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ABSTRACT 

Our g·oal in this article is to contribute to the discussion of how schools and universities can form 
practice-relevant, research-rich partnerships to address issues of student learning outcomes in 
high poverty, culturally and linguistically diverse school communities. The discussion focuses on 
three aspects of such partnership work. First, we consider the possibilities of school-university 
partnerships as change drivers in the broader context of global education policies that emphasise 
international and national standardised testing as a key f)erformance indicator of student 
learning and teaching quality. Second, we aim to shift attention away from teachers as those 
bearing sole responsibility for school improvement, who, as recipients of professional learning, 

are expected to 'shape up'. Rather, we examine the generative knowledge work that is possible 
when researchers and teachers engage in design-based research grounded in a collaborative 
inquiry (co-inquiry) model of school improvement. We advocate that this model of collaborative 
learning for teaching, based on co-inquiry and design-based research interventions, can make a 
significant difference to student literacy outcomes. Finally, we discuss an example of one such 
partnership and describe its impact on the learning of teachers, students, and researchers. 

Neoliberal education policy g·overnance: 
standardised testing, accountability 
and audits 
Much has already been ,vritten about the ways 1n 

which education systen1s across the globe are increas

ingly shaped by neoliberal 'practices and technologies 

of government' (Dean, 2014, p. 12). Neoliberalism is a 

con1plex, multifaceted, divergent and emergent thought 

collective, and it has shaped schooling systems across 

the globe in similar directions. For exan1ple, neoliberal 

modes of governance, including managerial techniques 

such as 'setting targets, monitoring and holding children 

and the \\'Orkforce responsible for outcomes' (Gunter, 

2013, p. 204), are significantly reshaping public sector 

education systems. The ,vork of school leaders, teachers 

and students is increasingly governed by performance 

indicators, such as test score results on international 

(PISA, TIMMS) and national standardised tests. In 

addition, reports of these national test score results are 

released via print publications and web-based 1nedia 

to publicly identify schools as high or low performing. 

While there are con11non elen1ents to these neoliberal 

governance regin1es and technologies, they are actively 

'mediated, translated and recontextualised within 

national and local structures' (Lingard, Mills & Hayes, 

2000, p. 80) to create com1non practices \Vith distinctly 

different forms in the Unites States, Australia and New 

Zealand. In the United States, neoliberal educational 

governance of public schools has taken an entrepre

neurial approach enco1npassing 'charter schools, 

business-style accou nta bi 1 i ty for teachers and princi

pals, and merit bonuses for top performers' (Russakof, 

2014, p. 2). These top down education reforms involve 

the recruitment of so-called high-perforn1ing teachers 
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