) GRIVERS Ty

hyperactivity disorder

Author
Zago, D, Rosoman, N, Shum, D, O'callaghan, M, Lesley, A

Published
2008

Journal Title

Australian Educational and Developmental Psychologist

DOI

10.1375/aedp.25.2.17

Rights statement

© 2008 Australian Psychological Society. The attached file is reproduced here in accordance
with the copyright policy of the publisher. Please refer to the journal's website for access to the
definitive, published version.

Downloaded from
http://hdl.handle.net/10072/23357

Griffith Research Online
https.//research-repository.griffith.edu.au


http://dx.doi.org/10.1375/aedp.25.2.17
http://hdl.handle.net/10072/23357
https://research-repository.griffith.edu.au

The Australian Educational and

Developmental Psychologist
http://journals.cambridge.org/EDP

Additional services for The Australian
Educational and Developmental
Psychologist:

Email alerts: Click here
Subscriptions: Click here
Commercial reprints: Click here
Terms of use : Click here

Attentional Problems and Subtypes of Attention
Deficit Hyperactivity Disorder

David Zago, Nick Rosoman, David Shum, Michael O'Callaghan and Anthony
Lesley

The Australian Educational and Developmental Psychologist / Volume 25 / Issue 02 /
October 2008, pp 17 - 33
DOI: 10.1375/aedp.25.2.17, Published online: 23 February 2012

Link to this article: http:/journals.cambridge.org/
abstract S0816512200000043

How to cite this article:

David Zago, Nick Rosoman, David Shum, Michael O'Callaghan and Anthony
Lesley (2008). Attentional Problems and Subtypes of Attention Deficit
Hyperactivity Disorder. The Australian Educational and Developmental
Psychologist, 25, pp 17-33 doi:10.1375/aedp.25.2.17

Request Permissions : Click here

CAMBRIDGE [N w WIS NN =]

Downloaded from http://journals.cambridge.org/EDP, IP address: 132.234.251.230 on 27 Nov 2012



David Zago and Nick Rosoman

School of Psychology, Griffith University

David Shum

School of Psychology, and Griffith Institute of Health and Medical Research, Griffith
University

Michael O’Callaghan and Anthony Lesley

Mater Children’s Hospital

Attentional Problems and Subtypes of
Attention Deficit Hyperactivity Disorder

Abstract

This study aimed to compare children with different ADHD subtypes and controls
on measures of attention, and to examine the relationships between measures of
attention and reading and spelling ability. Thirty-eight children with ADHD and sixteen
controls were administered tests of four components of attention (viz., attention span,
focused attention, selective attention and shifting attention) and two subtests (viz.,
reading and spelling) from the WRAT-3. The children with ADHD-Combined subtype
were found to show deficits in attention span and focused attention, while the children
with ADHD- Inattentive subtype were found to show deficits in shifting attention, and
subtler deficits in attention span and focused attention. Measures of attention span
were found to be significant predictors of reading ability,and measures of attention span
and selective attention were found to be significant predictors of spelling ability. These
results suggest that different ADHD subtypes show different patterns of attentional
problems that have different neuroanatomical bases. Furthermore, academic problems
in children with ADHD may be related to their attentional problems.

Keywords: Attention, Attention Deficit Hyperactive Disorder, Children.

Of all childhood disorders, Attention Deficit Hyperactivity Disorder (ADHD) is
currently one of the greatest challenges facing paediatric clinicians and researchers.
Not only does this disorder account for a large and growing proportion of presen-
tations to clinicians but its characteristic problems of inattention, impulsivity
and hyperactivity are associated with significant behavioural, social, emotional
and academic consequences for such children and their families.

The current Diagnostic and Statistical Manual of Mental Disorders (DSM-
IV-TR; American Psychiatric Association, 2000) describes ADHD as a childhood
disorder characterised by pervasive and developmentally inappropriate
inattentiveness, overactivity and impulsiveness. The DSM-IV includes three
subtypes of this disorder, with separate criteria for ADHD predominantly
hyperactive-impulsive type (ADHD/H) and ADHD predominantly inattentive
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type (ADHD/I). A combined subtype (ADHD/C) is also available for those
individuals who meet both sets of criteria.

Historically, one important goal of research in this area has been to establish
whether the attention problems displayed by the ADHD subtypes are different.
Barkley (1990; 1997) argued that if the subtypes are found to be different in
the nature and extent of these deficits, it may be more useful to consider each
subtype as a discrete disorder with a distinct aetiology and, presumably, different
prognosis and treatment requirements.

Evidence from studies that used qualitative measures of attention suggests
that ADHD subtypes do show different patterns of attentional deficits. Whereas
the ADHD/H and ADHD/C subtypes have been rated by teachers and parents
as impulsive, overactive, acting in ways appropriate for younger children,
disturbing others, and having messy work, the ADHD/I subtype was found
to be more likely to have problems such as being confused or “lost in a fog”,
daydreaming, or being apathetic or unmotivated (Barkley 1998).

In recent years, researchers have sought to determine whether ADHD
subtypes show different patterns of impairment on psychological tests selected
on the basis of various models of attention (Mirsky, 1989; Posner & Petersen,
1990; Shum, McFarland, & Bain, 1990). Common to these models is the idea
that attention is a multi-component rather than a unitary construct. These
components are considered different in nature, mediated by different neuroana-
tomical areas, and typically include constructs such as attention span, focused
attention, selective attention and shifting attention.

The attention span component refers to the ability to encode and reproduce, in
correct order, the stimuli presented and is mediated by the inferior parietal lobule
(McCarthy & Warrington, 1990). Using the Digit Span subtest from the Wechsler
Intelligence Scale for Children (WISC) to assess this component of attention,
researchers have found that, compared to controls, children with ADHD (all
subtypes grouped together) are significantly impaired on encoding/attention
span (Assemany, McIntosh, Phelps, & Rizza, 2001; Karatekin & Asarnow, 1998).
To date, however, no study has examined whether ADHD subtypes are differ-
entially impaired on this component.

Focused attention is the ability to scan stimuli for a specific target and respond
to it. The superior temporal and inferior parietal cortices and structures that make
up the corpus striatum have been found to be associated with this component
(Mirsky, Fantie, & Tatman, 1995). The Trail Making Test, Letter Cancellation Test
and the Coding subtest from the WISC are representative measures of focused
attention. Using these tests, some studies have found that children with ADHD
(all subtypes grouped together) are impaired on this component (Grodzinky &
Diamond, 1992; Shue & Douglas, 1992). Whether ADHD subtypes are differ-
entially impaired on this component is less clear. One study found that neither
the ADHD/C nor the ADHD/I subtypes were impaired on focused attention
as measured by the Trail Making Test (Houghton et al., 1999). In contrast, other
studies found that the ADHD /I but not the ADHD/C subtype was impaired on
the Trail Making Test (Nigg, Blaskey, Huang-Pollack, Rappley, 2002).
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Selective attention refers to the ability to maintain cognitive or response
sets in the presence of distracting stimuli. The Stroop Colour-Word Interference
Test is commonly used to assess this ability and the cingulate cortex has been
found to mediate this ability (Bush et al., 1999; Pardo, Pardo, Janer, & Raichle,
1990). Evidence is mixed in terms of whether children with ADHD are impaired
on the selective attention measure of this test, namely, the interference score.
Although a significant difference between controls and children with ADHD on
interference has been reported (Reeve & Schandler, 2001), this difference was
not found by others (Seidman, Biederman, Faraone, Weber, & Ouellette, 1997).
A number of studies have examined whether ADHD subtypes are differentially
impaired on selective attention using the Stroop but failed to find any significant
differences between the groups (Houghton et al., 1999; Nigg et al., 2002).

The ability to change the focus of attention from one stimulus characteristic
or one task to another is the shifting component of attention and is thought to
be mediated by the prefrontal cortex (Mirsky et al., 1995). Children with ADHD
(all subtypes grouped together) have been found to be impaired on shifting of
attention as measured by the Wisconsin Card Sorting Test (WCST; Reeve &
Schandler, 2001; Seidman et al., 1997). However, research evidence is less clear
with regard to whether ADHD subtypes are differentially impaired on this
component. Although one study did not find any significant differences between
ADHD/C, ADHD/]I, and controls on any of the WCST measures (Klorman et al.,
1999), another reported that the ADHD/C subtype was impaired on the number
of categories completed, perseverative responses and total errors of the WCST
but the ADHD/I subtype was impaired only on total errors (Houghton et al.,
1999).

From the above review, it is apparent that researchers have attempted to
employ objective tests based on models of attention to study the nature and
extent of attentional deficits in children with ADHD. In addition, some of these
studies have grouped the children with ADHD into subtypes based on the latest
DSM-1V criteria. Unfortunately, to date the findings reported from these studies
are mixed and inconclusive. It is unclear whether ADHD subtypes are differen-
tially impaired on the components of attention, because most of these studies did
not examine all the major components of attention together and because some
of these studies had significant methodological shortcomings. These included
inadequate procedures for classifying children with ADHD into subtypes, failure
to control for the effect of medication on the day of testing, and failure to control
for the effect of age on test performance in data analysis.

It was the aim of the present study to employ representative measures for all
four components of attention (viz., attention span, focused attention, selective
attention and shifting of attention) in comparing the performance of children
with ADHD to that of controls and to contrast the deficits exhibited by ADHD
subtypes. Evidence of different attentional deficits among the DSM-IV subtypes
of ADHD would further support the validity of these diagnostic categories.

Asmentioned earlier, children with ADHD are usually found to have academic
problems. In the literature, however, few studies have examined whether these
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problems are related to the children’s attentional difficulties. Moreover, the
results that have been reported are inconclusive, with some studies showing
a relationship and others not (Barkley, 1998). An additional aim of the present
study, therefore, was to examine the relationship between measures of attention
and measures of academic achievement.

Method

Participants

Clinical participants in this study consisted of 40 children who had been
diagnosed with ADHD by paediatricians at a major metropolitan hospital and
were receiving outpatient treatment from them. None of these children suffered
from severe neurological, psychiatric or developmental disorders. Responses of
the parents of participants on the DSM-IV ADHD subscales on the Conners’
Parent Rating Scale (Conners, 1997) were used to classify them into ADHD
subtypes.

Three males, with an average age of 10.00 years (SD = 2.83 years), were
classified as ADHD/H. Because of the small numbers of ADHD /H participants,
this subtype was not included in the subsequent data analyses. Eleven males,
with an average age of 11.18 years (SD = 1.83 years), were classified as ADHD/L
The remaining 26 participants met the criteria for the ADHD/C. Among these,
22 were male (M = 10.50 years, SD = 2.87 years) and 4 were female (M = 10.25
years, SD = 3.30 years). The proportion of each ADHD subtype is similar to that
previously reported (Eiraldi, Power, & Nezu, 1997).

The control group consisted of 16 children. Eight of these were siblings of
the clinical participants and the remainder were volunteers from the general
community. Nine of the children in the control group were males (M = 10.33
years, SD = 2.87 years) and seven were females (M = 10.00 years, SD = 2.52
years). No participants in the control group suffered from severe neurological,
psychiatric or developmental disorders. In addition, responses of the parents
of these participants on the DSM-IV ADHD subscales of the Conners’ Parent
Rating Scale (Conners, 1997) indicated that none of them met the criteria for
ADHD. Participants in the ADHD/IL, ADHD/C and control groups were not
significantly different in age, F (2, 50) = 0.48, p>.05.

Measures

Attention Span

The Digit Span subtest from the Wechsler Intelligence Scale for Children, Version
3 (WISC-III; Wechsler, 1991) was used to measure this component of attention.
In Digits Forward, the examiner reads aloud random number sequences at a
rate of one digit per second and the test taker is required to repeat the sequences
orally. In Digits Backward, the test taker is required to repeat similar number
sequences in reverse order. Measures obtained for this test were the total number
of sequences correctly repeated for Digits Forward and Backward.

Focused Attention
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To measure the focused attention component of attention, the Trail Making Test
(Reitan & Wolfson, 1993) was used. This test consists of two parts (A and B).
Part A requires a test taker to draw lines connecting consecutively numbered
circles on a sheet of paper. Part B is similar but requires the test taker to connect
consecutively numbered and lettered circles, alternating between the two series
(e.g., connecting circle 1 to circle A to circle 2 to circle B). Measures for this test
were the times taken to complete Parts A and B.

Selective Attention
The Stroop Color-Word Test (Golden, 1978) was used to measure selective
attention. There are three trials in this test. Each trial uses a different card on
which five columns of 20 items are printed. In the first trial (W) a test taker is
asked to read, as quickly as possible, rows of colour names (viz., red, green and
blue) printed in black ink. In the second trial (C) the test taker is asked to name
as quickly as possible the colour of four Xs printed on a card. Finally, in the
third trial (CW), the test taker is required to name the colour of the ink in which
words are printed. All words were printed in a colour conflicting with the name
indicated (e.g., the word ‘red’ printed in green or the word ‘blue’ printed in red).
Each trial has a time limit of 45 seconds and the measure obtained for this test
was the interference score calculated using the following formula suggested by
Golden:

Interference score = CW — CW’ where

CW = number of items correctly named in the third trial

CW’ = expected CW score = (C x W)/(C + W)

W = number of items correctly read in the first trial

C = number of items correctly named in the second trial

Shifting Attention

The Wisconsin Card Sorting Test (WCST; Heaton, 1981) was used to measure
the shifting component of attention. It consists of 128 cards containing sets of
geometric designs varying in colour, form and number. Four key cards are
placed on the table and a test taker is asked to sort the 128 cards by matching
each card to one of the four key cards. The test taker is not told which aspect of
the stimulus cards to match when sorting but is given feedback following the
placement of each card. Initially, the “right” criterion is colour but following
10 correct matches this criterion changes to form. Similarly, after 10 correct
form matches the criterion changes to number before reverting back to colour,
form, and number again. Testing terminates following the achievement of all
six categories or after placement of all 128 cards. Measures obtained for this test
were: (a) number of categories sorted (i.e.,, number of correct run of 10 sorts) and
(b) percentage of perseverative errors (i.e., errors due to continual sorting based
on a previously successful sorting principle).

Wide Range Achievement Test — 3 (WRAT-3;Wilkinson, 1993)
This test was used to assess the participants’ level of academic achievement. It
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is suitable for children aged 5 and older and comprises three subtests: reading,
spelling and arithmetic. To limit testing time, only the reading and spelling
subtests were administered.

Procedure

All participants were tested individually in a quiet room at the hospital or at the
university and standardised instructions were used for all tests. The tests were
administered in the following fixed order: Trail Making Test, Digit Span, Stroop
Color-Word Test, WCST, and the WRAT-3. All of the clinical participants had
been prescribed stimulant medication such as Ritalin or dexamphetamine as part
of their treatment. Parents of these participants were asked not to administer
medication to them for 24 hours prior to testing to ensure that the medication
did not interfere with their performance on the tests.

Results

To evaluate whether the three groups of participants (viz., ADHD/I, ADHD/C
and control) differed in performance on measures of the attention tests and on
the two subtests of the WRAT-3, a number of planned comparisons using age as
a covariate were conducted. The covariate was included because age has been
found to be related to performance on attention tests (Seidman et al., 1997).

Table I. Performance of Three Groups of Participants on Measures
of Four Tests of Attention and the WRAT-3 (Adjusted Means and
Standard Deviations)

Controls (1) ADHD-I (2) ADHD-C (3) Planned Comparisons

(t49)
Measures M SD M SD M SD Tvs2 1Tvs3 2vs3
Digits Forward 8.97 1.74 8.62 1.75 7.34 1.74  0.51 2.94*  2.04*
Digits Backward 6.00 1.25 4.43 1.25 3.74 1.24  3.19** 5.70*** 1.53
Trail Part A 16.71 6.57 19.58 6.60 23.32 6.56 1.11 3.17%*  1.58
Trail Part B 33.78 2795 6532 28.06 55.84 2788 2.85* 2.47* 0.89

Stroop Interference -1.46 5.37 0.42 5.39 -2.12 535 089 0.39 1.31
WCST no. of cat 4.85 1.71 356 1.71 432 1.70 1.92* 0.99 1.23
WCST % per error  16.07 13.87 26.43 1393 21.62 13.84 1.89* 1.26 0.96
WRAT-3 reading 36.76 594 29.40 596 30.37 592 3.14* 3.39*** 0.45
WRAT-3 spelling 30.63 4.66 2527 4.68 2577 4.65 2.92* 3.29*** 0.29

Note: * p < .05, ** p < .01, *** p <.001

Table 1 summarises the adjusted means and standard deviations for the
three groups of participants on measures of attention tests, on measures of the
WRAT-3, and the results of the planned comparisons. For Digits Forward and
Digits Backward, age was found to be a significant covariate. Results of planned
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comparisons indicated that participants in the control and the ADHD/I groups
recalled significantly more number sequences than participants in the ADHD/
C group on Digits Forward and that participants in the control group recalled
significantly more number sequences than the two ADHD groups on Digits
Backward.

For both trials of the Trail Making Test, age was found to be a significant
covariate. Results of planned comparisons indicated that participants in the
control group took significantly less time to complete Part A of this test than
participants in the ADHD/C group and that participants in the control group
took significantly less time to complete Part B than participants in the two
ADHD groups.

Age was not found to be a significant covariate for the interference score of
the Stroop Color-Word Test. Results of planned comparisons indicated that the
three groups of participants were not significantly different on the interference
score of this test.

Age was not found to be significant covariate for the two measures of the
WCST. Results of planned comparisons, however, indicated that participants
in the control group were able to sort significantly more categories and made
significantly fewer perseverative errors than participants in the ADHD/I but
not the ADHD/C group.

For the reading and spelling subtests of the WRAT-3, the age covariate was
found to be statistically significant. As expected, participants in the control group
were found to perform significantly better than participants in the ADHD /I and
ADHD/C groups on these two subtests.

To examine the relationships between academic achievement and the
four components of attention, a number of hierarchical multiple regressions
were conducted. The dependent variables for the analyses were the Reading
and Spelling scores of the WRAT - 3 and the independent variables were age,
diagnosis (dummy coded) and eight measures of attention. The two measures
for attention span and the two measures for focused attention were included in
separate regression analyses because Digits Backward and Part B of the Trail
Making Test assess more complex processes than Digits Forward and Part A
of the Trail Making Test (Lezak, 1995). For shifting attention, percentage of
perseverative errors rather than the number of categories sorted in the WCST
was used as the independent variable because the latter measure is restricted in
range, thus making it less suitable for regression analysis. Altogether, therefore,
two sets of measures of attention (viz., Digits Forward, Trail Making Test Part A,
Stroop Interference Score and percentage of perseverative errors on the WCST;
and Digits Backward, Trail Making Test Part B, Stroop Interference Score and
percentage of perseverative errors on the WCST) were used in four multiple
regression analyses. To evaluate the unique contribution of the measures of
attention, age and diagnosis were entered into the regression equations first.

Table 2 summarises the results of the hierarchical regression of the first set of
measures of attention on the Reading score of the WRAT - 3. After step 1, with
age in the equation, R? = 0.37, F (1, 51) = 29.61, p <.001. Diagnosis was added to

Volume 25 Number 2, 2008 23



L0" > d «x ‘50" > d 4 10N

L=y
€6 = papnlpy
65 =2
LL'pL v’ L6'8 8L'Z LSO L¥'0 09°C LZ'8 as
£8°0 YL 95°0Z 0L'8 6v°0 LZ°0 €S0L  60°CE uesiy
Z00L  1dadsmu
1ad
80° 90° b0 oL vl [T SO’ L1 9L 9L % LSDM
vl ze- ST €0 Sl L ST ¥0'- | doong
¥0' b0 75 €€ rL- 79 LS v |redL
Ve z0'L Se- 6L vs 09’ a ¢
vl 0™ /8- 05 €0~ €T Z beiq
wxb € 98°9- €L 60" Lbeig ¢
L€ xS v9'L L9’ by |
(leyuaw 19dog buipeay
-21oUl) 4Is g q 1DSM | doons v qred| ia Zbeig Lbeiq aby €-IViIM  d|qerep  dais

240D uipea - uo Jo S3)S9] Uolju3al) O saJnsed O UOISS3459Y I|dij|n ed1ydJiedal *7 9dlqe
S Suipeay £:1WUM uo (] 39S) s3sa] uol Y ¥ W} 1sseu3ay o|dn|niy [ed1y IH T @19¢eL

The Australian Educational and Developmental Psychologist

24



L00" > d yxx 'LO° > d 4x 'SO" > d 4 PION

L=
€5 =2 pasnlpy
09" =2y
LL'#L vb'S L6'8 8L'C LS°0 L0 09°¢ 6+'9 as
£8°0¢ Vi 95°0¢ 0L'g 6t°0 LZ°0 €501 AL ues
56/ 1dadiau|
1ad
oL L SO’ oL vl [T+ SO’ LU 9l oL % LSDOM
6L €z Sz- €0~ SL- Lz ST 60" | doons
20~ 20~ A% € vl 79 6 v |redl
9T 8/ se- 6L vs 65’ a ¢
4N *8C- sse- 05" €0 0z~ z beig
wxE 60°S- e 80 Lbea ¢
8¢” #2x9G" Lyl 7y by |
(jeyuaw Jad buijjads
-a.0ul) oIs d q % 1SOM  1doons v et ia Zbeig Lbeig aby €-IVdM  d|qedep  daig

240o5¢ Suljjedsg ¢- uo (| 39S) SISO UOIJUDIIYY JO SDANSEI| JO UOISSaISAY a|d13 N [e21Yd4eadIH ‘€ o|qe
S sulj|3dS £i1lVIM 1 39S )] uol V § W3 ! d dldi3n| [edly IH "€ 3lqeL

25

Volume 25 Number 2, 2008



L00" > d 4xx 'SO" > d 4 PION

LL =Y
vS =z  pasnlpy
09" =2
LL'¥L 144 08'v¢ L9°L LS°0 L¥°0 09°¢C L8 as
£8°0 Iy L zTLs 95y 6v°0 120 €501 60°Z€ uesS\
0’8 1dadisy|
1ad
60’ L0’ ¥0'- oL~ 44 (4% SO’ Ll 9l- 9L % LSOM
6L~ 6C'- e 0 Sl Lz T4 Y0 | doons
£0°- 0 €e- Sl vL €5 Sy g |ledl
£0¢’ 0S'L 4% L0 4 123 ad €
yL 6L~ ¥0'¢- 0s'- €0 €C- Z beig
(44 4% & el 60'- L beig 4
Le° »#x8G° 8L L9° aby L
(leauaw Jad buipeay
-10ul) IS J g % 1SDM | doons g el ad Zbeig L6eig aby €-IVIM  d|qeuep  dais

940G Sulpeay £-1\WVHM U0 (T 39S) SIS9] UOI3UIIY JO SaINSea|y JO uoissaiday ajdy|npy [ed21yd4ediH b 3|qeL

The Australian Educational and Developmental Psychologist

26



L00" > d 4xx ‘S0" > d 4 PION

z8 =y
€9° = pawnlpy
89 =
LL'¥L vh'S 08'v¢ 19°1 LSO Y0 09'¢C 6v°9 as
£8°0C YL LS 95y 6+°0 120 €50l zeLe ues\
/9'C 1daoisy|
1ad
gl 9L L0 oL- w A3 SO’ AN 91 oL % LSOM
e 9z~ ve- 20 SL- Lz ST 60" | doons
¥0'- Lo €e- SL vl €6 Ty g ey
waxl ' L6'L z5 L0~ ST 09 aa ¢
zu S0~ 65 05"~ €0 0z~ zZ beiq
SL- 8¢°C- el 80" Lbeg ¢z
8¢’ x2x8S" Zd z9 by |
Jad buyjjads
g q % 1SOM | doons g qed| ad Zbeig Lbeig aby €IVYM  dlqeuep  daig

2402g 3ulj|ods £-1WVYUAM U0 (7 39S) SIS3] UOIIUIIIY JO SAINSEBI| JO UoIssaI3aYy a|diny [ed1ydJelalH °§ d|qel

27

Volume 25 Number 2, 2008



the equation in step 2. After this step, R? = .51, F (3, 49) = 17.00, p <.001 and R?
change = .14, F for change (2, 49) = 7.14, p <.01. Four measures of attention were
added to the equation in step 3. After this step, R? = .77, F(7, 45) = 9.21, p <.001.
The R? change for the last step was .08 and was not statistically significant, F for
change (4, 45) = 2.16, p > .05.

Table 3 summarises the results of the hierarchical regression of the second
set of measures of attention on the Spelling score of the WRAT - 3. After step
1, with age in the equation, R? = 0.38, F (1, 51) = 31.09, p <.001. After diagnosis
was added to the equation, R? = 49, F (3, 49) = 15.92, p <.001 and R? change =
.12, F for change (2, 49) = 5.56, p <.01. After the four measures of attention were
added to the equation in step 3, R? = .77, F (7, 45) = 9.43, p <.001. The R? change
for step 3 was .10 and F for change (4, 45) = 2.81, p <.05. From Table 3, it can be
seen that Digits Forward was an important predictor of the WRAT - 3 Spelling
score, 3 = .26, p = .06.

Table 4 summarises the results of the hierarchical regression of the second
set of measures of attention on the Reading score of the WRAT — 3. After step 1,
with age in the equation, R? = 0.37, F (1, 51) =29.61, p <.001. Diagnosis was added
to the equation in step 2. After this step, R* = .51, F (3, 49) = 17.00, p <.001 and
R? change = .14, F for change (2, 49) = 7.14, p <.01. Four measures of attention
were added to the equation in step 3. After this step, R? = .77, F (7, 45) = 9.61, p
<.001. The R? change for the last step was .09 and was close to being statistically
significant, F for change (4, 45) = 2.51, p = .055. From Table 2, it can be seen that
Digits Backward was an important predictor of the WRAT — 3 Reading score, §
= .30, p<.05.

Table 5 summarises the results of the hierarchical regression of the second
set of measures of attention on the Spelling score of the WRAT — 3. After step 1,
with age in the equation, R? = 0.38, F (1, 51) = 31.09, p <.001. After diagnosis was
added to the equation, R? = .49, F (3,49) = 15.92, p <.001 and R? change = .12, F for
change (2, 49) = 5.56, p <.01. After the four measures of attention were added to
the equation in step 3, R? = .68, F (7, 45) = 13.51, p <.001. The R? change for step 3
was .18 and F for change (4, 45) = 6.42, p <.001. From Table 3, it can be seen that
Digits Backward, and the Stroop interference score were important predictors of
the WRAT - 3 Spelling score, § = .47 and -.22, p <.001 and .05.

Discussion

The primary aim of the study was to investigate the nature and extent of
attentional deficits in children with two different types of ADHD by adopting
a contemporary model of attention (Shum et al., 1990; Mirsky, 1987). It was
expected that children with the two ADHD subtypes and controls would differ
in performance on measures of four components of attention, namely, attention
span, focused attention, selective attention and shifting attention.

Attention span was assessed using the Digit Span subtest from the WISC-
III. Participants in the control and ADHD/I groups were found to perform
significantly better than participants in the ADHD/C group on Digits Forward.
On Digits Backward, participants in the control group were found to perform
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significantly better than participants in the ADHD/C and ADHD/I groups.
As mentioned in the Introduction, children with ADHD (all subtypes grouped
together) have been found to be impaired on attention span (Assemany et al.,
2001; Karatekin & Asarnow, 1998) but prior to the present work no study had
reported whether ADHD subtypes are differentially impaired on this component
of attention. Compared to Digits Forward, Digits Backward is a more complex
and demanding task in that examinees are required not only to attend to and
repeat the stimuli presented but also manipulate them (Lezak, 1995). While the
inferior parietal lobule mediates the former, the prefrontal lobe mediates the
latter. The results of the present study, therefore, suggest that the two subtypes
of ADHD might have different aetiological bases.

In the present study, focused attention was assessed using the Trail Making
Test. On Part A of this test, participants in the control group were found to
perform significantly better than participants in the ADHD/C group. On Part B,
participants in the control group were found to perform significantly better than
participants in both the ADHD/C and ADHD/I groups. A number of previous
studies have found that children with ADHD (all subtypes grouped together) are
impaired on focused attention as measured by the Trail Making Test (Grodzinky
& Diamond, 1992; Shue & Douglas, 1992). Results regarding whether ADHD
subtypes are differentially impaired on this component, however, are mixed.
Compared to Part A, Part B of this test is more demanding because, in addition
to visuo-motor scanning, it involves monitoring and switching between two
sequences (numbers and letters). While Part A is mediated by the superior
temporal and inferior parietal cortices and structures that make up the corpus
striatum, Part B is mediated by the prefrontal lobe. Again, results of the present
study suggest that the two subtypes of ADHD might have different aetiological
basis.

Selective attention was assessed using the interference score of the Stroop
Colour-Word Interference Test in this study. Participants in the two ADHD
groups were not found to score significantly more poorly than participants in
the control group on this test. This suggests that children with ADHD are not
impaired on selective attention and that the neuroanatomical area associated
with this function (viz., the cingulate gyrus) is not likely to be dysfunctional in
these children. This finding is consistent with those reported by most previous
studies that used the Stroop Colour-Word Interference Test (Houghton et al.,
1999; Nigg et al., 2002).

The WCST was used in this study to assess shifting attention. Participants in
the control group were found to perform significantly better than participants
in the ADHD/I but not the ADHD/C group on the two measures of the WCST.
These results suggest that one subtype of ADHD (viz., the ADHD/I) shows
a problem in the shifting component of attention. As mentioned in the Intro-
duction, children with ADHD (all subtypes grouped together) have been found
to be impaired on this component as measured by the WCST, but evidence
for a different pattern of impairment among the subtypes is unclear. Results
obtained in this study also suggest that this problem in the ADHD/I subtype
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might be due to abnormality in the area (viz., the prefrontal lobe) that mediates
this component of attention.

Taken together, results support the hypothesis that the two ADHD subtypes
included in this study show different patterns of attentional problems. Among
the four components of attention, the two ADHD subtypes were found to
show deficits on three of them, namely, attention span, focused attention and
shifting of attention. Whereas the ADHD/C subtype was found to show deficits
in attention span and focused attention, the ADHD/I subtype was found to
show deficits in shifting attention and more subtle deficits in attention span and
focused attention. The finding that different subtypes of ADHD show patterns of
differential impairment on components of attention is important. This is because,
as mentioned in the Introduction, few studies in the literature have attempted to
examine attention deficits in ADHD subtypes by adopting a contemporary model
and utilising representative psychological measures for all the main components
of attention. Results obtained in this study, therefore, provide evidence to clarify
results of other studies that examined the nature and extent of attention problems
in different subtypes. Furthermore, patterns of differential impairment shown
by ADHD subtypes suggest that the two subtypes included in this study (viz.,
ADHD-I and ADHD-C) might be discrete disorders with distinct aetiologies,
different prognoses, and treatment requirements. Results of the present study
indicate that the type of attention problems shown by children with ADHD/C is
commonly associated with damage to structures of the posterior cortex (viz., the
temporal and parietal lobe) but the problems shown by children with ADHD/I
is typically associated with damage to structure of the anterior cortex (viz., the
prefrontal lobe).

A second aim of this study was to examine the relationships between
academic achievement and attention. It was found that measures of attention
significantly contribute to prediction of reading and spelling ability in children,
after controlling for age and diagnosis. In addition, measures of attention span
(especially Digits Backward) was found to be an important predictor of reading
and measures of attention span (especially Digits Backward) and selective
attention were found to be important predictors of spelling. Whereas significant
relationships between academic skills (e.g., reading and spelling) and attention
span have been reported in a study that included both children with ADHD
and children with reading disability (Kroese, Hynd, Knight, Hiemenz, & Hall,
2000), the significant relationship between spelling and selective attention is a
new finding. The former relationship is likely to be due to the fact that, during
reading and spelling, children are required to hold and manipulate a number of
letters of the alphabet or words in their attention span. The latter relationship is
likely to be due to the fact that during spelling children are required to select the
letters of the alphabet for a word (in correct order) from an array of competing
letters.

As mentioned in the Introduction, it has been suggested that poor academic
problems found in children with ADHD might be linked to their problems of
attention. However, few studies have directly investigated these relationships. By
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showing that academic achievement in reading and spelling is related to attention
span and selective attention, results of this study corroborate the importance
of attentional processes in academic skills. Knowing these relationships would
enable clinicians who work with these children to better understand the nature
of their academic problems and to develop treatment procedures to deal with
these problems. However, replication is needed to establish these relationships
and it is important to extend them by including other measures of academic
achievement such as arithmetic, reading comprehension, and writing.

The present study was limited by the size of the samples (particularly the
ADHD/I group) and a reliance on the Conner’s Parent Questionnaire to classify
the children into ADHD subtypes. Replication of these findings, preferably
with larger samples and a more equal gender distribution within the sample,
is necessary before they can be generalised. In addition, future research should
employ a more comprehensive assessment, (e.g., including clinical interviews,
parent and teacher ratings, and direct behavioural observation) to determine
which subtype a participant with ADHD best represents.

References

American Psychiatric Association (2000). Diagnostic and statistical manual of mental
disorders. Text revision (4th ed., DSM-IV-TR). Washington DC: Author.

Assemany, A. McIntosh, D. E., Phelps, L., Rizza, M. G. (2001). Discriminant
validity of the WISC-III with children classified with ADHD. Journal of Psych-
oeducational Assessment, 19, 137-47.

Barkley, R. A. (1990). Attention deficit hyperactivity disorder: A handbook for diagnosis
and treatment. New York: Guilford Press.

Barkley, R. A. (1998). Attention deficit hyperactivity disorder: A handbook for diagnosis
and treatment (2nd ed.). New York: Guilford Press.

Barkley, R. A. (1997). Behavioural inhibition, sustained attention, and executive
functions: constructing a unifying theory of ADHD. Psychological Bulletin,
121, 65-94.

Bush, G., Frazier, J. A., Rauch, S. L., Seidman, L. J., Whalen, P. J., Jenike, M. A.,
Rosen, B. R., & Biederman, J. (1999). Anterior cingulate cortex dysfunction in
attention-deficit/ hyperactivity disorder revealed by fMRI and the counting
stroop. Biological Psychiatry, 45, 1542-52.

Conners, C. K. (1997) Conners’ Rating Scales — Revised. New York: MHS
Publishing.

Eiraldi, R. B., Power, R. J, & Nezu, C. M. (1997). Patterns of comorbidity
associated with subtypes of attention-deficit/hyperactivity disorder among
6- to 12-year-old children. Journal of American Academy of Child and Adolescent
Psychiatry, 36, 503-514.

Golden, C.J. (1978). Stroop Color and Word Test. Chicago: Stoelting.

Grodzinky, G. M., & Diamond, R. (1992). Frontal lobe functioning in boys with
attention-deficit hyperactivity disorder. Developmental Neuropsychology, 8,
427-445.

Heaton, R. K. (1981). A manual for the Wisconsin Card Sorting Test. Odessa, FL:

Volume 25 Number 2, 2008 31



Psychological Assessment Resources.

Houghton, S., Douglas, G., West, J., Whiting, K., Wall, M., Langsford, S., Powell,
L., & Carroll, A. (1999). Differential patterns of executive function in children
with attention-deficit hyperactivity disorder according to gender and subtype.
Journal of Child Neurology, 14, 801-805.

Karatekin, C., & Asarnow, R. F. (1998). Working memory in childhood-onset
schizophrenia and attention-deficit/hyperactivity ~disorder. Psychiatry
Research, 80, 165-176.

Klorman, R., Hazel-Fernandez, L. A., Shaywitz, S. E., Fletcher, J. M., Marchione,
K. E., Holahan, J. M., Stuebing, K. K., & Shaywitz, B. A. (1999). Executive
functioning deficits in attention-deficithyperactivity disorder are independent
of oppositional defiant or reading disorder. Journal of American Academy of
Child and Adolescent Psychiatry, 38, 1148-1155.

Kroese, J. M., Hynd, G. W., Knight, D. F., Hiemenz, J. R., & Hall, J. (2000). Clinical
appraisal of spelling ability and its relationship to phonemic awareness
(blending, segmenting, elision, and reversal), phonological memory, and
reading in reading disabled, ADHD, and normal children. Reading and
Writing, 13, 105-131.

Lezak, M. D. (1995). Neuropsychological assessment (3rd ed.). New York: Oxford
University Press.

McCarthy, R. A., & Warrington, E. K. (1990). Cognitive neuropsychology: A clinical
introduction. San Diego: Academic Press.

Mirsky, A. F. (1987). Behavioural and psychophysiological markers of disordered
attention. Environmental Health Perspectives, 74, 191-199.

Mirsky, A. F. (1989). The neuropsychology of attention: elements of a complex
behaviour. In E. Perecman (Ed.), Integrating theory and practice in clinical
neuropsychology (pp. 75-91). Hillsdale, NJ: Laurence Erlbaum.

Mirsky, A. F, Fantie, B. D, & Tatman, J. E (1995). Assessment of attention across
the lifespan. In R. L. Mapou & J. Spector (Eds.). Clinical neuropsychological
assessment: A cognitive approach (pp. 17-48). New York: Plenum Press.

Nigg, J. T., Blaskey, L.G.,, Huang-Pollock, C. L, & Rappley, M. D. (2002).
Neuropsychological executive functions and DSM-IV ADHD subtypes.
Journal of American Academy of Child and Adolescent Psychiatry, 41, 59-66.

Pardo, J. V, Pardo, P. J.,, Janer, K. W., & Raichle, M. E. (1990). The anterior
cingulate cortex mediates processing selection in the Stroop attentional
conflict paradigm. Proceeds of National Academy of Sciences, U.S.A., 87, 256-
259.

Posner, M. 1., & Petersen, S. E. (1990). The attention system of the human brain.
Annual Review of Neuroscience, 13, 25-42.

Reeve, W. V., & Schandler, S. L. (2001). Frontal lobe functioning in adolescents
with attention deficit hyperactivity disorder. Adolescence, 36, 749-765.

Reitan, R. M., & Wolfson, D. (1993). The Halstead-Reitan Neuropsychological Test
Battery: Theory and clinical interpretation. Tucson, AZ: Neuropsychology
Press.

Seidman, L. J., Biederman, J., Faraone, S. V., Weber, W., & Ouellette, C. (1997).

32 The Australian Educational and Developmental Psychologist



Toward defining a neuropsychology of attention deficit-hyperactivity
disorder: performance of children and adolescents from a large clinically
referred sample. Journal of Consulting and Clinical Psychology, 65, 150-160.

Shue, K. L., & Douglas, V. 1. (1992). Attention deficit hyperactivity disorder and
the frontal lobe syndrome. Brain and Cognition, 20, 104-124.

Shum, D. H. K., McFarland, K. A., & Bain, J. D. (1990). Construct validity of eight
tests of attention: comparison of normal and close head injured samples.
Clinical Neuropsychology, 4, 151-162.

Wechsler, D. (1991). Wechsler Intelligence Scale for Children — Third Edition (WISC-
1II) San Antonio, TX: The Psychological Corporation.

Wilkinson, G. S. (1993). The Wide Range Achievement Test 3 — Administration
Manual. Wilmington: Wide Range Inc.

Address for Correspondence
David Shum, PhD
School of Psychology
Griffith University
Nathan, Queensland
Australia 4111
E-mail: D.Shum@griffith.edu.au

Volume 25 Number 2, 2008 33



