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Abstract 
Yoga classes are an increasingly popular trend in early childhood education and care services. 

The purpose of this research is to examine how yoga classes are included in the programs of 

long day care centres, and how links are drawn between the components of yoga classes, and 

yogic strategies, and the curriculum framework Belonging, Being and Becoming: The Early 

Years Learning Framework for Australia, and mandated requirements that guide all service 

providers (and staff and educators in children’s services) to provide an environment that 

supports children’s growth across all developmental domains. Until recent years, yoga was 

not considered a suitable activity for environments such as schools and children’s services. In 

general, only adults attended yoga classes held in specified yoga venues. However, those who 

study the life skills that are advocated in yoga philosophy agree that yoga is a way of living 

that supports a healthy lifestyle. According to the National Quality Standard guide, the early 

childhood curriculum and daily programs should provide children with strategies that will 

lead to a healthy adulthood. 

This research project explores the links between the content of the yoga classes in 

relation to the Early Years Learning Framework and the provision of programs that scaffold 

children’s levels of development. This research project examines the question: 

What happens when yoga is included in long day care programs? 

Sub questions: 

l How many long day care services in the Gold Coast offer yoga? 

l How does yoga fit with the legislated ECEC curriculum frameworks? 

l What matters to educators and parents about including yoga in the long 

day care programs? 

Case study research methodology is used to examine how yoga is included in long day care 

services. Part One of the research project uses surveys to scope the early childhood education 
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and care long-day care centres that include yoga classes in their service delivery. Part Two 

uses interviews to examine the perceptions of early childhood educators and yoga teachers 

about yoga in the early education and care programs. 

On the surface, yoga classes are valued as part of the curriculum for services that 

include yoga in the weekly program. Early childhood services encapsulate a social culture of 

their own, that includes the beliefs and values of the staff and the families using the services. 

This social culture needs to be considered when planning and implementing pedagogical 

strategies in the daily program. However, this project found that there is a paucity of research 

about the pedagogy of yoga in early childhood services. This project pinpoints the need to 

examine the use of extracurricular classes, including yoga, as part of the delivery of programs 

in early childhood services.  Additionally, there is a need for research about how practising 

yoga can support early childhood development and provide strategies for continued health 

and well-being through a socio-cultural lens. 

This research project concludes that there is no empirical evidence to confirm that 

yogic practices or extra-curricular yoga classes in early childhood increase the potential for 

health and well-being in adulthood. Recommendations for early education and care long-day 

care centres are three-fold. Firstly, it is necessary to collaborate with all stakeholders 

including children about the opportunities to participate in yoga classes.  Secondly, we must 

examine the content activities of the yoga classes and practices and how they fit with the 

aspirations and expectations of parents and children. Finally, the third step is to assure a 

match between what the curriculum requires for children’s development and the content 

activities in the yoga classes. This has particular relevance to the professional knowledge of 

educators and yoga teachers. These recommendations are important considerations in the 

decision-making about the inclusion (or not) of yoga classes in the delivery of the curriculum 

of long day care services. 
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CHAPTER 1: INTRODUCTION 

1.1 Introduction 
Yoga classes as an extracurricular activity are an increasingly popular trend in early 

childhood education and care (ECEC) services on the Gold Coast in southeast Queensland. 

The practice of yoga is intended to link the mind and body to improve health and wellbeing. 

(Graham 2010; Butzer, Ebert, Telles, & Khalsa, 2016). Little is known about how and why 

yoga is included in long day care programming and the value to improve children’s health 

and wellbeing. There is a need to examine the circumstances of yoga classes as integral parts 

of the daily programs in long day care centres. 

In Queensland, ECEC services have been consistently governed by local and/or state 

legislation. However, since the Council of Australian Governments (COAG) of 2009, all state 

and territory governments combined with the national government to develop and implement 

the national children’s services legislation. Prior to the development of a national legislation 

for education and care services, the Australian Government was initiating the Australian 

Early Development Census (AEDC). In 2009 the first set of data was collected (from the 

Australian Early Development Index), providing data on the levels of development across the 

developmental domains of children. The AEDC is collected with the group of children in the 

year prior to formal schooling. It has been subsequently collected at three-year intervals with 

2018 being the latest collection of data. These moves indicated that early childhood education 

has a significant role in the well-being of the whole population, and there is much 

information (including evidence from national and international research studies) available 

about the importance of the quality of education and care during the formative years 

(DEEWR, 2009). 

Children’s services include long-day care centres, outside-school-hours care 

programs, stand-alone kindergartens and family day-care services. Subsequent to the COAG 
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and the AEDC the National Quality Framework (NQF) including the Early Years Learning 

Framework (DEEWR, 2009) was developed and has a strong emphasis on optimal quality 

education and care in all children’s services. The NQF is administered by state governments. 

In Queensland, the administering department is the Department of Education, Early 

Childhood and Community Engagement Division. The NQF is implemented via approved 

learning frameworks (EYLF) and the guide to the National Quality Standards (NQS). The 

EYLF provides the foundation for the curriculum and daily programs that support the overall 

development of children as they progress through the first five to eight years of growth. 

Informed by the Early Years Learning Framework (EYLF) for ECEC services and the NQS, 

individual service providers, nominated supervisors, educational leaders, and educators are 

required to participate in all decisions about the content of the daily program within the 

whole curriculum of their service. The content of the daily program should include any and 

all extracurricular activities, including yoga classes, and be linked to the EYLF and the NQF. 

I am a qualified yoga teacher and a professional in the early childhood sector. My 

career as an early childhood professional includes the roles of educator and manager in early 

childhood education and care services, a children’s services teacher for Technical and Further 

Education (TAFE) Queensland, and an authorised officer for the Department of Education 

and the Department of Communities. The common understanding of yoga is that it brings a 

connection and balance between the body, mind and spirit, while bringing self-awareness to 

physical, mental and spiritual states. Through my cross-sectional knowledge, experience and 

roles, I developed a curiosity about how yoga in early education children’s services is linked 

to the daily program and overall development of children. 

My interest in yoga began in my mid-teens but, without the formal knowledge of the 

developing body and mind that is unique to the teenage years, I and most teenagers knew it as 

the popular adult trend of the 1960s and 1970s. There was sparse mention of the spiritual, 
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social or emotional aspects of yoga during these classes, as they were primarily based on the 

physical aspects and the possibility of “feeling better.” Beattie (2014) states that yoga is easy 

to implement, is inexpensive and can be “practised throughout life” (p. 7-8), which matches 

my reasons for continuing my own yoga practice. I began to wonder if and how yoga could 

influence development through early childhood and continue throughout one’s life. 

As an adult and working in the early childhood sector beginning in 1980, my interest 

extended from my adult yoga classes, asking myself how what I learned in these classes 

could be applied to children. I began to explore the combination of the yoga practice of 

self-awareness and the physical and emotional development in early childhood years. During 

my working day with children, it was my professional obligation to observe the children’s 

capabilities and compare them with the accepted developmental checklists of the time, 

assessing children’s interests, strengths and needs. These assessments would then guide my 

daily program and general curriculum outcomes for the children. I could see the possibilities 

of some yoga practices, such as slow breathing (one of the many practices of pranayama) and 

forward bending postures (e.g., head-to-knee asanas) as ways of calming young children. The 

specific moving and roaring techniques that are suggestively like a lion (asana combined with 

pranayama) would encourage laughter, as children had fun pretending to be lions. Both these 

types of activities would result in a relatively balanced state of being, physically and mentally 

(I did not include spirituality in the practices and curriculum), thus achieving a certain level 

of realisation in my interest in how yoga strategies can be considered when planning learning 

opportunities for children’s development. 

The yoga practices that I was using with the children were a modified version of the 

adult style of Hatha yoga that I was doing in the classes that I attended. I decided to train as a 

yoga teacher and learn more about the details of yoga (physical, mental and spiritual aspects) 

and appropriate those teaching strategies, particularly for children. The training program was 



12 
 

primarily for teaching yoga to adults, with additional information for teaching children. My 

tertiary training in early childhood development enabled me to see that this area of the yoga 

teaching program (teaching yoga to children) was deficient of academic and theoretical 

knowledge in early childhood development. Combining my role as a qualified early 

childhood professional and as a qualified yoga teacher, I was able to develop a suitable 

curriculum that seamlessly enhanced the development of young children in all their domains. 

As part of remaining aware of current knowledge in both early childhood 

developmental research and yoga trends and research, I remain a member of professional 

associations in both fields. In recent years, due to this ongoing pursuit of professional 

development and having worked in the sector over the past 38 years, I have become aware of 

the limited general knowledge about the use of yoga as part of the service delivery in ECEC 

programs and overall curriculum. Remaining current in early childhood education is salient to 

appropriate pedagogy. 

The increased global attention on yoga as a way of calming the mind and increasing 

health and well-being appears to be a driving force (Butzer, et.al., 2016) behind its use with 

children rather than a directive of the education curriculum. Such declarations of improved 

health are based on truths established in both ancient texts and contemporary literature, with 

recent empirical evidence for some claims (Birdee, Yeh, Wayne, Phillips, Davis & Gardiner, 

2009; Hagen & Nayar, 2014). In the yoga community there are yoga therapists who specialise 

in treating chronic conditions, such as asthma, anxiety and attention deficit disorder (McCall, 

2007). In the February 2019 edition of OmYoga, Dr. Ned Hartfiel lists research from 2012 to 

2017 in England and India supporting the use of yoga practices for adult health. This article 

does not mention research with young children. Birdee, et.al., (2009) describe that there is a 

paucity of research about the safety and efficacy of yoga among the paediatric population. 

Yoga therapists also advocate that if yoga is practised from an early age, the severity of some 
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chronic conditions can be lessened. Therefore, it is reasonable to consider that appropriately 

planned yoga classes may provide children with lifelong strategies for maintaining their own 

health and well-being and have some purpose in the curriculum (Dugan & Gudkovs, 2012; 

Luby, 1998; Saraswati, 1980; Thell, 2016; Vivekananda, 2013). 

1.2 Purpose of the Research 
Yoga classes have been available in the Gold Coast Region of Queensland since 1972 

(Gowans, 2016). Some long day care centres advertise the provision of yoga as part of the 

day-to-day program. Yoga is usually considered to be an extracurricular activity. The ECEC 

legislation requires extracurricular activities be assessed in relation to the ECEC service’s 

curriculum. Quality Area 1 of the NQS guides the implementation of the curriculum. The 

EYLF provides guidance in implementing the daily program. The assessment is difficult 

when there is limited research to inform policy makers and the providers of ECEC programs 

in long day care centres. 

The implementation of yoga is not part of the curriculum for the preparation of 

educators to work in long day care centres. As a consequence, educators may have little 

knowledge about yoga and its effects on children’s physical, mental, emotional and spiritual 

development. Rather educators are expected, in accordance with the NQF, to have a 

comprehensive knowledge of early childhood development, including knowledge of relevant 

developmental theorists such as Piaget, Vygotsky and Bronfenbrenner (DEEWR, 2010, p. 14 

& p. 54). Anatomy and physiology are not mandatory studies in the ECEC qualifications 

(TAFE, 2020). Yoga teachers may have training in how to implement yoga poses and 

breathing practices through themes, such as those of Kids Yoga Stories by Giselle Shardlow 

(Shardlow, 2018), but limited knowledge of the domains of development through the early 

years. Further, little is known about how parents are included in the decision making about 
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the inclusion of doing yoga for children. Educators, and parents are key stakeholders in 

relation to children’s participation in extracurricular activities such as yoga classes. 

This research project is designed to examine why and how yoga classes are provided 

in long day care centres. The key research questions are: 

What happens when yoga is included in long day care programs? 

Sub questions: 

l How many long day care services in the Gold Coast offer yoga? 

l How does yoga fit with the legislated ECEC curriculum frameworks? 

l What matters to educators and parents about including yoga in the long 

day care programs? 

The inclusion of yoga in the ECEC curriculum should be informed by the social and cultural 

context and the relevance to children’s learning in the early childhood period. As part of my 

extensive professional knowledge and skills, I feel that it is imperative that all people 

involved with facilitating yoga practices or classes with children should be well-informed of 

the possible outcomes on the development of individual children. The case studies described 

in this study provide information about the provision of yoga classes in the Gold Coast area. 

Only three centres contributed to the study and therefore the findings cannot be generalised 

for all long day care services. However, the descriptions about how educators and yoga 

teachers perceive yoga practices as fitting into the ECEC program; and how parents and 

guardians/families are informed of the impact and or benefits of yoga practices on their 

children’s development can be used as a basis for future research. 

1.3 Yoga Classes in the Early Childhood Education and Care 
Services 
General observations, enquiries and research of yoga classes being provided in schools and 

non-school early childhood services over the two past decades throughout Australia did not 
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appear to provide empirical evidence of yoga’s benefit to children’s education or 

development. The provision of these classes occurred in two ways: in schools (preschools and 

infant-primary schools); and in non-school early childhood services. While providing a 

general scope of the trend of having yoga classes across a range of children’s education 

services, for the purpose of this research only data related to the ECEC long day care centres 

will be discussed in the final analysis. 

The data collected takes into account the context of the social framework of the 

environment and culture in which the research takes place; and organisational context and 

groupings (Holloway & Wheeler, 2013).  Culture could include ethnicity, intellectual 

engagement, economic status, or a sense of belonging to a group (Sumsion & Wong, 2011). 

ECEC services have a socio-framework/culture that connects the human environment 

(educators, managers, families and children) and their individual personal cultures, values 

and beliefs. It is through this socio-framework/culture theory that what matters to educators 

and parents about including yoga in the long day centre can be explored. 

1.3.1 Yoga Teachers in Early Childhood Education and Care Services 
The extracurricular yoga classes (noted by this author from 2012–2015) ran once per week 

for approximately 30–45 minutes. They were usually scheduled in accordance with the 

availability of the yoga teacher in relation to the regular routine of the ECEC service. Some 

of the yoga teachers were not employees of the service (although they did have Blue cards, 

demonstrating suitability to work with children). In these instances, written permission was 

sought from parents before their children were included in the yoga classes and the company 

of adults other than staff members. In some centres the classes were held in a designated part 

of the centre that was not usually occupied by the children. This was because not all children 

in a group or class would be participating in the yoga class. The yoga class participants would 

be separated from their group or class and taken to the designated room. It was also possible 
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that children would be in the care of the yoga teacher. The usual educator would be available, 

but not actively engaged with the children. 

Parents and guardians have the right to knowledge, in accordance with the Education 

and Care Services National Regulations (2011), about early childhood development and an 

understanding of whether the yoga classes are beneficial to their child’s development. There 

is the potential for lack of communication between yoga teachers and educators, as well as 

educators and parents/guardians due to the scheduling of the yoga classes within the daily or 

weekly timetable. Parents/guardians are entitled to have enough information about the 

content of the yoga classes to be able to make the decision to permit their children to attend. 

The amount of information provided by the yoga teacher about the content of the yoga 

classes may or may not have been enough for the parents/guardians to make an informed 

decision about their child’s attendance. 

1.3.2 Yoga and the National Quality Framework 
The yoga classes, as with any extracurricular activity in ECEC services, should support 

children’s growth and also meet the requirements of the children’s services legislation. This 

legislation, the National Quality Framework (NQF), encompasses the Education and Care 

Services National Law (National Law), the Education and Care Services National 

Regulations (National Regulations), the National Quality Standard (NQS), the assessment 

and rating process, and any nationally approved learning frameworks (e.g., EYLF). The 

objectives of the NQF are to ensure that strategies for health and well-being are being 

implemented through maximum learning opportunities that scaffold children’s development 

in a safe and nurturing environment. The implementation of extracurricular activities, such as 

yoga classes, needs to be assessed against this objective of maximum learning opportunities. 

The NQF (ACECQA, 2017b) consists of the following guiding principles: 
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l The rights and best interests of the child are paramount; 

l Children are successful, competent and capable learners; 

l The principles of equity, inclusion and diversity underlie this Law; 

l Australia’s Aboriginal and Torres Strait Islander cultures are valued; 

l The role of parents and families is respected and supported; and 

l Best practice is expected in the provision of education and care services. 

Three of the six guiding principles are directly related to the inclusion of 

extracurricular activities in ECEC services. The first related principle, “Children are 

successful, competent and capable learners,” illustrates that children are able to develop how 

they understand their environment and contribute to the learning of those around them. 

Children are acknowledged and respected in their desire and capacity to learn. Children may 

be included in the decision making as part of their expression to apply their own agency as 

described in the NQF (DEEWR, 2010). Their right to participate in the decision making of 

their own learning environment should be acknowledged. Educators are expected to respect 

children’s individual qualities and capabilities. 

The second related principle, “The role of parents and families is respected and 

supported,” positions children in the context of their families, which are the most influential 

teachers. ECEC services are expected to engage in secure partnerships with families to ensure 

that they are “informed, consulted and supported in regard to their child’s learning and 

development” (Australian Children’s Education and Care Quality Assurance (ACECQA), 

2018(d), p.11). Effective communication between educators and families is essential in the 

support of families’ role in the decision-making of their children’s learning and development. 

The third related principle, “Best practice is expected in the provision of education 
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and care services,” is perhaps considered an overarching principle because the quality of 

practices applied within the service is an indicator of the overall quality of the service. ECEC 

services are expected to utilise best practice that is drawn from “current research, theory and 

understandings about early and middle childhood” (ACECQA, 2018(d), p.11). Service 

providers (and educators themselves) are required to support professional development of 

pedagogical practices. 

Children’s capabilities, parents/guardians and family input and best pedagogical 

practices are important to a program that meets the needs of children. Mindes (2007) notes, 

“Assessment is an integral part of the total picture of childcare and education. Information 

gathered through informed observation and other methods guides the countless decisions at 

the heart of solid and appropriate instruction and intervention” (p. 3). The curriculum 

program has a starting point, which is the assessment of the levels of development in the 

domains in each child, and the identification of any risk factors. 

Programs can be determined by the risk factors across the population of children in a 

local government area. The Australian Early Development Census (AEDC) is a strategy of 

the Australian government to ascertain an overview of the levels of development in children, 

organised by school age and individual states and territories, with the states and territories 

further divided into local government areas. The data provided by the AEDC between 2012 

and 2018 for the area code 4211 (Nerang, Gold Coast West) indicates no significant changes 

in children’s physical, social and language developmental domains (see Appendix  4). The 

data further indicates that there was a significant increase in emotional and communication 

developmental domains. For a curriculum to be of significant value in the overall growth of a 

population of children, domains that are at risk of not developing need to be identified. The 

combination of individual children’s assessments and the data from the local area census 

make a suitable starting point for curriculum program development that meets the 
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requirements of the NQF. 

It is general knowledge that yoga was brought to the West from India, demonstrating 

the philosophy and practices for a healthy, happy, whole life (Khalsa, 2001). On the matter of 

yoga for children, Khalsa (2001) states, “Yoga not only increases their self-awareness, it 

builds their self-esteem and helps strengthen their growing bodies (p. 326).” Khalsa’s 

viewpoint could be connected to the principle “Children are successful, competent and 

capable learners,” in that yoga classes could support children’s rights and best interests to be 

successful throughout their lives. 

This author argues that the three above-named NQF guiding principles (“Children are 

successful, competent and capable learners”; “The role of parents and families is respected 

and supported”; “Best practice is expected in the provision of education and care services”) 

are not being met when extracurricular activities are being held in ECEC long day care 

centres. The provision of yoga classes and the value of yoga in children’s development are 

not being monitored or acknowledged. The decision for children to attend any yoga classes 

should be a collaborative and informed decision between all stakeholders (Stapp & Wolff, 

2017). Children can indicate their desire to be involved in activities, parents and families 

have the right to be fully informed about the content of the yoga classes and educators need 

to remain current with best early childhood pedagogical practices. 

1.4 Australian Early Development Census 
It’s commonly understood that people are becoming more and more sedentary. The current 

generation of children under the age of eight is at risk of delayed learning across all the 

domains of development due to their limited engagement in large gross-motor activities and 

social interactions, such as navigating obstacles courses and climbing equipment in groups 

(Sitt, 2017).  In the Gold Coast area, the data collected through the AEDC between 2009 and 
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2018 highlights the vulnerability of children development. In the Gold Coast area post code 

4211, from the census of 2012 to the census of 2018, it was noted that there was an increase 

of the number of children at significant risk of underdevelopment in one or more domains by 

5.4 percent (from 24 percent to 29.4 percent of children). The most significant risk identified 

is in emotional development at 4.1 percent, with the second domain, communication, at 3.8 

percent. However, in the data from the census of 2015 to the census of 2018, emotional 

development is identified as the domain of most significant risk with a 16.5 percent increase. 

Physical development is identified as the second highest risk at 16 percent (Commonwealth 

of Australia, AEDC, 2019). Yoga asana practices have the potential to offer learning 

opportunities for skills related to gross motor development, spatial awareness, balance and 

emotional development. 

1.5 Early Childhood Education and Care Services and the 
National Quality Standard 
The NQF prescribes the operational requirements of ECEC services. The NQS provides 

guidance for the ECEC services to implement the NQF. The NQS contains seven quality 

areas: 

Quality Area 1 — Educational program and practice: “Educational program and 

practice of educators are child-centred, stimulating and maximise opportunities for 

enhancing and extending each child’s learning and development” (ACEQA, 2018(d), 

p. 93). 

Quality Area 2 — Children’s health and safety: “Children have the right to experience 

quality education and care in an environment that safeguards and promotes their 

health, safety and well-being” (ACEQA, 2018(d), p. 138). 

Quality Area 3 — Physical environment: The ECEC service ensures its safety and 
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suitability, “and provides a rich and diverse range of experiences that promote 

children’s learning and development” (ACECQA, 2018(d), p.1776). 

Quality Area 4 — Staffing arrangements: “Qualified and experienced educators 

develop warm, respectful relationships with children, create predictable environments 

and encourage children’s active engagement in the learning program” (ACECQA, 

2018(d), p. 202). 

Quality Area 5 — Relationships with children: “Relationships with children are 

responsive, respectful and promote children’s sense of security and belonging” 

(ACECQA, 2018(d), p. 224). 

Quality Area 6 — Collaborative partnerships with families and communities: 

“Collaborative relationships with families are fundamental to achieving quality 

outcomes for children and community partnerships based on active communication, 

consultation and collaboration are essential” (ACEQA, 20189(d), p. 248). 

Quality Area 7 — Governance and leadership: “Effective leadership and governance 

of the service contributes to quality environments for children’s learning and 

development.” (ACECQA, 2018(d), p. 278). 

Each quality area has sub-chapters called standards, and each of these has a set of practice 

suggestions called elements. Overall, there are 40 elements, and these provide further and 

more detailed guidance for administering the quality areas (ACECQA, 2018(d)). Quality 

Areas 1 and 6 include the most obvious standards to be met when providing yoga classes in 

the ECEC service. There are possible links in the elements throughout the other quality areas, 

however, the limited (and not peer-reviewed) research that examines the circumstances of 

yoga classes in ECEC services prevents sound validation of yoga being an essential strategy 

in the early childhood program. 
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1.6 Summary Highlighting the Importance of this Research 
References and statements inferring the benefits of yoga for children need to be supported by 

empirical research rather than experiential and anecdotal assumptions. Some authors 

advocate that yoga classes that are appropriately planned, with consideration to children’s 

levels of development, can provide children with lifelong strategies for maintaining their own 

health and well-being (Dugan & Gudkovs, 2012; Luby, 1998; Saraswati, 1980; Thell, 2016; 

Vivekananda, 2013). Danielle Teutsch, in her article in the Sydney Morning Herald, stated 

that yoga has significant benefits for children and that there needs to be more yoga in ECEC 

services in Australia (Yaffe, 2010). It would be beneficial to all ECEC educators, yoga 

teachers and parents/guardians/families to know and understand the effects of 

developmentally appropriate yoga practices for children. 

Learning about the practice of yoga may provide therapeutic health benefits such as in 

pulmonary function, muscular and skeletal flexibility and strength and emotional regularity. 

Therefore, it could be argued that yoga classes are a valid extracurricular activity in ECEC 

long day care centres, however, without more empirical research it is difficult to substantiate 

the value of yoga as part of the national ECEC curriculum framework. 

1.7 Chapter Overviews 
This chapter has introduced some key themes that are pertinent to yoga in early childhood 

services and overview the context of the research study. Chapter 2 provides a review of the 

relevant national and international literature about yoga in early childhood services including 

specifics aspects of yoga practice and features of early childhood curricula. Chapter 3 details 

the aspects of research design including the conceptual framework and methodology. It 

describes the data collection tools and phases, the processes of analysis, and the ethical 

considerations and the limitations of the study. Chapter 4 describes the findings from the 

survey of the Gold Coast early childhood services and the interviews with stakeholders in 
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three centres. It describes the diverse ways in which yoga practices are used in the three early 

childhood services that participated in the interview phase of the study. Chapter 5 draws 

together the findings of the study and makes recommendations for the ECEC sector and for 

further research about the relevance of yoga in early childhood services. 
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CHAPTER 2: LITERATURE REVIEW 
This chapter provides information about the context in which yoga in ECEC services can be 

examined. Yoga classes are being conducted in ECEC services, however, knowledge about 

the circumstances of the classes and the literature regarding the value of them to children’s 

development appears to be limited. A review of literature that included academic and grey 

materials was undertaken. A broad range of search methods were used for the literature 

review to try to scope relevant resources. This search and review did not limit material to 

peer-reviewed articles, rather it placed value on a diverse range of sources, including 

websites, books, journals and reports. Literature was selected if it focused on children and 

yoga in any way, such as children’s well-being, growth or therapeutic aspects. 

Using Griffith University research and internet search engines, including Google 

Scholar, the following key words were used to systematically search for and review the 

literature: yoga; early childhood; benefits of yoga in early childhood development; education 

and care; yoga therapy; yoga for children; yoga for infants and young children; yoga and 

health; quality education. Additional keywords related to research were also used: 

quantitative research methods in early childhood; qualitative research methods in early 

childhood; insider/outsider researcher. 

Initially the search was restricted to children from birth to age five years, however it 

was expanded to include children from birth to age 12 years. The expanded search was due to 

the limited number of publications within the birth to age five years range that were sourced. 

The expanded age range provided further information, particularly on the school-age years 

(ages five to 12 years). Beattie (2014) states that most research studies have analysed the 

effects of yoga practices on children above preschool age. However, Beattie (2014) also 

describes a study by Rich, 2011 (cited in Beattie 2014), who conducted research on yoga with 

preschool-aged children, between three and six years of age. Rich, 2011 (cited in Beattie, 
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2014) did not find strong evidence that yoga practices had a significant impact on preschool 

children’s attention but found that yoga practices may impact boys and girls differently, “with 

girls showing more improved attention by the end of the 4-week session” (Beattie 2014, p. 

33). This research indicates that yoga practices may not have the same impact on 

pre-schoolers as they have on older children. The focus of this study remains on children 

from birth to age five years, as yoga classes have been included in the program offerings of 

long day care centres. 

The initial search process focused on a ten-year time frame, from 2008 to 2018. There 

was a lack of published research and peer-reviewed articles within this time period, so the 

review was extended to 20 years, and then 40 years. The expanded time frame did not 

contribute to an increased number of valid research projects. The review found 84 

publications (see Appendix 1) regarding yoga and its therapeutic effects, including a 

literature review by Galantino, Galbavy, and Quinn (2008). Hewitt (2017) and Penman, 

Cohen, Stevens, & Jackson (2012) were the only publications found that were based on 

research about yoga and children in Australia and within the initial ten-year research period. 

The selection of publications described studies that examined yoga as an exercise 

intervention for children or described the therapeutic effects of yoga on children. Journal 

publications (e.g., Australian Yoga Journal and Australian Yoga Life ) and organisation 

websites (e.g., Zenergy Yoga, http://www.zenergyyoga.com  ) were examined, however, they 

provided limited peer-reviewed articles or empirical research studies. Eleven published books 

about yoga were reviewed. These books were written by individual yogis and tended to 

discuss the benefits of their particular topic and related yoga program. However, these 

appeared to be biased, advocating the benefits of yoga. They did not include other empirical 

evidence regarding contra-indications about using yoga with children. Overall, it was noted 

that much of the available literature was grey literature and that there was a paucity of 



26 
 

peer-reviewed materials and empirical research about yoga being integrated into ECEC daily 

programs. 

The limited peer-reviewed and empirical literature available led to a need to increase 

the search strategy. Other key texts were identified by searching the Griffith University 

library database, referring to article reference lists, and consulting academics at the 

University who had previously conducted research with children and families. Additional 

ideas for sourcing relevant material were provided by early childhood education colleagues, 

other yoga teachers and members of the professional yoga associations. These circumstances 

for the literature review further reinforced the paucity of research available in this field. 

This chapter reports on the themes that emerged from the literature review. The 

themes gathered from the literature review were categorised into the different levels of 

understanding about yoga and the strategy of including yoga in early childhood programs. 

These categories were further divided into the sub-themes. The themes that emerged include: 

the philosophy of yoga; the therapeutic benefits of yoga for children; parent communication; 

and links between yoga and the curriculum. Rather than providing a critique of the literature, 

this chapter describes the context of the circumstances in which yoga for young children can 

be examined. The chapter concludes with a section that describes the need for research to 

examine the place of yoga in the early childhood curriculum and its links to children’s 

development, health and well-being in the early years. 

The Early Years Learning Framework for Australia (DEEWR, 2009) underpinned the 

reading of literature. It provided a perspective about the contents of the curriculum for early 

childhood learning and care from the values of the community and policies of the Australian 

government. Early childhood is the period from birth to five years and transition to school 

and requires specific pedagogical strategies. Much of the literature found in the literature 
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search was related to children from primary to high-school age. The curriculum and the 

strategies used in ECEC services is different to those used in primary and high schools, as 

early childhood education “is delivered through play-based learning, and skilled educators 

use intentional play-based learning to introduce concepts in ways that connect with a child’s 

interest” (Pascoe & Brennan, 2017, p. 14). The EYLF was used as a lens for examining the 

literature identified. 

2.1 Early Years Learning Framework 
The EYLF was developed as a national framework for ECEC and was mandated by the 

Council for Australian Governments (COAG) in 2009. The focus of the Australian 

government was on children’s health and well-being, which would be linked to lifelong 

health and therefore higher productivity of the nation (ACECQA, 2013, amended 2018(d)). 

In order to support the legislative requirement, the NQS was developed as a guide to 

implement best pedagogical practices under the NQF, of which the EYLF is a key resource. 

The EYLF (2015) focuses on five learning outcomes: 

1. Children have a strong sense of identity; 

2. Children are connected with and contribute to their world; 

3. Children have a strong sense of well-being; 

4. Children are confident and involved learners; and 

5. Children are effective communicators. (DSS, 2015; DEEWR, 2009) 

These outcomes are the backbone or evidence of the strength of ECEC services’ curriculum 

environment. 

2.1.1 Principles and Practices of Early Years Learning Framework 
The EYLF is based on five principles and eight practices. The principles are: secure, 
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respectful and reciprocal relationships; partnerships; high expectations and equity; respect for 

diversity; and ongoing learning and reflective practices. The practices are: holistic 

approaches; responsiveness to children; learning through play; intentional teaching; learning 

environments; cultural competence; continuity of learning and transitions; and assessment for 

learning (DSS, 2015, DEEWR, 2009). See Tables 1and 2 for brief descriptions of each 

principle and practice. 

Table 1: Principles of Early Years Learning Framework 

Secure, 

respectful and 

reciprocal 

relationships. 

Educators support children’s development of a strong sense of well-being. 

Educators assist children to develop skills and understandings they need to 

interact positively with others. 

Educators help children to appreciate their connectedness to others and 

interdependence as learners. 

Partnerships. Educators work in partnership with families. Educators recognise that 

families are children’s first and most influential teachers. 

Partnerships also involve support professionals working together to 

provide children with additional needs to learn from active participation 

and engagement experiences in the home and in early childhood or 

specialist settings. 

High 

expectations 

and equity. 

Educators are committed to equity in all children’s capacities to succeed, 

regardless of diverse circumstances and abilities. 

Educators recognise and respond to barriers to children achieving 

educational success. 

Respect for 

diversity. 

Educators honour the histories, cultures, languages, traditions, child 

rearing practices and lifestyle choices of families. 
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Table 2: Practices of Early Years Learning Framework 

Educators value children’s different capacities and abilities and respect 

differences in families’ home lives. 

Curriculum decisions are made that uphold all children’s rights. 

Ongoing 

learning and 

reflective 

practices. 

Educators build their professional knowledge and develop learning 

communities. 

Reflective practice is a form of ongoing learning that involves engaging 

with questions of philosophy, ethics and practice. 

Critical reflection involves closely examining all aspects of events and 

experiences from different perspectives. 

A lively culture of professional inquiry is when issues relating to 

curriculum quality, equity and children’s wellbeing can be raised and 

debated. 

Practices Brief description 

Holistic 

approaches 

Educators take a holistic approach. They pay attention to children’s 

physical, personal, social, emotional and spiritual wellbeing as well as 

cognitive aspects of learning. 

Educators recognise the connections between children, families and 

communities and the importance of reciprocal relationships and 

partnerships for learning. 

Learning is a social and collaborative activity. 

Educators foster children’s capacity to understand and respect the natural 











34 
 

While the principles reflect early childhood pedagogy, the practices support children’s 

learning. These principles and practices are intertwined with the learning outcomes of the 

EYLF and guide the decision making in the curriculum so that children can reach their full 

potential and acquire skills for lifelong learning (DSS, 2015; DEEWR, 2009). If yoga classes 

are to be conducted in the ECEC service, it should be expected that they are part of the 

overall curriculum as pedagogical strategies to achieve the learning outcomes within the 

EYLF. For example, when planning for gross motor development or physical wellbeing, 

explain the inclusion of yoga poses and movements with reference to having “a strong sense 

of wellbeing”, or being “a confident and involved learner”. When planning for social 

development refer to the “sense of identity” that the social environment of a yoga class would 

provide. The EYLF is the mandated guide for the programs in long day care centres. 

2.1.2 Early Childhood Education and Care Services and Extracurricular 
Activities 
A scan of many of the individual websites of ECEC services in the Gold Coast region found 

that many centres were offering several different extracurricular activities but did not include 

information about how they fit into the curriculum or align with the EYLF. These activities 

included examples such as cricket, tennis, dancing and football. Although the descriptions of 

these activities stated their suitability for young children, it was still unclear how these 

activities supported children’s developmental needs. For example, information should be 

provided about how the activities can support children’s domains of development while 

achieving the learning outcomes of the EYLF. In order to meet the requirements of the NQF 

each extracurricular activity should be included in the overall curriculum with reference to 

appropriate learning opportunities and outcomes as described in the EYLF. 

The promotion or advertised inclusion of extracurricular activities as beneficial 

additions to children’s development should also be considered under NQS quality areas and 



35 
 

aligned with the quality areas. The quality areas most relevant to extracurricular activities are: 

Quality Area 1 — Educational program and practice: “The educational program and 

practice of educators are child-centred, stimulating and maximise opportunities for 

enhancing and extending each child’s learning and development” (ACECQA, 

2018(d), p. 93). The standards and elements of Quality Area 1 have direct legislated 

guidelines for the programs in early childhood education and care programs (see 

section “Legislation Relevant to QA 1” on page 35). 

Quality Area 2 — Children’s health and safety: “Healthy eating and physical activity 

are promoted and appropriate for each child” (ACECQA, 2018(d), p. 138). This area 

provides guidelines for including strategies for nutritional foods and appropriate 

activities for physical growth. 

Quality Area 6 — Collaborative partnerships with families and communities: This 

area supports the inclusion of extra-curricular activities (ACECQA, 2018(d), p. 248). 

However, the details of the content of each extracurricular activity — such as the 

content of the yoga classes in relation to children’s development within the specified 

curriculum or program — is not necessarily included. 

Specified elements of Quality Area 1 include: 

Standard 1.1: An approved learning framework informs the development of a 

curriculum that enhances each child’s learning and development. 

Element 1.1.1: Curriculum decision making contributes to each child’s learning and 

development outcomes in relation to their identity, connection with community, 

well-being, confidence as learners and effectiveness as communicators. 

Element 1.1.2: Each child’s current knowledge, ideas, culture, abilities and interests 
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are the foundation of the program. 

Element 1.1.3: The program, including routines, is organised in ways that maximise 

opportunities for each child’s learning. 

Element 1.1.4: The documentation about each child’s program and progress is 

available to families. 

Element 1.1.5: Every child is supported to participate in the program. 

Element 1.1.6: Each child’s agency is promoted, enabling them to make choices and 

decisions and influence events and their world. 

These six elements provide guidelines for implementing the curriculum. The yoga classes and 

yoga strategies that are implemented in the service delivery of the centre should be assessed 

against each element. For example, reference to how children’s identity, well-being and 

confidence as learners are achieved by participating in yoga classes. The curriculum should 

also consider issues of culture within the children’s families, and how yoga practices reflect 

(or not reflect) families’ beliefs. The decision for children to attend yoga classes should be 

based on children’s choices, whereas parents and educators initiate the facilitation of the 

extra-curricular activities. However, if yoga strategies are integrated into the daily routines 

and program children may be unaware of the influence that these strategies are having on 

their development. 

Children actively construct their own understandings and contribute to others’ 

learning. They recognise their agency, their capacity to initiate and lead learning and their 

right to participate in decisions that affect them, including their learning. Viewing children as 

active participants and decision makers opens up possibilities for educators to move beyond 

preconceived expectations about what children can do and learn. This requires educators to 

respect and work with each child’s unique qualities and abilities (Early Years Learning 
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Framework, DSS 2015). Additional relevant elements of Quality Area 1 include: 

Standard 1.2: Educators and co-ordinators are focused, active and reflective in 

designing and delivering the program for each child. 

Element 1.2.1: Each child’s learning and development is assessed as part of an 

ongoing cycle of planning, documentation and evaluation. 

Element 1.2.2: Educators respond to children’s ideas and play and use intentional 

teaching to scaffold and extend each child’s learning. 

Element 1.2.3: Critical reflection on children’s learning and development, both as 

individuals and in groups, is regularly used to implement the program. 

The three elements noted are related to the EYLF practices of ‘Learning through play’ and 

‘Assessment for learning’. The program should be designed to acknowledge the children’s 

potential and how the yoga classes and yoga strategies will meet that potential. 

The national legislation is clear about the requirement for the curriculum in ECEC 

services, to provide a daily program that meets an approved learning framework. For long 

day care centres, this is the EYLF. However, it is the individual centre’s responsibility to 

match the implemented activities, including extra-curricular activities such as yoga, and 

integrated yoga strategies with the learning framework. The National Law and National 

Regulations require an approved service to provide a program that is: based on an approved 

learning framework; delivered in accordance with that framework; based on the 

developmental needs, interests and experiences of each child; and takes into account the 

individuality of each child. The educational program should contribute to the following 

outcomes, as stated in the EYLF: children have a strong sense of identity; children are 

connected with and contribute to his or her world; children have a strong sense of well-being; 

children are confident and involved learners; and children are effective communicators 
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(ACECQA, 2018(d), 2020). The Quality Areas 1, 2, and 6 are significant when formulating 

the daily program and overall curriculum and are referred to in the following chapters. 

2.1.3 Early Years Learning Framework and Yoga 
Under the direction of the NQF, NQS and EYLF documents it is important to review the 

inclusion of extracurricular activities (yoga in this instance) in ECEC services and determine 

if they are relevant to children’s development according to the national legislation and 

learning framework. The following learning outcomes in the EYLF are significantly relevant 

when considering extracurricular activities. 

Learning Outcome 3 — “Children have a strong sense of well-being” 

This suggests that children will develop strategies for maintaining their own physical health 

and mental well-being. Children will learn to be self-aware and to develop confidence in their 

abilities to cope with their environment. They will learn skills that provide resilience to 

manage their day-to-day events or stresses. “Wellbeing includes good physical health, 

feelings of happiness, satisfaction and successful social functioning” (DSS, 2015. P.33; 

DEEWR, 2009. p.30). The philosophy and practices of yoga may closely align with this 

learning outcome if it can be proven that the yoga classes are beneficial in that they can 

support children’s physical and emotional health. For example, children practising stillness, 

or yoga Nidra, might learn to be with themselves, to focus on themselves – their feelings, 

physical comfort or disposition. 

Learning Outcome 4 — “Children are confident and involved learners” 

This indicates that children are able to consider the learning opportunities that may be 

presented to them. It is one thing to explore the effects of an activity with children, but there 

is uncertainty when exploring children’s understanding of their participation in the activity 

and their own development (Christensen & James, 2008; Stapp & Wolff, 2017). The NQF, 
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NQS and EYLF documents are strong guidelines for implementing all aspects of the ECEC 

service programs. The content of these documents needs to be considered in conjunction with 

the intentional inclusion of yoga in the program. 

2.2 Philosophy of Yoga vs. Philosophy of Early Childhood 
Education and Care 
In examining the links between yoga and the early childhood curriculum it is important to 

establish an understanding about the definitions and principles underpinning the philosophy 

of yoga and the philosophy of early childhood education. The philosophy of yoga is to live a 

healthy physical, mental and spiritual lifestyle through ideally holistic practices all day, every 

day. The National Center for Complementary and Integrative Health defines yoga as: 

A mind-and-body practice with historical origins in ancient Indian philosophy. Like 

other meditative-movement practices used for health purposes, various styles of 

yoga typically combine physical postures, breathing techniques, and meditation or 

relaxation. (Butzer et.al., 2016, p.2) 

Kozak, 2010 (cited in Beattie, 2014) states that yoga brings a sense of mindfulness into the 

asana (movement and postures) practice. The perceptions about yoga are numerous, some of 

which relate to a definition that it is based on physical activity, and some that assume yoga is 

also a religion. Saraswati (1980) states that “People believed that yoga was a mystic or occult 

practice, a type of magic, or a chase after some unseen object. Therefore, children were kept 

out of yoga groups” (p.1). There are multiple understandings about yoga and its relevance to 

children’s lives. 

The following two definitions of yoga are used in this study: “Yoga is the union of the 

human soul with the Universal Spirit; a practice aiming to effect such union through mental 
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concentration, often using exercises or postures, controlled breathing” (Bernard, 1990); and 

“The Upanishads, the ancient sacred books outlining the mystical and esoteric doctrines of 

the Hindu philosophy, and dating from around 500 BC...” which makes many references to 

and includes yoga as part of its practices (Children’s Leisure Products Limited, 1999, p. 14). 

An older definition of yoga is found in The Bhagavad Gita, which dates from 300 to 400 BC. 

It describes yoga as “the means to achieving enlightenment, in the context of the Hindu 

tradition of spiritual discipline” (Children’s Leisure Products Limited, 1999, p. 15). These 

three definitions appear to be in contrast with the perceptions of the intention of early 

childhood education and care in Australia. However, some links can be identified between 

the philosophy of yoga and that of early childhood education. Yoga itself is not a religion 

(despite the use of yoga in the Hindu religion, as previously mentioned), but the practice of 

yoga (essentially being aware of oneself in all thoughts, words and deeds) can lead the 

practitioner to a better sense of his or her own spiritual belief, whatever that may be. The 

philosophy of yoga is an essential part of the practice that is often not included in the delivery 

of extracurricular classes. The spiritual and philosophical aspects of yoga may not interest the 

(adult or child) practitioner, however it is generally accepted that the physical movements and 

postures, coupled with the concentration on breathing, will lead to or support a healthy body 

and mind without being observed in a religious manner. 

It can be difficult to determine if there is a separation between religion and spirituality 

and, if there is a separation, how they are separated. Religion and spirituality are defined as 

follows (Bernard, 1990): 

Religion is described as: 

the belief in and worship of a superhuman controlling power, especially a personal 

God or gods.: “ideas about the relationship between science and religion.” 
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synonyms: faith, belief, divinity, worship, creed, teaching, doctrine, theology, sect, 

cult, religious group, faith community, church, denomination, body, following, 

persuasion, affiliation (1990, n.p). 

Spirituality is described as: 

the quality of being concerned with the human spirit or soul as opposed to material or 

physical things: “the shift in priorities allows us to embrace our spirituality in a more 

profound way” “a deep sense of spirituality that connects them to the natural 

environment” “an interest in other cultures and spiritualities.” (1990, n.p.) 

There are synchronous aspects of the philosophies of yoga and early childhood that pertain to 

the concept of spirituality. Early Childhood Australia published an article in their Research in 

Practice series (2019) titled, “Including Spiritual Learning in Early Childhood Education and 

Care.” The author, Nicole Megan Lees, discusses the definition of spirituality as having 

several focal points, such as “appreciation”; “joy”; “being open to things enigmatic”; and 

“creativity and imagination.” Lees (2019) cites the EYLF and compares focal points with the 

learning outcomes of the EYLF, which are then linked to the NQS. Chopra and Simon, on the 

cover of their 2004 book, The Seven Spiritual Laws of Yoga,  state that yoga practices can lead 

to a “happier, more abundant, more harmonious life.” The authors describe the “spiritual laws 

that govern nature — Pure Potentiality, Giving, Karma, Least Effort, Intention and Desire, 

Detachment, and Dharma — and how to integrate these laws into … daily lives using 

meditation, breathing, asana, and other yoga practises.” There are similar intentions about 

spirituality in each of these descriptions by Lees and Chopra and Simon, both referencing joy 

and happiness. 

The philosophy of early childhood education and care in Australia is described in 

 Belonging, Being and Becoming: The Early Years Framework for Australia  (DSS, 2015; 
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DEEWR, 2009). The description of this philosophy discusses the link between children’s 

health and well-being and lifelong health: “Children’s learning is dynamic, complex and 

holistic. Physical, social, emotional, personal, spiritual, creative, cognitive and linguistic 

aspects of learning are all intrinsically interwoven and interrelated” (DSS, 2015, p.10; 

DEEWR, 2009, p.9). Therefore, it is useful in this study to keep this in mind when 

considering yoga in the curriculum. 

Early childhood educators use the principles and practices described in the EYLF 

document to underpin their daily programs for young children in long day care settings. 

There are similarities between the philosophy of yoga and early childhood education, 

particularly in the intention to support health and well-being, and in the link between the 

cognitive and physical aspects of an individual’s development. However, the concept of 

spirituality is less emphasised in the EYLF compared to yoga philosophy and practices. 

Teachers leave out aspects that are related to the philosophy because they are “too abstract 

for children” or because of the “boundaries set by the environment” (Roberts, 2019, p. 70). 

The notion that a child is unable to understand the spiritual aspects of yoga has been the 

reason that yoga was and could possibly still be considered inappropriate for early childhood 

settings. Harris and Koening (2006) assert that children appear to accept the concepts and 

ideas of others, including adults, without fully comprehending or witnessing what they are 

being told. The first five years of children’s development is pivotal in their understanding of 

the world around them. They watch and listen to the people in their environment, and then 

respond with reflex reactions or learned behaviours. There’s a curiosity about yoga teachers, 

including some aspects of the philosophy, and perhaps teachers are aware of their potential 

influences on children’s development (Ballard, S. personal observation). Theories about child 

development in the early childhood years describe children’s cognitive capacities as 

developing in areas of abstract thinking and that cognitive development is scaffolded by 
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adults (DEEWR, 2010). 

Infants and toddlers are dependent on their parents/carers for life support needs, food, 

shelter and comfort. The parent or carer is usually the primary role model and influences the 

environment in which the child is growing. If the parent or carer provides a consistent 

environment of warmth, affection and regularly meeting the child’s needs, then trust is 

developed and is the foundation for future experiences. If the parent or guardian or the 

environment in general do not meet the survival needs (food, shelter, affection) of the infant 

or toddler, then mistrust is more likely to develop. In short, the child develops a disposition 

by which they either believe or do not believe the adults in their environment and whether the 

adults are trustworthy (Santrock, 2019). Bruce Lipton, a biologist of the late twentieth 

century, wrote about the how the cells of the body remember experiences and that these 

experiences influence how we make decisions throughout life (Lipton, 2015). It is then 

logical the assume that if a child has developed a learned trust in adults then the child can 

depend on adults for safe experiences, including yoga experiences. For the purpose of this 

study, I will not examine this aspect in depth, however it is important to understand the 

context (including the socio-cultural context and what matters to educators and families) in 

which yoga is practised. 

Throughout the literature review it was found that some yoga teachers and authorities 

made generalisations about yoga and the benefits to children’s growth and development. One 

study was found that was based on the Bala Vihar yoga program (Pandya, 2018), conducted 

with more than 3,000 children (1589 participants in the yoga program and 1589 in the 

comparison group) aged approximately eight and half years old, over two years and in 20 

cities around the globe. Each yoga lesson was held for one hour weekly and 10 aspects: 1. 

Prayer 2. Instant relaxation technique through isometric contraction of muscles; 3. Tree 

posture; 4. Half wheel posture; 5. forward-bending posture; 6. backward bending posture; 7. 
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Focusing on one’s thoughts and emotions in the present and being aware of them; 8. Trying 

to focus on the positive in most situations; 9. Focusing on being happy; and 10. Deep 

relaxation technique in supine position. While variants such as city of residence, gender, and 

social/affluent class may have influenced the outcome of the research, the overall results 

indicated that the yoga program enhanced emotional awareness and promoted happiness in 

the participants (Pandya, 2018). This research was conducted with children older than those 

who would be attending a long day care centre. Luby (1998) describes yoga as a system of 

health and well-being, which also teaches children to be conscious of themselves within their 

environment. The publications do not include demonstrated links to values of yoga as part of 

the early childhood curriculum. Christensen and James (2008) state: “A human emotional 

reaction cannot be measured as if it were a chemical reaction” (p. 22). Therefore, it is 

reasonable to argue that generalised statements such as children being happier and more 

emotionally balanced may be considered unreliable in determining that the yogic philosophy 

and practices are beneficial for all young children and should be included in early childhood 

education programs. 

One form of yoga in particular is Yoga Nidra. Yoga Nidra is based on ancient 

meditation practices in yoga, commonly known as yogic sleep, during which the mind 

experiences deep relaxation. Kumar (2008) states that yoga Nidra is the “best known 

technique to induce complete physical, mental and emotional relaxation” (p. 401). Yoga 

Nidra may also be known as a form of meditation, the practice of meditation is not relaxation 

(Geddes & Grosset, 2002; Goleman & Davidson, 2017). Yoga Nidra has been described as 

having the potential to rewire the neurological pathways, as yoga Nidra works both sides of 

the brain (Rushton, 2016). Finally, Yoga Nidra has been said to make children happier and 

more emotionally balanced when they are involved in yoga practices. However, statements 

such as these have been made based on general observations and anecdotes, such as those 
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described by yoga teachers from their experiences of conducting yoga classes with children. 

Research conducted by Pandya (2018) states: “Results emphasize the positive emotions 

promoting potential of yoga for children, cross-culturally, with some modifications for 

certain subgroups of children” (p.897). While the experiences in yoga classes are valid at the 

time, the experiences would become more valid if supported by scientific, empirical research 

with young children. 

Comparison between the yoga and early childhood philosophies can be examined 

from the perspective of intentional content. The first limb in the philosophy of yoga is the 

practice of Yamas, or social restraints, which are guidelines for moral conduct and ask us to 

“relate to one another with wisdom, purity, compassion and honesty” (Dru Yoga Teacher 

Training, 2014, p. 42). Ahimsa is the first tenant in the Yamas, which is to do no harm. 

Ahimsa includes the practice of choosing a vegetarian or vegan diet so as to avoid the 

exploitation, abuse or killing of animals, birds or fish for eating, which is to do no harm while 

feeding oneself. The practices of vegetarianism and veganism include both spiritual and 

physical aspects of yoga through the preservation and well-being of all living beings. This 

means to consider the well-being of oneself and that of others, to not hurt anyone or any 

living creature and to be considerate of all beings through mindful thoughts, words and 

actions. The Yamas are similar to Christianity’s Ten Commandments, particularly in the 

statements: do not hurt anyone, do not murder; always be faithful to your husband or wife, do 

not commit adultery; do not take anything that is not yours, do not steal; always tell the truth, 

do not bear false witness; and be happy with what you have, don’t wish for other people’s 

things, do not envy others (New World Bible Translation Committee, 1961, Exodus 13-17, 

pp. 93–94).  The EYLF Learning Outcome 1 states: “children develop knowledgeable and 

confident self-identities” and “children learn to interact in relation to others with care, 

empathy and respect.” (DEEWR, 2009, p.21). The early childhood philosophy does not 
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purport to have religious affiliations, however, the learning outcomes as described in the 

EYLF aspire that children are provided opportunities to learn sound moral thoughts and 

actions and to be kind to everyone. 

The literature reviewed was based on Western modern culture or Indian culture, as 

“Yoga originated in India but has long been popular in Asian countries and more recently in 

the West” (National Institute of Complementary Medicine, 2009). According to the 

Wikipedia definition of culture it is a way of life by groups of people, their shared outlook, 

attitudes, values, morals and customs. (simple.wikipedia.org. Retrieved 7.10.2020). Early 

childhood pedagogy includes drawing upon socio-cultural theories that emphasise the central 

role of families and cultural groups (DEEWR, 2009). The current practice of yoga philosophy 

advocates a sense of equality for all people, but some cultures (including family cultures that 

are not based on religion or race) have acceptable guidelines for separate behaviour for girls 

and boys. For example, boys might be treated with more leniency than girls, or girls and boys 

might be restricted from engaging together in physical activities or in the same space. 

The modern and adaptable context of yoga is that it can be either secular, or presented 

with a spiritual discipline (Kraftsow, cited in McCall 2017). This indicates that the yoga 

philosophy may be generally accepted across different religions. However, yogic philosophy 

may not be accepted in many cultures, particularly those that observe rules related to different 

behaviours and protocols between genders and social classes.  There was no literature found 

prior to the middle of the twentieth century that included children (whether they be boys or 

girls) practising yoga. Therefore, it is possible that no consideration was made of its influence 

during the early years of children’s development prior to the recent advocation of providing 

yoga classes in children’s services. 
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2014). “Yoga may assist them in developing in sound ways, to strengthen themselves, and be 

contributing social beings” (p. 1) and “...yoga is a powerful medium for developing the 

personality of children.” (p. 3) (Hagen & Nayar, 2014). The focus of the NQF is to provide 

life-long health and to lift the productivity of Australia (ACECQA 2017b). While there is 

limited research correlating Hatha Yoga and early childhood development, there does appear 

to be parallel philosophies between that of yoga and early childhood education and care. 

From birth to age five or six years, children are interested in how their bodies work 

and move (DSS, 2015; DEEWR, 2018c), so the asana practices might be interesting to 

children. Certain Hatha yoga practices also effect the production of hormones, such as with 

the hypothalamus-pituitary-adrenal (HPA) axis. The awareness of the body’s movement and 

the change in HPA axis production may positively affect physiological and mental health 

(Nanthakumar, 2018), which in turn could lead to increased courage and confidence to 

express themselves. Therefore, it could be assumed that certain physical practices may help 

children when learning to be more effective in communicating their feelings and expressing 

their own agency. (ACECQA, 2018c; DSS, 2015; DEEWR,2009; Arnett, 2019; Bersma & 

Visscher, 2003; Mindes, 2007). 

2.2.2 Early Childhood Development and Knowledge of Yoga 
It is important that educators and yoga teachers be familiar with early childhood 

development. Children mature in sequential stages through all domains — physical, 

neurological, cognitive, emotional and social — however, each child may not develop at 

exactly the same rate, matching the generally accepted age and stage. During their early 

years, individual children experience inconsistent growth patterns, both physically and 

emotionally. For example, they may experience rapid physical growth spurts while 

simultaneously experiencing very slow development in their social and emotional skills. 

Roberts (2019) states, “Understanding these changes and possessing the skills to adapt yoga 
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to meet and support a child’s developmental ability is critical to engaging children in safe and 

beneficial practices” (p. 69). Those who teach yoga to young children need to have a deep 

understanding about children’s development. 

There are many situations when knowledge of early childhood development is 

important to yoga movements and poses in delivering early childhood programs. There are 

examples that link to physical, social and emotional development. In the area of physical 

development, it is important to note, for example, when doing backward bends, the adrenal 

glands are being activated to excrete adrenaline, which may increase the energy levels in 

children (Yaffe, 2010). Increased energy levels are potentially not ideal for children who 

have problems calming down or self-regulating. Sometimes children may not feel 

comfortable doing standing poses, as they may lose balance easily and feel upset that they 

cannot perform the postural or breathing tasks. The enthusiasm of services to include yoga 

may be counter-productive rather than supportive of children’s sense of well-being. 

As infants and toddlers develop, they learn social referencing. An aspect of social 

referencing is when children observe an adult’s response to an item or event (DEEWR, 

2018c). One of the common phases/behaviours when children learn social referencing is to 

engage in situations that are portrayed by adults as pleasant situations (DEEWR, 2018c). 

Children may agree to do the yoga session because of the adult’s encouragement and to feel 

that they are doing the ‘right’ thing. If the adult smiles and uses encouraging gestures and 

language, the child will engage with the item or in the event. However, if the adult expresses 

displeasure, the child will avoid the situation (Harris & Koenig, 2006; Nagel & Scholes, 

2016). Thus, educators, parents and yoga teachers need to be aware of how they are 

influencing children’s engagement in yoga classes. Children observe the adults around them 

to build information and skills related to trust (Erikson’s first stage of development), trusting 

the words and actions of the adults in their lives and trusting the social environment. The 
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theory of Erikson’s stages of development describes how the success of each stage of 

development, from birth to old age, is dependent on the preceding stage being successful. 

Acquiring trust in a baby’s infancy will successfully support moving onto the next stage of 

autonomy versus shame/doubt, typically aged from about 18 months to three-four years of 

age. If this second stage is successfully developed, then the child is ready for stage three, and 

so on through to old age (Knight, 2016). In summary, if the child trusts the environment and 

adults in the environment, and they are successful in their ability to express themselves/their 

independence, then the inclusion of yoga is likely to be successfully received by the child. 

Yoga philosophy advocates meeting needs and enhancing well-being. Hagen and 

Nayar (2014) state that there is “a lack of empirical evidence evaluating the correlation 

between specific yoga practices and developmental milestones among young children” (p. 5). 

Educators need to be cautioned about the use of yoga in early childhood programs due to the 

developmental changes occurring for children. Both yoga class facilitators and the 

participating children may not acknowledge changes to children’s capacity to engage in the 

physical and social aspects of yoga. Children may have an awareness of the changes that they 

are experiencing in their specific domains, but not know why these changes are occurring. 

For example, their physical ability to balance might be achievable one day but include a lot of 

wavering on another day as they go through a growth spurt. From about two years of age 

attempts to made to balance/stand on one foot, however this maybe successful one day and 

not successful the next, however successful on a third or fourth day (DEEWR, 2018c). 

Balancing can also be impeded if children are experiencing changes or difficulty with their 

eyesight or hearing. Other factors include the children’s cognitive levels and ability to 

understand and follow instructions, and social-emotional skills within group learning 

situations (DEEWR, 2018c). Therefore, it might be questionable to offer children’s yoga 

classes when those classes are primarily meeting the needs of the adults’ schedules to provide 
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an extra-curricular activity. 

2.2.3 Benefits of Yoga for Children 
According to much of the literature reviewed, yoga is beneficial to children, albeit there is 

limited validation of its benefits in the ECEC environment. Most literature was related to 

school-aged children. Khalsa states that yoga conducted in schools has improved students’ 

“resilience, mood, and self-regulation skills pertaining to emotions and stress” (cited in 

Hagen & Nayar, 2014, p. 3). Hagen & Nayar (2014) list several potential benefits of yoga for 

children, including becoming more “social beings,” being able to “contribute positively to 

balance in life, well-being, and mental health.” (p.1). Roberts (2019) lists nine benefits of 

yoga for children: 

fine and gross motor skills and planning; balance, coordination, flexibility and 

mobility; posture, core tone, stability and strength; bilateral integration; body 

awareness, spatial awareness and orientation; communication skills, language 

processing and speech development; self-awareness (mind-body connection); 

self-regulation (ability to regulate moods, emotions, reactions and responses); sense of 

community and social skills (connection to others, teamwork, cooperation, leadership 

skills, and communication). (p. 70) 

Fowler (cited in Yaffe, 2010) states that, “On the outside, yoga appears to be solely a practice 

about relaxation and flexibility. Yogic poses twist the spine, stretch limbs, massage organs, 

and calm breathing” (p. 10). However, we cannot see the internal effects of these poses, what 

is actually happening in the joints, muscles, organs and glands. Kozak argues that the strategy 

of yoga (poses with the including the moving into and out of poses) with mindfulness makes 

movement easier in everyday life (cited in Beattie, 2014). Roberts (2019) states that yoga 

should be approached with a focus on the whole child and not just the physical body. These 
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statements concur with the focus of the EYLF on addressing skills with holistic approaches 

for lifelong learning and continued health and well-being, albeit that these authors do not 

write specifically of preschool-aged children. 

One specific aspect of yoga that may be considered a skill for lifelong well-being is 

yoga Nidra, a state of relaxed consciousness. Rushton (2016) describes the benefits of yoga 

Nidra on children in the article, “Rest, Relax and Rejuvenate with Yoga Nidra: The Secret to 

Nurturing Calm, Contented Kids.” While Rushton does not state the exact ages of all the 

children she studies, the article does however infer different ages (e.g., a ten-year-old child 

and some Year 12 school children) when explaining different yoga techniques. For example, 

Rushton suggests shorter times of stillness with the younger children. She also advocates the 

benefits of a yoga Nidra practice as gaining improved focus, concentration, creativity and 

relaxation. She presents examples of children with attention deficit hyperactivity disorder 

(ADHD) experiencing stillness for ten minutes, which is considered difficult for children 

with this condition. She also illustrates children with behaviour problems learning 

self-control, and children with special physical and emotional needs gaining body and 

emotional awareness, helping to subside temper tantrums (Rushton, 2016). She argues: 

“Yoga Nidra works on both sides of the brain, and it potentially has the ability to rewire the 

neurological pathways. Imagine the impact of our youth if this powerful practice was 

introduced into every school and kindergarten” (Rushton, 2016. p. 34). However, these are 

statements related to school-aged children rather than preschool-aged children. 

Richard Miller, a clinical psychologist, developed a specific form of yoga Nidra, 

called iRest, as described in his 2010 book, Yoga Nidra: A Meditative Practice for Deep 

Relaxation and Healing. It was developed for American soldiers suffering from 

post-traumatic stress disorder (PTSD). He says, “iRest has been used as a successful 

intervention with military veterans, persons with physical and mental disabilities, college 
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students, and health care workers” (Livingston & Collette-Merrill, 2018, pp. 160–166). 

Again, this is a form of yoga that has its research conducted with adolescents and adults, 

rather than children under the age of five years. 

There were contrasting reports about the benefits of yoga for children. Lawson (2012) 

summarised her paper by stating that more research is needed to establish “what specific 

attributes of yoga are effective” and that “comparing different forms of yoga could determine 

what attributes of yoga are most beneficial” (p. 43). Hagen & Nayar (2014) also considered 

similar research, adding that research projects need to include “quantitative and qualitative 

research methodologies in order to develop this field of yoga research” (p. 5). The studies 

previously discussed provide us with promising findings supporting the idea that yoga 

practice may have a positive influence on young children’s executive functions, there is still a 

great need for further research, as stated by Lawson (2012) and Hagen & Nayar (2014). 

Even though the studies previously discussed provide us with promising findings 

supporting the idea that yoga practice may have a positive influence on young children’s 

executive functions, there is still a great need for further research. In particular, many studies 

that examined yoga practices did so in adolescent or adult populations (Kimbrough, Balkin & 

Rancich, 2007; Naveen, Nagendra & Telles, 1997; Pradhan & Nagendra, 2009; Prakash et.al., 

2010; Subramanya & Telles, 2009: cited in Beattie 2014). Indeed, as Beattie (2014) notes, 

“There is very limited research examining the effect of a yoga practice on young children, in 

particular preschool-aged children.” (p. 36). This contrasts with literature that reports on the 

expansion of research about yoga. 

Lovas (2016) states: 

In the last 10 years, there’s been a rapid and exciting rise of scientific research in yoga 

and mindfulness meditation. Today, studies demonstrate that non-invasive practices 
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such as yoga can reduce anxiety, stress, depressive symptoms and sleep disorders. 

This is important since in 2014–15, nearly 12% or 2.1 million Australians aged 18 

years and over experienced high or very high levels of psychological distress. (p. 25) 

However, Dr Lovas’ statement refers to research about individuals over the age of 18, so it is 

not possible to link the referred research to the use of yoga in ECEC services. 

Knowledge of early childhood development also includes the ways in which children 

learn. The EYLF advocates learning through play, which includes a variety of learning skills. 

Marano (2013) states that play is an intrinsic part of children’s disposition and in the 

activities such as to running, jumping, gambolling, and otherwise enjoying themselves 

children are burning energy, gaining social skills, and at the same time building the neural 

pathways of the brain. Rettig (2005) describes a number of yoga positions that young 

children can easily do and that they often do them in a playful way (p. 259). For example, 

several animal poses can be sequenced in such a way that children are pretending to walk 

through a jungle (Gibbs 2005). Lunges, walking on toes, warrior poses, and lion and tiger 

poses can all lead to developing children’s imagination and physical development through 

play. 

2.2.4 Yoga Specialist Teachers 
Yoga in early childhood settings is taught by either the educators employed by the service or 

by visiting yoga teachers, some of whom hold specific children’s yoga teaching 

qualifications. There are contrasting requirements in both qualifications and registration of 

the early childhood educators and yoga teachers. Visiting yoga teachers are teaching as a 

commercial venture and must have public liability insurance. Some insurers and insurance 

brokers require that teachers be registered with a recognised yoga association, such as the 

International Yoga Teachers Association or Australian School of Meditation and Yoga. Some 
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recognised yoga organisations have direct links to insurance companies — for example, the 

international organisation, Dru Yoga, is registered and insured with Australian insurance 

company Yoga Alliance (Dru Yoga, 2020). 

The requirements of yoga teachers are in contrast with educators employed in the 

ECEC services. The ECEC educators are not legislated to be registered with any children’s 

services organisations or authorised agencies, rather that they have a certificate or diploma in 

children’s services as a qualification. When educators graduate with a certificate or diploma 

qualification granted by a registered training organisation, they are under no obligation to be 

listed with a registered agency. Nor are they required to hold insurance while working for a 

service provider. Early childhood teachers in ECEC services (with diplomas or bachelor’s 

degrees in teaching) have the choice to be registered with a registered authority according to 

relevant state and federal laws. If early childhood teachers want to work under the early 

childhood teaching awards, they are required to be registered. 

2.2.5 Yoga Health Professionals 
Historically, yoga was used to relieve suffering and bring peace to humans and their societies 

(Dugans & Gudkovs, 2012). In the yoga community there are yoga therapists who specialise 

in treating chronic conditions such as asthma, anxiety and back pain, to name a few (McCall, 

2007). Some yoga teachers engage in further studies and become qualified in specialised 

fields of yoga, gaining the title of a yoga therapist or remedial yoga therapist. They may also 

undertake studies in a conventional health modality, such as clinical psychology or 

physiotherapy, and then specialise in anxiety or physical alignment, for example (McCall, 

2007). This may also occur in reverse, where a conventional health practitioner, such as a 

physiotherapist, may study and gain qualifications in yoga practices, thus adding further 

knowledge to their skill set. The combination of yoga and discipline knowledge may have 

positive gains for children. For example, registered psychologist and yoga teacher Catherine 
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Mak has worked with children using the MiYoga program to help children with cerebral 

palsy (Mak, Whittingham & Boyd, 2019). 

It is a common belief amongst yoga therapists (and the general yoga community) that 

if yoga is practised from an early age, the severity of some chronic conditions can be lessened 

(Mak, Whittingham & Boyd, 2019). However, there is limited evidence advocating that yoga 

teachers with qualifications to teach yoga to children also have the necessary qualifications in 

early childhood development. There is grey literature that recounts anecdotes of the success 

of yoga classes with children who have chronic conditions or illnesses that were facilitated by 

yoga teachers with qualifications in a specialised health field. These examples still do not 

indicate that the specialists are trained in the ever-growing nature of development in children. 

It is this author’s opinion that because children are continually developing in all the domains, 

teachers of children’s yoga should also be specially trained or qualified in early childhood 

development. 

2.2.6 Teaching and Yoga Classes 
The relationship between yoga and the learning ability of the children needs to be examined 

and found relevant if yoga is to be included in an educational curriculum. The development 

of the principles and practice of the EYLF are underscored by theory and research (Sumsion, 

et.al., 2009; DEEWR 2009; DEEWR 2010). Nagel and Scholes (2016) state that the brain 

must be understood in order for the classroom to be a place of learning, and that learning is 

accomplished by developing a rich understanding of how human development, the brain and 

learning are connected. Nagel and Scholes (2016) argue that “we should never assume that 

learning is to be a simple, taken-for-granted notion of the daily interactions between teachers 

and students” (p. 25). The combined knowledge of human development through theorists, a 

sound understanding of how the developing brain engages in learning and the continued 

upskilling of teachers supports the learning of students. This kind of teaching preparation is 
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also relevant to yoga teachers. 

Ananda Balayogi Bhavanani (2016) states that few yoga teachers update themselves 

through scientific channels, and he questions the usefulness of the yoga that they are teaching 

to clients. Nagel and Scholes (2016) also state that teachers should not assume that on 

completion of teaching qualifications they have learned all that they need to know. It would 

seem appropriate that yoga teachers should also understand research and trends in early 

childhood development. 

Not updating knowledge and skills can be a problem in any field of teaching, 

however, the current children’s services legislation requires that educators remain skilled 

with current knowledge in pedagogical practices (Education and Care Services National 

Regulations, 2011). Thus, whether one is a yoga teacher or an early childhood educator, one 

should remain current in appropriate knowledge and skills for teaching yoga to children. In 

the NQS, Quality Area 7, Standard 7.2 outlines the need to contribute to quality education 

and care through ongoing professional learning. This standard also states: “A positive work 

culture that is focused on quality encourages management and staff to continuously improve 

the service for the benefit of children, and their families” (ACECQA, 2018d, p. 298). 

Additionally, Element 7.2.3: Development of Professionals provides guidelines regarding 

how educators and staff in children’s services can be supported to continuously develop and 

review their skills and professional knowledge: “Educators who are committed to ongoing 

learning and performance improvement lift the quality of the service, potentially benefitting 

staff members, children, families and communities” (ACECQA, 2018d, p. 306). The ideal 

professional situation (in long day care centres) would be that educators who want to include 

yoga strategies into their curriculum are also specifically trained to teach children’s yoga. 

When teaching yoga, the facilitator/teacher must always advise of the precautions and 
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potential for injury when doing the practices and poses, such as limiting, modifying or 

omitting poses that require weight to be through the wrists if there is a weakness in the wrists 

of the student (Pappas & Campo, 2017). There is the potential that the yoga teacher does not 

advise of any precautions (such as described by Pappas & Campo, 2017), while 

simultaneously the children are not able to express their weaknesses, which could lead to 

less-than-positive experiences for the children. It is the responsibility of the children’s 

primary educator or carer to advise the yoga facilitator/teacher of any contra-indications of 

the children. In addition, contra-indication/precautionary advice from the yoga teacher 

regarding poses/movements may not be stated to children (or ECEC educators) prior to 

practising the poses/movements, therefore highlighting the risk of inadequately trained 

teachers facilitating the yoga classes. The lack of this type of knowledge on behalf of the 

yoga teacher and the lack of communication between the educator and yoga teacher has the 

potential to be a risk to individual children’s health or abilities. 

There are numerous organisations accessible on the internet that teach yoga to 

children, provide yoga teacher training specifically for teaching children and advocate 

specialty children’s yoga classes. Edutopia, an American-based organisation, advocates yoga 

for children and provides information about how to conduct yoga classes for children 

(Shardlow, 2015). The format of the classes includes age- and stage-appropriate poses, along 

with the benefits of each pose or practice. In Australia, Loraine Rushton of Zenergy Yoga is a 

yoga teacher who has specialised in yoga for children and has developed training programs 

that identify the particular needs and qualities of children from ages three to 17 (Rushton, 

2017). The Dru Yoga organisation, in Europe and Australasia, has a specific course for 

teaching yoga to children and teenagers, which can only be accessed after their general 

teacher training programme has been completed (Dru Yoga, 2020). Rainbow Kids Yoga 

(www.rainbowkidsyoga.net ) has a teacher training programme with a philosophy of yoga as 
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a community/family way of life. Shanti Gowans, a well-known yoga teacher, is located on 

the Gold Coast and started teaching classes in the 1970s, eventually establishing training 

facilities for yoga teachers (Gowans, 2016). 

However, as stated in Chapter 1, until recent years yoga was not considered a suitable 

activity for environments such as schools and early childhood centres. Many people, 

including parents and teachers, assumed that yoga is either a religion or a type of cult and 

therefore children only attended yoga classes (according to the family culture) in specific 

environments such as yoga studios (Saraswati, 1980; Roberts, 2019). The current trend to 

have yoga classes in ECEC services appears to be in contrast to the belief that yoga is not 

suitable for children. 

A major consideration to the manner in which yoga contributes to the development of 

children is the number of classes that children attend before there is any measurable progress 

in the developmental domains. In the research project of yoga in schools, Khalsa & Butzer 

(2016) concluded: 

few studies provide information pertaining to the optimal dose of the intervention 

with respect to frequency and duration of practice, and both fidelity of intervention 

implementation and long-term follow-up measures are generally lacking. Of more 

concern is that many of the positive results reported in fact appear as trends. (p. 52) 

There was limited evidence in the reviewed literature that a specific number of classes would 

be necessary to support or scaffold children’s growth across the developmental domains. 

2.3 Summary 
The literature review uncovered many statements regarding the benefits of yoga for children, 

however none advocated for children’s agency to actually choose to be in the yoga classes or 

not. To practice yoga in its entirety is a lifestyle chosen by the individual, a way of 
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conducting one’s behaviour according to the eight limbs of yoga as described in this chapter. 

The literature review provides evidence that there is limited research advocating for yoga 

classes in ECEC services as mandatory activities to enhance early childhood development, or 

that children would benefit from an entire lifestyle that reflects yogic philosophy.  

In 2016, Yoga Australia and Dru Yoga (teacher training organisations) put together a 

profile to present to the Australian Department of Education, to mandate that only 

specifically trained yoga teachers facilitate classes for all children in early childhood settings 

and in both primary and high schools (Thell, 2016). The proposal stated that children will 

benefit in far greater ways by having yoga teachers who are also trained in early and middle 

childhood and adolescent development, as well as including them in the planning of the 

overall curriculum of the service. Without empirical research it was difficult for policy 

makers to respond to the proposal. Further investigative research is needed to examine the 

value of yoga as a part of ECEC programs in long day care centres. This will help to resolve 

the dichotomy of the benefits of yoga to health and well-being of children and yoga as a 

trendy activity. The following chapters describe a small study intended to increase awareness 

about the way yoga classes are conducted in long day care services. 
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CHAPTER 3: RESEARCH DESIGN 

3.1 Introduction 
The phenomenon of yoga in long day care centres was investigated from a sociocultural 

perspective. Yoga is a social practice that is not mandated in early childhood curriculum. The 

examination of the circumstances of yoga in long day care centres uses a case study approach 

which is analysed using ground theory. In particular three case sites were used to investigate 

how and why yoga was included in the early childhood curriculum. This chapter describes 

the two theoretical perspectives for the landscape of the study and for the analysis of the data, 

and the research methods to gather information about the phenomenon under investigation. 

3.2 Theoretical Approach – Sociocultural Theory 
Socio-cultural theory is used by educators to focus on families and cultural groups to provide 

insight into children’s learning and development (DEEWR, 2009). Therefore, it seems fitting 

that sociocultural theory is used to examine what matters to educators and families when 

including yoga into their programs. The early childhood education and care environment has 

its own social and cultural aspects. Children are grouped in age ranges and capabilities, 

assigned particular educators and inhabit specific rooms that contain specified resources. As a 

result, children develop a sense of belonging, and their own culture. (Sumsion, 2009; 

Sumsion & Wong 2011). The long day care centres encourage partnerships with families and 

community agencies and other professionals through the recommendations of Quality Area 6 

(ACECQA 2013, amended 2018d). The inclusion yoga practices in the curriculum program 

or weekly yoga classes is a “culturally organized activity” (Thorne, 2005). The use of the 

term sociocultural, for the purpose of this research is a general use referring the human 

activity (Thorne, 2005). Families, children and staff in early childhood education and care 
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environments (long day care centres in the case of this research) develop senses of belonging 

and therefore the features of the curriculum are critical to developing the culture of the centre. 

Where yoga strategies are being implemented throughout the daily program, there is the 

potential that yogic values and philosophies as well as practices may become part of the 

culture of the centre.  

3.3 Case Study Methodology 
This research study is examining an example of a social phenomenon in which the early 

childhood sector and families are supporting the use of yoga in education and care settings, 

such as long day care centres. 

“It is distinctive in the first place by giving great prominence to what is and what is 

not ‘the case study’ – the boundaries are kept in focus. What is happening and deemed 

important within those boundaries (the emic) is considered vital and usually 

determines what the study is about, as contrasted with other kinds of studies where 

hypotheses or issues previously targeted by the investigators (the etic) usually 

determine the content of the study.” (Stake, 1978, p.7). 

Stake (1978) describes a case as not necessarily a person or an enterprise, but rather “an 

institution, a program, a responsibility, a collection, or a population can be a case….it can be 

whatever...is of interest.” (Stake, 1978, p.7). Babbie (2010) describes case study as: “The 

in-depth examination of a single instance of some social phenomena, such as a village, a 

family, or a juvenile gang.” (p.309). Three long day care centres were selected as appropriate 

sites to use as case studies. The three sites provided data about how and why yoga is being 

conducted in long day centres.  

3.4 Theoretical Approach Analysis- Grounded Theory 
Grounded theory is a theory that is developed from the ground up. It focuses on building a 
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theory by creating meaning from the data collected. Grounded theory supports the use of both 

quantitative and qualitative research methods (Babbie, 2010). When there is limited empirical 

evidence available in order to establish a proposed hypothesis, it is appropriate to use a 

theoretical framework developed from the data collected to support the examination of the 

research question. Such was the circumstances for yoga in long day care services. In this 

study grounded theory was used to examine the knowledge and beliefs of the educators and 

yoga teachers who were facilitating yoga within the long day care centres. The research study 

did not focus on testing a theory, but rather the question (how does yoga in early childhood 

services fit within the legislated curriculum frameworks?) that would lead to a potential 

theory. 

Grounded theory is a framework that has relevance to both the theory and the method 

featured in the design of a research study. The theory is grounded in the data and there are no 

preconceived ideas about what the theory will be (Babbie, 2010; Wiersma, 2000). Wiersma 

(2000) states “Grounded theory comes from the inductive analysis of the data as the research 

is conducted.” (p. 17). In this research, the experiences/phenomena and understanding of 

yoga that was being facilitated by the educators and yoga teachers in long day care centres, 

an inductive approach to the study of experiences generated a theory from the constant 

comparing of unfolding observations. 

Two tools used in grounded theory are coding and constant comparison. Coding is the 

breaking down of all data into components and named/coded. Constant comparison is the 

comparing of all data across each case study (Bryman, 2016). This research study used two 

types of data collection methods: survey and semi-structured interviews. The data collected 

from each site were compared across the sites and coded to provide insight about how yoga 

featured in the programs of long day care services. 
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3.5 Description of each phase of the research 
The research project was conducted in two phases. Phase One examined the number of early 

childhood education and care long day care centres on the Gold Coast that include yoga 

classes in their service delivery using a survey. The surveys were made available as 

electronic and hard copies. Phase Two of the research project used case studies of three 

centres. In each of the case sites information was gathered about the knowledge and 

perceptions of the yoga teachers, the educators in the centres and the parents about yoga and 

the relationship between yoga, the EYLF and the quality areas of the NQS. 

3.5.1 Phase One: Surveys 
The original intention of the study was to understand the Queensland perspective. At the time 

of the commencement of the research in 2017 a scan of the ACECQA website was 

undertaken to scope the number of ECEC services on the Gold Coast, identifying several 

dozen long day care centres. Due to the extensive area of Queensland and its potential 

number of ECEC services, I conferred with my supervisors and agreed to confine the 

participants to long day care centres on the Gold Coast within an approximate ten-kilometre 

distance of Griffith University, which was then further refined to three postcodes: 4211, 4212 

and 4213 and those close to these boundaries in the Gold Coast area of southeast Queensland. 

The ECEC services in this area were selected from the Australian Early Childhood Education 

and Care Quality Assurance (AECQA) database. Limiting the area of research allowed for 

the project to be completed in a timely manner to meet the expectations of the research 

program. It was also chosen due to my knowledge of the geographical area and ease of access 

during the projected timeframe for the research study. 

A survey of six questions (see Appendix 2, e-Survey/Invitation Questions to the 

Sector) was used to scope information about the use of yoga in ECEC services in the 

localised area (postcodes 4211, 4212 and 4213) in the middle of the Gold Coast. A generic 
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invitation (see Appendix 2, e-Survey/Invitation Questions to the Sector) to participate in the 

survey and subsequent research was sent via email or hand delivered. There were invitations 

also sent to additional services that were chosen with consideration to their proximity to the 

boundaries of these areas. 

Online and hard copy written invitation/surveys (see Appendices 2 and 3) were used 

to collect information related to the: types of ECEC long day care centres willing to 

participate in the research; capacity of each ECEC long day care centre; postcode area; 

provision of yoga as an extracurricular activity; frequency of yoga as an extracurricular 

activity; and provision of yoga as an integrated part of the curriculum. The survey asked 

participating centres to evaluate current curriculum activities that include yoga activities, 

rather than whether centres had been implementing yoga long term, or whether they were 

planning to continue implementing yoga into the future. These issues were not included 

because they would have required an extended length of time to complete the study. The 

extended time frame was not possible. Future planning by centres to continue with yoga 

activities would be best suited for an empirical research project. 

Two distribution methods of the surveys were implemented: online and hand delivery. 

Fifty-nine surveys and invitations to participate in the subsequent interviews were distributed 

to ECEC services that included long day care in their service delivery. Fifty-two of these 

surveys were hosted on Survey Monkey and sent via email. Seven of the 59 were hand 

delivered to long day care centres that requested to complete hard copy surveys and 

invitations to participate in the subsequent interviews. There were no incentive methods used 

in conjunction with the distribution of the online and hard copy surveys. The surveys and 

invitation to participate in the subsequent interviews did not include any recruitment 

strategies to encourage potential long day care centres to complete the surveys. There were 

also no recruitment strategies to encourage potential interviewees, educators or yoga teachers, 
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within the long day care centres to participate in the subsequent interviews. Consent to 

participate in the survey was implied by the respondent completing and submitting their 

answers to the survey. Consent to participate in the subsequent interviews was received on a 

written consent form. (see Appendix 3: Information and Consent Interview) 

The use of the online survey was deemed to be an efficient way of collecting the 

information about the use of yoga in ECEC services. Bryman (2016) states there are 

advantages and disadvantages to using online surveys as a data collection tool. The 

advantages were that it was low cost and had the potential of a faster response rate. It 

eliminated the problems of sending respondents stamped, addressed envelopes to return the 

surveys and there were fewer unanswered questions. Another positive aspect of using the 

online approach was that there was automatic data entry and subsequently better data 

accuracy. Bryman (2016) reports the disadvantages of using an online survey are that 

participation is limited to those with access to an online system and generally there is a lower 

response rate compared to surveys sent by post. Alternatively, there may be concerns about 

“multiple replies from the same respondents, although less risk with email surveys than 

website surveys” (Bryman, 2016, pp. 235–236). This research project used email and hard 

copy surveys, which were directed to the owners/managers/directors of the individual centres. 

There are also possible issues about the participants’ motivation to complete online 

surveys. They may have concerns about confidentiality and anonymity issues, or that their 

email addresses may be used in future matters unrelated to the research project. Consent to 

participate in the survey and subsequent interviews was implied by response to the survey. 

The information provided at the beginning of the email and hard copy survey included an 

option to complete the survey and to participate in the subsequent interviews by submitting a 

response answering yes or no. 
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To increase awareness of the research project, and the possibility of additional 

participating centres, notice of the research study (with an invitation to participate) was sent 

to children’s services networks, including the Department of Education Early Childhood 

Education and Care, Goodstart Early Learning, Early Childhood Australia and Queensland 

Child Care Services. The networks were asked to forward the information about the research 

to their associated individual long day centres in the target postcode areas. However, these 

networks either did not respond or declined to respond, so there were no additional 

invitations sent to more long day centres. If the networks had provided opportunities for more 

centres to participate, they would have done so on their individual centre’s basis. The number 

of invitations to participate in the research remained at a total of 59 long day care centres. 

3.5.1.1 Participants 
In 2017, there were 1,542 long day care services in Queensland (Australian Government 

Department of Education and Training, 2017). The target population for the research project 

was the ECEC long day care centres that include yoga classes in their centre, however, this 

information was not available until the centres responded to the survey. Invitations to 

participate in the survey and subsequent interviews were sent to 59 ECEC long day care 

centres (52 emailed via Monkey Survey and seven hard copies delivered). In addition to the 

online survey, twenty hard copy surveys were available to random centres on request and 

through cold calling individual centres. These hard copy surveys were available to centres 

that were not included in the Survey Monkey email, but that had heard about the research 

project by word-of-mouth from other centres close to the post codes 4211, 4212 and 4213. 

Ten centres responded to the emailed Monkey Survey invitation, none of the centres 

that received the hard copies responded. Of the ten centres that responded, seven indicated a 

willingness to participate in the survey. I contacted each of the seven centres separately by 

telephone. The response rate to the online survey (17 percent) was lower than that of the hard 
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copy deliveries — a disadvantage described by Bryman (2016). Evans & Mathur (2005) 

suggest follow-up emails to the survey list in an effort to encourage more recipients of the 

survey to respond. This is recommended for future online surveys within this research 

project. 

3.5.1.2 Data Collection 
The questions in the online survey were clear, concise and relevant to the quantitative 

methodology of research, using language that was within the respondents’ scope of 

understanding (standard English in all situations). The questions required yes/no answers or 

required ticking a category box (see Appendix 2). The phone conversations and on-site 

interviews were conducted in English, being the primary language of all participants. The 

phone conversations and interview questions (see Appendix 3) provided opportunities for a 

qualitative perspective of information from the surveys, as well as additional information 

about the values and beliefs of the facilitators regarding the relationship between yoga and 

the ECEC legislated requirements. 

3.5.1.3 Data Analysis 
The survey response rate was less than 20 percent. Of those ECEC services invited to 

participate (the 52 service sent emails and seven receiving hard copies regarding the research 

study were asked to participate) in the research project, 5 percent (three of the total 59 

services) participated. When restricting potential participants/services invited into the 

research study by a particular geographical area, there is the potential to question the findings 

as an accurate generalisation of the population (Bryman, 2016). The responses to the online 

and hard copy surveys were low (10 services responded), despite the theory from my insider 

knowledge that the sampling of services would be an indication across the entire Gold Coast 

region of Southeast Queensland. 

The data collected from the survey were coded into relevance of the use of yoga in 
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each centre with the qualifying criteria of the training of educators and yoga teachers: 

Category 1: Services that have yoga classes as an extracurricular activity; 

Category 2: Services that have specific yoga strategies integrated into the 

general curriculum; and 

Category 3: Services that have yoga holistically integrated throughout the 

service. 

Each site was categorised. From this categorisation three sites were chosen to 

participate in Phase two of the research. The analysis of the sites and their categories 

indicated that Site 3 was the only site that held yoga classes as a separate extracurricular 

activity in the service delivery of the curriculum. Sites 1 and 2 integrated yoga throughout 

their programs, although each site did this differently. Site 1 included particular yogic 

strategies in certain areas of the program. Site 2 included yoga as part of their overall 

implementation of the service’s philosophy and program. Overall, all sites included yoga in 

one form or another in their service delivery. 

3.5.2 Phase Two: Semi-Structured Interviews 
Three sites met the criteria (of yoga being facilitated as part of the service delivery and 

facilitators being qualified) and educators and yoga teachers agreed to participate in the 

interviews. Just prior to the interviews commencing, interviewees were provided hard copies 

of the consent form and a sample of six questions to be asked in the interview See Appendix 

3. The six questions were used as focal points for discussion. The decision to conduct 

semi-structured interviews was informed by researchers, such as Holloway & Wheeler 

(2013), who state: “If researchers wish to study a specific phenomenon or the life world of 

the participants, they might take a phenomenological approach, usually through interviewing 

participants” (p.14). Semi-structured interviews provided opportunities for additional 
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questions or experiences to be stated about their experiences with yoga. Structured interview 

types with constrained questions and answers may not have encouraged interviewees to talk 

about their experiences. 

3.5.2.1 Participants 
Interviews were conducted with the three ECEC long day care centres (sites) that incorporate 

yoga into their services. In each centre either the manager or director or owner had responded 

to the Survey Monkey email and these were the people with whom I spoke. I confirmed the 

details of their individual responses and discussed the status of the yoga being implemented 

in their individual centres (see Tables 5 and 6). Questions regarding qualifications of 

potential participating interviewees were additional to the survey and were discussed during 

the phone conversations. In order for the early childhood educators to provide accuracy in 

answering questions about early childhood development and the EYLF, it was necessary to 

be sure of their qualifications and experience. The yoga teachers also needed to have 

qualifications and experience with young children. To be eligible to participate in the 

research project, yoga teachers were required to be trained in specialty yoga strategies for 

children and registered with a recognised agency. They were also required to be regularly 

teaching children yoga at only one of the participating centres. The early childhood educators 

were required to have diploma-level training in early childhood education and care. Both the 

participating yoga teachers and early childhood educators were required to be willing 

participants in the research study. 

In the first instance I have contacted all the centres who had indicated a willingness to 

participate in the interviews. The outcome of these conversations found that four centres 

(sites 5, 6, 9, 10) did not meet the criteria for inclusion in the research study, in that the 

facilitators of the yoga activities did not have appropriate qualifications. 
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have you had with yoga?” This provided interviewees with the option of saying as much or as 

little as they chose. At Site 2, Ana’s (service provider) answer included information about her 

experiences with yoga through classes, personal practice and an Iyengar yoga course, 

followed by additional information related to her personal philosophy. The provider further 

extended her answer by saying that she went to a retreat in an ashram in the U.S. and added 

that she “got into Buddhism” and meditation. More details about the interviews are provided 

in the following findings chapter. 

The semi-structured interviews also provided opportunities to engage in conversations 

around issues that may not be included in the written questionnaires. For example, the yoga 

teacher at Site 3 explained her prior knowledge of children’s physical development through 

her background as a dance instructor. Interviews may include interviewees’ feelings, such as 

confidence in their pedagogical practices as they include yoga in the curriculum. The data 

collected focused on the ECEC participants and their knowledge of appropriate yoga 

strategies for children, and on yoga teachers with their knowledge of early childhood 

development. The interviews were verbally recorded with each participant, after the ethical 

considerations were described, referring to the Griffith University Ethical Research number 

and how they can follow-up on the research. The interviews were transcribed, see Appendix 

5. for transcription 

3.5.2.3 Data Analysis: The Interviews 
Coding is essential to retrieving data, however, the codes for the data need to be created. 

There are three types of coding common to qualitative research: open coding, axial coding 

and selective coding (Babbie, 2010; Bryman, 2016). Open coding is “the process of breaking 

down, examining, conceptualizing and categorising data” (Strauss and Corbin 1990:61, cited 

in Bryman 2016, p.574) and is the most useful method for identifying concepts exposed in 

interviews. For example, all the questions asked of the interviewees were open-ended 
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questions, which encouraged answers related to personal/individual experiences. Codes are 

developed from the concepts in the answers, for example, from the question: “How do you 

see yoga fitting into the children’s development?” the lead educator answered: “If we want to 

do a group time, we might do some stretches and some breathing activities … to calm them 

down.” There are three physical concepts in the answer — “group time,” “stretching,” 

“breathing” — and an emotional concept — “calming down.” However, to keep the data 

coding within a reasonable length for this research study there were nine open codes created 

from the overall answers to each question in the interviews. 

3.5.3 Data Analysis – Surveys and Interviews combined 
This research study leans toward the felt experience of yoga and, like many experiences, each 

person feels differently within the same lived experience. The analysis method of the data is 

called analytic induction because the analysis “goes beyond description to find patterns and 

relationships among variables” (Babbie, 2010, p. 341). The data collected has its strength in 

its ability to provide a rich understanding of complex social contexts (Pascale, 2012). Ragin 

(1994) states: “Analytic induction works best when there are multiple instances of the 

phenomenon — a diversity of contexts and empirical evidence” (p. 101). Bryman (2016) 

states that analytic induction is an approach in which a universal explanation of the 

phenomena is continually sought from the collection of data. Analytic induction is when “the 

researcher seeks universal explanations of phenomena by pursuing the collection of data until 

no cases that are inconsistent with a hypothetical explanation (deviant or negative cases) of a 

phenomenon are found.” (Bryman, 2016. p.688). 

The combination of the data from the long day care centres that included yoga as part 

of their service delivery (the surveys), and the data analysed from the semi-structured 

interviews provided valued information through the exposure of themes. Thematic induction 

was used in the final analysis of the data. Bryman (2016) describes thematic analysis as “the 
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extraction of key themes in one’s data” (p.607). Babbie (2010) states that inductive thematic 

analysis “begins primarily with observations, and … goes beyond description to find patterns 

and relationships among variables” (p. 341). Thematic analysis is used when categories can 

be identified that are related to the research focus, and that build on codes identified in the 

transcripts and/or field notes. The themes identified provide the basis for theoretical 

understanding and contribute to the research literature (Bryman, 2016). 

Examples of Answers from the Semi-Structured Interviews 

Question four for early childhood educators asked: “How do you see yoga fitting into 

children’s development?” The Site 1 Esta (lead educator) gave an example of a transition 

time, gathering the children for a whole group activity: “If we want to do a group time, we 

might do some stretches and some breathing activities … to calm them down. So, then we 

want them to sit and focus on what we’re going to be learning. It enhances those, but then 

also for rest time they’re going to sleep” (Esta, Interview Site 1, 20.04.2017). 

Question six for the yoga teacher asked: “How do you document and share 

information about individual children’s progress in your classes with educators and parents?” 

Soraya (yoga teacher at Site 3) described how she is at the centre when most families are 

dropping off their children, and they might ask her questions about how their child is doing. 

She also said that she is sometimes asked about yoga classes outside the centre so as to 

provide additional experiences with yoga. This answer provided me with additional 

information about the children and families regarding their ongoing interest in yoga classes. 

Examples of Answers Relating to the Participants’ Personal Experiences and Philosophy: 

Question 1 asked: “What experiences have you had with yoga? Provide further information, 

e.g., attended classes, personal practice, understand the philosophy, length of time that yoga 

has been included in your life, etc.” Soraya (yoga teacher, Site 3) uses yoga practices to 
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become more patient, answering: 

You know, they’ve got a lot, and they’re in that sort of, well if I want it, I want it now, 

sort of thing. So, it’s a good way to teach them more patience. And you know, you 

can still have what you want, but maybe a bit of work towards it … and that sort of 

thing. So that’s what I really focus on. (Soraya, Interview, Site 3, 27.04.2017). 

The summary notes from Question 1 included the fact that all participants had done some 

personal research into yoga and believed yoga to be both a beneficial practice for overall 

well-being and to encourage a calm disposition. 

Question 4 asked: “How do you see yoga fitting into children’s development?” 

Ada (owner – service provider, Site 2) answered with issues related to healthy eating and 

overall well-being, such as “we encourage healthy eating” and “we provide meals” (Ada, 

Interview, Site 2, 24.04.2017)). Ada expressed concern about the quality of the food provided 

by parents, saying that the food was “a bad start to life” (Ada, Interview, Site 2, 24.04.2017). 

The quality of food is a salient factor in the practice of yoga, as appropriate food influences a 

healthy body and mind, which is part of the Niyamas. One of the themes developed from the 

interviewees’ answers was that yoga has a relationship with both physical activity and 

emotional stability. 

3.5.4 Ethical Considerations 
This type of research, a study in a social environment, has many issues to consider that arise 

at any stage of the research. These issues are typically associated with morality, such as 

voluntary or non-voluntary participation (which may involve the potential of harm to the 

participant), anonymity and confidentiality (necessary to mitigate the potential to be an 

invasion of privacy) and deception and professional codes of conduct (Babbie, 2010; 

Bryman, 2016). Before any social research can be conducted, ethical approval must be 
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granted by an approved ethical standards organisation. Approval or non-approval is granted 

after an assessment of all the required information is made. The approval is based on the 

assurance that all participants will be safe and that they have a full understanding of the aims 

of the research and of the researcher’s position in the study. 

For this research study ethical approval (GU ref. no.: 2017/115) was granted by 

Griffith University in line with the National Statement on Ethical Conduct in Human 

Research (2018). Information sheets, consent forms and questionnaires are included in the 

Appendices 2 and 3. In addition, the Early Childhood Australia Code of Ethics (Early 

Childhood Australia, 2016) informed this research regarding the ECEC services. All 

stakeholders (researchers, researchers’ supervisors, service providers, educators, yoga 

teachers, children and parents/carers of children) in the study are required to be protected 

from any possibility of abuse and exploitation. All adults, including approved providers of 

the services, educators within the services and yoga teachers, participated only after consent 

had been given by each participant. No interviews were conducted with parents or guardians, 

however the responses of parents and communications with parents/guardians were discussed 

during the interviews with educators and yoga teachers. Consent was achieved in the form of 

written approval and/or verbal records prior to the commencement of the study. Diversity of 

the participants was acknowledged, including cultural considerations, and variables in 

literacy and cognitive abilities were acknowledged by offering the use of interpreters. Written 

information regarding consent included guidelines, grievance procedures and the withdrawal 

process. Written information sheets and consent forms were issued to all participants prior to 

the surveys and interviews (see Appendices 2 and 3). 

The position of the researcher may have the status of being either an insider 

researcher or an outsider researcher. This identification of status “is crucial for social 

researchers to clarify their researchers’ roles, especially for those utilizing qualitative 
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methodology to make their research credible” (Unluer, 2012, p.1). I considered that I am an 

insider researcher, although researching from an outsider’s perspective. Insider researchers 

have the potential to have a general understanding of the operations of the organisation in 

which the research is being conducted. At the commencement of the research project, I was 

not involved with the sector, making me an outsider researcher. However, having worked in 

the sector prior to the commencement of the research project gave me the opportunity to 

understand how ECEC services operate. This amount and type of information is likely to take 

a longer period of time for an outsider researcher to collect. Three advantages to being an 

insider researcher include: “(a) having a greater understanding of the culture being studied; 

(b) not altering the flow of social interaction unnaturally; and (c) having an established 

intimacy which promotes both the telling and the judging of truth” (Bonner and Tolhurst, 

2002, cited in Unluer, 2012, p.1). When considering the ethical conduct of the researchers in 

relation to the study participants, the status of the researcher, as either an insider or outsider 

researcher, also needs scrutiny in order to protect the validity of the study. Scrutiny was 

ensured by constant monitoring of my responses to the data collection and analysis. The 

monitoring included prevention of bias on my part, and the use of critical analysis strategies. 

3.5.5 Confidentiality 
Confidentiality is essential when conducting research. All participants were de-identified and 

pseudonyms were used. The data collected is stored according to Griffith University policy, 

which recommends having durable storing systems that maintain strict access. Recorded 

interviews will be kept for five years on digital hardware that is password locked and hard 

copies/transcripts are secured in a filing cabinet. 

3.6 Limitations 
I have personal lived experience of the research topic in both the fields of early childhood 
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sector and yoga community and having the status of insider researcher. Therefore, I must be 

aware of any biases that might infiltrate the collection and analysis of the data and the 

recommendations from the research. To minimise bias throughout the research study, I used a 

research journal in which I kept jottings about thoughts and encounters, and I worked closely 

with my supervisors to discuss the validity of data. The research questions and the data 

collection and analysis processes were rigorously assessed by my supervisors for bias intent 

prior to the implementation of the research study. The questions were designed without my 

personal influence or views of yoga, rather asking the interviewees to express their own 

views/responses. Monitoring of my actions during the study, including the survey and 

interview processes, was maintained up to and including the final stages of the analysis and 

recommended outcomes of the research. Constant self-assessment of my responses to the 

different stages of the research project was conducted, being sure not to allow my own 

personal experiences of yoga influence any stage. However, bias tendencies are not limited to 

the researcher’s interpretation of the data, rather bias tendencies can also be viewed from the 

participants’ perspectives of the researcher being an insider. 

Due to my lived experiences both in multiple facets of the ECEC sector and as a 

practitioner and teacher of yoga, I am an insider researcher (Burns et al., 2010; Unluer, 2012). 

At the time of the research study, I no longer worked in the education and care sector, nor 

engaged in yoga activities with children. However, the perception by the children’s services’ 

participants was that I was still connected to the compliance units in the government 

departments. The assumed connection implied that the credibility of the services would be 

under scrutiny for compliance/non-compliance during the research period. When services 

responded to the survey, I made phone calls to each service to confirm a date for the 

semi-structured, however, I also had to assure the respondents of the disconnect between the 

legislation authorities and the research topic. On reflection this confirmation of disconnect 
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could have been explained in the initial information documents, as background of researcher. 

Being a yoga teacher did not deter the respondents in the same way that being an 

ex-authorised compliance officer deterred them. 

As an insider researcher, I was able to design the survey questions and the 

questionnaires for the semi-structured interviews with underpinning knowledge of early 

childhood education and care services, and of teaching yoga. In addition, I had the potential 

to anticipate the responses from the survey and the questionnaires. Birks (2014) states that 

“the most successful research studies in the qualitative paradigm are those that see alignment 

between the methodology and the philosophical position of the researcher” (p. 24). The 

researcher’s ability to align the type of methodology (mixed methods) with her philosophy, 

requires that the researcher be open to the variants of the data collected from the participants. 

While this was a benefit of the researcher, the researcher limited the interview questions and 

did not ask about the content of the yoga classes, rather the correlation between the ELYF 

and the NQS. Future research would be beneficial if specific content of the yoga classes 

and/or yogic strategies are described. A more valuable assessment against the NQS and the 

learning outcomes of the EYLF would then be possible. 
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CHAPTER 4: FINDINGS AND DISCUSSION 

4.1 Introduction 
Yoga in ECEC services in Australia has not been researched. The relationship between yoga 

and the EYLF that guides practice in ECEC services has attracted little national research 

interest. The major strength of this study is the awareness it provides about the use of yoga in 

ECEC services. Though the study is limited to three ECEC long day care services on the 

Gold Coast, Australia, it has the potential to illuminate characteristics about the use of yoga 

in the early childhood education curriculum. 

This chapter will present the findings from the survey data collected from ECEC 

services and from interviews with individual participants. Each of the two data sets will be 

discussed separately, including findings and limitations. In summary, two themes emerged 

about the use of yoga in childcare services. The first theme relates to the participants’ 

knowledge of yoga in the early childhood education curriculum. The second theme is the 

characteristics of the communication with parents/guardians. Each of these themes will be 

discussed in more detail and linked to recommendations for more research about the 

little-known use of practice of yoga in early childcare services. 

4.2 The Survey 
The survey was distributed to 59 ECEC services in the Gold Coast area of southeast 

Queensland, and of this, ten surveys (one from each of ten centres) were completed and 

returned. Even though only ten surveys were returned, more than half the respondents offered 

yoga at their service (see Table 8 for a summary of the survey responses). Five services 

indicated that yoga was part of their program, either as part of the curriculum, an 

extracurricular activity or as part of a well-being program. Site 3 indicated that yoga was both 

part of the curriculum and offered as an extracurricular activity. Only one service (Site 4) had 
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the compliance officer was sometimes treated with suspicion due to the authority afforded to 

this position in matters related to the operation of an ECEC service. A compliance officer 

could issue notices of breaches in quality practices linked to monetary fines, so this role was 

feared by the management of some ECEC services. Even though I was no longer connected 

to the Department of Education as a compliance officer, this may have influenced the 

participation of services. Further, the geographical scope of the survey was confined to a 

relatively small radius compared with the number of long day care services in the southeast 

region of Queensland. If the survey had been sent to a greater number of services, including 

those that would not have had interactions with me when employed as a compliance officer, 

there was the potential for increased participation. 

4.3 The Interviews 
The interviews were analysed using grounded theory approach with an interpretive analysis 

paradigm. The interpretive analysis paradigm of the phenomenological methodology in 

qualitative research was chosen for Phase Two because this method explores the 

understanding of the human action or experience. The interviewees all had experiences with 

yoga, and knowledge of the philosophy of yoga as described in Chapter 2, Literature Review. 

In this research study, I had insider knowledge as I am experienced in both yoga and 

the early childhood sector, as well as a philosophy that combines quality environments for 

children’s learning and appropriate use of yogic strategies for early childhood development. 

An understanding of the felt experience of both practising yoga and being in the early 

childhood education environment underpinned the interpretation and approach of the 

analysis. The potential for bias interpretations of the interviewees’ responses were monitored 

through self-assessment and feedback from supervisors. 
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4.4 Discussion about the cases 

4.4.1 Site 1 
The Director and the lead educator at Site 1 each had their own understanding of the 

philosophy of yoga. These understandings had been gathered through their own personal 

online research. They viewed classes on the websites of various yoga studios and YouTube 

videos of individual yoga teachers. The program “Yoga Play” was also used as a guide for 

incorporating yoga into the daily curriculum. Their understandings of the value of yoga 

included two main aspects. The first aspect is that the quality of breathing is a major focus of 

the practice; and the second is that yoga helps to curb negative thoughts. The educators used 

breathing exercises during transition times between aspects of the ECEC program to help 

children shift their focus. The practice helps the children to disengage from one set of 

thoughts, be still and then prepare for the next activity. When the educators learned the yogic 

strategies, they shared them with the other educators in the service. 

This service also had a Bush Kindy program where the children go out of the centre 

into the neighbouring open bushland. The interviewees described the children’s experiences 

in the Bush Kindy program as a positive. While in this environment the children explore their 

senses of sight, sound, smell and touch. For example, they stand barefoot in the grass and 

reach their arms up towards the sky, listen to the sounds of the birds, notice the variety of 

colours that surround them and identify different smells, particularly after rain. The educators 

explained that they use their knowledge of yoga (from their internet research) and the 

children’s experiences in the Bush Kindy program to incorporate yoga poses. The children 

engage in the common poses of “tree,” “triangle,” “flower” and “frog.” Both the awareness of 

the senses and the forming of poses are engaged in Hatha (physical) yoga, which is the most 

common style taught to children (Children of Yogaville, 2013). While it is possible for the 

other styles of yoga (Gyana, Karma and Mantra) to be taught, they are considered to be less 
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successful with children. 

4.4.2 Site 2 
Ada, service provider (the owner of the service) at Site 2 has practised yoga since her early 

20s for the purpose of her own holistic well-being and lifestyle. She spent time in an ashram 

in the U.S. where she was able to embed the philosophy of yoga and has continued a regular 

personal practice. She explained: 

I spent time in an Ashram and practised yoga there. And from there, I sort of practised 

on my own at home, wherever I was. I didn’t actually go to any classes or anything 

for quite a few years. I had a book. I used my Hatha Yoga book, and my brother, who 

was very much into Buddhism and practised … in my 40s I started actually going to 

classes. I still do my own thing … a few years ago I actually went and did a yoga 

course. (Ada, Interview, Site 2, 24.04.2017) 

The service provider advised that she did not train to become a yoga teacher but did a course 

to improve her own practice. She talked about living the yogic philosophy and feels confident 

in implementing it throughout the daily routine of the centre. The yogic strategies that are 

being implemented were believed by her to generally support children’s development across 

all domains, scaffolding their learning with each phase of development and achieving 

all-round well-being. Multiple factors impact and influence children’s capacity to acquire 

skills, “including health, nutrition, security and safety” (Black et.al., 2017). The service 

provider applied this knowledge through the yogic-style environment and strategies that are 

implemented throughout the entire service delivery of the centre. She transfers her knowledge 

and yoga philosophy in such a way as to align with the NQS and EYLF. 

It was noted that the elements of the NQS in Quality Areas 1, 2, 4 and 7 are observed 

throughout the implementation of the yogic style of curriculum. For example, the staff are 
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provided opportunities to take time for themselves, to contemplate alone or learn from each 

other (Quality Area 4, Element 4.2.1). They are encouraged to practise yogic activities prior 

to teaching them to the children. The staff are also encouraged to further develop their 

knowledge of how yoga supports children’s health and well-being in relation to programming 

(Quality Area 1) and children take increasing responsibility for their own health and physical 

well-being (EYLF, Learning Outcome 3), so that the curriculum seamlessly includes yogic 

philosophy and practices. There are no timetabled or scheduled yoga classes, but yogic 

strategies are applied throughout the program. For example, breathing exercises are included 

when children are over-excited or showing signs of distress, as this appears to calm them. 

The service provider explained: 

If everything becomes quite frenetic and frantic, it’ll be, ‘Let’s stop, let’s breathe. 

Let’s sit down, let’s stretch our bodies out’ Even though it’s not yoga, it’s very much 

the same thing. (Ada, Interview, Site 2, 24.04.2017) 

The staff combine their knowledge of the children and yogic strategies to support a healthy 

learning environment. 

Additional to providing a calm and healthy learning environment, the actions of 

Ahimsa are continuously adhered to by all staff. One of the forms of Ahimsa is “doing no 

harm” by the practice of not eating or drinking in a way that is harmful to one’s health. This 

includes sitting quietly to eat and drink, to consume nutritious food and drink and to have an 

understanding of where and how the food originates. Choosing a vegetarian or vegan diet so 

as to avoid the exploitation, abuse or killing of animals, birds and fish is to do no harm while 

feeding oneself (Khalsa, 2001; Dru Yoga, 2014). The practices of vegetarianism and 

veganism include both spiritual and physical aspects of yoga through the preservation and 

well-being of all living beings (Khalsa, 2001; Dru Yoga, 2014). However, the nutritional 
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value of a vegetarian or vegan diet in relation to optimal growth in developing children may 

be of particular concern, especially considering that the adults providing the food may not be 

qualified in children’s nutrition. Some vital nutrients for physical and mental growth may be 

absent or of insignificant quantity in a meatless diet (Nutrition Australia, 2019). 

The service provides lunches and snacks, which included mostly vegetarian meals. 

Vegan meals are also offered. It is my concern that the nutritional value of the meals and 

snacks may not meet the overall recommendations of the national nutrition body, Nutrition 

Australia (Nutrition Australia, 2019). A vegetarian diet does not include meat, which means 

that all red meats, poultry and fish are absent in meals and snacks. Listed in the information 

published by Nutrition Australia, these foods are part of the recommended sources of protein. 

Other sources of protein include eggs, beans and peas. If children are not able to eat eggs due 

to intolerance, or being fed a vegan diet, their protein intake is limited to beans and peas, 

which may not be sufficient during the vital years of early childhood growth. 

Children and their families are encouraged through written and verbal advice to 

maintain a healthy diet with plenty of fruit and vegetables. The policy in the centre is to not 

eat (or store) foods that are harmful to health. For example, no high-sugar soft drinks or 

unhealthy foods such as commercial snacks – chocolate bars, potato crisps are to be 

consumed by the educators in front of the children, nor are these foods and drinks to be kept 

in the fridges in the children’s areas. The staff are expected to be role models for children and 

their families by demonstrating healthy habits. 

Another aspect of Ahimsa is to abide by sun safety policies to avoid the occurrence of 

skin damage. This service implements a sun safe policy for all children and staff that 

complies with the National Regulations (ACECQA, 2017a). 

Information about all the strategies based on yoga philosophy applied in the service 
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for curriculum development and health and well-being of the children are provided to the 

parents/guardians through the regular daily communication avenues. Educators speak with 

parents/guardians when children are being dropped off at and picked up from the centre. 

There are additional communication practices in place, such as writing in communication 

books, phone calls and internet messaging. Precise examples of these strategies were not 

provided to the researcher by the interviewees. 

4.4.3 Site 3 
At Site 3 the lead educator stated that she learned the benefits of yoga for children by 

watching the attending yoga teacher facilitating a weekly yoga session with the children. The 

lead educator also participates in the classes with the children. The yoga teacher, who was 

also a dance instructor of some ten years, was trained in a specified children’s yoga course. 

Both the lead educator and the yoga teacher planned breathing practices and calming poses to 

be included in the group times that are part of the daily program. 

The Manager, educators and yoga teacher of this centre had plans to gradually provide 

appropriate training to all the educators in order to apply yoga strategies throughout the day 

with all children. (I consider that they were heading toward a seamless curriculum as is 

described in this chapter for Site 2). The activities to support the physical development of the 

children would include specific poses that strengthen the muscles and bones. Role playing 

and other social-emotional activities that encourage healthy relationships would be supported 

by the Yamas of right thought, right words and right actions. Yamas are the first of the eight 

limbs of yoga. They instruct the yoga practitioner to behave well by being: non-violent; 

truthful; not wanting of what others have; harnessing of energy; and not stealing. 

When teaching children, the yoga teacher focuses on patience within themselves and 

with others as she believes that today’s society is an anxious one, and patience is a helpful 
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attribute: “And you are capable of calming down, ‘cause they’re in a very anxious society 

here.” She continued: 

they’ve got a lot, and they’re in that sort of, well if I want it, I want it now, sort of 

thing. So, it’s a good way to teach them more patience. And you know, you can still 

have what you want, but maybe a bit of work towards it…and that sort of thing. So, 

that’s what I really focus on. (Soraya, Interview, Site 3, 27.04.2017) 

The yoga teacher also considered herself a spiritual person, however there was no further 

discussion on this statement. 

4.4.4 Philosophy and Values of the Participants 
The first theme that emerged from the analysis of the interviews was the depth and breadth of 

knowledge each of the participants had about yoga, yoga practices and yoga with children. 

The interviewees had differing philosophies of yoga that depended on their experiences of 

yoga. The educators at Site 1 explored the concepts and practices of yoga via the internet, 

self-teaching and exchanging information between themselves. Their philosophy valued the 

calming aspects of yogic practices. The service provider at Site 2 lived the yogic lifestyle 

both in and out of the service, and she encouraged the educators and children to learn and 

engage in the same philosophy in order to have healthy life strategies. Site 3 had a dedicated 

yoga teacher, specially trained to teach children, who was also sharing her knowledge with 

the educators in the service, which allow continued yogic strategies to be implemented when 

she was not present in the service. The yoga teacher and the lead educator valued the 

philosophy of recognising stressors and behaving in socially acceptable ways with 

appropriate thoughts, words and actions. Table 9 provides an overview of each of the 

participants’ experiences with yoga. It is important to note that at Site 2, the service provider 

was also the owner of the service, whereas the other participants were educators or teachers. 
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well-being. They also shared this belief with families of the children attending their services. 

Bruce Lipton, in his 2015 book The Biology of Belief, states that children’s 

perceptions of the world are related to the environment in which they exist. A child’s 

perceptions of the world are directly downloaded into their subconscious during the first six 

years of life, without discrimination and without filters of the analytical self-conscious mind 

that is not fully functional during this time. Consequently, our fundamental perceptions about 

life and our role in it are learned without the capacity to choose or reject those beliefs. Since 

the subconscious mind controls about 95 percent of our behaviour, other people essentially 

program our lives (Lipton, 2015). 

The staff in the ECEC centres in this research study believe that yoga has a beneficial 

influence on children’s learning and development. The current information about 

neuroscience indicates that children’s greatest learning occurs within the first three to five 

years of life (Twardosz, 2012). The combination of belief and science has been used to 

implement yoga practices and philosophy with the children attending these centres. 

4.4.5 Communication with Parents 
The second major theme that emerged from the analysis pertained to communication with 

parents/guardians. The children’s services legislation requires that parents be kept informed 

about the programs being implemented in ECEC services (Education and Care Services 

National Regulations, 2011). The orientation for families should include any extracurricular 

activities. The sites involved in this research project listed the yoga classes or practices that 

were being conducted in the individual services. However, there was a common gap between 

the orientation process of being told of the extracurricular activities and what was evident in 

the curriculum for parents’/guardians’ information about the curriculum. 

Quality education and care services engage with families to provide information about 
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the well-being, learning and development of their child. Educational leaders support 

educators to recognise the benefits of quality education and care to both families and the 

service and to understand that learning outcomes are best achieved when educators work in 

partnerships with families. Services develop a communication plan in consultation with 

families to ensure that information for families is accessible, meaningful and useful. 

(ACECQA,2018d, p.132) 

Only one of the three services (Site 3) charged parents an additional fee for specific 

yoga classes, which was also the service in which the yoga teacher was available to speak 

with parents/guardians on children’s arrival. Two services did not have separately scheduled 

yoga classes but included yoga practices and some aspects of the yogic philosophy 

throughout the day. Site 3 had yoga classes that were scheduled outside of the regular 

curriculum as an extracurricular activity, and parents were charged an additional fee for these 

classes. The educational leader and the yoga teacher were available to parents/guardians 

regarding the curriculum and yoga classes. Sites 1 and 2 had integrated yogic strategies 

throughout the program and did not charge additional fees. Site 2 provided families with 

information about ethical eating according the yogic philosophy (Ahimsa, as previously 

described). This service provides meals and snacks for the children and also provides the 

recipes to the parents. The feedback given to staff from parents/guardians indicated that their 

children preferred eating the nutritious food and recipes provided at the centre when they 

were home. The service tries to educate families, and the feedback from parents to the service 

provider included statements such as: “the children are eating more vegies, we don’t have to 

have sausages and mashed potato but now eating a greater variety of foods, such as sushi.” 

Parents/guardians also advised the service provider that their children were no longer asking 

for commercially produced snack foods but instead preferred fresh fruits and vegetables. 

These are examples of effective communication with parents/guardians that can make the link 
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between children’s current learning about health and achieving lifelong health, according to 

the Australian government’s focus of the NQF. 

Other yogic practices that are included throughout the day in all three services are 

calming breathing techniques to settle distressed children, balancing poses to help children 

develop their ability to focus on one objective of just being themselves and being kind to 

others. Parents from all services reported to the educators that their children were repeating 

some of these techniques at home. The services provide information about these techniques 

and strategies to parents when they ask about how they can calm down their emotionally 

distressed children or help their children to learn empathy and consideration for others. For 

example, the educators at Site 1 share with parents some of the yogic practices of getting 

children to do slow breathing and stretching their bodies to help alleviate the symptoms of 

distress. The yoga teacher in Site 3 includes some partner exercises to help children 

understand how to care for others. However, due to the different working rosters of educators 

and scheduling of the yoga classes, there is the potential for lack of communication between 

yoga teachers and educators, and educators and parents. For example, in Site 3 the yoga 

teacher conducts her classes during the morning of one day each week and arrives at the 

centre at about the same time as most parents are dropping their children at the centre. This 

provides opportunities for her to speak with some of the parents/guardians about their 

children’s participation in the yoga classes, however in the case of communicating with other 

parents (those she misses in the morning) the messages are verbal between her and the 

centre’s educators, and then between the educators and the parents/guardian. Rarely are these 

messages converted to writing, indicating the potential for a lack of information being passed 

between the service and parents/guardian. 

Further research is needed in regard to the information provided to parents/families of 

the children participating in the yoga classes and yogic strategies. 
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“By definition, best practice dictates that all decisions be based upon assessment 

information gleaned from multiple sources. In addition, everyone involved in the care 

and education of the child — parents, teachers and other related service personnel — 

must be included in the process” (Mindes, 2007, p.3). 

It is recommended that communication between the ECEC service and parents/guardians be 

reviewed with the intention to improve the quality and content of information about the 

curriculum in relation to the yoga classes and/or yogic practices. The combination of yogic 

strategies within the services’ programs and strategies in the home would support a holistic 

environment for children’s growth. 

4.5 Limitations of the Research Study 
During the recruitment phase of collecting and identifying ECEC services to participate in the 

study, some services declined to participate, referencing my history of working as a 

compliance officer in the Department of Education and Training (DET) just prior to the 

commencement of the research project. These services were cognisant of the possibility that I 

would report any non-compliance matters as a duty of care, and they would rather not take 

the chance of a possible investigation by the DET. 

Forty-nine ECEC services did not respond at all to the initial invitation to participate 

in the research and the survey. The centres invited to participate were chosen from the 

ACECQA My Child website, on which all approved ECEC services are required to be listed. 

Services that did not reply to the online survey may not have had accurate email addresses 

listed, thus contributing to the number of non-replies. Services that had hand delivered 

surveys also did not reply. Less than 5 percent of the invited ECEC services participated in 

the research, therefore the findings are not generalisable. However, the responses do provide 

impetus for further research about yoga in ECEC programs. 
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The research study was conducted across three ECEC services on the Gold Coast in 

similar demographic areas. The centres are commercially listed and qualify for the 

assessment and rating process under the National Quality Framework (NQF). Participating in 

a research study under the guidance of a respected research facility may be construed as a 

marketing strategy, although this was not stated by any of the participants. 

The interview questions did not ask about the content of the yoga classes, such as 

pranayama, asana or meditation, which are the main aspects of Hatha yoga, and which is the 

style taught in children’s yoga classes. Any additional questions would have extended the 

time of the interviews beyond the 15–30 minutes that was allocated. During the phone 

contact with each centre prior to the interviews, it was necessary to discuss timeframes for the 

interviews so that staff replacements could be organised. While services were willing to 

participate in the semi-structured interviews, they were also cognisant of the possible 

financial cost to replace working educators who were participating in the interviews. The 

constraints on time spent with interviewees meant that questions were prioritised to those that 

directly related to the participants’ knowledge of yoga and early childhood development. 

It was difficult to return and do member checks after the interviews as my timeframes 

for other responsibilities became a priority. However, returning to the centres would have 

elicited more information about ongoing inclusion of yoga classes, or the continued 

integration of the yoga philosophy in the service. Had second visits occurred, more insight 

may have been gathered and a more accurate assessment of yogic practices during the early 

childhood years could have been made. 

The knowledge and skills involved in teaching yoga are dependent on the teacher’s 

own experiences and interpretations of the teachings. The response of the class participants 

also influences the teacher’s ongoing knowledge, teaching strategies and skills. Limited 
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knowledge and skills regarding yoga practices and philosophy combined with early 

childhood development and theory would in turn produce limiting experiences for the 

children participating in yoga classes. 

Think children's yoga is all cute animal poses and making animal sounds? Think 

again! Of course, animal themes are fun and engaging, but there is so much more to 

consider when teaching yoga to children. And while a good pediatric yoga teacher 

will make it look like child's play, leading developmentally appropriate sessions that 

nurture the whole child requires knowledge, creativity, and a lot of hard work. 

(Roberts, 2019. p.69) 

As stated in Chapter 1, there were yoga teachers providing yoga classes (to the children), but 

these teachers were not specifically trained in early childhood development. Also, there were 

some educators in children’s services who were providing ‘yoga sessions’ to their pupils 

without sufficient knowledge of how the poses might affect children’s physical and 

behavioural well-being. This knowledge is significant if yoga classes are to be successful in 

children’s development. 
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CHAPTER 5: DISCUSSION AND CONCLUSIONS 
Yoga classes for young children attending long day care services are mediated by the context 

in which they are delivered. As with any extracurricular activity in ECEC long day care 

centres, yoga is expected to meet two requirements. Firstly, that yoga will support children’s 

growth and secondly will meet the requirements of the children’s services legislation for the 

delivery of early childhood programs. The National Quality Framework and the Early Years 

Learning Framework both require that programs in ECEC services meet the best interests of 

the children for their ongoing health and well-being through learning opportunities that 

provide lifelong strategies. Children’s experiences of yoga depend on the social and cultural 

values and expectations of the long day care centre they attend. This examination of three 

ECEC long day care centres has illuminated how the philosophy of the management and the 

knowledge of educators and teachers is critical to the way in which classes are delivered to 

children in their care. The findings of this study cannot be generalised however they can be 

used to raise further questions about what happens when yoga is included in long day care 

programs. 

5.1 Long day care services on the Gold Coast, Australia 
offering yoga  
The calculation of the number of ECEC long day care centres on the Gold Coast that have 

yoga classes as part of their service delivery could be determined only by the percentage of 

services that responded to the initial survey. Of the 59 services invited to participate, less than 

20 percent responded. Of those, only a third included yoga as part of their service delivery. It 

is difficult to accurately calculate the number of services that include yoga without the data 

from the 80 percent of services that did not respond. A random scan of eight ECEC services 

within the research demographic on the ACECQA website (www.acecqa.gov.au on February 

3, 2020) displayed three services listing yoga as an extracurricular activity. Four of these 
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eight scanned services have opened since the research project began, so they were not 

included in the original survey. Half of these services list yoga as a feature of the programs 

on their websites. 

5.2 Educators/ yoga teachers' knowledge about yoga effects 
programming  
Programs in ECEC services are required to meet children’s development by meeting the 

learning outcomes of the EYLF. From the interviews with the lead educators and managers in 

the ECEC long day care centres, it was found that they do have knowledge about yoga, albeit 

that knowledge is limited. However, there was no evidence that they had an integrated 

knowledge of how yoga affects children’s development across the physical, mental and 

spiritual domains, including at Site 2. The interviewee at Site 2 did not provide evidence how 

yoga affects children’s development. The qualifications that the educators attained in order to 

work in the children’s services sector included knowledge of children’s development across 

all the developmental domains. However, on inspection of the qualifications, there was no 

evidence of including yoga as a teaching or learning strategy. The children’s services 

qualifications include teaching/learning strategies through conventional methods. The lead 

educators and managers of the services made decisions to include yoga independent of the 

learning outcomes described in the Educators Guide to the Early Years Learning Framework 

(DSS, 2015; DEEWR, 2009), or the guidance of the NQS (ACECQA, 2017b). The 

information collected from the interview with the yoga teacher at Site 3 revealed that the 

training of children’s yoga teachers is based on themes such as weather, animals and 

children’s story books. The training may be broken into age or stage relevance, but has little 

reference to the physical, mental and spiritual development of children. 

A theme that became evident from the interviews was the matter of how parents are 

informed of the yoga practices or the yoga classes in the ECEC centre. Information about 
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parents’ understandings of the effects of yoga on their children was discussed during the 

interviews with the lead educators and managers of the ECEC services. Parents were not 

interviewed as part of this research, however, doing so would add another level of data for the 

study. Parents had to provide written consent for their children to participate in the 

extracurricular yoga classes. However, where yoga was integrated throughout the program 

(Sites 1 and 3), parents were only advised that particular strategies, such as the breathing 

techniques to calm children, were used. The lead educators and the managers stated that all 

parents were comfortable with the inclusion of yoga in the programs. 

5.3 Implications 
The paucity scholarly literature and the small sample size of interviews contributed to an 

understanding that there is little known about the ongoing benefits of yoga as either an 

extracurricular activity in Gold Coast ECEC services, or as part of the general curriculum 

under the categories of health and well-being of children. The consideration of how children 

belong in the centre (Sumsion, 2009; Sumsion & Wong, 2011), and how social cultures 

development (Thorne, 2005) is also important for children’s developmental progress for 

health and well-being.  Much more research is needed to understand how yoga practice aligns 

with early childhood curriculum and service delivery Wolff & Stapp (2019). This study 

contributes to the growing body of research that highlights the contextual interactions that 

impact on the delivery of yoga classes in ECEC long care day centres. 

The traditional focus of yoga is the connection and balancing of the body, mind and 

spirit. There is evidence that the yoga that is being practised throughout the daily program, or 

implemented as an extracurricular activity, focuses on the body and mind or emotions. There 

is evidence of emotional balance rather than spiritual inclusion in the yoga practices. In the 

services that contributed to this study, children are not doing yoga in its traditional form, 
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rather they are doing exercises or movements that result in improved physical well-being and 

emotional stability. There is the provocation that the use of yoga in ECEC services may not 

be necessary if the practices are limited to physical or emotional development of children. 

The training obtained by educators in the children’s services qualifications should be 

adequate to improve or scaffold children’s physical and emotional development (TAFE, 

2020). Knowledge of yoga may or may not enhance the knowledge of educators, depending 

on the level/quality of knowledge that the educator gains through the children’s services 

qualifications. The addition of yoga classes as an extracurricular activity may not be essential 

to children’s health and well-being as a separate strategy for lifelong learning if the educators 

have acquired the knowledge through registered training providers of children’s services 

qualifications.  With limited reliable and valid data regarding the use of yoga with developing 

children, it must be considered with possible risk factors. For example, children are at risk of 

falls and injuries during physical (gross-motor) growth spurts when doing balance poses 

(Roberts, 2019). Despite the limited data and possible risks, yoga classes continue to be 

offered in ECEC long day care programs. There is an ongoing need for research that 

substantiates yoga as a valuable strategy in scaffolding knowledge and skills for children’s 

health and well-being and this small-scale study has raised points for further examination. 

5.4 Recommendations 
The recommendations for this study are based on the findings, which are linked to the 

socio-cultural aspects of the individual centres. The beliefs and values of each of the 

interviewees combined with their environmental frameworks (Sumsion & Wong, 2011; 

Sumsion, 2009; Thorne, 2005).   This was a small study; however, it has raised issues that 

could be considered when introducing yoga as a feature of programs in early childhood 

services. This section proposes three recommendations about the inclusion of yoga in ECEC 

long day care programs. The recommendations have applications for all stakeholders, 
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including parents, educators and managers of ECEC services and policymakers. The first two 

recommendations pertain to collaboration with stakeholders. In the first instance, it is 

recommended that the communication between the long day care service and 

parents/guardians should contain information about the links between yoga and the early 

childhood curriculum. However, before this can happen educators should be knowledgeable 

of the links between yoga and the EYLF and curriculum delivery. The second 

recommendation pertains to the decision to have children attend yoga classes, or to include 

the philosophical practices of yoga in a centre. There should be a collaborative and informed 

decision between the provider of the service — managers and educators operating the service 

— and families attending the service. Families are considered the primary carers of their 

children, and therefore consultation between families (which may include their children’s 

decisions about participating in yoga), educators and yoga teachers is integral to program and 

curriculum in which the children participate. The third recommendation promotes the 

importance of the knowledge about yoga for early childhood educators and the management 

of long day care services. The NQF requires that education and care practitioners remain 

current in pedagogical strategies. If yoga is included in the service, whether as an 

extracurricular activity or streamlined throughout the daily programs, educators should seek 

professional development courses that align early childhood development and yoga practices. 

Furthermore, it is recommended that, if yoga is to be taught in long day care services, persons 

who are qualified in both early childhood development and education, and paediatric yoga fill 

the teaching role. 

5.4.1 Recommendation 1: Collaboration with Stakeholders 
The NQF requires services to give parents/guardians information about their children’s 

progress as they participate in all aspects of the program. This includes information about 

extracurricular activities, such as yoga. Quality Area 6 guides services in their strategies for 
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enrolment and orientation into the children’s service. Parents/guardians are to be informed 

about all aspects of the program in which their children participate. The interviewees 

provided information about their communications with parents. Site 2 exchanges information 

with parents about their individual children’s eating habits, illustrating that children are 

making healthier choices with the food they eat. These choices have been influenced by the 

philosophy of the service to provide a vegetarian daily menu, and to eliminate foods that are 

harmful to young bodies’ development. Across all three sites information provided to parents 

about the yoga practised with children was limited to breathing practices that were used to 

calm children if/when they become anxious. Parents/guardians are considered to be the 

primary carers of their children and therefore have the right to know about all aspects of their 

children’s service program. Parents/guardians also have the right to be recognised as 

influential participants in the delivery of the daily activities in the service. 

5.4.2 Recommendation 2: Shared Decision-making 
The decision to include yoga/yogic strategies in a centre should be a shared process between 

the service provider/management, the educators, the yoga facilitators and the families. The 

second recommendation relates to the principles and practices of the EYLF, particularly the 

principle of working in partnership with families; and educators own professional learning of 

the community (DSS, 2015, DEEWR, 2009). The yoga facilitators would have their own 

knowledge of yoga. Simultaneously, families generally know what is relevant to their 

children. There should be a collaborative relationship between the service provider/ 

management, the educators, the yoga facilitators and the families. 

The families may also include responses from their children regarding their (the 

children’s) participation in yoga/yogic strategies. Children who would be designated to attend 

the yoga classes should also be heard. All children, including toddlers, are capable of their 

own agency and capable contributors to their own learning (Macfarlane & Cartmel, 2008). 
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Children, regardless of age, can make decisions about whether they want to engage in a 

specific activity, such as a yoga class, or eat a particular plate of food, such as a vegetarian 

meal. 

5.4.3 Recommendation 3: Educators/ Teachers need Professional 
Knowledge 
This research project shows that the quality of yoga that is being implemented in the ECEC 

services is limited by the lack of formal training held by those providing the yogic 

experiences. The third recommendation proposes that early childhood educators should be 

aware of the content of extracurricular activities that are provided by the ECEC service. They 

should acquire professional knowledge of the content of the yoga activities so that informed 

decisions can be made regarding the usefulness of the activities. The traditional practice of 

yoga is a holistic experience comprising the body, mind and spirit. If educators are aware of 

the details of the yogic philosophy and practices, coupled with their professional knowledge 

of early childhood development, better informed decisions can be made about how to provide 

yoga in the overall curriculum or daily program. The centre offering yoga classes as an 

extracurricular activity employs a professionally trained children’s yoga teacher. However, 

this yoga teacher has limited knowledge in early childhood development. The NQF requires 

that all aspects of the early childhood program in children’s services fit within the EYLF 

(DEEWR, 2009). Extracurricular activities that are being offered as part of the service 

delivery should be included in the opportunities to meet the five learning outcomes of the 

EYLF (DEEWR, 2009). 

Quality Area 1 and the EYLF are primary aspects of programs delivered in ECEC 

services (ACECQA, 2017b). The learning environment (learning experiences, educators and 

other professionals) influences how children interpret their own learning. The focus of the 

NQF is for children to learn skills that support their lifelong health and well-being. If the 
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learning environment is inappropriate or limiting, it is likely that the skills learned will be 

insufficient or limited. 

5.5 Conclusion 
The features of long day care centres that include yoga classes or yogic strategies in their 

delivery of the curriculum, and the number of long day care centres that may be exposed to 

these extracurricular activities needs investigation. The investigation should be twofold. One 

aspect being the socio-cultural influence of the long day care centre environment. The other 

aspect is that the validity of yoga classes and strategies linked to early childhood 

development needs to be substantiated with measured empirical research. The literature 

review exposed some evidence of the benefits of yoga for children through specific 

rehabilitation programs by a range of therapists, and tenuous links between early childhood 

development and yoga with adult health and well-being were discussed.  Further 

investigation is needed to scientifically or medically support yoga as a holistic and valued 

part of early childhood development. 

The aim of the National Quality Framework (NQF) is to provide opportunities 

and environments for children to develop lifelong skills that support their development into 

healthy adults who are active participants in the community. The literature review did not 

find evidence of empirical studies conducted in Australia that support yoga as either an 

extracurricular activity or as a part of the program offered in long day care centres. The long 

day care centres that participated in this project indicated that the social and cultural values of 

both the staff and parent community are to be considered when yoga is introduced as an 

extracurricular activity. The leadership of two long day care centres recognised that the 

philosophy and strategies of yoga are beneficial to children’s long-term health and 

well-being, and that these benefits may have a ripple effect throughout the child’s life. The 
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implementation of yogic philosophy and yogic practices such as those described by Ada 

(yoga teacher, Site 2) supports the encouragement of self-awareness. Educator values and 

philosophy about yoga underpinned the implementation of yoga classes in the services.  

Educators believed that yoga helps children to be aware of their bodies and creates the 

potential that children will have strategies for a healthy life and positively contribute to the 

community as described in the National Quality Framework. 

Yoga for young children is an under examined feature of long day care programs on 

the Gold Coast, Australia. This research project examining yoga in the service delivery of 

Gold Coast long day care centres illuminated the limited information available about the 

value and use of yoga philosophies and practices in services. The data from the three cases 

sited demonstrated that there is a gap between the decision-making of including yoga in the 

centres and the use of the National Quality Standard to shape the learning opportunities of 

extracurricular activities for the children. The data also demonstrated the need to consider the 

socio-cultural aspects of inclusion of yoga in the curriculum and daily program. There is need 

for further investigation about how yoga fits into the legislated ECEC curriculum framework 

that guides the practices of long day care centres and into the values and cultural 

expectations, principles and practices that matter to educators and parents about the inclusion 

of yoga in the long day care programs. 

In conclusion, if yoga classes, or yogic strategies, are included in the service delivery, 

they should be included in the programming in accordance with mandated requirements of 

the National Quality Standard for long day care services. The inclusion of Yoga is valid if it 

is demonstrated that Yoga is beneficial to children’s development. Further, the knowledge 

and training of educators in long day care services plus the principles and perspective of the 

management and parents influence the quality of pedagogical strategies. ECEC services, 



112 
 

including long day care centres, also have a legislated obligation (as prescribed by the 

National Quality Framework) to meet the developmental needs of the children enrolled in 

their service. This study demonstrates that more empirical research is needed about how yoga 

fits into the ECEC program. 
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Dr. Jennifer Cartmel (Supervisor) 

Research team: Susan Ballard 

School of Human Services and Social Work 

Griffith University 

Phone: 07 3382 1236 

Email: j.cartmel@griffith.edu.au  or susan.ballard@griffithuni.edu.au 

Why is the research being conducted? 

Yoga classes are an increasingly popular trend in early childhood education and care 

services on the Gold Coast in South East Queensland. The purpose of this research is 

to determine how these yoga classes fit into the services’ programs in relation to the 

Early Years Learning Framework (EYLF), which is a legislated requirement of the 

National Quality Framework (NQF). The research is being conducted by Griffith 

University student, Susan Ballard. 

What you will be asked to do? 

Participants in the research will be asked to answer a questionnaire regarding their 

knowledge about the yoga classes that are being conducted in the early childhood 

education and care service. The questionnaire is expected to take about 15 minutes to 

answer, and then returned to researcher, Susan Ballard. The questionnaire may be 

completed via Survey Monkey, or hard copy (can be provided) or via email. 

The basis by which participants will be selected or screened: 

Part one of the research will be a survey to early childhood education and care 
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services on the Gold Coast about yoga classes in their service delivery. Five long day 

care centres will be selected from the respondents, and within each of these centres 

one lead educator with at least 5 years’ experience since graduating with a Diploma in 

Children’s Services (or equivalent) and the Yoga teacher will be invited to participate 

in an hour-long interview. The information about the research will be provided 

initially via email and then in person. 

The expected benefits of the research 

This research project is designed to examine three questions: 

How many early childhood education and care services on the Gold Coast 

have yoga classes as part of their service delivery? 

What knowledge do educators and yoga teachers have about yoga and its 

effects on children’s physical, mental and spiritual developmental? 

What knowledge yoga teachers have about children’s development in the early 

childhood years? 

Risks to you 

There are no foreseeable risks for participants. The researcher is a qualified yoga 

teacher and member of International Yoga Teachers Association, and a qualified early 

childhood teacher, and has designed the research methodology to minimise researcher 

bias. The data collected will be analysed by the researcher in conjunction with her 

supervisors. 
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Your confidentiality 

Confidentiality is essential when conducting research. All participants will be 

de-identified and pseudonyms will be used. All research data (survey responses and 

analysis) will be retained in a locked cabinet and/or a password protected electronic 

file at Griffith University for a period of five years before being destroyed. All audio 

recordings will be erased after transcription. However, other research data (interviews 

transcripts and analysis) will be retained in a locked cabinet and/or a password 

protected electronic file at Griffith University for a period of five years before being 

destroyed. 

Privacy Statement – Non-disclosure 

The conduct of this research involves the collection, access and/or use of your 

identified personal information. The information collected is confidential and will not 

be disclosed to third parties without your consent, except to meet government, legal or 

other regulatory authority requirements. A de-identified copy of this data may be used 

for other research purposes, however your anonymity will at all times be safeguarded. 

For further information consult the University’s Privacy Plan at 

http://www.griffith.edu.au/about-griffith/plans-publications/griffith-university-privacy

-plan or telephone (07) 3735 4375. 

Your participation is voluntary 

Participation in this research is optional and participants are free to withdraw from the 

research project at any stage of the project, without fear of judgement. 
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Questions/Further information 

For any additional information, participants can contact Susan Ballard via 

susan.ballard@griffithuni.edu.au  or 0412 119 883. 

The ethical conduct of this research 

The Griffith University conducts research in accordance with the National Statement 

on Ethical Conduct in Human Research. If potential participants have any concerns or 

complaints about the ethical conduct of the research project they should contact the 

Manager, Research Ethics on 3735 4375 or research-ethics@griffith.edu.au . 

Feedback to you 

Participants can access a convenient plain language summary of the research results 

via email request. 

Thank you for considering this request to participate in the research project. 

Griffith University ethics reference number for this project is GU ref. no.: 2017/115 
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Research team: Susan Ballard 

School of Human Services and Social Welfare 

Griffith University 

Phone: 07 3382 1236 

Email: j.cartmel@griffith.edu.au or susan.ballard@griffithuni.edu.au 

Why is the research being conducted? 

Yoga classes are an increasingly popular trend in early childhood education and care 

services on the Gold Coast in South East Queensland. The purpose of this research is 

to determine how these yoga classes fit into the services’ programs in relation to the 

Early Years Learning Framework (EYLF), which is a legislated requirement of the 

National Quality Framework (NQF). The research is being conducted by Griffith 

University student, Susan Ballard. 

What you will be asked to do? 

Participants in the research will be asked to answer a questionnaire regarding their 

knowledge about the yoga classes that are being conducted in the early childhood 

education and care service. The questionnaire is expected to take about 15 minutes to 

answer, and then returned to researcher, Susan Ballard. The survey/questionnaire may 

be completed via Survey Monkey, or in hard copy, (can be provided) or via email. 

The basis by which participants will be selected or screened 

Part one of the research will be a survey to early childhood education and care 

services on the Gold Coast about yoga classes in their service delivery. Five long day 
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care centres will be selected from the respondents, and within each of these centres 

one lead educator and the Yoga teacher will be invited to participate in a one hour 

long interview. The information about the research will be provided initially via email 

and then in person. 

The expected benefits of the research 

This research project is designed to examine three questions: 

How many early childhood education and care services on the Gold Coast 

have yoga classes as part of their service delivery? 

What knowledge do educators have about yoga and its effects on children’s 

physical, mental and spiritual developmental? 

What knowledge yoga teachers have about children’s development in the early 

childhood phase? 

Risks to you 

There are no foreseeable risks for participants. The researcher is a qualified yoga 

teacher and member of International Yoga Teachers Association, and a qualified early 

childhood teacher, and has designed the research methodology to minimise researcher 

bias. The data collected will be analysed by the researcher in conjunction with her 

supervisors. 

Your confidentiality 

Confidentiality is essential when conducting research. All participants will be 
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de-identified and pseudonyms will be used. All research data (survey responses and 

analysis) will be retained in a locked cabinet and/or a password protected electronic 

file at Griffith University for a period of five years before being destroyed. All audio 

recordings will be erased after transcription. However, other research data (interviews 

transcripts and analysis) will be retained in a locked cabinet and/or a password 

protected electronic file at Griffith University for a period of five years before being 

destroyed. 

Privacy Statement — Non-disclosure 

The conduct of this research involves the collection, access and/or use of your 

identified personal information. The information collected is confidential and will not 

be disclosed to third parties without your consent, except to meet government, legal or 

other regulatory authority requirements. A de-identified copy of this data may be used 

for other research purposes, however your anonymity will at all times be safeguarded. 

For further information consult the University’s Privacy Plan at 

http://www.griffith.edu.au/about-griffith/plans-publications/griffith-university-privacy

-plan or telephone (07) 3735 4375. 

Your participation is voluntary 

Participation in this research is optional and participants are free to withdraw from the 

research project at any stage of the project, without fear of judgement. 

Questions/Further information 

For any additional information, participants can contact Susan Ballard via 
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susan.ballard@griffithuni.edu.au or 0412 119 883. 

The ethical conduct of this research 

The Griffith University conducts research in accordance with the National Statement 

on Ethical Conduct in Human Research. If potential participants have any concerns or 

complaints about the ethical conduct of the research project they should contact the 

Manager, Research Ethics on 3735 4375 or research-ethics@griffith.edu.au. 

Feedback to you 

Participants can access a convenient plain language summary of the research results 

via email request. Thank you for considering this request to participate in the research 

project. 

Griffith University ethics reference number for this project is GU ref. no.: 2017/115 

 

 

 

 

 

 

Yoga in early childhood services 

e-Survey/Invitation Questions to the Sector 

Who is conducting the research?: 

Dr. Jennifer Cartmel (Supervisor) 
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Research team: Susan Ballard 

School of Human Services and Social Work 

Griffith University 

Phone: 07 3382 1236 

Email: j.cartmel@griffith.edu.au or susan.ballard@griffithuni.edu.au 

This survey will take less than 5 minutes to complete. 

What service type are you? (Please circle): 

Long Day Care 

Family Day Care 

Outside School Hours Care 

Kindergarten 

What is the capacity of your service? (Please circle): 

Under 21 places 

20-40 places 

40-75 places 

75 plus (please state ----). 

What is the post code of your service? _______ 

 

Is yoga conducted as an extra-curricular activity in your service? Yes / No 

Is yoga included as part of the curriculum in your service? Yes / No 

How often are the yoga classes offered at your service? (Please circle): 

Daily 
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Weekly 

Monthly 

Not Applicable 

Comments: 

 

Are you willing to participate in an interview? Yes / No 

 

Thank you for considering this request to participate in the research project. 

Griffith University ethics reference number for this project is GU ref. no.: 2017/115 

 
 

 

 

 

 

 

 

 

APPENDIX 3: Information and Consent - Interview 
Yoga in early childhood services 

INFORMATION – Interview Questions 

Who is conducting the research?: 
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Dr. Jennifer Cartmel (Supervisor) 

Research team: Susan Ballard 

School of Human Services and Social Work 

Griffith University 

Phone: 07 3382 1236 

Email: j.cartmel@griffith.edu.au or susan.ballard@griffithuni.edu.au 

Researcher: Susan Ballard 

Master of Human Services (Childhood Studies) 

Bachelor of Teaching (Early Childhood) 

Diploma in Yoga Teaching 

Associate Diploma in Child Care 

Description of title: Yoga in early childhood services: how does it fit in the program? 

Yoga classes are an increasingly popular trend in early childhood education and care 

services on the Gold Coast in South East Queensland. The purpose of this research is 

to determine how these yoga classes fit into the services’ programs, particularly in 

relation to the Early Years Learning Framework (EYLF), which is a legislated 

requirement of the National Quality Framework (NQF). The National Quality 

Standard (NQS), guides the implementation of the EYLF and the NQF. It states in 

Quality Area 1 - Educational program and practice, “that the educational program and 

practice is stimulating and engaging and enhances children’s learning and 

development” (Australian Children’s Education and Care Quality Authority 
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[ACECQA], 2018d). Generally, the ECEC service providers, educators and parents do 

not question the content of the yoga classes in reference to the curriculum goals and 

learning outcomes of the EYLF. The yoga classes maybe included in the list of 

extra-curricular activities related to Quality Area 6 (“Collaborative partnerships with 

families and communities”) of the NQS. However, the list may not necessarily 

include details of the content of each activity. Limited research examines the 

circumstances of yoga classes within early childhood education and care services. 

Aims and objective of the research: 

This research project is designed to examine three questions: 

How many early childhood education and care services on the Gold Coast 

have yoga classes as part of their service delivery? 

What knowledge do educators have about yoga and its effects on children’s 

physical, mental and spiritual developmental? 

What knowledge yoga teachers have about children’s development in the early 

childhood phase? 

Research Methodology: 

The research methodology will be a mixed method approach. Part one will begin a 

scoping of the early childhood education and care services on the Gold Coast that 

include yoga classes in their service delivery. Part two of the research project will use 

phenomenology to examine the perceptions of teachers about yoga and the provision 
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of early childhood education and care programs. Mixed method approach will provide 

an opportunity to examine the data across static information, such as the number of 

services including yoga in their programme, and phenomenological information such 

as the thoughts and feelings of the educators. 

Ethics: 

All ethical considerations will be adhered to in relation to this study. Approval from: 

Griffith University Research Ethics Committee will be sought prior to the 

commencement of the study. The Early Childhood Australia Code of Ethics (ECA, 

2016) will also inform this research. 

Confidentiality: 

Confidentiality is essential when conducting research. All participants will be 

de-identified and pseudonyms will be used. All research data (survey responses and 

analysis) will be retained in a locked cabinet and/or a password protected electronic 

file at Griffith University for a period of five years before being destroyed. All audio 

recordings will be erased after transcription. However, other research data (interviews 

transcripts and analysis) will be retained in a locked cabinet and/or a password 

protected electronic file at Griffith University for a period of five years before being 

destroyed. 

Privacy Statement — Non-disclosure 

The conduct of this research involves the collection, access and/or use of your 

identified personal information. The information collected is confidential and will not 



148 
 

be disclosed to third parties without your consent, except to meet government, legal or 

other regulatory authority requirements. A de-identified copy of this data may be used 

for other research purposes, however your anonymity will at all times be safeguarded. 

For further information consult the University’s Privacy Plan at 

http://www.griffith.edu.au/about-griffith/plans-publications/griffith-university-privacy

-plan or telephone (07) 3735 4375. 

Early Childhood Education and Care Educators’ Questions: 

1. What experiences have you had with yoga? Provide further information, e.g., attended 

classes, personal practice, understand the philosophy, length of time that yoga has 

been included in your life, etc. 

2. What is your understanding of yoga? How do you consider it to be a physical activity 

or a mental exercise, or both? 

3. What kinds of experiences are provided in the yoga classes that are offered at your 

centre? 

4. How do you see yoga fitting into children’s development? 

5. How do you see yoga linking to the Early Years Learning Framework? 

6. In relation to the National Quality Standard, how do the yoga classes fit into your 

program? How are they aligned with the Quality Areas? 

Yoga Teachers’ Questions: 

1. What experiences have you had with Yoga? Provide further information, e.g., 
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attended classes, personal practice, understand the philosophy, length of time that yoga has 

been included in your life, etc. 

2. What kinds of experiences do you include in the Yoga classes? 

3. What is your understanding of the curriculum in the early childhood education and 

care service and Yoga? 

4. How do you use the National Quality Standards in relation to your classes? 

5. How do the educators share information with you about individual children, e.g., 

particular health issues, progress in the domains of development, particular events in the 

child's life that may affect the child's behaviour, etc.? 

8. How do you document and share information about individual children’s progress in 

your classes with educators and parents? 

Thank you for considering this request to participate in the research project. 

Griffith University ethics reference number for this project is GU ref. no.: 2017/115 

Yoga in early childhood services 

CONSENT FORM  — Survey Hard Copy 

Research Team: 

Dr. Jennifer Cartmel 

Susan Ballard 

School of Human Services and Social Welfare 

Griffith University 
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Contact Phone: 0412 119 883 

Contact Email: susan.ballard@griffithuni.edu.au 

By signing below, I confirm that I have read and understood the information package and in 

particular have noted that: 

I understand that my involvement in this research will include the completion of a 

short survey questionnaire; 

I have had any questions answered to my satisfaction; 

I understand the risks involved; 

I understand that there will be no direct benefit to me from my participation in this 

research; 

I understand that my participation in this research is voluntary; 

I understand that if I have any additional questions I can contact the research team; 

I understand that I am free to withdraw at any time, without explanation or penalty; 

I understand that I can contact the Manager, Research Ethics, at Griffith University 

Human Research Ethics Committee on 3735 4375 (or research-ethics@griffith.edu.au 

) if I have any concerns about the ethical conduct of the project; and 

I agree to participate in the project. 

I agree to participate in the project. 

I agree to inclusion of my personal information in publications or reporting of the results 
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from this research. 

Bottom of Form 

 

Name 

Signature 

Date 

 

 

 

 

 

 

 

 

Yoga in early childhood services 

CONSENT FORM — Interview 

Research Team: 

Dr. Jennifer Cartmel (Supervisor) 

Research team: Susan Ballard 

School of Human Services and Social Work 

Griffith University 

Phone: 07 3382 1236 

Email: j.cartmel@griffith.edu.au  or susan.ballard@griffithuni.edu.au 
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By signing below, I confirm that I have read and understood the information package and in 

particular have noted that: 

I understand that my involvement in this research will include the completion of a 

hour long interview; 

I have had any questions answered to my satisfaction; 

I understand the risks involved; 

I understand that there will be no direct benefit to me from my participation in this 

research; 

I understand that my participation in this research is voluntary; 

I understand that if I have any additional questions I can contact the research team; 

I understand that I am free to withdraw at any time, without explanation or penalty; 

and 

I understand that I can contact the Manager, Research Ethics, at Griffith University 

Human Research Ethics Committee on 3735 4375 (or 

research-ethics@griffith.edu.au) if I have any concerns about the ethical conduct of 

the project. 

I agree to participate in the project. 

I agree to inclusion of my personal information in publications or reporting of the results 

from this research. 
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Name 

Signature 

Date 

Thank you for considering this request to participate in the research project. 

Griffith University ethics reference number for this project is GU ref. no.: 2017/115 

 

 

 

 

Yoga in early childhood services 

QUESTIONNAIRE – Early childhood educators’ questions 

Who is conducting the research?: 

Dr. Jennifer Cartmel (Supervisor) 

Research team: Susan Ballard 

School of Human Services and Social Work 

Griffith University 

Phone: 07 3382 1236 

Email: j.cartmel@griffith.edu.au  or susan.ballard@griffithuni.edu.au 

Early Childhood Education and Care Educators’ Interview Questions 

1. What experiences have you had with yoga? Provide further information, e.g., attended 

classes, personal practice, understand the philosophy, length of time that yoga has 

been included in your life, etc. 

2. What is your understanding of yoga? How do you consider it to be a physical activity 
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or a mental exercise, or both? 

3. What kinds of experiences are provided in the yoga classes that are offered at your 

centre? 

4. How do you see yoga fitting into children’s development? 

5. How do you see yoga linking to the Early Years Learning Framework? 

6. In relation to the National Quality Standard, how do the yoga classes fit into your 

programme? How are they aligned with the Quality Areas? 

Thank you for considering this request to participate in the research project. 

Griffith University ethics reference number for this project is GU ref. no.: 2017/115 

 
 

Yoga in early childhood services 

QUESTIONNAIRE - Yoga Teachers’ Questions 

Who is conducting the research?: 

Dr. Jennifer Cartmel (Supervisor) 

Research team: Susan Ballard 

School of Human Services and Social Work 

Griffith University 

Phone: 07 3382 1236 

Email: j.cartmel@griffith.edu.au  or susan.ballard@griffithuni.edu.au 

Yoga Teachers’ Questions: 
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1. What experiences have you had with yoga? Provide further information, e.g., attended 

classes, personal practice, understand the philosophy, length of time that yoga has 

been included in your life, etc. 

2. What kinds of experiences do you include in the yoga classes? 

3. What is your understanding of the curriculum in the early childhood education and 

care service and Yoga? 

4. How do you use the National Quality Standards in relation to your classes? 

5. How do the educators share information with you about individual children, e.g., 

particular health issues, progress in the domains of development, particular events in 

the child's life that may affect the child's behaviour, etc.? 

6. How do you document and share information about individual children’s progress in 

your classes with educators and parents? 

Thank you for considering this request to participate in the research project. 

Griffith University ethics reference number for this project is GU ref. no.: 2017/115 
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Appendix 4: Australia Early Development Census (AEDC) 
Excerpts from AEDC data – Gold Coast region 

 

2015 data 
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Appendix 6: Abstract to Present at Early Childhood Australia 
National Conference 
Presentation at the National Conference – Early Childhood Australia, 21-24 April, 2021 

Brisbane, Australia (postponed from 2020 to 2021) 

ECA topic: Multiple perspectives on pedagogy and practice. 

TITLE: Impact of Yoga on Children, Parents and Educators In Children’s Services: How 

Does it Fit in the Program? 

Abstract 

Yoga classes are an increasingly popular trend in Early Childhood Education and Care 

(ECEC) services. The purpose of this research is to determine if these classes are included in 

the program, and if they are included, how do they fit in relation to the Early Years Learning 

Framework (EYLF). 

The curriculum provided in the service should include all of the learning opportunities 

that occur within the yoga classes. There is evidence of the benefits of yoga for children with 

specific illnesses or behaviour problems through specialty rehabilitation programmes. 

However, further investigation is needed to support yoga as a valued pedagogical strategy in 

the ECEC long day care centres (LDC) and early childhood development. 

Significance 

Little is known about how practising yoga can support early childhood development and 

provide strategies for lifelong learning for continued health and well-being. 

The National Quality Standard (NQS), Quality Area 1 Educational program and practice, 

provides a range of appropriate strategies to support children’s growth in all developmental 
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domains. The service’s curriculum program should provide children with self-supporting 

skills that will lead to a healthy adulthood. 

Methodology 

The research methodology is a mixed method approach. Part one uses a quantitative research 

methodology to scope the ECEC LDC services that include yoga classes in their service 

delivery. Part two uses phenomenology to examine the perceptions of educators and yoga 

teachers about yoga in the ECEC programs. 

Statement of Conclusions and Recommendations for Education and Care Services 

The research project concluded that there were no defined measurements, nor empirical 

evidence to confirm that yogic practices or extracurricular yoga classes in early childhood 

increase the potential for health and wellbeing in adulthood. 

 

 

 

 

 

 

 

 

 




