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ABSTRACT 
 
In this paper, we examine the benefits and challenges of embedding a cross-cultural student mentoring 
program within a business course structure. In all, 136 students undertaking a second-year business 
training and development course mentored 161 student mentees from a university pathway program or 
from a first year business course. Mentors paired up with mentees from a different cultural background to 
their own, and then met at least three times as part of their course requirements. Feedback from both 
mentors and mentees regarding the program was largely positive, and a measure of success was that 
45% of both mentors and mentees wished to continue the relationship with mentoring partners after the 
completion of mentoring requirements.  Mentors and mentors were highly positive about the value of 
mentoring, for mentees particularly in regard to increasing information about the university and for 
mentors the value of the mentoring relationship. The challenges of embedding the mentoring program in 
a business course included the short duration of the mentoring and the lack of commitment from some 
volunteer mentees. We conclude with recommendations for further research to explore the efficacy of 
conscripted mentors compared with volunteer mentors. 
 
Keywords: Peer Mentoring; Embedding Mentoring; Student Mentoring; Business Teaching; Cross-
Cultural. 
 
1. INTRODUCTION 
 
The Local Aussie Mentor Program (LAMP) developed out of concerns surrounding a number of problems 
identified among international and local students enrolled at a large public university in Australia. About 
50% of the student population in the business school at the university are international students. The 
problems have been identified in a number of Australian and other Western universities. Robertson, Line, 
Jones and Thomas (2000) described difficulty understanding colloquial language and feelings of isolation 
as two of the major problems identified by international students in Australia. Tompson and Tompson, 
(1996) surveyed business faculties in the US and identified international student behaviours undermining 
academic performance and in particular, they highlighted low participation and interacting only with fellow 
international students. Krause, Hartley, James and McInnis (2005), in reviewing a national Australian 
study, reported that first year international students reported less help from orientation programs, 
struggled to comprehend course material, acknowledged more discomfort in class participation, and  less 
social integration than domestic students. 
 
The LAMP program took a mentoring approach to dealing with these issues. Mentors were selected from 
within a second year training and development course that formed part of the undergraduate program in 
the Business School. Mentors were coached in appropriate mentoring skills as part of the training and 
development course. In other words, the plan was to embed the mentoring program for the mentors into 
the existing content and learning experiences and assessment of an undergraduate course in the 
program. However, the mentees would be volunteers participating in their own time. The interaction 
between mentors and mentees would be structured to include interpersonal skills and an introduction to 
the university academic and online environment in the context of the broader Australian culture.  
 
In this paper, after defining mentoring, we will review previous research relevant to cross-cultural student 
mentoring in undergraduate business programs. We will then propose hypotheses related to evaluating 
implementation of the LAMP program. 
 
2. LITERATURE REVIEW 
 
The role of a mentor has been defined as “anyone who provides guidance, support, knowledge, and 
opportunities” (Burlew, 1991, p.241). While mentoring traditionally involved an older more experienced 
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person taking a younger less experienced person under their wing, in a university setting today it would 
be difficult for a professor to include mentoring of first year students as part of their role. Instead, peer 
mentoring sits comfortably with Kram’s (1985) concept of mentors as those  “with expertise gained by 
training and experience relative to those being mentored” (cited by Sanchez, Bauer, & Paronto, 2006, 
p26).  In the University context, student mentoring can be defined as “mentoring by students in a course 
they have already completed to those doing that course” (Burnett & Pettijohn, 1999, p.61). 
 
In recent years, the principles of mentoring have been applied to assisting new students in their transition 
to university study (Woodd, 1997). Peer mentoring programs for first year university students provide an 
avenue for experienced students to support new students through social connections and through 
involvement of mentor and mentee in University orientation activities (Glaser, Hall & Halperin, 2006). 
Evans and Peel (1999) described peer mentoring as enhancing the sense of belonging to faculty and 
school. Jacobi (1991) in reviewing the previous literature has argued that peer mentoring appeared to 
reduce the negative effects of stress for first year university students and aid retention. However, she was 
also critical of much of the research for its lack of methodological rigour, a criticism that still has 
considerable validity today. Muckert (2002) noted research on peer mentoring also has few outcome 
studies and has also often lacked a clear theoretical basis for the program itself. Nevertheless, this 
literature does describe a number of programs that have been utilised with varying degrees of success. 
 
One of the more methodologically rigorous quantitative studies of peer mentoring in business freshmen 
students is that described by Sanchez, Bauer and Paronto (2006). Utilising a four year longitudinal design 
128 potential mentees were randomly assigned to either a mentoring or control group, with data gathered 
four times across first year; at entry, and four years later at graduation.  Mentors were senior business 
students who attended a training session, and were required to attend weekly orientation classes for 
freshmen with their mentees, as well as commit to meet at least three times outside the classes.  
Significant and persisting benefits were found with satisfaction with the university and commitment to the 
course being studied, with some partial effects related to the quality of peer mentoring. Thus, previous 
research indicates that a mentoring program would assist students in their orientation to the university. 
 
Hypotheses 1: That LAMP mentoring would provide a useful orientation for mentees to the university and 
resources available from the university. 
 
Apart from the benefits to mentees, mentoring also provides challenges and opportunities for mentors. 
Beyene, Anglin, Sanchez, and Ballou (2002) argue that mentoring needs to conceptualised as a 
potentially mutually beneficial relationship, and hence research in mentoring needs to include 
perspectives of both mentors and protégés and their feelings about the relationship as well as 
instrumental questions. This research, therefore, will aim to capture both mentor and mentee 
perspectives. 
 
Hypotheses 2: That LAMP mentoring would provide a useful experience for mentors. 
 
Peer mentoring has often been successfully applied in the university setting on a voluntary basis to assist 
in the orientation and support of students in professional training degree programs such as nursing (Glass 
& Walter, 2000) and teaching (Watson, Cavallaro-Johnson, & Austin, 2004). Voluntary peer mentoring 
has also been used successfully in assisting international students to adjust to academic, cross-cultural 
and adaptation challenges (Daley, 2004). Mentoring has been used in business programs to help improve 
student learning (Burnett & Pettijohn, 1999), however the benefits of embedding first year peer mentoring 
programs within broad degree programs such as the Bachelor of Business are less defined 
 
To assist in the development of cross-cultural skills and competencies as well as transition to the 
university, the research team proposed a research plan that would involve the matching of domestic and 
international students in mentoring partnerships in LAMP. Mentors were to come from within a second-
year business training and development course, where students are coached in appropriate mentoring 
skills. In other words, the plan was to embed the mentoring program for the mentors into the existing 
content and learning experiences and assessment in an undergraduate course in the Bachelor of 
Business program, while the mentees would be volunteers participating in their own time. The interaction 
between mentors and mentees would be structured to include interpersonal skills and an introduction to 
the university academic and online environment in the context of the broader Australian culture. 
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Hypothesis 3: That LAMP has potential for implementation in business courses as an embedded 
program. 
 
3. METHOD 
 
As part of the practical component for a second year business course on training and development, 
instructions for 3 required sessions of LAMP were placed on the course website. Groups of students from 
the training and development course were invited to attend lectures of the first year management course 
at the regional campus or lectures of the pathway program, when the opportunity to mingle and match 
with a mentee was facilitated.  At this point, mentors were asked to collect exchange contact details about 
mentees and themselves and provide a copy to the course controller. Mentors and mentees then made 
their own arrangements to meet in their own time for three further meetings. 
 
We utlilised self-report questionnaires administered to both mentors and mentees at the start of the 
mentoring project (T1), and again at the end (T2), utilising a quasi-experimental design. Questionnaire 
items assessed demographics, degree of contact with mentoring partners, mentoring importance and 
effectiveness and a number of open-ended questions such as ‘list 3 ways you were able to benefit from 
the mentoring relationship?’ Thus, the research used a quasi-experimental design, so caution is 
necessary when attempting to draw causal inferences.  
 
The pathway program sample of mentees comprised 163 different subjects, with 89 cases completing 
both T1 and T2 data. Due to very small numbers, the regional campus mentee data was excluded from 
the analysis. Of the metropolitan campus mentors, the majority completed at least one questionnaire, with 
48 completing pre and post measures. Among the regional campus mentors, while 37 completed T1, just 
14 T2 questionnaires were collected, with only 5 cases supplying both pre and post measures, none with 
matched mentee data. Logistical problems and commitment of staff impeded the collection of data from 
the regional campus. 
 
3.1 Mentees 
For the metropolitan campus, mentees were drawn from a pool of 221 pathway program students, most 
of whom would be attending the metropolitan campus in the following year. Over 90% of the pathway 
program students are international students. The regional campus mentees were largely international 
students from the first year management course at the regional campus of the university. 
 
3.2 Mentors 
All students in the training and development second year business course in both the metropolitan and 
regional campuses were required as part of their coursework to mentor a more junior student. Given that 
international students comprise about 40% of business students, there was no guarantee that mentees 
would be mentored by a domestic (Australian) student. Mentors were asked to meet with their mentees 
on three occasions, and to cover topics such as developing a mentoring relationship and goals setting; 
introduction to university resources including websites, and transition to life as a university student, 
including opportunities to discuss dealing with issues concerned with cultural differences.  Although this is 
not a substantial mentoring program in length of time or substance, pragmatic considerations restricted a 
willingness to make this longer. The rationale included that mentoring was only part of the coursework for 
an undergraduate course, and concerns about the motivations of the students who were mentoring to put 
any additional time into the program. 
 
4. RESULTS 
 
Hypothesis 1. That LAMP mentoring would provide a useful orientation for mentees to the university and 
resources available from the university. 
 
Qualitative responses were used to find support for this hypothesis. In nominating benefits from the 
mentoring program, mentees made a total of 43 comments specifically regarding improved knowledge 
about aspects of the university (Table 1).  Overall, 22 students reported they now knew more about the 
university; 9 reported better knowledge of university facilities or programs; 6 commented about greater 
familiarity with the university lifestyle and environment; another 5 responses acknowledged improved 
knowledge of the university online environment and one student specifically referred to preparation for 
attending the university (Table 1). Hence there is significant support for the hypothesised benefit of LAMP 
as providing a practical orientation to the university and resources at the university.  
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Table 1: Summary of Mentee reported benefits of mentoring relationship 
Mentee benefits: List 3 ways you were able to benefit from the mentoring relationship? 
Category N Exemplar Quotes 
New friendship 11 A new friend made (q048) 
Improved oral Engli
skills 

13 
Improve English (q055) 

Cross-Cultural interchang5 If I have various culture problems for living here, can ask to my mentor (q118)

Study skills & tips 10 Learn how to study at University (q052)  
Social confidence 2 Learn more to deal with a new person (q048) 
Familiarity with univers
online  

5 
Made me more familiar with using University website facilities 

Information about t
unversity 

22 
Was able to learn a lot about University (q035) 

Learnt  about G
programs 

9 
Got a better idea about the programs available at University 

Preparation for GU 1 Well preparation for GU (q031) 

Uni life & environment 6 It let me know how to adopt the uni life. Get essential tips about uni life. (q023)
In same Uni & simi
courses 

1 
 

Clearer ideas re future 5 Gave me a clearer view of what I want to take up after COLLEGE 
Comfortable relationship 3 Have a fun with talk with them 
Know how difficult it is w
no help 

1 
 

Helpfulness of mentor 
16 Support me. Help me out of the trouble. Helps me to understand things mo

easily (q072) 
Mutual encouragement 1  Encourage each other (q055) 
Working with  a partner 1 Working with a partner(q028) 
Better mark 1  

Time management 3 Learnt a lot about time management (q035) 

Nothing  
3 I’ve never talked to him so I don’t know.  He doesn’t even answer my question

(q045) 
Know more actions 1  

all of the above (mm1-13 1  
 
Mentees were able to describe 134 benefits of the program with only 3 comments suggesting no benefit 
was obtained.  Benefits included improved knowledge about aspects of the university (44 comments), 
positive comments about the mentoring relationship including the helpful or mutual nature of this (37 
comments) as well as the value of conversing in English (14 comments) and 12 comments about cross-
cultural exchange and understanding.   
 
In another question asking for ‘other comments’: 17 mentees commented specifically about LAMP being 
a good program and experience, 4 suggested it should be repeated or longer, 1 suggested adding more 
activities to the program, and 1 comment concerned multicultural mixing & communication, while another 
single comment added that while LAMP was useful, it clashed with busy semester.  There were only 5 
negative comments here, 4 of these arguing this was not a true mentoring program, with the mentor 
disinterested, and another saying it was helpful but sometimes confusing. 
 
Hypotheses 2: That LAMP mentoring would provide a useful experience for mentors. 
 
Mentors’ qualitative comments suggest a beneficial experience, thus, the hypothesis is supported. Out of 
84 mentors completing questionnaires, 64 were able to name one or more gains from participating in the 
project. Mentor comments included: value of experience of mentoring project (15); improved confidence 
(9) and developed leadership skills (9). Mentor’s comments also included: improved listening skills (6); 
improved knowledge of university (5); value of preparation in mentoring (4) and satisfaction from helping 
someone (4). 
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Mentors articulated difficulties or shortcomings with LAMP more frequently than mentees, with 21 out of 
40 mentors’ “other comments” framed around several concerns.  These concerns included: program too 
short and started too late in semester (9); lack of commitment by some mentees (3); time pressures (4) 
and mentees had insufficient knowledge of LAMP purpose and mentor’s role (2). Other comments 
included: more structure & guidance needed (1); difficult communication process (1); and difficult for 
international one semester students (1). 
 
Table 2: Summary of Mentee responses about what not gained from LAMP 
Mentee responses: What did you wish you had been able to gain from the mentorin
relationship that you did not? 
Category N Exemplar Quotes 
Mentor's experience 4 About their experiences in the past (q050) 
Improving English 3 How can I speak English as an Australian (q120) 
More help with questions 2 I wish he was more helpful. 
Nothing; everything good 1 I learnt  a lot and there wasn’t anything that I wanted 

learn that I did not. (q035)  
Staying in touch longer 4 Maintain our relationship after finished mentorin

(q084) 
Mostly learning about western uni 
lifestyle 

1 Mostly it was about learning at the Western Universiti
and their lifestyle. (q020 ) 

Don't know 1  
More active mentor 1 Active activation from the mentor  (q023) 
Strategy of studying 1 Strategy of studying  (q025) 
More help & patience  3 To be real mentor by tracking & addressing m

problems with patience. (q026) 
Go out clubbing, sport, socialising  1 Go out clubbing, sport, socialising (q036) 
more information about assignments a
exams 

7
How to write essay well (q078) 

A strong friendship  1 Have  a strong friendship (q052) 
Thinking skills  1 Thinking skills (q054) 
Thinking about Uni services  2 The thinking about Uni services (q057) 
Chance to communicate with Australian 1 It’s a chance to communicate with Australians (q058)
Know more about how to study 
University and the difference from colleg

2 I want to know more about how to study in Univers
and the difference from college. (q081) 

I was too busy to meet enough times  1 It’s so busy so, if I have many time as free, I wan
meet mentor many time. I just my fault. (q085) 

How to use a computer  1 How to use a computer (q104)  
Make me feel at ease  1 Wanna make me feel comfort (q112) 
Understanding the way then library work 1 Understanding the way then library works (q114) 
Too short 1 It was a little bit short (q120) 

 
 
That LAMP has potential for implementation in business courses as an embedded program. 
 
Qualitative responses provide the basis for considering this question along with quantitative data 
concerning how well both mentees and mentors engaged in LAMP.  
 
Mentors were required as part of their coursework to meet on 3 separate occasions, with the expectation 
that each meeting would last about an hour. Mentees (N=49) reported meeting with mentors a mean of 
2.6 times, (SD=1.07. Mentees also indicated spending a mean of 3.5 hours (SD= 2.8) with mentors. Table 
3 shows a summary of mentee responses to items on mentoring contacts, plans to continue seeing 
mentoring partner, and whether they would be prepared to participate in a mentoring program again. 
Almost half of mentees (45.5%) reported plans to continue seeing their mentors, while a clear majority of 
mentees (70.6%) indicated they were prepared to take part in another mentoring program in the future. 
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Table 3: Mentee reported mentoring contact  
 

Hrs           N # meetings  N Plans seeing again  N Mentoring agai N 
<3 hrs 20(40%) <3 20(40.8%) yes 25(45.5%) yes 36(70.6% 
3 hrs 9(18%) 3 22(44.9%) no 28(50.9%) no 15(29.4%) 
>3hrs 21(42%) >3 7(14.3%) maybe 2(3.6%)    
Total  50  49  55  51 
 
Mentors (n=70) reported meeting a mean of 3.26 times (SD=1.52) with mentees, while the 66 mentors 
reporting on hours spent with mentees reported a mean of 4.78 hours (SD=5.11). Table 4 shows hours 
spent and number of meetings reported by mentors. The majority of mentors reported spending more 
than the 3 hours expected, with a group of 6 mentors spending more than 10 hours with mentees, one 
stating the time was greater than 24 hours.   
 
Table 4: Mentor reported mentoring contact  
 

Hrs          N # meetings N Plans seeing again    N Mentoring again  N 
<3 hrs 11(16%) <3 8(14%) yes 26(44.1%) yes 27(67.5%) 
3 hrs 11(16%) 3 35(61.4%) no 33(55.9%) no 12(30%) 
>3hrs 34(67%) >3 14(24.6%)    maybe 1(2.5%) 
Total  55 Total 57 Total 59 Total 40 

 
While mentors appeared to report some higher mentoring contacts than mentees, there appeared to be 
agreement concerning intention to continue meeting mentoring partner beyond the mentoring program, 
where 45.5% of mentees and 44% of mentors indicated plans to seeing each other again, with no 
significant difference. The item on plans to continue the relationship proved a sensitive marker of degree 
of engagement, and also showed a significant difference for mentors by first language group. Among 
mentors, those for whom English is a first language were significantly less likely to be engaged in the 
mentoring process to the point where mentors were prepared to continue past the mentoring program. 
F(1,72)=4.141, p<0.05 (Table 5). In addition, a majority of respondents, (70.6% of mentees, and 67.5% of 
mentors) indicated willingness to participate in further mentoring programs. 

Table 5: Comparing Mentor plans to continue meeting by first language groups 
 
Plans to continue meeting English as first language English as second language Total 
yes 10 (29.4%) 21 (52.5%) 31 

no 24 (70.6%) 19 (47.5%) 43 

Total 34 40 74 

Pearson Chi-Square (1) = 4.025, p <0.05 

 
The challenges of embedding the program were evident also. In responding to the question regarding 
what was not gained from mentoring that they wished to experience, 10 mentees responded that nothing 
was missed compared to expectations, while one mentee described the program as too short, and 
another complained that busy schedules limited the number of meetings. While some respondents could 
describe specific features lacking particularly in the relationship (12 comments): a more helpful mentor, a 
more comfortable relationship, a desire for an ongoing relationship; other concerns addressed content: 
more information about exams and assignments and studying strategies (8 comments) or clarifying the 
difference between the university and the pathway program institution (1 comment).  
 
5. DISCUSSION 
 
This research confirms the benefits of a mentoring program (Woodd, 1997), assisting students to 
transition to university study by providing a useful orientation for mentees to the university and resources 
available from the university. Unlike previous research (Evans & Peel, 1999) students did not mention 
they felt more belonging to the university and their school, perhaps because the mentors in this case 
were only second-year students who themselves were still developing their sense of belonging. Both 
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mentors and mentees affirmed previous research (Glaser, Hall & Halperin, 2006) on the value of 
mentoring in establishing social connections and in orientation to the university. 
 
In the main, both mentors and mentees made a number of positive comments about the program, 
affirming the mutually beneficial aspect of the mentoring relationship as did Beyene, Anglin, Sanchez and 
Ballou (2002).  Our research found reports of satisfaction and a sense of achievement by mentors, 
greater intercultural understanding, a desire to lengthen the program.  However mentors for whom 
English is not their first language were less likely to be engaged in the mentoring process, indicating that 
competence in the mentoring language may be related to commitment to mentoring. Further research is 
needed to explore this possibility. 
 
Some participants were not satisfied with the short duration of the mentoring experience.  While this 
research indicates that a short form of mentoring may produce some benefits, previous research 
demonstrates that for business student mentoring to have a more significant impact, a longer duration 
may be beneficial (Sanchez, Bauer & Paronto, 2006).   
 
Overall, despite logistical problems and the shortness of the program, LAMP showed potential to be 
implemented further in other courses as an embedded program. This complements previous research on 
voluntary mentoring programs (Daley, 2004). In our project, both quantitative data concerning mentoring 
contacts and preparedness to keep seeing mentoring partners, and qualitative responses indicate that 
this was a valuable learning experience for many of the participants, both mentors and mentees.  
 
5.1 Directions for Further Research 
 
Future research on cross-cultural mentoring could explore the efficacy of conscripted mentors compared 
with volunteers. Given the finding that mentoring relationships were harder to sustain for some Australian-
born and English- speaking mentors, research also needs to pinpoint the nature of such difficulties, 
preferably using qualitative methods. Do such difficulties pertain to language interfering with 
communication, cultural issues, social discomfort or a degree of prejudice? It would be helpful to 
understand what processes the mentors find difficult and see if additional support, such as mentoring the 
mentors, could address such issues. Further research examining the additional benefits of a longer 
program would be useful. 
 
6. CONCLUSION 
 
This research has demonstrated the viability of an embedded cross-cultural peer mentoring project in 
business courses, albeit that it requires significant commitment from all people involved. This research 
demonstrates that a peer-mentoring project can be slotted into a course as a practical exercise and 
viewed as a legitimate and worthwhile part of the course by both mentees and mentors. 
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