits them’. 
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Another reason raised in the discussion of website versus classroom-instruction is that 

web users can adapt the learning process to meet their own schedule and do not have 

to commit to a fixed classroom time: ‘in my opinion it [web-based learning] is more 

effective since you don’t have to give up your job to attend classes and you can put 

your own schedule’; while two EnglishTown users who take a neutral stand explain 

that websites and classrooms each have unique effectiveness. 

The responses of GlobalEnglish users show that online learning is well liked and 

preferred by the majority of the website’s users. They talk about its flexibility and 

convenience, and the ability to adapt and customise study plans: ‘I believe it’s super 

effective where you can personalise your lessons schedule according to your own time 

unlike classroom where you have to let everything so you can catch up with the class’, 

‘more effective specially for people who seek the English language for their jobs and 

careers because it can be personalised to teach managers, employees and students the 

English skills in their field’, ‘it’s more effective because teacher is available all the 

times and I can study on my own schedule any time’. Other GlobalEnglish users draw 

attention to the high quality of materials provided by the website, with respondents 

claiming the site ‘provides high quality content in addition to unlimited access and 

study time and the ability to personalise study schedule’, and ‘regarding the quality of 

material and learning techniques it is more effective for sure’. A significant number of 

GlobalEnglish users base their support for web-based language learning on time 

factors and greater teacher availability: ‘it’s more effective in a way we can have 

access and study 24 hours at our time’, ‘learning online is highly effective way to 

learn English because it is very convenient where it allow for me to study anytime 

anywhere, and I can study offline’, ‘online teaching has many technical advantages 

that makes it more effective, for example teachers in classrooms can’t be available 24 
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hours unlike teachers online’, ‘teacher in classroom has fixed schedule with fixed 

period of time which make learning limited unlike learning website that allow 

learning according to persons own schedule any time and he can decide how long to 

study’. 

GlobalEnglish users consider websites more advanced as an educational tool as they 

use the latest technology, unlike traditional classroom ways of teaching: ‘it’s more 

effective since it includes so much activities that is employed to enhance the way that 

English language is taught and also is linked to the high-tech world’, ‘it’s advanced 

teaching technique it is more effective and more attractive’. The responses from 

GlobalEnglish users do not indicate much support for classroom teaching except for 

one user’s neutral response that ‘the issue is not about to decide which is more 

effective because teachers in classrooms may be highly qualified, it’s about which 

suits your life more’. 

Users of Peak English, EnglishTown, and GlobalEnglish in general have a high 

opinion of the effectiveness of web-based teaching of the English language, compared 

with learning in traditional face-to-face classrooms. Only a small number of users 

supported the latter. Website users support online teaching more than traditional 

teaching methods, seeing it as a new generation of learning systems and appreciating 

the way such system can be adapted and customised to individual learning needs and 

available at the user’s convenience.  

4.4.6 Practicality  

Chapelle (2001) mentions that the practicality criterion can be evaluated by 

considering the adequacy of resources, including how easy it is for learners and 

teachers to implement a CALL task within the particular constraints of a class or 
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language program. This criterion is tested by analysing users’ ratings of particular 

features of the three pay-websites, presented in Table 4.35.  

Table 4.35 Users’ ratings of website features (2) 

 Peak English EnglishTown GlobalEnglish 

E VG A BA P E VG A BA P E VG A BA P 

Display as a 

whole 
7 21 4 0 1 14 13 3 0 0 11 16 3 1 0 

Clarity of 

sound for 

learning 

7 17 7 1 1 7 14 8 0 1 12 13 5 0 0 

Speed of 

speech 
8 13 11 0 1 3 17 9 1 0 8 16 6 0 0 

Pace of study 5 20 6 0 1 8 16 4 0 0 9 18 3 0 0 

Quality and 

quantity of 

content 

12 16 4 0 1 14 12 2 0 0 16 11 3 0 0 

Speed of 

display 

change 

4 17 10 0 1 3 16 8 2 0 2 15 12 1 0 

Level of 

content 
5 19 7 0 1 12 12 5 0 0 8 16 5 0 0 

Pronunciation 

of sounds 
11 19 2 1 0 9 17 2 1 0 11 18 1 0 0 

Relevance of 

material 
14 16 2 1 0 13 14 1 0 1 9 14 5 1 0 

Feedback 4 19 8 1 0 6 17 5 1 0 7 20 3 0 0 

Number of 

activities 
7 14 8 3 0 7 12 10 0 0 4 18 7 1 0 

Legibility of 

the text 
5 17 9 1 0 5 21 3 0 0 4 15 10 1 0 

Spacing of 

letters/lines 

 

4 16 7 4 1 8 14 5 1 0 1 15 12 1 0 
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Character 

sizes 

2 14 12 2 2 1 18 7 2 0 0 12 13 5 0 

On-screen 

prompts 
4 16 10 1 1 5 17 6 0 0 6 11 12 1 0 

Clarity of 

instructions 
6 15 6 2 2 12 10 5 1 0 4 17 9 0 0 

Accessibility 

of 

instructions 

any time 

6 18 7 1 1 10 12 5 1 0 2 25 1 2 0 

Position of 

instructions 

on screen 

5 17 7 2 2 5 15 5 3 0 2 18 10 0 0 

Time allowed 6 17 6 4 0 2 16 8 2 0 10 17 1 2 0 

Handling of 

learners’ 

responses 

1 20 8 3 0 5 15 7 0 1 2 21 5 1 0 

Acceptance 

of different 

responses 

3 17 10 3 0 6 14 7 0 0 2 22 6 0 0 

Menu 

changes 
0 23 8 0 1 2 17 9 0 0 0 19 10 1 0 

Search speed 3 16 12 2 0 4 11 11 1 0 1 14 14 1 0 

Efficiency of 

key 

commands 

4 21 3 2 1 4 19 5 0 0 2 16 10 1 0 

Capacity to 

skip menus 
2 19 11 0 1 2 16 10 0 0 2 14 13 0 1 

Total 135 437 185 34 19 167 375 150 16 3 135 411 179 20 1 

E: Excellent; VG: Very good; A: Average; BA: Below Average; P: Poor 
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Users tend to rate the display of their respective websites along a range from good to 

excellent, with EnglishTown users considering their site’s display excellent; it ‘is 

evaluated very highly for all three English language learning websites. 

Another feature is the clarity of audio for learning. User ratings are spread over a 

range from average to excellent, showing users generally accept the quality of audio, 

but are not necessarily completely satisfied. The results for this feature are relatively 

close yet surprisingly divergent, and raise the possibility that this feature is partly 

affected by the specific auditory settings on the private computers respondents use to 

access the website. Another auditory feature of websites is the speed of speech, which 

is generally found to be convenient: a few responses consider it excellent, while 

others find it average; the large majority of users respond with ‘very good’.  

The pronunciation of sounds is an important feature. The users’ review of this feature 

is encouraging, and, users general give a positive evaluation within the range of very 

good and excellent, while a few users mark it as average and below average. The 

results for all three websites are relatively close, with little to differentiate them in 

regard to this feature.  

Only a small proportion of users regard the speed of lessons and activities as average, 

with a majority across the three sites reporting the pace of study as very good while 

others rate it as excellent. This suggests that online teaching follows gradual steps in 

the learning process, in order to meet each user’s particular needs.  

The respondents’ perceptions of the quality and quantity of the content of the websites 

indicate that for the most part, there is general satisfaction, although, as can be seen in 

Table 4.35 above, there is substantial overlap in the distribution of user ratings. 
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Nevertheless, there are some discernable differences in evaluations across the three 

websites, with Global English in particular rated more highly for the quantity and 

quality of its content than the other two.  

All websites are evaluated by users as having fulfilling content levels. The responses 

of EnglishTown users indicates that this site has the most appreciated content level, 

with most users describing the content as excellent. A single outlier negates this 

overall trend, with one Peak English user evaluating the content as poor. 

There are minimal differences among users’ evaluations of the number of activities in 

Peak English, EnglishTown and GlobalEnglish. All users of these sites consider the 

number of activities to be sufficient, and generally rate them as very good. 

GlobalEnglish users mostly give the activities a very good rating. Most users of the 

other two websites rate their activities very good as well, but a few consider them 

only average or below average.  

The materials provided by the three respective websites are all rated by respondents as 

highly relevant. Their comments highlight the importance of coherence between the 

activities provided by the websites and their relevance to the users. A large number of 

users evaluate the relevance of materials as excellent, from which it can be inferred 

that there is a high level of user satisfaction. As indicated in Table 4.35 above, Peak 

English receives the best rating, with 14 users assessing it as excellent and 16 users 

scoring it as very good. Global English has the lower rating, with five users regarding 

the relevance of its materials as only average. 
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The speed of display change is described by the majority of website users to be very 

good, although a small number of users is not totally satisfied, describing it as poor or 

below average. This may indicate some deficiency in the websites’ services. 

With regard to the search speed of Peak English, EnglishTown and GlobalEnglish, 

there was a general level of satisfaction among users. The numbers who describe the 

search speed of their respective websites as very good is close to the numbers who 

rate it as average. The search speed of Peak English receives a higher evaluation than 

EnglishTown and GlobalEnglish, with most Peak English users describing the speed 

as very good and others giving it an excellent rating. 

The capacity to skip menus is considered by a large number of users of Peak English, 

EnglishTown, and GlobalEnglish as very good, although some evaluate it as average. 

Overall, users are generally satisfied with the feature of skipping menus. However, a 

closer comparison indicates that Peak English provides the best service, with 19 users 

rating this feature as very good. 

With regard to the menu-change feature, the majority of Peak English users describe 

this feature as very good, while for the other two websites, users’ opinions fluctuated 

between average and very good. 

The efficiency of key commands in EnglishTown is more than adequate; most users 

describe this feature as very good, with a few considering it excellent and others 

describing it as average; none give it a below average or poor rating. In contrast, 

despite there being users of Peak English and Global Town who give their site very 

good ratings, a significant number of others evaluate the key commands as only 

average or below, to poor. 
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Another group of questions focuses on visual features used in the websites’ texts, 

beginning with a query about text legibility. Table 4.35 indicates that EnglishTown 

has the highest number of satisfied users, with 21 describing the clarity of text as very 

good. The number of users who rate the same feature as average for GlobalEnglish is 

ten, and for Peak English is nine. This is an indication that text clarity is not a strength 

for either Peak English or GlobalEnglish. The text used by EnglishTown has the best 

spacing, with eight user responses indicating it to be excellent and 14 evaluating it as 

very good. Eighteen Peak English users evaluate the website’s character sizes as very 

good. 

On-screen promotions are found to be pleasing by most users of all three sites. The 

majority of EnglishTown users evaluate this feature as very good, with five users 

considering it excellent and six users rating it as average. Peak English users mostly 

evaluate this feature as about right, with 16 users giving the feature a very good 

rating, four users rating it as excellent and 10 indicated it is average. GlobalEnglish 

users’ collective assessment of this feature is almost identical to Peak English users’, 

except that a few found the on-screen promotions to be average. 

Clarity and accessibility of instruction at all times are considered crucial features. 

They are found to be more than satisfactory by users of EnglishTown, with a 

surprising number of users evaluating them as ‘excellent’. Users of GlobalEnglish 

evaluate this feature as mostly very good; and although most Peak English users 

evaluate it as just right, several users feel it is below average or poor, especially with 

regard to the clarity of instructions. 

The position of instructions displayed on the screen facilitates interaction between 

users and the different activities. GlobalEnglish is the website with the best overall 
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results in this category: According to its users, the position of instructions on the 

screen is very good and there were no negative responses to this feature. Although 

most users of Peak English and EnglishTown give a positive evaluation of this 

feature, a few users of each website indicate a low level of satisfaction and give it a 

below-average rating. 

GlobalEnglish provides its users with sufficient time to learn and practise their skills. 

This is reflected in the responses of the site’s users, who rate the time feature in the 

range of very good to excellent. EnglishTown users are apparently content with this 

feature, as most responses indicate a range of perceptions from average to very good. 

In contrast to the overwhelmingly positive evaluations by users of EnglishTown and 

GlobalEnglish, four Peak English users indicate a low level of satisfaction, describing 

this feature as below average. 

Users are greatly affected by the different feedback methods of websites, which can 

motivate them as well as provide them with correction tools. As can be seen from the 

responses, most GlobalEnglish users describe the feedback given to them as very 

good and a few as excellent, while only a small number rate it as no more than 

average. The greater proportion of participants in EnglishTown and Peak English 

assess the websites’ feedback mechanisms as just right. An exception is found in the 

number of respondents who indicate the feedback mechanism is only average: slightly 

more Peak English users note this than EnglishTown users. 

In general, it is obvious that most users of Peak English, EnglishTown and 

GlobalEnglish believe the websites handle users’ responses very well. However, a 

relatively even distribution along the range of average to excellent can be noticed in 

the evaluations of users of EnglishTown, while the responses of users of Peak English 
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and GlobalEnglish users concentrate mostly around the very good mark. The general 

perception of users of all three sites is that different responses are handled very well 

too; this positive perception is especially evident among GlobalEnglish users. A few 

EnglishTown users evaluate this feature of their website as excellent, which indicates 

that the website response to its users is pleasing. In contrast, some users of Peak 

English were not satisfied with this feature and some evaluations indicated it was 

below average.  

Table 4.36 summarises the ratings listed in Table 4.35, presenting the users’ 

combined assessments of the features of their respective websites. 

Table 4.36 Overall ratings of websites features 

 Excellent Very good Average Below average Poor 

Peak English 135 437 185 34 19 

EnglishTown 167 375 150 16 3 

GlobalEnglish 135 411 179 20 1 

Total 437 1223 514 70 23 

 

The overall evaluation for all three sites is largely that they are very good (54%). The 

numbers of users who rate them as excellent (20%) and average (22%) are also 

similar among the three websites. The percentage of users who give below average 

(3%) and poor (1%), ratings with regard to website features is very low compared 

with those giving higher ratings. These results indicate that most users have positive 

views concerning the respective websites’ practicality. 
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4.5 Summary 

Advanced users of English vary in their backgrounds and thus in their needs in 

relation to learning English. Websites are seen by advanced students as very useful 

sources of learning English for different purposes, and as very helpful: positive 

responses averaged 80%.  

In this chapter, the numerical and open-ended question data from the surveys has been 

collated and analysed using three different types of analysis. Firstly, an analysis of the 

respondents themselves focuses on understanding the backgrounds of users and their 

learning needs. One key finding here is that the age group of users of this learning 

medium is generally over 21 years old (over 70%); most users are using such 

platforms for specific purposes related to their future, rather than for fun or 

enjoyment. The gender of users is equally balanced. This is rather surprising: given 

that females in many societies have other responsibilities such as families and prefer 

to work from home to manage their life better, it was originally assumed that most 

online learners would be women. This appears to be an international and cross-

cultural trend: the data for this study was gathered from participants in at least 22 

countries (20 users did not identify their country, as not every country was listed in 

the survey question on nationality). Given that the study surveyed 104 users, and 

those users are from up to 40 different countries, it is clear that the user base is spread 

throughout the world. This indicates that such websites are becoming well known and 

popular everywhere and it is reasonable to prophesy that at some stage in the near 

future the use of online learning will be more common than classic classroom-based 

learning.  
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Another interesting point in this analysis is that 90% of users are university students 

or professionals in their fields. This means that the majority of users are likely to be 

using online learning platforms for learning English for specific purposes. A high 

number of users access these websites to learn English for business purposes, and 

English for business purposes is a major area of study that needs to be available on 

teaching websites –yet 80% of website users are university students, either 

undergraduate or postgraduate, so that there is also a need for the content of websites 

to be at a level of information to suit this different group. This means that activities 

that are lot of fun may not be as attractive to such users as is sometimes presumed. 

Instead, users appear most interested in the credibility and good reputation of the 

website, and this should be the focus of further development of such platforms. 

Around 90% of users need to use websites for study or work. They are using such 

platforms because they are busy with jobs, or are trying to develop their English for 

further study or to advance their careers. The content of websites has to meet these 

specific needs if they are to remain valued learning tools that are trusted by users. In 

sum, the websites’ users’ learning needs are varied and related to specific life goals, 

and meeting these often disparate needs has to be a major concern for website course 

designers if online learning is to be validated: otherwise users are likely to look 

elsewhere for alternative learning options.  

Most websites users have already learned English during their school life. Knowing 

this should help websites designers to avoid introducing students to topics that are 

likely to be known already and thus irrelevant for these students. They have to know 

that 95% of users already have some background in English – although this is, of 

course, a function of the fact that these are websites for advanced learners. 
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Another point to be kept in mind by website course designers is that around 60% of 

their users start learning English when under 15 years old, and 40% at under 20 years 

old. For about 90% of users, English is a foreign language. Around 85% already 

practise English with somebody else, 50% have been to English countries, and many 

more plan to go. This suggests yet another set of parameters that website course 

designers have to consider, to introduce their users to the curriculum that is a good fit 

with such characteristics. 

Second, analysis of the effectiveness of these three websites provides insights into the 

contribution of website design towards the motivation of users and their level of 

satisfaction in using websites for learning English as a foreign or second language. 

The appropriateness of the websites for learning English language more generally is 

analysed using three key criteria. 

First, the features and functions of pay-websites. As 80% of advanced users are 

satisfied with the features offered by their pay-website with just 20% unsatisfied, it 

can be concluded that both site design and course design are at appropriate levels to 

help users achieve their goals. Good design is thus an essential feature for attracting 

and motivating users. An examination of teacher availability yields another interesting 

result: the percentage of users who place importance on teachers (40%) is less than 

users who do not ask for a teacher (60%). This indicates that websites support 

learning autonomy, and, with more clear instructions, website users could work even 

more autonomously in online environments. This is an important point that will be 

returned to in Chapter Five. Another interesting result, one with great impact on 

users’ focus and their progress in learning, which makes their learning process more 

smoothly and increases their confidence in the services provided by the websites, is 
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easy, quick access to the site owners. In this respect, 70% of users are satisfied while 

30% are not. This is good indication that online learning websites support learning 

and the learner. 

Users’ feedback suggests that the instructions for each task should be combined with 

demonstrations. This is a feature not offered by any of the three websites, and it is 

interesting that even advanced users ask for this feature to be available. Users prefer 

watching how things work to reading instructions. This is potentially a very important 

feature one that could free many users from the need to request teacher intervention, 

particularly as teachers are not always available for 24 hours and there is not always a 

quick response from website designers.  Users also ask for an exclusive space where 

they can interact, encouraging group work, taking advantage of working and learning 

from each others’ skills, and focusing on their needs, where site owners can be 

updated continuously with feedback from their clients. Since most users ask for such 

a feature, websites should act to incorporate them in their website design.  

A related point which should be included in website design is the type of feedback 

provided. Computerised feedback is the preferred by most respondents, implying that 

website course designers need to focus on providing this form of feedback and 

making sure it is comprehensive. This will, like live demonstrations, minimise the 

need for constant support, and encourage learners to keep on track and remain highly 

motivated. 

There appears to be a close relation between activities designed for users and their 

level of motivation: well designed activities increase motivation. Designing 

interesting activities is essential, since users respond well to them and remain highly 

motivated. 
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The majority of users support learning through websites more than in traditional of 

classrooms. This can be for several reasons: the flexibility of time and space, the 

ability to choose specific courses on website for specific purposes, such as to learn 

English for business purposes, and the availability to users of real-life situations all 

provide the specific learning tools individuals want more than can be done in a 

classroom, and users are able to customise their study plans to suit their time, needs 

and level. Furthermore, website provides users with opportunities to practise the 

language with native speakers. Including and emphasising such features in websites is 

essential, and without them website courses may not fit students’ needs so well. 

Designing websites that include such features will help to produce effective online 

learning sites. 

The third area of analysis drew directly from Chapelle’s (2001) framework based on 

her six criteria for evaluating task appropriateness for language learners. The data 

gathered in this study shows that Chapelle’s criteria need to be partly redefined in 

ways that are different from was originally envisaged, as websites are more open 

learning environments than the ones she was considering. Her criteria have thus been 

redefined and expanded to suit the website environment rather than coursework in 

classrooms. This will be explained in more depth in the next chapter, where the 

findings of this study based on advanced students’ level needs for learning the 

language and their opinions are presented. There is also a necessity to better define 

the needs of advanced-level students as online learners, and to assess the strengths 

and weaknesses of using websites in teaching ESL/EFL students, in order to modify 

the sites to better fit advanced students.  
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The data analysis in this chapter shows an overall positive response from users of 

three e-learning sites. One clear finding is that no English learning website can claim 

to be the perfect solution for all those who want to learn the language. In fact, the 

effectiveness of any website is dependent on each user’s needs and whether they are 

met. In this regard, more research on websites and further regular feedback from users 

is needed to achieve the high level of design quality required to meet the needs of the 

majority of users.  
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Chapter 5   Discussion 

5.1 New evaluation criteria for ESL/EFL websites  

The discussion in this chapter is driven by the central research question of this thesis: 

what set of evaluation criteria are most appropriate for the evaluation of English 

language learning websites for advanced-level students? The preceding chapter 

introduced the parameters needed to describe evaluation criteria for English language 

learning websites for advanced-level learners by considering the needs of users, based 

upon empirical data collected from actual users of three English language learning 

pay-websites, along with website effectiveness and necessary conditions derived from 

Second Language Acquisition (SLA) and CALL task-appropriateness (Chapelle 

2001). This data, analysed and processed qualitatively and quantitatively, has led to 

the development and modification of existing criteria and to the creation of new 

criteria for evaluating English language learning websites for advanced users. The 

criteria, developed in this chapter, shape and inform the guidelines and may be used 

by website course designers to create materials, website designers, teachers who wish 

to find appropriate websites to supplement classroom material, and advanced users 

who wish to find appropriate websites to enhance their learning.  

The guidelines developed in this chapter are based upon eight criteria, outlined in 

Table 5.1 below. These are of equal importance, apart from minor reservations that 

are discussed later in the chapter. The criteria are drawn from understandings of the 

users, the materials and the environment, and of the five dimensions of language 

learning initially defined by Chapelle (2001) for evaluating task appropriateness (see 

Section 2.7.2), but whose substance has been largely redefined to suit the specific 
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learning environment of ESL/EFL websites. Each of the eight criteria will be 

discussed in turn, together with their subcomponents. For example, the criterion of 

user fit is broken into two subcomponents: users’ needs based upon background, and 

users’ needs based upon goals. In all, the main criteria are accompanied by 29 sub-

criteria or subcomponents that form the minor sections in this chapter. The discussion 

provides an insight on how these criteria may be adapted when choosing, developing, 

evaluating and implementing website for advanced-level learners. 

Table 5.1 New evaluation criteria for ESL/EFL websites for advanced-level learners 

W
eb

si
te

 F
it

 

User fit Evaluates the extent to which a CALL activity engages users on a 

level of difficulty appropriate to their individual characteristics and 

learning needs, based on their backgrounds and set goals. 

Material fit Examines the extent to which the CALL material provided by a 

website is appropriate in matching users’ potential and corresponding 

difficulty levels, in addition to their main focus, style and strategies of 

learning.  

Environment 

fit 

Identifies a website’s main strengths and weaknesses, in addition to 

features that have not been provided for but should be available. This 

Criterion looks into improving and providing all possible tools and 

components that websites should offer for their users through a single, 

consistent and intuitive interface with the objective to learn and 

practise English language. 

L
an

g
u

ag
e 

le
ar

n
in

g
 d

im
en

si
o
n
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Language-

learning 

potential 

Reveals the extent to which the CALL activities provided by a 

website are able to direct learners to focus attention on linguistic 

forms while engaging in meaningful tasks using all four macro skills 

(reading, writing, listening and speaking) plus grammar and 

vocabulary. 

Meaning 

focus  

Describes the extent to which opportunities for learners to express 

meaning are presented, not only through verbal skills but also through 

the use of reading and writing skills where users use the language 

purposefully for constructing and interpreting meaning to assist them 

in producing correct English.  
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Positive 

impact 

Evaluates users’ satisfaction and positive impression of a website, not 

only the site’s effectiveness as a language learning platform. This also 

assesses the effectiveness of a website to motivate users through 

content delivery. 

Authenticity Considers users’ preferences, needs and interests as input in designing 

specific activities within and outside the classroom that are 

complementary to each other and whose output connects to real-life 

situations.  

Practicality Explores the clarity of instructions provided by the websites and the 

ease of using its materials for the purpose of learning, as well as the 

users’ ability to control their learning process with minimal assistance 

and the compatibility level of a website’s software features such as 

speed, power, safety and support. 

 

5.1.1 Website fit  

Each pay-website provides a comprehensive set of tools for learning the English 

language and website fit relates to the match between these tools and the user, in 

terms of both process and product. This criterion has three main areas: the qualities 

directly concerning users of the website (user fit), the learning materials presented by 

the website course designers (material fit), and the website’s environment 

(environment fit).  

5.1.1.1 User fit 

This criterion reveals the extent to which a CALL activity engages users on a level of 

difficulty appropriate to their individual characteristics and learning needs, based on 

their backgrounds and learning goals. In developing criteria for evaluating English 

language learning websites for advanced learners, a major consideration, according to 

the collated data, is the ability of website course designers to meet users’ needs. This 

study identifies two primary concerns in this area: first, what constitutes the definition 
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of a ‘need’ in specific contexts? And second, what kinds of information should be 

generated in order to clarify this concept?  

5.1.1.1.1 Users’ needs based upon background  

The empirical data collated from 104 respondents in this study provided information 

on age, gender, nationality and first language (Section 4.2.1). Other information 

included users’ starting age and schooling stage of learning English, whether they are 

from an EFL or ESL background, level what they are majoring in at university, and 

evidence of having English language partners for practice (Section 4.2.2). This data 

provided an understanding of the users’ needs based upon their backgrounds in 

relation to their experience using the three pay-websites Peak English, EnglishTown 

and GlobalEnglish. 

Data on users’ age distribution (Table 4.1) indicates that participants in the 21–23 age 

group formed the majority of users, and have jobs or are studying or travelling, or a 

combination of these activities. In all these pursuits, knowledge of English was found 

to be important and users had taken the opportunity to learn English online. Having 

knowledge of which age group represents the majority of users on any language 

learning website is crucial: if the age group is known, website course designers can 

plan and create age-appropriate, targeted activities for it. If the activities are a good fit 

with users’ interests and needs, the sites will be more successful in delivering their 

courses. This study finds that different age groups have distinct and different priorities 

for learning language online. Certain age groups learn English with the intention of 

developing skills that can be used in job-related contexts, and the corresponding 

website should focus on activities related to this specific need. In the case of job-

related skills, website designers can create activities where users can learn how to 
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write business reports in English, or how to form a positive impression in a job 

interview. The data reveals a higher number of respondents in the over-27 age group 

for EnglishTown (13 users), compared to Peak English (6 users) and GlobalEnglish (5 

users). This could be because EnglishTown offers content that suits mature age users.  

The number of female users across all three websites was marginally higher than the 

number of males, and this was especially so in EnglishTown (Table 4.2). When 

compared with other variables like age, nationality, ethnicity or users’ educational 

background, gender best determines how and what users pursue during online 

learning. One noticeable difference across the websites is that the number of female 

clients of EnglishTown is twice that of its male users, while the gender distribution is 

similar for Peak English and GlobalEnglish. This suggests a connection to the mature 

age content offered by EnglishTown, since female users have other commitments 

such as family commitments and prefer to study from home. Gender-based 

differences in performance and learning are an important area of focus for future 

research in website usage and in the field of CALL more generally. 

User distribution based on nationality and first language indicates a broad spectrum of 

non-native English speakers and widespread cultural diversity (Table 4.3). The 

empirical data reveals that the most frequent users of the pay-websites are from 

China. An explanation is the status of English in China and among Chinese nationals, 

for whom a good level of proficiency in written and verbal English is necessary for 

advancement in education or in the workplace. The ability to read, write and speak 

English can be seen as a passport to China’s best universities and jobs. Since there is 

little opportunity for Chinese students to learn and practise English directly with 

native speakers, they may find more convenience and advantage in using language 
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learning websites than other linguistic background with more opportunities to practise 

with native speakers. Increasing numbers of Chinese are computer literate and 

receptive to the opportunities presented by learning online.  

A particularly interesting observation when analysing users’ needs based on their 

background is that each website appears to attract users from a specific nationality or 

country. From a website course designer’s perspective, it would be advantageous to 

include some aspects of the dominant users’ nationality or culture into features of the 

website: the language focus, skill preferences and language learning priorities for 

Chinese learners might be very different from those of French learners. For instance, 

French students often incorrectly make ‘H’ silent, while Chinese speakers may have 

difficulty with ‘l’ sounds. Website course designers can make use of the 

demographics of their clients to develop activities for each specific language skill and 

microskill to meet the needs of different sets of users based on nationality. 

Furthermore, with knowledge of users’ nationality, the course designers and online 

teachers can equip themselves with the cultural knowledge and sensitivities to better 

meet users’ interests and satisfaction, as well as to focus on areas of English that are 

of specific concern for the group.  

Diversity in the users’ age group distribution is seen in relation to the age at which 

users start to learn English in an educational context (Table 4.8). The majority of 

users started learning English between the ages of 11 and 15, but a distinct if small 

number started learning before they were six and a large minority started when they 

were adult: that is, 21 years old and more. These late learners may have started using 

online resources to learn and develop their English for career-related reasons, to 

enhance job prospects, or to feed into plans for further study of the language. 



 
188 

When developing criteria for evaluating English language websites, the age when 

users started learning English should be taken into account. Offering the same 

curriculum to users who started learning English at an early age and those who started 

at 21 years old (or older) is not effective, as the literature in education shows (see 

Section 2.4). For instance, users who start learning English at a young age tend to 

learn it more easily than those who start when they are older. A curriculum that fits 

the learning age of users is essential in online learning, as it affects their ability to 

process knowledge and accommodate new information. Website course designers 

should take into consideration users’ previous experience in learning English and 

design activities that fit their start age.  

Users who started learning English between the ages of 11and 15 are mostly 

EnglishTown users; the other two websites focus more strongly on business and have 

a curriculum fit with people who started learning at a later age. 

In relation to users’ different educational backgrounds, findings indicate that most are 

using the websites for educational or business purposes (Table 4.4) and are either 

first-year undergraduates or postgraduates (Table 4.5). The majority of users of all 

three pay-websites are well educated and use the online learning platform for specific 

purposes related to their academic needs or work. This indicates that website course 

designers have to consider users’ educational levels and what they are studying as 

important variables that should inform the creation of materials and activities to meet 

clients’ needs. 

For the majority of pay-website users in this study, English is considered a foreign 

language in their respective countries (Table 4.9) and it is likely that their use of 

English in daily life is minimal compared with users who have an ESL background 
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and regular access to English for practice and use. It is evident that users in all three 

English language learning pay-websites had opportunities to practise their English 

with either native or non-native speakers or both (Table 4.10). The number of users 

who were able to practise English with both native and non-native speakers is twice 

that of those who practise with only one or the other. The environment and 

availability of language partners may have a great effect on the progress of individual 

users. For those who continuously practise what they have learnt through interactions 

in real-life situations, it can be assumed that considerable progress will be made, with 

corresponding achievements in competency. Those who are passive receivers are 

unlikely to show the same level of speed in English language acquisition and 

development. When developing a framework, it would be advantageous to consider 

the status of English in the countries of the users, and particularly whether it is a 

foreign or a second language. A similarly important consideration is if English 

language partners are native or non-native speakers. Considering these issues will 

help website course designers develop a better learning environment, one where they 

can follow users’ progress on the website, so that those who are making better 

progress can be elevated to a different level and challenged with activities that match 

their abilities. Without such a mechanism, users who are progressively improving will 

be negatively affected by activities that offer no challenges and fall below their level 

of proficiency. 

It is clear that pay-website users consist of different individuals with varying needs 

for learning English, and from varied backgrounds. In designing criteria to evaluate 

the effectiveness of language-learning websites, crucial considerations include users’ 

age, gender, nationality, first language, starting age of learning English, schooling 

stage of learning English, EFL or ESL background, educational level (at university), 
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and profession (university major). Availability of and access to English language 

partners is also a concern in designing and evaluating activities to fit users’ needs in 

this criterion. Website course designers have to consider all these factors in order to 

offer activities that successfully accommodate and fit advanced users’ needs. To 

achieve this, websites may need to design for a particular target audience rather than 

be too general and therefore lack effectiveness. 

5.1.1.1.2 Users’ needs based upon goals 

Another consideration of user fit on pay-websites is the clients’ needs based on their 

goals for learning English. This section examines users’ needs in terms of purpose of 

learning, employing English language skills they have learned in practical life, their 

main focus of learning, the domains in which they use English, their motivations for 

using English, and their experience(s), types and periods in using websites. 

An interesting observation from the data is that most respondents use the websites for 

study or career prospects, or both (Table 4.6). Only a marginal number took up 

English for other purposes, such as to gain cultural knowledge, to communicate with 

friends around the world, for amusement or to write literature, such as poetry. Those 

who are non-native English language teachers use the sites to develop their own 

teaching skills in the language. To cater for these groups, website course designers 

have to offer learning services in different life domains: for instance, if users wish to 

learn English primarily for academic purposes, website course designers need to 

create a specific curriculum to fit this need; if clients use the websites to assist them in 

work, travel or leisure, website course designers should offer activities that match the 

these aims. A variety of curricula should be available to meet different needs for 

learning the English language. 
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Prior to engaging the services of pay-websites, the focus of users using or learning 

different English language skills (speaking, writing, reading and listening) varied 

(Table 4.12). A majority of pay-website clients used speaking and reading more than 

listening and writing in their daily interactions before using the websites. This could 

be due to the fact that speaking and reading were more accessible, convenient and 

practical skill, or that they were in line with users’ goals. Website course designers 

should put more focus and attention on skills which are not readily accessible 

elsewhere, or that users need to strengthen. Focusing on those skills that are less 

accessible for users without website assistance is an essential criterion in developing 

sites to meet users’ needs.  

Once users start using websites their focus on language skills change, since the 

majority are keen to develop all language skills, although to varying levels of 

proficiency depending on personal goals and needs. The main focus for most users is 

the verbal and communicative use of speaking and writing; listening is considered a 

secondary concern. Reading, vocabulary and grammar are given less focus than other 

skills: users are more interested in developing skills which are not easily accessible in 

real life, such as speaking and writing. The more accessible skills, such as reading, 

grammar and vocabulary, are considered less beneficial to them. This implies that 

criteria for evaluating websites has to consider activities that are design-focused for 

each particular skill to meet users’ different needs and requirements. 

Before using pay-websites, users practise English in many domains: home, work, 

school or the Internet (Table 4.14). Exposure to English language prior to using 

language learning pay-websites varied widely. The majority of respondents engaged 

with the language more through the Internet than in direct interaction with native 
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speakers or in language classes, and more online than offline. Work and school are 

domains that come in second where English is used. Using English in the home was 

almost non-existent: only one user out of the 104 surveyed did this. The Internet was 

the major resource for users before they become engaged in the activities available on 

pay-websites. This requires design that considers users’ previous exposure to the 

language, and will motivate them and make the learning process more convenient. 

Such a criterion should, be included as part of the comprehensive criteria for 

evaluating ESL/EFL websites for advanced learners. 

The majority of respondents had not visited an English-speaking country (Table 4.11). 

Some indicated that they had been to English-speaking countries for short periods of 

time (a week or less) for conferences or business visits, and others were planning to 

visit an English-speaking country, either for study or work. It is likely that users’ 

participation in specific activities and courses on pay-websites depends on their 

English language proficiency and their needs, which are related directly to whether 

they have spent time in English-speaking countries or not. Time spent in English-

speaking countries is an important issue, since it has a direct effect on the purpose of 

learning and may limit users’ interest in some activities if they have already acquired 

the skills the activities promote. It is important when developing a framework to 

consider such a criterion. Website course designers could offer a test to assess users’ 

ability and ascertain which skills are needed, specifically when planning travel to 

English-speaking countries. Such tests will help users find out what they need to 

know in order to perform adequately, and assist them to achieve better 

communication skills by the time they travel. Such a curriculum should also include 

features that introduce users to new cultures and different ways of communication, to 

help avoid behaviours that could be unacceptable in visited countries. 
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The significance of motivation as a contributing factor in second language acquisition 

and its influence on a user’s success cannot be overstated. Motivation has been 

identified as the learner’s orientation with regard to the goal of learning a second 

language (Crookes & Schmidt 1999). This study’s data on users’ motivation levels 

indicates that the majority were motivated – some highly motivated –to learn the 

language (Table 4.15): that is, the majority were strongly self-driven to learn English. 

The difference in levels of motivation may be a reflection of personal ambitions or of 

types of motivation. Only a few users indicated a low level of motivation to learn 

English; and the data shows that most of these users were obliged to learn English to 

fulfil the requirements of their workplace or school. Website course designers should 

provide users with different levels of activities to match motivation levels. Users who 

are characterised as lacking in motivation to learn the language need to be challenged 

with activities that could assist in raising their level of interest and participation in the 

learning process. Activities that include the learning of culture may be one way to 

increase users’ motivation level; another strategy might be the inclusion of language 

games as a learning tool. Such games can be advantageous, and not only for younger 

learners, if the objective of each can be tied to a valuable language learning objective 

(Beavis 1999). In language games, teaching and learning elements are embedded in 

play, so that while focusing on the successful completion of the game, the user 

acquires a language skill. In some situations, online social networking such as the chat 

room channel can operate in a similar fashion as language games. As learners 

concentrate on making online friends, their interactions involve the use and practice 

of language. Criteria for evaluating websites have to include such items, which will 

help less motivated users with specific activities to encourage them to learn through 

online platforms. 
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Many users had access to other, similar websites before engaging the services of their 

current provider, and only a few users were new to the online learning platform 

(Table 4.16). This may mean that online learning through the use of websites is 

popular and efficient. Those who did not initially have knowledge of or exposure to 

online learning may have been encouraged by friends or workmates to tap into its 

potential, as the data shows. A framework for English language learning websites can 

attract new users by offering free trial periods and enticing them with effective tools 

that simplify the idea of learning English online. 

Most respondents in this study had previously used both pay and free websites (Table 

4.17). Although both provide basic guides for learning English, the former provides 

additional services, such as a 24-hour online teacher and unlimited use of resources 

that are not available on free sites. Not surprisingly, the number of users who have 

used free websites is higher than of those who have been paying for the services. This 

could be because users often test-drive services offered by several websites for which 

they do not need to pay a fee, prior to selecting the best website to commit to. As 

well, users are concerned about online scams, which are now prevalent, and expect 

pay-websites to offer a secure payment system that is risk-free through official links 

approved by specialised authorities. This is another kind of website service that is 

required to meet users’ expectations and provide value for money. 

Many respondents in this study were new users who had been using the websites for 

fewer than six months, and slightly fewer had been with their chosen website between 

six months and a year; fewer again had stayed longer (Table 4.18). Long membership 

may mean that users are satisfied with the services provided by the site and see it as a 

useful resource for learning. Criteria for evaluating websites have to consider the 
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duration of users’ stay. Long-term users need to be kept interested with new activities 

that assist them to reach higher levels of competency and proficiency. Subsequently, 

websites can engage long-term users to share their skills and knowledge with new 

users, so that each group may benefit from the other: one offering experience and 

ideas for using the tools available on the site, the other perhaps offering motivation 

and enthusiasm. More attention should be placed on those who have been using the 

website for less than three months and on more established users (over one year) to 

encourage further learning. It is recommended to consider users’ time with the 

website when developing relevant and current approaches and strategies to retain 

them. 

These recommendations based on learning goals take into account the fact that most 

users who use pay-websites are motivated and self-driven learners. In designing 

activities for advanced users, website course designers have to consider all the above 

criteria to meet users’ needs in learning the English language. Understanding users’ 

varied backgrounds, needs and goals is crucial in designing activities to help them 

enjoy learning via a website, especially as they are paying for the service. Website 

course designers have to pay specific attention to users’ needs in terms of why they 

need English, and how and where they use English, along with the users’ main skills 

focus, time spent in an English-speaking environment, level of motivation, previous 

experience in using English websites, types of websites used, and the length of time 

spent using these websites. When these concerns have been addressed, course 

designers will be better able to create programs that match and fit users’ knowledge, 

abilities and requirements based upon their goals of learning.  
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5.1.1.2 Material fit 

Material fit is another important criterion in developing comprehensive criteria for 

evaluating and designing English language learning websites for advanced-level 

learners. Empirical data identifies this criterion as the extent to which CALL material 

provided by website course designers is appropriate to users’ potential and 

corresponding difficulty level, in addition to their main focus, style and strategies of 

learning. Empirical data on material fit is evaluated by considering users’ responses 

on language difficulty level, learners’ focus, learning style and learning strategies, as 

outlined below. 

5.1.1.2.1 Language difficulty level 

The study addressed this criterion by seeking users’ opinions on the language 

difficulty level and appropriateness of activities in relation to their individual needs 

(Table 4.23). The majority of responses fell into the category of ‘about right’, which 

means that the activities provided by the three pay-websites had acceptable levels of 

difficulty. Each website, that is, provided adequate and varied levels of activity that 

suited users’ different abilities and levels of competencies. Against this, a few 

responses noted that some website activities were either too simple or too difficult to 

comprehend. GlobalEnglish users were more content with the level of difficulty of 

activities than those from Peak English or EnglishTown.  

The study further evaluated language difficulty level by considering the ‘Help’ option 

available on the websites (Table 4.26). Constant use of the ‘Help’ option could 

indicate that activities or tasks were either not level-appropriate or were too 

challenging. The material fit criterion for this study evaluated users’ average use of 

this option, which was available on all three pay-websites.  
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On average, users accessed this option on the GlobalEnglish website more than on 

Peak English or EnglishTown, suggesting that GlobalEnglish activities or instructions 

were not presented with clarity and might have obstructed users’ ability to carry out 

their tasks alone. Using the ‘Help’ option on a less than average frequency could 

indicate that the activities are presented in a simple and easily comprehended manner 

that enabled users to carry out tasks with minimal assistance; it might also indicate 

that the activities were either too difficult or too easy for the users. In this regard, 

website course designers have to ensure that the language used in their materials and 

activities have a difficulty level that is appropriate and matches users’ levels of 

comprehension. According to Skehan (1998), if learners already know the language of 

a CALL task, the task presents no opportunity for development. A task should be 

within learners’ grasp relative to their ability. Website course designers should choose 

tasks that provide users with the opportunity to work among a wide range of targeted 

structures that are appropriate to their level.  

5.1.1.2.2 Learning style 

Learning style is the match between users’ levels and the activities provided by the 

website (Table 4.24). The importance of providing varied activities and media to cater 

for different learning styles provided by the three websites match well with the way 

users wished to learn English. For instance, Peak English offers its users opportunities 

to converse with native speakers and provides interesting exercises at an appropriate 

level of difficulty. Users felt motivated every time they participated in lessons and 

understood them with ease, and appreciated the opportunity of meeting new friends 

while studying. Websites have to present their activities and services in simple and 

easy ways that allow users to focus on what they want, as well as providing concise 
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instructional explanations. In addition, they should have a management system that 

tracks user progress at each level until the completion of the course.  

A few EnglishTown and Peak English users did not share the positive responses of 

their fellow users. Some saw the activities provided by the respective websites to be 

either insufficient or lacking in some features. Otherwise, there were many positive 

perceptions of the activities provided by Peak English, EnglishTown, and 

GlobalEnglish, indicating that such activities suited the users’ learning styles. 

Matching users’ learning style to activities is important when designing materials for 

advanced learners. In particular, website course designers have to attend to the types 

of activity provided to meet the learning style and accommodate the needs of this 

group. 

5.1.1.2.3 Learner focus 

To explain this sub-criterion in relation to material fit, this study has included an 

evaluation of users’ focus or preference for particular activities (Table 4. 25). 

Activities which are effective for one user do not necessarily work for another, as 

each user has particular strategies and techniques for mastering the subject matter. 

Most respondents in this study favoured conversational activities, followed by 

grammar, vocabulary and listening. Website designers have to make sure that 

activities such as conversational classes, vocabulary and grammar are widely 

available for users to meet their requirements. Some users wish to develop their 

conversational skills for the purpose of travelling: course designers should provide 

these users with appropriate activities. 
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5.1.1.2.4 Learning strategies 

Websites’ activities have profound, yet varying, effects on developing effective 

strategies in their users. A relatively high number of Peak English and EnglishTown 

users did not find the activities on these sites helpful in developing learning strategies, 

compared with respondent from GlobalEnglish. This could indicate that 

GlobalEnglish is able to accommodate its users’ learning styles effectively and create 

opportunities for them to develop different strategies for language learning. 

Many users’ responses revealed that the pay-website activities helped them to learn 

and practise English in new, interesting and entertaining ways, such as through the 

community activities made available on the sites. Although a few users commented 

that the activities focused on language learning strategies with which they were 

already familiar, others found that they assisted in improving the ways they 

implemented these strategies. Website activities, according to the findings in this 

study, should assist users in developing new strategies to meet their needs and help 

them use the various activities effectively. Respondents unanimously agreed that the 

activities had, in one way or another, assisted them in these ways. For some users, the 

activities and games enabled them to learn in enjoyable and interesting ways 

compared with the normally dull, traditional ways of acquiring language. For other 

users, the websites opened a new world of learning using advanced technology. 

Material fit, then, is an essential criterion and has to be considered by course 

designers who cater for advanced users. They should be innovative in their use of 

different methods and approaches (such as the ones mentioned above) to meet users’ 

needs and to create websites that are effective and efficient in delivering courses that 

help users to develop creative new strategies for learning. In addition, designing good 
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online material for advanced users has to take into account the language difficulty 

level, users’ focus, learning style and learning strategies.  

5.1.1.3 Environment fit 

This criterion considers aspects of fit that have not been included in the discussion so 

far. It encapsulates broader issues concerned with the wider educational context and 

learning environment, and aims to identify the main strengths and weaknesses of 

websites and any missing features that should be made available. It considers can be 

done to improve and provide all possible tools and components that the sites should 

offer users. Inherent in this discussion is the need for a single, consistent, and intuitive 

interface, and the objective of learning and practising the language. 

This criterion considers the possible development for a successful virtual environment 

and approaches to evaluation using qualitative methods based on users’ responses. It 

is approached from three perspectives: considering the appropriateness of a pay-

website for learning English for advanced learners; identifying the main components 

and features that have been overlooked in such an environment; and making 

recommendations for improving these learning environments. 

5.1.1.3.1 Strengths and weaknesses 

Users’ responses reveal some positive results regarding the three pay-websites under 

investigation. Users agreed that the websites were motivating, interesting, attractive, 

convenient, flexible and user-friendly, and provided a helpful environment for 

learning English. However, feedback also showed significant weaknesses in each 

website. For instance, instructions were sometimes confusing, sections and activities 

disappeared, supporting activities, such as the learning of idiomatic expressions, were 
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not available on some sites, and there was insufficient or unclear feedback. 

GlobalEnglish users’ satisfaction was relatively high, but responses from Peak 

English and EnglishTown users included more negative comments and, thus, raised 

the question of the sites’ ability to address concerns about their use and content. In 

developing criteria for evaluating websites, such weaknesses need to be addressed as 

they may affect users’ learning experience. 

One weakness that was identified involved time zone differences, which affected 

access to teacher services and the ability to attend live conversation classes. Missed 

online lessons cannot be retrieved or compensated for, respondents pointed out, some 

lessons are boring, and not all activities are supervised by a ‘live’ teacher. Other 

negatives reported included limited games-based activities, excessive and lengthy 

lessons, and conversation classes that were too short; unattractive homepage displays 

and slow navigation on some websites, long response-time, difficulty in accessing the 

website, and difficulty in delivering questions and suggestions to the web managers. 

The following guidelines offer a set of criteria for evaluating and designing English 

language websites in order to meet users’ needs. Website designers should employ 

advanced learning approaches and provide technologies for users along with 

comprehensive and differentiated level courses that include inclusive and well-

organised lessons that suit differences in users’ potential and ability. As teachers are 

essential components in the learning process, whether in the classroom or online, 

professional English teachers who native speakers should be available 24 hours: 

friendly teacher service is a resource-intensive but very necessary component in the 

conceptualisation and implementation of this kind of site. 
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Website activities play an important role in the learning process, and existing 

activities should be adapted to engage users innovatively. In addition to being 

trustworthy and motivating, extra assisting activities can be provided for long-term 

users to boost their learning. Course designers should seriously consider providing 

more and various social activities related to English culture and making the content 

stronger to help users grasp the English language more easily. Games have a place in 

the learning process too, as they present knowledge in an easy, relaxing and enjoyable 

way. Designers should incorporate these features and embed them in the language 

learning process, matching them to the purpose or activity.  

Website visuals also play an important role in attracting users’ attention and keeping 

them interested and motivated, and creating a user-friendly and easily manageable 

interface is essential. 

Websites should be user-friendly and offer support for a variety of learning abilities 

and styles, and guide users to focus on specific skills based on individual need. In 

addition, websites should be able to encourage socialising between users from 

different cultures, as it is important for users to learn and exchange cultural 

knowledge and experience. This can be done by providing opportunities for users to 

chat with native speakers and develop communication skills at the same time. Users 

should have no difficulties in understanding and using instructions for tasks and 

activities. They should be able to communicate with website owners freely and 

without restriction. Their privacy should be protected. They should be offered the 

ability to customise their study schedule according to their needs. Good reports and 

effective feedback on progress is essential and should be provided at all times. 
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Technical support is an important issue for learning websites. Productive and speedy 

feedback and easy navigation between sections should be made available. Twenty-

four-hour technical support needs to be offered in order to resolve any issues or 

problems that users encounter so their learning is not interrupted by a lag in response. 

Websites should provide all necessary software downloads and offer offline study 

options for users who do not have access to the Internet. 

These features are essentials, and should be provided by website course designers in 

order to meet users’ needs. They should be considered fundamental criteria in 

developing and evaluating English language learning websites. 

5.1.1.3.2 Missing features 

The second perspective relating to developing criteria for evaluation of websites 

based on users’ responses is to consider features that are noticeably absent. According 

to respondents’ opinions, the addition of such features will assist in supporting and 

shaping the perfect virtual environment that assists users to improve their English 

acquisition.  

A few users from all three websites, voiced the opinion that no further features or 

functions were required to enhance their learning: this shows that the sites are already 

effectively meeting some users’ needs. However, when viewed from the perspective 

of individual learners and how far the pay-website meets their particular needs, 

opinions are not quite as unanimous. Needs vary from one user to another, and a 

significant number of users called attention to specific points that they felt were 

inadequate. One of these was the absence of voice or sounds in chat rooms. The chat 

function engages users in text-format, and many said they would prefer to have a 
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‘voice’ that they can practise with, and that the absence of this feature had a critical 

effect on their learning experiences. As some users used the chat room for specific 

learning purposes as well as for entertainment, this issue is of importance, as spoken 

chat will assist them in developing a different set of communication skills not 

currently offered online, and help users build their self-confidence as they practise the 

language in an informal and stress-free environment. This will also overcome some 

emotional factors, such as shyness or embarrassment in making errors.  

Another critical issue concerning online teaching is the provision of a 24-hour online 

teacher. The Peak English website offers online teachers for only one hour a day, and 

users preferred that the website provide more conversation classes with live teacher 

sand make this feature available 24 hours daily. Obviously there are significant 

resource implications for the website provider in following such a course; but it is 

possible: EnglishTown and GlobalEnglish users both have access to a 24-hour online 

teacher service. Availability of an online teacher for 24 hours has great advantages for 

the learning process, as it provides users with support at any time they need. The 

presence of such a feature or resource will make the learning process fit more 

comfortably with each user’s time schedule, and create a more comprehensive, 

flexible and helpful website. 

Many users focus on writing skills when using websites, and some raised questions 

concerning the amount and quality of feedback they received. They requested that 

more feedback be given for their writing efforts. Many language learners are looking 

to reach a high level of academic writing, and good writing samples and modules 

from teachers and other advanced users would be advantageous for those who wish to 

develop this skill.  



 
205 

The response time in receiving feedback was also a concern. As all websites took one 

to two weeks to respond or give feedback to a query or question, and some users 

pointed out that a quicker response time would enable them to stay on track. Website 

designers should aim to offer immediate, or at least more timely, feedback to users, 

encouraging them to be proactive by asking questions instead of dismissing important 

aspects in their learning for lack of assistance.  

A number of users of the pay-websites were English language teachers who used the 

online platform to enhance their instructional pedagogy. This is an interesting and 

unexpected result. To accommodate this group of users, website managers should 

provide specialised learning sections that would be advantageous for language 

teachers, who have a unique objective in subscribing to the services of a pay-website 

that is not shared by the majority of users. Users in this group suggested that the sites 

could include links to other web-based learning resources. Such suggestions offer 

exciting prospects for the future, not only in establishing a community of practice via 

a website, but also in increasing the quality and applicability of the language learning 

materials that are created. Having an associated user group of motivated language 

teachers would inevitably enhance the attractiveness of the pay website for language 

learners. 

A further important recommendation raised by advanced users of all three sites was 

for better and more attractive interfaces. Website designers can create daily themed 

lessons and activities based on previous lessons in an interface that is attractive and 

colourful, to help users refresh their knowledge and practise new language forms and 

learning techniques. Users also suggested keeping less interesting or repeated 

materials to a minimum. If these suggestions are taken into consideration and 
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executed, they will certainly increase user satisfaction through the engagement in 

learning new items. Another observation drawn from the results is that some course 

units were considered to be overlong, which led to boredom for some users who felt 

that units should vary between traditional course activities and entertaining activities, 

all related to the desired learning goals.  

Currently, chat rooms on all three websites are for public use, and many respondents 

complained of their lack of exclusiveness. As paying users, they recommended that 

only those with full membership should have access to the chat service. Most public 

and guest users were seen to used the chat rooms for non-educational purposes, and 

the websites’ paying clients found this counterproductive. They also suggested that 

chat rooms should be directed towards specific educational goals related to users’ 

needs. 

Many users required more focus on pronunciation, listening, and good explanations of 

their errors in these skills. In addition, more motivating activities for new users and 

specialised teachers for business-related skills were recommended. Some users 

suggested websites offer new sections: for instance, a section called ‘Today’s Book’ 

could give users access to online titles recommended by other users, who would 

provide a summaries and respond to feedback. GlobalEnglish users requested a new 

section for idioms and ‘slang of the day’. Others suggested that the websites could 

have specialised sections for different professional fields such as law or science, apart 

from a business section. 

Other recommendations were for a more attractive interface, an easy and quick 

navigation tool to allow easy movement between sections, more educational games-

based activities and a reduction in the number of repetitive, drill-like activities that 



 
207 

were considered less engaging. These show a wide range of responses from Peak 

English, EnglishTown and GlobalEnglish advanced users. GlobalEnglish users 

provided the highest number of suggestions, EnglishTown had the highest number of 

satisfied users, and Peak English users indicated a general level of satisfaction with 

what the website provided. Considering such ‘missing’ features noted by users such 

additions will enable designers to provide a better online environment for advanced-

level learners, and for others. Website course designers should include these 

recommendations in order to offer a comprehensive virtual environment for language 

learning and acquisition. 

5.1.1.3.3 Improvements 

The study sought to identify areas for improvement based upon recommendations 

derived from users’ experience. Specifically, users were asked what further features 

could help them to meet their needs for learning and progress.  

Recommendations concerning technical support, content and other general features 

need to be considered to improve English language learning websites. Website 

interfaces should be visually impressive and attractive, with more use of colours and 

themes. In addition to designing specialised activities for specific purposes, website 

designers need to create activities that are engaging, to motivate users to keep visiting 

the site. Sign-up procedures need to be simplified to eliminate unintentionally 

misleading clauses and to rephrase those that are confusing, especially for new users. 

Some websites had noticeably complex sign-up procedures and complicated 

instructions. For instance, pay-websites that offer one-week free trials do not 

necessarily give full access to the entire material available to paying clients. 

Prospective users who realise that they have only limited access to content and 
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materials may become disappointed and confused because this is not made clear at the 

outset. Some users felt that websites were not convenient because they did not get 

access to online teachers. As discussed earlier, access to online teachers is one of the 

most important features for many users. Prospective users need to be given the chance 

to engage with all available resources in order to judge the website’s service and 

quality and, ultimately, to decide if they will subscribe.  

It should be possible to provide more demonstrations in websites. This feature will 

assist users to interact with each activity effectively, without wasting time figuring out 

what to do. For example, websites can include a good map to explain every activity, 

and attach a demonstration of how to tackle each skill or task. Tasks with which users 

are not familiar, or which are not accompanied by a good explanation, will be 

ignored. Since some of these may be essential for learning enhancement, their 

oversight will be a loss to users. 

Users indicated a need for fast technical support. This has to be available at all times 

to prevent users from becoming frustrated and losing interest in using the site. Other 

suggestions included the availability of a 24-hour online teacher to support users at 

any time they encounter difficulty or problems during their learning. More 

intervention and communication with ‘live’ teachers when performing tasks was also 

needed. Users with full membership demanded that chat rooms be for paying users 

only, and users could be assigned regular groups so they can help each other in 

assignments and homework. This approach, based on teamwork among each group, 

would facilitate the understanding process for users. The groups would also 

encourage one another and take advantage of working and learning from each other’s 

skills to enhance their own learning. 
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Users desired compensation for missed online classes. This was particularly found of 

Peak English where a teacher is available only for one hour each day, a limitation that 

caused difficulties for clients from different time zones. Time zone differences can 

also be an issue for users in terms of time appropriateness in relation to their daily 

schedule. A 24-hour online teacher and multiple online classes at all hours of the day 

would be sufficient to solve this problem. More opportunities to interact with native 

English speakers, whether teachers, other users or guests, were required. A vital 

suggestion was that pay-website owners consistently elicit feedback from users to 

ensure the most advanced, efficient and effective teaching–learning techniques are 

employed to meet the demands of each user. Many users wanted the websites to give 

more focus to professional fields other than business, as not all of them were working 

in this area and had other professions and interests.  

These strong suggestions related to websites’ teaching approach can be addressed. For 

instance, lower workloads, simpler activities, more content-related quizzes and using 

advanced-level users to assist in the teaching process and work alongside teachers 

employed by the website are all manageable goals and may significantly motivate 

other users to develop their skills further. 

Users of the three featured pay-websites in this study (Peak English, EnglishTown, 

and GlobalEnglish) made many suggestions and recommendations for their respective 

websites to consider and implement, to improve their provision of services. No 

English learning website can claim to be perfect for all users. There is no particular 

website that suits and meets every user’s needs and demands. However, the 

effectiveness of a website’s virtual environment is dependent on each user’s needs 

and whether the site can meet them. GlobalEnglish may be effective for some, but not 
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for others. More research on different websites, and more feedback from users, are 

needed to achieve a high level of design quality to meet the needs of the majority.  

5.1.2 Language learning potential 

This criterion is the extent to which CALL activities provided by a website direct 

learners to focus their attention on linguistic forms while they are engaging in 

meaningful tasks. The definition used here is not limited to grammatical or 

vocabulary forms as Chapell (2001) mentions, but to all tasks or interactions, 

including reading, writing, speaking, and listening, and typically through a question 

format or in conversation when there is a communication breakdown. 

Website course designers can provide a focus on form in meaningful contexts for 

advanced users. Many researchers, such as Long (1998), Robinson (1995) and 

Schmidt (1990), argue that learners need to attend to linguistic form for acquisition of 

the target language. The communication tasks provided to advanced-level users of 

websites need to be chosen to provide an opportunity for meaning-making, where 

learners can focus on the forms they are expected to practise. 

When they are practising communication, learners will attend to metalinguistic forms 

when they suffer interruptions owing to a breakdown in comprehension. Chapelle 

(2001) mentions that modified interaction and modified output are two consequences 

of task characteristics that will direct learners’ attention to form. Skehan (1998) 

identifies six task characteristics: time pressure, modality, support, surprise, control 

and stakes, that help learners to focus their attention on linguistic form while they are 

engaging in meaningful tasks. Website course designers can find the ideal method for 

constructing conditions for SLA tasks that direct users’ attention to form, the 

literature suggests, by considering the two types of task characteristic mentioned by 
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Chapelle (2001) and the six mentioned by Skehan (1998). This study, however, 

identifies only six task characteristics that are required for developing criteria for 

evaluating websites: focus on form, modified interaction, modified output, time 

pressure, modality and learners’ autonomy. Website course activity designers should 

include these features in the tasks designed for advanced users. 

5.1.2.1 Focus on form 

All three English language learning pay-websites include forms such as grammar, 

vocabulary, learning goals (speaking, listening, reading, writing) and others, in 

presenting tasks for advanced users at various levels depending on the designers’ 

perceptions of users’ needs (Table 4.20). Peak English, for instance, gives equal focus 

to all forms of language learning. Website course designers have to focus on all 

language forms in each activity provided for learning to meet users’ needs, and is an 

important element for website course designers to consider. It should not only be 

included with grammar or vocabulary, but with every English language skill. When 

users attend to language form while practising a language skill, this helps in 

accelerating the process of learning. Some students may use websites to develop only 

one language skill, such as speaking: attending to form at the same time will help 

achieve their goal of acquiring the target language since users attend to other forms 

when breakdowns occur in conversation. If website course designers connect 

language form only with grammar modules, users who are interested in learning other 

skills may end up not actually attending to form if they do not pay attention to 

grammar, and this will affect their progress overall. Focus on form has to be available 

with each language skill or sub-skill in order to meet users’ needs. 
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5.1.2.2 Modified interaction 

Modified interaction refers to the ways in which interactions are changed through 

negotiation of meaning by participants, for example, through comprehension checks 

or clarification requests (Long 1980; Varonis and Gass 1984). It arguably shapes the 

second feature of language-learning potential (Table 4.21), and so the three pay-

websites provide their users with a wide range of appropriate activities. EnglishTown 

and GlobalEnglish provide opportunities for conversation practice, both websites 

offering 24-hour online teachers in addition to other practical and formal activities 

such as chat rooms. User responses showed a high level of satisfaction when a 

breakdown in learning or understanding occurred online and the teacher gave 

appropriate suggestions to overcome it. Website course designers have to incorporate 

this feature to help learners develop their ability. One possible suggestion that arises 

from this study is that when users communicate with website managers using e-mail, 

chat or real-time conversation, the managers can offer suggestions about how to say 

things, perhaps more than one suggestion. Breakdown draws the user’s attention to 

unknown linguistic forms and recovery helps them make input comprehensible, and 

therefore makes it potential material for acquisition. 

5.1.2.3 Modified output 

Modified output shapes the third feature of language-learning potential (Table 4.22) 

and refers to the types of feedback users receive after responding to comprehension 

checks and clarification requests (Long 1980; Varonis and Gass 1984). Several types 

of feedback were available to users of the three websites, but most preferred feedback 

with a human element over recorded computer feedback; this preference was 

especially evident among GlobalEnglish users. Both types of feedback give users 

detailed, satisfying information, and clear guides to their efforts in overcoming errors. 
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Website course designers should offer comprehensive feedback on users’ work in 

order to improve satisfaction. Identification and correction of errors draw attention to 

linguistic form and accuracy. 

5.1.2.4 Time pressure 

The fourth feature which shapes the language-learning potential is time constraint, or 

what is sometimes termed the ‘pace’ of interaction and activities. This study asked 

users their opinions on the time provided by pay-websites to complete one activity or 

task. Users showed a high level of satisfaction with the process of completing 

activities, carrying out activities without any time pressure. They were able to take 

time to think, and to make as many attempts as they wanted when completing 

activities.  

Some activities were combined with suggestions and explanations for the task. With 

the absence of time pressure and the availability of sufficient guidelines for users, 

attention to form is more likely. Website designers should provide users with enough 

time to accomplish a task without pressure in order to accelerate the process of 

acquiring the target language. 

5.1.2.5 Modality 

The fifth feature which shapes language-learning potential and helps website users to 

focus on form and develop their language ability is modality. Modality refers to the 

written or spoken activities available for users on Websites. The design of these 

activities can facilitate a focus on form over focus on meaning in some cases. This 

study asked users how the discussion board, chat room, and online teacher features 

assisted in their development of language. Respondents mentioned that chat with 

users of a higher level than they assisted in the development of writing skills. Some 
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websites, such as GlobalEnglish, provided opportunities for interaction between 

different level users: for example, users at intermediate or advanced levels are 

encouraged to teach those who are new to the language or still at beginners’ 

competency. Users felt comfortable using this approach and found it very useful for 

developing writing skills, as written communication typically affords more 

opportunity for attention to form.  

The survey asked users specifically how an online teacher helps them focus on form, 

and the results are instructive. Users showed that spoken responses did not help them 

to attend to form as well as written feedback, because of time pressure. Website 

designers should communicate with their users in a way that suits them, and give 

them more time to think. They could engage more advanced users to help lower-level 

clients attend to form. Online teachers are limited by class time of one hour for ten 

users: this is usually insufficient to achieve lesson goals.  

5.1.2.6 Learner autonomy 

The last form which helps learners acquire language is their level of autonomy. 

Blondy (2007), argues that learner autonomy requires learners to establish their own 

learning goals and activities, but it also requires a curriculum that is focused on 

process versus content. Pay-website course designers offer their users the option to 

make their own study plan, something that respondents found very helpful to develop 

skills in specific areas. Some users are more interested in developing conversational 

skills than in other areas, such as users in the business sector who are interested in 

developing communication skills related to their work. When users are enabled to 

make their own decisions concerning what they will learn, the opportunity lets them 

focused more on form: this is borne out by the empirical data inn this study. 
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Language-learning potential includes focusing on form, modified interaction and 

modified output, time pressure, modality and learners autonomy: essential for 

acquiring language and essential for consideration when developing criteria for 

evaluating, developing and implementing English language learning websites for 

advanced-level users. Website course designers have to design activities to help users 

focus on different language forms so they can develop their ability to acquire the 

target language. These six features are the most essential ones and must be included in 

task design in order to assist users to perform to the required degree of competency. 

5.1.3 Focus on meaning 

This criterion describes the extent to which users employ the language purposefully 

for constructing and interpreting meaning and producing correct English. Chapelle 

(2001) states that while engaged in CALL tasks, users’ primary attention has to be 

directed towards meaning. Focus on meaning is not limited to oral communication 

tasks, as mentioned by Chapelle (2001): it can also occur during reading and writing, 

when learners use the written language for constructing and interpreting meaning. A 

variety of tasks across different skills has the potential to draw learners’ attention 

toward meaning. In this study, the results for reading and writing skills showed that 

users’ primary attention is directed toward meaning while they are practising these 

tasks. For instance, using the grammar corrector contributes to users’ writing skills, as 

the explanations given about grammatical errors increases understanding of sentence 

structure. However, responses indicate that users appreciate the grammar corrector to 

improve writing skills. 
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5.1.3.1 Focus on communication 

This study investigated the effectiveness of certain activities created by website 

course designers to assist advanced users to focus on meaning by attending to 

communication while producing correct English. The findings show that emphasis on 

communication is the first feature that helps users with meaning focus. Users from 

Peak English, EnglishTown, and GlobalEnglish collectively agreed that activities 

from their websites mostly focused on meaning, and did so through a multitude of 

approaches and activities (Table 4.29). The sites provided many opportunities for 

communication, including talkback forums, interactions between users and online 

teachers, chat rooms, pen-pals, and recording and repeating using the recording 

machine available on the site. Such communicative activities allow users to apply 

what they have learned to real-life and simulated situations, interacting online with a 

24-hour teacher, using the community option that provides direct interaction between 

users, and taking the opportunity to speak with native and non-native speakers. 

Website course designers should offer their users varied ways to encourage 

communication and interaction, whether by using the main activities or by taking a 

more casual approach such as engaging in conversations in chat rooms, using talk-

back, or writing to pen-pals. Focusing on communication is essential in language 

learning where learners practise and apply what they have learnt. Course designers 

might also include aspects of cultural knowledge that can assist users to focus on 

meaning through the understanding of different cultures and appropriate ways of 

communicating with users from different backgrounds. 

5.1.3.2 Producing correct English 

The second feature which helps users focus on meaning is producing correct English. 

Peak English, EnglishTown, and GlobalEnglish provide users with sufficient and 
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varying techniques to assist them in producing correct English (Table 4.30). 

EnglishTown and GlobalEnglish focused more on producing correct English than 

Peak English and users of these two websites were able to practise each exercise and 

receive tutor or computer feedback on their answers. Users’ opinions indicated that a 

feature like providing feedback for answers is an essential consideration when 

concentrating on meaning, and so it must be included in any framework for evaluating 

websites for advanced learners.  

Users in this study also felt that website course designers should continue to offer 

various approaches to assist them in producing correct English. The tools, techniques 

and strategies could include assisting them to learn meanings of new words by 

distinguishing right from wrong answers; having intensive activities that focus on 

pronunciation, speaking and communicating with teachers and other users; including 

a grammar corrector function which explains grammatical errors; focusing on correct 

pronunciation during conversational lessons and other learning courses; providing an 

immediate and comprehensive explanation of users’ errors; creating opportunities for 

interactions to occur between learners and teachers; including a spell check function 

so that similar errors can be avoided; and grammar lessons that contain detailed 

explanations of grammatical rules. Other approaches could include user feedback that 

gives guidance on how learners can develop and express themselves, talk-back 

activities that help to produce correct English, a pronunciation laboratory, good 

feedback by management, and computer software that gives feedback and evaluation 

after each lesson. Interactive learning and practising exercises with instant feedback 

from a teacher during conversation classes would help users improve pronunciation. 
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The data indicates that all the above methods are essential and should be considered 

by website course designers to help users focus on meaning. The designers can 

provide users with activities that involve discussion about general or specific topics, 

such as users’ ethnic and cultural backgrounds, to help them focus on meaning and 

engage them in the learning process while using a discussion-based activity; or 

through work on idioms, ‘hint of the day’, and the like. Practising different types of 

activities helps users develop their ability to discuss topics related to their professions: 

for instance, when journalism students undertake an exercise relevant to their field, 

the task should introduce them to a new word and help them develop oral 

conversation skills. In general, users’ main attention should be directed towards 

meaning that will help them in specific situations, whether with peers, at work, or 

when travelling. 

Users of all three websites generally felt that the websites provided positive support 

and sufficient feedback mechanisms to focus on meaning, specifically in the 

production of correct English and effective communication. Users noted that they 

were able to practise each exercise and receive tutor or computer feedback for their 

answers, one of the main factors that assisted in enhancing meaning focus. Producing 

correct English and developing communication skills are important and can advance 

the progress of learning the language, and so have to be considered when designing 

and evaluating websites. 

5.1.4 Positive impact 

Positive impact assesses the effectiveness of websites to provide the essentials in 

online language learning to satisfy users’ needs. This criterion includes websites’ 

ability to motivate their users through the delivery of materials as an alternative to the 
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traditional classroom. Following Chapelle’s (2001) original definition, websites are 

required to create tasks that help users develop metacognitive strategies while 

simultaneously engaging their interest in the target culture. The tasks should assist 

users to acquire pragmatic sensitivities to the language. In this study, this criterion 

was assessed by analysing users’ satisfaction with and positive impressions of using 

pay-websites. It also takes into account users’ responses regarding the function of 

pay-websites as teachers of English. 

5.1.4.1 User satisfaction 

Achieving user satisfaction is a primary goal of websites for advanced learners. Pay-

website designers are able to raise users’ satisfaction levels by providing activities 

that are stimulating and thought-provoking, and which in turn motivate users to 

repeatedly visit the sites (Table 4.35). Websites can do this by offering various 

features that respondents suggested: better communication with others such as native 

speakers and advanced users, good feedback from teachers, enjoyable activities, a 

personalised study plan and flexible activities that involve real-life situations. Other 

motivating factors users recorded in this study included opportunities to practise the 

language with native speakers, producing correct English, a variety of activities and 

the ability to study regardless of time and location. Website course designers have to 

provide users with all the tools necessary to reach high levels of satisfaction in terms 

of their need to learning English and their expectations of using technology. User 

satisfaction is a necessary requirement that needs to be carefully considered and used 

as a criterion to evaluate a website’s effectiveness.  
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5.1.4.2 Positive user impressions 

Positive impressions were based largely on the availability of certain activities that 

need to be effective and interesting. Users from the three pay-websites showed an 

overall level of satisfaction, with the majority describing the websites as effective and 

interesting. They indicated that pay-websites were useful for all age groups, can be 

accessed at any time and from any location, and allowed clients to modify their 

learning schedule to fit their needs and situation. According to the respondents, 

website course designers should provide users with all the necessary tools to learn 

English conveniently, offering a broad range of dynamic courses and activities filled 

with images and audio that makes learning interesting, entertaining and social. In 

addition, websites should introduce users to other cultures. Forming a positive 

impression is another important approach which website course designers have to 

consider when designing activities for advanced-level users.  

5.1.4.3 Pay-website as a teacher and guide 

The third feature that shapes the positive impact criterion is users’ perceptions of 

using pay-websites as teachers. The majority of website users considered online 

teaching more effective than a classroom, calling it practical, interesting, convenient, 

comfortable, open, flexible, fun, friendly, more comprehensive than the classroom, 

and providing users with a broad range of activities. In addition, users could 

customise their study plans to suits their time, needs and level of competency. They 

also appreciated the opportunity to practise the language with native speakers. A 

language learning website should provide users with access to advanced learning with 

an element of flexibility that allows users to schedule their own learning, as there is 

no need to commit to a fixed classroom time. Furthermore, online learning should 
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offer users the opportunity to participate and express themselves freely, which is 

advantageous in raising self-confidence in language use. 

Website course designers have to consider three components of the criterion of 

positive impact and the suggestions made by advanced users, which this study has 

found are important elements of satisfaction. The ability to offer the features 

discussed in this section is crucial if course designers are to ensure that they meet 

their users’ needs and raise their level of satisfaction. 

5.1.5 Authenticity 

Authenticity is another important criterion to be considered in designing English 

language learning websites for advanced-level users. This criterion comprises users’ 

preferences, needs, and interests as input in designing specific activities inside and 

outside the classroom that are complementary to each other, and output that connects 

to real-life situations. Chapelle (2001) refers to authenticity as not just 

correspondence between the tasks inside and outside the classroom, but also the 

conditions needed purely for acquisition of the language. One theory of 

communicative language ability (Bachman & Palmer 1996) defines authenticity as 

situation-specific, implying that development of ability in language for particular 

purposes requires practice in using language for those purposes. Research methods on 

authenticity have been developed over the past decade by researchers whose aim is to 

characterise the registers of language use in e-mail, chat rooms, electronic bulletin 

boards and discussion lists. 

Data related to this criterion included respondents’ perspectives on using language in 

authentic contexts, such as in corresponding with pen-pals, in chat rooms, on 

electronic bulletin boards, and in discussions and talk-back forums available on the 
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websites and related to their interests and needs. In addition to comparing language 

learned in and out of the classroom, this criterion analyses how English is used in 

situations of interest outside the classroom. This study considered two approaches: 

pay-websites’ task input (learners’ performance inside the classroom task) and pay-

websites’ task output (learners’ performance outside the classroom task). 

Many of the surveyed pay-website advanced users were interested in learning for a 

particular purpose, such as work, study, travel, and communication with others (Table 

4.6). Other purposes included writing literature and developing specific skills for their 

profession. Website course designers have to design specific activities to meet each of 

these varied needs as well as to direct users’ attention to using learnt skills in specific 

situations outside CALL tasks: one respondent mentioned that websites were useful 

because they helped him to develop business conversational skills sufficiently that he 

was able to resolve business issues for his company. Language use in website tasks 

must lead to authenticity of use outside classroom contexts. Website course designers 

should provide their users with authentic activities such as giving directions, telling a 

story, expressing an opinion, or communicating in a specific situation related to their 

interest. 

5.1.5.1 Website task input 

The first feature that shapes the authenticity criterion is task input, and users’ opinions 

across the three pay-websites showed a high level of satisfaction for tasks that were 

based on authentic contexts (Table 4.31). Language learning pay-websites provide 

users with opportunities to socialise while practising skills through interactions with 

pen-pals and conversations with other users in chat rooms. In addition, bulletin and 

discussion boards and talk-back forums create spaces where users can write and 
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respond to topics, by making comments on and contributing to other users’ discussion 

threads. These activities are not part of the formal curriculum of the website and so 

are not assessed. However, while these types of activities were essentially for practice 

only, some respondents indicated that these practice activities did not meet their 

expectations that these would be integrated into the learning curriculum. Some users 

thought of these activities as basically ‘fun’, lacking the purposeful ‘learning’ 

element. One reason for this negative perspective is that some users may not see the 

educational benefits of such activities, and regard them as frivolous and time-

consuming. The issue of use of online time affects users who have busy lifestyles, 

including the many respondents who were full time students or working.  

Website course designers have to ensure their platforms maximise user benefits 

within appropriate time limits that govern the time spent online. This objective may 

be achieved by organising themes and objectives based on users’ needs when 

practising activities through chat rooms, pen-pals, discussion forums and so on, and 

limiting these services to full-membership users. Others should not be able to access 

such platforms, apart from during formal trial periods, to avoid interruptions for busy 

users.  

5.1.5.2 Website task output 

Task output is the second feature that shapes the authenticity criterion, and in this 

study was based on users’ perspectives on using knowledge and skills that are learnt 

in online tasks outside the virtual classroom (Tables 4.33 & 4.34). Users from the 

three websites agreed that they had benefited from lessons learned in the online 

classroom, which they could advantageously apply in many aspects of their daily lives 

such as work, study, online social life, and communication with non-native and native 
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English speakers. Website course designers have to consider the task output, offering 

different types of activities to fit users’ needs in real surroundings and daily 

interactions. 

Pay-website course designers should design authentic activities for users in order to 

meet their needs inside and outside the virtual classroom, as many of these users learn 

English online for specific purposes that are not related to specific academic pursuits. 

Offering activities related directly to each client’s purpose for learning will speed up 

the process of acquiring the language. 

5.1.6 Practicality 

Practicality is the last element in developing criteria for evaluating English language 

learning websites for advanced-level students. Chapelle (2001) refers to this as the 

ease and convenience with which learners and teachers can implement a CALL task 

within the particular constraints of a class or language program. Such constraints 

include the availability of hardware and software and of a skilled person to assist with 

unforeseen problems. Early literature on practicality shows that learners must have 

adequate access to well-maintained software and hardware (Marty 1981). This study 

refers to practicality as the clarity of website instructions and how easy the materials 

are for users to understand and use effectively. The study assessed users’ ability to 

manage their learning process with minimal assistance as well as the compatibility 

levels of the three pay-websites’ software features, such as speed, power, safety and 

support (Tables 4.36 & 4.37). Users’ responses from the respective pay-websites 

indicated a general level of contentment, with few comments. 
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5.1.6.1 Ease of learning 

The first feature that shapes the practicality criterion is ease of learning. This study 

related considered six related features of pay-websites based on users’ opinions: 

clarity of sound, speed of speech, pronunciation of sounds, pace of study, number of 

activities and relevance of materials. 

The clarity of sound on pay-websites is important for users, as learning is easier with 

minimal disruptions due to poor sound quality or static. Some users were not 

completely satisfied with this feature, perhaps because of variations in their personal 

auditory settings or computers. The quality of headphones or earphones, if used, 

might also be a contributory factor; these can be neither controlled nor rectified by 

pay-website designers. Nevertheless, some distortions and disruptions in sound clarity 

and quality might be caused by technical deficiencies in a pay-website’s auditory 

setting itself, indicating that investigation needs to be undertaken to identify the real 

reasons for such a problem. 

The speed at which teachers speak is another feature that users agreed was critical 

with regard to the ease of learning online. They found the speed of speech by the web 

teachers to be generally acceptable. It can be assumed, from interpreting user 

responses, that pay-websites teachers are generally attuned to the varying competency 

levels of their users and take steps to accommodate them. For example, for beginner 

learners or those who have yet to reach a high level of fluency, website teachers 

communicate more slowly than occurs in natural speech. In an online learning 

environment it is important that teachers adopt a moderate speed when interacting or 

instructing users (in other words, not too fast nor too slow). Rapid speech may impair 

the users’ ability to comprehend, so they fail to grasp the concept being taught. This is 
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especially crucial to beginner learners, who might also miss some vital knowledge 

that is being delivered to them. If teachers use a speed of speech that does not match 

the users’ competency level, this might result in copying and producing a weak form 

of the language and subsequently using it in a flawed manner. However, for 

advanced-level learners, who are the focus in this thesis, it is important that the 

speech is not slowed down too much because authenticity will be lost in the process: 

in fact it is imperative for advanced-level learners that they are exposed to speech at 

natural speed in authentic contexts. To minimise the negative impact of over-fast 

speech (or over-slow) that affects users’ ease of learning, website designers might 

include an application where the speech speed can be controlled by users. 

Articulation and pronunciation of sounds is another important feature. All three pay-

websites received favourable comments from their clients. This feature is best 

supported by providing users (via the website) with access to online teachers who are 

native English speakers. Having an online teacher who is fluent in the language and 

articulates words and phrases with clarity and precision minimises the chances of 

negative comments from users. Generally, pay-websites use state-of-the-art systems 

to provide their users with the best available pronunciation tools to assist in close-to-

accurate pronunciation practice. One example of such a systems is a ‘corrector 

programme’ that alerts users when they have failed to articulate the required sound 

successfully; some provide exercises as well. 

The pace of study and the number of online activities and materials should be highly 

relevant and satisfying for users’ needs. The coherence of the tasks and materials 

designed by the websites, and their relevance to users’ learning goals, should 

complement one another. Coherence refers to the desirable ability of users to apply 
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what they have learnt in one activity in another, a task that involves building on prior 

knowledge and skills. Similarly, while navigating between multiple activities, users 

should ensure that they are tuned to the same idea.  

The pay-website users surveyed were greatly affected by their respective websites’ 

feedback mechanisms. Feedback, in its different forms, is found to have a great 

impact on users in terms of motivating and guiding them towards better learning. 

Users indicated that websites should offer different approaches in generating feedback 

to the learning process, contributing to understanding of the learning process and to 

retention of knowledge. Feedback also acknowledges and appraises users’ efforts and 

simultaneously gives them a sense of relief or increases their confidence.  

The level of the content material provided by websites has a direct effect on attracting 

users’ attention and keeping them interested in learning on line. Academic 

professionals who have been engaged to plan and create language learning content in 

the respective websites have to be mindful of users’ level of English competency 

when selecting and adapting materials. It is further advised that materials are updated 

regularly, in line with on the most recent finding in instructional education about how 

language is learnt, which is essential for both the teacher-centred instructional 

classroom and online self-study.  

The six features of the easy-to-learn criterion, clarity of sound inherent in the 

respective websites, speed of speech, articulation of sound by online teachers, pace of 

study, feedback mechanisms and content level, all contribute to the ease of learning 

English using an online platform. Websites’ academic professionals and technical 

designers are responsible for making the learning process as easy and convenient as 
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possible. This can be achieved by improving the existing features by maximising their 

efficiency to reach higher levels of quality. 

5.1.6.2 Ease of use 

This study has identified several features that make websites easy to use: text 

legibility, letter and lines spacing and size, on-screen promotion, interfaces, and 

design that is both effective and attractive.  

This discussion starts by identifying user concerns with regard to text legibility. This 

is because some online written material needs to be authorised and legally approved 

in order to allow users to scan and gather needed information.  

Poor text legibility can be aggravated by font size and line spacing. Users indicated 

that these features were noticeably neglected on the pay-websites, despite their impact 

on the ability to visually digest the materials displayed on screen. The appropriate use 

of spacing between lines both enhances the clarity of texts and contributes to user 

comfort when facing the screen for long periods. The size of the written letters should 

be readable and easy to browse.  

Users from the three pay-websites were generally pleased by the on-screen 

promotions found on Peak English, EnglishTown and GlobalEnglish. Their main 

function is to give a clear guide to website features and services in addition to 

providing visual effects that attract users’ attention. They can sometimes serve as 

announcements or broadcasting centres that deliver both administrative and 

instructional messages. The availability of such a feature is essential to keep users and 

visitors informed of updates and news. 
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While on-screen promotions are essentially part of a pay-website’s interface, user 

responses indicated that the attractiveness and effectiveness of the interface design is 

a feature that some give high priority to. Users in this study showed variation in their 

evaluation of this feature. Essentially, an effective design feature is one that can 

attract and motivate its viewers. Users who do not find the interface attractive or well 

organised will be less inclined to engage with the website, so this feature can be 

considered one of the most essential visualisation features as it is the first on-screen 

display users encounter when visiting a site. A pay-website interface gives new users 

a general indication of the quality of the site. Users are fast to judge, and may well 

make a decisions on whether to use the website based on a quick first impression. 

However, as the saying goes, you cannot judge a book by its cover, and a decision 

about the quality of a website should not be based only on its website’s interface 

design. The researcher made such a mistake when he questioned the effectiveness of 

GlobalEnglish based on the first glimpse of its interface (GlobalEnglish later proved 

to be as good as the other two websites); and any number of those visiting language 

websites will have a similar reaction. It is the responsibility of the designers to make 

the interface not only attractive and effective but to ‘speak’ for its content. Factors 

such as visuals, colour scheme and typology used as design considerations in an 

interface are relevant and important in attracting new users and keeping existing users 

interested in the site. 

Another concern in interface design is screen clutter: a screen filled with unnecessary 

or disorganised texts and visuals that may affect users’ central vision, attention and 

motivation. User responses from Peak English, EnglishTown and GlobalEnglish 

showed indecision about in this issue: some users were unaffected by what they saw 

on their screens while others were repelled by screen clutter. In designing websites, 
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special attention should be given to the placement of text and other aspects of design 

in order to make the websites convenient, effective and attractive. 

Users place importance on aesthetic features that are essentially superficial, such as 

considerations of what they see on screen: size of fonts, line spacing and visuals. 

Website designers have to consider these features to address practical issues of 

attracting viewers, and to minimise negative user perceptions of the quality of a 

website based on first impressions.  

5.1.6.3 Instructions 

The third feature that shapes practicality has to do with the effectiveness of website 

instructions. Clarity in instructions is an absolute necessity in all language learning 

websites, because in many cases a teacher is not available to explain omissions or 

inconsistencies. Instructions may be text-based or delivered through speech. In this 

study, user reactions were mixed with regard to the clarity and accessibility of 

instructions found on the pay sites. Users from all three websites gave positive 

evaluations of this feature, although some indicated a low level of satisfaction. Those 

who indicated some level of dissatisfaction cited vague instructions that did not give 

clear directions on use or function.  

Instructions are considered the key for online learning as they provide step-by-step 

guides to many different processes on screen. Some hand-holding may be necessary, 

particularly for new users. The wording in instructions needs to be clear and concise 

and should provide users with precise information. They should be couched in simple 

vocabulary based on the competence level of the users, and should be easy to access 

and execute. The position of the instructions on the screen is another important 

feature, one which facilitates interaction between users and various activities, 
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ensuring that whatever the users want to see do or hear is within reach and can be 

accessed without having to search the screen to find the information. It would be 

time-efficient and convenient to list most frequently used instructions on the interface 

(website homepage), and relating instructions that are listed/categorised under one 

title. A website’s instructions need to include a clear and simple command display for 

users, who need only learn a few straightforward commands to navigate the site and 

accomplish tasks successfully. Improvement of such a feature is essential, especially 

for new users, as it affects their level of confidence in using the website.  

5.1.6.4 Learner’s control 

The fourth feature that shapes the practicality criterion is learner’s control, 

exemplified by the time allowed for successful completion of an activity. Activities 

with lengthy introductions or beginnings can lead to loss of attention, and activities 

that do not allow adequate time for comprehension and completion can negatively 

affect users’ progress. This issue was particularly apparent of lectures by live online 

teachers, which were conducted only at specific times of the day, at times that were 

inconvenient or impossible for some users.  

Another feature available on all three websites is the study plan, which is designed to 

allow users to create their schedule and timetable according to their individual 

progress and personal commitments. All website users in this study indicated a 

general level of satisfaction with this feature, as they were able to manage their 

learning pace and vary the frequency of learning according to their needs and 

circumstances. It is recommended that users also have the ability to control the 

number of activities they must attempt or complete. Users should be provided with a 

wide range of activities and have the option to choose the quantity that suits them. 
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Furthermore, users should be given the option to decide which activities to do and 

which best match their needs, time and capabilities. Pay-websites could well follow a 

generic approach in the provision of activities: that is, users should not be overloaded 

with activities or suffer from a lack of alternatives. Balance of quantity and frequency 

is ideal. An overly light workload may cause boredom, which inevitably affects user 

attention and patience to carry out tasks, while a heavy workload may create 

unnecessary stress.  

Users from the three pay-websites gave a positive evaluation of the materials 

provided by their respective websites, indicating that learner control is an important 

feature for users who appreciate the chance to manage their own path and speed of 

study by varying learning options without sacrificing quality. 

5.1.6.5 Support 

The fifth feature that shapes practicality concerns the level of support provided by 

websites to their users. User responses indicated that the support provided should 

include features such as a ‘Help’ option. This option aids users when they do not 

understand a certain option or instruction, or when they need to search for specific 

information on the site. It can assist users by clarifying the meaning of certain tasks or 

giving directions for specific operations. This feature should be available both on the 

users’ screens and the learning tutorial desk: a majority of users indicated that this 

was the case, and that it was easily accessed. Websites in general should aim to 

provide users with all the necessary assistance that makes the learning process 

pleasant and convenient. It is also advisable that users be able to access the ‘Help’ 

option on whichever page they are on.  



 
233 

Another support feature for website users is access to a self-error-checking system. 

An example of this system is the spell-check function, available on all three websites, 

which enhances language learning by providing users with a tool that allows them to 

correct their errors. This system works in such a way that it draws users’ attention to 

spelling errors they have made, explaining or highlighting where the error has been 

made and providing an alternative; this is done while users engage in their writing 

tasks. Such tools can be included in all activities provided by websites. 

Accessibility in contacting the managers of the websites is another essential 

consideration. Users may need to contact website managers for various reasons, and 

managers should be available for long periods during the day or, ideally, without 

restrictions on time. Some users from Peak English and EnglishTown reported 

difficulty in contacting managers to report technical faults and seek advice, which led 

to inconvenience and grievance. Such difficulties should be avoided, and it is the 

website managers’ duty to be contactable and to respond immediately to requests or 

complaints from their users. It is unacceptable for users to be unable to contact these 

managers. Good response time not only builds product confidence, but also gives 

websites credibility in the services that they are providing. Easy and quick access to 

website managers also builds trust in the client-provider relationship, and users will 

feel more secure if there is help when required. Website managers should constantly 

assure users that user support will always be available, and the sites need to include 

all necessary contact information in such a way that it can be accessed with ease and 

speed. This might include e-mail addresses, telephone numbers for contact during and 

after office hours, and links to specific (e.g., account-related) or urgent (e.g., trouble 

shooting) matters. This is important not only if websites want to be evaluated 
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favourably on qualitative aspects, but also if they wish to be perceived as supportive 

and responsible.  

Teacher intervention is another feature requested by users in this study. The number 

of users who placed importance on teacher-intervention was relatively equal to those 

who felt the feature was not a necessity. Users’ needs indeed vary, and it is difficult to 

be objective in this case; however, the responses from those who indicated the 

importance of teacher-intervention cannot be neglected. It is beneficial for websites to 

provide users with an online teacher at all times. Tasks where the online teacher 

feature is absent should be made simple so users can carry them out without much 

difficulty. The availability of the teacher intervention feature is essential in any 

language learning, regardless if it is a traditional or online classroom, as he/she 

represents the meaningful connection between the information in lessons and the 

students. 

Function keys are another common support feature that is made available for users on 

websites. These keys should be self-explanatory, specific in function and easy to 

identify and use. Users should be able to use each website’s operating features 

without assistance from a manual or set of instructions. In most websites, function 

keys should be simplified to reduce unnecessary confusion and complications arising 

from technical issues. 

The last support feature is the manner in which websites handle users’ responses. This 

will depend upon the online teacher’s pedagogical approach as well as users’ response 

to and acceptance of the feedback given. Websites have to accept different responses 

made by users and process them in a way that is beneficial for both users and 

teachers. 
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All of these features are essential and should be included in website design to enable 

users to manage their learning in order to meet their needs effectively and reach high 

levels of competency.  

5.1.6.6 Speed 

The sixth feature that shapes practicality is speed. Speed is clearly an important factor 

influencing the average user’s preference in using pay-websites; therefore it is a 

feature that has to be considered in terms of practicality. Website display speed is one 

of the factors that first influence a user’s decision to engage with a website in online 

learning. Display speed refers to how fast a website responds to user input, and relates 

to the initial time taken to download the website’s interface. This feature is highly 

sensitive for users as it largely determines how they engage with the website’s 

services. Thus, the speed should be reasonably fast, or it will affect users’ patience 

and concentration. Users showed noticeable dissatisfaction concerning this feature. 

Website designers should boost the efficiency of website display speed as far as is 

technologically and financially possible.  

Another relevant feature is search speed. This refers the response time of particular 

web page elements in relation to user input. Good search speed is crucial in providing 

users with the best and fastest navigation through the website, allowing them to 

practise easily without unnecessary delays; it has a powerful effect on user 

satisfaction. Website designers should enhance this feature by minimising search time 

so that users’ online time is well managed and efficiently utilised. 

The capacity to skip menus is a feature that is dependent on website speed settings 

and page content; a large number of Peak English, EnglishTown and GlobalEnglish 

users were satisfied with this feature. It can be made more efficient by sorting menus 



 
236 

into groups according to frequency of use and importance, and omitting standby 

options that are not frequently used. Prioritising and gathering together associated 

items in a menu are an important aspect of design and need to be considered. The 

menu-change feature in websites uses advanced systems that allow users to navigate 

effortlessly, and it too should be taken into consideration by website designers to 

ensure maximum efficiency and speed in navigating between different menus. 

Another feature in the discussion of speed is the efficiency of the command key. The 

primary goal of the command key is to execute menu commands without the need to 

go through long menus or a series of sub-commands. Since users generally spend 

some time on the pay sites, they need to be able to work efficiently within time 

constraints. By offering a shortcut key on the user interface for quick access to 

frequently used commands, sites will help ameliorate users’ concerns in relation to 

time spent online. 

Peak English, EnglishTown and GlobalEnglish users preferred websites with high-

speed features requiring minimal memory load, that were able to adapt to user 

behaviour and used low-content density. Even with the advancement of computing 

technology and faster Internet connection speeds, users considered real-time 

responses and access to a connection with a human element as two of the most 

important factors that pay-websites should provide. Website designers should take 

careful note. 

5.1.6.7 Safety and reliability 

The last feature in the practicality criterion is safety, which addresses many website 

features including error messages, errors that are embedded in programming, access 

control and security programmes. Error messages refer to messages that are displayed 
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(often using small dialogue boxes) when an unexpected condition occurs or when user 

intervention is required. They are used to indicate that a desired operation has failed, 

or to alert users to important warnings. A proper design for administering error 

messages is important for a website’s usability and users’ follow-up action, if this is 

required. Users may become confused and stressed if an error occurs while they are 

attempting a task, so designers should minimise the causes and occurrences of errors 

that deflect users from their desired tasks. Designers can include guidelines for users 

by developing error messaging systems that capture the user’s attention, explain the 

source or nature of the error, and suggest possible solutions.  

Users pointed out that a basic feature that addresses website safety and reliability is 

error-free programming. Ideally, a website should not contain errors from bad code 

that prevents a program from operating as intended; such errors are primarily due to 

human programming. Humans create applications and human error is unavoidable; it 

may result if programmers misunderstand the requirements of a program. There are 

also instances where errors are due to faulty hardware producing an incorrect code, 

possibly from incompatibility caused by inaccuracies in translating requirements and 

incorrect definition of interfaces. It is advised that language learning websites import 

systems from reliable sources to prevent such errors from occurring. Websites should 

also provide programmers with specific, accurate, clear requirements to reduce 

miscommunication or misunderstandings that affect the quality of the websites. 

Users’ access is a sensitive feature in websites, to which designers should pay more 

attention. The major point of access control, as part of a website’s master safety plan, 

is to employ systems that control users’ access within certain activities or operations. 

In general, its function is to manage which users have access to which resources, 
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which files they can read, which programmes they can execute, and how they may 

share data with other users. For example, access to a native speaker teacher is limited 

to full-membership users only, and access to certain subjects is limited and accessible 

only by registered users. Thus, controlled access can exclude certain services for 

different categories of users, even full-paying ones. 

In light of the need for security, website owners should provide an adequate and 

reliable programme which adds another level in safety management. Establishing and 

implementing a security programme gives reasonable and acceptable assurance to 

users that the website systems are performing as specified, that they provide adequate 

protection, that data and software integrity is maintained, and that unplanned 

disruptions of processing will not seriously impact on mission accomplishment. 

Users of Peak English, GlobalEnglish and EnglishTown indicated a positive overall 

assessment of the practicality criterion of the websites. The high number of users who 

gave excellent and average ratings was similar for all websites. Users who gave below 

average and poor ratings features in the practicality criterion were very few.  

5.2 Key criteria for evaluation of ESL/EFL websites for advanced learners 

This study has developed a number of evaluation criteria for evaluating English 

language learning websites for advanced users, produced through a combination of 

intensive research that focused on the needs of advanced-level learners for learning 

English language using existing pay-websites and a reconciliation of existing 

frameworks developed by Chapelle (2001). The new framework developed in this 

study introduces a broad division between website fit and language learning 

dimensions, as will be made clear in the discussion below. 
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The first part of the new framework, website fit, includes three criteria: user fit, 

material fit, and environment fit (Figure 5.1). The user fit criterion relates to the 

extent to which a CALL activity engages users on a level of difficulty appropriate to 

their individual characteristics and learning needs, based on their backgrounds and set 

goals. The variables in this criterion are age and gender, nationality and first 

language, users’ starting age and schooling stage of learning English, an EFL or ESL 

background, and proficiency level. Other elements that were assessed include what 

these users were majoring in at university, evidence of having English language 

partners for practice, the purpose of learning and employing the English language 

skills they have learned in practical life, the main focus of learning, where they use 

English, motivations and experience(s) in using English, and how much time is spent 

using which types of website. The user fit criterion is found to be one of the basic 

concerns in designing appropriate courses for advanced-level users, arising in 

response to their varying social, cultural and academic backgrounds. Websites that are 

unable to address users’ concerns about use of fit fail to meet the intended learning 

goals. Generally, websites meet these concerns by offering a comprehensive 

curriculum that is sufficiently flexible to match and accommodate each user’s needs. 
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Figure 5.1: New framework for evaluating ESL/EFL learning websites for advanced learners 
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The second criterion of website fit that has to meet standards suitable for advanced 

learners is material fit. This criterion addresses the extent to which CALL material 

engages users in a level of difficulty appropriate to their individual characteristics and 

needs, and several conclusions can be drawn from the results from the current study. 

First, chosen tasks usually need to provide users with the opportunity to work within a 

wide range of targeted structures that are appropriate to their level. Second, activities 

provided by website course designers should closely match the way users would like 

to learn English. Third, users have different preferences in choosing particular 

activities, and those that are effective for one user do not necessarily work for 

another; this means that each user has a different style of learning based on personal 

capabilities and preferences, and each website should cater to this variation. Last, in 

order for website course designers to meet this criterion successfully, their users need 

to be given opportunities to develop new learning strategies directly or indirectly 

(through practice and using certain tools found on the websites) from the activities 

and tasks available. Website course designers should be innovative in using different 

methods and approaches to meet users’ needs, to create products that are effective and 

efficient in delivering courses for advanced-level users that take into account users’ 

level of language difficulty, focus, learning style and learning strategies. 

The third criterion in website fit for advanced learners is environment fit: the 

strengths and weaknesses of the website, including features that should be available 

but are currently absent. Website course designers should provide and improve upon 

all possible tools and components that they offer their users through a single, 

consistent and intuitive interface. Based the findings of this study, several approaches 

have been identified that will enable learning to take place in a virtual environment. 

The first is that website course designers need to make their websites interesting, 
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attractive, convenient, flexible, user-friendly and generally supportive of learning. 

User responses indicate that weaknesses in the learning environment need to be 

eliminated or, at best, reduced, including confusing instructions, sectional or activity 

breakdown and insufficient or unclear feedback. The second is that features which 

users’ perceive as necessary for their needs but that are not currently found on 

websites need to be made available and accessible: such as an attractive interface, 

easy and quick navigation between sections, inclusion of more educational games-

based activities, and minimising the number of activities that are less engaging. The 

third is that website designers and developers should constantly engage in research 

and development of their product and services based on users’ opinions and 

recommendations, as detailed in this research. The effectiveness of a virtual 

environment is dependent on each user’s needs and how well the website meets them: 

managers have to consider investing time, expertise and money into research on the 

functionality and effectiveness of their courses, and elicit periodic feedback from 

users in order to provide a high level of environment design quality that meets users’ 

needs. 

The second part of the new framework, language learning dimensions, which is 

developed from the empirical data collected in this study and reconciled with 

Chapelle’s (2001) frameworks, includes five criteria: language learning potential, 

meaning focus, positive impact, authenticity, and practicality (Figure 5.1). The first is 

language learning potential. This criterion was investigated by examining six features 

of the websites considered essential when designing specific activities to assist 

learners in an online environment. The first of these features is focus on form, and is 

concerned with designing activities that assist users to focus on different language 

forms in order to develop their ability to acquire the English language. An ideal 
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condition for SLA is that designed activities establish and direct users’ attention to 

certain forms while simultaneously engaging them in meaningful activity. Focus on 

form should not be considered in grammar or vocabulary alone, Chapelle (2001) 

argues: it should be included when other English language skills, such as speaking, 

reading, listening or writing, are being taught. The data in this study supports this 

view. When users attend to language forms while practising any language skill, it 

contributes to their speed of learning and retention of knowledge.  

The second feature used to shed light on language learning potential is modified 

interaction: the interaction between users and teachers, or users and website 

managers, or users and other users. The fulfilment of this criterion is important in 

advancing oral and aural skills. Conversation plays an important role in developing 

users’ competence in speaking and listening, and so frequent opportunities for quality 

interactions should be made available in both formal and informal contexts. 

Additional devices that contribute to the fulfilment of this criterion include the 

availability of 24-hour online teacher and chat rooms. 

The third feature is modified output, the core of the entire learning process. The types 

of feedback given to users affect how users benefit from them. This study provides 

substantial evidence that human feedback and computer feedback are strongly 

preferred over other types of feedback provided by websites (see Table 4.22). 

Feedback that is generated by a computer program, the predominant form at present, 

needs to be given more focus by developing or adding extra elements to make it more 

relevant to users’ need for clear, precise and timely evaluation of their work.  

The fourth feature is the pressure faced by users when activities have a fixed time 

allowance for their completion. When there is no time restriction imposed on tasks, 
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users are able to spend as much time as required to focus on form, which will 

inevitably result in better learning outcomes. Users should be allowed to complete 

tasks within an appropriate time allowance that matches their capabilities: website 

designers need to assess task-time allocations with greater sensitivity to the needs and 

abilities of users.  

Modality is the fifth feature that contributes to language learning potential, and 

applies to the written or spoken activities available for users on websites. Activities 

that allow users to practise their writing skills should be directed toward educational 

goals under website administrators’ supervision. Online opportunities for practising 

oral skills are found mainly in live classrooms, where teachers assist users by 

allowing them to express themselves and giving them constructive feedback and 

suggestions on how to productively use the language.  

The last feature of language learning potential is learner autonomy. This feature offers 

users wide options to customise their study plans to meet their needs and potential. 

This option is extremely beneficial in developing users’ skills in specific areas, 

particularly to allow them to address specific weaknesses. When course designers 

enable clients to make their own decisions concerning what they will to learn, each 

user can choose a learning path that coordinates study with personal time constraints, 

preferred activities and individual learning style.  

The second of the language learning dimensions criteria in the new framework 

addresses the importance of meaning in the materials designed by websites. This does 

not apply only to oral communication tasks, as it can also involve reading and writing 

in which users use the written language purposefully for constructing and interpreting 

meaning. This study finds that the criterion should be approached through the creation 
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of activities that assist users to focus on communication as well as producing correct 

English. Websites can encourage communication and interaction by using both main 

activities and the more informal interactions of chat rooms, talk back, and pen-pal 

exchanges. Focusing on communication is essential in language learning as users 

practise and produce what they have learned: the attention of users should be directed 

to focus on meaning. Website course designers should also include aspects of cultural 

knowledge that can assist users to focus on meaning through understanding different 

cultures and appropriate ways of communicating with other users.  

This study finds that another feature that contributes to focus on meaning is producing 

correct English. There are numerous and varied methods that can be employed to 

assist users to produce correct English. Some pedagogical approaches include 

teaching new vocabulary by distinguishing right from wrong answers, speaking and 

communicating with users, providing immediate and comprehensive explanations of 

grammatical errors (and any other forms of skill-based errors), focusing on correct 

pronunciation during conversation lessons, and encouraging advanced learners to 

assist beginners. Websites could offer intensive activities with emphasis on 

pronunciation, grammar lessons that contain detailed explanations to correct user 

errors, and self-help functions such as spell checks and grammar correctors. These 

approaches will consolidate users’ focus on meaning and help them meet their need to 

produce correct English, that is, English that is appropriate to the context in question.  

The third language learning dimension is positive impact. This criterion evaluates the 

effectiveness of language learning websites not just as meeting user expectations as a 

language learning platform but also as a source of motivation for learners who use it 

as a teacher-in-the-classroom. Websites can approach this criterion by considering the 

Comment [a14]: This has been revised 
as follows: “help them meet their needs to 

produce English as appropriate to the 
context in question” 
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differentiated levels of user satisfaction and the role of websites as a tutor rather than 

tool for learning English. Users should be provided with all tools necessary to reach 

high levels of satisfaction in terms of learning the target language and meeting their 

expectations to reduce their anxiety in using this new technology. In this regard, 

websites should be practical, interesting, convenient and comfortable, and provide a 

flexible learning environment. In addition, they should be entertaining and friendly, 

and seen by users as more comprehensive than the traditional classroom. 

Subsequently, website course designers should create activities that are stimulating 

and thought-provoking while raising and maintaining high levels of user motivation. 

If these conditions are met, websites will attract repeated visits from their users.  

The fourth of language learning is authenticity. This criterion should consider users’ 

preferences, needs and interests as inputs to design specific activities that complement 

each other, both inside and outside the virtual classroom. The output from these 

activities should ideally enable users to connect the skills and language they learn to 

real-life situations. The results of this study show that users perceive authenticity as 

using language in living contexts, such as corresponding with pen-pals, interacting in 

chat rooms, expressing thoughts and opinions on electronic bulletin boards, engaging 

in discussions, and talk back forums. Users should be provided with opportunities to 

socialise with other users through interactions with pen-pals and in chat rooms while 

practising English. In addition, the bulletin board, discussion and talk back forums 

should create spaces where users can respond to topics or make comments on and 

contribute to other users’ discussion threads. Such platforms will maximise user 

benefits by making effective use of time spent online. To make these platforms even 

more valuable learning tools, websites should organise the learning opportunities 
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available through them by themes, or by users’ objectives when using these facilities. 

The access to these platforms should be restricted to users who are full paying clients.  

In order for websites’ online classrooms to be advantageous to users, there should be 

numerous opportunities for them to apply and practise language learned in other, 

different aspects of their lives, such as work and study. Opportunities should be made 

for learners to use English socially, both online and in real-life interactions. When 

websites provide different types of activities that directly relate to real everyday 

environments and interactions, users will be made aware of the purposeful use of the 

English language, which will raise their motivation level and speed the process of 

acquiring the language. 

The fifth of language learning dimension in the new framework is practicality. The 

results of this study define this criterion as the clarity of websites’ instructions, the 

ease of using materials, and their effect of these elements on users’ experience. It also 

includes users’ ability to self-manage their learning with minimal assistance, and the 

compatibility levels of websites’ software features such as speed, power, safety and 

support. Practicality in websites can be implemented primarily by reducing 

inconveniences and disruptions in the learning process for users, through 

improvements in the following settings: sound clarity, speed of speech, articulation of 

sounds, pace of study, level of content, relevance of materials and the provision of 

different feedback mechanisms.  

Practicality can be further addressed by improving integral visual features that 

facilitate users’ learning processes, such as text legibility, font size and lines spacing, 

on-screen promotions, interface design and screen clutter. Instructions that guide 

users in using website facilities should be consistently reviewed for clarity and 
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succinctness of wording suitable for users’ levels of understanding and execution, 

positioning on-screen instructions effectively, and ensuring that the number of 

commands for successful navigation of the site is kept to a minimum. 

Practicality also concerns learner autonomy. This feature is exemplified by sufficient 

time-allowances to complete tasks successfully, opportunities to devise and 

implement individual study plans, and number of suggested improvements for 

activities in order to provide users with sufficient learning suitable to their needs and 

potential. Next, support should be available for users regardless of time issues and 

constraints. The provision of and access to support with minimal interruptions or 

disruptions assist considerably in the flow of users’ learning processes. This issue can 

be addressed by offering different types of support, such as the Help option, a self-

error-checking system, accessibility in contacting owners of websites, online teacher-

intervention, effectiveness of function keys and effective handling of users’ 

responses.  

Speed is the next vital feature in website practicality. Users prefer to be able to 

identify or retrieve information within a reasonable time, and this discussion on speed 

is related to procedures such as browsing, processing and learning online, where 

several features can be maximised or streamlined: display and search speed, capacity 

to skip menus, menu-change features, efficiency of command keys, and easy and 

quick access to website managers.  

The last feature in the practicality criterion evaluates the sensitive issue of safety 

when using websites. This study reveals that if this feature is not well-managed, it is 

highly probable that users’ focus will be interrupted, resulting in negative outcomes 

such as loss of confidence and motivation. The safety feature is addressed by error 
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messages, errors embedded in programming, controlled access, and an adequate 

security program. 

This study demonstrates that a new framework is urgently needed for developing and 

evaluating language learning websites, especially for advanced-level users. In the 

process of designing, developing, evaluating and implementing website tasks, a 

detailed analysis of the needs and benefits to users is a crucial consideration. As a 

result of the findings of this study, a framework has been designed to reflect aspects 

of English language use. Information gathered through this analysis will enable 

websites to develop and introduce activities that give users the ability to explore new 

ways of learning through this still-new medium. Language use activities should 

incorporate real-life stimuli so that learners establish a sense of the value of the 

processes undertaken and their application in the wider world. Establishing this 

connection between online and real-life contexts ensures authenticity of the websites 

and their usefulness, as well as supporting learner motivation and continued use.  

This study has extended the understanding of the wide range of variables involved in 

the design and implementation of English language learning websites. It has 

highlighted various factors affecting the use of websites, including the provision of 

services and creation of activities. This research can assist in the choice of a suitable 

range of criteria for evaluation and development purposes. Given that users who use 

an online medium to learn a language are increasingly concerned with their ability to 

use the language productively in both formal and social contexts, it would be 

advantageous for websites to assess their effectiveness in meeting these user goals.  
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5.3 Summary 

This chapter has discussed the empirical data presented in the previous chapter, 

focusing on developing appropriate criteria for evaluating, developing, and 

implementing English language learning websites for advanced-level users, 

considering users’ needs when using such sites. The discussion moves to consider the 

ideal conditions for online second language acquisition, and presents eight developed 

and modified criteria by which to evaluate them, and suggests solutions for features 

that are absent from pay-websites; all based on the responses of 104 full-membership 

users of the three pay-websites, Peak English, EnglishTown and GlobalEnglish. 

Comprehensive criteria for evaluating English language learning websites need to 

include all eight suggested criteria and their sub-components in order to meet users’ 

needs for acquiring the English language using websites. This summary is presented 

as a diagram in Figure 5.1, which illustrates the results of this study and how the 

criteria will work towards designing effective English language learning websites for 

advanced-level users. 
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Chapter 6  Conclusions and Implications 

This analysis of English language learning websites from the perspective of users 

reveals that pay-websites offer practical benefits in creating learning environments for 

their clients. From a practical point of view, the use of advanced technologies 

employed by websites allows the inclusion and provision of a wide range of 

innovative, meaningful and realistic task types in the learning process, many of them 

not usually feasible in face-to-face learning. Online learning demonstrates successful 

combinations of visual and audio learning materials and their applications, in 

approaches available only on websites. The use of such technology in delivering 

language-learning material is an important step in creating virtual replicas of real-life 

language-in-use: compared with traditional learning, online learning makes use of 

modern technology to creating an interactive, realistic and authentic learning 

experience. 

This study reveals a number of implications for all stakeholders involved in online 

language learning environments, and these will be discussed in more detail here. First, 

four sets of implications will be presented. The first set is aimed at website designers: 

essentially software and courseware programmers, IT professionals and interface 

designers. The second set is aimed at website course designers: those who design 

learning tasks and teaching materials, and those who are experts in the field of 

materials development and creating content for advanced-level users. The third set of 

implications is relevant to advanced-level users of the websites. The fourth set is 

aimed at professional teachers of second language learning who are working in virtual 

classrooms.  
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Second, this chapter reports on the limitations associated with different stages of this 

study before offering recommendations for further research, in particular for 

researchers who are interested in the design, development, evaluation and use of 

websites for learning or teaching English. The chapter concludes with a consideration 

of the limitations of this study.  

6.1 Implications 

This study has a number of important implications for language learning websites, 

relevant to all parties involved in the learning process: website designers, websites 

course designers, website online teachers and advanced users; and indicate what steps 

can be taken to improve existing ESL/EFL websites and enhance the quality of their 

teaching–learning strategies and provision of services.  

6.1.1 Implications for website designers 

The data collected for this study shows that users are mostly satisfied with the 

interfaces of the three targeted websites in terms of layout, images and graphics used, 

and the support options on offer. An important implication for designers is to ensure 

that site interface is of high quality, to facilitate smooth delivery of content and make 

the learning process easy, efficient and effective for the user. A simple and clear 

interface design reduces the undesirable affects of on-screen material clutter and 

positively influences the quality of user performance.  

A general recommendation is for the creation of an eye-catching design, as the 

impression a potential user has of a website is heavily influenced by what is first seen 

on screen. Website designers should aim for a design concept that is neither dull nor 

flashy: its main purpose is to attract the interest of potential users. Once this has been 

accomplished, it is important to maintain the level of interest and so encourage 
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visitors to stay online longer. Website designers will understand that the selection of 

colour can affect viewers’ mood and either work for or against the website, as 

respondents to this study showed. It is advised that website designers spend time to 

develop design concepts that address the above concerns.  

There are many language learning websites available for users to visit and enjoy, and 

they range greatly in focus, quality and effectiveness. Although it is clear that users 

may visit many websites daily, not all will to provide a pleasant experience. One of 

many factors in this regard is the importance of having convenient and logical 

navigation options and pathways available to users. Users need an interface that is 

easily understandable, and website designers should think about placing all links in a 

way that offers a problem-free experience in which users can confidently access 

information. It is imperative not to ignore such issues as navigation; frustrated users 

will quickly lose confidence and stop using the site.  

The provision of contact information for users is also essential, as problems may arise 

while using the website. Even if there are no problems inherent in the site, users will 

still very likely have questions, both general and specific, that require assistance or 

clarification. All necessary contact information, such as email addresses and 

telephone numbers, should be available and easily found on the site. Alternatively, a 

link leading to a special contact form should be available if users prefer to write in 

with the problem or query. Providing access to contacts will give clients confidence 

that they can rely on support from their chosen website; it is bad business from the 

users’ perspective if they are not able to contact the site’s administrators. Website 

managers should bear in mind that their online presence at all times is essential.  
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The provision of a search option is essential in cases where websites carry a lot of 

information. This option will help learners find necessary content by using a search 

field. Website designers can develop an efficient design for a search system where 

users can type in simple keywords to obtain the information or assistance they need. 

This type of search option allows for ease and speed of use and instils confidence in 

users.  

The next consideration for website designers is the design of the sign-up form. The 

signing-up process is the first application users experience when entering a teaching 

websites; it is important that they do not spend unnecessary time searching for the 

sign-up button. Website designers can ensure all such fields and links are easily 

located on the screen; if not, they may lose potential subscribers. Few users will make 

the effort to write an email to enquire about subscription or enrolment, when they can 

go elsewhere and click.  

Another useful option is a site map. This is a list of links to all the pages that can be 

found on a website – rather like the contents page of a book. Clicking a related or 

specific link takes the user to the desired section.  

Although it would be easier for website designers to choose specific web browsers 

such as Safari, Explorer or Firefox to work with their websites, making their site 

compatible with as many web browsers as possible will impress users and potential 

subscribers: designers should thus consider web browser compatibility in their design. 

Building a website using a lot of visual images creates an online presence and attracts 

users, in addition to distinguishing each website from its competitors. For website 

designers who are considering using many images in their design, it is crucial that 
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they are in compatible/appropriate format and file size. The image sizes should be 

small so that they download rapidly.  

The last point concerns the inclusion of mechanisms to collate data that can benefit 

managers of the website. Statistical and analytical functions that generate usage data, 

especially on specific activities and tasks, can help administrators to see how effective 

their web presence is and which improvements are of priority. Designers will be able 

to identify user concerns and the number of hits for the website, among others useful 

data that can be helpful in numerous varied ways. These recommendations, based on 

the results of this research, will help designers create websites that fulfil advanced and 

other users’ needs and expectations. 

6.1.2 Implications for website course designers  

This study has raised a number of issues concerning the design, development and 

implementation of website courses, and there are important implications for future 

course design. From the perspective of research and development, course designers 

can look into factors that contribute to a successful fit between the courses provided 

and users’ needs. This concern will be reflected in the selection and design of website 

courses for advanced learners. In addition, website course designers can ensure that 

their courses replicate real-life conditions of language use, particularly if this is how 

they are advertised. Users prefer to experience the type of content they are promised 

by the site; if they are disappointed, they may not return. Moreover, course designers 

should include sufficiently useful information to ensure users remain interested. Some 

helpful information concerning the website operation is also important. All users 

appreciate the ability to find accurate and quick answers for their questions. 
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Website course designers should develop learning activities to enhance users’ 

learning achievements. Designing language courseware is not merely a matter of 

technology design: an effective set of online modules for language teaching and 

learning needs to be based on a sound language learning approach, for which 

selecting the right activities is key. The designed activities should demand different 

cognitive strategies, and their outcomes may be different for users with different 

cognitive learning styles. Website course designers’ main interest can lie in the ways 

in which users approach learning tasks, the generalisations they make, and the factors 

that influence their learning. It is important that design practitioners understand the 

capabilities and limitations of technology in order to choose the most appropriate 

forms to support synchronous and asynchronous learning: each technology has 

different characteristics, strengths and limitations that make it more or less 

appropriate for different situations. Designing online learning tasks is an 

extraordinarily difficult undertaking, especially in the choice and use of courseware 

that enables individual learners to construct their own learning experience. Website 

courses should include features that allow for optimal combination of synchronous 

and asynchronous learning to support effective task completion and to enhance 

learning achievement.  

Design of web-based online courses involves the use of multimedia: texts, graphics, 

videos and audio, integrated into a single delivery system under computer control. 

Website course designers can enhance communicative task-based language learning 

by designing collaborative functional learning environments and interactive skill-

based programs. They should design tasks that engage users to use different cognitive 

strategies so they will develop different styles of learning. Designing such activities is 

not easy, and software programs that support interaction need to be considered 
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carefully. The software needs to allow users to manage their own learning and to 

collaborate quickly and easily with their peers and teacher. It should enable users to 

write their answers, use drag and drop functions for convenience, click to play 

recorded sounds, and provide feedback. 

Design features should include flexible time frames for the completion of tasks, and 

opportunities for users to set personal outcomes and goals to reach their objectives. 

Task instructions can enable users to teach themselves to accomplish tasks 

successfully. In addition, a link can be constructed for users to submit completed 

work. After the completion of each task, comments or suggestions for improvement 

can be given to each user as a form of evaluation that can be presented on a web 

board. In this regard, course designers should extend the provision of space for 

comments and suggestions as this form of feedback encourages and, at times, 

challenges users to further improve their language skills using the new information 

they receive about their work. Feedback that presents accurate and appropriate 

language which will likely drive users’ language development process forward and 

give them new insights into language use should be considered: this will vary 

depending on user’s level. Finally, users’ work can be kept in an electronic database 

for self-monitoring purposes. 

Website course designers should create a meaningful learning environment where 

learning is fostered and supported. To counteract the effects of time and place, they 

should explore different communication tools, including those that allow users access 

to web-based lectures and tutorials, to complete and submit web-based assignments 

and exercises efficiently, and to interact in web-based forums such as email, as well 

as other options made available by Web 2.0 or 3.0 tools. These will let users engage 
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in learning regardless of their location and provide feedback about attendance, 

providing the teacher with a record of users’ attendance, the number of times they log 

into the course, and the time of their last log-in.  

The overall goals of a language teaching program usually derive from an analysis of 

the reasons why a group of learners in a particular environment needs to learn 

English, their characteristics, and the educational setting in which the teaching is to 

take place. The statement of the goals, in relation to the learners and conditioned by 

the setting, thus lead to the selection of appropriate syllabus content and 

specifications. 

Curriculum integration with the use of technology involves the fusion of technology 

as a tool to enhance learning in a content area or multidisciplinary setting with a 

language learning environment sensitive to the specific needs of its users. Technology 

enables learners to learn in ways not previously possible. Effective integration of 

technology is achieved when learners are able to select technological tools to help 

them obtain information in a timely manner, to analyse and synthesise information, 

and to present it professionally. Considering all these recommendations, which are 

based on the findings of this study, will help websites course designers to design 

appropriate courses for advanced users and others. 

6.1.3 Implications for language learners 

Most users who make the decision to learn English online initially find the learning 

environment unfamiliar, challenging and at times difficult, although they soon 

appreciate the flexibility with which they can engage in learning regardless of time 

and place. These experiences can be attributed to learner anxieties; the findings of this 

study therefore have important implications for users.  
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From a pedagogical point of view, the most important implication for users is that a 

self-assessment of their objectives, needs, strengths and weaknesses, should be 

conducted prior to contracting with a language learning website. From their 

assessment, users will gain a better understanding of their own strengths and 

weaknesses in ESL/EFL, and will be able to focus on improving in the areas that have 

been identified, as well as developing those skills that would be most advantageous in 

helping them meet personal or professional goals. With a clear understanding of their 

own purpose, users can develop a study plan that suites their needs, goals and 

constraints.  

Those who are seeking an online learning experience should carefully examine the 

websites available, and limit their choices to those that they feel are of quality. Users 

are advised to trial these websites for a period of time to experience what is on offer 

and to judge the relevance and quality of the products and services offered. Once 

users have engaged with a specific website, they should commit to their study. In 

addition, in order to be successful in online learning, users should endeavour to be 

self-disciplined, self-motivated, responsible, patient and willing to try new learning 

techniques. 

Users should have basic technical and computer skills, including control of the 

mouse, scrolling, left- and right-clicking, ability to type well (this is especially 

important for courses with an online chat feature), emailing (including knowledge of 

how to send and open attachments), familiarity with the Windows environment (for 

example, resizing, minimising and closing windows on screen) and word processing, 

as well as familiarity with Web 2.0 and 3.0 technologies. Sometime users may have to 

be open to learning specific skills required to operate advanced software used by their 
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website. There are also skills that may be specific to a particular online task or 

activity, either because of its learning objectives or because of additional features 

required for its execution such as a specialised help or particular management tools. 

Once users have sound knowledge of these skills, their online experience will be 

much easier and more enjoyable, facilitating their learning. A large part of successful 

online learning lies in the users’ ability to use the learning platform effectively. Users 

can be open to the concept of using learning tools that they might not be familiar with, 

and learn how to use them productively. This can be achieved by users’ own 

determination and self-drive, and also by making optimal use of the assistance offered 

by teachers, specialists and other advanced users. In these ways users will be able to 

overcome problems and frustrations arising from using online web-based platforms 

for language learning and engage upon a uniquely challenging and enjoyable learning 

experience.  

6.1.4 Implications for language teachers 

Online teachers play a crucial role in assessing users’ abilities and progress and 

directing them along the optimal learning pathway. As a primary source with great 

influence on users’ online experiences, the online teacher needs to be aware of their 

role as informed guides and co-facilitators of a course. Since online learning requires 

a different set of skills from the conventional classroom, especially in terms of 

material management and ongoing support for the learner, online teachers need to use 

appropriate and at times innovative teaching techniques. They should also have an 

aptitude for leading users to success. Techniques they may use include encouraging 

users with positive feedback that is constructive and motivational, providing 

assistance outside the online classroom time, supplementing advanced users’ work 

with more challenging study materials, and, on occasion, connecting advanced users 
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with those who are less proficient or experiencing difficulties in some aspect of their 

learning. This study shows that users who contract with pay-websites are mostly 

adult, so an age-appropriate approach to teaching is essential. Adult learners have 

different needs and learning styles from children or adolescents, and online teachers 

should employ pedagogical approaches that maximise the learning potential of their 

adult students. 

In a traditional teacher-centred classroom, teachers are able to control the 

environment as they have a monopoly on all information available. In an online 

teaching–learning environment, with instant access to vast resources of data and 

information, learners are no longer dependent on teachers for knowledge. However, 

they can become overwhelmed by the sheer volume of material available online, and 

the multitude of choices that they must make. Online teachers can first design their 

curriculum and goals and then consider how the online environment will best serve 

the instructional objectives and activities of that curriculum. This may require 

changes or adaptations to the pedagogy, with teachers taking a role as facilitators of 

information and guiding learners toward solutions. In order for online learning to be 

successful, teachers need to take on new and diversified roles in the teaching–learning 

relationship. 

As the online learning environment permits a full range of interactive methodologies, 

another implication derived from this study is that teachers must be reflexive and 

flexible, and pay more attention to the instructional design of their courses, to 

improve the quality, quantity and patterns of communication learners are exposed to 

during their learning.  
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6.2 Limitations of the study 

There are a number of limitations of the current study, which will now be highlighted 

to further research in this area. The primary limitation of the study is the scope of data 

collected from the three English learning pay-websites. The number of users who 

participated in the survey was limited to 35 users for each website. All respondents in 

this current study had to be users with full membership, and it was logistically 

prohibitive to locate a large number who would agree to take part. The data, derived 

from only three websites and 104 respondents, may limit the extent to which the 

results can be generalised to other populations. A similar study with a larger sample 

of users is necessary to facilitate cross-case analysis within a variety of contexts and 

result in more generalisable findings.  

Since the research focused on website users at the advanced level, a major hurdle was 

communicating and reaching this sample group, as there were no direct indicators to 

distinguish users’ level of competency in the websites selected for this study. To 

address this problem, users were approached directly through cold e-mails, 

conversations in chat rooms, and a variety of other tools. These approaches were 

time-consuming and created delays in the collection and collation of data, particularly 

as there was a need, once users were contacted, to identify their level of proficiency, 

elicit their interest in participating in a fairly lengthy research enquiry, and getting 

consent for their participation. 

A further limitation was the actual contact spent with users who agreed to participate 

in the study. Due to the short time some users spent online and the difficulties caused 

by differences in time zones, some participants have had minimal contact time to 

discuss issues pertaining to this research. Furthermore, most of those who consented 
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to participate had hectic work-life schedules, and their availability and online 

presence was at most times erratic. Most users would sign off after they had 

completed their time online, so opportunities to interact with them were extremely 

limited, and this may have affected the depth and breadth of data collected from them. 

It was necessary for the researcher to be engaged on the websites for 24 hours daily in 

order to fit in with the times that respondents were available, particularly as he needed 

the users more than they needed him.  

One of the biggest disappointments faced was the lack of cooperation from the 

managers of the websites. It is understandable that as commercial enterprises, the 

websites are under no obligation to share information about their product and 

services, or to release background information on the users who subscribe to their 

product. They were unwilling to provide e-mail contacts, which was disappointing 

given the research could ultimately be of great help in improving their websites and 

thus potentially enlarging their base of users. The websites also denied access to 

users’ progress reports as evaluation tools for research. Plans to use a cutting-edge 

software technology, Camtasia Studio, to monitor users’ behaviour while using the 

websites’ services and completing the activities created for them were prohibited by 

the site owners. This greatly affected the potential of gathering crucial information for 

this research.  

The study’s detailed and comprehensive questionnaire was designed to obtain general 

and specific information about users’ opinions on the product and their related 

behavioural patterns; it was very lengthy, and was designed so that each question built 

on the preceding questions. Condensing the questionnaire would have sacrificed depth 

and breadth in the data collected, but the length did cause problems for some 
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respondents: as they were only partially completed and their inclusion would have 

affected the continuity and quality of data, their questionnaires were not considered in 

the collation of data. 

As in all survey-based probability test mechanisms, there is a concern that the data 

may have been influenced, intentionally or otherwise, by users’ biases, prior and 

assumed knowledge, emotional states and personal experiences. Variations in users’ 

perceptions of the efficiency of the websites’ products and services serve as a 

reminder to researchers that, for validation purposes, users’ direct feedback is not 

necessarily a stable mechanism. Replicating the questionnaire with three groups of 

similar respondents was an attempt to reduce concerns about data reliability. This 

individualistic data should be used as supplementary rather than complementary, or as 

primary evidence to the quantitative data in designing, developing and validating 

online learning. There are also concerns that the data collected for this study is mostly 

of a self-reported nature. It is likely that some users might have over-reported the 

effectiveness of the website if it was new technology which they had yet to fully 

experience; such respondents may not have been in a position to make an informed 

assessment.  

Future collaboration with other researchers needs to be established in order to 

minimise such limitations. The sharing of expertise and knowledge will assist in 

strengthening the findings and results of studies of this nature by addressing and 

resolving issues of reliability and validity in the process of gathering information.  

6.3 Suggestions for further research 

This study offers ways to chart pathways for research by others who are interested in 

the development of language learning websites for advanced users, or for users at all 
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levels. Each one of the eight criteria developed for the evaluation framework can be 

studied separately before being considered as part of a whole, in order to get a 

comprehensive evaluation. Each criterion generates rich and detailed information that 

warrants an extensive analysis of its own, and which will result in significant 

outcomes that could pave the way for the development and creation of ever more 

effective websites. Despite the many articles on the design and construction of 

language learning websites, real progress towards the creation of the ‘perfect’ website 

is yet to be seen.  

Chat room-based online learning tends to have a limited audience of predominantly 

full-membership users. Respondents in the study expressed interest in exclusive chat 

rooms, but also suggested that their websites create specific themes to direct this type 

of online social activity, with the objective of learning language for specific purposes. 

Although some research has been carried out on chat rooms and their role in language 

learning, the findings indicate a need for extensive further studies in this area; many 

users do not yet meaningfully utilise this valuable feature provided by language 

learning websites. Studies comparing chat rooms with the conventional classrooms as 

a learning tool may shed light on communication patterns within such sites. It would 

also be useful to compare the advantages and disadvantages of using chat rooms as 

educational tools on language learning websites. More research on different task-

types of learning could clarify aspects of learners’ experiences in this area, and help 

create better pedagogical approaches for various instructional purposes. 

Finally, users expressed interest in interacting with native speakers of English. Future 

research could undertake a comparative study of the effects of having native English 

speakers present in classroom-based and out-of-classroom language practice, and 
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examine its effects on language learning, learner attitudes and interaction among 

website users.  

Research on the contributions of websites to language learning is still in its infancy. 

More research can help determine whether some factors, such as field of study, 

computer literacy and learner personality, have significant effects on the online 

learning experience. Other questions that are not addressed in this study merit 

attention: for instance, is speaking to an online classroom audience as anxiety-

provoking as speaking to an audience face-to-face? Can language learning website 

students develop the same level of competency and confidence when interacting with 

an online audience as when speaking to a group in a face-to-face contact? It is most 

important that explorations on developing criteria for evaluating ESL/EFL websites 

are conducted on a regular basis, to incorporate changes brought about by the 

developments in innovation and technology that occur with each passing day. 

6.4 Final remarks 

Users can considerably enhance their opportunities for success as language learners 

by making informed decisions about the use of websites. Once they have enrolled in a 

course, they need to know what kinds of support they can expect and from whom, 

how to interact with website instructors, what is expected of them, and how to know 

when they need assistance. Website course designers can anticipate an array of needs 

and plan accordingly to ensure that their users have what they require throughout their 

online language learning experience. Users require support in a variety of areas, from 

those directly related to language learning to matters covering administrative and 

logistical problems, information and trouble-shooting, and assistance with studying 

and exam taking. For users with physical disabilities that restrict or limit their access 
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to undertake online learning, specific support may also be necessary if they are to 

benefit from this new learning platform. Some website users find that peer support, or 

the availability of a learning community, significantly adds value to their online 

experience. Lastly, providing users with opportunities to participate in website 

development can be invaluable in promoting a successful and meaningful educational 

experience that builds on existing confidence in using online platforms as an 

alternative to conventional teacher-centred language learning classrooms. This study 

is offered as a step in that direction. 
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APPENDIX A: Website structures 

 

 

Figure A 6-1: Structure of the EnglishTown Website 
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Figure A 6-2 Structure of the GlobalEnglish Website (I) 
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Figure A 6-3 Structure of the GlobalEnglish Website (II) 
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Figure A 6-4 Structure of the Peak English Website (I) 
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Figure A 6-5 Structure of the Peak English Website (II) 
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APPENDIX B:  

Student questionnaire for evaluating ESL/EFL websites for 

advanced-level learners. 

Evaluating ESL/EFL Websites for advanced-level learners 

I am conducting this questionnaire with overseas students who are learning English as 

a foreign or second language. The information in this questionnaire will assist the 

researcher to get a better understanding of students’ requirements and backgrounds. 

This will eventually enable me to develop criteria for the evaluation of English 

language learning Websites that meet students’ needs.  

Thank you for taking the time and effort to complete this questionnaire. Be assured 

that the information you provide here is confidential.  

NOTE: (This questionnaire has two types of questions: some of these questions have 

a small square on the left hand side; you can tick one of the boxes available. The 

second type of question has a space for you to write your answer).  

Students’ background 

1. Please select your age group:  

 Under 18  18-20  21-23  24-26  Over 27  

2. What is your gender?  

 Male  Female   

3.  What is your nationality?  __________________ 

4.  What is your first language? _________________ 
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5.  How old were you when you began learning English?  

 1-5  6-10  11-15  16-20  21+ 

6.  English is my: 

 Foreign language  Second language  

7.  I have learnt English as: 

 Primary school student  High school student  Adult students 

8.  What is your major at university? 

 Arts, languages and criminology  Business  Education 

 Engineering and IT  Law  Health 

 Visual and creative arts  Science  Music  

 Environment and planning  

9.  What year of university are you in? 

 First  Second  Third  Fourth  Graduate student  

10.  With whom do you mostly use English? 

 Native speakers  Non-native speakers  Both  Neither  

11.  Why do you need English?  

 For study  For work  For a combination of these  

 If other, please specify?_____________________________  

12.  How do you mostly use English?  

 Speaking  Writing  Reading  Listening  
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13.  Where do you mostly use English?  

 Home Work  School  Internet 

 If other, please specify? ___________________________  

14.  What are the aims you intend to achieve? [You may tick up to three boxes] 

   Develop reading skills   Develop writing skills 

 Develop speaking skills  Develop listening skills  

   Develop vocabulary    Develop grammar  

   All of the above  

15.  How long have you spent in English-speaking countries?  

 None     1-2 years   3-5 years  

 Over 5 years   If other, please specify? ___________  

16.  How motivated are you to learn English? 

 Highly motivated   Motivated  

 Less motivated   If other, please specify__________  

17.  Have you ever used Websites to learn English? 

 Yes  No 

18.  Which Websites have you used?  

 Paid Websites  Free Websites  Both 

19.  How long have used Websites to learn English? 

 Less than 6 months   6 months-1 year  
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 Over 1 year     If other, please specify? _____________ 

20. Website Features (1):[Note: This section has two types of answers (Yes/No) & 

(Tick a box)] 

Website Features (1) Yes No 

Instructions were complete?   

No teacher intervention was required   

Interface is effective /attractive    

Few commands need to be learned   

Screen was not overfilled   

Help was available on the screen   

Help was available from a learning tutorial desk   

Website owners accessible and approachable   

Feedback was sufficient   

Function keys were self-explanatory   

Error checking was available. E.g., spelling checker    

Error messages were Clear   

 

21. Website Features (2) 

Website Features (2) Excellent Very good Average Below average Poor 

Display as a whole      

Clarity of sound for learning      

Speed of speech      

Pace of study      

Quality and quantity of content      

Speed of display changes      

Level of the content      

Pronunciation of the sounds      

Relevance of material      

Feedback       

Number of activities      

Legibility of the text      
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Spacing of letters/lines      

Character sizes      

On-screen prompts      

Clarity of instructions      

Accessibility of instructions any 

time 

     

Position of instructions on screen      

Time allowed       

Handling of learners’ responses      

Acceptance of different 

responses 

     

Menu changes       

Search speed      

Efficiency of key commands      

Capacity to skip menus      

 

22.  Did you get an opportunity to practice conversation? 

 Yes  No  

23.  Did the Website activities help you focus on communicating in English? How? 

 Yes  No  If yes, please specify _____________________________  

24.  Did the Website activities help you focus on producing correct English? How? 

 Yes  No  If yes, please specify _____________________________  

25.  What language forms did the Website activities help you focus on? 

 Grammatical forms   Vocabulary forms 

 Other language forms   A combination of the above 

 None of the above 

26.  Which types of feedback did you find most helpful on the Website?  
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 Right/wrong     Short phrase (e.g., 5-7 words)  

 Human tutor feedback  Recorded computer feedback  

 Annotations    Definitions 

 Help files      If other please specify? __________ 

27.  Did you find the Website activities are? 

 Too hard to understand  Too easy to understand  About right 

28.  Did you find the Website activities motivating? Why? 

 Yes  No  If yes or no, please specify 

_____________________________  

29.  Did the activities match the way you would like to learn English? How? 

 Yes  No  If yes or no, please specify 

_____________________________  

30.  Which are your preferred activities? 

 Core lessons  Conversation  Grammar  Vocabulary 

 Pronunciation  Listening   Reading  Speaking 

 Writing    Idioms    Games   Slang of the day 

 If other, please specify_______________________ 

31.  How often do you use the help option available on the Websites to accomplish a 

task you are practicing? 

A lot  Average  Not at all 

 If other, please specify_______________________ 
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32.  Do the activities accommodate your learning style?  

 Strongly agree   Agree   Neutral 

 Disagree     Strongly Disagree 

33.  Did the language activities on the Website help you achieve your goals for 

learning English outside the classroom? 

Yes No  If yes, please specify_______________________ 

34.  How effective were the following activities for using language in authentic 

context? 

 Excellent Very good Average Below average Poor 

Pen-pals      

Chat rooms      

Electronic bulletin 

Boards 

     

Discussion forum      

Talk- Back      

 

35. Did the Website activities help you develop more effective strategies for learning 

English? 

Yes  

No  

 If yes or no, please specify why? _______________________ 

36. What is your overall impression about the effectiveness of using Websites for 

learning English? 

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 
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37. In your opinion, how effective is a Website at teaching English language 

compared with a teacher in the classroom? 

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

38. From your experience, what are the Website’s strengths and weaknesses? 

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

39. Do you think anything is missing in the Website that could help you improve your 

English? If so, what? 

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

40. How can this Website be improved so that it better meets your own needs? 

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 



 
313 

APPENDIX C: Users’ responses for three pay-websites:  

open-ended questions 

(Questions: 23, 24, 28, 29, 33, 35, 37, 38, 39, 40, 20, and 21)  

  Peak English 

Qs: 23. Did the Website activities help you focus on communicating in English? How? 

1.  practicing with others 

2.  I gave  me an extra information 

3.  I can speak any thing I have learned 

4.  Give me opportunity to speak with native and non native speakers in English. As 

well the activity on Websites gives me chance to learn new things. 

5.  specially in conversation classes and chat 

6.  not much activities allow me to communicate with other people 

7.  through their different activities 

8.  not much communication  

9.  using the conversation  lessons and other activities such as pen pale 

10.  via its different lessons and activities such as conversation lessons ,vocabulary and 

chat with other student 

11.  using the community option that allow the direct interaction between students 

12.  the English courses I had prepared me to speak and understand English in real life 

situations 

13.  speak with people on chat room 

14.  using the community option that allow the direct interaction between students and 

is very fun 

15.  I dad great help from teachers 

16.  all lessons gave me great focus on me language and how to use what I learn 

17.  I practice my language in chat rooms and pen-pales options 

18.  I can practice conversation using different activities 

19.  speak with my teacher some times is good 

20.  conversation classes online  

21.  I can practice what I learn from extra curriculum activates 

22.  they encore me to speak English with people face to face 
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English Town 

 Qs: 23. Did the Website activities help you focus on communicating in English? How? 

1.  IT isn't speak to teacher anytime 

2.  have a chance to hear my own voice 

3.  through daily events and subjects some Websites send weekly subject with new 

vocabulary and I think it is helpful 

4.  By conversation classes 

5.  trying to speak and think in English 

6.  in the way I experienced this feature I believe it was perfect focusing on 

communication first through taking lessons and two by applying what I learned in 

the social section 

7.  by writing & Chat 

8.  for example when it tells you about some good expressions to use with your 

manager to make him happy and so on 

9.  For example, when it tells me some idioms and expressions to say to my manager 

to make him or her pleased and how to deal with people and what to say on table  

10.  because I had chance to communicate with people in live conversation 

11.  more live conversation needed 

12.  The teacher can correct my mistakes, especially pronunciation and choice of 

words.  

13.  you have the chance to practice English by chatting 

14.  speaking with a native speakers through virtual conversation 

15.  I speak with teacher online 

16.  using  speaking and listening lessons 

17.  specialises courses about how to communicate with people in different situation 

18.  using the discussions activity which are broad and wide and it provide various 

methods of communication  

19.  it help me to communicate with other students  and with teachers so I practice the 

language in communicating with them 

20.  socializing with students helped me allot in addition to the communication through 

lessons 

 



 
315 

 

Global English  

Qs: 23. Did the Website activities help you focus on communicating in English? How? 

1.  I can listen to native speakers and repeat and recording 

2.  speak with my teacher 

3.  using the facility available such as teacher activities and games 

4.  most of the activity help me to produce correct English 

5.  its highly related to every day life and business so it allows me to use what I learn 

in every day communication 

6.  the content is very realistic and lessons focuses on communicating skills 

7.  there are a lot of activities help me to focus on speaking 

8.  this Website contains a lot of activities that help a lot to focus in communication 

skills 

9.  talk back with students and teacher help me very much 

10.  using the communication activities that give clear learning and practicing 

11.  it allowed me to interact with other students and we helped each other in this 

subject 

12.  I use chat rooms and pen-pals to communicate 

13.   I don’t have the chance to talk with people directly 

14.  I can recorded and repeat or talk with the recorded things available 

15.  I had two phone calls with English speaking companies and I was able to use the 

sentences I learned 

16.  using the communication activities that give clear learning and practicing 

17.   I can practice as much as I want with researchers and also with students 

18.  lessons, chat rooms, talk balk all these help to teach communicating 

19.  I communicate in chat room and talk back  

20.  teaches all important English skills: speaking, listening, writing, reading,  

grammar, vocabulary and pronunciation 

21.  there is option called communication activities that allow me to use what I learned 

in many situations 

22.  they focus on teaching us English through real life situation and practice these 

communication skills 

23.  they let me communicate in the correct way by teaching me every thing I need 

24.  record and talk back help me to recite a lot of good statement 
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25.  speak with teacher online  

26.  all activities are interesting 

 

 

Peak English 

24. Did the Website activities help you focus on producing correct English? 

How? 

1.  good command 

2.  keep giving me chance to practice what I have learned 

3.  Always let me keep trying to give the write answer. As well give me feedback. 

4.  throughout different activities 

5.  through pronunciation lessons 

6.  through exercising 

7.  via the speaking lessons and pronunciation 

8.  using pronunciation and speaking lessons 

9.  throughout its different lessons and activities 

10.  I found the pronunciation lessons the most helpful 

11.   intensive focus on pronunciation and speaking 

12.  using the structure, pronunciation, listening and speaking lessons 

13.  give me the reason for my mistakes some times 

14.  by communicating with teachers and other students in addition to the grammar 

corrector 

15.  it has different activity that is used to enhance language speaking so you can 

speak fluently 

16.  there is system which alarms me whenever I write or speak wrongly 

17.  through their error checking system that accompany me step by step 

18.  explain to me what I should answer when I practice conversation 

19.  explain my grammar mistakes 

20.  ask me to try to put the right answer 

21.  spell checking system help me to write correctly 

22.  through combination of course that taught me how to produce correct English 
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English Town 

24. Did the Website activities help you focus on producing correct English? How? 

1.  through showing the differences between words we think as non-native speakers 

are similar but for the natives there is a slightly difference ,these Website despite 

all the problems they have ,they're helping me 

2.  dunno 

3.  quiz 

4.  teaching pronunciation, idioms, and vocab. and giving the chance to listen to 

lessons 

5.  For example, if I'm in the airport what to say, what are  the meanings  of some 

expressions 

6.  by giving me feedback and evaluation after each lesson 

7.  by many lessons 

8.  it gives many activities to enhance producing correct English 

9.  the speaking and listening lessons helped very much 

10.  through pronunciation lessons 

11.  my teacher help me to produce good English 

12.  using pronunciation lessons 

13.  pronunciation lessons helped a lot 

14.  through the interactive learning and practicing exercises with instant feed back  

15.  teachers during conversation classes  provide us with great help to improve out 

pronunciation 

16.  online courses include conversation, pronunciation, speaking and listening 

lessons which all are complementary together to make me produce correct 

English  

17.  thanks to the multiple exercises that help me to produce English word correctly  

18.  teachers feedback is of great help to me because they correct me in motivating 

ways in addition to courses 
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Global English 

24. Did the Website activities help you focus on producing correct English? How? 

1.  explain my mistakes completely and strength away 

2.  students help me as well teacher to speak 

3.  give me feedback explain my mistakes 

4.  student feedback gives me instruction how to express my self probably 

5.  by focusing on the correct pronunciation during conversation lessons and other 

learning courses 

6.  I can practice what I learn in many ways such as writing and then other student 

specially those with more advanced skills can comment on my English 

7.  feedback from advance and fluent students help me to produce good English 

8.  yes this was achieved greatly through lots of lessons such as pronunciation and 

speaking ,also teachers and students helped a lot 

9.  feedback from fluent students help me a lot 

10.  I found the grammar and pronunciation activities the most helpful 

11.  through the spelling chick  and grammar lessons that contain detailed 

explanations which helps a lot in teaching correct English 

12.  I learn from others experiences and the activities made by students 

13.  I think the lesson are great help for me 

14.  always give me advice how to develop my English and express my self 

15.  talk back activities help me to produce correct English 

16.  I received great help from teachers in addition to the pronunciation and 

vocabulary lessons 

17.  teachers and expert students comment in every subject student send regarding the 

grammar and whether correct English is used or not 

18.  I received great help in my pronunciation through my online teacher and he 

helped me a lot 

19.  my language mistakes are corrected in many ways such as the spell checking 

during any lesson and the comments I receive when I post any thing written 

20.  other members help me 

21.  there are record/play back activities that allowed me to record my voice and play 

it back so I can compare myself to native speaker 

22.  during the lessons I can check my answers if they are right or wrong and have 

detailed explanation about correct the answer 



 
319 

23.  they were very helpful and useful since they tend to give the best learning 

24.  pronunciation lab is very helpful to me 

25.  feedback by management and computer software are good 

26.  teacher can correct my English 

27.  My teachers helps me a lot in grammar and spelling 
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Peak English 

28. Did you find the Website activities motivating? Why? 

 

1.  you make friends 

2.  Because I don't have that new info. it’s common 

3.  Varied and cheerful subjects 

4.  at least I can know if I know some good English 

5.  because it allows communicating with other students 

6.  they are exiting 

7.  help me to produce correct English 

8.  because it focus on producing correct language 

9.  it is easy to understand and not complex 

10.  because I think its a bit boring 

11.  it has interesting content 

12.  because it allows you to practice English in interesting and non boring ways 

13.  because I receive the tutor feedback on all my assignments so I can get 

continues evaluation of my progress so I feel very motivated each time I do an 

assignment 

14.  having English coursers online enhances the experience of learning by providing 

interactive learning and practice exercises  with instant teacher feedback 

15.  activities are provided in many interesting and fun formats 

16.  because there is no teacher online all the time 

17.  progress indicator is applied in this Website that record my progress  

18.  because you can personalise your own study plan 

19.  its not always hard so I can feel that mostly I understand lessons so i feel 

motivated 

20.  I can enjoy while I do some exercises 

21.  teachers are not involved in other activities 

22.  ask for explanation make activities motivating to me 

23.  always there are new thing to learn 
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English Town 

28. Did you find the Website activities motivating? Why? 

 

1.  it can't download 

2.  I can learn more vocabulary 

3.  I have no try. 

4.  Websites activities show you the real language by its speaker, language by the 

native speaker would be more and more interesting and motivates you highly 

5.  real situations 

6.  articles  

7.  they hit daily life and many new things 

8.  because of using audio and video things like this 

9.  because it encourage the spirit of communicating 

10.  they allow to communicate with other students 

11.  it helps involve u to practice every thing u learned 

12.  The source can give me judgement of my level.  

13.  it is exiting way to learn 

14.  because it allow me to learn English in interesting ways 

15.  keep bushing me to learn and practice 

16.  help me to produce correct English and give me chance to make the right answer 

17.  I'm business man so no specialised 100% learning is found 

18.  I enjoy every lesson and teachers are every helpful so that makes me motivated 

19.  because they are available online or offline so I can learn in all circumstances 

20.  because I noticed there effect on my skills and they are of great use for me in my 

study 

21.  since I can study any time and according to my convenience I consider it very 

motivating for me  

22.  I like the Varity of learning subjects it offers that motivate me each time to 

explore new knowledge and culture 

23.  this Website is learner centred that allows learners like my self more control on 

the way we want to learn which is greatly motivating  
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Global English 

28. Did you find the Website activities motivating? Why? 

1.  I can speak English and get feedback about my language 

2.  help me to speak English and listen to native speaker and speak all the time English 

3.  it is funny and using funny sound when you make mistakes or right 

4.  the activity not boring 

5.  the content is very exciting and interesting and directed exactly to provide 

maximum benefits 

6.  teachers motivate me as well as the self involving activities 

7.  because it put me in realistic world of what I learn 

8.  all the Website activity allow you to spend productive time even when you are 

not studying so its highly motivating 

9.  it is  a lot and interesting if I do not like some I have options to do others 

activities 

10.  because the activities are customised to meat my needs and demands 

11.  you feel like you are in real school but in more interesting environment 

12.  sometimes its boring 

13.  they engage you and attract your attention 

14.  introduce the activities in very easy and funny way 

15.  it is many and organise in different ways 

16.  it takes me step by step ,I also like that I can find out which skill I need to focus 

on and improve 

17.  they are not boring and give us a lot of knowledge 

18.  its very comfortable to use and each time I logout from this Website I find my 

language improved more so it motivates me to continue 

19.  because activities are really good 

20.  it seen that this Website is very helpful so I’m motivated to join in 

21.  it teaches me what I need to learn to improve my job effectiveness through out 

my career 

22.  I found them great and flexible 

23.  all new learning and knowledge that encourage me to learn more 

24.  motivating because it give me chances to try and try again as well some of the 

exercise help me to develop my writing in indirect way 

25.  help you to speak if you leave in English country 

26.  every thing is new for me so I’m motivated to practice the whole thing 
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Peak English 

29. Did the activities match the way you like to learn English? How? 

 

1.  conversations 

2.  explaining everything about the text 

3.  Varied and cheerful subjects 

4.  I want to practice English by voice 

5.  it has every  thing needed 

6.  offer for me all chanceless to learn English 

7.  every thing was clear  

8.  its easy to get along with 

9.  it has very nice activities such as pen pal and chatting 

10.  it allowed me to talk fluently with native speakers 

11.  that is by going to class with real students to talk to without having to leave my 

home  

12.  I can learn at your own pace also I can study any where any time 

13.  there is management system that keep track of my progress in each step until all 

lessons are finished 

14.  exercises are interesting and not too hard so I can feel motivated every time I 

take lesson 

15.  I was able to study in easy way and from anywhere 

16.  its easy to understand , suitable for my time and I m able to meat new friends 

while studying 

17.  the Website is exciting and easy to understand so its motivating for me 

18.  give me many exercises to practice 

19.  I can speak with people like to speak English 

20.  it is very useful and fun 

21.  pronunciations section help me to speak probably as well writing 

22.  because I learned what I want any time any where 
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English Town 

28. Did the activities match the way you like to learn English? How? 

 

1.  exam 

2.  I like to read more about English 

3.  these activities are appeared in a simple way ,these focus on the 4 skills ,but 

sometimes I feel that some activities are for advanced learner 

4.  I need to learn about phrasal verbs 

5.  what to say when and how 

6.  I need to speak with teachers and professionals, and  with native speakers, I 

know it is paid but that costs a lot of money 

7.  it is highly developed technique 

8.  because I like to focus on live conversation 

9.  every thing is available 

10.  I like more Varity of subjects 

11.  I like the activities to be self engaging and motivating  

12.  I can practice what I have learned 

13.  introduce English in fun and easy way 

14.  in someway they match 

15.  its accommodate my learning style 

16.  they provide knowledge to you in easy interesting ways 

17.  they are motivating , can be practiced anytime any where 

18.  they feed me with extra knowledge ,I can learn while laying on my comfortable 

chair worrying about nothing, have easy access to my lessons and assignments 

19.  it saves my time and I can achieve a lot  

20.  they are not complicated and the way they are offered in is very useful 
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Global English  

29. Did the activities match the way you like to learn English? How? 

 

1.  when I make mistake explain to me why 

2.  try to offer good explanation for my mistakes and give me feedback 

3.  try to help me to speak and write well 

4.  they are easy to get along with ,easy to practice and apply 

5.  its so practical way for learning specially with all these activities that help me 

to focuses on improving my skills 

6.  because it give me chance to set my goals and plan to develop what I need 

7.  it allowed me to make many friendships so I can practice my learned skills 

effectively in friendly way 

8.  it is too much and I can keep using them again and again 

9.  they are not so hard to understand and east to practice 

10.  it provide me with every information ,skills and lessons I need in easy way so 

I don’t feel like I’m board or unsatisfied 

11.  it has interesting student who can help me a lot 

12.  its the same I expected 

13.  they can give me access to what I need and explain every thing quickly 

14.  because I can study what I like and I can study for short or long time as I like 

15.  it meets my learning needs and desires 

16.  I can revise my study plane according to my needs which matches the I like 

my study 

17.  it exactly what indeed since I get learning I have fun and don’t waste time so I 

see that it machos what I want 

18.  I can understand most  things and I can start lesson when ever I want 

19.  they are not complicated and not boring 

20.  I liked the replacement test because it ensured placing me in appropriate level 

21.  being interactive and convenient 

22.  providing me with every thing I need 

23.  it help me while I’m doing one exercise to focus of my grammar, reading 

spellings and others 

24.  I can study with native speaker when I want 

25.  they are not so hard to understand and very helpful 
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Peak English 

33. Did the language activities on the Website help you achieve your goals for learning 

English outside the classroom?  

1.  at least it helped to me to remember it and learn more new words and ways in 

English 

2.  most of the activity on the Website are good to be used out side the classroom 

3.  I can use what I have learned with friend online as well in school 

4.  it has extra more interesting activities 

5.  I learned new thing in English that is related to my work 

6.  because I think when someone my age its more convenient to learn using this 

Website 

7.  since they are easy to understand and complementary also available any time 

8.  some lessons relevant to my work 

9.  Website classroom is every effective but the community activities such as chat 

and slangs 

10.  I’m not really attracted to other learning activities I like classroom learning 

with students and teacher 

11.  I can learn English outside classroom when I’m not in the mood for lesson 

through for example games so I’m learning in indirect way 

12.  I use learning games a lot and I gat to till you it was very helpful because you 

don’t get board while learning because you are also having fun 

13.  I can understand new things help me to search for music around the world 

14.  I can use some materials about my area in university 

15.  they are complementary to each other 

16.  I can employ what I have learned out side classroom  
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English Town 

33. Did the language activities on the Website help you achieve your goals for learning 

English outside the classroom? 

1.  help 

2.  practice 

3.  at work  

4.  So, so 

5.  its interesting 

6.  it gives the same learning technique 

7.  because using this way of learning now I can stay home and study English 

8.  the context in the Website related to our life 

9.  I can speak English on the net 

10.  because I have limited time so online classroom is the best what to learn  

11.  it does for limited benefits but it doesn’t compensate what you learn in 

classroom 

12.  they are complementary 

13.  because they complete what I learn inside the class room 

14.  but I prefer classroom because I have live communication with teacher and 

student 

15.  but I don’t practice much outside classroom 

16.  but not 100% because live teaching is more motivating for me 
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Global English 

33. Did the language activities on the Website help you achieve your goals for learning 

English outside the classroom? 

 

1.  I can take in business with people from thing I have learned 

2.  as every thing relate to my work and study 

3.  help me to speak better English online 

4.  because its useful feedback from teacher and student for my writing 

5.  classrooms have great  effect and useful 

6.  I strongly agree with this one because many knowledge I gain was through 

the Website other activities 

7.  I practice things learned with other people in the Website 

8.  I like organised learning 

9.  help me to speak and express my idea well 

10.  they give me more space to practice what I learn 

11.  I like being in a virtual  class room with other students and teacher but in the 

same time you are feeling comfortable because no one can see you 

12.  I don’t study in classroom so I use other activities a lot 

13.  both are complementary 

14.   I learn a lot about English cultural and how they think 

15.  I can speak with my friend on the net or work in English 

16.  I can use what I learn with English companies 

17.  I can understand  native and non native speakers easily 

18.  this Website is a whole package that each part provide you with something useful 

19.  they really help but the main educating come from class room 

20.  I don’t attend classroom but other activities are alright for me 

21.  it contains educational approaches  

22.  since I can learn at my own pace and schedule 

23.  both  classroom and activities complete each other  

24.  I can practice English more freely 

25.  I can produce good writing and spelling and speaking outside the classroom 

with my friends 

26.  I can make a lot of phone calls overseas without and problem 

27.  they complete each other 
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Peak English 

35. Did the Website activities help you develop more effective strategies for learning 

English? 

1.  because I’m teaching English for my new friends form this Website 

2.  it gives you ideas for learning English 

3.  using other students help 

4.  it help me to feel like I’m in native English speaker countries 

5.  number of activities and task available help me to learn a lot 

6.  already known strategies 

7.  all strategies are already known but they were used in better ways 

8.  since I’m working as teacher I think it gave me a lot of help in enhancing 

my  skills 

9.  I learned ho to make the most of every thing I learn and how to use it in real 

world 

10.  try to make learning English easy for me 

11.  that I can learn English in much more fun and interesting ways 

12.  I can consider playing games or pen-pals as other strategies to learn 

13.  explain to me where is my mistakes 

14.  understanding other people cultural 

15.  explain how to read and write correctly 

16.  most strategies are well known but proposed in more open environment 

17.  I can learn English in fun way 
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English Town 

35. Did the Website activities help you develop more effective strategies for learning 

English?  

1.  improve more 

2.  it is ok 

3.   yes, some of these activities help in raising your level ,they are effective and 

develop you in learning English in many ways, through Websites I learned 

how to read novels and how to discuss them 

4.  Now I can to write better 

5.  to make people learn through using visuals to make them highly motivated 

and interested 

6.  like giving me a hint about using funny ways to learn through having fun 

7.  throughout chat and games 

8.  all strategies are already known 

9.  most of these strategies are already known but they were used in different 

way 

10.  give me advices how to learn 

11.  help me to produce good English on the internet and with my emails 

12.  all learning methods were already known for me 

13.  I can now learn English through games and slangs which means I can have 

fun and learn in the same time 

14.  now I can learn in virtual school and use online resources 

15.  I have already all the strategies but I learned how to use them more 

effectively 

16.  I learned new ways to practice English 

17.  it gave me new tools to learn English and how to use my knowledge more 

often 
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Global English 

35. Did the Website activities help you develop more effective strategies for learning 

English? 

1.  when I send a message I get suggested way how to say it in prober English 

from students and teacher 

2.  learning English through the games help me to learn very quickly and make 

me try to understand the games in strong way 

3.  try to make learning English more easy and enjoyable 

4.  it help me to express my self well 

5.  I can employ what I learn very well in more effective ways 

6.  I learned that language can be acquired in many ways other than the 

traditional way which is school  

7.  it opened for me wide Varity of new activities in which I can improve my 

language in interesting new ways  

8.  give me tips how to organise my self and manage my time 

9.  the advisor keep giving me tip how to learn English 

10.  I studied English  since I was little so all these strategies are already known  

11.  this whole idea is new for me 

12.  it gives more knowledge in many areas 

13.  always encourage and show me English is easy to learn 

14.  feedback is very helpful to develop my English 

15.  I can take the activities step by step 

16.  I use chat rooms and games as learning tools 

17.  I use any thing available online as learning tool even Selly jokes 

18.  all this is new for me so yes I consider it a whole new world 

19.  the are new to me I can use different activities and practice English with other  

20.  it introduced me to the latest interactive online technology  

21.  I use the offline lessons when I know I cant get internet connection so I download lessons 

22.  they made me more familiar with advanced technology methods 

23.  all new culture and knowledge 

24.  always while I’m doing my university study it draws my  attention to the 

written language 

25.  tell me some conversation which mostly I need them to talk with my 

customer as well help me to understand different accent 

26.   the learning throughout activities other than lessons 



 
332 

Peak English  

Q.36: What is your overall impression about the effectiveness of using Websites 

for learning English? 

1.  very good 

2.  the Website is good, 

3.  Websites are useful for learning English in huge part but need some actions 

and need to find all what you want in one Website not looking in about 3 or 

4 sits only to find what you want it have to contain a lot of activates reading 

writing listening and the most important is talking and fine some native 

speakers to help the students for learning not every one can pay for the 

classes but almost every one needs to learn English........ 

4.  it is very effective because u can learn anytime and anywhere 

5.  good Website and interesting too 

6.  I think it very useful to learn English. It helps me to learn from native 

speakers. 

7.  I think it very interesting and strove to learn English. 

8.  it is effective but not all the time because sometime it gets boring 

9.  I think it is not bad its good way when you don’t have enough time to join 

school 

10.  I think it is very effective way to learn English since it has variety of 

activities 

11.  using Website is very effective because it is available at any time and you 

can choose the most suitable way to study 

12.  its good way for learning, effective and strong 

13.  I think its very good approach for learning English and it mix fun with 

learning so I don’t get board so its very effective 

14.  I think its adore into world set aside for the curious, those who would like to 

learn more about English, and how culture is expressed through this Website 

15.  in my opinion its very effective since it provide very thing student need to 

learn English in easy way 

16.  online learning to me is like walking through this huge door that gives me 

great benefits to learn English in very easy and helpful way and also to learn 

about this global language and its cultural background so its very effective 

17.  I think its an amazing idea which helps everyone no matter what is his 

background or age it provides me with lots of English skills also its great 
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help for us (school teachers) 

18.  this Website offers learners abroad range of dynamic courses and activities 

filled with images and audios that makes it interesting and amazing 

19.  it is really very good but I find problem to approach the management in the 

Website quickly which is make it boring 

20.  I believe its very effective ,since you can improve your English skills such 

as reading , writing and speaking where benefit from them in school ,work 

and in the internet 

21.  Its quite effective I think ,as long as I have access to the internet on my 

computer I can take English courses from anywhere and become fluent in 

English 

22.  its so effective and useful and suitable for everyone 

23.  its easy and interesting, its make it a lot easier to sit down focuses if it is 

interesting , it combine learning, socialising and playing its very effective 

way for developing your self in every way 

24.  in my opinion its effective since it provide people with new technology that 

gives them knowledge in convenient way and save their time in addition to 

the socialise effect it gives 

25.  its very effective way to learn English but sometimes I don’t get quick 

response to my needs 

26.  They are so much effective. I noticed there is lots of English learning 

Websites like this one and many of my friends are registered in them 

27.  its good but some times is boring if you don’t keep in track 

28.  its efficient and useful and interesting 
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English Town 

Q.36: What is your overall impression about the effectiveness of using Websites 

for learning English? 

1.  IT IS WELL 

2.  with the many sites offering learning English (free or paid)online courses I can save 

time stay homeland do many things ,also I can make good communication with 

other learners 

3.  it is very good place to learn English and meeting people., both native and non-

native 

4.  it very excellent and nice and friendly 

5.  its effective and convenient for each user schedule 

6.  its has great efficiency since it allow you to learn English and practice it at the same 

time 

7.  its effective since it improves language skills even my friends noticed that my 

English skills raised and improved so ill keep the god work 

8.  its has great effected on my studying routine it helped me a lot with my academic 

life and communication skills with native speakers so it is highly effective it made 

me love this language 

9.  its very effective and useful specially for those who don’t have much time to 

subscribe to real English learning school so its time saving and more convenient 

10.  its very effective since it provided me with lots of knowledge 

11.  It have great effect on student skills and knowledge ,also it provide me with every 

thing I need and developed my social relations in away I can use what I learn 

effectively 

12.  It is free time to study 

13.  I hope to have more chance to practise Spoken English. 

14.  Using Websites to learn English language is so effective for people who understand 

that language, I don't mean advanced learner, but at least, the graduates. School 

students are unable to make benefit from these Websites ,they are too complex for 

school students, the reason is clear, that’s the way English is taught in school is 

ineffective; it totally focuses on one skill which is reading while the other skills are 

forgotten, we need to establish people in English in schools before using Website 
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15.  In general the effectiveness is good, but I need to learn more about phrasal verbs, 

16.  It's a good way to learn English either if it's free or paid. You can learn anytime you 

want and yet can find answers for your questions. It’s useful way. 

17.  to some extent, very good 

18.  very good but when we learn with a teacher we can communicate lively and well 

19.  my impression is that it is very practical way of learning English because u have all 

methods of learning and u choose the most suitable for u 

20.  my impression is that using Websites to learn English is very effective and useful I 

like it a lot 

21.  I think it is very easy and interesting so it is very effective 

22.  its good new way that allow student from different countries share their desire of 

learning English 

23.  It is very continent to study and review whenever you like. 

24.  I believe that the idea of learning English throughout Website is very effective 

because every thing needed to study and practice English is there 

25.  I think using Websites for learning English is very effective. English courses are 

very expensive. So people can learn English by using Websites free. 

26.  actually, I like learning English very much and these Website give me the chance to 

improve my language and I think that is a good way to helped all student and good 

idea also 
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Global English 

Q.36: What is your overall impression about the effectiveness of using Websites 

for learning English? 

1.   

2.  I have sufficient proficiency in English. I have not learnt it through web Website. I 

am teaching grammar to students 

3.  it is very great place for me to develop my business English 

4.  It is very interesting. the activities provided in different formats which is encourage 

me to spend more time on the Website 

5.  I think it is very strong to learn English online especially I can speak with native 

speaker. 

6.  It very nice and convenient way to learn English than to be committed to a 

classroom. 

7.  this Website service is effective not only in teaching English but also in immersing 

learners in real life business situations and all of this is provided in easy not 

complicated ways 

8.  Websites provide comprehensive lessons and practice, in addition to the 

personalised instructions and study plane you are provided with so I think nothing is 

left for us except learning and enjoying the experience 

9.  this service is effective not only in learning English but also in developing all 

aspects in my life ,it enriched my cultural knowledge as well as my technical skills 

and increased my self confidence 

10.  it is very interesting Websites give me options to focus on what I want 

11.  it provide me with every thing I need ,its easy to use , it allow me to learn and 

practice so I believe its very effective and interesting 

12.  It is very effective. I did not expect the Websites is good like this. I can study any 

time any where 

13.  it whole new environment for me that gives me variant tools to study with 

14.  The services that are offered in online learning Websites especially here are exciting 

and easy to understand. It makes it a lot easier to sit down and focus if it is 

interesting, which I think it is. 

15.  they are very effective ,they provide every person who want to learn English with 

every practical service and guidelines to make the most of it 
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16.  I like this technology it makes life easier and save time for working people, in 

addition provides you with excellent education; so it very much effective 

17.  it is fantastic way to learn English while you in home country and speak with native 

speakers 

18.  it is great and flexible and convenient place to learn English 

19.  This Website is effective in teaching English and connect students in real situations 

20.  I believe that the courses are will designed in away which makes me like English 

and encouraged to spend more time in the Website 

21.  this Website is 98% effective for me, so I believe that similar Websites are also 

effective it the new generation of the educational systems 

22.  online learning English Website are great resources for learning, they provide 

students with all the skills they need to acquires new language 

23.  The Website is exciting and easy to understand and work through, it makes my time 

on the net more effective and more benefits obtained. 

24.  such Websites provide effective, efficient and enjoyable experience also improves 

my conversation and other skills better than any other method 

25.  Websites such as English cafe provides flexibility and convenience that anyone 

wants to learn English needs to make his study productive part of his life. 

26.  It is so effective where it has convenient and flexible activities, lessons that are easy 

to understand and chat cafe which is asocial message board. 

27.  Its very nice Website that allow me to study English language more effectively and 

learning it in away that is best for me so they are effective 

28.  I believe employing technology in the education is very fascinating 

29.  I think it is good environment to learn English specially for busy people 

30.  These Website are excellent, they provide student who want to learn English as 

second language with all tools needed to achieve that. 

 

 

 

 

 

 



 
338 

 

Peak English 

Q.37: In your opinion, how effective is a Website at teaching English 

language compared to the classroom? 

1 average 

2 No, the teacher in classroom is better. 

3 Website is better as you can learn at any time as you can and when you are 

ready and you can learn slow or fast it gives a lot of freedom and more you 

can be lucky to find native speaker to practice with not only in talking but 

also in every part of learning English 

4 both have similar efficiency 

5 no much difference 

6 I think for me is better. Available class 24 hours. I can ask as much as I 

could. I do not have to be shay 

7 Both of them are complement to each other. Websites give me chance to 

explore the world around me and speaking English. Classroom is good but 

Websites is more efficient. 

8 I think each has its own unique way of giving the information and the 

efficiency differs depending on the student ,for me I found Websites to be 

more practical thus more effecting 

9 I think classroom teaching is a bit more interesting 

10 I think its more effective 

11 I think its more effective because it contains good Varity of lessons and 

exercises 

12 its more effective since it provide different types of learning methods 

13 I think both have its own way of being effective but in class room am in 

direct contact with teacher and students 

14 it is very effective but it would be great if teacher is in contact with students 

more frequently 

15 its more interesting and customised to your own benefit 

16 I think its more effective because it already provides you with every thing 

you might have in class room even more 

17 since am teacher honestly I would say its more effective for certain people 

more than others (think people who are 14 years old and over ) 
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18 I think its quite effective since every thing in classroom is available in such 

Websites even its more convenient and comfortable where I can have the 

same education with easier access 

19 It is more open environment and flexible. Teacher still good but not native 

speaker. 

20 a lot more effective .classroom is okay but sometime it become very boring 

where teacher has limited time to give a lot of information 

21 its effective and have lots of advantages but also classroom teaching with 

teachers effective in some other ways 

22 more effective 

23 its a lot more effective ,classroom can become very boring and teachers 

themselves get board so they don’t give excellent learning 

24 I have respect to teachers they work hard and try their best but I think this 

technology can compensate what teacher in classroom can provide or more 

25 It’s more effective in away I can think and ask and do the exercises as much 

as I like. unlike the classroom learning which is limited my chance to get in 

depth answer 

26 its more effective for me than teacher .I don’t like teachers 

27 its the same but Website is more friendly and fun 

28 it better than teacher in term of time, feedback, speaking and fun 
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English Town 

Q.37: in your opinion, how effective is a Website at teaching English language compared 

with a teacher in the classroom? 

1.  I 'm never enter this class room because I can pay and I have not a money to 

payed it (sorry for my English) 

2.  in my opinion it is more effective since you don’t have to give up your job to 

attend classes and you can put your own schedule 

3.  it is very effective and more flexible environment 

4.  Better than teacher. teacher not good in English 

5.  more effective specially to people who don’t have much time like me 

6.  its more effective since its more advanced and related to technology 

7.  both are effective but online teaching is more convenient 

8.  its more effective in which you can contribute to any discussion without being 

impressed if you have wrong answers, online study allow me to give more 

thoughtful responses because I have time to read and think about my response 

unlike the case in face to face study 

9.  its more effective than teacher in classroom in many ways such as level of 

material ,grading and evaluation method 

10.  I respect school teaching but it has limited resources but online teaching is a lot 

more effective and modern technological application of advanced learning 

11.  I can evaluate the effectiveness of teacher in the classroom by ' let say, in the 

best case to be 80% ,while English teaching Website has effectiveness up to 

95% ;in tee present I can say that online teaching is more attractive for students 

who want to learn English language . 

12.  It can study again for many times 

13.  A teacher in the classroom gives more response and more patients to listen to 

the student. 

14.  No one can take the place of teacher; his existence is necessary and vital. To 

learn English, you want to deal with people who use it appropriately and face to 

face learning is vital. There are things students can't explain to Websites, 

dealing with teacher is easier and more effective, the rule of teacher can be 

alleviated when students reach to a point they could understand what is written 

in front of their eyes, in that way, Websites would a complementary tool not a 
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basic one .Teaching and learning English is a complex process I am suffering 

with my students they don’t understand what I say then what about the screen, 

no explanation, no individual help. I am not saying that because I am a teacher 

but because it is the reality. 

15.  The effectiveness is not the same, in the Website I don’t have enough time to 

ask about something. 

16.  Actually there is big different with teacher in the classroom can explain what I 

can't understand it by giving me more examples and teacher can know my 

weakness and strength. But you have to pay and the teacher who like his 

teaching way can't find him/ her anytime. Website, its great way you can find 

what you are looking for at anytime but not like a teacher at classroom. 

17.  teachers are live or vivid you can communicate with them 

18.  When we learn with a teacher we can communicate lively and well. We can 

also ask and be answered 

19.  I see that it is more effective because learning in such Websites is customised 

for you in order to meat your personal needs 

20.  I think it is average because in class room u communicate with teacher in all 

lessons 

21.  I think both have its unique effectiveness 

22.  I think each has its own unique effectiveness 

23.  The Website helped me a lot. However I hope it can focus on my mistakes and 

give me corresponded extra practice then. Every student has specific weakness. 

If the Website put attention on this, maybe we can improve more quickly and 

effectively. A teacher in the classroom can correct us directly and immediately. 

24.  I think Websites are more advanced so more effective because its already 

organised to meet all student demand in the way that it suit them 

25.  I think learning English with a teacher in the classroom is more effective than a 

Website. But Websites are effective too. 
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Global English 

Q.37: in your opinion, how effective is a Website at teaching English language compared 

with a teacher in the classroom? 

1.  For me is more interesting and fit with my time. I do not like teachers 

2.  It is more effective because I can study and ask as much as I want with a help 

options available on the Website. 

3.  more intersecting than the teacher 

4.  It is more effective than a teacher. Websites very patience and allowed me to learn 

in open time period. No specific schedule. Always motivate me to learn. 

5.  I believe its super effective where you can personalise your lessons schedule 

according to your own time unlike classroom where you have to let every thing so 

you can catch up with the class so the issue is not about to decide which is more 

effective because teachers in classrooms may be highly qualified ,its about which 

suite your life more 

6.  its more effective because school is hard and the teacher could give you hard time 

7.  its more effective since it includes so much activities that is employed to enhance 

the way that English language is taught and also is linked to the high-tech world 

8.  it is more flexible and convenient 

9.  for sure since its advanced teaching technique it is more effective and more 

attractive 

10.  More effective in term of space and time. It is very convenient I can make a lot of 

mistakes if I want and keep enjoying. no problem 

11.  learning online is highly effective way to learn English because it is very 

convenient where it allow for me to study anytime anywhere, and I can study 

offline 

12.  its more effective for me specially that when I used to study in school I was having 

problem in feeling that teachers who learned me were not strong in their knowledge 

which is excepted since they are not native speakers in such sites I believe all 

teachers are native speakers "forgive me my old teachers, but this is the truth" 

13.  teachers online are more friendly than teachers in schools they don’t scream at you 

or make you feel bad about your level ,they help you to be better and improve your 

self 
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14.  I miss classroom teaching but this is more advanced method for teaching 

15.  it better than teacher in tern of time space and patients 

16.  it is more effective for me because I can get access to learn any time as well the 

teacher always available 

17.  its more interesting way of learning and more effective because I can choose 

exactly what I need to study most compared to teacher in class room 

18.  its more effective because teacher is available all the times and I can study on my 

own schedule any time 

19.  regarding the quality of material and learning techniques it is more effective for 

sure 

20.  its more effective ,in class room teachers time is limited so he cant give feedback to 

each student or spend lots of time in attempt to correct something for him or 

helping him 

21.  its more effective 

22.  more effective specially for people who seek the English language for their jobs and 

careers because it can be personalised to teach managers, employee sand students 

the English skills in their field 

23.  it would be unfair for teachers to say that they are not effective but the online 

teaching has many technical advantages that makes it more effective ,for example 

teachers in classrooms cant be avaliable24 hours unlike teachers online another 

advantage in classroom your study time is limited while online you decide the study 

time period 

24.  teacher in classroom has fixed schedule with fixed period of time which make 

learning limited unlike learning Website that allow learning according to persons 

own schedule any time and he can decide how long to study 

25.  much more effective and convenient ,I can choose what I want to focus on what I 

want and any time used 

26.  its more effective in away we can have access and study 24 hours at our time 

27.  it is more effective in focusing on any thing I want to ,learn 

28.  more effective 
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Peak English 

Q.38: from your experience, what are the Website’s strengths and weaknesses? 

1.  average 

2.  Not at all 

3.  it's strengths are in 1-trust programs 2-native speakers 3-excllant ways in learning 

4-flexability and it's weaknesses is 1-the control on the Website sometime is weak 

2-the errors that happens 3-there is no online touch with the control in the 

Website 4-hard to reach an idea to the Website owner 

4.  it has so many strength almost every thing but the only weakness is that some 

lessons are boring specially speaking because have no communication 

5.  I cant tell yet 

6.  24 hours available to learn. native speaker teacher explain to you very thing you 

want with the help sections available 

7.  Websites available 24 hours. Native speakers from English speaking countries 

available. Explain exercises very will. Give me chance to keep trying. Give me 

more time to learn. 

8.  I don’t think there was any weakness in this Website 

9.  weakness :that not all activities supervised by live teacher 

10.  there is no weakness till now I think it is full of strengths 

11.  strength: the core lessons are strong, the slang of the day is great way to get 

knowing the popular words so you can communicate better weakness: the 

engagement with teachers is poor 

12.  I thing that the main strength is its Varity and interesting approaches 

13.  I don’t have much experience yet but till now there is no weakness every lesson 

or activity is considered strength because you are educated with out any 

difficulties and according to your own schedule 

14.  Weakness: time zone. there is no online teacher 24 hour if conversation class is 

missed u cant catch up strengths: good environment to learn English , interesting 

activities that allow communication between students 

15.  very thing introduced by the Website is good except there is no teacher available 

online for my convenient time 

16.  Website strengths: offers comprehensive set of online courses in different levels, 

the interface design is great I like it a lot, its good feature that u can view the 

Website with many different languages so when you are new u don’t mix up 

things 
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17.  strengths : comprehensive online courses, the Website in general is user friendly, 

respectful Website that provides good knowledge as well as entertainment, nice 

slang section which has attractive layout weaknesses: users for first time don’t 

knew how to contact with teachers, the home page is not very attractive 

18.  Website strengths : extensive materials provided that scales from school students 

up to professionals, interesting activities, no much lessons that makes you feel 

board ,lessons are not too short or long they are just about right Website 

weaknesses: it should be more coloured and the interface need to be more 

attractive, also as beginner I found it hard to catch up with one of the teachers 

19.  try to make English easy and give a lot of activities in English life but the teacher 

not available all the time 

20.  strengths: fun activities ,good communication, great learning technique weakness: 

more fun and more direct contact with people is missing 

21.  strengths are: save my time due to short study period, teachers of Website        

22.  are highly qualified, content of courses is interesting and strongly related 

23.  to real life weakness are: some times it take ages to go from menu to another, out 

classroom activates with teachers are poor 

24.  I believe that every thing related to online learning is point of strength no matter 

what since it allow you to study in very comfortable way and you have easy 

access any time anywhere 

25.  strengths are: fun, interesting ,exciting, useful weakness :games are limited little 

bit 

26.  strengths : time saver, money saver, satisfying and amusing weakness : display is 

not attractive 

27.  the strengths is : I can study when I want the weakness: is I cant get access to 

teacher all the time 

28.  strengths: extensive courses , no body of my friends knows my level , I can 

participate in any activity and make mistakes without being judged weaknesses: 

time zone is different which give me hard time to attended some classes 

29.  I can study any time day or night, I like the progress bar that keep me focused and 

on track of what am studying. the Website interface is not attractive and 

changeable 

30.  Advantages for the Website are interesting subjects, strong teaching     staff, and 

various activities. disadvantages include feedback is sometimes not too effective 

because I have to wait 24 hours for response which makes me lose my interest 
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English Town 

Q.38: from your experience, what are the Website’s strengths and weaknesses? 

1.  I have see only English town 

2.  Website strength: it is comprehensive in that it includes audio lessons, play word 

games and interact with learners from all over the world Website weakness: not 

much focuses on live conversation with teachers 

3.  Advantage: teacher online 24 hoarse. disadvantage: explanation for the mistakes is 

not complete with good instruction 

4.  Online teacher 24 hours. Introduce learning in funny way. I can make mistakes a lot 

and nobody see me. 

5.  strengths: content is giggly related, good teachers, interesting learning weakness: no 

specialised sections available 

6.  Websites strengths: advanced technology that allow student to study in more 

effective way , teachers are nice and understanding ,lessons are well organised , 

great interface, games centre is cool weaknesses: lessons cant be compensated, 

timing of conversation lesson is sometimes not suitable, some teachers give you bad 

impressions about your skills 

7.  its full so strength point :the level of content it provide, motivating feedback, user 

friendly interface, I cant count each section I believe it very helpful weakness: 

lessons time period is very long, each unit contain extensive lesson number 

8.  strength: the layout and colour schemes are joyful thus its user friendly and 

attractive its menu is well organised and allow easy navigation it has online games 

and quizses so its fun to use it scales up to any level or age weakness: too much 

lessons chat rooms are not unique they are like any popular chartrooms 

9.  strengths: Time flexibility, students don’t have to take notes, shy students feel more 

comfortable, classes are technologically advanced weakness: lake of direct 

interaction with the instructor 

10.  good learning approaches, teachers feedback is very effective but one point of 

weakness is that no idioms or slangs available 

11.  Website strengths can be summarised by :the offered coerces are strong in their 

content, teachers provide great help to keep you motivated, learning tools available 

,friendly environment, help is provided in case of technical problems, feedback 

motivating Website weaknesses: permanent schedule of conversation lessons 

should be more clear because I miss a lot of my classes 

12.  It can learning anytime 
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13.  Its strengths are we can talk to foreign teacher and learn more vocabs its 

weaknesses are the conversation class is to short. I still don’t know whether I speak 

in the correct way. 

14.  Website's strengths are in the vocabulary and grammar ,they show you these 

elements but weakness is in how to use them in daily life ,we need more practice 

.OK, in reading they give you many reading examples but the don't explain how to 

extract information, how to deal with that reading passage. Also listening skill is 

not effective non-native need easier conversations and in average speed. The most 

thing I like in Websites is the vocabulary ;I think the word IS THE MOST 

IMPORTANT THING IN LEARNING ENGLISH in my classes I focus first on 

vocabulary 

15.  The Website's good but if the teacher can give more homework for who wants to 

practice more. 

16.  they make some information available and well-organised sometimes people do not 

speak English at all and they can not understand anything although they are eager to 

17.  They are available any time. Information is organised. But with a teacher it's more 

vivid 

18.  nearly there is no much weakness in these sites because its all up to you and your 

activity in the learning process 

19.  strength: fast learning, adapt to meet my personal needs and interesting weaknesses: 

slow in going from one menu to another 

20.  I don’t think there is much weakness almost it has many strengths 

21.  it has only one weakness that it doesn’t allow student to choose subject in mind 

22.  The strengths are convenient and purposeful. The weakness is not changeable. The 

context can't give more attention on the wee knees of students. 

23.  tell now I didn’t sense any kind of weakness, points of strength such as the way that 

you can manage time in your benefited and to meet your needs so u can but your 

own plane for studying also the immediate evaluation you get and the notes, in 

addition is the way the produce learning to you so that it seems not so hard 

24.  We can learn the right pronunciation of English by the listening lessons. I think this 

is the most strength side of Websites. 
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Global English 

Q.38: From your experience, what are the Website’s strengths and weaknesses? 

1.  When teacher give me suggestion how to say thing in good English is very good. I 

do not like chatting with people they waste my time 

2.  I can start from step to another step according to my progress. The lessons not too 

long. The time not limited teacher all the time exist. Disadvantage: the face not very 

attractive and when you open the Website you feel it is great but with the time 

become less interesting. 

3.  Give me opportunity to speak with native speaker and understand different cultural 

things. 

4.  Online teacher and time is two great features in the Websites. Too much instruction 

misses my way around. Thing has to be easy and quick. 

5.  strengths: it allow business people to acquires more specialises language skills , 

easy to get along, easy to understand, Website layout is motivating, teachers are 

very helpful weakness: some teachers speak in unclear language, too much options 

on the upper bar so you got confused 

6.  strengths : easy access any time any where, easy courses, encouraging environment, 

attractive interface and activity weakness : subjects some time boring, student 

responses not encouraging 

7.  I joined this Website after long search and I found that its the best so many futures 

in this Website considered to be strengths such as its interactive layout ,its wide 

range of activities, its very helpful in any subject you need, its teaching method 

...etc I cant count every detail weaknesses: I think the only one is the lake of idiom 

section and more games 

8.  It is very clear according to my goals and explains things very well. Teacher online 

is great to speak English while I’m in my country. The weakness when they give 

me free trial doesn’t let me speak with teacher. 

9.  strengths : colourful interface ,friendly and helpful environment, effective easy 

lessons, interesting activities weaknesses : some times subject discussed aren’t 

interesting and no much feedback is given in certain ones 

10.  Offline study is good because I do not have access on the net some times I can 

down load a lesson and practicing. The teacher available any time and I can study 

any where. I notice the Websites keep saying things again in different tool bar. 

11.  strengths study on my own schedule choose how long to study each time interesting 

courses and activities weaknesses no idioms it only give you direction how to find 
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them on internet lake of games subject discussed some times boring 

12.  weaknesses: I don’t really like some activities in the Website because they only 

waste someone’s time ,so more attention should be present strengths: teachers are 

native speakers, effective leaning activities, high technology settings ,all software 

you need is available and for free, study on my own schedule with a lot of ease 

13.  strength: nice teachers they become friends for you, good content, interesting 

activities, cool interface weakness: help should be more , easier lessons 

14.  strengths: allow you to use multimedia technology, I can practice speaking as much 

as I want, feedback is personalises and effective many sections that allow you to 

navigate easily through the upper bar weakness’ don’t know all the activities 

available in this Website more detailed guide would be great 

15.  It is strong in term of giving access to whole material you need as well speak with 

teacher any time. It is weak in term of some problem happen and you can’t solve it 

by yourself. I have to wait to get help 

16.  Flexible, convenient and I can download some material and study at home or work 

without internet access. weakness are too many things to learn , some times I feel 

I’m behind 

17.  it immersing students in real situations such as business phone calls and 

conversations, easy to understand and practice, interesting, allow socialization with 

native speakers 

18.  strengths ;icon choose exactly what I want to study mostly as well teachers are 

native speakers weakness; the help section need sometimes to wait long to get 

answer to my enquire 

19.  I noticed that the computer technology in this Website is okay but not perfect ,they 

could use more advanced ones, but despite this every thing is great ;the external 

interface is attractive the learning process is perfect as well 

20.  Good: learning methods, time period sufficient, people to practice English with 

available any time, good activities that benefit in all life areas. involve stimulated 

real life situation conversation, interesting social section bad: too much options, 

sections and activities sometimes feel lost 

21.  strength: strong content, strong and interactive , popular, interesting ,wide verity of 

activities weakness: high fees for joining, trail is short not enough, 

22.  strength : teaches all important English skills, can provide customised study plane 

,interactive learning, provide very thin an English student need, high quality content 

and subjects, native speaker teachers who are very friendly weakness: this Website 

need to be promoted and spread more wider through the world it is not much known 
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to people, content a little bit limited 

23.  Website strengths are :makes studying enjoyable experience, gives detailed 

information about ones progress so u can focus more on points of weakness, 

learning is available anytime anywhere, all options and programs you need to run 

this Website is provided, when you sign for free trail no credit card info required so 

you feel kind of secure. Website weakness are : lessons are so traditional in content 

, teachers waste time often, some areas don’t function in the way they should be 

(chartrooms) 

24.  strengths summary: many questions are answered by demo full explanation, I can 

make my own blog and the topic I want, spell chick is available ,teachers available 

24/7,friendly environment weaknesses: too much useful thing so its hard to keep up 

withal of them, interface letter size so small, I cant determine what kind of activities 

is for fun only and which for learning 

25.  the Website available 24 hours, can be used any time any where, easy and handy, 

exciting, useful, I can chat 

26.  strength: access to teacher 24/7 is great feature, high advanced multi media 

technology, content is very useful I practical life weakness: design need to be more 

attractive and effective ,they could use funny cartoons to introduce tasks 

27.  I can study what I want and any time with native speaker. 

28.  strengths : strong lessons, interesting activities, friendly environment and staff, 

motivating learning weakness: interface not attractive, feed back not always 

motivating 
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Peak English 

Q.39: Do you think anything is missing in the Website that could help you 

improve your English? If so, what? 

1.  average 

2.  I think it is good to do a voice chat service 

3.  actually yes , the part of talking it's so important to practise speaking with native 

and it's only allowed if you payed for it as I said before not anyone can pay for 

everything and the grammar part is missing in almost all the sites it needs to be 

more clear 

4.  no 

5.  I don’t think so 

6.  I think it is great 

7.  I think no thing missing. mostly it included very thing 

8.  may be more activities are needed so that process become more efficient 

9.  all activities are available 

10.  no I don’t think so 

11.  more communication with teachers is required 

12.  no I don’t think so 

13.  no 

14.  when I send my opinion it is better if the Website offer better way that is 

suggested to improve my expressions 

15.  they need to have teachers 24hours as other Websites 

16.  I don’t think so 

17.  yes, I believe that specialised section concerted with schooled teachers will be 

perfect that help them in improving their skills and learning plans 

18.  the learning process is complete in my opinion 

19.  Make the face more easy and great teacher 24 hours. 

20.  regarding English learning technique there is nothing missing 

21.  more teachers involvement encourage us to learn outside classroom 

22.  no 

23.  no not really 

24.  nothing missing in regarding the teaching process 

25.  its good to have links related to learning that are attached to the Website 

26.  I like to speak with teachers and have their feedback all the time 

27.  New theme every day that includes the subject, interface and all activities would 

be great. 

28.  Website should have people available all time for students questions 
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Global English 

Q.39: Do you think anything is missing in the Website that could help you 

improve your English? If so, what?  

1.  I spend long time to find thing around in the Website 

2.  not really 

3.  I think nothing missing but too much activates some time I do not enjoy it 

4.  It is basically focused on business; it should have more verities with law and 

others. 

5.  more friendly environment 

6.  more variance in activities and subjects 

7.  no 

8.  it is nice when I they give me 10 days free trails to give me full access not partial 

on other things such as online teacher 

9.  more fun activities and when I say fun I mean games 

10.  Yes, doest have section for idioms and slangs. I like slangs 

11.  more fun stuff 

12.  no not really 

13.  more activities such as casual news, celebrity quotes, more fun outgoing attractive 

activities 

14.  I noticed two options in one of the questions above which are :slang of the day and 

idioms, don’t know what they are but I didn’t see them in this Website so they are 

missing 

15.  not really may be some of slang and idiom which we do not learn at school to be 

available 

16.  there is nothing missing 

17.  yes there is ,introduce the language in more interesting popular activities such as 

educational games 

18.  nothing I tell now 

19.  as I said above more computer technology is needed 

20.  if the free trial is prolonged because some people will be encouraged more to try 

the service and later join in 

21.  games are limited 

22.  more attention to business world and helpful hints how to take care of yourself in 

the career field 

23.  more interesting subjects to attract student and involve them more, guidelines some 
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activities 

24.  slangs and idioms since they play great rule in teaching common English 

25.  need more material in other field 

26.  attractive interface and schemes 

27.  I think is more satisfy for me 

28.  involve more scientific subjects 
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Peak English 

40. How can this Website be improved so that it better meets your own needs? 

1.  average 

2.  I don't know. sorry 

3.  focuses in the important parts of the English not only to amuse your accounts in 

the sites but also to make them learn English as they are native 

4.  it should have more live communication and more lessons should be with teacher 

5.  I think more communication with other students would be helpful 

6.  I think to have more native speaker in the chat room 

7.  Separate full membership from non membership. Make chute room for full 

membership together. 

8.  nothing more 

9.  more teachers intervention is required 

10.  it can be more clear in giving join in steps and direction because it is not very clear 

for beginners 

11.  it could be more variant 

12.  it could take students suggestion in regard to the topics they discuses 

13.  no comment 

14.  teacher online 24 hours to contact with, more clarity for the interface and its 

instructions 

15.  I think its fine with every thing 

16.  I think controlling the chat rooms conversation so that student manage to talk 

about things that are really useful and benefited their formal English language 

17.  I think having wider options would be great 

18.  it could be more colourful to attract me more 

19.  give good map to explain very thing attached with demo explain each task to learn 

20.  may be more tutorial games would be fun ,also if games can be played with other  

sts  

21.  if students are formed as regular groups so that we can help each other in 

assignments  

22.  I don’t have anything now but ill inform you when I figure out something 

23.  more games would be great 

24.  more colourful interface can be great 

25.  if there are conversation classes all the time because for me they are the most 

helpful activity to learn 
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26.  I would like more educational games 

27.  interface activity each day will encourage me to study because am lazy person 

28.  Just to have many specialised teachers and technical to solve any problem right 

away. 
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English Town 

Q.40: How can this Website be improved so that it better meets your own 

needs? 

1.  More fun activities are good. 

2.  If just direct me to have friend not from china. 

3.  Catch up lessons so that if I miss class I can compensate 

4.  for the time being it meets all my demands to improve my English skills 

5.  I believe shorter lessons can be more effective since sometimes I get board 

6.  lessons time should be shorter conversation classes should be more often 

7.  no 

8.  it can be more specialised according to each student work demands 

9.  if more encouragement is available for student to be engaged together for example giving one 

assignment to group of student where they have to keep in contact after class the solve it ,this way 

will improve the sharing spirit and all students will benefit from each others skills 

10.  every course can be studded by teaching 

11.  No 

12.  In my opinion< the ad between intervention know should work, we easy an not is a 

learn .To this to eager you make and motivate would it help watch some that feel 

effective  

13.  It meets my own needs. 

14.  make it for free to practise speaking and conversation I know it is difficult and also 

make the chatting rooms with voice 

15.  Making it available to speak with professionals and with natives. The conversation 

classes to be at lowered fees or for free. I know it's not easy but this is my opinion. 

I'm so sorry for that 

16.  I think more live communication such as in conversation class is needed 

17.  I cant think of anything 

18.  I think is already meets each individual demands of each student 

19.  I cant think of any thing in particular but the Website can allow students to be 

involved in choosing subject they like to learn or study 

20.  Do more survey from students all over the world and adjust in time. Upload new 

topics according the changeable world. 

21.  its already meets my demand I cant ask for any thing more 

22.  more reading parts , games , more listening lessons which are suitable for the level 

of the students 
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Global English 

Q.40: How can this Website be improved so that it better meets your own needs? 

1.  it is very good 

2.  make the Websites very simple and easy to use 

3.  Make it simple and easy and make special page for the fun and others for the 

lessons. 

4.  It is good to have more materials on other fields a part from business. 

5.  no 

6.  more teacher intervention would be great 

7.  I wish if its more opened and more squeezed because some time I feel like there 

are too many activities 

8.  to limit the activities it is too much and interesting 

9.  nothing really 

10.  Should be more easy to use. Quick respond to my answer. I need answer straight a 

way to keep on track 

11.  more teachers from different countries also not necessary native speakers I would 

like to meet them to benefit from their learning English experience 

12.  this idea just came to my mind, they can provide lectures each time given by 

members who reached high level in language skills this will make students more 

motivated to work hard on their skills 

13.  more effective and fast email service 

14.  interaction between students more 

15.  may be make help section available 24 hours to solve any problems 

16.  nothing need to be improved it is enough 

17.  making this Website connected to large business figures and companies around the 

world 

18.  more tests after each exercise will be good because I like to test my self a lot 

19.  if they add tool that provide you with the latest English books issued 

20.  more specialised sections for different work fields and tips 

21.  let activates available for all visitors in more free way 

22.  giving quizzes that are not directly related to lessons also personality analysis 

could be added as complementary to the placement test so the study plane can be 

fitted according to each student personality 

23.  nice music to enhance the studying process would be great since it stimulate the 

brain according to what I heard 



 
358 

24.  Large writing, more clear instructions would do. 

25.  make design more easier to use ,feedback directly without time delay 

26.  I think its satisfying for me 

27.  I think is good 

28.  It very good for me. 
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APPENDIX D: Users’ responses for three pay-website features. 

(Questions: 20, 21, and 34) 

Q.20: Websites Features(1) 

Peak English Yes  No  Total 

Instructions were complete? 21(63.64%) 12(36.36%) 33 

No teacher intervention was required: 18(54.55%) 15(45.45%) 33 

Interface was effective /attractive: 21(63.64%) 12(36.36%) 33 

Few commands need to be learned: 15(45.45%) 18(54.55%) 33 

Screen was not overfilled: 18(54.55%) 15(45.45%) 33 

Help was available on the screen: 25(75.76%) 8(24.24%) 33 

Help was available from a learning tutorial desk: 27(81.82%) 6(18.18%) 33 

Website owners accessible and approachable: 16(48.48%) 17(51.52%) 33 

Feedback was sufficient: 23(69.7%) 10(30.3%) 33 

Function keys were self-explanatory: 28(84.85%) 5(15.15%) 33 

Error checking is available. E.g., spelling checker: 23(69.7%) 10(30.3%) 33 

Error messages were Clear: 16(50%) 16(50%) 32 

Total  251  144  395 

    

EnglishTown  Yes  No  Total 

Instructions were complete? 22(73.33%) 8(26.67%) 30 

No teacher intervention was required: 14(46.67%) 16(53.33%) 30 

Interface was effective /attractive: 24(80%) 6(20%) 30 

Few commands need to be learned: 19(63.33%) 11(36.67%) 30 

Screen was not overfilled: 17(58.62%) 12(41.38%) 29 

Help was available on the screen: 27(90%) 3(10%) 30 

Help was available from a learning tutorial desk: 25(83.33%) 5(16.67%) 30 

Website owners accessible and approachable: 18(62.07%) 11(37.93%) 29 

Feedback was sufficient: 21(72.41%) 8(27.59%) 29 

Function keys were self-explanatory: 24(85.71%) 4(14.29%) 28 

Error checking is available. E.g., spelling checker: 21(72.41%) 8(27.59%) 29 

Error messages were Clear: 17(58.62%) 12(41.38%) 29 

Total 249 104 353 
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GlobalEnglish  Yes  No  Total 

Instructions were complete? 24(77.42%) 7(22.58%) 31 

No teacher intervention was required: 19(61.29%) 12(38.71%) 31 

Interface was effective /attractive: 29(93.55%) 2(6.45%) 31 

Few commands need to be learned: 20(66.67%) 10(33.33%) 30 

Screen was not overfilled: 17(54.84%) 14(45.16%) 31 

Help was available on the screen: 31(100%) 0(0%) 31 

Help was available from a learning tutorial desk: 26(86.67%) 4(13.33%) 30 

Website owners accessible and approachable: 29(96.67%) 1(3.33%) 30 

Feedback was sufficient: 27(87.1%) 4(12.9%) 31 

Function keys were self-explanatory: 26(83.87%) 5(16.13%) 31 

Error checking is available. E.g., spelling checker: 24(80%) 6(20%) 30 

Error messages were Clear: 19(63.33%) 11(36.67%) 30 

Total  291 76 367 

Total of the three Websites 791 324 1115 
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Q.21: Websites Features(2) 

 

Peak English  Excellent Very Good Average 
Below 

Average 
Poor Total 

Display as a 

whole: 
7(21.21%) 21(63.64%) 4(12.12%) 0(0%) 1(3.03%) 33 

Clarity of sound 

for learning: 
7(21.21%) 17(51.52%) 7(21.21%) 1(3.03%) 1(3.03%) 33 

Speed of speech: 8(24.24%) 13(39.39%) 11(33.33%) 0(0%) 1(3.03%) 33 

Pace of study: 5(15.62%) 20(62.5%) 6(18.75%) 0(0%) 1(3.12%) 32 

Quality and 

quantity of 

content: 

12(36.36%) 16(48.48%) 4(12.12%) 0(0%) 1(3.03%) 33 

Speed of display 

change: 
4(12.5%) 17(53.12%) 10(31.25%) 0(0%) 1(3.12%) 32 

Level of the 

content: 
5(15.62%) 19(59.38%) 7(21.88%) 0(0%) 1(3.12%) 32 

Pronunciation of 

the sounds: 
11(33.33%) 19(57.58%) 2(6.06%) 1(3.03%) 0(0%) 33 

Relevance of 

material: 
14(42.42%) 16(48.48%) 2(6.06%) 1(3.03%) 0(0%) 33 

Feedback: 4(12.5%) 19(59.38%) 8(25%) 1(3.12%) 0(0%) 32 

Number of 

activities: 
7(21.88%) 14(43.75%) 8(25%) 3(9.38%) 0(0%) 32 

Legibility of the 

text: 
5(15.62%) 17(53.12%) 9(28.12%) 1(3.12%) 0(0%) 32 

Spacing of 

letters/lines: 
4(12.5%) 16(50%) 7(21.88%) 4(12.5%) 1(3.12%) 32 

Character sizes: 2(6.25%) 14(43.75%) 12(37.5%) 2(6.25%) 2(6.25%) 32 

On-screen 

prompts: 
4(12.5%) 16(50%) 10(31.25%) 1(3.12%) 1(3.12%) 32 

Clarity of 

instructions: 
6(19.35%) 15(48.39%) 6(19.35%) 2(6.45%) 2(6.45%) 31 
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Accessibility of 

instructions any time: 
6(18.18%) 18(54.55%) 7(21.21%) 1(3.03%) 1(3.03%) 33 

Position of 

instructions on 

screen: 

5(15.15%) 17(51.52%) 7(21.21%) 2(6.06%) 2(6.06%) 33 

Time allowed: 6(18.18%) 17(51.52%) 6(18.18%) 4(12.12%) 0(0%) 33 

Handling of 

learners’ 

responses: 

1(3.12%) 20(62.5%) 8(25%) 3(9.38%) 0(0%) 32 

Acceptance of 

different 

responses: 

3(9.09%) 17(51.52%) 10(30.3%) 3(9.09%) 0(0%) 33 

Menu changes: 0(0%) 23(71.88%) 8(25%) 0(0%) 1(3.12%) 32 

Search speed: 3(9.09%) 16(48.48%) 12(36.36%) 2(6.06%) 0(0%) 33 

Efficiency of key 

commands: 
4(12.9%) 21(67.74%) 3(9.68%) 2(6.45%) 1(3.23%) 31 

Capacity to skip 

menus: 
2(6.06%) 19(57.58%) 11(33.33%) 0(0%) 1(3.03%) 33 

Total 135 437 185 34 19  

 

EnglishTown  Excellent Very Good Average 
Below 

Average 
Poor Total 

Display as a 

whole: 
14(46.67%) 13(43.33%) 3(10%) 0(0%) 0(0%) 30 

Clarity of sound 

for learning: 
7(23.33%) 14(46.67%) 8(26.67%) 0(0%) 1(3.33%) 30 

Speed of speech: 3(10%) 17(56.67%) 9(30%) 1(3.33%) 0(0%) 30 

Pace of study: 8(28.57%) 16(57.14%) 4(14.29%) 0(0%) 0(0%) 28 

Quality and 

quantity of 

content: 

14(50%) 12(42.86%) 2(7.14%) 0(0%) 0(0%) 28 

Speed of display 

change: 
3(10.34%) 16(55.17%) 8(27.59%) 2(6.9%) 0(0%) 29 

Level of the 

content: 
12(41.38%) 12(41.38%) 5(17.24%) 0(0%) 0(0%) 29 
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Pronunciation of the 

sounds: 
9(31.03%) 17(58.62%) 2(6.9%) 1(3.45%) 0(0%) 29 

Relevance of 

material: 
13(44.83%) 14(48.28%) 1(3.45%) 0(0%) 1(3.45%) 29 

Feedback: 6(20.69%) 17(58.62%) 5(17.24%) 1(3.45%) 0(0%) 29 

Number of 

activities: 
7(24.14%) 12(41.38%) 10(34.48%) 0(0%) 0(0%) 29 

Legibility of the 

text: 
5(17.24%) 21(72.41%) 3(10.34%) 0(0%) 0(0%) 29 

Spacing of 

letters/lines: 
8(28.57%) 14(50%) 5(17.86%) 1(3.57%) 0(0%) 28 

Character sizes: 1(3.57%) 18(64.29%) 7(25%) 2(7.14%) 0(0%) 28 

On-screen 

prompts: 
5(17.86%) 17(60.71%) 6(21.43%) 0(0%) 0(0%) 28 

Clarity of 

instructions: 
12(42.86%) 10(35.71%) 5(17.86%) 1(3.57%) 0(0%) 28 

Accessibility of 

instructions any 

time: 

10(35.71%) 12(42.86%) 5(17.86%) 1(3.57%) 0(0%) 28 

Position of 

instructions on 

screen: 

5(17.86%) 15(53.57%) 5(17.86%) 3(10.71%) 0(0%) 28 

Time allowed: 2(7.14%) 16(57.14%) 8(28.57%) 2(7.14%) 0(0%) 28 

Handling of 

learners’ 

responses: 

5(17.86%) 15(53.57%) 7(25%) 0(0%) 1(3.57%) 28 

Acceptance of 

different 

responses: 

6(22.22%) 14(51.85%) 7(25.93%) 0(0%) 0(0%) 27 

Menu changes: 2(7.14%) 17(60.71%) 9(32.14%) 0(0%) 0(0%) 28 

Search speed: 4(14.81%) 11(40.74%) 11(40.74%) 1(3.7%) 0(0%) 27 

Efficiency of key 

commands: 
4(14.29%) 19(67.86%) 5(17.86%) 0(0%) 0(0%) 28 

Capacity to skip 

menus: 
2(7.14%) 16(57.14%) 10(35.71%) 0(0%) 0(0%) 28 
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Total 167 375 150 16 3  

 

GlobalEnglish Excellent Very Good Average Below 

Average 

Poor Total 

Display as a 

whole: 
11(35.48%) 16(51.61%) 3(9.68%) 1(3.23%) 0(0%) 31 

Clarity of sound 

for learning: 
12(40%) 13(43.33%) 5(16.67%) 0(0%) 0(0%) 30 

Speed of speech: 8(26.67%) 16(53.33%) 6(20%) 0(0%) 0(0%) 30 

Pace of study: 9(30%) 18(60%) 3(10%) 0(0%) 0(0%) 30 

Quality and 

quantity of 

content: 

16(53.33%) 11(36.67%) 3(10%) 0(0%) 0(0%) 30 

Speed of display 

change: 
2(6.67%) 15(50%) 12(40%) 1(3.33%) 0(0%) 30 

 

 

 

 

 

 




