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Fresh back from the American Educational Research Association (AERA) Annual Meeting (which is code for very huge 

conference!), I have brought with me some interesting school-based research into the USA and Canadian HPE curricula. 

A paper that caught my eye was written and presented by Lorayne Dunlop Robertson and Dianne Thomson, both from 

the University of Toronto, entitled “Is the Canadian Health and Physical Education Curriculum Too Lean?”. Dunlop 

Robertson and Thomson (2007) contended that although body characteristics are related to a variety of complex 

factors, the ideal body type portrayed in the media and society has prompted unhealthy and risky dieting behaviours 

in preadolescents and adolescents. The complex factors behind this risky behaviour are not thoroughly addressed as 

the Physical and Health Education curricula in Canada typically provided simplistic curriculum messages regarding 

healthy weight and diet. Their paper made recommendations in three main areas: the need for new health curriculum; 

the inclusion of gender theory; and more research into knowledge transfer. Thus, the authors made a case for a 

broader curriculum that included body image and body-based self-esteem, and critical skills for both media 

deconstruction and countering body-based prejudice. 

Another paper that may interest us here was presented by a team of researchers mainly from Wayne State University. 

McCaughtry’s et al (2007) paper on “Teacher’s Perspectives on the Use of Pedometers in Physical Education” argued 

that teachers had four primary perspectives about pedometers. First, they were concerned about issues of 

implementation (mounting pedometers on students, students shaking them, incorporating with one class at a time, 

pedometer durability, students constantly checking their step counts). Second, they reported mixed student reactions. 

Third, they explained four necessary dimensions of pedometer use for enhancing content instruction. Last, they were 

concerned about the pitfalls of using pedometers to assess their teaching. The paper concentrated on connecting 

these findings to teacher learning in other areas, and presented a range of implications for teacher educators and 

professional development specialists who advocate pedometers in physical education.  

Another paper of potential interest to primary PE specialists could be “Girly Girls Can Play Games: Fifth-Grade Girls 

Negotiate Self-Identified Barriers to Physical Activity” by Kimberly Oliver et al (2007) from New Mexico State 

University. Using qualitative research methods and the theory of social capital, the authors sought to understand 5th 

grade girls’ self-identified barriers to physical activity; and to find ways to work with girls to negotiate the barriers they 

identified to help them increase their physical activity opportunities. The girls in the study identified the construct 

“girly girl” and explained how it served to hinder their physical activity opportunities. Australian Primary PE specialists 

(and secondary!) would recognise the consequences such as “girly girls” don’t want to “sweat,” “mess up their hair or 

nails,” or “mess up their good clothes”. The girls also reported that the “boys won’t let us play.” Oliver at al (2007) 

worked with the girls to create a book of physical activities that girls believe they can play while maintaining a “girly 

girl” identity. 

AERA doesn’t make the full papers available to conference attendees through the website, but instead, encourages 

presenters to publish through a number of affiliated journals. If you log onto the AERA website (www.aera.net), there 

are a number of links to those various journals 
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