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L1                   first language/mother tongue 

L2                   second language 

LA                  language awareness 

LOTE              languages other than English 

PAR                participatory action research 

PC                   pragmatic competence 

PD                   professional development 

SLA                 second language acquisition 

TEQSA           Tertiary Education Quality and Standards Agency 

TL                   transformative learning 

ZPD                zone of proximal development 
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development of language teaching approaches to promote the development of IC. This 

area examines the development of curriculum design features, particular learning 

materials, as well as assessment procedures to promote and monitor the development of 

IC. This area, which incorporates both theoretical and empirical research literature, sets 

the agenda for the development of alternative teaching framework(s) and curricular 

recommendations to promote the development of critical intercultural awareness.  

The following three sections present a brief overview of the interrelated 

arguments that are examined in each of these areas and are discussed further in Chapters 

2, 3 and 4 of this thesis.  

1.2.1 The language and culture nexus 

The relationship between language and culture has long been the focus of 

attention of several disciplines. For decades many areas in linguistic fields such as 

Anthropological Linguistics, Sociolinguistics, Foreign Language (FL) pedagogy and 

research into Intercultural Communication have assumed the existence of a relationship 

between language and culture (Risager, 2006). Interest in the implications of this 

assumption has been reflected in the increasing body of literature and inquiry into how 

cultural differences are expressed and how they are created through linguistic practice 

and discourse; how different cultural worldviews are contained in the semantic and 

pragmatic systems of various languages, and how socialisation processes contribute to 

the development of cultural identities and cultural models of the world (Agar, 1994; 

Byram, 1989; Crozet & Liddicoat, 2000; Kramsch, 1993a, 1998; Scollon & Scollon, 

1995; Wierzbicka, 1997;  inter al.). This thesis argues that the development of these 

inquiries has been problematic, particularly in the field of languages education. 

Researchers in this field have tended to oversimplify the nature of the relationship 

between language and culture focusing either on their separability or, more recently, on 
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but also points to limitations that are caused largely by what is still a clear disconnect 

between theory and practice. In so doing, this chapter shapes the path to rebuilding 

connections between theory and practice to overcome these limitations. These 

connections are discussed in Chapter 8 to answer the second research question, and in 

so doing, advance a pedagogical blueprint that can serve as a guiding compass for 

theorists and practitioners when considering the variables involved in the complex 

process of traversing the theory/practice divide in language and culture teaching. 

Chapter 9, the final chapter of this thesis, revisits the aims, scope and limits of this study 

in the light of the completed research task and concludes by outlining paths for future 

research agendas.  
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Chapter 2 The Language/Culture Nexus   

Chapter 1 identified three interrelated areas of concern in bridging the current gap 

between theory and practice in the field of languages and culture pedagogy. The focus 

of this chapter is the first area of concern: the study of the language and culture nexus. 

This chapter is divided into three main sections. The first examines conceptualisations 

of culture and its relationship with language within the field of languages education. 

The second explores the notion of languaculture as an alternative conceptualisation of 

the language and culture nexus. This notion provides the key points of articulation 

between the two by reflecting linguistically mediated cultural behaviour in interaction. 

This section also looks at conceptual frameworks that may complement the notion of 

languaculture and that may be used as touchstones for systematically exploring the 

relationship between language and culture in practice. The third and final section 

provides a brief summary of the chapter.  

2.1 The language and culture continuum 

Study of the language and culture nexus is not new. Several disciplines have 

investigated it from various perspectives: cognitive, psychological, sociological, 

anthropological, communicative and of course, linguistic. Exploring these theoretical 

threads and tracing their passage into the field of language pedagogy is essential to 

understanding and problematising how contemporary explanations of the relationship 

between language and culture are conceptualised in languages education, and more 

significantly, to identifying the specific ways in which culture manifests through 

language. Consequently, I explore the most influential theories put forth through several 
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teachers in their paramount role as agents of educational change. In the following 

chapter I explore these notions further and discuss the development of a languaculture-

driven curriculum and its place within the research design of this investigation. 
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about knowing. The ontological, epistemological and methodological implications of 

these paradigms also position this investigation within the qualitative inquiry paradigm. 

To clarify, I provide a brief outline of defining and relevant features of this paradigm. 

Figure 16 below provides a visual representation of how the theoretical framework of 

this investigation underpins its empirical dimension. I then justify my selection of the 

multiple case study approach as the most suitable approach to study the factors that 

affect university language teachers in articulating development and implementation of 

innovation in the language and culture curriculum.  

I have complemented the multiple case study approach with a Participatory 

Action Research (PAR) component. The PAR component aimed to promote the 

collaborative engagement of in-service language teachers in the search of praxis-driven 

curricular innovation. In this chapter I also discuss the link between PAR and 

professional development (PD), which is a core aspect of this investigation, and the 

position of myself as researcher within this investigation. 
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Figure 16 Theoretical underpinnings of this study 
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Figure 19 Case studies and iterative cycles of inquiry 
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Guba & Lincoln, 1994; Heron & Reason, 1997), and has explained its ontological, 

epistemological and methodological implications.  

Here I have justified my selection of the multiple case study approach and the 

strategies I have chosen as most suitable to address the research questions posed by this 

investigation. I complemented the case study approach with inclusion of a Participatory 

Action Research (PAR) component to promote the collaborative engagement of in-

service language teachers in the search of praxis-driven curricular innovation. This 

chapter also discussed the link between PAR and professional development (PD), which 

is a core aspect of this investigation, and my own position as researcher within this 

investigation.  

Here I have explained the sequence of inquiry in developing the four case studies 

as well as the pedagogical interventions in their different educational contexts. I have 

also explained in detail my choice of data-gathering methods, what I consider to be the 

strengths and limitations of the overall research design and data-gathering methods, and 

the process of establishing meaning from the data. Discussion of the trustworthiness of 

the findings and the main ethical considerations closed this chapter, bringing it to 

readiness for my discussion of the four case studies in the following chapter. 
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Table 7 Case Study A: Languaculture modules intervention schedule 
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their meetings with the CM. These meetings were to be conducted in Italian and 

students were required to tape their conversations, or at least half an hour of each 

meeting, to help them complete a scheda (worksheet) that they had to submit as part as 

their assessment. The tape-recording requirement was to enable students to concentrate 

on their conversations without taking notes and review the conversation after meetings 

so they could complete the scheda accurately and in detail. Students were also 

encouraged to pursue other activities with their allocated CM, including cooking an 

Italian meal, shopping, watching an Italian film or television program and going to an 

Italian restaurant.  

As such, this course included both in-class and outside-the-classroom activities. 

In-class contact hours were divided into weekly two-hour workshops and one-hour 

tutorials. In the workshops, various types of activities were conducted, in pairs and 

groups, aimed at promoting development of both fluency and accuracy in speaking, and 

comprehension of spoken and written Italian. The tutorials were mainly concerned with 

preparing students for their meetings with the CM and exploring particular linguistic or 

cultural elements. Time was also dedicated to discussing the communication and 

interaction strategies that students may find useful during their conversations with the 

CM. During the tutorials, students were also required to complete the first section of the 

scheda before each meeting.  

This scheda or worksheet had five sections. The first section encouraged students 

to list a series of questions, points of discussion and words and expressions relevant to 

the topic of the meeting. After the meeting, students had to complete the rest of the 

scheda by writing comments and notes based on the recording or on their own notes. 

The second section focused on new words or expressions they encountered while 

listening to the recording; and the third section required them to provide a summary of 
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Table 8 Case Study B: Languaculture modules intervention shedule 
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Table 11 Case Study C: Languaculture modules intervention schedule 
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Table 13 Comparative summary of languaculture interventions 
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practitioners to consider the variables involved in the complex process of traversing the 

theory and practice divide in language and culture teaching. The next chapter explores 

how such a framework may be rationalised.  

 



- 256 - 

Chapter 7 Discussion of Findings 

This chapter draws together the findings presented in earlier chapters specifically 

to consider the answers to the research questions driving this research project. I begin 

with briefly recapitulating the research problem and the two research questions guiding 

this investigation. I then turn to the findings of the PAR projects to identify, interpret 

and synthesise emerging themes. I consider the answer to the first research question 

through critically considering findings in light of existing research. In this critical 

examination I highlight valuable elements in current theory and practice, but also 

acknowledge their limitations, which are caused largely by a clear disconnect between 

concepts and the reality that encapsulates them. This critical discussion prepares us for 

considering the path to rebuilding connections between theory and practice, and in so 

doing, to answering the second research question, to be discussed in the next chapter.  

7.1 Revisiting the research problem 

In an increasingly globalised world intercultural encounters have become part of 

the common routine. Whether through physical or virtual encounters, through verbal or 

non-verbal communication, daily we need to deal with people from different cultures                                                                                                                                                                                      

that engage us with differences, including ethnic, religious, sexual, generational, 

professional and educational. The ever-increasing frequency of these intercultural 

encounters has led to reconceptualising the ultimate goal of languages education as an 

inherently intercultural activity. The ultimate goal of languages education is now widely 

conceived as the development of interculturally competent speakers with specific 

knowledge, skills and attitudes to equip them to deal with this new reality. Yet 
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dimension into the curricula of university language programs? As such, this chapter 

focused on the extensive critique of ILT approaches and their avowed goal of 

developing IC, beginning with the superimposition of this contentious goal onto an ill-

prepared field and culminating with the limiting features inherent in the Australian HE 

education sector. This critical discussion prepares us for considering the path to 

rebuilding connections between theory and practice, and in so doing, to answering the 

second research question: how can educators approach curriculum innovation to 

develop critical languaculture awareness in university language programs when there is 

no comprehensive pedagogic blueprint to support this move? This is the focus of the 

next chapter.  
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Figure 25 Framework for developing sustainable curriculum innovation 
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8.3 A framework, not a ready-made solution 

This framework does not provide a ready-made solution for the theory/practice 

divide in language and culture pedagogy. Rather, I have created this framework to 

provide a systematic account of the elements that can support the meeting of the two 

through curriculum innovation. This entails the integration of a languaculture agenda 

within Australian HE language programs.  

Because frameworks are conceptual representations of reality, they will always 

remain simplified, abstract reductions of the more complex, multi-faceted reality they 

strive to represent. As such, they are rife with potential limitations. Yet the advantages 

of carefully conceived frameworks far outweigh their limitations. I argue that 

conceptualising frameworks provide a frame of reference to consider a problem, in this 

case, the lack of a cohesive, comprehensive approach to scaffold curriculum innovation 

for the development of intercultural competences in HE. Striving to conceptualise this 

particular framework forced me to consider as many of the theoretical and real world 

attributes as possible, attributes that would otherwise continue to be camouflaged or 

pass unnoticed in the complex of web of interrelated elements.  

What can a framework offer theorists and practitioners if not a definite solution 

and prescriptive guidelines? I argue that it can offer descriptive guidelines and examples 

of good practice with which to make informed choices regarding curriculum 

development. Rooted in a postmethod paradigm (Kumaravadivelu, 2001, 2003), this 

framework forfeits claims of effectiveness and generalisability, definite answers and 

prescriptive guidelines typical in ready-made solution-like approaches. It offers its users 

choice as an alternative. The choice is to contemplate and address the elements involved 

in a systematic way, fully cognisant of their complex interdependence within a given 

educational context.  
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and policymakers to help build connections between the chasm now separating theory 

from practice in languages education. 
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In Chapter 7, I discussed my critical interpretation of the findings presented in 

Chapter 6 to answer the first research question that guided this investigation. My critical 

interpretation of the findings highlighted valuable elements in current theory and 

practice, but also pointed to limitations that are caused largely by what is still a clear 

disconnect between theory and practice. In so doing, this chapter shaped the path to 

rebuilding connections between theory and practice to overcome these limitations. 

These connections were discussed in Chapter 8 to answer the second research question, 

and in so doing, advance a pedagogical blueprint that can serve as a guiding compass 

for theorists and practitioners when considering the variables involved in the complex 

process of traversing the theory/practice divide in language and culture teaching.  

Across these eight chapters, the present study makes a number of contributions to 

theoretical and practical knowledge, to which I now turn. However these strengths and 

limitations also light the paths for emerging research agendas. My discussion of agendas 

for future research does not pretend to be exhaustive. I have drawn from areas that 

proved to be problematical when analysing data and from areas that were beyond the 

scope of the present investigation but emerged as potentially significant for advancing 

theory and practice in the field of languages education.   

9.3 Strengths, limitations and emerging research agendas 

In this investigation I sought to bring about innovation of university language 

courses by helping in-service university teachers to respond most effectively to the 

demands of their redefined task: the development of language learners as intercultural 

speakers. Directed toward this task, my investigation fills a gap in the existing literature 

to advance the understanding of the mechanisms that may promote or constrain 

interculturally responsive practices in the under-researched context of higher education.  































- 343 - 

Appendix 4 Interview Leximancer coding sample 

 

 

 

 

 

 

 

 

 

 

 

 

 

This concept map produced by Leximancer presents the main themes (named by 

concept words) discussed with a student-interviewee as well as the relationship amongst 

the themes. For instance, starting from the left hand side, the peripheral concept words 

described relate to the cognitive processes discussed in the interview (learning, aware; 

learn, understand) they were peripheral to the main topics discussed which centred on 

the content of the course (China, Chinese, language, culture, and so forth). When 

placing the cursor on any of the theme/concept, the right hand side of the window 
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Appendix 5 Research diary entry sample 
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Appendix 7 Sample lesson plan  

Case Study B: Italian Language Course  
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Appendix 8 Case Study A: Languaculture Workshop Presentation 
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Appendix 9 Case Study B: Languaculture Workshop Presentation 
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Appendix 10 Case Study C: Languaculture Workshop Presentation 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



- 353 - 

 

Appendix 11 Case Study D: Languaculture Lecture Presentation 
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Appendix 12 Case Study D: Discovery Page 
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